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Abstract

In educational institutes, especially in universities, student evaluation is
widely used as one way to assure a high quality of teaching. This excellent
opportunity to express students' perceptions usually comes at the end of the academic
term. To know what characteristics students perceive as important for their instructors
to possessis critical. Instructors can have a guideline for what to do, to promote

students' learning.

The purpose of this study was to determine students' perceptions of effective
teaching characteristics which promote their learning in Master of Business
Administration (MBA) programs, and to identify personal factors influencing their
perceptions of effective teaching. The personal factors used in this study were gender,
age, nationality, program-time of study, academic trimester, grade point average, and
work experience. For perceived effective teaching characteristics, the researcher
employed the Five Key Behaviors in Effective Teaching, which were lesson clarity,
instructional variety, task orientation, engagement in learning process, and student

SUCCess.

In this study, 307 valid responses from MBA students, which consisted of 131
MBA Day program students and 176 MBA Evening program students, were analyzed
using a questionnaire. The frequency distribution and percentage were applied to
describe the personal factors as well as means and standard deviations of students

perceptions of effective teaching characteristics.

The findings presented the ranking of important teaching characteristics as
student success, lesson clarity, task orientation, instructional variety, and engagement
in learning process, respectively. Almost all of behaviors were rated as important in
students' perceptions. There were a few appraised behaviors which were rated to be
neutral. Through Independent T-Test analysis and ANOVA, it was found that age,
grade point average, and work experience factors showed no differencein MBA
program students' perceptions of effective teaching characteristics. However, personal
factors of gender, nationality, program-time of study, and academic trimester showed

differencesin students' perceptions of effective teaching characteristics.
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Chapter |

Generalities of the Study

1.1 Introduction of the study

Thailand is one country which has grown in development and evolution in the
world. Although Thailand is classified as a developing country, it has moved rapidly
from an agriculture society to an industrialized society. Higher education is one of the
most important factors which has helped in devel oping people. People can have
higher education or even more knowledge from learning. The quality of teaching,
however, is one important consideration. Determining teacher effectivenessiscritical.
Ornstein (1995) stated, "Confusion over terms, measurement problems, and the
complexity of the teaching act are major reasons for the negligible resultsin judging

teacher effectiveness."

Numerous researchers have been trying to define what an effective teacher is.
Ornstein (1995) stated that investigators have examined teacher personalities, traits,
behaviors, attitudes, values, abilities, competencies, methods, and many other
characteristics to find the best form for being an effective teacher. Some theoretical
issues may help usin identifying effective teaching. Bolin (1995) quoted that if we
want to measure a teacher's effectiveness or competence, we should only need to
measure how much his or her students learn, the more they learn, the better the

teaching.

The Public Education Foundation (2003) found in their study that the traits of

highly effective teaching are as follows,

» Deep knowledge of subject matter

* Instructiona planning

» Knowledge of assessment and evaluation

« Understanding students and how they learn

« Motivating studentsto learn

» Creating safe, productive and well-managed classrooms

* Technological literacy



* Understanding and appreciating diversity
*  Promoting strong home-school-community relations

*  Commitment to lifelong learning and professional development

Perceived as atwo-way interaction between teachers and learners, evaluation
from studentsis one of the factors presenting the effectiveness of educators. Teaching
isablending of an art and a science. The educational reform movement has brought
about changes in the way of teaching. Thomas (1993) stated that it is apparent that the
future quality of an educational system will depend upon the effectiveness of teachers
currently in the system. Good teachers are not only the ones who give knowledge to

students, but also are guides for them.

Many researchers have identified the specific characteristics teachers should
possess in order to be effective educators. Hopkins (2004) in a study of characteristics
of high quality teachers found that respondents identified high quality teachers as
accessible, diligent, organized, attentive listeners, encouraging, patient, caring,
energetic, positive, collaborative, enthusiastic, reflective, compassionate, ethical,
resourceful, confident, fair, respectful and respected, consistent, flexible, risk-taker,
creative, had high expectations of self, self-starters, intrinsically, motivated, had a

sense of humor, was dependable, intuitive, and trustworthy.

~ Cruickshank, Jenkins & Metcalf (2003) defined effective teacher
characteristics as caring, supportive, concerned about the welfare of students,
knowledgeabl e about their subject matter, able to get along with parents and
genuinely excited about the work that they do. Effective teachers are able to help
students learn. They also reported that effective teachers are enthusiastic, have

warmth, and possess a sense of humor.

The basis of judgments of or about teachers is on the students they teach.
Students' perceptions about their teachers are useful and helpful in improving and
developing teaching performance. Different factors may cause different perceptions.
Ornstein (1995) pointed out: "The focus of teacher research should be on the learner,
not on the teacher; on the feelings and attitudes of the student, not on the knowledge
and information (since feelings and attitudes will eventually determine what

knowledge and information are sought after and acquired); and on long-term



development and growth of the students, not on short-term objectives or specific

teacher tasks."

Assumption University of Thailand is Thailand's first international university.
Students come from various nations worldwide. The university has produced a
number of graduates who are qualified in several specializations. In this study, Master
of Business Administration (MBA) program students are selected as respondents,
hence the study defines effective teaching characteristics as perceived by graduate
students of the MBA program, which is the largest graduate program of the

university.

Table 1.1 Number of MBA Program Students Classified by Academic Y ear
(2004-2005)

Academic Y ear First Year Second Y ear Above
Total 390 478 189
Grand Totd 1,057

Source: Office of the Registrar, Assumption University, 2005.

Table 1.2 Number of Graduates from MBA Programs Classified by Graduation Plan
(2004-2005)

Graduation Plan Thesis Comprehensive
May - Aug (1/04) 24 38
Sep — Dec (2/04) 95 129
Jan — April (3/04) 13 89
Total 132 256
Grand Total 388

Source: Graduate School of Business, Assumption University, 2005.




1.2 Statement of Problem

Assumption University isthe first international university and one of the
leading private universitiesin Thailand. Not only it is expanding its facilities for
enrolled and prospective students, but it also continually offers new programs. The
university, however, always focuses on the aspects of teaching performance and
effectiveness. As an educational institution, teaching effectivenessis one of its most

important considerations and concerns.

University instructors are to some degree different from teachers in schools.
University instructors generally use specialized skillsin their position of teachers not
just the basis of teaching skills. The pedagogy of instruction depends on individual
instructors. Subjects, system and class environment of teaching and studying of

undergraduate students are also different from graduate students'.

Nowadays, the inclination to further one's education is increasing. Graduates
who perceive the advantages of higher education as important and who have the
opportunity to further their study in a specific area of knowledge, usually decide to
take a Master's Degree. As education at the Master's Degree level is mainly to extend
students' capability as good analysts, the styles of teaching are different from that of
the undergraduate level. In practice, graduate students have to assume greater
responsibilities for studying to develop their skills whereas instructors perform mostly
as advisors. Nevertheless, the instructors' performance affects students.
Understanding how the students' personal factors are related to teaching
characteristics perceived as effective will be beneficial for the university to evaluate

instructors performance and to put in place a strong faculty development plan.
The specific research problems for the study are thus developed to examine;
1. What are the teaching characteristics which students perceive as important?

2. Do any differences exist in perceptions of effective teaching characteristics

among students with different personal factors?



13 Research Objectives

The objective of this study was to determine the rel ationships between

student's personal factors and perceived effective teaching characteristics.

1. To determine which teaching characteristics are perceived as

important in students' perceptions.

2. To determine whether any differences exist in perceptions of

appraised teaching characteristics between male and femal e students.

3. To determine whether any differences exist in perceptions of

appraised teaching characteristics among students with different age.

4. To determine whether any differences exist in perceptions of
appraised teaching characteristics among students with different
nationality.

5. To determine whether any differences exist in perceptions of
appraised teaching characteristics between Day program and Evening

program students.

6. To determine whether any differences exist in perceptions of
appraised teaching characteristics among students in different

academic trimester.

7. To determine whether any differences exist in perceptions of
appraised teaching characteristics among students with different grade

point average (GPA).

8. To determine whether any differences exist in perceptions of
appraised teaching characteristics among students with different work

experience level.

1.4 Scope of the Research

Assumption University has been in the education business for over four
decades. Two decades ago, when the university authorities realized that higher
education would be increasingly in demand, the Graduate School of Business was
established to offer higher education to prospective graduates. The Master of Business



Administration (MBA) programs have been successfully offered over the past 20
years and the Graduate School of Business has produced some of Thailand's well-
known and capable managers and entrepreneurs. If Assumption University isto
continue to maintain its highly reputed teaching quality as well as fend off
competition from other private and state universities, it will need to always keep its

finger on the pulse of students' needs and changing paradigms in university teaching.

This research will help in this direction by providing information on effective
teaching characteristics as perceived by MBA program students. The study covered
MBA students enrolled in the academic year of 2004-2005.

For this study, characteristics contributing to the effectiveness of instructors
teaching were: lesson clarity, instructional variety, task orientation, engagement in
learning process, and student success. Student's personal factors used as the
independent variables in this research were: (1) gender, (2) age, (3) nationality, (4)
program-time of study, (5) academic trimester, (6) grade point average (GPA), and (7)

work experience.

1.5 Limitations of the Resear ch

Issuesin this study were delimited as follows:

1. The research investigated the rel ationships between personal factors
and perceived effective teaching characteristics of MBA program
students, therefore the findings indicate the perceptions of a group of
MBA program students of Assumption University only and might not
be applicable for other educational departments, other educational

institutes or other organizations.

2. The research singled out certain personal factors (gender, age,
nationality, MBA program-time of study, academic trimester with 3
trimester and above, grade point average, and work experience) as the
independent variables and effective teaching characteristics as the
dependent variables (lesson clarity, instructional variety, task
orientation, engagement in learning process, and student success),
hence the findings might not be applicable for other variables aside
from those employed in the conceptual framework of this study.



The research determined the perceptions of MBA students only on
effective teaching characteristics they perceived asimportant; therefore
it did not hold other factors that affect perception constant (e.g.

situational factors, personal characteristics of instructors).

The present study was conducted in a specific time period thus the

findings might not be applicable to other time periods.

1.6 Sianificance of the Resear ch
This study attempted to determine the relationship between MBA program

students' personal factors and perceived effective teaching characteristics of

Assumption University instructors teaching MBA programs. The study will be helpful

for the following reasons:

1

The findings of this study may provide Assumption University
instructors a greater understanding of MBA program students

perception about effective university teaching.

The findings of this study would contribute val uabl e assessment
information on perceptions of MBA program students which can help

in designing performance evaluation criteria.

The findings of this study would be useful to help identify and suggest

the direction for a staff development plan.

The findings will help the Human Resources Department in their

recruitment criteria.

Finally, the findings will contribute to Assumption University's
Quality Assurance Initiative and can be used as a benchmark for other

private and state universities.

1.7 Definition of Terms

Academic trimester: An academic calendar period of about 15 weeks. Three

trimesters make up one year (Colorado Department of

Higher Education, May 2005).



Age

Effective Teaching:

Engagement in learning

Process.

Gender:

Grade Point Average:

L esson clarity:

Agerefers to how long something has existed
(eLook.org, April 2005). In this study, it refersto the
age of student in years classified by age level.

The activity that which causes a student to raise his or
her thought processes above the facts and data level
(Walsh, 1972). Effective teaching is demonstrated when
the instructor can write objectives relevant to the course
content, specify classroom procedures and student
behaviors needed to teach and learn such objectives,
and show that students have achieved the objectives
after exposure to the instruction (Fuhrmann & Grasha,
1983).

The amount of learning time devoted to an academic
subject (Borich, 1996).

A socially defined category in which the biological
specialization of male and female are transformed by
associating specific personality, role, and status traits to
each sex (Cushner, 2003).

The average of a student's honor points divided by
hours attempted. It is calculated at the end of each
semester, as well as overall (Western lllinois
University, May 2005).

The quality of speaking, writing, or thinking in aclear,
logical, step-by-step order, and audible way (Borich,
1996).



Instructional variety:

I nstructor:

MBA program-time of
study:

Nationality:

Perception:

Personal factors:

Student:

Student success:

The variability or flexibility during the presentation of a
lesson including the planned mixing of different
classroom behavior, variability in instructional

materials, questioning, types of feedback, and teaching
strategies (Borich, 1996).

In this study, it indicates faculty or teachers teaching

MBA programs of Assumption University.

In this study, it indicates the Master's Degree of
Business Administration programs of Assumption
University. Itisclassified as MBA Day and MBA

Evening programs.

The status of belonging to a particular nation by birth or
naturalization (eLook.org, April 2005).

Cushner (2003) stated that perception is the process by
which people are aware of stimuli in the world around
them. Perceptions result when a person gives meaning
to external stimuli or sensations. In this study, it refers
to students' opinions or conceptions regarding effective
teaching characteristics for MBA programs of

Assumption University.

The factors that characterize individual students. In this
study, they are gender, age, nationality, MBA program-
time of study, academic trimester, grade point average,

and work experience.
In this study, it indicates the MBA Day and Evening
program students of Assumption University.

The rate at which students understand and correctly

complete exercises (Borich, 1996).



Task orientation:

Work Experience:

The classroom time the teacher devotes to the task of
teaching an academic subject. The more time dedicated
to the task of teaching a specific topic, the greater
opportunity students have to learn (Borich, 1996).

The period of time aworker has worked at arate of 40
hours per week as a fulltime job by law (Maryland
Department of Budget and Management, May 2005).

10
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Chapter 2 42511

Review of Literature and Related Studies

The purpose of this chapter isto review the pertinent literature related to the
topic of research which is the characteristics of effective teaching. This chapter is
divided into four sections. The first section presents the perspectives of teaching
including definitions and scope of teaching. The second stage presents the definitions
of perception, the definitions and characteristics of effective teaching, the perceived
characteristics of effective teaching in school and universities, and studies of students
achievement models. The third section acquaints personal factors including gender,
age, nationality, program-time of study, academic trimester, grade point average
(GPA) and work experience. And the last stage deals with areview of previous

studies on student perceptions about effective teaching in Thailand and other.

2.1 Perspectives of Teaching

Teaching and learning is a natural process enthusiastically undertaken by
teacher and learner alike. The process takes place throughout the animal
world: initially, between mother and offspring; then, between other related adults
and youth, between peers, and ultimately, in mankind, between the specialist--
philosopher, mathematician, scientist, or artist--and the aspiring knowledge seeker
(Flury, 2003). Obviously, since every mother is the primary and natural teacher,
teaching must be an innate ability, and the early, unquenchable desire to learn springs
from a natural drive that is part of the growing-up phenomenon. The essential
qualifications of teachers are: knowledge, good communications skills, patience,

dedication, integrity, and leadership.

Public education was instituted to provide all students with a standard level of
basic academic knowledge, accumulated by society over the centuries. Public
schooling was intended to level the playing field for young students and to prepare
them for the workplace or higher learning. Over the last several decades, the public
education system has devel oped into an unmanageable, burgeoning, bureaucratic blob

that is producing far from the intended results.

11



Pratt & Collins (2000) extended a significant amount of work in this area.
They studied the perspectives on good teaching involving hundreds of teachers. They
studied the five different perspectives teachers have on their role and what it means.
The vast mgjority hold one or two dominant perspectives. Many hold an additional
"back-up" perspective that is high, although not dominant. This combination of
dominant and back-up perspectives allows teachers to accommodate changesin

context, content, and learners.

Pratt & Collins (2000) summarized the perspectives on good teaching as
transmission, development, apprenticeship, nurturing, and social reform perspectives.
In order to transmit knowledge from teacher to learner, they provide clear objectives,
give well-organized lectures, adjust the pace of lecturing, make efficient use of class
time, answer questions, set high standards and develop objective means of assessing
learning. But transmission teachers have some difficulty with people who do not
understand internal logic of their content and lastly, they often spend too much time
talking because they are primarily focused on the content not the learner. The primary
orientation of a developmental teacher isto develop in their students increasingly
complex and sophisticated ways of reasoning and problem solving within afield. But
having the patience to provide sufficient "waiting time" while alearner processes a
response is often frustrating because the expeditious answer is wanted. Lastly it's hard
to develop assignments and assessment mechanisms that are consistent with complex

reasoning.

For apprenticeship perspective teachers, they view themselves as coaches who
not only build skills but also transform learners' identities to acculturate them into a
profession. For these teachersit is very difficult to find "authentic" tasksin the
classroom. They often use the case study approach or project oriented assignments to
simulate as closely as possible actual practice. Nurturing teachers believe that long-
term, hard, persistent efforts to achieve come from the heart, not the head. Student
motivation will be increased when the fear of failure is removed, there is support from
teacher and peers, and achievement is a product of effort not benevolence of the
teacher. These teachers often give too much of themselves and burn out quickly or
neglect other important work. Lastly, they often find themselves constantly defending

their perspective against colleague's criticism.

12



The most difficult perspective to describe is socia reform. They are clear and
organized, bring learners into diverse communities of practice, ask probing questions,
and work hard to promote the dignity of their learner. Learners, however, must come
to believe that the guiding ideals are as important to them as they are to the teacher.
Thisis not an easy task when addressing and/or changing underlying value systems of
students. Pratt (1998) also pointed out that perspectives are neither good nor bad, they
are simply philosophical orientations to knowledge, learning, and the role and
responsibility of the teacher. Research showed that most teachers hold one or two

perspectives as their dominant view and marginally identify with one or two others.

The question why public education results continue to decline despite
escal ating education costs and demands for higher teacher qualifications has become a
hotly debated political issue. Everyone can agree that teaching quality directly affects
learning achievement. However, there is absolutely no agreement about teacher
qualifications, what constitutes quality teaching, or how to improve learning

achievement (Qualters, 2001).

2.1.1 Definition_and Scope of Teaching

Teaching might be defined as the sum of arrangements that make learning
possible (Knight, 1997). Teaching is a unique profession where teachers are
continuously discovering, incorporating and applying new and more effective skills
and knowledge about student learning and development, and it is also a satisfying and
challenging profession where every practitioner must persevere and strive to attain
ever higher levels of success in shaping and guiding the growth and devel opment of
all students to become productive citizens of the future. Ornstein (1995) explained
teaching as a complex holistic enterprise, and trying to slice, isolate, or categorize it
into a set of recommendations or a hierarchy of principles or methods may not be
realistic.

2.2 Effective Teaching

2.2.1 Definition_and Char acteristics of Effective Teaching

A series of studies have confirmed what was probably obvious from the
beginning. Good teachers, effective teachers, matter much more than particular

13



curriculum materials, pedagogical approaches, or proven programs. It has become
clearer that investing in effective teaching, whether in hiring decisions or professional
development planning, isthe most "research-based" strategy available (Allington,
2002).

In 1972, Walsh stated effective teaching as the activity at which causes a
student to raise his or her thought processes above the facts and data level. Effective
teaching is demonstrated when the instructor can write objectives relevant to the
course content, specify classroom procedures and student behaviors needed to teach
and learn such objectives, and show that students have achieved the objectives after

exposure to the instruction (Fuhrmann & Grasha, 1983).

In 1983, Miron specified that attributes of "effective teaching” fall into four
distinct general categories, composed of different dimensional content. Advising is
the instructor's interaction with his students, flexibility, tolerance, and willingness to
help. Method of instruction includes organization, planning of lessons, and giving
clear explanation. Contribution means the instructor's contribution to the student's
intellectual development and motivation. And scholarship refersto the desired status

of the instructor as an intellectual and researcher.

The summary of Ornstein (1995) expressed that good teachers know that good
teaching is really about the capacity to accept, understand, and appreciate students on
their terms and through their world; making students feel good about themselves;
having attitudes; and getting fired up with enthusiasm and a cheerful presence.
However, Slavin (1995) quoted that effective instruction is not just good teaching.

Arends (1991) stated that several characteristics are prerequisites for teaching
but they are insufficient without four higher-level sets of attributes. The attributes are
effective teachers have control of a knowledge base that guides the art of teaching,
have arepertoire of best practices, have the attitudes and skills necessary for
reflection and problem solving, and they consider learning to teach alife-long

process. The figure is shown below.

14



Figure2.1 A View of Effective Teaching

‘ Knowledge base |

‘ Repertoire |
| Reflection

Lifelong Learning

Source: (1991), "Learning to Teach: The Scientific Basis for the Art of
Teaching”, Hill, p.7.

Lowman (1994) discussed characteristics of effective college teaching in terms
of two dimensions: intellectual excitement and interpersonal rapport. Intellectual
excitement includes clarity, knowledge of the subject, organization, and public
speaking ability. Interpersonal rapport includes communication skills, caring, and
sensitivity. Smith (1980) had the checklist for good teaching. These attributes are
good teaching tests pre-requisite skills, provides feedback to the teacher (the feedback
may come from quizzes, non-credit tests, discussion with students, non-verbal
messages, for examples; drops in attendance and students sleeping), adapts to
individual differences, provides specific feedback to students, motivates students, and
promotes active student learning. This researcher also stated that good teaching can be

checked by questionnaires, it should be flexible, and clear and well organized.

Clark (1995) suggested the effective university teaching as any list of the
major goals of university teaching would include such objectives as changing
students factual knowledge and competence in the course material, strengthening
various cognitive capacities (e.g., study skills, reasoning, writing and speaking skills),
and fostering intellectual appreciation of the subject matter. Clark (1995) also
declared the qualities of university instruction to be cognitive and affective qualities.
The cognitive qualities are knowledge and appreciation, organization of individual
lessons, clarity of explanations, and quality of presentation. And the affective qualities
are stimulation of interest, participation and openness to ideas, rapport and concern,

and disclosure and fairness.
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