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Western teachers in this study, however the students were somehow aware of this

contrast and thusly built this cultural difference into their inherent list of expectations.

Even though students in this study did not have the expectation of knowing their
Chinese teachers on an intimate level, they did have a few key expectations. First, they
wanted their classes to be exciting and engaging. Teachers with the Orange personality
trait found success in this area. Students in grades 1-3 had a high desire to model and
choral new vocabulary. This was done by the highly successful teachers in a way that was
almost like a high-energy rhythmic song. Students in grades 1-3 also had an expectation
of learning new vocabulary and grammatical structures through song and dance, again
this was done particularly successfully by teachers possessing the Orange personality
trait. Once the students reached grade 4, the need and desire to choral vocabulary or to
learn through song and dance dissipated. This was replaced by the need to connect what
they were learning to the real world and to be able to think critically. This was
particularly noticeable in grades 5 and 6 and was done effectively by teachers with the

Green personality trait.

Other expectations in this subject area, that were uniform across all grade levels,
were that the students wanted their teachers to be kind and wanted to learn in an
environment that did not have too much structure or strict attention to classroom rules. In
this subject area successful teachers were positive, kind, encouraging, and extremely
helpful to students when they had problems inside of the classroom. They spoke to the
students in a warm and encouraging tone, spent time in close proximity to all students,
and effectively utilized positive praise often. Again, this expectation could potentially be

due to the inherent high-risk nature of language learning, as it shapes our personality and
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concept of self. This came natural to teachers with the Blue personality trait. Also, while
learning Chinese students did not wish to be in an overly structured environment. All
students seemingly had the expectation to be able to excitedly call out their answers
without raising their hands, or to all shout of the answers as a unified group. Students also
had the expectation to be able to rearrange their seats and sit next to their friends. The
Chinese classroom environments were quite a bit louder than the other subject areas, and
this was the only subject area in the study where a high sense of organized chaos seemed
to be a great benefit to the learning environment. Teachers with the Orange personality

trait were particularly adept at successfully creating this environment.

Teachers that struggled in this subject area were ones that too strict or closely
bound by structure and rules. Teachers with the Gold personality trait found extremely
low levels of success in this subject area, as they were unable to meet the inherent needs
of the students in this subject area. Gold trait teachers were unable to create an energetic
environment of organized chaos that was expected of students of all grade levels in this

subject area, and thusly created high levels of dissatisfaction amongst students.

Overall students in the subject of Chinese in this study expected their teachers to
be warm, kind, positive, friendly, and encouraging. Students in grades 1-3 expected to
have fun learning via the choraling of new vocabulary, or through the use of song and
dance, while students in grades 4-6 expected their teachers to help them connect what
they were leaning to their life and to be able to think critically. All students in this subject
had a stringent demand to learn in an environment of organized chaos whereby they had
no expectation to raise their hand or to be bound by classroom seating arrangements.

Students wanted to be excitedly engaged in the learning process and be able to contribute
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simply by shouting out. Teachers who were unable to meet these inherent demands
created high levels of student dissatisfaction and this significantly stifled the learning

process in this subject area.

Math Profile

Math was an interesting subject area in this study, as the students had inherent
needs that were completely different from either of the languages. Students in this subject
area did not expect to know their teachers intimately or to learn in an environment of
organized chaos, but rather they expected to be in an environment where their minds
would be challenged through a host of various activities. Students not only wanted to
think critically and solve problems, but they wanted to do so through fun and enjoyable

activities.

In the early grades of 1 and 2 students had a strong desire for nurturing from their
teacher. Teachers with the Blue personality trait had great success in Math in these grade
levels because they were able to provide the relationship and personal connection that the
students required to be satisfied. However, after grades 1 and 2, the desire and inherent
need for nurturing dissipated greatly, and the need to exercise higher order thinking skills
increased immensely. In grades 3 through 6 teachers who had the primary trait of Green
found the most success inside of the classroom. This is because the children’s minds in
these grades were developed enough to engage in higher order thinking, which is an
absolute staple of the Math curriculum. The teachers with the primary Green trait were

also noticeably more passionate about the subject matter than teachers of alternate
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primary traits, and this passion and energy for the subject matter transferred to the
students. This was because the Math curriculum requirements were a near perfect match
for the core personality traits of the Green personality. This allowed Green teachers to not

only do what they do best, but also do what felt natural and rewarding to them.

Despite its great success and natural prowess in the area of Math, the Green trait
alone did not make for a successful teacher in this subject area. In addition to having their
minds challenged and passion ignited, the students demanded that their lessons be
exciting and engaging as well. Teachers who possessed Orange as their secondary trait
found the most success in this area. Orange teachers have a natural affiliation for
spontaneity and excitement, and this proved to be a perfect compliment to the Green trait
in this subject area, as it added a sense of fun and excitement. This helped to further

motivate and inspire the students.

Once again the Gold personality trait struggled greatly in this subject area. The
overly structured and rigid nature of the Gold personality trait made the subject matter
seem dry, boring, and lifeless. Teachers with the Gold personality trait in the area tended
to spend the majority of the lessons lecturing and having the students complete
independent bookwork. This left the students feeling uninspired and bored, as it did not
meet their inherent need for exercising higher order thinking skills or engagement in fun

and exciting activities.

Overall Math students in this study wanted opportunities to think critically and
brainstorm solutions to problems both in groups and independently. They wanted a

teacher whose passion for the subject matter was infections and translated into a range of
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activities that were exciting, engaging, and academically enriching. Teachers who were
unable to meet these demands found high levels of student dissatisfaction and greatly

stifled the learning process for students under their care.

Science Profile

In the subject area of Science in this study, students again had a list of inherent
needs that needed to be met in order for them to feel satisfied in the classroom and to
learn effectively. Some of these needs, in varying degrees, were similar to the ones found
in Math, while others were different entirely. Students in this subject area expressed
strong desires to think critically, problem solve, draw hypotheses, and connect
information in the classroom to the outside world. Students wanted to be engaged in a
hands on learning process that would let them explore and learn more about the world

around them.

More so than any other subject area students expressed an extremely strong desire
to exercise higher order thinking skills and to make connections with what they were
learning to the outside world. Students had an inherent demand that a sense of curiosity
and a thirst for knowledge be sparked in them. Due to these reasons, Green trait teachers
found an incredible amount of success in this subject area, as their inherent personality
traits perfectly matched these desires of the students. Green trait teachers more so than
any other trait were able to inspire a sense of passion for the subject matter and students
in “Green classrooms” had a natural sense of curiosity about the world. It was observed

that these students were regularly asking questions and posing ideas that went well
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beyond the text. This was seen even from children as young as grades 1 and 2. This was
a major separation of student expectations from Math and Science. In Math, students in
grades 1-2 did not expect to make connections to the outside world and go beyond the

text, whereas the students in Science did.

Despite its natural proclivity for this subject area, once again, the Green trait
alone was not enough for teacher effectiveness. Science in a subject where students wish
to explore the world, a subject where they learn things they never thought were possible.
This can be an exciting process for children, but also a delicate one. Students in this study
also expressed a strong desire to be nurtured and guided through the scientific method.
This was true for students of all grade levels in Science. Due to the high demand for
higher order thinking skills, and the complexity of scientific experimentation, students
needed the support of the teacher to smoothly and supportively guide them through the
learning process in a safe and structured way. Teachers who possessed the Blue trait as
their secondary color were found a high level of success in this area. The Blue trait
perfectly supported the scientific prowess of the Green trait by providing a humanistic
focus that allowed the students to feel safe and comfortable throughout the learning

process.

As in the other subject areas, teachefs with the Gold personality trait struggled
greatly in this area. The strict and rigid nature of the Gold trait prevented students from
feeling comfortable in their learning environment, and thereby stifled the learning
process. While students in the subject area of Science did appreciate and expect structure,
and the overly structured and obsessive nature of the Gold trait teachers in this study

prevented students from expressing their curiosity and exploring the world around them.
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Gold trait teachers in this subject area acted more like university lecturers, and frequently
did not engage students in experiments or hands on activities. Thusly, Gold trait teachers
in this area were unable to meet the inherent needs and demands of students in this
subject area which caused a lack of satisfaction in students, and in turn an ineffective

learning environment.

Students in the subject of Science overall wanted to exercise higher order thinking
skills, engage in experiments and hands on activities, explore the world around them, and
take their learning beyond the bounds of the text. In order to achieve this, students needed
an environment that was safe, nurturing, structured and encouraging. These inherent
desires and needs were present throughout all grade levels in this subject area. Teachers
who were unable to meet these needs and desires were ineffective in both creating student

satisfaction and achieving learning objectives.

Conclusions for Research Objective Two

Analysis of this research objective revealed that there was a distinct relationship
between teacher personality and learner satisfaction in each subject area represented in
the study. Each subject area came aligned with a specific set of inherent students needs
and desires that had to be met in order to create an effective learning environment with
optimal levels of student satisfaction. What it took to create such environments varied
greatly amongst the subjects and grade levels, thusly teachers of various personality trait
combinations were needed to most effectively fill these niche areas. Teachers who were

unable to meet the inherent demands present in each subject and grade level were
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consistently ineffective throughout all areas of the study. The right teacher, with the right
set of traits had to be in a place where their inherent skills and abilities could flourish. It
was this teacher-role fit combination that created teacher effectiveness, positive learning
environments, and students satisfaction across this study. This further validated the
research’s objective to explore contingency-based personality models of teacher

placement in order to most effectively staff teaching positions within the target

population.

Research Objective Three

To develop an effective contingency-based personality model of teacher placement for

use in international Singaporean primary schools in Thailand.

Resecarch objective three, the development of an effective contingency-based
personality model of teacher placement, was the overall goal of this study. The data
collected during research objectives one and two through student surveying and over 150
hours of observations and interviews provided the information and insight necessary to
create the model. Throughout the study it became abundantly clear that each subject and
grade level in the two schools came with a set of inherent needs that had to be met by the
teacher in order to create both student satisfaction and an effective learning environment.
Consistently teachers who were unable to meet these needs exhibited behaviors that were
catalysts for dissatisfaction in those particular environments, and in turn that
dissatisfaction created an ineffective learning environment. Strong evidence was

triangulated through three separate data sources (student surveys, student and teacher
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observations, and student interviews) that supported the notion that teachers that
possessed specific personality traits were a much better fit for certain subject areas and
grade levels. Teachers whose inherent personality traits fit with the inherent needs of a
specific subject area and grade level were able to create high levels of student satisfaction
and effective learning environments. Thus a contingency-based personality model of
teacher placement was created. This model took into account the data collected
throughout the study and its implications, and was named the “Successful Teacher

Placement Grid”, or STPG.

Successful Teacher Placement Grid (STPG)

The Successful Teacher Placement Grid, or STPG, is a contingency-based
personality model of teacher placement. STPG borrows the notion from contingency
theories of management such as “PJ Fit Models”, that for every specific situation or role
in the work place, there is a specific person with a distinct set of characteristics that can

most effectively fill that role. This is one of the inherent beliefs of the STPG model.

The second major component of the STPG model is personality typing. STPG
utilizes the True Colors personality theory to create a clear, distinct, and color coded
hiring grid that can be easily followed by any school administrator. Through the course of
the research, it was discovered that each subject area and grade level came packed with a
set of inherent needs that needed to be filled in order to create both student satisfaction
and teacher effectiveness. In the classroom environments where these inherent needs

were not filled, student dissatisfaction and teacher ineffectiveness were a certainty. The
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STPG model takes the data from student satisfaction surveys, teacher observations,
student observations, and student interviews, then outlines the Inherent Subject Needs
and Catalysts of Dissatisfaction for each subject area and grade level. This provides
clarity as to which personality types and combinations possess the traits necessary to fill a
particular subject and grade levels inherent needs, all while maintaining the ability to

avoid any catalysts of dissatisfaction.

The final step in the creation of the model is to place personality types in two
different categories: “Priority Hire” and “Mismatch Advisory.” Only personalities that
have been observed in the research process may be placed in these areas, this is to
eliminate guesswork and to keep the decision-making process data based. Priority Hires
are individuals whose personality types closely match with the inherent needs of their
particular subject area and grade levels. There are three different levels of Priority Hires,
which demonstrate the strength of the match. They rank from one star to three stars. A
one star match is someone that is a good match for the position, two stars are an excellent
match, and three stars equates to a near perfect match. On the opposite end of the
spectrum we have the Mismatch Advisory. Mismatch Advisories are individuals whose
personality traits are likely to be unable to fill the inherent subject needs of their position,
and whose personality traits are likely to be catalysts of dissatisfaction in that particular
environment. There are three different levels of Mismatch Advisory, which demonstrate
the strength of the mismatch. They rank from one ® to three ®’s. A one ® mismatch is
indicative of a below average match, ®® represents a poor match, while ®®® represents
an extremely poor match. These ratings help administrators to differentiate the potential

strengths and weakness of each candidate’s personality type
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Conclusion for Research Objective Three

Overall the STPG model provides educational leaders an additional tool to use
during teacher hiring and placement initiatives, which will compliment more traditional
models, which rely only upon experience, credentials, references and interviewing. By
gaining a better understanding of the inherent needs of each subject area and grade levels
in our schools, we gain a better understanding of the type of person required to most
effectively fill these needs. This is where the strength of the STPG model shines, as it
allows school leaders to make more informed and comprehensive staffing decisions,
which potentially could translate to higher levels of satisfaction, teacher effectiveness,

and student learning, and lower levels of staff turnover.
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Summary of Findings

The following table is a summary of the findings from the analysis of the three

research objectives in this study.

Table 26: Summary of Research Findings

Research Objective 1:
To investigate the relationship between teacher personality and learner satisfaction

Summary of Findings for Research Objective 1

There is a relationship between teacher personality and learner satisfaction. Different
personality traits effect not only learner satisfaction, but also the learning process. These
effects can be both positive and negative.

Research Objective 2:
To examine this potential relationship in four core subject areas (English, Chinese, Math,
Science) in grade levels 1-6 in order to find the most effective and least effective

personalities in each subject and grade grouping

Summary of Findings for Research Objective 2

There is a distinct relationship between teacher personality and subject and grade level
groupings. Each subject area and grade grouping comes packed with a set of inherent
needs that must be met in order to create an effective learning environment with optimal
levels of student satisfaction.

Research Objective 3:
To develop an effective contingency-based personality model of teacher placement for use
in international Singaporean primary schools in Thailand

Summary of Findings for Research Objective 3

As determined by a panel of experts, the Successful Teacher Placement Grid (STPG) is
potentially an effective teacher placement tool, which can complement more traditional
methods of teacher hiring and placement. The STPG model can be used to more effectively
place teachers in classroom environment where they will be able to meet the inherent
needs of those subjects and grade levels, so that they may create an optimal learning
environment with high levels of student satisfaction.
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Recommendations

1. Research Recommendations

This research was conducted solely at the primary level and in a very
specific set of schools, therefore this research should be expanded to other
levels and other schools both inside and outside of Thailand

Action based longitudinal research should be conducted over a period of
several years to gauge the practical effectiveness of the use of the STPG
model not only on student satisfaction and teacher effectiveness, but also
on the reduction of teacher turnover

This research was conducted in mainstream classrooms only. Thus, further
research should attempt to utilize the STPG model in classrooms that have
a diverse set of learning needs, or in schools with special needs students
Further research should gauge the effect of placing teachers using the
STPG model on students’ academic outcomes

A similar model should be replicated for the purposes of placing academic
leaders in school environments where they could flourish

This research did not consider gender or age as a variable of teacher
placement, as the research felt there should be no barriers or stipulations to
teacher excellence. However, consideration of these variables in future

studies would be beneficial.
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2. Practical Recommendations

* Private schools should begin to utilize contingency-based personality
models of teacher placement in order to complement more traditional
methods such as relying on credentials and experience

* School leaders should lend much greater focus to a teacher’s personality
and how it fits their organization and classroom environments before
placing teachers

* School leaders should outline both the inherent subject needs of each
subject and grade level in their schools, as well as the catalysts of
dissatisfaction in those areas, so that they can come to a much more
comprehensive understanding of their schools’ classroom environments
and needs.

¢ School administrators should receive basic training in the areas of both

personality and contingency theories

In conclusion, the time has come to consider alternate methods of teacher hiring
and placement. This research has clearly démonstrated the powerful effect that a
teacher’s personality can have not only on student satisfaction, but also on teacher
effectiveness. As was seen in this study, subject areas and grade levels come packed with
an inherent set of needs that must be met in order to achieve optimal results. If these
needs are not met, failure and dissatisfaction are likely consequences. Hence, the need for

contingency-based personality models such as STPG has come to fruition. These models
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can assist school leaders in not only understanding the diverse needs present in their
classroom environments, but can help them to ensure that they are placing the right
person in the right environment, so that optimal results can be achieved. This will help to
divert the attention of educational leaders away from things such as high stakes testing
and credentialing, and refocus on the absolute core element of education, which is the
dyadic relationship between teacher and student. Only by refocusing on the humanistic

and interpersonal side of education will the educational needs of the 21* century be met.
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APPENDIX A

True Colors Online Personality Test (Online Test Screen Captures)















Scoring Rubric

© = 1 points
® = 0 points
® = -1 points

* Add up the points from questions 1-10
9-10 - Very High Level of Satisfaction
8-9 points = High Level of Satisfaction
5-7 =

0-4 = Low level of Satisfaction
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APPENDIX C

Teacher Observation Checklist Form



APPENDIX C
Student Satisfaction Rating:
Teacher Personality:

School/Class/Subject:

Teacher Observation Checkli

182

A) Teacher has a strong rapport with students 1/12(3/|4

B) Teacher has a warm and positive personality 1|2(3]|4/|Blue
C) Teacher connects with students on non-academic topics 112|134

D) Teacher is spontaneous in the classroom 21314

E) Teacher effectively uses humor 213 |4 |Qrange
F) Teacher has an exciting and engaging style 11234

G) Teacher rigidly follows rules and protocols 112134

H) Teacher uses an authoritarian management style 112({3}4Gold
I) Classroom and procedures are thoroughly organized 1{2(34

]) Teacher is intolerant of students’ lack of understanding 112|134

K) Teacher engages students in problem solving/critical 1({2(3]4]Green
thinking

L) Teacher pitches lessons above the level of the students 1{2(3|4

M) Teacher drives students to be curious and investigative 1{2(3]|4

Comments:

*Key: 1= Clear evidence, 2 = Some evidence, 3 = Limited evidence, 4 = No evidence
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APPENDIX D

Student Observation Checklist Form
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APPENDIX D

Student Satisfaction Rating:

Teacher Personality:
School/Class/Subject:

Student Observation Checklist
A) Students are happy to be learning with their teacher 1/2({3|4
B) Students are actively engaged in the lesson 1/2|3/4
C) Students are interested in what they are learning 11234
D) Students are confident in what they are learning 1(2(3(4
E) Students are comfortable asking questions 1234
F) Learning is taking place 112134
Comments:

*Key: 1 = Clear evidence, 2 = Some evidence, 3 = Limited evidence, 4 = No evidence
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APPENDIX E

Student Interview Form
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APPENDIX E
Student Satisfaction Rating:
Teacher Personality:

School/Class/Subject:

1. What do you like about your teacher?

2. What do you not like about your teacher?

3. Are you satisfied with your teacher? Are you close to him or her?

4. Are you learning a lot in your teacher’s class?

Comments and Other Questions
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APPENDIX F

Participant Consent Form
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APPENDIX F

November 20" 2010

Dear Parents of s

My name is Allen A. Dubolino. I am a doctoral student at Assumption Univeristy. As a part of
the requirements of obtaining a doctoral degree, I am conducting a research project in order to
gain an understanding of how teacher personality affects student satisfaction levels on the overall
effectiveness of the learning environment.

I would like your child to participate in this research. Their participation would include being
interviewed approximately for 15-30 minutes. I will ask them questions that will help me to
determine how their teachers’ personalities are affecting their satisfaction and success in the
classroom. I will not record these interviews, but will write a written transcript via use of a laptop
computer.

I will keep whatever information I obtain from your child confidential and anonymous. No names
will appear connected with any documents related to the project. Your child’s participation is
voluntary and there is no penalty for choosing to not participate. Also, your child is free to
withdraw from participation at anytime and for any reason. There is no risk for participation in
this study, however I am open to discuss any concerns that you may have at your convenience.

Benefits of participating in this project will be to help educators to gain a better understanding of
how exactly teacher personality affects student satisfaction and teacher effectiveness in the
classroom. The data collected from this study will give school administrators to make more
informed staffing decisions, which in turn will lead more effective educational institutes and
higher learning outputs.

If you have any questions, comments, or concerns please feel free to contact me by telephone or
e-mail.

Aldubl717@hotmail.com

085-836-4531

Please sign below and return this form if you wish your child to participate.
Sincerely,

Allen A. Dubolino

I understand and would like my child to participate

Signature of Participant
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APPENDIX G

Focus Group Attendance List
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APPENDIX G
NAME JOB TITLE LEVEL OF
EDUCATION

Dr. Nicholas Mishe Managing Director Ph.D

Dr. Richard Lynch University Professor Ph.D

Jerome Banks School Administrator Ph.D (candidate)
(Math Department Head)

Annile Alexander Primary School English Masters in Education
Teacher

Steve Salyer Primary School English B.A
Teacher

Narisa L. School Administrator Double B.A

Sui Shuang Assistant Head of Chinese | Masters in Education

Department
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APPENDIX H

Successful Teacher Placement Grid (STPG) Evaluation form
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APPENDIX H

Successful Teacher Placement Grid (STPG) - Evaluation Form

Name:

Job Title:

Level of Education:

1. Was the model clear and easily understood?

2. Would this model be an effective complement to more traditional methods of
hiring such as consideration of credentials and experience?

3. Any suggestions that might improve the practicality, effectiveness, or clarity of the
model?

4. Would you endorse the use of the STPG model in your school if available?
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Successful Teacher Placement Grid (STPG) Evaluation form Comments
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APPENDIX I

Successful Teacher Placement Grid (STPG) - Evaluation Form

Name: Nicholas Mishe
Job Title: Managing Director

Level of Education: Ph.D

1. Was the model clear and easily understood?

Yes.

2. Would this model be an effective complement to more traditional methods of
hiring such as consideration of credentials and experience?

Yes.

3. Any suggestions that might improve the practicality, effectiveness, or clarity of the
model?

When presenting the color traits, be sure to have a handout about the colors.

4. Would you endorse the use of the STPG model in your school if available?

Yes, as an additional tool.



195

APPENDIX I

Successful Teacher Placement Grid (STPG) - Evaluation Form

Name: Annile Alexander
job Title: Homeroom Teacher

Level of Education: Masters in Education

1. Was the model clear and easily understood?

Absolutely, you are an effective and commanding communicator.
Additionally, it matched my daily observations, so yes.

2. Would this model be an effective complement to more traditional methods of
hiring such as consideration of credentials and experience?

A definite complement to traditional methods; however, not a replacement.

3. Any suggestions that might improve the practicality, effectiveness, or clarity of the
model?

Hand a copy of the color definitions to the next test group.

4. Would you endorse the use of the STPG model in your school if available?

I see this as progressive and necessary. It is extremely interesting and eye opening,
and the thought of seeing the results in other environments has me thinking on so
many levels.
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APPENDIX I

Successful Teacher Placement Grid (STPG) - Evaluation Form

Name: Steve Salyer
Job Title: Homeroom Teacher

Level of Education: Bachelor’s Degree

1. Was the model clear and easily understood?

Yes, the speaker explained each step clearly.

2. Would this model be an effective complement to more traditional methods of
hiring such as consideration of credentials and experience?

Absolutely, it would take some training + reeducation of administration and
parents to help them see the value.

3. Any suggestions that might improve the practicality, effectiveness, or clarity of the
model?

None that I can think of at this time.

4. Would you endorse the use of the STPG model in your school if available?

Yes, I can clearly see the value of this model.
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Successful Teacher Placement Grid (STPG) - Evaluation Form

Name: Narisa L.
Job Title: Head of Early Childhood

Level of Education: Double Bachelors

1. Was the model clear and easily understood?

Very clear, but would not be very clearly understood by all. You need to
describe traits out of the current context. (school)

2. Would this model be an effective complement to more traditional methods of
hiring such as consideration of credentials and experience?

Yes, very effective. However, my concern would be how the administration
would understand or believe (personal belief). This would be something to
check out.

3. Any suggestions that might improve the practicality, effectiveness, or clarity of the
model?

Maybe you could think and research how practical this would be,
administered by people with their own “traits”. Explain in depth about each
personality and how it would suit students at different developmental ages.

4. Would you endorse the use of the STPG model in your school if available?

Yes!
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Successful Teacher Placement Grid (STPG) - Evaluation Form

Name: Sui Shuang
Job Title: Assistant Head of Chinese Department

Level of Education: Masters in Education

1. Was the model clear and easily understood?

Yes, it was.

2. Would this model be an effective complement to more traditional methods of
hiring such as consideration of credentials and experience?

Yes, this model would be an effective complement.

3. Any suggestions that might improve the practicality, effectiveness, or clarity of the
model?

You can survey parents’ impression to teachers that what kind of teacher is
professional teacher in their opinion.

4. Would you endorse the use of the STPG model in your school if available?

Yes, I want to try if available.
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