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ABSTRACT

Educational institutions need to understand where they stand and what their
strengths against the others are. On this basis, universities should understand students’
perception towards the university based on the choice attributes, in other words, the
students’ perception of the strongest and the weakest attribute of the university.
Therefore, the purpose of this research is to examine important university-choice
attributes that high school students use in viewing the universities for Bachelor degree
program are:

1. To assess the important factors that students in international schools used as
the attributes in understanding their perception.

2. To identify the difference between the demographic factors of the students and
their perception towards the universities.

3. To identify the relationship between the university-choice attributes and the

perception of students toward the listed international universities in Bangkok.

The universities offering international programs that this research focused on
were Mahidol University, Assumption University, Chulalongkorn University,
Thammasat University and Bangkok University. The result of this study was obtained
by conducting a survey with the sample size of 277 respondents. The target
population is the international school students in the last year of school who were
seeking information on international universities in Bangkok in which they wish to
continue their studies. Therefore the methodology used for this research to gather the
primary data was a survey, a research technique in which information was gathered
from a sample of people by use of a questionnaire. The process of primary data
collection took approximately 2 weeks, from June 22, 2006 till the July 2, 2006.

The researcher found out that there is no difference between age and the
perception of students towards Mahidol and Chulalongkorn universities. Perhaps
because the two are old and well-known institutions, students of all ages saw them as
offering the same quality. However, high school students of different age, showed
different perception towards the international programs at Assumption, Thammasat
and Bangkok universities. This could be because the latter group offers a vastrange of

programs in English ranging from Engineering to Business Administration. Further



more, the results showed that there is no significant difference between students’
gender and their perception towards any of the five universities. However, there is a
difference between students’ nationality and their perception towards Chulalongkorn
and Bangkok universities. That means, students with different nationality have
different opinion towards the 2 universities.

All the 6 factors used in the research (reputation of institutions, cost of
education, proximity to home, degree including content and structure, physical
facilities and family & friends’ recommendation) have a positive relationship with all
the five international universities in term of students’ perception. However, the result
also indicated that the relationship between all the university attributes and the
students’ perception towards the five universities are positively weak or just
moderate. The rationale behind this result is that students in Bangkok have access to
many more options in terms of international schools and universities as compared to
the past.

The researcher recommended that the universities can use one of the three
strategies in strengthening the students’ perception towards the universities based on
the six university attributes; which are; modifying the university, altering perceptions

of the university or calling attention to neglected attributes.
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CHAPTER 1
GENERALITIES OF THE STUDY

1.1 Introduction to the Study

Education reforms have been taking place in a number of countries since the
early 1970s (Ginsberg, 1991; Lawson, 1992). Different reasons have been given to
explain educational changes, but according to Gordon (1992) the main themes or
explanations used by various nations in this process are the issues of accountability,
efficiency, and the arrival of monetarist economic policies. The reform of the
education sector in Thailand driven by the Ministry of Education supported the
concept that education should be viewed as a commodity, like other tradable
commodities that can be traded in the market place. It is believed that for educational
institutions to achieve efficiency the educational institution must compete for finance
and customers (Kelsey, 1993).

In order to compete effectively in the marketplace, an educational institution
needs to differentiate itself from the competitors. The use of marketing in this context
could be very beneficial to educational institutions, but one major problem when
attempting to use marketing is the negative attitude that some researchers and
educators have towards marketing. Kotler and Fox (1985) further add that educators
have raised a number of concerns regarding the use of marketing for education.
Among the concerns are that the purpose of educational institutions is to impart
knowledge and skills, whereas the main purpose of marketing is to make a profit
which makes marketing incompatible with the educational mission.

By following and understanding this statement of marketing, the use of
marketing could be easier to accept. This definition shows how marketing can
perform a service to society, although some educators may be concerned with the
business orientation of marketing. Berry and Parasuraman (1992) argue that the
strategic success of a service organization depends on the ability of service providers
to enhance their images and reputation by meeting or exceeding customer’s
expectations. The measuring of consumer perception and their attitude towards the

attributes of choosing a university therefore becomes very critical.



Measuring service quality of an educational institution is also another critical
point that should be discussed. Quality is defined in terms of customer perceptions
and expectations. The question thatrises is, “Who is the customer?” (Rowley, 1997)

‘....higher education is unique as a service experience in that most customers
must meet stringent academic and sometimes personal criteria before being permitted
to enter on the experience....” (p. 9)

Higher education, in common with much of the rest of the public sector, has a
number of stakeholders, all of whom have a different experience of the higher
education institution or the cumulative effect of the higher education sector.

Stakeholders include students, their parents and family, the local community,
society, the government, the governing body, staff, local authorities, and currentand
potential employers. All of these stakeholders are concerned with the “end product”
or the graduate. They are concerned to varying extents with the process associated
with the creation of the product. For example, employers and society in general are
concerned primarily with the “product” of the system, whereas students, and arguably
their families, will also be concerned with the process.

Although, as Hill (1995) suggests, the student is the primary consumer, any
attempt to measure quality in general terms should take into accountall stakeholders’
prospective. Any attempt to measure service quality may focus on those groups, such
as staff and students who are intimately involved in the service experience, but such
must also be undertaken in the wider context of the quality perspective of all other

stakeholders.

1.1.1 Universities in Thailand

Dynamic changes worldwide are altering traditional concepts of higher
education. The growth of new information technologies with the combination of
liberalization of trade in educational services have posed new challenges to the
government, institutions, policy maker, educators, and nevertheless to the students.
UNESCO has also put their step in the challenges by responding to these
developments and offering an international policy framework for dealing with
globalization and higher education, reconciling the interests of national governments,
the traditional public higher education sector, for-profit providers, the needs of

students and the general public interest.



Thai government has also put their interest in developing the country’s
education system. Formerly, higher education was the principal concern of the Thai
Ministry of University Affairs, which formerly coordinated the operation of 18 state
universities and 28 privately operated universities and colleges (1994). At present,
Higher Education of Thailand is the concern of Commission of Higher Education,
which runs under the Ministry of Education. Education at this level copes with
thousands of secondary school graduates wishing to continue their further studies.

Most of the privately-run colleges offer courses and programs leaning heavily
towards science and technology. Itis clear that these colleges are responding both to
the increasing demands of a large number of high school graduates and also to current
needs for advanced technology. Admission to state universities is through a
competitive national university entrance examination, held annually in April 2006 by
Ministry of Education.

Atpresent there are at least 45 universities in Thailand offering Diplomas and
Degrees. The first university, Chulalongkorn University was founded in 1917. In
keeping with a government plan to decentralize education, many universities are
located in large regional centres throughout the country. These include Chiang Mai
University in the North, Khon Kaen University in the Northeast, and Prince of
Songkla University in the South. These universities offer a wide variety of courses at
the undergraduate, graduate, and post-graduate levels, covering such fields as
Agriculture, Archaeology, Architecture, Arts, Business Administration, Education,
Economics, Engineering, Humanities, Law, Medicine and Nursing, Science, and
Statistics. Scholarships are provided by the government and private sector for
outstanding and needy students.

The language of instruction at most state-run universities is Thai, with the
exception of the economics and engineering major courses at Chulalongkorn
University, Mahidol University and Thammasat University, which are conducted in
English. Special courses are taught in English at the discretion of a university.
However, there are a few more privately-owned universities such as Assumption
University and Bangkok University that offer the courses that use English as a
medium of language. These English medium universities have their special copes with

the 75 International schools in Bangkok that adapt the UK or US education system



since students from international schools would rather continue their higher education
in English as well (International Schools Association of Thailand, 2005).

However, the following five universities are chosen to be analyzed by the
researcher since these five universities have a fierce competition in offering English
programs and these universities are ranked as the most popular international
universities in Bangkok by an international website, 4 International Colleges &
Universities (www.4icu.org; The Roadmap to International Education, 2006). 4
International Colleges & Universities is an international education directory selecting
and reviewing world-wide Universities and Colleges. The directory includes 7000
Colleges and Universities ranked by popularity in 200 countries, which is updated
every three months to make the database up to date.

M ahidol University (MU) is the oldest institution of higher learning in
Thailand, founded in 1890 by H.M. King Chulalongkorn as a medical school attached
to Siriraj Hospital. The university offers a total of 80 bachelor degrees programs with
17 of them being the international courses. Mahidol University offers the international
programs under a different segment with the name Mahido! University International
College (MUIC).

Assumption University (AU) which was formerly known as Assumption
Business Administration College or ABAC was granted new status as "Assumption
University" by the Ministry of University Affairs in the year 1990. English is the
officially approved medium of instruction at the University. Five courses are in the
Thai language but only for Thai speaking students. Students whose native tongue is
not Thai follow the same courses in English.

Thammasat University (TU) is the second oldest university in Thailand,
established on June 27, 1934. In 1952, the name was changed to Thammasat
University. Having started outas a law school, Thammasat University has gradually
expanded to offer courses in Social Sciences, Humanities and Sciences and presently
offering courses under 15 faculties, under which the 6 international programs are
being offered.

Chulalongkorn University (CU), Thailand's first institution of higher
learning, officially came into being in March, 1917. King Vajiravudh considered that
it had achieved a level of readiness and gave it the present name in honor of King

Chulalongkorn. With the student population of approximately 27,236, Chulalongkorn


http://www.4icu.org/

University now has approximately 2,950 academic staff members offer 30
international programs, 344 major subjects in four main areas of study.

Bangkok University (BU) was officially founded in Bangkok on December
25, 1962 by the most prominent business man, Mr. Surat Osathanugrah. The
university was originally known as the Thai Polytechnic Institute until 1965 when it
became Bangkok College, the first private college in Thailand. In 1984, it was granted
the name Bangkok University. Bangkok University offers courses both in English and
Thai. The international program, wholely taught in English, is available in Bangkok
University International College (BUIC) offering courses in the Schools of Business

administration, Communication Arts, Accounting, and Humanities.

1.2 Statement of the Problem

Educational institutions need to understand where they stand and what their
strengths against the others are. On this basis, universities should understand the
students’ perception towards the university based on the choice attributes, in other
words, the students’ perception of the strongest and the weakest attributes towards the
university. First, this research guided the students to consider the attributes in
selecting a university for further study in international program in Bangkok and then
the students can analyze each attribute towards each university based on their
perception. Besides all the statement of problems mentioned, the major research
question of the research is “What are the perception of students toward the 5

international universities based on the 6 university attributes?”

1.3 Research Objectives
The purpose of this research is to examine important university-choice
attributes that high school students used in viewing the universities for Bachelor
degree program are:
4. To assess the important factors that students in international schools used as
the attributes in understanding their perception.
5. To identify the difference between the demographic factors of the students and
their perception towards the universities.
6. To identify the relationship between the university-choice attributes and the

perception of students toward the listed international universities in Bangkok.



1.4 Scope of the Research

The research focuses on the international high school students’ perception

toward universities for Bachelor degree. The research studies the relationship between

the demographic factors and the perception toward university and also focuses on the

attributes towards the listed universities. The target group of this research is the high

school students in international schools in Bangkok who wish to continue ther studies

in the international universities in Bangkok.

1.5 Limitations of the Research

The primary limitation is the scope and size of its sample. Since the study only
involved a group of students from the six international schools in Bangkok;
which are Bangkok Pattana School (BPS), Ekamai International School(EIS),
New International School of Thailand (NIST), Ruamrudee International
School (RIS), Harrow International School, and Thai Sikh International
School (TSIS), the result may not be generalized across the school-wide
spectrum.

The researcher has also based the research scope on the 5 universities that
offer international programs, which are Mahidol University, Assumption
University, Chulalongkorn University, Thammasat University and Bangkok
University; therefore the result may not be generalized to all the universities
offering Bachelor degree programs.

Only 3 out of 6 demographic factors are used in the research; those are age,
gender and nationality. Status and income are not required for analyzing
students’ perception and education level is already known since the target
group is the students in the last year of school.

The researcher examined only respondents living in Bangkok area and
therefore the study may notbe able to be used in other parts of Thailand.
The research is limited to a particular time frame that is year 2006; as a result;
the result can not be generalized to the other period of time.

Only the well known international schools were selected as the sample and

therefore the newly opened schools were notincluded in this study.



1.6 Significance of the Study

The researcher conducted the study in such a way that itis beneficial to both
the international high school students who are the target group, as well as the
universities that the study was conducted on.

The first beneficial group, the students, would see the questionnaire as useful
to them since it covered all the aspects that the students used in making their
university selection. First, the students can consider the attributes that they would see
as the most important criteria for university selection. Then the students can give their
perception toward each universitiy that were listed in the questionnaire; that is
according to the students’ perception, how well does each university perform under
each attribute. In this way, the students can make a brief decision for their choice of
university.

The universities would also benefit from the end result. They can clearly
examine the students’ choice-attributes of their university and understand their
strengths and weaknesses. From the result, the universities would know what
attributes they should emphasize on, as well as create the development programs
based on the weaknesses or the lower scaling attributes. In this way, the universities
can acquire a competitive edge in the educational sector, meet the demand of the

students and improve it overall position in Bangkok.

1.7 Definition of Terms

a. University: A higher education institution with the authority to award
degrees at bachelor, master and doctoral level (traditionally in academic, non-
vocational subjects butnow also in technical and vocational areas) and usually
having research facilities (Crystal Reference, 2005). Universities offering
international programs in Bangkok are Assumption University, Mahidol
University, Thammasat University, Chulalongkorn University, and Bangkok
University.

b. International School an educational institution which is responsible for
providing the education to students without any restriction or limitation on
nationality, religion and form of government. It adopts an international

curriculum and media from which the students from various countries can



culminate. English is used as a media of instruction (Office of the Private
Education Commission, 1995).

Demographics: is dividing the market into groups based on demographic
variables such as sex, income, occupation, education, religion, race and
nationality (Kotler and Armstrong, 1999).

. Perception: Perception is the process of selecting, organizing, and
interpreting sensations into a meaningful whole. The view that perception uses
merely sight, hearing, smell, taste, and touch to comprehend the environment
is inadequate in the present days (Solomon, 2004).

Decision M aking: Decision making in terms of school choice involves the
narrowing down of choices by identifying alternatives, determiningevaluation
criteria, and then applying the criteria to the alternatives to come to a choice
(Kotler and Fox, 1995).

Reputation of Institution: Perceptual representation of an institution’s past
actions and future prospects — describing the institution’s overall appeal to key
constituents compared to other leading rivals (Roberts and Dowling, 2002).

. Ideal Institution: A conception of institution in its absolute perfection;one
that is regarded as a standard or model of perfection or excellence

(Www.answers.com)
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CHAPTER 2
REVIEW OF RELATED LITERATURE AND STUDIES

The literature review relates the attributes towards university to the perception
of students’ towards university and also discusses the decision making process the
students go through. This chapter is divided into 5 sections. The first section discusses
the independent variables; the Thai and International school education systems in
Bangkok, the multi-attributes towards the university, and the demographic variables.
The second section discusses the theory related to the independent variables. The third
section is the discussion of the dependent variables; perception and the decision
making process, which is followed by the relationship of the independent to the
dependent variables in the fourth section. Lastly, this chapter briefly mention about

the previous studies related to the topic that this study is cited.

2.1 Definition and features of the Independent Variables

2.1.1 Thai Education Systems

Education in a school-related system is provided by educational institutions,
characterized by a class system and the use of a curriculum specified for the leveland
type of education so as to develop learners in accordance with the curriculum
objectives. Education through a way-of-life learning process is self-learning from
various sources of knowledge and environment related to ways of life naturally
existing, or modified to enhance and service learning (www.thaitrade.com)

Thai education system comprises of 4 levels of education namely; pre-school

education, primary education, secondary education, and higher education.

Pre-school Education: is provided for 3-5year old children. It aims to
encourage the harmonious physical, intellectual, emotional and social developmentof
the children prior to formal education. The pre-school education can be provided in
many ways such as child care centres, nursery schools and kindergartens. The
Ministry of Education has established a kindergarten in every provincial capital to
serve as a model for the private ones. Since this level of education is optional,

therefore, the private sector has played an active role. Most pre-schools are private
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and located in Bangkok. These schools are under the supervision of the Office of the

Private Education Commission, Ministry of Education. (SEAMEO)

Primary education: emphasizes literacy, numeric, communication skills, and
abilities relevant to future occupational roles. At this level, education is compulsory
and free of charge, provided for children aged 6-11 including the disadvantaged ones.
Primary school curriculum is an integrated curriculum comprising five areas of
learning experiences, namely: basic skills development, life experience, character
development, works oriented education, and special experiences. The last area is
provided for children in pratom 5 and 6 which are the last two grades at the primary
level. Since student backgrounds in the various parts of the country are different, a
basic national core curriculum allows certain flexibility for regional diversification.
Primary education is under several government agencies. Most of the government
primary schools are under the Office of the National Primary Education Commission,
Ministry of Education. There are also demonstration schools attached to some
teacher’s colleges and universities, and municipal schools under the Ministry of

Interior. (SEAMEQO)

Secondary Education: is divided into two levels, each covering a period of
three years. The lower level emphasizes on learners intellect, ethics morality and basic
skills. It allows the learner to explore his individual interests and aptitudes through a
wide choice of both academic and vocational subjects. The upper level aims to
provide appropriate academic and vocational knowledge and skills correspondent
with the learner’s interests and aptitudes. These knowledge and skills will be
beneficial for learners to continue study at a higher level or to enter the world of
work. Secondary curriculum covers five broad fields: language, science and
mathematics, social studies, character development and work education. There is also
a wide range of exploratory pre-vocational subjects available. The use of the credit
system at this level facilitates flexibility in the teaching-learning process. Both public
and private sectors are involved in the organization of secondary education. Public
schools are mostly under the Department of General Education, Ministry of

Education. (SEAMEQO)



Higher Education: aims atthe full development of human intellectuality, and
the advancement of knowledge and technology. This level may be organized in the

forms of colleges, universities, or institutions for specialized studies. (SEAMEQO)

However, as Thailand becomes more and more popular with foreign tourists,
and as the country continues to trade more and more in the international marketplace,
so too has the ability to use English become even more important to Thai people and
to Thailand. With this continually increasing demand of Thai people to learn English,
English medium school has become a more popular choice of the wealthy Thai
families. The English language industry in Thailand has developed a lot in the lastten
years and while it hasn'treached saturation, it is probably almost as developed now as

other countries in the region like Japan or Korea though it is growing fast.

2.1.2 International School Education in Thailand

Just 30 years ago, only two schools world-wide regarded themselves as
international. In Geneva and New York, the United Nations had opened schools to
serve the educational needs of the children of their staff. There was, however, neither
recognized international curriculum nor examination; no teachers regarded themselves
as international and no educational organization supported this type of education.

At present, almost 1,000 schools with 65,000 teachers and around 800,000
students in over 100 countries around the world call themselves international. With
such a growth, ithas been much more difficult for parents to choose a schoolfor their
children and it has become one of the most important decisions that parent make for
their children. It is a bewildering experience — especially now, when Thailand has
never had so many international schools to choose from, which is open to both foreign
and Thai students. Until 1992, there were only three main schools from which to
choose, but this situation changed with the Anand government which not only
allowed Thai students to enter international schools butalso paved the way for more
schools to open up mainly in Bangkok. Currently, the International School
Association of Thailand has over 75 member international schools, which have either
received accreditation from the Ministry of Education or have applied for
accreditation. The quality of education offered at the International Schools
Association of Thailand’s (ISAT) member schools has not only been recognized by

accreditation from the Thai Ministry of Education but also by organizations such as



the Western Association of Schools and Colleges (WASC), the New England
Association of Schools and Colleges (NEASC) and the Council of International
Schools (CIS).

With the exception of a small number of international schools which exist to
provide education almost exclusively for the nationals of a particular country, the
majority of international schools in Thailand have a multi-national intake and offer an
education broadly following either the British or American system, the language of
instruction being English. The International Schools Association of Thailand

classifies the various international schools in Thailand into 4 systems as follows:

The American Education System

At the national level the US Department of Education enforces federal
mandates and provides funding, thus greatly affecting students’ access to quality
educational services. The department also conducts extensive research into best
practices and disseminates research-based innovations to state and local schools
throughout the USA.

Although there is no national curriculum in the United States, there is clear
consensus regarding core subjects taught in schools throughout the country. For
example, most schools teach mathematics; language arts (including reading, grammar,
writing, and literature); science; social studies (including history, geography,
citizenship, and economics); information technology; and physical education. In
addition to required core courses, schools offer electives that benefit students by
meeting their individual needs and goals. Popular among these electives are
performing arts; advanced academic courses such as math, science or technology; and
foreign language. Beyond specific course content in the matter of critical thinking the
American system remains the recognized leader in developing this vital skill in

students.

The British Education System

International schools following the British system often use the English
National Curriculum as a basis for their educational programs. These are sometimes
modified to reflect independent (i.e. private) school traditions. Schools are generally

organized into a number of developmental Key Stages:



TABLE 2.1: Development Key Stages

STAGE PUPIL’S AGES YEAR GROUPS
Foundation Stage 2t0 5 Pre-kindergarten
Key Stage 1 5to7 1-2
Key Stage 2 7to 11 3-6
Key Stage 3 I1to 14 7-9
Key Stage 4 14to 16 10-11
Senior Stage 16+ 12-13

Source: International School Association of Thailand

A broad and balanced curriculum is taught across the four post-kindergarten
Key Stages, with English, Mathematics, Science and Information Technology being
regarded as core subjects. The Humanities, Creative and Performing Arts, Modern
Languages and Physical Education are also provided as foundation subjects.

Many international schools use the UK government End of Key Stage tests in English,
mathematics and science as benchmarks to assess student performance at various
ages, though their use by schools is voluntary.

On completion of Key Stage 4, most students sit the General Certificate of
Secondary Education (IGCSE) examination or the equivalent international exams
(IGCSE) in the core and a selection of other curriculum subjects. These examinations
are regarded as good preparation for the pre-university qualification courses offered
by British international schools: the International Baccalaureate (IB) or the Advanced

(A) level, in Years 12 and 13.

International Baccalaureate Programs

The International Baccalaureate Organization (IBO) offers three coordinated
programs of study for children 3-19 years of age. All three programs have a similar
pedagogical base and are learning centered and inquiry based, with the aim of
developing well-rounded, reflective, and compassionate young adults.

The 3 programs are the Primary Years Program, Middle Years Program and
IB Diploma Program. The Primary Years Program (ages 3-12) offers a comprehensive
inquiry-based approach to learning that focuses on the total growth of the developing

child and addresses the academic, social, physical, emotional and cultural needs of




younger learners. The Middle Years Program (ages 11-16) is a five-year program that
naturally follows the Primary Years Program and serves as an excellent preparation
for the IB Diploma Program. The framework provides discipline, challenging
standards, skills, creativity and flexibility that aid a student’s individual growth
towards self-reliance and responsible participation in society. The IB Diploma
Program (ages 16-19) is one of the most comprehensive, challenging and
intellectually stimulating courses of study offered in preparation for university
entrance. It also has three further elements providing additional academic
specialization as well as recognition of interests outside the classroom; these elements
are Theory of Knowledge, the Extended Essay, and Creativity, Action, Service
(CAS).

Special Support and Other Educational Systems and Programs

Some schools follow the national curriculum of countries other than the UK or
USA. A national curriculum can offer the advantage of following a system close to or
the same as the curriculum found in a home country, often making easier a return to
the home country school system. These schools also likely include a higher proportion
of families and native speaking teachers from a specific country, thereby providing an

extended community away from home.

2.1.3 Differences between Thai Schook and International Schools

The office of the Private Education Commission defined international school
as an educational institution which is responsible for providing education and
knowledge to students without any restriction or limitation of nationality, religion and
form of government. International schools in Bangkok have been increasing rapidly in
the past few years. Therefore it is wise to list the differences between the Thai and
international schools so that the increasing popularity of international schools can be
understood. Sharples & De’Ath (1995) explained that international school adopts
international curriculum and media from which the students from various countries
can climate. (p.183). Sharples & De’Ath (1997) also explained the differences

between Thai and international schools as follows:



Cost of Education
International schools are considerably more expensive than Thaischools. Cost
of international schools is higher due to the better facilities they provide to students
including expatriate teachers with higher pay than Thai local schools. Many of the
better city schools depend on “tea money” to unofficially top up their budget, so that
students can have better facilities than schools of similar size in poorer country areas.
(Sharples & De’ Ath, 1997). Other reasons that lead internationals to higher fee
include:
e High establishment costs including land, access, facilities and special
amenities
e Extra curriculum activities
e High costimported materials and equipment for teaching and activities

e Smaller class sizes

Class Management

Often Thai classrooms have to accommodate up to 60 students and emphasis
moves from knowledge transmission to behavior management. In other words, most
of the time in class is spend to control noise, counting heads, setting student problems
and many more. Therefore each session’s time is not fully dedicated to the teaching
and learning process.

In contrast, international schools only limit each class size to 20 or 25 students
depending on each school’s regulation. In this way, full class time is put into the
teaching process, which is mostly done through class activities such as group
discussion, ideas exchange between teacher and students, individual or group
presentation in class and so on. Therefore international school teachers pride
themselves on being able to control their classrooms through more psychological
means or by emphasis on positive rewards rather than punishment. Teachers also have
to deal with multi-culture students in a class room and with larger number of non-
native English speakers. In addition, more comfortable furniture, air conditioning
classrooms and a lot more materials are provided to ease the learning process.

(Sharples & De’Ath, 1995).



Facilities and Equipments

Local Thai schools do not provide students with extra facilities and
equipments other than those basic materials required for the learning process. There
may be a shortage of handouts, computers, library books, field trips and healthy food
in Thai schools, which also provide extra overload homework to students (Sharples &
De’Ath, 1997).

International schools fully equip the campus with extra facilities like a
gymnasium, swimming pool, library, high quality science laboratory, music room and
instruments and even art studio in certain schools that charge a very high fee.
Teaching equipment like photocopying machines, visual aids including television and

video CD players are available in all classrooms.

Teachers

A huge contrarily between Thai and international schools in Thailand is the
nationality and quality of teachers and staffs in the schools. Local Thai schools
usually hire only Thai teachers with lower pay roll and basic education background.
However, international schools mostly recruit only teachers with other nationalities
who have strong English skills for all the subjects that are taughtin the schools. These
teachers are paid many times higher than the local Thai teachers and sometimes are
paid in dollars. Therefore, students are provided with facilitators with high knowledge
for the particular subject as well as high skills in English. In this way, international
schools usually forbid their students to speak Thai in schools and Thai is only learnt

as a separate language subject.

2.1.4 Universities in Thailand

A university is an institution of higher education and of research, which grants
academic degrees at all levels (bachelor, master, and doctor) in a variety of subjects.
A university provides both tertiary and quaternary education. University is derived
from the Latin universitas, meaning corporation (www.wikipedia.org).

Many schools and universities are trying to modernize and adopt more
contemporary and effective teaching methods. The South East Asian economic crises
of recent years have led to many changes in education in Thailand. As education

budgets have fluctuated, universities are becoming increasingly competitive;


http://en.wikipedia.org/wiki/Higher_education
http://en.wikipedia.org/wiki/Research
http://en.wikipedia.org/wiki/Academic_degree
http://en.wikipedia.org/wiki/Tertiary_education
http://en.wikipedia.org/wiki/Quaternary_education
http://en.wikipedia.org/wiki/Latin
http://en.wikipedia.org/wiki/Corporation

particularly the country's numerous private universities. Since the economic crisis all
universities were needed to be adapted, modified and
changed or even revolutionized in various aspects for their survival. Therefore, it has
been worthwhile for Thai universities to try to adapt themselves to follow the
westernized education system including the use of English as the medium of
lecturing.

During the past 10 to 15 years the number of universities offering international
programs has been increasing tremendously. At present, there are 25 universities in
Thailand offering international programs with English as the language of instruction.
Many institutions have close collaboration with leading institutions from Australia,
Canada, Japan, Germany, United Kingdom and United States of America etc. Foreign
and Thai students can take courses for credits. Admission requirements vary
depending on the nature of the program and admission policies (Ministry of Education
Aftairs, 2005).

A seminar on International Dimensions of Higher Education in Thailand
conducted by the Commission of Higher Education in Thailand on February 21, 2005
was organized in an effort to coordinate the development of guidelines for Thai higher
education institutions attempting to achieve excellence in their international education
programs. In order to strengthen internationalization of Thai higher education, it is
necessary to take into consideration the formulation of clear internationalization
policies and programs as an integral part of institutions. Measures and guidelines were
formulated for the internationalization of Thai higher education and Thai higher
education institutions were encouraged to play more roles in international academic
community and to open up to the world.

It was concluded at the seminar, International Dimensions of Higher
Education in Thailand, that in order to enhance internationalization of Thai higher
education, three initiatives should be implemented as follows (CHE, 2005):

e Guidelines for International Education should be revised to fit the Thai context
and distributed to Thai higher education institutions,

e Thailand Association of International Education should be established and
regular meeting and conference should be organized to promote international

education continuously,



e International Grants Program should be initiated to make Thailand regional

leader of international education.

Although traditionally every young Thai person’s dream has been to study
abroad in a country such as the USA, Britain or Australia, the realities of issues such
as the financial downturn of the late 1990s, ‘9-11° and war in Iraq forced many to
reconsider their educational goals. As a result, numbers of Thai students studying
abroad plummeted as many chose to stay at home. Losing valuable revenue streams,
foreign universities got creative. Rather than fighting over fewer Thai foreign
students, they changed tactics and began to look at opportunities actually here in
Thailand. As a result, some of the world’s leading universities now either have a
campus in Thailand or are attached to a Thai university where they offer
‘International’ degree programs. The benefits to Thai students of having world-class
higher education on their doorstep are obvious, but there have been substantial
benefits for Thailand as a whole — the Kingdom has become a hub for foreign students
who want to receive an international-standard higher education. Students from places
like China, Taiwan, former Eastern bloc countries, Scandinavia, and increasingly,
Europe, the United States and Great Britain, take university courses in Thailand to
enjoy the benefits of standard, lower cost (particularly in terms of cost of living and
educational fees) and the ability to simply be able to enjoy Thailand while they study.

Following is the table of the universities’ summary and the brief introduction

of the five universities that offer international programs to students in Bangkok:
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2.1.4.1 Mahidol University

Mahidol University (MU) is the oldest institution of higher learning in
Thailand, founded in 1890 by H.M. King Chulalongkorn as a medical school attached
to Siriraj Hospital. In 1969, having gained renown in the fields of medicine, public
health and the sciences, it was renamed after Prince Mahidol of Songkla, widely
considered to be the 'Father of Modern Medicine and Public Health in Thailand'.
Mahidol is one of Thailand's leaders in the "internationalization" of higher education,
collaborating with numerous universities from around the world as well as many
international organizations. In addition, students from 45 different countries are
currently enrolled in various programs at the university. Through international
cooperation and other initiatives, Mahidol University will forever strive for excellence
in order to meet the growing needs of Thai society for quality education.

There are 13,176 undergraduate students, including almost 1,740 at the
International College, and 7,273 postgraduate students at Mahidol. The University
offers 557 courses, including 131 international degree programs. There are also 189
courses in postgraduate medical training. The University comprises four campuses:
Bangkok Noi Campus, Phayathai Campus, Salaya Campus and Provincial Campuses
in Kanchanaburi and Nakhon Sawan.

In 1985, Mahidol University established the International Students Degree
Program (ISDP) for students looking to pursue graduate study overseas. Designed to
strengthen cross-cultural communication skills, the program quickly developed a
reputation for academic excellence. In 1996, it was expanded and renamed M ahidol
University International College, or MUIC. MUIC offers a broad spectrum of
courses designed to develop a new generation of academics, international managers
and industry professionals by offering degrees in arts, business administration, science

and nursing science.

2.1.4.2 Assumption University

Assumption University was initially originated from Assumption Commercial
College in 1969 as an autonomous higher education institution under the name of
Assumption School of Business. In 1972, with the approval of the Ministry of
Education, it was officially established as Assumption Business Administration
College or ABAC. In May 1975, it was accredited by the Ministry of University

Affairs. In 1990, it was granted new status as "Assumption University”.



Assumption University exists for the main purpose of serving the nation by
providing scientific and humanistic knowledge, particularly in the business education
and management science through research and interdisciplinary approaches.
Assumption University is recognized in the USA and other countries and the transfer
of credits from the University are accepted abroad. Graduates from the University can
pursue advanced Degrees anywhere in the world. Assumption University is listed in
the Handbook of Universities and other Institutions of the International Association of
Universities in Paris, France.

The Undergraduate School of ABAC offers degrees in: Business
Administration (BBA), Risk Management and Industrial Services (BBA), Arts (BA),
Nursing Science (BNS), Science and Technology (BS), Engineering (B. Eng.),
Communication Arts (BA), Law, Biotechnology and Architecture.

2.1.43 Thammasat University

Established by the Thammasat University Act in 1933, the university was
inaugurated on June 27, 1934 as an open university with the objective of propagating
the leaming of law and politics to all. The university was then named, "Thammasat
Lae Karn Muang' In 1952, the name was changed to Thammasat University.

It has become one of Thailand's leading institutions of higher learning and
tertiary education with current enrollment of over 12,000 students, including
approximately 1,500 graduate students. In 1986, Thammasat expanded to a new
campus north of Bangkok, the "Rangsit Campus." The new campus is currently home
to the Faculty of Science, Engineering, and Medicine. Thammasat is ranked 36th
among universities throughout Asia by the Asiaweek in the year 2000. Academic
standards are high and competition for admission is intense. Alumni of both the
undergraduate and graduate programs have found their ways to leading positions in
private as well as public sectors.

Presently, Thammasat University has fifteen faculties: Law, Commerce and
Accountancy, Political Science, Economics, Journalism and Mass Communication,
Liberal Arts, Science and Technology, Social Administration, Sociology and
Anthropology, Engineering, Medicine, Allied Health Science, Dentistry, Nursing and
Graduate School. Out of the 15, six programs are also offered in English.


http://www.tu.ac.th/overview/admin/index.htm

2.1.44 Chulalongkorn University

Chulalongkorn University, Thailand's first institution of higher learning,
officially came into b