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ABSTRACT 

The tourism industry has been fast growing, especially in developing country such 

as Thailand where natural resources are the major attractions for overseas tourists. 

Accordingly, tourism education is served to meet the need of industry and labor market. 

As a result, tourism instructors currently are intermediaries to the tourism industry and 

education in order to build knowledge and supply qualified people with required skills to 

work in the industry. However, there is a question on what instructors really need in order 

to produce graduates to meet every section in tourism industry's demands. Thus, the main 

purpose of this study is to find the tourism instructors' perspective of education concerns 

facing Thailand and the innovative teaching strategies on the basis of nature of the 

establishment; government and private higher educational institutions, and test whether 

the nature of establishment directly affect to the result of the testing or make any 

differences. The data were analyzed and independent sample t-test performed. 

Descriptive research and questionnaire were used as the research method and the 

research instrument in the study. One hundred sets of questionnaire were distributed to 

100 instructors who are teaching in tourism related courses on bachelor degree or/and 

master degree level courses in selected government and private institutions mainly based 

in Bangkok and other selected areas. Results from hypothesis testing show that there is no 

difference in instructors' perspective towards education concerns facing Thailand in the 

new millennium between government and private higher educational institutions for all 

items. However, there is a difference in terms of instructors' perspective towards 

innovative teaching strategies between two certain groups on "preparation of case 

materials for teaching", "including an applied dimension in research projects", and 

"mobile learning". 



Finally, recommendations have been proposed widely to higher educational 

institutions in general and specifically on the government and private higher educational 

institutions separately according to the results of the testing, and further researchers. 
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CHAPTER I 

GENERALITIES OF THE STUDY 

1.1 Background of the Study 

Thailand needs to position itself as a center for hospitality and tourism studies and 

training because of its ideal location at the center of Southeast Asian tourism destinations. 

Human resource development is essentially important in tourism because success of the 

service activities depend largely on the quality of the personnel working in tourism 

industry. People working in each of the many aspects of tourism need to be properly 

trained. The general public and people living in tourism areas are required to be educated 

about tourism. Tourists need and want to be informed about their destination, its 

geography, history, culture and society and encouragement to respect it. In terms of 

strategic implementation of tourism product development, tourism educational 

institutions can play a catalyst and coordinating role for each stakeholder in each region 

or destinations (Chaisawat,  2005). 

1.1.1 Tourism Education 

Tourism education is relatively new and remains in an early stage of its evolution. 

Education for tourism focuses on the process which gives an individual a set of principles 

and the necessary skills to interpret, evaluate and analyze i.e. it develops the skills and 

capabilities of the student and encourages an understanding of conceptual issues in order 

to contribute to professional and intellectual development. (Cooper &  Shepherd, 1997). 
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1.1.2 Global Tourism Education 

Tourism education is growing worldwide in recognition of the growing 

importance of tourism within the global economy and sectors pressing human resource 

and skills needs. There is growing literature that addresses tourism education on a world 

stage, partially influenced by the work of the World Tourism Organization but also 

addressing the organization and content of tourism education from both public and private 

sector perspectives. The provision of education for tourism, which is partly a function of 

this industry trend, is likely to be expanded to meet the growing demand from both 

students and industry (Dale &  Robinson, 2001). 

This is occurring at a time when the industry needs well-educated graduates more 

than ever, to keep pace with the industry's growth. The present shift, especially in 

industrialized countries, from a resource-based and labor intensive economy to one that is 

knowledge-intensive, rigorously challenges the present thinking and acting in the tourism 

field, which relies heavily on the availability of professional and qualifies manpower to 

deliver, operate and manage the tourism product. In today's highly competitive 

environment where advance technology, knowledge and service provide a competitive 

edge, the sustained prosperity of tourism will depend largely upon a professional well-

trained workforce in delivering competitive advantage and productivity (Cooper &  

Shepherd, 1997). Tourism and hospitality education play a crucial role undoubtedly in 

providing potential manpower to the industry. 

1.1.3 Tourism Education in Asia 

Tourism is one of the major industries for many Asian countries, attracting 

sometimes much-needed foreign exchange and stimulating economic development in 
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industries from hospitality, construction, property development, transportation and retail, 

to a mass of small business. 

In the past, Asian destinations were able to market themselves on attributes of 

exotic cultures and value for money, how to keep this good image and develop tourism 

with sustainable considerations are challenges for Asian countries. 

As a result of the developed tourism industry, developing countries need to follow 

the trend to develop tourism education. Tourism education is fast growing across most 

tourist accepting countries in the developed and developing world. Still many of the 

Asian countries are short on managerial human resource. This situation has lead to a 

rapid development of tourism educational institutions to fulfill these needs by offering 

hospitality and tourism programs. 

1.1.4 Tourism Education Situation in Thailand 

Thai tourism industry has an impressive record of growth over the past thirty 

years. The recent success of the Amazing Thailand campaign seems to imply that the 

country will continue to experience growth in the tourism industry, especially 

international tourism, over the next decade. As a result, there is a rapid expansion in the 

provision of tourism and hospitality education courses and the increase in student 

numbers looks set to continue. Tourism and hospitality education in Thailand is a 

relatively new development in the country's educational system. Over the last few years, 

higher educational institutions in Thailand have experienced a massive expansion in the 

provision of tourism and hospitality degrees, within several faculties such as Liberal Arts, 

Business Administrations and Humanities. 

The Office of Tourism Development (2006) recorded that there are 89 institutions 

that provide tourism programs in Thailand which include government and private 
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institutions (Commission on Higher Education, 2007). According to a study on THE 

HOSPITALITY AND TOURISM EDUCATION IN THAILAND and BEST PRACTICE 

AT PRINCE OF SONGKLA  UNIVERSITY, PHUKET  CAMPUS by Chaisawat  (2005), 

during 1996-1999, the degrees offered by those institutions were Bachelor of Arts (B.A.) 

in Tourism Industry, Hotel and Tourism Management, Tourism Management, Tourism 

and Hotel, Hotel Management, Hotel, and Travel and Tourism. The Bachelor of Business 

Administration degree (B.B.A.)  was offered with a major on Hotel and Tourism 

Management, Hotel Management, and Travel Management. During 2000-2003, there 

were new majors offered in the Bachelor of Arts (B.A.), these are B.A. in Service 

Industries, B.A. in Tourism Development and B.A. in Food Business. These new majors 

offered in the Bachelor of Business Administration (B.B.A.)  are B.B.A.  in Hospitality, 

B.B.A.  in Tourism, B.B.A.  in Hospitality and Tourism, and B.B.A.  in Service Industry. 

There were 4 new majors offered at master degree level, Master of Arts (M.A.), Master of 

Business Administration (M.B.A.), and others. Two new majors were offered: 1 Ph.D. in 

Architecture Development for Tourism and 1 B.A. &  B.Sc. in Hospitality &  Tourism. 

In terms of teaching staff for the hospitality/tourism programs, the total staff 

increased from 429 in 1999 to 442 in 2003. The number of staff who graduated in 

hospitality/tourism disciplines increased from 204 in 1999 to 251 in 2003. Teaching staff 

qualifications, in terms of the proportion of academic work and academic rank, and 

monthly remuneration and academic work in these periods, showed a significant increase 

in qualified teaching staff with master and doctorate degrees during 2000-2003 when 

compared to those in 1999, but in terms of academic ranks the majority held the position 

of lecturer. 

There are many issues facing the development of tourism and hospitality 

education in Thailand, including human resource issues, standards of curriculum, 
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internationalization and quality and excellence issues. In terms of human resource, the 

demand for qualified and competent workforce still exceeds the supply. There is an 

urgent need to set up graduate programs to develop teaching staff for colleges and 

universities. 

The unsolved problems founded in the 1999 study (Chaisawat,  2005) were: lack 

of qualified teaching staff; lack of financial support from the government, low quality of 

input students, insufficient practical training places in the industry for students, lack of 

text books, and the rest were negative attitudes of the students/parents to the industry, and 

of overseas staff;  and the need for higher investment for this program. 

Chaisawat  (2005) also found that the situation in the universities/institutions that 

offered programs in hospitality and tourism had changed, largely in quantity 

improvements in terms of institutions, number of staff, and number of input and output 

students as well as research projects. However, the very important issues that relate 

directly to the quality of graduates, problems and constraints running in the hospitality 

and tourism programs still existed. 

The major problem of the hospitality and tourism programs was the lack of 

qualified teaching staff. To solve this problem, in the past, some institutions in Thailand 

had sent their teaching staff abroad for further study. It cost over one million Baht  for 

each graduate student per year in some countries. 

In recent years, there has been a positive trend for the government to support 

tourism education in terms of scholarships for teaching staff in public universities. All 

universities and institutions in higher education are under the supervision of one 

organization, the Commission of Higher Education, within the Ministry of Education. The 

positive trend to support the quality of hospitality and tourism education from the 

findings of Chaisawat  and Boonchoo's  (2005) study are the increasing of teaching staff 
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with hospitality and tourism qualification, the decrease of teaching staff with only a 

bachelor degree and consequent increase of master and doctorate degrees of teaching 

staff. 

The other development of the hospitality and tourism program is the setting up of 

the Tourism Academic Association of Thailand (TAAT).  This process was supported by 

the Thailand Research Fund (TRF),  which is a national research funding agency. TAAT  

was officially set up with the approval of Ministry of Interior on 27th  May 2005. Its main 

objectives were: to develop and exchange the body of knowledge in the tourism discipline 

and related field of studies, to coordinate between teaching staff in the tourism area with 

related organizations both within and outside the country, to promote and develop the 

potential of teaching staff, to promote and develop curriculum and research activities of 

tourism and related areas and to disseminate and provide academic information to public 

and related organizations. 

1.2 Statement of the Problem 

Since the effects of economic crisis in 1997, the Thai government understands the 

need to continuously upgrade people's capacity to cope with challenges and thrive in 

what is now a very competitive global arena. This is a reflection of the belief in investing 

in human development through education. 

The Ministry of Education (MOE, 2004) focuses to improve the quality of 

education which concentrates on educational management, quality of teachers, curriculum 

and content, school facilities, and educational materials both of conventional and 

electronic forms. However, raising educational standards is also of concern. The MOE 

aims to promote research and development and study of foreign languages in education. 
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The goal is to set higher benchmarks towards the international standards to enhance the 

nation's competitiveness. 

The MOE points out that the teachers are the common concern to most countries, 

particularly in Asian countries such as Thailand. In today's world, teachers must be able 

to keep a breast with rapidly global changes. They should be able to modify their 

mindsets and be ready to adapt their teaching-learning methods to be more appropriate to 

attract the students (Botharamik,  2004). 

In Thailand, different institutions under different ministries run the hospitality and 

tourism programs. Under the constraints of financial support from the government and 

international competition, there are no standard guidelines of operation in terms of 

input/output of the students, curriculum development and quality assurance of the 

programs. 

In terms of the study of graduates from the existing hospitality and tourism 

programs in Thailand, Chaisawat  (2000) noted that the quality of graduates was a 

question mark because the major factors which contribute to the quality of their 

education, such as the quality of teaching staff and the curriculum that would produce 

graduates who best fit the needs of the industry remain unsolved problems. 

The supply of labor force from existing tourism institutions cannot fulfill the 

expanding needs for high quality service providers. What the tourism students expect to 

learn is not acquired by the time they graduate, and the quality of work they produce does 

not match the employer's requirements. These issues are the responsibilities of the 

institutions that provide tourism education and training, and therefore, the role of people 

(teachers) entrusted becomes crucial at this stage, as they directly responsible to the 

students. 
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According to the problem on "not being up to the required standard' of the 

tourism gradates, there is a great need of the qualified teaching staff to knowledge and 

train the students before they are joining to work in the industry. The instructors need to 

have concerns and strategies in which would help students to learn and practice more. 

However, tourism education is provided by government and private institutions, the 

nature of establishment of instructors is the critical variables of the development. As a 

result, this research would investigate the differences of concerns and strategies of 

instructors as well as draw the important guidelines of the instructors to upgrade their 

teaching ability to serve the requirement of students in order to meet the industry's 

required standard. 

Therefore, this study intends to identify and discuss the academic perspectives of 

tourism instructors and their ability to keep in touch with latest teaching trends and 

practices, as well as to know how tourism should be approached in the classroom. 

1.3 Research Objectives 

The objectives of this research are as follows: 

1. To investigate tourism instructors perspective of tourism education concerns 

facing Thailand on the basis of nature of the establishment. 

2. To investigate tourism instructors perspective of innovative teaching strategies 

for tourism education on the basis of nature of the establishment. 
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1.4 Scope of the Research 

This research intends to study the education needs of tourism instructors who are 

considered to play an important role in the development of tourism education in Thailand. 

The research is being conducted in order to gain an insight into educational needs of 

tourism instructors. The sample population were approximately 100 instructors who are 

teaching in tourism related courses on selected bachelor degree or/and master degree 

courses in government and private institutions mainly based in Bangkok and selected 

areas. 

1.5 Limitation of the Research 

1. Time duration: The research findings are applicable for the time period 

(March 2007 —  October 2007) during which primary data was collected. 

2. Lack of uniformity: There are many educational institutions teaching tourism 

as a course but there lacks uniformity across these institutions about the 

"ingredients" of the tourism courses being taught. 

3. Constraint of time and money: The researcher lacked any external funds to 

cover/travel educational institutions dispersed across Thailand. 

4. Differences of the nature of establishment: The researcher classified the 

differences of government and private higher institutions mainly in terms of 

budget allocation, which not cover the differences of instructors' 

characteristics, demographics, pedagogy and teaching style, mentality and 

quality. 
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1.6 Significance of the Study 

Tourism industry in Thailand requires proficient and skilled people to work in the 

hospitality and service industry. Consequently, tourism instructors are important to 

produce well-educated students who become the employees who must meet the needs of 

the industry. In order to proceed with this goal, this research aims to investigate education 

in Thailand, as part of human resource development. 

In is intended that various institutions will be able to utilize the results of this 

study to encourage instructors towards further education, improving and updating both 

their curriculum and courses with the changes of technology and the tourism global 

market. 

With well educated and trained teachers in specialized fields related to the tourism 

industry, the benefits will be reflected in both the students and tourism industry. The 

professional and skilled instructors will develop graduates with a broader disciplinary 

base. The graduates will be able to work in tourism industry with the appropriate skills to 

meet the industry demands and provide quality service for customers, which will create 

more job opportunities for them. 

Consequently, the employers in the industry will be more willing to accept the 

graduates and put in more resources to develop them, if the latter can help contribute to 

the success of the organizations. Thus, the Thai tourism industry, as a whole, will benefit. 
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1.7 Definition of Terms 

45149 

Curriculum: Curriculum is the aggregate of courses of study given in a learning 

environment. The courses are arranged in a sequence to make learning a subject easier. In 

schools, a curriculum spans several grades, for example, the math curriculum. In 

business, it can run for days, weeks, months, or years. Learners enter it at various points 

depending on their job experience and the needs of the business 

(http://www.nwlink.comt-donclark/hrd/glossary.html,  2007). 

Development: Development is the process of identifying the requirements of individuals 

and then seeking to find ways of helping them to improve their careers. A development 

needs analysis is the starting point followed up by a career development plan and regular 

appraisal (http  ://wwvv.  thetimes100.  co  .uldtheory/theory.php?tID-312,  2007). 

Education: Education is a reconstruction or reorganization of experience which adds 

to the meaning of experience, and which increases ability to direct the course of 

subsequent experience. Education fosters the development of the whole person without 

regard to practical application (Jafari,  2000). 

Innovative: Ahead of the times; "the advanced teaching methods"; "had advanced 

views on the subject" (http://www.wordreference.com/definition/innovative).  
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Institution:  Institutions are structure and mechanism of social order and co-operation 

governing the behavior of two or more individuals. Institutions are identified with a social 

purpose and permanence (http://en.wikipedia.org/wiki/Institution,  2007). 

Institution, in other words, is also an organization established for social, 

educational, religious purpose (Hornby,  2000). 

Instructor:  An individual who gives knowledge or infoimation  to learners in a 

systematic manner by presenting information, directing structured leaning experiences, 

and managing group discussions and activities 

(http  ://www.neiu.edut—dbehrlic/hrd408/glossary.htm#I).  

Perspective: Perspective is the choice of a context or a reference (or the result of this 

choice) from which to sense, categorize, measure or codify experience, cohesively 

forming a coherent belief, typically for comparing with another 

(http  ://en. wikip  edi  a. org/wiki/Perspective_%28cognitive%29).  

Strategy: The science and art of the manner in which a company or enterprise as 

applied to the overall planning in order to gain a competitive advantage 

(http://www.hi.is/Honer/eaps/stratl.htm).  

Tourism: Tourism is indeed a changing multi-sectoral  industry and a truly 

multidisciplinary field of study. For example, tourism defined as the study of man (the 

tourist) away from his usual habitat, of the touristic apparatus and networks responding to 

this various needs, and of the ordinary (where the tourist is coming from) and non-

ordinary (where the tourist goes to) world and their dialectic relationships (Jafari,  2000). 
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CHAPTER II 

REVIEW OF RELATED LITERATURE AND STUDIES 

This chapter presents the review of related literature and studies, which cover four 

sections. The first section indicates the overview of tourism education and development 

in general. The second and third sections include the discussion of theories concerning 

independent variables and dependent variables. The last section covers the empirical 

studies or related studies. 

2.1 The Overview of Tourism Education and Training 

2.1.1 The Provision of Tourism Education 

The supply of tourism courses has grown considerably over the past three 

decades. Such growth has been fuelled by the rapid expansion of the industry and 

recognition by governments that tourism contributes significantly to local and national 

economies (StarUK,  1999). The supply of tourism courses has been met by an increasing 

student demand. Nevertheless, these global trends will (Bosselman  et al., 1996), 

according to some, inevitably result in an oversupply of graduates entering the industry 

(Evans, 1993; Busby, 1994). These claims have serious ramifications for tourism 

stakeholders. 

Tourism employers often recruit non-tourism graduates (i.e. business studies 

students) who are able to demonstrate the generic skills required for a vocation in 

tourism. Paradoxically, uncertainty among employers unrelated to tourism about the 

nature and content of tourism degrees, can restrict employment opportunities for tourism 
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graduates. Indeed, tourism degrees come in many different guises and are offered with no 

uniform title or description as to their nature and content. 

This is further exacerbated by the concern that tourism education has not kept 

pace with the changing nature and diversity of the industry and as a field of study 

(Formica, 1996; Amoah  &  Baum, 1997). Keiser (1998) amplifies these concerns by 

commenting that "as programs in the hospitality and tourism industries seek greater 

legitimacy as a profession, it is necessary that instructors be very specific about what they 

teach and research and to which constituents they serve" (Dale &  Robinson, 2001). 

2.1.2 Professional Credibility 

The question that now arises is how far these tourism programs of the private and 

public sectors have succeeded in meeting the skill demand for professionals in the 

tourism industry. The answer is uncertain for the demand aspect has not been ascertained. 

Until very recently, the tourism trade was not a business of note and hence it did not even 

acquire the status of an "industry". Whatever facilities and services that were being 

provided were scattered and structurally unorganized. Even the demand for personnel was 

very limited, except for the unskilled. However, globalization and its ramifications for 

tourism have changed attitudes and consequently the government is currently enthusiastic 

to take the initiatives necessary for its growth. 

Despite major drawbacks, a large number of education centers have foreseen the 

need for manpower in this industry and initiated hospitality/travel/tourism courses. Given 

the conditions, the results have been largely positive, if only in terms of education. 

Training for these students has always been a problem owing to the unstructured and 

obscure nature of the industry. Most of these courses provide a broad scale theoretical 

base. This is particularly true for private sector institutes. Yet, in spite of classroom 
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exercises, most of the students generally suffer from job dissatisfaction as their learning is 

hardly ever applied in the industry. It has been often observed that the fresh recruits are 

kept occupied, for prolonged periods of time with mundane routine tasks that have low 

professional standing (Singh, 1997). 

Further study of this so-called mismatch exposes a number of factors responsible 

for the existing situation. The problems identified were found ingrained in the attitudes of 

the students, industry and education/training centers. To begin with, the students who opt 

for travel/hospitality careers are not really aware of the "professional" commitments of 

the industry. This has consequences once the graduate starts work as they come to terms 

with or find unacceptable the unsociable work days, intensity of activity, nervous tension 

and, last but more importantly, the psychological strain arising from customer-servitor 

interaction. These conditions bring about a lot of job dissatisfaction. Until the student is 

mentally prepared to accept these realities of the hospitality industry, service in this 

stream is an embittering experience. 

The second set of problems pertains to institutional inconsistencies. Both the 

public and private educational institutes are unable to develop quality professional owing 

to their constitutional irregularities. The pubic sector education/training centers are too 

engaged with paperwork and other ancillary pre-occupations so that their involvement in 

the cause for training is generally half-hearted and often negligible. 

The course structures are rarely updated and seldom match with the needs of the 

industry. Sporadic field trips are often undertaken with a dominating spirit of holidaying 

rather than learning. In some cases, to ensure the survival of these centers, there is 

favoritism towards students' wishes over the quality of education and codes of conduct. 

Also, in many cases the instructors involved in imparting training/education are not fully 

qualified to do so. Since the discipline is relatively new, the services of the faculty have to 
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be borrowed from other disciplines. As a result of this they are unable to relate to the 

tourism industry, resulting in a poor delivery method (Singh, 1997). 

2.1.3 Education and Development 

Education is training people to do a different job. It is often given to those who 

have been identified as having potential for promotion, being considered for a new job 

either laterally or upwards, or to increase their potential. Unlike training, which can be 

fully evaluated immediately upon the learners returning to work, education can only be 

completely evaluated when the learners move on to their future jobs or tasks. We can test 

them on what they learned while in training, but we cannot be fully satisfied with the 

evaluation until we see how well they perform their new jobs. 

Development is training people to acquire new horizons, technologies, or 

viewpoints. It enables leaders to guide their organizations onto new expectations by being 

proactive rather than reactive. It enables workers to create better products, faster services, 

and more competitive organizations. It is learning for growth of the individual, but not 

related to a specific present or future job. Unlike education, which can be completely 

evaluated, development cannot always be fully evaluated. This does not mean that we 

should abandon development programs, as helping people to grow and develop is what 

keeps an organization at the cutting edge of competitive environments. Development can 

be considered the forefront of what many now call the Learning Organization (Nadler, 

1984). 

2.1.4 The Benefits of Education 

Tourism is a people-industry where the personal touch is perhaps the single most 

important facet of the service encounter. Therefore, the quality of the human resources is 
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critical to the success of individual companies and to the industry as a whole. A 

competent workforce will allow enterprises to gain a competitive advantage in the market 

place by adding value to the product on offer. 

For the industry as a whole, therefore, the benefits of education are numerous. 

Investment in education ensures employees are equipped with the practical skills and 

knowledge which will not only facilitate a satisfactory service encounter, but can also 

boost the performance and productivity of the entire sector. Education does not 

necessarily bring short-term measurable benefits, but will be instrumental in the long-

term in improving the quality of both service and personnel within the tourism industry. 

Overall, therefore, tourism education will enhance the tourism product by raising 

the quality of personnel and infusing a sense of professionalism and ownership amongst 

the tourism workforce. It will also provide graduates with a sound integrative framework, 

the ability to define the various sectors of tourism and the critical capabilities to 

understand the complex inter-relationships between them. For employers with the 

foresight, the benefits of investing in staff development are already mounting as they are 

improving productivity and they are developing a more competent and professional 

workforce (Cooper &  Shepherd, 1997). 

2.2 Discussion of Theories Concerning Independent Variables 

2.2.1 Independent Variables 

2.2.1.1 Tourism related education provided by government institutions 

Thailand has undergone rapid changes during the last two decades. Therefore, 

there was a need for the kind of education that prepares students adequately for new 

demands and new lifestyles (The National Identity Office, 1995). 
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THE ASSUMPTION UNIVERSITY LIBRARY 

There are 78 government institutions that provide higher education in Thailand 

including two open universities, Ramkhamhaeng  University and Sukhothaithammathirat  

University, which have been established to expand educational opportunities for working 

people and secondary school graduates (Commission on Higher Education, 2004). These 

institutions provide various academic programs to meet with the students' demand, and 

one of those programs is tourism (Sedgwick,  R., 2005). 

Globalization has impacted upon the education sector as well upon tourism sector. 

As a result of to the rapid growth of globalization and innovative technology, the present 

role of government institutions towards tourism is to develop the human resource for 

tourism; education, training, strategy, and management. 

New technology allows web-based delivery of programs and flexible learning 

approaches to be developed, particularly in higher and vocational education and training 

for tourism. This raises issues of developing new approaches to curriculum design, 

assessment and the organization of the content of the program. It is not enough simply to 

place lecture and course notes onto a web site. One important consequence for tourism 

education and training is the advent of online higher education (Cooper, Sola,  &  Pedro, 

2001). 

There is an exchange program for tourism students with government higher 

education. This is taken in the last year of last semester of the course. These universities 

send their students for internship or course training with the option of an overseas 

university should they join the program. 

The government higher educational institutions including Rajabhat  Universities 

and Rajamangala  Institutes of Technology are allocated their budget annually by the 

Commission on Higher Education (CHE)  under the National budget for the operational 

budget and investment budget. The public universities are supported with budget from the 
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Ministry of University Affairs (MUA).  The Rajabhat  Universities are supported through 

the budget of the Office of Rajabhat  Institutes Council. The Rajamangala  Institutes of 

Technology are supported by the Funds of Rajamangala  Institute of Technology (Ministry 

of University Affairs, 2003). Therefore, for required field trips tourism students in related 

courses sometimes need to pay a small amount of money because the cost of other items 

are allocated by government support. 

Some of government higher educational institutions also provide tourism related 

business institutes such as hotel, tourism information centers, and travel agents for 

carrying out business and being practical training institutes related tourism industry 

within campus compounds for students. The tourism students can make used of institutes 

for practicing, and training as well as earning money. Since the purpose of having these 

institutes is for business, the universities gain benefits in along with the student practice. 

2.2.1.2. Tourism related education being given by private institutions 

The number of private universities has been increasing in recent years to help 

meet the growing demand for higher education. These institutions charge higher tuition 

fees than their public counterparts. Private universities come under the authority of the 

Private Higher Education Institutions Division of the Ministry of Education (MUA),  

which must approve and accredit new institutions (Sedgwick,  2005). 

The private universities which provide tourism course in the international program 

would draw the international students by offering a joint program and let the international 

students come to study at the second semester or second year of the course after they 

finish required credits from their home country. 

Private universities allocate their budget from tuition fees collected from the 

students. The tuition fee is divided into many sections in the university. The faculties and 
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departments receive supported budget from the university and manage this within the 

organization. In terms of the cost of field trips related tourism courses, students are 

usually required pay all cost by themselves, which will be included in the tuition fee of 

particular semester. 

Practical institutes are provided in some of private universities in order to be a 

place for students to practice and train tourism specific skills, whist some private 

universities pay their students, others do not. 

2.3 Discussion of Theories Concerning Dependent Variables 

2.3.1 Tourism Education Concerns Facing Thailand in the New Millennium 

The current designs of academic syllabus are not systematic and scientific. The 

students who graduate from existing programs lack a solid knowledge foundation and 

cannot meet requirements of the industry (Zhang,  Lam &  Bauer, 2001). 

The instructors are faced with a dilemma: should the instructors develop a 

curriculum which attempts to meet the needs of the industry as a whole and perhaps fail 

to effectively meet the needs of any sector or should they concentrate on presenting a 

course which meets the specialized needs of one sector, inevitably reducing student 

demand for programs and the likely employment opportunities of graduates? (Cooper &  

Shepherd, 1997). 

The nature of the tourism industry is an important consideration in the 

development of a curriculum. In particular the dominance of the hospitality sector in 

terms of job provision, the small scale of the enterprises involved, and the seasonal nature 

of employment are relevant variables here. These factors demand that the curriculum 

takes on board the following: 
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• The need for employees to acquire new knowledge and experience; 

• The ability to handle contact with clients; 

• Familiarity with changing trends of demand; 

• Delivery of quality service; and 

• Specialization of certain enterprises and personnel (CEDEFOP,  1991) 

It appears that the current tourism education system emphasizes the supply of a 

labor force to meet the industry's needs, but less attention is given to the development of 

quality human resources for this service industry. Most degree programs in tourism 

education are dominated by non-tourism related disciplines, such as geography, business 

administration, social sciences, foreign languages and other humanities disciplines. It 

may indicate that the scope of tourism education programs is limited and that they cannot 

meet the sophisticated and specific requirements of the industry. 

The curricula in tourism education are not developed effectively. Curriculum 

design is constrained by the education laws. Most of the current tourism programs are out 

of date and are not able to develop competent and knowledgeable personnel to meet the 

industry needs. Some tourism-related subjects such as management of tourism attractions, 

hotel facility planning, strategic human resource management, employee relations and 

service management are rarely found in the programs (Lam &  Xiao,  2000). 

The following seven subject areas are suggested for a core curriculum in tourism: 

1. The meaning and nature of tourism, and its relationship with leisure and 

recreation; 

2. The structure of the tourism industry, key sectors in the industry and their 

principal operating characteristics, linkages within the industry; 

3. The dimensions of tourism —  domestically and internationally and issues of 

measurement; 
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4. Marketing- tourism applications; 

5. The significance and impact of tourism- the economic, social, physical 

environment and issues of sustainable development; 

6. Planning and development- tourism applications; and 

7. Policy issues, management of tourism, finance and organization (Cooper &  

Shephard,  1997). 

It has been suggested that academic syllabus are redesigned incorporating more 

service quality concepts and service culture. The three main topic areas suggested as 

follows: 

1. Tourism sales and marketing including market research; 

2. Tourism management and corporate culture and strategy; and 

3. The service concept (Zhang,  et al., 2001) 

Moreover, tourism instructors should consider developing an initial bridging year 

that equips the learner with a range of generic tourism management skills without 

restricting them to a specific themed  route. Students will then be afforded the time to 

consider their available themed  options and the career that they would most like to pursue 

post graduation. In this respect, themed  tourism degrees would encourage better career 

development and future direction for the graduate. Students need to be given more 

realistic and structured employment opportunities that are able to sustain them for a 

career within the tourism industry (Dale &  Robinson, 2001). 

There is a great need for the Thai academics to upgrade their qualifications in 

order to improve the teaching quality for students in the hotel and tourism schools, given 

the fact that the growth of the tourism industry in Thailand is rapid. Consequently, there 

is a greater demand for quality tourism graduates than before. 
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The government at all levels including central, provincial, and municipal 

governments need to provide strong support such as scholarships and time release for the 

academic staff to upgrade their knowledge in terms of research and teaching skills, and 

curriculum development. Moreover, incentives to retain qualified academic staff through 

competitive salaries and benefits, better housing conditions, and more opportunities for 

staff development. 

The efforts could be made for the existing institutions to cooperate with 

internationally known hospitality schools to set up postgraduate programs and executive 

training so that they can provide opportunities for both academics and employees in the 

industry to upgrade their qualifications with affordable fees and time to do this. 

The government needs to take efforts to facilitate collaboration between 

academics and industry by introducing the concept of cooperative education programs 

which will benefit students, faculties, and the industry for all parties concerned (Zhang,  et 

al., 2001). 

2.3.2 Innovative Teaching Strategies for Tourism Education 

There is a constant and on-going need for instructors to retain an up-to-date 

knowledge of industry trends and practices to ensure that the academic perspective is 

consistent with the industry approach. A UK survey (Cooper, Scales &  Westlake, 1992) 

illustrates the potential difficulties for instructors striving to achieve this aim but 

suggested, nonetheless, that there were a number of approaches which instructors may 

wish to employ, such as secondment in the industry, training courses, and industry 

involvement on programs and courses. 

Other comments have taken this list and expanded on it by identifying innovative 

teaching strategies available to tourism instructors which involve industry and which 
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open the channels of communication between industry and education. These include 

Rithchie's  (1998) suggestions in the preparation of case materials for teaching, the use of 

industry advisory councils, the including an applied dimension in research projects, 

serving on the Board of Directors of Industry Associations and private firms, the 

consultancy activity, co-operative programming, and the development of a complete 

"portfolio" of programs. 

It is suggested to encourage industry input into curriculum design for tourism 

courses and to integrate suggestions into an appropriate educational framework. The co-

operative education must combine career aspirations and academic studies with relevant 

paid work experience, and active faculty involvement in tourism and hospitality related 

associations and professional organizations. There is a suggestion of delivering courses in 

a four-day week format to provide students with opportunities to work Fridays, Saturdays 

and Sundays in the industry, thus allowing students to work in the industry while 

obtaining academic credits.  Faculty members should have gained practical work 

experience in the industry before joining the educational establishment, and part-time and 

seasonal faculty staff should be successful industry entrepreneurs. 

In addition, Goodenough &  Page (1993) have drawn up the following suggestions 

which detail a good practice approach to incorporating industry input in curriculum 

planning and industry participation in education. They suggested to improve the practical 

skills by taking outside visits to public and private sector organizations involved in 

tourism, forming a series of seminars and visiting speakers from the tourism industry, 

applying role playing to the classroom, opening peer group assessment and feedback 

sessions, using an element of self-managed learning, encouraging group presentations and 

projects which provide a convincing simulation of the real-world, possibly under-taken at 
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the workplace, co-operating with the tourism industry, having the problem-solving within 

a formal format. 

2.4 Empirical Studies or Other Related Studies 

In order to achieve an ambitious government target, the success of any tourism 

development strategy will be determined to a large extent by human resources, which can 

deliver efficient, and high quality services (Chaisawat,  2005). The overwhelming success 

of international and domestic tourism has given rise to a pressing demand for quality 

professional acumen. Requirements for skilled and efficient human capital pose a serious 

threat to the future competitiveness of this service industry (Singh, 1997). 

A study on the "challenges and constraints of hospitality and tourism education in 

China" by Lam and Xiao  (2000) shows that tourism education in China plays an 

important role of supporting tourism development and ensuring the continuous supply of 

quality human resources. A key dilemma of tourism in China is poor curriculum design. 

Limited experience of most of the faculty members and limited lab facilities, the 

established curriculum of higher learning generally place more emphasis on classroom 

instruction and de-emphasizes skill development. A number of education refoi ns  are 

discussed regarding curricula design, scholars' and instructors' qualifications and 

knowledge, and standardization of tourism education practices in China. 

A study on the "analysis of training and education needs of mainland Chinese 

tourism academics in the twenty-first century" by Zhang,  Lam, and Bauer (2001) 

addresses that a lack of qualified tourism instructors and employees is the common 

concern for all levels of tourism education. Further education and training for the faculties 

within these institutions has become an urgent need for the government and the 
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institutions themselves. This study examined the education needs of tourism academics in 

terms of their perception of the value of upgrading their qualifications, the likelihood of 

further studies, and level of attainment to understand the importance of upgrading 

qualifications, and main tourism education concerns facing China. The results suggested 

are hoped to improve tourism education system and its structure. 

A study by Cooper and Shepherd (1997) titled "A Study on the Relationship 

between Tourism Education and the Tourism Industry: Implications for Tourism 

Education" underlies conflicts and issues that cloud the view of industry needs for 

education and training in tourism, and relationship between tourism instructors/trainers 

and the tourism industry. It identifies innovative teaching strategies available to tourism 

instructors which involve industry and which open the channels of communication 

between industry and education as follows: preparation of case materials for teaching, use 

of industry advisory councils, including an applied dimension in research project, 

consultancy activity, industry exchange program, and faculty staff gaining practical work 

experience before teaching. 
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CHAPTER III 

RESEARCH FRAMEWORK 

This chapter discusses the research framework. It starts with a continuation of relevant 

literature review, providing basic theoretical background leading to the drawing of a 

conceptual framework of this study. Other sections include research hypotheses and 

operational variables. 

3.1 Theoretical Framework: 

The theoretical framework of this research is based on two previous studies. 

Zhang,  et al. (2001) examined the education needs of tourism academics in -leans  of their 

perception of the value of upgrading their qualifications, the likelihood of further studies, 

levels of attainment, preference of study places and possible barriers; to understand the 

degree of importance of upgrading their qualifications; and to identify the main tourism 

training and education issues facing China in the twenty-first century. Cooper &  

Shepherd (1997) studied that in order to open the communicational link between tourism 

industry and education; it is suggested to identify innovative teaching strategies. This 

included the development of distinctive delivery methods, course design and strategies to 

involve instructors in the tourism industry. 

Therefore, the theories being used in this research are the theory of the tourism 

training and education in China and innovative teaching strategies. 
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3.2 Conceptual Framework: 

The proposed conceptual framework is drawn by combining the main variables as 

dependent variables, whereas type of educational institution being the independent 

variables. 

Table 3.1 Conceptual Framework Model for the Study 

Independent Variables Dependent Variables 

Instructors Perspective 

Tourism education concerns facing 
Thailand 

Innovative teaching strategies for tourism 
education 

Nature of 
establishment 

♦ Government 
♦ Private 

Source: Modified and adopted from Cooper &  Shepherd (1997); and Zhang,  et al (2001). 

3.2.1 Independent and Dependent Variables 

3.2.1.1 Independent Variables 

Independent Variables in this research are the tourism related government and 

private academic institutions in Thailand. The government institutions have attempted to 

develop the curriculum design in reaction to rapid technology growth trends. Since they 

get budget allocated from the government, they can provide students with field trips, with 

only a small cost to the student. Practical institutes have also been established for the 
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convenience of students who wish to be trained and practiced in tourism related business 

as well as for business purposes. 

In private institutions, the technology and science advancements are being used to 

extend the capabilities of teaching and learning. Moreover, the private sector attempts to 

harmonize with international standards and establish quality management study. Thus, the 

training becomes the long-term plan and key tool for implementation. 

3.2.1.2 Dependent Variables 

Dependent variables in this research include education concerns facing Thailand 

in the new millennium and the innovative teaching strategies. Details include 

improvement in the design of academic syllabus, student learning through work 

experience, student participation in field trips based experiential education, student 

learning through case studies, and student learning through role play, and innovative 

teaching strategies; preparation of case materials for teaching, including an applied 

dimension in research projects, industry exchange programs, consultancy activity, use of 

industry advisory councils, faculty members gaining practical work experience in 

industry before teaching, and mobile learning. 
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3.3 Research Hypothesis 

According to the research objectives, the following research hypotheses have been 

formulated. 

Ho 1 :  There is no difference between private and government (public) institutions in 

their perspective regarding tourism education concerns facing Thailand. 

Hal :  There is difference between private and government (public) institutions in 

their perspective regarding tourism education concerns facing Thailand. 

Ho2 :  There is no difference between private and government (public) institutions in 

their perspective with regards to their innovative teaching strategies for tourism 

education. 

Hat :  There is difference between private and government (public) institutions in 

their perspective with regards to their innovative teaching strategies for tourism 

education 
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3.4 Operationalization  of Variables 

Table 3.2 Operationalization  of Variables 

Variables Conceptual Definition Operational 

Component 

Scale of 

Measurement 

Used 

Question No. 

in the 

Questionnaire 

Government/Private  

higher educational 

institutions 

The educational structures 

which are supported and 

administrated by the 

Government/Private Nominal Part I, Q.2 

government /  not 

affiliated with 

government to develop 

and increase abilities to 

direct the course of 

subsequent experience 

and knowledge in higher 

level 

Tourism education 

concerns facing Thailand 

Concerns that relate to or 

affect the process of 

preparing to teach, 

educate, and develop 

tourism related skills 

within Thailand's tourism 

education system 

• Academic syllabus 

• Work experience 

• Field trip based 

experiential 

education 

• Case study 

• Role play 

Interval Part II, 

Q.14 —  Q.18 

Innovative teaching 

strategies for tourism 

education 

The advanced 

long-term action plan and 

direction for achieving 

teaching's goal in tourism 

related fields and study 

• Case material 

• Practicability of 

research 

• Industry exchange 

• Consultancy 

• Advisory councils 

• Work experience for 

teachers 

• Mobile learning 

Interval Part III, 

Q.19 —  Q.25 
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CHAPTER IV 

RESEARCH METHODOLOGY 

This chapter describes research methodology. This chapter includes six sections, namely: 

research method, respondents and sampling procedures, research instruments, data 

collection, research pre-test, and statistical treatment of data. 

4.1 Methods of Research Used 

Churchill (1999) notes that descriptive research is used to describe the 

characteristics of certain groups as well as to estimate the proportion of people in a 

specified population who behave in certain way. Descriptive research defines questions, 

people surveyed, and the method of analysis prior to beginning primary data collection. In 

particular, this research tries to find out the needs of tourism instructors towards tourism 

education in Thailand; descriptive research is used to identify these certain needs. 

A sample survey is used as the research technique in which information is 

gathered from a sample of people by use of questionnaires (Zikmund,  2000). Self 

administered questionnaire are administered to collect the research data. It is the best 

method for collecting data as it has advantages like low cost, greater geographical 

coverage and allows respondent to think about the questions. 
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4.2 Respondents and Sampling Procedures 

4.2.1 Respondents/Target Population of the Study 

The primary respondent or target population of this research is defined as the-

population from which the sample will be drawn for inferences (Anderson, Sweeney &  

Williams, 2004) The target population for this research are the instructors who are 

teaching in tourism related courses at bachelor degree or/and master degree level in 

selected government and private institutions mainly based in Bangkok and other selected 

areas. 

4.2.2 Sample Method 

Non-probability sampling is a sampling technique in which units of the sample are 

selected on the basis of personal judgment or convenience; the probability of any 

particular member of the population being chosen is unknown. 

As to the sampling procedures, the Judgmental Sampling strategy is used. 

Judgmental, or purposive, sampling is a non-probability sampling technique in which an 

individual selects the sample based on his or her judgment about some appropriate 

characteristics required of the sample member. Researchers select samples to satisfy their 

specific purposes, even if it does not provide a fully representative sample. Judgmental 

sampling is subjective and its value depends entirely on the researcher's judgment, 

expertise and creativity. It can be useful if broad population inferences are not required 

(Malhotra  &  Birks, 2003). 
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4.2.3 Sample Size 

Malhotra  &  Birks (2003) stated that determining the sample size is very 

complicated and involves several quantitative and qualitative considerations. These 

considerations include the importance of the decision, the nature of research, the number 

of variables, the nature of the analysis, sample size used in similar studies, incidence 

rates, completion rates and resource constraints. 

Sample size refers to the number of elements included in the study. The target 

population, for this study, are tourism instructors, for practical purposes the usual 

sampling formula is not used to estimate the proportion to find the sample size because 

the researcher found it difficult to contact respondents while collection of questionnaires 

from the respondents teaching tourism related subjects. Researcher felt that many of the 

respondents hardly had time to fill the questionnaires. The constraints of researcher's time 

and budget were also the limitation to get the big amount of respondents. Therefore, 

researcher decided 100 respondents as a reasonable sample size for this study. 

4.3 Research Instruments/Questionnaire 

This section discusses the structured instrument, the questionnaire which contains 

the questions to be asked to the respondents. The questions are designed in close ended 

format. The first two questions include the questions on the origins of the respondents and 

name of universities which would be used to analyze as the independent variables in the 

study. The questionnaire has three parts as follows; 

The first part (questions 1-13) consists of demographic infoiiiiation  of the 

respondents which includes the profile of the respondents; origins of the respondents, 

kind of affiliation, age, gender, teaching experience, current position, qualification of 
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educator, and field of study, the level of importance of academic qualification's 

upgrading, the likelihood of undertaking further studies, and the constraints for further 

studies. 

The level of importance to upgrade academic qualification of the educator is asked 

on the basis of a 1 to 5 scale as follows; 1 -  very unimportant, 2 -  unimportant, 3 -  neutral, 

4 -  important, and 5 -  very important. 

The likelihood of undertaking further studies of the respondents is being done on 

the basis of a 1 to 5 scale as follows; 1 -  will definitely not study, 2 -  will not study, 3 - 

neutral, 4 -  will study, and 5 -  will definitely study. 

The second part (questions 14-18) consists of the questions that help to describe 

the tourism education concerns facing Thailand in the new millennium from instructors' 

prospective on the basis of a 1 to 5 point scale from: 1 -  definitely not required, 2 -  not 

required, 3 -  neutral, 4 -  required, and 5 -  definitely required. 

The third part (questions 19-25) consists of the questions that indicate the 

instructors' level of recommendation for innovative teaching strategies for tourism 

education on the basis of a 1 to 5 point scale from: 1 -  strongly against recommending, 2 - 

do not recommend, 3 -  neutral, 4 -  recommend, and 5 -  strong recommend. 

The research questionnaire will be provided in both English and Thai versions as 

the respondents come from different backgrounds. 

4.4 Collection of Data/Gathering Procedures 

This section discusses the methods that are used to collect primary data (with the 

aid of questionnaire) or secondary data (from books, journals, articles, etc). 
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Primary Data are data originated by the researcher for the specific purpose of 

addressing the research problem. The research survey is only as good as the questions it 

asks. Questionnaire design, therefore, is one of the most critical stages in the research 

process (Zikmund,  2000). Obtaining primary data can be expensive and time consuming. 

In this study, primary data is collected through questionnaire survey as it is easy to 

interpret and analyze. The questionnaires are personally administered to the sample 

respondents. 

However, there were difficulties found during collecting primary data. As 

mentioned previously in section 4.2.3, it was difficult to get filled questionnaires from 

respondents. The researcher had to visit the selected universities many times to get the 

certain number of filled questionnaires. Even there were the prospected numbers of 

respondents in each selected university, but the researcher could not reach them. 

Therefore, these questionnaires had to be distributed to respondents by e-mail and post 

mail, accordingly to the expected number. The total time spent for collecting primary data 

was seven and a half months, which longer than the 4 months period planed. 

Secondary Data are any data originally generated for some purpose other than the 

present research objective (Zikmund,  2000). These data can be quickly and inexpensively 

obtained. In this research, secondary data is gathered from several sources such as books, 

journals, articles, previous research and related web sites. 

4.5 Reliability Test or Pre-Test 

Pretest enables the researcher to determine whether categories provided for 

questions are valid and reliable measures, the terms are understandable, the question order 

flow and how long the tool takes, as well as the suitability of the measures for analysis 
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(Jennings, 2001). At this stage, the researcher conducted a pilot study by distributing 

questionnaires to a sample of 30 respondents by hand to respondents who are teaching in 

private and government universities; Saint John's University, Kasetsart  University, 

University of Thai Chamber of Commerce, DhurakijBandit  University, and 

Chandrakasem  Raj abhat  University during March 2007. 

The reliability of the instrument was assessed with calculation of the Cronbach  

alpha. The sample size of the pre-test was 30 cases. The result was calculated on the basis 

of pretest data is as follow: Alpha coefficient of factor one =  0.910 and Alpha coefficient 

of factor two =  0.740. Sekaran  (1992) stated that if the reliability value exceeded 0.60, it 

is considered to be reliable. As the result of the reliability analysis from this study, the 

coefficient alpha scores were higher than 0.60 in all parts of the questionnaire, so it was 

considered to be reliable. The reliability analysis resulting from the pre-test indicates that 

this questionnaire is sufficient for examining this study's hypotheses. 

4.6 Statistical Treatment of Data 

4.6.1 Descriptive Statistics 

Different statistical tests are associated with different levels of measurement 

(Ticehurst  &  Veal, 2000). Trochim  (2001) stated that descriptive statistics are used to 

describe the basic features of the data in a study. They provide simple summaries about 

the sample and the measures. Together with simple graphics analysis, they form the basis 

of virtually every quantitative analysis of data. With descriptive statistics it is simply 

describing what is or what the data shows. The descriptive statistics are simply used to 

describe what is going on in data. 
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Descriptive statistics are used to present quantitative descriptions in a manageable 

form. In a research study it may have lots of measures. Or it may measure a large number 

of people on any measure. Descriptive statistics help to summarize large amounts of data 

in a sensible way. Each descriptive statistic reduces lots of data into a simpler summary. 

Descriptive Statistics were used to describe the percentage, frequency mean, and 

standard deviation. 

4.6.2 Independent Sample t-test 

Independent t-test assumes that two samples are of equal size (Sprinthall,  2002). 

Moore (1995) stated that the t-test is appropriate when there are a single interval 

dependent and a dichotomous independent, and wish to test the difference of means. A t-

test may be used to compare the means of a criterion variable for two independent 

samples. 

According to table 3.1, the Conceptual Framework model for this study which is 

the presentation of the independent and dependent variables of this study to requirement 

of statistical test. Thus, an independent t-test is determined to test significant differences 

of the education needs of tourism instructors who are teaching in government institutions 

and tourism instructors who are teaching in private institutions. 

Therefore, this research has used the independent sample t-test for analyzing the 

data. The t-test statistical tool would be used to answer the questions on the statement of 

the problem and hypotheses. Independent sample t-test table will be presented for the 

results. The SPSS  computer software program was used to analyze the data. 

Independent sample t-tests are used to compare the means of two independently 

sampled groups. When p< 0.05 the researcher concludes the two groups are significantly 

different in their means. From SPSS,  select Analyze, Compare Means, and Independent 
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sample t-test; select the grouping variable; select the test variable(s);  set the confidence 

limits using the options button (95% is default). 

This test is often used to compare the means of two groups in the same sample 

even though individuals are not assigned randomly to the two groups. Random 

assignment would have been controlled for unmeasured variables. This opens up the 

possibility that other variables either mask or enhance any apparent significant difference 

in means. That is, the independent sample t-test tests the uncontrolled difference in means 

between two groups. If a significant difference is found, it may be due not just to gender; 

control variables may be at work. The researcher will wish to introduce control variables, 

as in any multivariate analysis. 

39 



Formula of Independent Sample t-test 

Table 4.1 Formula of Independent Sample t-test 

Hypotheses Statistical test 

Hol:  There is no difference between tourism 

instructors' perspective of private and 

government (public) institutions 

regarding tourism education concerns 

facing Thailand. 

Independent sample t-test 

Ho2:  There is no difference between tourism 

instructors' perspective of private and 

government (public) institutions 

regarding innovative teaching strategies 

for tourism education. 

Independent sample t-test 
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CHAPTER V 

DATA ANALYSIS 

This chapter presents the data analysis, critical discussion and explanation of the results 

based on the survey of 100 respondents. The first part focuses on descriptive statistics 

while the second part is about the hypothesis testing. 

5.1 Descriptive Statistics 

There were a total of 100 questionnaires distributed to instructors teaching in 

tourism and tourism related fields in Thai higher educational institutions during May — 

October 2007. Eighty-seven questionnaires were distributed to respondents and returned 

by hand, while 9 questionnaires were filled in and returned by e-mail, and 4 

questionnaires were distributed and returned by post mail respectively. All 100 

questionnaires were completed and returned to researcher. There were no invalid 

questionnaires received. 

5.1.1 Frequency Distribution of Independent Variables 

A frequency distribution reveals the number of times that each different value 

appears in a particular set of values. The numbers are converted into percentages for ease 

of comparison. The research interpreted  the data of respondents' general infounation  by 

using frequency distribution techniques. 
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5.1.1.1 Frequency Distribution of General Information 

Origins of the Respondents  

Table 5.1 and Figure 5.1 show that 50 respondents (50% of the total respondents) 

are from government higher educational institutions while 50 respondents (50% of the 

total respondents) are from private higher educational institutions. 

Table 5.1 Frequency Distribution of Respondents' Origin 

Government Private 

Name of Frequency Percent Valid Cumulative Name of Frequency Percent Valid Cumulative 
University Percent Percent University Percent Percent 

BSRU  2 4.0 4.0 4.0 ABAC  1 2.0 2.0 2.0 
Chandra 2 4.0 4.0 8.0 BU 4 8.0 8.0 10.0 
CMU  4 8.0 8.0 16.0 DBU  8 16.0 16.0 26.0 
Dusit  18 36.0 36.0 52.0 KBU  2 4.0 4.0 30.0 
KU 4 8.0 8.0 60.0 RSU  15 30.0 30.0 60.0 
MFLU  1 2.0 2.0 62.0 ST JOHN 11 22.0 22.0 82.0 
NU 2 4.0 4.0 66.0 UTCC  9 18.0 18.0 100.0 
SRRU  2 4.0 4.0 70.0 
SSRU  7 14.0 14.0 84.0 
SU 4 8.0 8.0 92.0 
URU  4 8.0 8.0 100.0 
Total 50 100.0 100.0 Total 50 100.0 100.0 

The 50 respondents from government educational institutions include 2 

respondents (4%) from Baan-SomdejChaopraya  Rajabhat  University (BSRU),  2 

respondents (4%) from Chandrakasem  Rajabhat  University (Chandra), 4 respondents 

(8%) from ChiangMai University (CMU),  18 respondents (36%) from Suan  Dusit  

Rajabhat  University (Dusit),  4 respondents (8%) from Kasetsart  University (KU), 1 

respondent (2%) from Mae Fah Luang University (MFLU),  2 respondents (4%) from 

Naresuan  University (NU), 2 respondents (4%) from Surin  Rajabhat  University (SRRU),  

7 respondents (14%) from Suan  Sunandra  Rajabhat  University (SSRU),  4 respondents 
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(4%) from Silpakorn  University (SU), and 4 respondents (8%) from Ubonratchathani  

University (URU).  

Figure 5.1 Graphical Representation of Respondents' Origin 

Name of University 

 

Government III Private  

  

The 50 respondents from private institutions include 1 respondent (2%) from 

Assumption University (ABAC),  4 respondents (8%) from Bangkok University (BU), 8 

respondents (16%) from DhurakijBandit  University (DBU),  2 respondents (4%) from 

Kasem  Bandit University (KBU),  15 respondents (30%) from Rangsit  University (RSU),  

11 respondents (22%) from Saint John's University (SJU),  and 9 respondents (18%) from 

University of Thai Chamber of Commerce (UTCC).  
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The highest number of the respondents from government higher educational 

institutions is from Suan  Dusit  Rajabhat  University (36%), while the highest number of 

the private educational institutions is from Rangsit  University (30%). 

Age 

Table 5.2 and Figure 5.2 illustrated that the majority of the respondents from both 

government (50%) and private (58%) higher educational institutions were in age range of 

26-35 years old, followed by the age range of 36-45 years old (government 26% and 

private 20%), and the age range of 46-55 years old (government 10% and private 14%). 

Other age ranges in a descending order are 25 years old or below (government 2% and 

private 2%), 56-65 years old (government 12% and private 2%), and 66 years old or 

above (private 2%). 

Table 5.2 Frequency Distribution of Respondents' Age 

Age 
(years) 

Government Private 

Frequency Percent Valid 
Percent 

Cumulative 
Percent 

Frequency Percent Valid 
Percent 

Cumulative 
Percent 

25 or below 1 2.0 2.0 2.0 1 2.0 2.0 2.0 
26-35 25 50.0 50.0 52.0 29 58.0 58.0 60.0 
36-45 13 26.0 26.0 78.0 10 20.0 20.0 80.0 
46-55 5 10.0 10.0 88.0 7 14.0 14.0 94.0 
56-65 6 12.0 12.0 100.0 1 2.0 2.0 96.0 
66 or above -  -  - -  2 4.0 4.0 100.0 

Total 50 100 100 50 100.0 100.0 

44 



0 
25 or below 26-35 66 or above 36-45 46-55 56-65 

Frequency 

30- 

25 

Figure 5.2 Graphical Representation of Respondents' Age 

Age (years) 

Government Private 

Gender 

Table 5.3 and Figure 5.3 show that the gender of respondents is primarily female; 

there are 33 female respondents from governments higher educational institutions (66%) 

and 32 female respondents from private higher educational institutions (64%), whereas 

for male respondents; there are 17 male respondents from government higher educational 

institutions (34%) and 18 male respondents from private higher educational institutions 

(32%) respectively. 
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Table 5.3 Frequency Distribution of Respondents' Gender 

Gender 
Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Male 17 34.0 34.0 34.0 18 36.0 36.0 36.0 
Female 33 66.0 66.0 100.0 32 64.0 64.0 100.0 
Total 50 100.0 100.0 50 100.0 100.0 

Figure 5.3 Graphical Representation of Respondents' Gender 

Government Private 

   

  

Male ■  Female 

  

Teaching Experience  

Table 5.4 and Figure 5.4 show that in government higher educational institutions 

14 respondents (28%) have teaching experience of less than 5 years, 20 respondents 

(40%) have teaching experience between 5 to 10 years, 8 respondents (16%) have 

teaching experience between 11 to 15 years, and 8 respondents (16%) have teaching 

experience 16 years or above respectively. 

In private higher educational institutions 24 respondents (48%) have teaching 

experience of less than 5 years, 15 respondents (30%) have teaching experience between 
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5 to 10 years, 7 respondents (14%) have teaching experience between 11 to 15 years, and 

4 respondents (8%) have teaching experience 16 years or above respectively. 

Table 5.4 Frequency Distribution of Respondents' Teaching Experience 

Teaching 
Experience 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Less than 5 
years 

14 28.0 28.0 28.0 24 48.0 48.0 48.0 

5 to 10 
years 

20 40.0 40.0 68.0 15 30.0 30.0 78.0 

11 to 15 
years 

8 16.0 16.0 84.0 7 14.0 14.0 92.0 

16 years or 
above 

8 16.0 16.0 100.0 4 8.0 8.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

Figure 5.4 Graphical Representation of Respondents' Teaching Experience 

Frequency 

is -  

Less than 5 5 to 10 11 to 15 16 or above 

Years 

Government III  Private 

47 



Current Position  

Table 5.5 and Figure 5.5 illustrated that the current position held by the 

respondents is that of lecturer for 37 respondents (74%) from government higher 

educational institutions and 45 respondents (90%) from private higher educational 

institutions. 

In government higher educational institutions (excluding lecturers) the current 

position of 2 respondents (4%) is the teaching assistant, 7 respondents (14%) is assistant 

professor, and 4 respondents (8%) is associate professor. 

In private higher educational institutions (excluding lecturers) the current position 

of 1 respondent (2%) is the teaching assistant, 3 respondents (6%) is assistant professor, 

and 1 respondent (2%) is the associate professor respectively. 

Table 5.5 Frequency Distribution of Respondents' Current Position 

Current 
position 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Teaching 
Assistant 

2 4.0 4.0 4.0 1 2.0 2.0 2.0 

Lecturer 37 74.0 74.0 78.0 45 90.0 90.0 92.0 
Assistant 
Professor 

7 14.0 14.0 92.0 3 6.0 6.0 98.0 

Associate 
Professor 

4 8.0 8.0 100.0 1 2.0 2.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

48 



.411111111111M  
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Qualification of Instructors  

Table 5.6 and Figure 5.6 depict that most respondents a Master's degree; 43 

respondents from government higher educational institutions (86%) and 44 respondents 

from private higher educational institutions (88%) respectively. 

In government higher educational institutions there are 2 respondents (4%) who 

only have a Bachelor's degree, 4 respondents (8%) who have qualification a Doctoral 

degree and 1 respondent (2%) who has a post-Doctoral fellowship or study. 

In private higher educational institutions there are 5 respondents (10%) who have 

Bachelor's degree and 1 respondent (2%) who has a Doctoral degree. 

49 



Doctoral Post-doctoral fellowship Master Bachelor 

Frequency 

45 

40 

Table 5.6 Frequency Distribution of Instructors' Qualification 

Qualification 
Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Bachelor's 
degree 

2 4.0 4.0 4.0 5 10.0 10.0 10.0 

Master 's 
degree 

43 86.0 86.0 90.0 44 88.0 88.0 98.0 

Doctoral 
degree 

4 8.0 8.0 98.0 1 2.0 2.0 100.0 

Post-doctoral 
fellowship 

1 2.0 2.0 100.0 - -  -  -  

Total 50 100.0 100.0 50 100.0 100.0 

Figure 5.6 Graphical Representation of Instructors' Qualification 
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Major/Minor Specialization  

As shown in Table 5.7 and Figure 5.7, in government higher educational 

institutions most of the respondents have majored or minored  in tourism (36%), followed 

by hospitality (32%), history (10%), science (8%), business (6%), culture (4%) and 

language (4%) respectively. 

In private higher educational institutions most of the respondents have majored or 

minored  in hospitality (32%), followed by tourism (30%), science (14%), history (8%), 

business (6%), language (6%) and culture (4%) respectively. 

Table 5.7 Frequency Distribution of Respondents' Major/Minor Specialization 

Major/Minor 
Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Business 3 6.0 6.0 6.0 3 6.0 6.0 6.0 
Culture 2 4.0 4.0 10.0 2 4.0 4.0 10.0 
History 5 10.0 10.0 20.0 4 8.0 8.0 18.0 
Hospitality 16 32.0 32.0 52.0 16 32.0 32.0 50.0 
Language 2 4.0 4.0 56.0 3 6.0 6.0 56.0 
Science 4 8.0 8.0 64.0 7 14.0 14.0 70.0 
Tourism 18 36.0 36.0 100.0 15 30.0 30.0 100.0 
Total 50 100.0 100.0 50 100.0 100.0 
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Figure 5.7 Graphical Representation of Respondents' Major/Minor Specialization 
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Level of Importance to Upgrade Academic Qualification  

As shown in Table 5.8 and Figure 5.8, the level of importance to upgrade 

academic qualification is considered to be very important for 38 respondents (76%) from 

government higher educational institutions and 35 respondents (70%) from private higher 

educational institutions. 

Twelve respondents (24%) from government higher educational institutions and 

14 respondents (28%) from private higher educational institutions considered the level of 

importance to upgrade academic qualification as important, while 1 respondent (2%) from 

private higher educational institutions considered the level of importance to upgrade 

academic qualification is unimportant. 
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Table 5.8 Frequency Distribution of Respondents' Level of Importance to Upgrade 

Academic Qualification 

Level to 
upgrade 

qualification 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Very 
important 

38 76.0 76.0 76.0 35 70.0 70.0 70.0 

Important 12 24.0 24.0 100.0 14 28.0 28.0 98.0 
Unimportant -  - -  -  1 2.0 2.0 100.0 
Total 50 100.0 100.0 50 100.0 100.0 

Figure 5.8 Graphical Representation of Respondents' Level of Importance to 

Upgrade Academic Qualification 
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Best Reason for Upgrading Qualification  

Table 5.9 and Figure 5.9 depict the best reason for upgrading qualification was for 

knowledge expansion, considered by 15 respondents (30%) from government higher 

educational institutions and 24 respondents (48%) from private higher educational 

institutions respectively. 

Table 5.9 Frequency Distribution of Respondents' Best Reason for Upgrading 

Qualification 

Reason for 
upgrading 

qualification 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
For 
knowledge 
expansion 

15 30.0 30.0 30.0 24 48.0 48.0 48.0 

For personal 
growth 

6 12.0 12.0 42.0 8 16.0 16.0 64.0 

Improve/ 
upgrade 
research 
capability 

1 2.0 2.0 44.0 
-  -  -  -  

Remain 
3 6.0 6.0 50.0 2 4.0 4.0 68.0 

competitive 
Wider 
horizon 

1 2.0 2.0 52.0 
-  -  -  -  

For better 
future career 
development 

4 8.0 8.0 60.0 3 6.0 6.0 74.0 

Job 
requirement 

2 4.0 4.0 64.0 1 2.0 2.0 76.0 

For better 
work 
performance 

8 16.0 16.0 80.0 1 2.0 2.0 78.0 

Better 
academic 
recognition 

10 20.0 20.0 100.0 9 18.0 18.0 96.0 

For 
continuing 
education 

-  -  -  -  2 4.0 4.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 
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In government higher educational institutions the best reason for upgrading 

qualification is for better academic recognition (20%), for better work performance 

(16%), for personal growth (12%), for better future career development (8%), to remain 

competitive (6%), for job requirement (4%), to improve research capability (2%) and for 

wider horizon (2%) respectively. 

Figure 5.9 Graphical Representation of Respondents' Best Reason for Upgrading 

Qualification 

Frequency 

Reason 

Government 111  Private 

In private higher educational institutions the best reason for upgrading 

qualification is for better academic recognition (18%), for personal growth (16%), for 

better future career development (6%), to remain competitive (4%), for continuing 
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education (4%), for job requirement (2%) and for better work performance (2%) 

respectively. 

Likelihood of Undertaking Further Studies within the next Five Years  

Table 5.10 and Figure 5.10 show the respondents' likelihood of undertaking 

further studies within the next five years. For the government higher educational 

institutions, 17 respondents (34%) will study, 14 respondents (28%) will definitely study, 

12 respondents (24%) are neutral, 4 respondents (8%) will definitely not study and 3 

respondents (6%) will not study respectively. 

Table 5.10 Frequency Distribution of Respondents' Likelihood of Undertaking Further 

Studies within the next Five Years 

Likelihood 
of further 

study 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Will 
definitely 
study 

14 28.0 28.0 28.0 16 32.0 32.0 32.0 

Will study 17 34.0 34.0 62.0 16 32.0 32.0 64.0 
Neutral 12 24.0 24.0 86.0 11 22.0 22.0 86.0 
Will not 
study 3 6.0 6.0 92.0 4 8.0 8.0 94.0 

Will 
definitely 
not study  

4 8.0 8.0 100.0 3 6.0 6.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

In private higher educational institutions 16 respondents (32%) will definitely 

study and 16 respondents (32%) will study, followed by 11 respondents (22%) who are 

neutral, 4 respondents (8%) will not study and 3 respondents (6%) will definitely not 

study, respectively. 
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Figure 5.10 Graphical Representation of Respondents' Likelihood of Undertaking 

Further Studies within the Next Five Years 

Area of Specialization  

As shown in Table 5.11 and Figure 5.11, most respondents from government 

higher educational institutions (50%) and private higher educational institutions (30%) 

considered tourism management to be area of specialization, while other respondents in 

government higher educational institutions considered hotel management (14%), 

management/business administration (14%), culture (12%), history (6%) and marketing 

(4%) to be areas of specialization respectively. 

57 



The other respondents in private higher educational institutions considered hotel 

management (28%), management/business administration (18%), marketing (10%), 

culture (8%) and history (6%) to be areas of specialization respectively. 

Table 5.11 Frequency Distribution of Respondents' Area of Specialization 

Area of 
specialization 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Tourism 
Management 

25 50.0 50.0 50.0 15 30.0 30.0 30.0 

Marketing 2 4.0 4.0 54.0 5 10.0 10.0 40.0 

Hotel 
Management 

7 14.0 14.0 68.0 14 28.0 28.0 68.0 

Management/ 
Business 
Administration 

7 14.0 14.0 82.0 9 18.0 18.0 86.0 

Culture 6 12.0 12.0 94.0 4 8.0 8.0 94.0 

History 3 6.0 6.0 100.0 3 6.0 6.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

Figure 5.11 Graphical Representation of Respondents' Area of Specialization 

Frequency 
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Level of Attainment 

Table 5.12 and Figure 5.12 illustrated that 40 respondents (80%) from government 

higher educational institutions and 39 respondents (78%) from private higher educational 

institutions considered a Doctoral degree or PhD. as their desired level of attainment, 

while other respondents from government higher educational considered Post-doctoral 

fellowship/study (14%), Master's degree (4%) and Bachelor's degree (2%) as their 

desired level of attainment respectively. 

The respondents from private higher educational institutions considered Master's 

degree (14%), Bachelor's degree (4%) and Post-doctoral fellowship/study (4%) as their 

desired level of attainment respectively. 

Table 5.12 Frequency Distribution of Respondents' Level of Attainment 

Level of 
attainment 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Bachelor's 
degree 

1 2.0 2.0 2.0 2 4.0 4.0 4.0 

Master's 
degree 

2 4.0 4.0 6.0 7 14.0 14.0 18.0 

Doctoral 
degree or 
PhD. 

40 80.0 80.0 86.0 39 78.0 78.0 96.0 

Post-
doctoral 
fellowship/ 
study 

7 14.0 14.0 100.0 2 4.0 4.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 
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Figure 5.12 Graphical Representation of Respondents' Level of Attainment 

Frequency 

Constraints for Further Studies  

As shown in Table 5.13 and Figure 5.13, the constraints for further studies of the 

respondents from government higher educational institution are mostly time (30%), 

followed by lack of financial support/ tuition fee/ living cost (24%), undecided/ limited 

choice of program (12%), approval by boss/ bound by current job (10%), no barriers 

(10%), age (8%), admission requirement (4%) and bound by family/ lack of family 

support (2%) respectively. 
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Table 5.13 Frequency Distribution of Respondents' Constraints for Further Studies 

Constraints 
Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Lack of 
financial 

12 24.0 24.0 24.0 16 32.0 32.0 32.0 support/ 
tuition fee/ 
living cost 
Time 15 30.0 30.0 54.0 11 22.0 22.0 54.0 
Approval 
by boss/ 
bounded by 
current job 

5 10.0 10.0 64.0 1 2.0 2.0 56.0 

Language/ 
cultural 
barrier 

-  -  -  - 
1 2.0 2.0 58.0 

Lack of 
opportunity/ 
information 

-  -  -  - 

1 2.0 2.0 60.0 

Age 4 8.0 8.0 72.0 5 10.0 10.0 70.0 
Admission 
requirement 2 4.0 4.0 76.0 2 4.0 4.0 74.0 

Undecided/ 
limited 
choice of 
program 

6 12.0 12.0 88.0 4 8.0 8.0 82.0 

Bounded by 
family/ lack 
of family 
support 

1 2.0 2.0 90.0 2 4.0 4.0 86.0 

No barriers 5 10.0 10.0 100.0 7 14.0 14.0 100.0 
Total 50 100.0 100.0 50 100.0 100.0 

In private higher educational institutions the constraints for further studies are lack 

of financial support/ tuition fee/ living cost (32%), time (22%), no barriers (14%), age 

(10%), undecided/ limited choice of program (8%), admission requirement (4%), bound 

by family/ lack of family support (4%), approval by boss/ bound by current job (2%), 

language/ cultural barrier (2%) and lack of opportunity/ information (2%) respectively. 
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Figure 5.13 Graphical Representation of Respondents' Constraints for Further 

Studies  

5.1.2 Mean Score and Frequency Distribution of Dependent Variables 

This part shows the mean score and frequency distribution of dependent variables; 

tourism education concerns facing Thailand in the new millennium and innovative 

teaching strategies for tourism education. The mean score of each of the dependent 

variables is presented in the first section, followed by the frequency distribution and the 

explanation. 
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5.1.2.1 Tourism Education Concerns Facing Thailand in the New 

Millennium 

5.1.2.1.1 Mean Score of Tourism Education Concerns Facing Thailand in the 

New Millennium 

In this part, the descriptive statistics are used to examine the answers of the 

respondents from government and private higher educational institutions, towards the 

tourism education concerns facing Thailand in the new millennium. 

The mean of the respondents from both government and private higher 

educational institutions towards "students' learning through work experience" is the 

highest mean score (M \-  -  government =  4.50, M private =  4.46), while the lowest mean score of 

both government and private higher educational institutions is towards "students' 

learning through role play" (M govemment  —  3.86, M private —  4.00). 
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Table 5.14 Descriptive Statistics of Tourism Education Concerns Facing Thailand 

in the New Millennium 

Education 
Concerns 

Government Private 

N Minimum Maximum Mean 
Std. 

Deviation N Minimum Maximum Mean 
Std. 

Deviation 
Improvement 
in the design 
of academic 
syllabus 

50 1 5 4.10 .789 50 2 5 4.28 .730 

Students' 
learning 
through work 
experience 

50 3 5 4.50 .647 50 3 5 4.46 .646 

Students' 
participation 
in field trip 
based 
experiential 
education 

50 3 5 4.48 .646 50 3 5 4.44 .611 

Students' 
learning 
through case 
studies 

50 2 5 3.90 .789 50 3 5 4.18 .691 

Students' 
learning 
through role 
play 

50 2 5 3.86 .833 50 2 5 4.00 .756 

Valid N (list 
wise) 

50 50 

5.1.2.1.2 Frequency Distribution of Tourism Education Concerns Facing Thailand 

in the New Millennium 

There were a total a 5 items listed in this part of questionnaires; each of them was 

evaluated by the respondents from government and private higher educational 

institutions. This part demonstrates the respondents' education concerns facing tourism 

education in Thailand in the new millennium. 
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Improvement in the Design of Academic Syllabus  

Table 5.15 shows that the majority of the respondents from government (60%) 

and private (46%) higher educational institutions "required" the improvement in the 

design of academic syllabus, while 28% from government and 42% from private 

"definitely required", 8% from government and 10% from private are "neutral", 2% from 

government and 2% from private do "not required", and 2% from government "definitely 

not required" respectively. 

Table 5.15 Frequency Distribution of Respondents towards Improvement in the 

Design of Academic Syllabus 

Improvement 
in the Design 
of Academic 

Syllabus 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Defmitely  not 
required 

1 2.0 2.0 2.0 
-  -  -  -  

Not required 1 2.0 2.0 4.0 1 2.0 2.0 2.0 
Neutral 4 8.0 8.0 12.0 5 10.0 10.0 12.0 
Required 30 60.0 60.0 72.0 23 46.0 46.0 58.0 
Definitely 
required 

14 28.0 28.0 100.0 21 42.0 42.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

Students' Learning through Work Experience 

Table 5.16 shows that the majority of the respondents from government (58%) 

and private (54%) higher educational institutions "definitely required" students' learning 

through work experience, while 34% from government and 38% from private "required", 

8% from government and 8% from private are "neutral" respectively. 
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Table 5.16 Frequency of Respondents towards Students' Learning through Work 

Experience 

Students' 
learning 
through 

work 
experience 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Neutral 4 8.0 8.0 8.0 4 8.0 8.0 8.0 
Required 17 34.0 34.0 42.0 19 38.0 38.0 46.0 
Definitely 
required 29 58.0 58.0 100.0 27 54.0 54.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

Students' Participation in Field Trip based Experiential Education  

Table 5.17 shows that the majority of the respondents from government (56%) 

and private (50%) higher educational institutions "definitely required" students' 

participation in field trip based experiential education, while 36% from government and 

44% from private "required", 8% from government and 6% from private are "neutral" 

respectively. 

Table 5.17 Frequency Distribution of Respondents towards Students' Participation 

in Field Trip based Experiential Education 

Students' 
participation 
in field trip 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Neutral 4 8.0 8.0 8.0 3 6.0 6.0 6.0 
Required 18 36.0 36.0 44.0 22 44.0 44.0 50.0 
Definitely 
required 

28 56.0 56.0 100.0 25 50.0 50.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 
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Students' Learning through Case Studies  

Table 5.18 shows that half of the respondents from each the government (50%) 

and private (50%) higher educational institutions "required" students' learning through 

case studies, while 22% from government and 34% from private "definitely required", 

24% from government and 16% from private are "neutral", and 4% from government do 

"not required" respectively. 

Table 5.18 Frequency Distribution of Respondents towards Students' Learning 

through Case Studies 

Students' 
learning 
through 

case 
studies 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Not 
required 

2 4.0 4.0 4.0 
-  -  -  -  

Neutral 12 24.0 24.0 28.0 8 16.0 16.0 16.0 
Required 25 50.0 50.0 78.0 25 50.0 50.0 66.0 
Definitely 
required 

11 22.0 22.0 100.0 17 34.0 34.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

Students' Learning through Role Play  

Table 5.19 shows that the majority of the respondents from government (54%) 

and private (50%) higher educational institutions "required" students' learning through 

role play, while 20% from government and 26% from private "definitely required", 18% 

from government and 22% from private are "neutral", 8% from government and 2% from 

private do "not required" respectively. 
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Table 5.19 Frequency Distribution of Respondents towards Students' Learning 

through Role Play 

Students' 
learning 
through 
role play 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Not 
required 

4 8.0 8.0 8.0 1 2.0 2.0 2.0 

Neutral 9 18.0 18.0 26.0 11 22.0 22.0 24.0 
Required 27 54.0 54.0 80.0 25 50.0 50.0 74.0 
Definitely 
required 10 20.0 20.0 100.0 13 26.0 26.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

5.1.2.2 Innovative Teaching Strategies for Tourism Education 

5.1.2.2.1 Mean Score of Innovative Teaching Strategies for Tourism 

Education 

The highest average mean score of the respondents from government higher 

educational institutions is 4.44 (M government =  4.44) towards "faculty gaining practical 

work experience in the industry before joining to teach", while the highest average 

mean score of the respondents from private higher educational institutions is 4.58 (M 

private =  4.58) towards "preparation of case materials for teaching". 

The lowest average mean score of the respondents from government higher 

educational institutions is 3.48 (M  government =  3.48) towards "including an applied 

dimension in research projects", while the lowest average mean score of the 

respondents from private higher educational institutions is 3.68 (M \--  private =  3.68) towards 

"use of industry advisory councils". 
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Table 5.20 Descriptive Statistics of Innovative Teaching Strategies for Tourism 

Education 

Teaching 
Strategies 

Government Private 

N Minimum Maximum Mean 
Std. 

Deviation N Minimum Maximum Mean 
Std. 

Deviation 
Preparation 
of case 
materials for 
teaching 

50 2 5 4.22 .708 50 3 5 4.58 .575 

Including an 
applied 
dimension in 
research 
projects 

50 1 5 3.48 .839 50 1 5 3.90 .763 

Industry 
exchange 
programs 

50 2 5 3.76 .960 50 2 5 3.98 .915 

Consultancy 
activity 

50  2 5 3.74 .723 50 2 5 3.96 .699 

Use of 
industry 
advisory 
councils 

50 2 5 3.52 .953 50 2 5 3.68 .844 

Faculty 
gaining 
practical 
work 
experience 
in the 
industry 
before 
joining to 
teach 

50  3 5 4.44 .675 50 3 5 4.50 .707 

Mobile 
learning 
(study 
outside a 
traditional 
classroom 
e.g. study on 
boat or 
cruise, 
scholar-ship) 

50 2 5 4.08 .724 50 3 5 4.48 .614 

Valid N (list 
wise) 

50  50 
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5.1.2.2.2 Frequency Distribution of Innovative Teaching Strategies for Tourism 

Education 

There were a total of 7 items listed in this part of questionnaire; each of them was 

evaluated by the respondents from government and private higher educational 

institutions. This section demonstrates the respondents' innovative teaching strategies for 

tourism education. 

Preparation of Case Materials for Teaching 

Table 5.21 shows that 36% of the respondents from government and 62% from 

private higher educational institutions "strongly recommended" preparation of case 

materials for teaching, while 52% from government and 34% from private 

"recommended", 10% from government and 4% from private are "neutral", and 2% from 

government "do not recommended"  respectively. 

Table 5.21 Frequency Distribution of Respondents towards Preparation of Case 

Materials for Teaching 

Preparation 
of case 

materials 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Do not 
recommend 

1 2.0 2.0 2.0 -  -  -  - 

Neutral 5 10.0 10.0 12.0 2 4.0 4.0 4.0 
Recommend 26 52.0 52.0 64.0 17 34.0 34.0 38.0 

Strongly 
recommend 

18 36.0 36.0 100.0 31 62.0 62.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 
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Including an Applied Dimension in Research Projects  

Table 5.22 shows that the majority of the respondents from government (50%) 

and private (64%) higher educational institutions "recommended" the including an 

applied dimension in research projects, while 32% from government and 16% from 

private are "neutral", 6% from government and 16% from private "strongly 

recommended", 10% from government and 2% from private "do not recommend", 2% 

from government and 2% from private "strongly against recommending" respectively. 

Table 5.22 Frequency Distribution of Respondents towards Including an Applied 

Dimension in Research Projects 

Including an 
applied 

dimension in 
research 
projects 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Strongly 
against 
recommending 

1 2.0 2.0 2.0 1 2.0 2.0 2.0 

Do not 
recommend 

5 10.0 10.0 12.0 1 2.0 2.0 4.0 

Neutral 16 32.0 32.0 44.0 8 16.0 16.0 20.0 
Recommend 25 50.0 50.0 94.0 32 64.0 64.0 84.0 
Strongly 
recommend 

3 6.0 6.0 100.0 8 16.0 16.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

Industry Exchange Programs  

Table 5.23 shows that the majority of the respondents from government (46%) 

and private (36%) higher educational institutions "recommended" the industry exchange 

programs, while 22% from government and 34% from private "strongly recommended", 

18% from government and 24% from private are "neutral", 14% from government and 

6% from private "do not recommend" respectively. 

71 



Table 5.23 Frequency Distribution of Respondents towards Industry Exchange 

Programs 

Industry 
exchange  
programs 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Do not 
recommend 7 14.0 14.0 14.0 3 6.0 6.0 6.0 

Neutral 9 18.0 18.0 32.0 12 24.0 24.0 30.0 
Recommend 23 46.0 46.0 78.0 18 36.0 36.0 66.0 
Strongly 
recommend 

11 22.0 22.0 100.0 17 34.0 34.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

Consultancy Activity 

Table 5.24 shows that the majority of the respondents from government (54%) 

and private (64%) higher educational institutions "recommended" the consultancy 

activity, while 30% from government and 14% from private are "neutral", 12% from 

government and 18% from private "strongly recommended", 4% from government and 

4% from private "do not recommend" respectively. 

Table 5.24 Frequency Distribution of Respondents towards Consultancy Activity 

Consultancy 
activity 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Percent 
Do not 
recommend 

2 4.0 4.0 4.0 2 4.0 4.0 4.0 

Neutral 15 30.0 30.0 34.0 7 14.0 14.0 18.0 
Recommend 27 54.0 54.0 88.0 32 64.0 64.0 82.0 
Strongly 
recommend 

6 12.0 12.0 100.0 9 18.0 18.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

72 



Use of Industry Advisory Councils  

Table 5.25 shows that the majority of the respondents from government (42%) 

and private (44%) higher educational institutions "recommended" the use of industry 

advisory councils, while 26% from government and 32% from private are "neutral", 14% 

from government and 16% from private "strongly recommended", 18% from government 

and 8% from private "do not recommend" respectively. 

Table 5.25 Frequency Distribution of Respondents towards Use of Industry 

Advisory Councils 

Use of 
industry 
advisory 
councils 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Do not 
recommend 

9 18.0 18.0 18.0 4 8.0 8.0 8.0 

Neutral 13 26.0 26.0 44.0 16 32.0 32.0 40.0 

Recommend 21 42.0 42.0 86.0 22 44.0 44.0 84.0 
Strongly 
recommend 

7 14.0 14.0 100.0 8 16.0 16.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

Faculty Gaining Practical Work Experience in the Industry before Joining to Teach  

Table 5.26 shows that the majority of the respondents from government (54%) 

and private (62%) higher educational institutions "strongly recommended" the faculty 

gaining practical work experience in the industry before joining to teach, while 36% from 

government and 26% from private "recommended", 10% from government and 12% from 

private are "neutral" respectively. 
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Table 5.26 Frequency Distribution of Respondents towards Faculty Gaining 

Practical Work Experience in the Industry before Joining to Teach 

Faculty 
gaining 

practical 
work 

experience 

Government Private 

Frequency Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Neutral 5 10.0 10.0 10.0 6 12.0 12.0 12.0 
Recommend 18 36.0 36.0 46.0 13 26.0 26.0 38.0 
Strongly 
recommend 27 54.0 54.0 100.0 31 62.0 62.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

Mobile Learning 

Table 5.27 shows that 54% of the respondents from government and 40% from 

private higher educational institutions "recommended" the mobile learning, while 28% 

from government and 54% from private "strongly recommended", 16% from government 

and 6% from private are "neutral", and 2% from government "do not recommend" 

respectively. 

Table 5.27 Frequency Distribution of Respondents towards Mobile Learning 

Mobile 
learning 

Government Private 

Frequenc  Percent 
Valid 

Percent 
Cumulative 

Percent Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 
Do not 
recommend 

1 2.0 2.0 2.0 
-  -  -  -  

Neutral 8 16.0 16.0 18.0 3 6.0 6.0 6.0 

Recommend 27 54.0 54.0 72.0 20 40.0 40.0 46.0 

Strongly 
recommend 

14 28.0 28.0 100.0 27 54.0 54.0 100.0 

Total 50 100.0 100.0 50 100.0 100.0 

74 



5.2 Hypothesis Testing 

In this study, Independent Samples t-test was applied to test the differences in 

government higher educational institutions and private higher educational institutions 

towards the tourism education concerns facing Thailand in the new millennium and the 

innovative teaching strategies for tourism education. Ticehurst  and Veal (2000) noted 

that the Independent Sample t-test is used to examine differences between two means at a 

time. 

In order to judge whether the hypothesis is accepted or rejected, the significance 

value is compared. The observed significance level, p-value, is the basis for deciding 

whether or not to reject the null hypothesis (Ho). This is the probability that if the null 

hypothesis is true, a statistical result such as the one observed would occur. If the 

observed significance level is small, usually less than 0.05, the null hypothesis is rejected 

(Cryer  and Miller, 1994). 

Hypothesis 1 

Hol  :  There is no difference between private and government (public) higher 

educational institutions in their perspective regarding tourism education concerns 

facing Thailand. 

Hal :  There is difference between private and government (public) higher educational 

institutions in their perspective regarding tourism education concerns facing 

Thailand. 
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The Independent Sample t-test Analysis in Table 5.28, 5.29, and 5.30 indicate that 

the p-value of government and private higher educational institutions towards the tourism 

education concerns facing Thailand in the new millennium is p>0.50 in each item, 

therefore, the null hypothesis (Ho 1) is accepted and the alternative hypothesis (Hal) is 

rejected. It means that there is no difference in government and private higher educational 

institutions in their perspective regarding tourism education concerns facing Thailand. 

Table 5.28 Tourism Education Concerns Facing Thailand in the New Millennium 

Tourism Education Concerns Kinds of Affiliation N Mean Std. Deviation Std. Error 

Facing Thailand Mean 

COMPUTE Education = Government 
MEAN (syllabus to play) 50 4.1680 .47010 .06648 
(COMPUTE) 

Private 50 4.2720 .46381 .06559 

Table 5.29 Independent Sample t-test Analysis for the Perspective of Government 

and Private Higher Educational Institutions towards the Tourism 

Education Concerns Facing Thailand in the New Millennium (1) 

Tourism Education Concerns 
Facing Thailand in the New 

Millennium 

Levene's  
Test for 

Equality of 
Variances 

t-test for Equality of Means 

F Sig. t df  
Sig. (2- 
tailed) 

Mean 
Differe  

nce  
Std. Error 
Difference 

95% Confidence 
Interval of the 

Difference 

Lower Upper 

COMPUTE Equal variances 
education =  MEAN assumed 
(syllabus to play) Equal variances not 
(COMPUTE) assumed 

.180 .672 -1.114 

-1.114 

98 

97.982 

.27 

.27 

-.1040 

-.1040 

.09339 

.09339 

.28934 

.   28934 

.08134 

.08134 
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Table 5.30 Independent Sample t-test Analysis for the Perspective of Government 

and Private Higher Educational Institutions towards the Tourism 

Education Concerns Facing Thailand in the New Millennium (2) 

Levene's  Test for 
Equa  ity  of 
Variances t-test for Equality of Means 

Tourism Education Concerns Facing Std. 
Thailand in the New Millennium Mean Error 95% Confidence 

Sig. (2- Differe  Differe  Interval of the 
F Sig. t df  tailed) nce  nce  Difference 

Lower Upper 
Improvement in the Equal variances 
Design of Academic assumed .973 .326 -1.184 98 .239 -.18 .152 -.482 .122 
Syllabus 

Equal variances 
not assumed -1.184 97.406 .239 -.18 .152 -.482 .122 

Students' Learning Equal variances 
through Work assumed .004 .953 .310 98 .758 .04 .129 -.216 .296 
Experience 

Equal variances 
not assumed .310 98.000 .758 .04 .129 -.216 .296 

Students' Participation in Equal variances 
Field Trip assumed .200 .656 .318 98 .751 .04 .126 -.210 .290 

Equal variances 
not assumed .318 97.697 .751 .04 .126 -.210 .290 

Students' Learning Equal variances 
through Case Studies assumed 

.080 .778 -1.888 98 .062 -.28 .148 -.574 .014 

Equal variances 
not assumed -1.888 96.318 .062 -.28 .148 -.574 .014 

Students' Learning Equal variances 
through Role Play assumed 

.620 .433 -.880 98 .381 -.14 .159 -.456 .176 

Equal variances 
not assumed -.880 97.085 .381 -.14 .159 -.456 .176 
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Hypothesis 2 

Hot :  There is no difference between private and government (public) higher 

educational institutions in their perspective regarding their innovative teaching 

strategies for tourism education. 

Ha2 :  There is difference between private and government (public) higher 

educational institutions in their perspective regarding their innovative teaching 

strategies for tourism education. 

The Independent Sample t-test Analysis in Table 5.31, 5.32 and 5.33 indicate that 

the p-value of government and private higher educational institutions towards the 

innovative teaching strategies for tourism education is 0.001, which is less than 0.50 

(0.001<0.050). The p-value in "preparation of case materials for teaching" is 0.006, 

which is less than 0.50 (0.006<0.05). Same way, the p-value in "including an applied 

dimension in research projects" is 0.010, which is also less than 0.050 (0.010<0.050) and 

the p-value in "mobile learning" is 0.004, which is less than 0.050 (0.004<0.050). 

Therefore, there were 3 items within the innovative teaching strategies section which 

have a p-value of less than 0.05. Therefore, the null hypothesis is rejected for these three 

items, meaning there is a difference in government and private higher educational 

institutions in their perspective regarding the innovative teaching strategies towards 

"preparation of case materials for teaching", "including an applied dimension in research 

projects", and "mobile learning" respectively. 
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Table 5.31 Innovative Teaching Strategies for Tourism Education 

Innovative Teaching Strategies Std. Error 

for Tourism Education Kinds of Affiliation N Mean Std. Deviation Mean 

COMPUTE Innovative = Government 
MEAN(prep  to movable) 50 4.1500 .59974 .08482 
(COMPUTE) 

Private 50 4.5300 .44504 .06294 

Table 5.32 Independent Sample t-test Analysis for the Perspective of Government 

and Private Higher Educational Institutions towards the Innovative 

Teaching Strategies for Tourism Education (1) 

Innovative Teaching 
Strategies for Tourism 

Education 

Levene's  Test 
for Equality of 

Variances 

t-test for Equality of Means 

F Sig. t df  
Sig. (2- 
tailed) 

Mean 
Differenc  

e 

Std. Error 
Differenc  

e 

95% Confidence 
Interval of the 

Difference 

Lower Upper 

COMPUTE Equal 
Innovative = variances 
MEAN(prep  to assumed 
movable) Equal 
(COMPUTE) variances not 

assumed 

4.344 .040 -3.598 

-3.598 

98 

90.408 

.001 

.001 

-.3800 

-.3800 

.10562 

.10562 

-.58959 

-.58982 

-.17041 

-.17018 
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Table 5.33 Independent Sample t-test Analysis for the Perspective of Government 

and Private Higher Educational Institutions towards the Innovative 

Teaching Strategies for Tourism Education (2) 

Innovative Teaching Strategies for 
Tourism Education 

Levene's  Test for 
Equality of 
Variances t-test for Equality of Means 

F Sig. t df  

Sig. 
(2- 

tailed) 

Mean 
Differe  

nce  

Std. 
Error 

Differe  
nce  

95% Confidence 
Interval of the 

Difference 

-  Lower Upper 
Preparation of case Equal variances 
materials for teaching assumed 

Equal variances 
not assumed 

Including an applied Equal variances 
dimension in research assumed 
projects 

Equal variances 
not assumed 

Industry exchange Equal variances 
programs assumed 

Equal variances 
not assumed 

Consultancy activity Equal variances 
assumed 
Equal variances 
not assumed 

Use of industry advisory Equal variances 
councils assumed 

Equal variances 
not assumed 

Faculty gaining practical Equal variances 
work experience in the assumed 
industry before joining 
to teach 

Equal variances 
not assumed 

Mobile learning Equal variances 
assumed 
Equal variances 
not assumed 

.357 

4.523 

.264 

2.592 

1.494 

.061 

.349 

.552 

.036 

.609 

.111 

.224 

.806 

.556 

-2.791 

-2.791 

-2.620 

-2.620 

-1.174 

-1.174 

-1.547 

-1.547 

-.889 

-.889 

-.434 

-.434 

-2.979 

-2.979 

98 

94.007 

98 

97.124 

98 

97.774 

98 

97.885 

98 

96.587 

98 

97.788 

98 

95.462 

.006 

.006 

.010 

.010 

.243 

.243 

.125 

.125 

.376 

.376 

.665 

.665 

.004 

.004 

-.36 

-.36 

-.42 

-.42 

-.22 

-.22 

-.22 

-.22 

-.16 

-.16 

-.06 

-.06 

-.40 

-.40 

.129 

.129 

.160 

.160 

.187 

.187 

.142 

.142 

.180 

.180 
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-.592 

-.502 
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-.104 

-.102 
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.152 

.152 

.062 
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.197 

.197 

.214 

.214 

-.134 

-.133 
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CHAPTER VI 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

In this chapter, a summary of the research findings is presented. It contains brief 

statements of result and descriptions based on the answers to each of the questions and 

hypotheses. Further, the conclusion of the whole study is provided with critical discussion 

of the findings. Finally, suggestions and recommendations are provided. 

6.1 Summary of Findings 

6.1.1 Summary of Sample Profile 

(i)  General Information 

Table 6.1 describes the profile of the respondents. It was found that 50 

respondents are from 11 government higher educational institutions and another 50 

respondents are from 7 private higher educational institutions. The majority of the 

respondents fell into age range of 26-35 years old (government 50%, private 58%), 

followed by age range of 36-45 years old (government 26%, private 20%). The majority 

of respondents are female (government 66%, private 64%). In government higher 

educational institutions, 40% of tourism instructors have teaching experience of between 

5 to 10 years, while 48% tourism instructors from private higher educational institutions 

have teaching experience of less than 5 years. Most of the respondents currently hold 

positions as lecturers (government 74%, private 90%), and the majority have a Master's 

degree qualification (government 86%, private 88%). Among the respondents, the biggest 

category has a degree in tourism (government 36%, private 30%) or hospitality 
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(government 32%, private 32%). The 76% of respondents from government and 70% 

from private higher educational institutions expressed that it was very important to 

upgrade their academic qualifications. The majority of those who considered upgrading 

their qualifications as important or very important regarded further education as an 

opportunity for knowledge expansion (government 30%, private 48%), and for better 

academic recognition (government 20%, private 18%) respectively. The 34% of 

respondents from government higher education state that they will study within the next 5 

years, followed by 28% who will definitely study, while 64% of respondents from private 

higher educational institutions were categorized between study and definitely study. Most 

respondents from government higher educational institutions (50%) and private higher 

educational institutions (30%) considered tourism management to be area of 

specialization. The majority of the respondents aspired to achieve a Doctoral degree or 

PhD. (government 80%, private 78%). Most of respondents from government higher 

educational institutions considered "time" as their most significant barrier (30%), and 

"lacking of financial support" as the second (24%), while the constraints to their further 

studies of most respondents from private higher educational institutions are "lacking of 

financial support" (32%), followed by "time" (22%). 
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Table 6.1 General Information of the Respondents 

General Information 

Govt. Institutions (Respondents) 

11 (50) 

Priv. Institutions (Respondents) 

7 (50) 

Frequency (%)  Frequency (%)  

Age (years) 
25 or below 1 (2.0) 1 (2.0) 
26-35 25 (50.0) 29 (58.0) 
36-45 13 (26.0) 10 (20.0) 
46-55 5 (10.0) 7 (14.0) 
56-65 6 (12.0) 1 (2.0) 
66 or above 2 (4.0) 
Gender 
Male 17 (34.0) 18 (36.0) 
Female 33 (66.0) 32 (64.0) 
Teaching experience (year) 
Less than 5 14 (28.0) 24 (48.0) 
5-10 20 (40.0) 15 (30.0) 
11-15 8 (16.0) 7 (14.0) 
16 or above 8 (16.0) 4 (8.0) 
Current position 
Teaching Assistant 2 (4.0) 1 (2.0) 
Lecturer 37 (74.0) 45 (90.0) 
Assistant Professor 7 (14.0) 3 (6.0) 
Associate Professor 4 (8.0) 1 (2.0) 
Qualification of instructors 
Bachelor's degree 2 (4.0) 5 (10.0) 
Master's degree 43 (86.0) 44 (88.0) 
Doctoral degree 4 (8.0) 1 (2.0) 
Post-doctoral fellowship 1 (2.0) 
Major/Minor specialization 
Business 3 (6.0) 3 (6.0) 
Culture 2 (4.0) 2 (4.0) 
History 5 (10.0) 4 (8.0) 
Hospitality 16 (32.0) 16 (32.0) 
Language 2 (4.0) 3 (6.0) 
Science 4 (8.0) 7 (14.0) 
Tourism 18 (36.0) 15 (30.0) 
Level to upgrade qualification 
Very important 38 (76.0) 35 (70.0) 
Important 12 (24.0) 14 (28.0) 
Unimportant 1 (2.0) 
Reason for upgrading qualification 
For knowledge expansion 15 (30.0) 24 (48.0) 
For personal growth 6 (12.0) 8 (16.0) 

1 (2.0) Improve/ upgrade research capability 
Remain competitive 3 (6.0) 2 (4.0) 
Wider horizon 1 (2.0) 
For better future career development 4 (8.0) 3 (6.0) 
Job requirement 2 (4.0) 1 (2.0) 
For better work performance 8 (16.0) 1 (2.0) 
Better academic recognition 10 (20.0) 9 (18.0) 
For continuing education 2 (4.0) 
Likelihood of further study 
Will definitely study 14 (28.0) 16 (32.0) 
Will study 17 (34.0) 16 (32.0) 
Neutral 12 (24.0) 11 (22.0) 
Will not study 3 (6.0) 4 (8.0) 
Will definitely not study 4 (8.0) 3 (6.0) 
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General Information 

Govt. Institutions (Respondents) 

11 (50) 

Priv. Institutions (Respondents) 

7 (50) 

Frequency (%)  Frequency (%)  

Area of specialization 
Tourism Management 25 (50.0) 15 (30.0) 
Marketing 2 (4.0) 5 (10.0) 
Hotel Management 7 (14.0) 14 (28.0) 
Management/ Business Administration 7 (14.0) 9 (18.0) 
Culture 6 (12.0) 4 (8.0) 
History 3 (6.0) 3 (6.0) 
Level of attainment 
Bachelor's degree 1 (2.0) 2 (4.0) 
Master's degree 2 (4.0) 7 (14.0) 
Doctoral degree or PhD. 40 (80.0) 39 (78.0) 
Post-doctoral fellowship/ study 7 (14.0) 2 (4.0) 
Constraints for Further Studies 
Lack of financial support/ tuition fee/ living cost 12 (24.0) 16 (32.0) 
Time 15 (30.0) 11 (22.0) 
Approval by boss/ bounded by current job 5 (10.0) 1 (2.0) 
Language/ cultural barrier 1 (2.0) 
Lack of opportunity/ information -  1 (2.0) 
Age 4 (8.0) 5 (10.0) 
Admission requirement 2 (4.0) 2 (4.0) 
Undecided/ limited choice of program 6 (12.0) 4 (8.0) 
Bounded by family/ lack of family support 1 (2.0) 2 (4.0) 
No barriers 5 (10.0) 7(14.0) 

(ii) Tourism Education Concerns Facing Thailand in the New Millennium 

As is shown in Table 6.2, the majority of the respondents from government and 

private higher educational institutions required to definitely required the "improvement 

in the design of academic syllabus" (government 88%, private 88%), "students' learning 

through work experience" (government 92%, private 92%), "students' participation in 

field trip based experiential education" (government 92%, private 96%), "students' 

learning through case studies" (government 72%, private 84%), and "students' learning 

through role play" (government 74%, private 76%) respectively. The highest average 

mean score for both government and private higher educational institutions is towards 

"student's learning through work experience" (government 4.50, private 4.46), while the 

lowest mean score is towards "student's learning through role play" (government 3.86, 

private 4.00). 
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Table 6.2 Respondents' Perspective towards Tourism Education Concerns Facing 

Thailand in the New Millennium 

Tourism Education Concerns 

Facing Thailand 

Required to 

definitely required 

(%)  

Neutral 

(%)  

Do not required to 

definitely not 

required (%)  

Mean 

Govt. Private Govt. Private Govt. Private Govt. Private 

Improvement in the design of 
academic syllabus 

88 88 8 10 4 2 4.10 4.28 

Students' learning through 
work experience 

92 92 8 8 -  -  4.50 4.46 

Students' participation in 
field trip based experiential 
education 

92 96 8 6 -  -  4.48 4.44 

Students' learning through 
case studies 

72 84 24 16 4 -  3.90 4.18 

Students' learning through 
role play 

74 76 18 22 8 2 3.86 4.00 

(iii) Innovative Teaching Strategies for Tourism Education 

The result displayed in Table 6.3 shows that the majority of the respondents from 

government and private higher educational educations recommend to strongly 

recommend on "preparation of case materials for teaching" (government 88%, private 

96%), "including an applied dimension in research projects" (government 56%, private 

80%), "industry exchange programs" (government 68%, private 70%), "consultancy 

activity" (government 66%, private 82%),  "use of industry advisory councils" 

(government 56%, private 60%), "faculty gaining practical work experience in industry 

before joining to teach" (government 90%, private 88%), and "mobile learning" 

(government 82%, private 94%) respectively. The highest mean score for government is 

towards "faculty gaining practical work experience in industry before joining to teach" 

(4.44), while the lowest is towards "including an applied dimension in research project" 

(3.48). Unlike government institutions, the highest mean score for private institutions was 

towards "preparation of case materials for teaching (4.58), while the lowest was towards 

"use of industry advisory councils (3.68). 
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Table 6.3 Respondents' Perspective towards Innovative Teaching Strategies for 

Tourism Education 

Innovative Teaching 

Strategies for Tourism 

Education 

Recommend to 

strongly 

recommend 

(%)  

Neutral 

(%)  

Do not recommend 

to strongly against 

recommendation 

(%)  

Mean 

Govt. Private Govt. Private Govt. Private Govt. Private 

Preparation of case materials 
for teaching 

88 96 10 4 2 -  4.22 4.58 

Including an applied 
dimension in research 
projects 

56 80 32 16 12 4 3.48 3.90 

Industry exchange programs 68 70 18 24 14 6 3.76 3.98 

Consultancy activity 66 82 30 14 4 4 3.74 3.96 

Use of industry advisory 
councils 

56 60 26 32 18 8 3.52 3.68 

Faculty gaining practical 
work experience in industry 
before joining to teach 

90 88 10 12 -  -  4.44 4.50 

Mobile learning 82 94 16 6 2 -  4.08 4.48 

6.1.2 Summary of Hypothesis Testing 

The result of the hypotheses testing is shown in Table 6.4, 6.5 and 6.6. In this 

study, there were two hypotheses which were set to test the differences of tourism 

instructors' perspective of government (public) and private higher educational institutions 

towards the tourism education concerns facing Thailand in the new millennium and 

towards innovative teaching strategies for tourism education. The results shows that the 

hypotheses testing failed to reject the null hypothesis  Hol  for all items, while Ho2  is 

rejected for three items. Therefore, this means that there is no difference between private 

and government (public) higher educational institutions in their perspective regarding 

tourism education concerns facing Thailand. However, there are differences regarding 

innovative teaching strategies for tourism education on "preparation of case materials for 

teaching" (p =  0.006), "including an applied dimension in research projects" (p =  0.01), 
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and "mobile learning" (p =  0.004) between private and government (public) higher 

educational institutions. 

Table 6.4 Summary of Hypothesis Testing in Tourism Education Concerns Facing 

Thailand 

Tourism Education Concerns 

Facing Thailand 

Kinds of Affiliation N Mean Std. Deviation 

COMPUTE Education = Government 
MEAN (syllabus to play) 50 4.1680 .47010 
(COMPUTE) 

Private 50 4.2720 .46381 

t =  -1.114 (Sig =  0.27, p>0.05) 1 =  Definitely not required, 5 =  Definitely required 

Table 6.4 Summary of Hypothesis Testing in Innovative Teaching Strategies for 

Tourism Education 

Innovative Teaching Strategies 

for Tourism Education Kinds of Affiliation N Mean Std. Deviation 

COMPUTE Innovative = Government 
MEAN(prep  to movable) 50 4.1500 .59974 
(COMPUTE) 

Private 50 4.5300 .44504 

t =  -3.598 (Sig =  0.001, p<0.05) 1 =  Strongly against recommendmg,  5 =  Strongly recommend 
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Table 6.4 Summary of Hypothesis Testing 

Hypothesis Statement Statistical 

Test 

p-value Result 

Hol  : There is no difference between private and 

government (public) higher educational 

institutions in their perspective regarding tourism 

education concerns facing Thailand. 

Independent 

Sample t-test 

0.27 Failed to 

reject all items 

Ho2: There is no difference between private and 

government (public) higher educational 

institutions in their perspective regarding their 

innovative teaching strategies for tourism 

education. 

Independent 

Sample t-test 

1.001 Reject Ho2  

for three items 

6.2 Conclusion 

The respondents in the study are the instructors who are teaching in tourism and 

tourism related fields in government or private higher educational institutions, the total 

number was 100 respondents. Tourism courses have demanded a particular response from 

instructors. This study found the majority of tourism instructors in this sample have 

obtained a master's degree in tourism and hospitality's fields. They realized the 

importance of upgrading their academic qualifications for knowledge expansion and 

academic recognition. Thus, many of them would like to continue their further study in 

tourism related field, while time and financial support seem to be two main constraints. 

Tourism educations have expressed their concerns over the quality and delivery of 

courses. They were of the views that students will directly learn through work experience 

and from participation in field trip based experiential education. However, the 

improvement in the design of academic syllabus is needed in order to increase standards. 

Furthermore, it was found that the opinion was that innovative teaching strategies for 

tourism education need to be applied in the classroom. The facility is needed to gain the 
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practical work experience in the industry prior to teaching, case materials for teaching 

have to be prepared, and teaching style can be improved to be more interesting, examples 

being, studying outside the traditional classroom on boat or cruise and mobile learning. 

This research mainly focuses on investigating tourism instructors' perspective of 

tourism education concerns facing Thailand and innovative teaching strategies for tourism 

education on the basis of the nature of the establishment: government (public) and 

private. The results drawn from the data analysis are: there was no difference between 

government and private higher educational institutions towards the tourism education 

concerns facing Thailand, but there were differences towards the innovative teaching 

strategies for tourism education: "preparation of case materials for teaching", "including 

an applied dimension in research projects", and "mobile learning". 

The results of this study also support the previous studies with regards to 

including incorporating innovative teaching strategies in tourism courses, encouraging the 

students to learn through work experience or training as well as on 'the job internship. 

6.3 Recommendations 

6.3.1 Recommendations in General for Higher Educational Institutions 

According to descriptive statistics in the study, many tourism instructors in both 

government and private higher educational institutions have gained master degree 

qualifications and most of them want to continue further study. However, the main 

constraints are time and financial support. Therefore institutions are suggested to 

encourage and support the instructors giving time and financial support. The workload 

should be reduced, so that instructors will have more time to concentrate on conducting 

research and academic papers/scholarly writing, and institutions should provide 
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scholarships for instructors who are willing to study higher levels, which can be 

considered case by case. 

6.3.2 Recommendations for Government Higher Educational Institutions 

According to the result of the study, the tourism education concerns facing 

Thailand in government higher educational institutions have lowest average mean scores 

on "students' learning through role play", followed by "students' learning through case 

studies" respectively, while the innovative teaching strategies for tourism education have 

lowest average mean scores on "including an applied dimension in research projects", 

followed by "use of industry advisory councils". These results mean that the government 

higher educational institutions need to focus more on the above items to support the 

tourism study effectively. The 'role play' technique should be given to students to 

practice in particular sections of tourism industry. For example, role play activities based 

around the front office in the hotel teach students to handle the demands of customers, the 

role play on tourism destinations allows the student practice being a tourism guide, and 

the role play situation in a restaurant allows students to deal with the customers' 

complains on for example, food, etc. 

The case studies should be adapted and applied more in the class to let students 

learn by others' experiences. This way, they will be able to be aware of the problems they 

might confront in the future and also learn how to deal with or solve unpredictable 

situations. In depth research project procedures should also be delivered and industry 

advisory councils should be made used of. 

As government higher educational institutions are supported by the Ministry of 

Education with some financial support, others have their own tourism resources on the 
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campus, therefore they should pay more attention on improving practical skills and 

learning by doing. 

6.3.3 Recommendations for Private Higher Educational Institutions 

In the same way as government institutions, private higher educational institutions 

have lowest average mean scores on "students' learning through role play", followed by 

"students' learning through case studies" under the tourism education concerns facing 

Thailand, while the lowest average mean scores of innovative teaching strategies for 

tourism education are "use of industry advisory councils", followed by "including an 

applied dimension in research projects". Therefore the private higher educational 

institutions are recommended to incorporate role play and case studies in class to let 

students learn and practice more on other sections under tourism industry. Unlike 

government institutions, private higher educational institutions should pay more attention 

on the use of industry advisory councils than including an applied dimension in research 

projects according to the lowest average mean score. The private higher educational 

institutions should encourage students to learn and make use of the councils as much as 

possible including making the student's familiar with the councils. Workshops should be 

conducted more often to draw the attention of the students. The private higher educational 

institutions should also consider a partnership to create tourism association in order to 

share their resources and make use of it as a practical work place for students. 

6.3.4 Recommendation for Further Researchers 

Following the results of this study, further researcher is recommended to 

investigate more on training needs among tourism instructors. This is because despite 

instructors' qualifications, tourism related skills are also important and preferred. The 
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instructors would not only have knowledge on theory related to what they are teaching, 

but they also need to have experience in the practical skills. As not everyone is well 

trained and practiced in particular skills, the training needs or concerns of tourism 

instructors is one of interesting issues that need to be studied. 
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APPENDIX A 



Tourism Academics Perspectives towards Tourism Education in Thailand 

The researcher is a candidate pursuing a Master of Business Administration in Tourism 

Management at Assumption University. She is carrying out a survey to find out the tourism 

academics perspectives towards tourism education in Thailand. 

The success of this study depends largly  on your active participation and therefore, it would 

be appreciated if you answer all the questions honestly. Your responses will be accorded 

confidential treatment. 

The researcher would like to pay her gratitude to your kindness and participation. 

Ms.Darunee  Meechai  

The researcher 

Part 1: General information /  d-rt-rin  1: 

1. Origins of the respondents (name of university) 	  
vrkhol -nymniiilfifrini5rfaua6  (4Drfuiliu)  

2. Kind of affiliation (tick one only) 
	

❑ Government/quin 

1.15,111WHIVIT)11114  (IIIIMADflkfl'EN  1 410) ❑ Private/Lanlu 

3. Age (years)/oig  

O 25 or below/25 ThIlullaut-rii  

E 26-35 

4. Gender/am 0 Male/gnu 

5. Teaching experience/thmininialunwrou  

El Less than 5 years4aufril  5 1.1  

O 5 to 10 years/5 -  iolJ  

O 36-45 O 56-65 

O 46-55 O 66 or above/66 Thilnint-Yil 

O Female/iit  

O 11 to 15 yearshi  -151.1  

❑ 16 years or above/1611 iilvantit-rii  

6. Current position/inuvithNlihnt  

E Teaching assistant 

0:1hEIVIDIA  

O Lecturer 
Dlya  gnu  

O Assistant professor El Professor 

6i'Mfiflff9111T116 friff9151V11(1  

O Associate professor 

5D101MITM5F5  
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7. Qualification of instructors/)iiimiimnikm14,91  

E Higher diploma 0  Master degree 

O Bachelor degree 0 Doctoral degree 
Y15tj  U1915 1134m110fl  

E  Post-doctoral fellowship 

r,r1f21i15tutu1Lon  

8. Major/Minor specialization ...............(please specify) 
""1111111Aff1 1-1111fllil  

9. Please tick (7)  one  that indicates your level of importance to upgrade your academic 

qualification/I115fltSDn44915.1ihni-muiM14911ukufratuvhfitwualt-milauln-nufn-di9nins  

Very important 

enfitiprin  

Important 

frgtp,  

Neutral 

lalirTh  

Unimportant 

131fllfitij  

Very 
unimportant 

liiinfitmo  

10. For those who consider upgrade of qualification as important/ very important, please tick one 

that indicates your best reason for upgrading existing qualification/gniTIJVilliiiiifanikilitrilf117  

1^7911111f1T1111111119111MITVIUFflenik,14alfittlinfl  I1159M,'1),LITTMTI'fiititufirfmilemmiA  

11  For knowledge expansion/ requirement/ update ft1Y15unlITUM-1/617\11111,11H1'313J 9i  

❑ For personal growth/ development 2hi5unilii011191111.D1  

E❑I  Improve/ upgrade research capability frimfirk1141qM1-311.1V1111IMillfl15"diel  

O Remain competitive filll5llfl155fl111fintlfl116111111fl15011411  

Li  Wider horizon Lila  f1151^101141fl`11111,111161111  1145  ,4i'lJ61E1'3611  

E  For better future career development/ promotion rumnilibruivlis'vn,floLgoau  

CI  Job requirement iluviliatitruall- ucivii  

E For better work performance rihkiimila,i7vfin -avuolNalm  

E Strengthen analytical power/ problem solving ability CADM514%11111TflUl'f11561.M11,14  1 

E Better academic recognition LilarrNnlInouivimMaCimiullnil -Iinnil  

E❑I  For better remuneration Li6N -aqothimAiti  Azgatt  Inlvo  

E For continuing education MoniAt-miluulihririgu ldcw  

E Others/ till ............................................................  
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11. Please tick (V) one  that indicates your likelihood of undertaking further studies within the next 
five years/IthoLSonliocimAtivvinannii?oluniA0candamolumi  5 ilcaimnil  

Will definitely 
study 
Tnimildwatill  

inittau  

Will study 
v7ar111111Gle7  

Neutral 
IIILLIVIT  

Will not study 
Wlillrfl1119i0  

Will definitely 
not study 

TAIiiifl1110i0till  

aluou  

12. Please tick (V) one that indicates your level of importance for upgrading qualifications 

lihmgarriiactimlihniinanav,mluni5vionniWyaurransfrunsfilfinn  

Area of 
specialization 

x'1917-hrola  717v  

Tourism 
Management 

mli'virra  

fl159A016110-3  

)  

Marketing 
ni5qmo  

( )  

Hotel 
Management 

n15  joni5151  

11511  

( )  

fl  /1565u

(  

Management/ 
business 

Administration 

fl15113111541fl15  

( )  

Financial 
Management 

f- 15i"gn15  

( )  

Culture 

( )  

ivirta5
,

3,j1j5 ,-57iffiff q  
History 

( )  

Level of 
attainment 

7 :Al  f 175 fifill  7 

Bachelor's 
degree 

113  tIMI  -  I AI  

( )  

Master's 
degree 

ifitimili  

( )  

Doctoral 
degree or 

PhD. 
Intljt1116Dfl  

( )  

Post-doctoral 
fellowship/ 

study 

zln-i-nEtvtown  

( )  

13. Constraints for further studies iha1J115vgilvr55nl1dnlIgnInoio  

0 Lack of financial support/ tution  fee/ living cost 111fl66flVIIITLIYIT1Ie1ifillfilOcufq  

0 Time laltam  

0 Approval by boss/ bounded by current job tilalifi31116111,19f01.11fl  6.64  hlit11,11  

0 Language/ cultural barrier ql1V55ffi- ufran  

0 Lack of opportunity/ information 'l1lflI nirdiTunl55vi1(uijfl  

0 Age am 

D  Admission requirement 

0 Undecided/ limited choice of program rfilnly-iiitilffraufladui-Mitio  

0 Bounded by family/ lack of family support alai  i'llfl17frallrflilainfisatmi%  

El  No barriers Ithiqtiv55. fliwi  

0 Others 61149  ......................................................................... (please specify I11”15d11)  
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Part 2: Tourism Education Concerns Facing Tourism Education in Thailand in the New 

Millennium thal  2 :  11111111111411M11140410-311,11i5g.ItYWIIIIEJ  

Please tick ( 7)  one that best convey your level of requirement concerning tourism education. 

IiI5fliSDAtii0151611141143.11f1Virt.fl11,14111frila0111151i116161.1f1154111114111f115TiDlain  

5 =  Definitely required Alf115111fl, 4 = Required 401M5, 3 = Neutral Limn% 

2 =  Not required Liao5n15, 1 = Definitely not required i8ifmni5Dtillinhau 

5 4 3 2 1 
14 Improvement in the design of academic syllabus 

fraiorwilukupilruinDliranv,915  

15 Students'learning  through work experience 

f1151301 11D41711 .4flliNiflIJUTf9Jf115t1d10151e1111f1151/11111-1  

16 Students' participation in field trip based experiential 

education f11531rilln1/211110111fAMJ111.1f11511MillafiffirlAd4f1171:5014:  

atillii115:Tfilfl1551  

17 Students' learning through case studies 

f1151:361411D1lIfliifIll91flf15i1111f11,11  

18 Students' learning through role play 

fliSeU115:11D417flgfikitTlffft1114fllItaMN  
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Part 3: Innovative Teaching Strategies /  email  3 :  nimniltinmArn-mniurau  

Please tick (V) one that indicates your level of recommendation for the innovative teaching 
strategies for tourism education IthokSadailomlictivinarArffiLlitratiwifoLvtioumlunisqpInmrgmlni7  

VOIVUOlf1154f114111fliniallititn  

5 =  Strongly recommend frmationizAmillann, 4 =  Recommend f1151,M1061.1=,  

3 =  Neutral lailak, 2 = Do not recommend Ility-nrauDinv,;, 

1 =  Strongly against recommending laifi-nLVIIDIAlIZAcuillti4  

5 4 3 2 1 
19 Preparation of case materials for teaching 

ilfl15 11,91i0110D1.6=111f1StlIfIllff01-1  

20 Including an applied dimension in research projects 
suninIsa,vatonnifinAfissurn'Au  

21 Industry exchange programs 

infIllfliSlafltil&1111,1qArnlif11511fYIPAD1141  

22  Consultancy activity ri41,V311Fi n553.114f1i1l5t-an  

23 Use of industry advisory councils 

iinniftlu,lenrAintfutitalniu-awmArrnin5u  

24 Faculty gaining practical work experience in the industry 
before joining to teach rn.lurrtiuDwi5grraultiTninTrunntilni5  

TI -mulv191V111A5511m5vialLiitnriotnlin-anuiiq  

25 Mobile learning (study outside a traditional classroom e.g. 
study on boat or cruise, scholar-ship) 

flnIfflii111141163014filliDdtillii  Lill frm411-rmiltruni5vamndldidauthu  

Iiim1Jmmilvi159  fiL'Atra4D461.11nle81116711-1fl1SLIEMMISVOUTWAletYLI  

vehlf115Lefitinlitlii ntIflE1MR6fl151304w1flffDlUilYil  

Recommendations /  4atul,iagmr,  

***Thank you for your participation*** 

mtaufltini,f***  
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APPENDIX B 



Case Processing Summary 

N %  
Cases Valid 30 100.0 

Excluded,'  0 .0 
Total 30 100.0 

a- Listwise  deletion based on all 
variables in the procedure. 

Reliability Statistics 

Cronbach's  
Alpha N of Items 

.910 5 

Case Processing Summary 

N  
Cases Valid 30 100.0 

Excluded,'  0 .0 
Total 30 100.0 

a. Listwise  deletion based on all 
variables in the procedure. 

Reliability Statistics 

Cronbach's  
Alpha N of Items 

.740 6 
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(AIIce of fir  °dont,.  .Sitttlics  

MBA -TRM  
Grammar Checking form 

Form signed by Proofreader of the Thesis 

(0..1 T  le  Cr  ,  f  7 JoM,V  7o-u-  e73  V C-4-7  

I, ---63,--1`1  A-1}11,bo  r.1  r  1-1 Cym  D c--111  c-L.1  sH  A-t  <-01 ,  have proofread this thesis entitled 

 

JA,rei,  
Ok- 

f  

 

'  0  ttrte;,-,  1,--,—nive,jt,4t1  Need— 71  
 

64_14.p-, 7,14-7,  

 

   

    

      

and hereby certify that the verbiage, spelling and format is commensurate with the quality 
of internationally acceptable writing standards for a masters degree in business. 

Signed  

-
r   

Contact Number/Email address 6-0  4-t @-..r j  b4 ,  ac, ZA  

Date:  /  /  /  /  0.7-- 
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