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ABSTRACT

The main purpose of this study is to determine the impact of instruction
development intervention on student’s behavior and discipline in learning computer
science subject particularly in primary 3 at Saint Gabriel’s College of Thailand.

This study is beneficial for computer teachers to design teaching methods.
Using teaching materials that are applied to teaching and learning that can change the
attitudes of students in third grade from the behavior of using computers for playing
games. Change in the use of.computers-for learning 1s valuable. The researcher as a
computer teacher in‘primary 3 level has found that 80 % of stidents in computer class
always request,pérmission from teachers for playing games. In the first hour of the
computer class, the researcher allows students to play games after they finish their
work. It appears that students take the time to work for a few minutes to having time
to play computer games. Therefore. this study showed that targeting’the students to
tinish their work before playing games is not the right way for,changing student
behavior to study. So. the researcher has changed the way of teaching and learning in
the computer class bycaiming at to-modifying behaviordreom playing computer games
to the benefits that students should get ffom & computer.

For the research design made use of action research with a pre and post [DI
comparative analysis of the results of assessment after the IDI. The SPSS Program
was used to analyze the data. Moreover, respondents are 26.teachers in primary 3
there are; number one the Head of primary 3 level, number two is the Head of Career
and Technology Department, number three is co-teacher, number four are 6 computer
team teachers in primary level and number five are 17 teachers in primary 3. The
totals of respondents are 92 persons. In addition, the researcher uses intervention

process. Theories based on the basic needs of the Maslow. This 1s the essence of



i
human nature that all people have basic needs. Young children also have the same
basic needs such as they love to play computer games, or a romp in the field. But do
not like to be quiet for a long time; do not concentrate on working for a long time.
So, the researcher tries to assign activities to students' free time to benefit. Not just to
have fun all the time. Instead, they have to work on activities by ideas and the activity
must challenge their ability.

After the intervention process, the researcher found that 90% target students
group with enthusiasm and concentrate on work all the time. Moreover, many
students can display theig excellent work. This will be beneficial for them.

Finally, 1t iStreeommended that the IDI activities should*not only be done in
the short term; but the school needs to improve the students#and other teachers
continuously. “Because it would help to retain both the students*and their teachers

who can push the school to reach their goal.
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CHAPTER 1

THE POTENTIAL CHALLENGE FOR CHANGE

1.1 Introduction of the Study

This chapter represents the global context, as well as Asian and the
organization context. The background of the study and connects one organization
which as selected for this study, together with the current situations presented for a
better understanding of the context for this study” Research objectives, statement of
the problem, reseatehiquestions, research hypothesis, and ‘significance of the study,
scope and delimitation of the study. These are presented in this chapter. One part of
this chapter ineludes definition of terms used throughout the papet is done to ensure

common undeérstanding of concepts and processes of the study.

The impertance of education does not mean learning only academics. It also
means learning about the life of the world around us. Develop a*vision of life that
allows people to cfeate innovative ideas for their own development. In the words of
that “Education is the process of thinking’. _ Education makes people see and
understand what nothing is wrong. Education is not in textbooks but education is

about lessons in life.

Education is an important tool in the economic development of countries.
Education makes people’s dreams come true. Education gives an opportunity to

work. So, Education of people in the Nation is very important.

The word "education” is learning, the pursuit of knowledge. When people

have learned then, they will bring their knowledge to use in daily life. Learning is not



meant to learn from textbooks or in academia only but, means the instruction to
people to know what they have never knows. Teaching is along with the evolution of
human as teaching the behavior of human nature in order to assist each other in
learning things for their daily life. Teaching is a natural human behavior which

occurs generally.

The nature teaching model began to arise when scholars and thinkers tries to
transfer those ideas of knowledge and belief by using unique talents and the art of

teaching.

Teaching as_a.science that is most important to learn.* Teachers have most
important rolessto help shape learning. The most successtul teaching did not mean
that students,pass their exam only but, the success of teaching is in a-student who has

a quality liferwhich means people who have self-discipline.

Society/which 1s consisting of quality personnel has self discipline. Social
development will occur quickly. so the role of teachers today is responsible for
teaching students the kitowledge and integrity. Means to,teach students self-discipline
to have morals and be honest.(Saence teaching: knowledge for learning process

eftective. Tisana Khammanee, Chulalongkorn University, 2552, p.2-3)

1.1.1 Global Context:

Education is one of the best development investments. It is transformational
for individuals, families and societies. Education is critical to the achtevement of all

Millennium Development Goals (MDGs) and other development outcomes.



Education enables people to participate actively in their societies, increases
access to employment and other sources of income and opens up opportunities.
Education also delivers benefits in health, governance, productivity, gender equality

and nation-building.

Achieving universal primary education and gender parity at all levels of
education are Millennium Development Goals. While there has been some progress
towards meeting these goals, worldwide at least 72 million children remain out of

primary school and 250 million‘out of secondary school.

Globally there has been an improvement in gender parity yet inequality for
girls remains an 1ssue-—of the 26 million children out of primary scheol in Asia and

the Pacific, 16-million are girls.

Getting girls and boys to attend.-school 1s only part of the challenge. There is
growing evidence that, even where enrolment targets are being met, children are not
acquiring basic literacy and numeracy skills. The poor quality of basic education
affects students by reducing-their 'capacity’ t0" succeed”in further education or

employment. http://www.ausaid. gov.au/keyaid/education.cfm

1.1.2 Asian Context:

The history of education in Asia reflected and extended the influence and
teachings of three major philosophical, religious traditions: Hinduism (including
Buddhism), Islam, and Confucianism (including Neo-Confucianism). Over time, these
traditions interacted with one another, although the interaction was not entirely

mutual, nor did it blunt the cultural distinctions of the various regions of South Asia,



Southeast Asia, and FEast Asia. Indeed, while Buddhism exerted its widespread
influence across East Asia from the third century B.C.E on, it never replaced the
primacy of Confucianism. Similarly, although Islam infiltrated India from the eighth

century C.E. on, the foundation of Hindu cultural traditions remained unshaken.

A middle region, Southeast Asia, was influenced by Buddhism and
Confucianism, resulting in a unique blended educational experience. From the
eighteenth century on, as Western culture came into the region, Asia's educational
practices in general underwent a'sea change that resulted in a previously unknown
level of uniformity..Regional diversity, however, remains” visible, reflecting the
differences in political settings, cultural values, and economic development, making a
comprehensive overview of education in Asia impossible. For_this reason, the .
following diSeussion will deal primarily with educational practices in.South and East
Asia with a foeus on éxploring the ideological dynamics embedded within those

regions and the impact of historical change from without. [Liftp://science.jrank.

org/pages/7642/Education-in-Asia-1raditional-Modern. htm]

Education in Japan: When Japan opened herself to the world in 1868, one of
the government's high priorities was catching up with Western standards in science
and education. The Japanese education system was reformed mainly according to the

German and French model which experts regarded as most suitable and advantageous.

After the Second World War, the Americans reformed the Japanese education
system after their own that consists of six years of elementary school, each three years
of junior and senior high school and four years of university or two years of junior

college.



Compulsory education includes clementary school and junior high school.
Over 90% of all students also graduate from high school and over 40% from
university junior college. At universities the percentage of male students is higher
than that of female students while the opposite is the case at junior colleges. The

number of graduate university students is relatively low.

A characteristic of the Japanese school system is its entrance exams, and with
them a high competitiveness among students. Most high schools, universities, as well
as a few private junior highischools and elementary sechoels require applicants to write
entrance exams. Inporder to pass entrance exams to the“best institutions, many
students attend Special preparation schools (juku) besides regular classes, or for one to
two years between high school and university (yobiko). The .meost prestigious
universities are“the national. University of Tokyo and University ofiKyoto, followed

by the best private universities. http:/www.japan-guide.com/e/e2150.html

Japan in'the past through a serious crisis as:World War II. So to see that, any
country faced with demestic problems.  Whether it about politics problem,
government problem and so6 .ons ., This-would«affeet the quality of life of the
population. The cause of the problems of mankind came from thoughts. So what
challenges for people who do research in this research is on cognitive processes of
‘ .humans. The idea of a matrix of human action is the beginning of human behavior.
Researcher as a teacher therefore, the importance of teaching students who will grow
up to be adults in the next day is they must be self-disciplined and known reason.
Implantation on the self-discipline is difficult and takes time to change attitudes and

behavior of people. So it is at the challenge of the teacher’s ability.



In Beijing "Chinese People's fifty-year Anniversary of Victory over Japan
Commemoration Capital University Students' Hwang Ho Big Chorus Rally" was
open, and ten million students from 56 universities in Beijing participated. Also each
university had the events with theme of the resistance against Japan such as theatrical
contest, chorus contest singing songs of the resistance against Japan and putting the
movies relating to the resistance against Japan on the screen. The elementary and

middle school also had lecture meetings celebrating victory over Japan besides

thought education. http://park.org/Japan/ TekyeNet/aip/ HOT/EDUCATION/china?2.

html#paral

The edueation in India is strongly influenced by the state“of political and
economical affairs at the time. For example, in the second five year plan (1956-60)
when heavy industries became the basic industries, the socialistic edueation was given
and emphasized on conversion of basic education and secondarv and higher
educations. Also, when India saw the economic crisis and the schoob attendance rate
fell in 1960's a big reconsideration on the whole education wasidone establishing the

advisory committee including foreignérs.

Today the system which was decided by the international conference party is
resolved. It has 10-2-3 system and in some states it has 5-3-2 system or 4-3-3 system.
The elementary education is divided into the first term and the latter term, and the
diffusion of the first term is 83.7% and the latter 41.9%. The tuition fee of public
school is free. The special curriculum for farm villages and minority races take effect
and the hygiene and nourishment project is propelled. The secondary education is
divided to the first term and the latter term, and the first term is for studying the

extension of elementary education and the latter term is divided into the college



entering course and vocational education course to study. It is the characteristic that
scientific education and talent education are done. The rate of the students to enter
the first term is 24.6%. For the higher education, 137 higher educational systems aim
at the improvement of the qualities of education and research in scientific technology.

http://park.org/Japan/TokyoNet/aip/HOT/EDUCATION/india. htm!

1.1.3 Thailand’s Context

Education in Thailand is provided mainly by the Thai government through the
Ministry of Education from pre-school te seniop high school. A free basic education
of twelve years is guaranteed by the constitution, and a minimum_ of nine years' school

attendance is mandatory.

Formalveducation consists of at-least twelve years of baswe=education, and
higher education. Basic education is divided into six years of primary“education and
six years of secondary education, the latter being further divided into_three years of
lower- and uppersgecondary levels. Kindergarten levels of pre-primary education, also
part of the basic education level, span 2-3 years depending on the locale, and are
variably provided. Non-formal-edueation-is also’supported by the state. Independent

schools contribute significantly to the general education infrastructure.

Education 1s important for everyone in the world, population every race every
religion, every country in the world because, education is a tool to develop people.
When people have been developed, society will develop and the nation will also

develop.

Processes of thinking are important factors that need to be developed

alongside the learning of citizens in the nation. The education system of a country



will not develop specific technical knowledge only. However, it will promote training
for the different populations in the nation to bring the knowledge gained in training to

improving their work for a better life in future.

Therefore, cognitive processes, it is extremely important in the development of
quality of life of people in the country. Nowadays. if the national population is not
having creative thinking or also called “cannot think™ or “lack creative thinking” the

countries will not progress.

To encourage people in'the country “Deem ta be have a rationalist and have
creativity, they mustiréeeive training since childhood; starting from the school, family
and adults, whether parents or teachers, must teach children te”think rationally,
teaching childeen to have their self-discipline. Encourage childrensto have good
behavior, teach children to recognize their value, teaching childrenpto=use their free

time to benefit ot teach students to have enough quality,
1.1.4 Organization Context: Saint Gabriel’s College Background

Saint Gabriel's College is administered by the Brethers of St. Gabriel. St.
Gabriel’s College was founded i’ 1920, chy.\Reverend Brother Martin de Tour;
moreover, he himself was the architect designing the building. On February 6th, 1922
the building was first used and name was “Red Building”. The first time St.Gabriel’s
College has 150 students. From now on St. Gabricl’s College aims to be a “World
Class School,” that produces the “Best Masterpiece Products.” The institute must
have the “Best Quality of teachers,” “Happy Pe£50n11el at all Levels,” and a
conducive atmosphere to assure the best results of Saint Gabriel’s College education,

technological appliances, physical environment, cooperation between PTA(Parent-



teacher Association) & Alumni, appreciating local wisdom, caring for the neediest.
and helping the less fortunate ones. St. Gabriel's College students are all boys
ranging from primary 1 to secondary 6. (Age: 6 to 18 years old) Saint Gabriel’s
College separates students to 4 parts. The first part is from primary 1 to primary 3,
the second part is from primary 4 to primary 6, the third part is from secondary 1 to
secondary 3 and the last part is secondary 4 to secondary 6. From now on schools’

philosophies are:

1. The purpose of man's existence is to.know the Truth, to love and to search
for it, which is the source of life and all knowledge.
2. The belief that a man justities himself and his existence by the nobility of

his work. Thig4s expressed by the school motto: LABOR OMNIA VINCIT.

Saint Gabriel's College 1s situated on 565 Samsen Road, [Dusit, Bangkok,
Thailand 103000 School web site s www.sg.ac.th. There are 4 Brothers, 360 Thai
teachers, 38 foreign teachers, 5,400 students, and 122 workerswJThe teachers are
divided into 2 groups; teaching teachers and non - teaching teachers. Therc are 12
grade levels. These graderlevels vare primary’ 1 - pmmaty 6, and secondary 1-
secondary 6. Each level has 7 rooms. There-are 63 — 65 students in each room. Saint
Gabriel’s College divided the organization structure into 5 parts. The first part is the
Director’s Office, the second part is the Academic Affairs, the third part is the
Disciplinary Affairs, the fourth part is the Activity Affairs, and the fifth part is the

Service Affairs. (see the figure 1.1)



Saint Gabriel’s College Structure

Saint Gabriel’s Foundation, Thailand

Parents & Teachers Association

School Director

Headmaster

10

Alumni Association

:

|

|

1

Office of the Academic Disciplinary Activities Service Affairs
Director Affairs Affairs Affairs L
- Information -Curriculum - Administrator - Democracy - School Building
Technology Development Department Providing

- Research &
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- Recreation  Center

- Teacher Welfare
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- Test & Evaluation
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Program

=bExtra Curricular
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- Student's Welfare

- Guidance Center
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- Boy Scout Training
- Military Training
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- Community
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- School Vehicle
Management

- Mulumedia
Development

- Campus Ministry

- Canteen
Management

- Library & Muscum
- School Bulleun

- Healthy
Development

Figure 1.1 :‘Organization Structure of Saint'‘Gabriel’s College

From figure 1.1 represents the management structure of Saint Gabriel's

College. School provide the curriculum into two programs there are; 1) Intensive

English Program for five subjects there are; Mathematics, Science, Social studies,

English and Technology & Computer.

2) Basic Program for every subject by

teaching in Thai language. All students have to learn both programs to make students

achieve academic excellence in all aspects of learning, develop students knowledge

and learning skills for their daily life.
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1.1.5 Primary 3 Current Situation

3984 ¢

The primary 3 level has 20 teachers dividing students into 8 rooms & each
room has 65 students. Divide a subject into seven groups there are; Science,
Mathematics, English. Thai language. Social, Physical and Technology&Computer.
(See the figure 1.2) For the computer subject students are divided into a half room to
learn the computer and the second half of the students will learn about technology for
example in the first semester students number 1-33 will learn about computers and
students number 34-65 will dearn about-technology, “But, for the second semester
students” number 1-33 will learn about technology and students’ number 34-63 will

learn about computers.

The cureent situation for students in primary 3 level issspecific on the
computer class."Students in room 7 are with the intention of learning=Some students
are concerned avith a short meditation but, most students try to leain and they are
interested to usc_a computer. Students i room 8 issues rarely distracting but. they
rarely listen to instructors and facilities., Most students in room €tght, there arc seven-
eight years old which is*younger than the normal ‘age. The normal age of students in
third grade is nine years as shown in chapter-four. Most students in the computer
class love to play computer games but do not like reading, especially reading
materials for learning about how does a computer work or the work of various
programs, a basic knowledge that students need to understand. This will lead to
development of computer skills they will need to apply in their daily life in the future.
Data supporting this idea as shown in chapter three are results of examination before

learning, and classroom performance.
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1.1.6 SWOT Analysis of Saint Gabriel’s College

St. Gabriel’s College is a famous school in Bangkok, evidenced by the number

of students increasing every year as a result of the dedicated work of all staff in

schools in take care students. School receive acceptance from parents. St. Gabriel's

College has much strength that many parents would like to send their children to

study here. In addition, schools also have weaknesses that need to be developed as

shows in the table below.

Table 1.1: SWOT Analysis of Saint Gabriel’s College

Strengths:

e Director has high visionand
concentrate with edueation
investment.

e School management teams and
teachers to potential add developed
by major gentinuously as personnel
qualified'master degree graduate
more consistently.

e Studentshas high abilities.

e Teachersvare professional in their
subjects and have opportunity to
improve themselves.

e School has an [PSLE programs for
develop edueational to be
international standard.

e School has sufficient funds to
support various projeet, or activities;

Area focus : Primary 3 room 7.and 8

e Director to promote and encourage
every teachers develop their own
quality of teaching in English for
every subjects.

e In each class, was invited
professional teacher to teach and
instructive as well.

Weaknesses:

* . Student’s failure to comply with
regulations of the school.

e Limited space for students in
classroom.

e Students are talkative in classroom.

e About 20 % of students in the class
have short concentrate in learning.

e Teachers do not prepare before
teaching.

¢  Students do not participate in _
learning according to-their nceds.

Area focus : Primary 3 room 7 and 8

o’ (Most students‘are intend to play
computer games rather than learning
about computer applications.

e About 70% of students in the class do
not have a typing skill.

e Students do not have creative thinking
but they always copy the ideas from
their friends.

Opportunities:

e Parents can support for school’s
activities.

e Alumni to support the school
activities.

e A famous school.

Threats:

e Competition from others school such
as public schools or private schools.

e Traffic jam around the schooi area.

e There are many games shop and
Internet cafe around school that can
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¢ Students have a chance to study attract students to play.
aboard.
Area focus : Primary 3 room 7 and 8 Area focus : Primary 3 room 7 and 8

e Most students are laziness in learning
compute but, like to practice
activities only.

e Students have their own computer so,
they can learn the use of computer
skills by themselves for example;
they can use programs that they have
never use before.

Strengths

Saint Gabriel’s College has a lot of strengths. Director’s vision seems to be
“top five in Asia” means that school'would like.to'be “ayworld class school”. School
has a management “tcam and teachers have been developed continuously with
graduates in masters’ degree qualifications increases continuously. Especially,

teaching the Intensive English curriculum. That is the identity of the'school.

Teachers have been developed continuously so, the DiI:CCtOf sends many
teachers to study abroad including learning masters degrees to improwve their varicty &
knowledge skills... In addition, schools receive support from parents and alumni to
create activities at>various learning levels and including encotiraging professionals
from foreign to come to tgach at schools. ~Studentsalso have been developed
continuously at full curriculum capacity especially to ethics, to have good manners, be
healthy and have desirable characteristics as specified. Moreover, school 1s ready in
terms of teaching and learning activities that students are focusing significant.
Moreover, the school has improved environment conducive to learning and having the

atmosphere of learning.
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Weaknesses

Point to the weaknesses area of Saint Gabriel’s College there are; most
students who do not comply with regulations of the school. Each classroom has 60-
65 students so; students have limited space in the class and also in school or the
limited area for playing during lunch break. Some students are not interested to study
such as; they talk too much in the class or have short concentration in learning. Some
teachers do not prepare the lesson plan before teaching; this makes students lose the
chance to learn. Besides this, students donot participate a learning according to their

needs most students.Jearn from the textbook.
Opportunities

Most students came from a rich family so; their parent§ always support
everything sueh’as; paying for teachers to teach them in a special “elass, paying for
study abroad er/purchasing equipments to facilitate learning. Moréowver, the school’s
reputation results in parents wanting to send their kids'to study here. Resulting of

school has the opportunity to select students who are ready to\learn.
Threats

School also has a trouble that is difficult to control as the competition from
other public or private schools. Saint Gabriel’s College 1s in Bangkok so; traffic jam
is an obstacle to learning of student. There are many games shops and Internet cafés
around the school that can attract students to play. Some students are fleeing the
school to play games in the Internet Cafe.

Based on the SWOT analysis, it is observed that the weaknesses point of Saint

Gabriel’s College 1s student’s behavior and discipline. The researcher as a computer



16

teachers realize that to get school's goal. we have to improved student's behavior and
discipline that is why I choose this topic to study.

1.2 Research Objectives

1. To describe and analyze the current situation and learning performance of
Saint Gabriel’s College in terms of as “human social system”™ or “corporate living

person’”.

2. To diagnose the current,situationpof-Saint Gabriel’s College in terms of

student’s behavior and diScipline in learning computer subjects.

3. To identify and implement appropriate IDI's to improve student’s behavior

and discipline.in learning computer subjects.

4. To'determine the initial impact of IDI on student’s behavior and discipline

in learning computer subjects.
1.3 Statementsofthe problem

The main area®of this study focused on the iniial impact of Instruction
Development Intervention on Student’s.behavtor and discipline in learning computer
subject. A case study in primary 3 room 7 and 8 at Saint Gabriel’s College of

Thailand.
1.4 Research Questions

1. What is the current situation of student’s behavior and discipline in learning

computer subject?

2. What are the appropriate Instruction Development Interventions (IDI's) for

student’s behavior and discipline in learning computer subject?
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3. What is the initial impact of IDI on student’s behavior and discipline in

learning computer subject?

4. Is there any difference between Pre and Post of IDI on student’s behavior

and discipline in learning computer subject?
1.5 Research Hypotheses

Ho 1. There is no initial impact of IDI on student’s behavior and discipline in

learning computer subject.

Ha 1. There is.initial impact of IDI on student’s behavior.and discipline in

learning computer stbject.
1.6 Definition of Terms

1.6.1 Student

Student/is a person engaged in study; one who is devoied“to learning: a
learner: a pupil; a scholar; especially, one who attends a school, or who seeks
knowledge from professional teachers or-from books; as,the students of an academy,
a college, or a university; a medicalostudent;” a hard student. http://www.

brainyquote.com /words/st/student224972 html

1.6.2 Behavior

Behavior is a verb that expresses symptoms or interactions when faced with
the stimulus or various other situations, express different symptoms such movement
may be observed or measured, such as walking, speaking, writing, heartbeat.

http://www.nwlink.com/~donclark/leader/leadhb.himl
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1.6.3 Student Behavior

Student Behavior — is observable and can be objectively measured. Many
psychologists have therefore proposed that student behavior, such as making a
correct response on a test or raising one’s hand, be the basis for measuring education
outcomes, communicating with teachers, and making recommendations to them.

(David E. Hunt&Edmund V. Sullivan, 1974).
1.6.4 Discipline

Discipline 1s “the task of helping children learn to behiave in acceptable ways

within the family “and within society”. The term discipline does not mean

punishment; it means “guidance” or “direction”.  www.ndes" State.nc.us/HSR/

documents/Diseipline.ppt
1.6.5 Learning

Learning =18 a process of Mental, Physical and Spiritual development.
Development is advancing and growth. Development is proof that learning has taken
place. One has to apply him orherself to a given situation and or context in order for

learning to occur. http://www.mwls.co.uk/messageboard/learndef.htm

1.6.6 Classroom Management

Classroom Management is the ways in which pupil behavior, movement and
interaction during a lesson are organized and controlled by the teacher to enable

teaching to take place most effectively. (Richards, 1990)
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1.6.7 Team Coaching

Team coaching is provided to intact groups for the purpose of developing the
ability of the team to work together to achieve results. It can be defined as direct
interaction with a team intended to help members make full, coordinated use of
collective resources in building relationships, communicating and accomplishing the

work. (http://www.coachmargie.com/html/team_coaching html)
1.6.8 Teacher’s Journal

Teacher’s Journal is a personal record of occurrences, experiences, and
reflections fromteaching, student behaviors and lesson plan after finished class kept

on a regular basis; a diary.
1.6.9 Reward

Reward isssomething that is given in return for good or evil*done or received
or that is offered ar.given for some service or attainment. .(http://www.merriam-

webster.com/dictionary/reward?show=1&t=1288070941)
1.7 Significance of the study

How this study will help the students?

The study aims to help students to develop their behavior and discipline in
learning computer subject focusing on primary 3 room 7 and room § by
communicating with parents, teachers can help students to develop their behavior.
Students will change their behavior such as; no play computer games too much.

nonaggressive behavior because they will not playing computer games too much.



20

Students will speak politely and use their leisure time usefully. Students will be
successful in all subjects that they learn. They will love reading especially textbooks,
show intention to learn, be motivated to learn, have an explicit understanding in all

subjects that they learn.

How this study will help Saint Gabriel’s College?

This study contributes to the achievement of Saint Gabriel’s College Goal.
Because, nowadays Saint Gabriel’s College Goal as “Top Five in Asia” so. to
encourage all people in schoolvsueh as students. teachersand parents to recognizing
the importance of developing themselves as a self-disciplined. When all personnel in
the organization*focus on the quality, school will develop and achieve the school's

goal.

How this study wall help teachers?

This study hopes to contribute to the achievement of teachersias tollows:

- Teachers must change their behavior by following the world changes and

must have more creative thinking,
- School have many teachers teaching in the program "Intensive English" and

basic subjects. This study will help teachers in the Intensive English program to
change attitudes about teaching style. Change the view to resolve the students’

problem and change the method of teaching to improve student’s learning styles.
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1.8 Scope and Limitations of the Study

This case study involves teachers and students as follows: Six teachers in the
Division of Technology and Computer, 20 teachers in primary 3 level, 33 students in
primary 3 room 7 and 33 students in primary 3 room 8. The research population are
92 people. The scope of this research studies the initial impact of organization
development intervention on Student’s behavior and discipline. There are some
limitations of the study in this research which are as follows; student’s behavior and

discipline.



22

CHAPTER 2
REVIEW OF RELATED LITERATURE

AND CONCEPTUAL FRAMEWORK

This research intends to study the current situation of the students in primary 3

room 7 and 8 computer class,specific on students’ behavior and discipline.

2.1 Review of relatelditerature
2.1.1 Change management

‘ Change _imanagement plays an important role in any orgamization since
the task ofmanaging change is not an easy.one. When we say managing change we
mean to say that making changes in a planned and systemic fashion. 'With reference to
the IT projects we ean say the change in the versions of a project and'managing these
versions properly. Changes in the organization or a project can~ be initiated from
within the organization or'extergally. For example apreduct that is popular among the
customers may undergo a change in design based on the triggering factor like a
competitive product from some other manufacturer. This is an example of external

factor that triggers a change within the organization. www.management-hub.com

/changemanagement59.html

"Change is no longer an irregular outing, an inconvenient upheaval to
be undertaken once every ten years. Change is something we have to
learn to live with, to structure and to manage. Change is here 1o stay.
and the winners will be the ones who cope with 1t." (Bainbridge. 1996,
p-4)
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Lewmn (1951) produced the first viable model of change in his force tield
model. In this model, change was characterized as a state of imbalance between
driving forces and restraining forces. If these forces are balance or equilibrium, no
change could take place. Change is inherent in every context and is a relative concept.
"Every phenomenon is subject to change, however apparently stable its nature."
(Wilson, 1992, p. 8). That change exists is a predictable notion. "In every industry and
business, change ebbs and flows in recurring cycles that to at least some extent can be

charted and therefore anticipated and managed." (Nadler & Nadler, 1998, p. 45).

To be lastingy deep change must not only be madesamidst organizational
layers, but within“each of the players themselves. Deep personal change can be
uncomfortablg,t vet the need for each member of an organization to become
empowered andinternally driven is essential for success in this era"of change and
evolvement. Quinn cautions that if players are not willing or able to.make these deep
personal changes, then "slow death™is the alternative. Slow death, *a,meaningless and
frustrating experience enmeshed in fear, anger, and helplessness, while moving surely
toward what is most feared" is the consequence- of resistance to change. Burnout can
occur if this resistance to change’ perSists,aesulting in loss of employment or even

destruction of the organization as a whole.

Human nature in general, is that no one would likes to change. Becausc,
“change” means that they have to vary what they are doing in everyday life. Whether
it's working style .and working methods from the traditional approach or the new

things in daily life are in fact.
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2.1.2 Classroom Management

A teacher's classroom-management system communicates information about
the teacher's beliefs on content and the learning process. It also circumscribes the
kinds of instruction that will take place in a particular classroom. A classroom in
which the teacher takes complete responsibility for guiding students' actions
constitutes a different learning environment than one in which students are
encouraged and taught to assume responsibility for their own behaviors. Content will
be approached and understood, differently-in eachy of these settings. Furthermore, more
intellectually demanding academic work and activities 1 which students create
products or encounter novel problems require complex management decisions. This
correlation between instructional activity and management complexity further

reinforces thenterrelated nature of classroom management and currieultim.

The 1nterwoven nature of classroom management and classroom instruction is
especially easy t0.see from a student perspective. Students have at least two cognitive
demands on them at-all times: academie task demands (understanding and working
with content) and social “task: demands (interacting, ‘with others concerning that
content). This means that students must simultaneously work at understanding the
content and finding appropriate and effective ways to participate in order to
demonstrate that understanding. The teacher must facilitate the learning of these
academic and social tasks. Thus from the perspective of what students need to know

in order to be successful, management and instruction cannot be separated.

As a result of this broadened definition of classroom management, research

has moved away from a focus on controlling behavior and looks instead at teacher
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actions to create. implement, and maintain a learning environment within the
classroom. Everything a teacher does has implications for classroom management,
including creating the setting, decorating the room, arranging the chairs, speaking to
children and handling their responses, putting routines in place (and then executing,
modifying, and reinstituting them), developing rules, and communicating those rules
to the students. These are all aspects of classroom management. http://www.

answers.com/topic/classroom-management

2.1.3 Learning Child center

Managementitaught by student center. Considering the appropriateness and
benefit to students. Learning activities allow students to play_a“tole in learning

Students must*participate in learning activities and a variety of learing processes to

achieve real learning. (Science teaching: knowledge for learning pfocess effective.

Tisana Khammanee, Chulalongkern University, 2552, p.120)

Student-center learning (also called child-center learning) is an approach to
education focusing on thelneeds of the students; rather than those of others involved
in the educational process, such as-teachers and administrators. This approach has
many implications for the design of curriculum, course content, and interactivity of

courses.

For instance, a student-center course may address the needs of a particular
student audience to learn how to solve some job-related problems using some aspects
of mathematics. In contrast, a course focused on learning mathematics might choose
areas of mathematics to cover and methods of teaching which would be considered

irrelevant by the student.
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Student-centered learning, which is, putting students first, is in stark contrast
to existing establishment/teacher-center lecturing and careerism. Student-center
learning is focused on the student's needs, abilities, interesté, and learning styles with
the teacher as a facilitator of learning. This classroom teaching method acknowledges
student voice as central to the learning experience for every learner. Teacher-centered
learning has the teacher at its centre in an active role and students in a passive,
receptive role. Student-centered learning requires students to be active, responsible

participants in their own learning 1 Estes,-Cheryl, (2004).

Theory of cooperative learning

Cooperative learning is learning in small groups. The group member which is
has difference.capability. There are helping each other learn to achieve a goal of
group. SlavinDavid Johnson and Roger Johnson said that the general curriculum is
not interested“in. the relationship and interaction between students- But will focus
between teachers~and learners or between students and lessons. “The relationship
between students 1s"always neglected even though other researches indicate that the
reason of the students between themselves, the.schooly the teachers and their friends

have an effect on learning. (Science teaching: knowledge for learning process

effective. Tissana Khammanee, Chulalongkorn University, 2552, p.98-99)

2.1.4 National Education Standards

Ideals and principles of national education provision, Relevant provisions of
the Constitution of the Kingdom of Thailand 1977, the National Education Act 1999,
the Second National Education Act 2001 and the Education Policy of the Thai

Government presented to the Parliament — all share the ideals and principles of
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education provision with the objectives of transforming the Thai society into a
knowledge-based one; enabling all Thais to have equal access to education; and
development of human resources through continuous lifelong learning, essential for

the knowledge-based economy desired.

Significant ideals of education include provision of lifelong learning and
transforming the Thai society into a knowledge society. Education aimed at
enhancing the quality of life and creating a society with balanced and harmonious
integration of wisdom, morality and culture‘isinfact lifclong education for the benefit
of all Thai people. It is aimed at providing the children with a sound foundation;
instilling in themyattrtbutes of desirable members of society right from basic education
level; and enabling them to acquire knowledge and competence required for work of
quality. Allsectors of the society participate in education provision that meets the
learners” actialoneeds. It can be ascertained that such education is-a development
process of life.and society; an essential factor for sustainable dewelopment of the
country, resulting in_the people’s abilities for self-reliance, mutual support for one

another and vigorous competitiveness in the mternationabar€ha.

For realization of the objectives of the above ideals and principles of

educational provision, 3 standards and 11 indicators have accordingly been set. These

are;

First standard: Desirable characteristics of the Thai people as both citizens of
the country and members of the world community;

Second standard: Guidelines for educational provision; and

Third standard: Guidelines for creating learning society / knowledge society.
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(National Education standards, Office of the National Education Council Ministry of

Education, 2006, p.39-40)

2.1.5 Organization as a System

Why is it Important to Look at Organizations as Systems? The effect of this
system theory in management is that writers, educators, consultants, etc. are helping
managers to look at organizations from a broader perspective. Systems theory has
brought a new perspective for managers to interpret patterns and events in their
organizations. In the past, managers typically tockone part and focused on that. Then
they moved all attention to another part. The problem was that an,organization could,
e.g., have wonderful departments that operate well by themselves_but don't integrate

well together.‘Consequently, the organization suffers as a whole.

Now, more managers are recognizing the various parts of théorganization,
and, in particular, the interrelations of the parts, e.g.;-the coordmation of central
offices with othet departments, engineering with manufacturingg, supervisors with
workers, etc. Managérs now focus more attention on matters of ongoing organization
and feedback. Managers now-diagnose problems, not bvexamining what appear to be
separate pieces of the organization, but by recognizing larger patterns of interactions.
Managers marintain perspectives by focusing on the outcome they want from their
organizations. Now managers’ focus on structures that provoke behavior that
determine events -- rather than reacting to events as was always done in the past.

http://managementhelp.org/org thry/org sytm.htm

Organization must have a management system. If organizations do not have
any managing or do not have a good management system that organization cannot be

succeeding. Nowadays, the world is change to what we call “globalization™ because
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the world is competitive. Communications can quickly and easily, so if the
organization does not manage the system. The organization will experience failure or

cannot continue to succeed.

Educational organizations are the most indispensable for managing the
organization. Because the study of management is the most important to develop
people. If the system management of education organization fails, it will have a

negative impact on people.

When a comparing.the classroom with the organization, teacher acts as a
facilitator for the(learners, there must be management activities in the classroom so

that learners canlearn the most. This is a management systemssthe same as the

organization management.

2.1.6 Organization Development

An Old Standard Definition of OD: The nature and needs of.organizations are
changing dramatically. Correspondingly, the profession of organization development
(OD) has been changing tonieet the changing needs,of organizations. Therefore, it
may be most useful to consider several definitions of organization development.

Here's a standard definition. The next section gives some contrasting definitions.

For many years, the following definition was perhaps the standard definition
for OD. The following definition was developed in 1969 at a time when an
organization was considered to be much like a stable machine comprised of

interlocking parts.

“Organization Development is a planned effort, organization-wide, and

managed from the top, to increase organization effectiveness and health through
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planned interventions in the organization's 'processes, using behavioral-science
knowledge.” (-- Beckhard, “Organization development: Strategies and Models”,

Reading, MA: Addison-Wesley, 1969, p. 9.)

New Definitions of OD: Today's organizations operate in a rapidly changing
environment. Consequently, one of the most important assets for an organization is
the ability to manage change -- and for people to remain healthy and authentic.

Consider the following definition of OD:

“Organization Deyeélopment is the attempt t0 influence the members of an
organization to expand, their candidness with each other abouttheir views of the
organization and their experience in it, and to take greater responsibility for their own
actions as organization members. The assumption behind OD is ‘that when people
pursue both of these objectives simultaneously, they are likely to discever new ways
of working togetllé;' that they experience as more effective for achieving their own
and their shared (organizational) goals and that when this does not happen, such
activity helps them to.understand why and to make meaningful.choices about what to
do in light of this understanding.” (-<-Neilsen; “Beconimg an OD Practitioner”,

Englewood Cliffs, CA: Prentice-Hall, 1984 ‘pp-2-3.)

Content from above, will see that the development organization in the former
and the CL'xrrent session have changed rapidly. Today all personnel in an organization
must recognize the importance of organization change. That all organizations must
adjust to developments in the organization to be better. Most importantly, people in
the organization must recognize that the organization will not be developed. If all
people do not collaborate in the development of people, everyone must begin to

change their development in organizations to achieve the organization goal.
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2.1.7 Student’s behavior

Human needs are an important part of human nature. Values, beliefs, and
customs differ from country to country and group to group, but all people have similar
needs. As a leader you must understand these needs because they are powerful
motivators. Abraham Maslow felt that human needs were arranged in a hierarchical
order (Maslow, 1954). He based his theory on healthy, creative people who used all
their talent, potential, and capabilities. At the time, this methodology differed from
most other psychological researches in that itywasibased on observing disturbed

people. There are two major groups of human needs: basic neéds and Meta neceds.

Basic needs are physiological, such as food, water, .and sleep; and
psychological/ssuch as affection, security, and self-esteem. These baSic needs are also
called deficieney needs because if they are net-met by an individual, then that person

will strive to make up the deficiency.

The higherneeds are called Meta needs or being needs (growth needs). These
include justice, goodness, beauty, order, unity, etc. Basic needs normally take priority
over growth needs. For example,.a person who lacks feod or water will not normally
attend to justice or beauty needs. The basic needs must normally be met before the
Meta or being needs above them can be met. The four Meta needs can be pursued in
any order, depending upon a person's wants or circumstances, as long as the basic

needs have all been met. http://www.nwlink.com/~donc1ark/1eader/le_:adhb.html

Therefore, students have the same behavior same Meta needs or being needs,
especially behavior of students in the elementary level. They are still in childhood

trigger or stimulus trains several effects on the expression of their behavior in the
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classroom. Moreover, human general are satisfaction with the positive force added

rather than a negative force added.

2.1.8 Student’s discipline

Self-discipline is the ability to get yourself to take action regardless of your
emotional state. Self-discipline is one of many personal development tools available
to you. Of course it is not a panacea. Nevertheless, the problems which self-discipline
can solve are important, and while there are other ways to solve these problems, self-
discipline absolutely shredsithem. Self-discipline can empower you to overcome any
addiction or lose anyramount of weight. It can wipe out procrastination, disorder, and
ignorance. Withinythe domain of problems it can solve, self-diseipline is simply
unmatched. Moreover, it beco.mes a powerful teammate when combined with other

tools like passion, goal-setting, and planning. http://www.stevepavdina.convblog/

2005/06/self-discipline/

A teacher'does not mean that to give the knowledge to “students only. But
mean that to teach: students to be self-disciplined. Because>students are in self-
discipline will enable themi'to make their lives successfil.»So the word behavior and
discipline is a word often used simultaneously. Student development must regardless
of their discipline. Teaching students to discipline themselves to start from the first is
to teach students self-discipline is one that challenges the ability of teachers is

particularly.

The word "teacher" has important functions in creating students to be good
people quality so they will grow into adults with good quality in the future. The word
"good quality" does not mean that education success does not mean getting a high

score. Never fail, but to have quality is to have their self-discipline in which the word
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"self discipline" is means to have good ideas, doing good for themselves and others.
Therefore, the word "behavior" and "discipline” must go together. If they do not have

self-discipline they would not be quality persons.

2.2 Conceptual Framework

This conceptual framework is the map used in the conduct of the action
research using a pre-post IDI comparative analysis. The design is divided into three
steps 1s the Pre-IDI is to identify current students' behavior. Identify the unwanted
behavior such as aggressive, impatient, sluggishness inflearning, the lack of selt-
discipline and so om.lThese behaviors affect students. The<researcher proposes to
solve problems by,.scheduling IDI activities “Thoroughbred Cartoons? for students to
use their free time to benefit. Moreover, this activity also encourages. students to use
computers to'benefit more than the use of computers for gaming only,-Lhe outcome of
this activity 1$ to'reduce unwanted behavior problems. including lack of self discipline
in students. The tesearcher as a teacher teaching a computer elementary class at Saint
Gabriel's College based on problems with behavior and discipline issues that aftect

the learning levels of students in small'age as'shown in thefollowing table.
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Table 2.1: Conceptual Framework

Pre-IDI

IDI

Post-IDI

Student’s behavior

1. Students do not intend

to study

e Intend to play
computer games
rather than learning
about computer
applications.

e Dislike following
computer textbook,
but uses a computer to
perform activities.

e Talking in classroem.

e Do not have atyping
skill.

e Do not have'ereative
thinking.

2. Teaching style

e Use only one style to
teach.

e Teachersshave
backwardness
technological.

Classroom management
1. Teaching method /
Motivating student to
learn

e Using learner-centered
in learning.

e Students to meditate
before learning.

e Divide students into
groups for activities,

e. Using game
“Thoroughbred of
cartoons”

e (ive award for the
winner.

e [Let'sstudents reading
cartoon story or the
story that they like
from the Internet.

e Meditation practice

2. Teacher training /
seminar

e (Group preparing
lesson

e Team coaching

e Computer training for
updating the new
technology

Student’s behavior

e Students are able to
intent to study.

e Students can control
themselves very well.

e Students have
concentrated on
learning better.

e Students are able to
love to read especially
the textbook.

e »Students will be able
tosimprove the
knowledge by
themselves.

Student’s discipline

e Students do not follow
the computer lab
rules.

o Student’s failure to
comply with
regulations of the
school.

Classroom management
Teaching methods /

e Define rules for
computer labs for
students to follow.

* Reinforcement for
students who follow
the computer lab rules
such as gives reward.

e Punish students who
do not follow the
computer lab rules
such as give a minus
score.

Student’s discipline

e Students are able to
follow the computer
lab rules or school’s
rules.

e Students have more
self discipline.

Table 2.1: Conceptual framework
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In the pre IDI phase, it has shown the current situation of student’s behavior
and student’s discipline in primary 3 computer class. Student’s behavior was divided
into two sub variables there are; intention to learn and teaching style. In the computer
class, students do not intend to study but they like to play computer games rather than
learning computer application. About 80 % of each room does not like to follow the
computer textbook but use a computer to perform activities. About 90 % of students
in each class do not have typing skill that 1s very important for them for the future
especially in the primary 4 computer ¢lass. Moreoveryin 70% of each room, students
do not have creativity. Observation from classroom activity4s, the use of computers
for students to dr@wscartoon pictures. Most students are drawn by copying from a
friend or copy frem those who are skilled in painting. For teaching style, some
combuter teaches use outdated teaching methods, such as give students open
textbooks and describe or use the same activity as the last year for example “drawing

the same cartoonspicture’ these make the students bored.

The problem on students discipline in the computer class is students do not
follow the computer labpales as a resulty studentscdo nothave self-discipline and fail

to comply with the school rules.

The post IDI has been designed to enhance the performance of each variable
between before and after the IDI and to adjust the behavior of students and a teacher
in the computer subject to achieve the objectives of the school is to provide modern

education in an international school.



36

CHAPTER 3

RESEARCH METHODOLOGY

This chapter represents the research design and methodology: instruments
such as questionnaires, the data collection technique, the data collection procedure
and data analysis. The action research explains the three phases of Instruction
Development Intervention (IDI) process. It covers the number of respondents, the

instruments, and the data coll@etion procedures ‘and technigues and data analysis.

3.1 Research design
3.1.1 Phase I: Pre-IDI

The résearch design of this study'is patterned the action research model which
composes of a three phase process; Pre-IDL IDI. and Post-IDI. The, researcher uses
qualitative and guantitative questions to ensure the reliability and cemsistency of data
and results. Qualitative method is used deep down and interprets the area of problem
after analyzing the results from the quantitative method. The tesearcher diagnosed the
two main areas of this study. /These are student’s behavior and discipline in primary 3

level room 7 and 8 specific on computer subject.

After the necessary data will be collected, the Statistical Package for Soctal
Science (SPSS) software will be used to analyze the collected data from the
questionnaires. The methods are divided into three steps; the first step 1s use
questionnaires for computer teachers and teachers in primary 3 level, questionnaires
for students in primary 3 level to explore the behavior and discipline of students

currently in primary 3 level. Then use the Statistical Package for Social Science
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(SPSS) software to process data from the questionnaires and then make the project to
help resolve problems with behavior and discipline of students. After implementation
of the project is completed, using the Statistical Package for Social Science (SPSS)

software for data evaluation following details.

The research design is based on the model of instruction development

intervention on student’s behavior and discipline in primary 3 computer class.

3.1.2 Phase II: IDI

The researcher 1s assesses by using the Pre-IDI‘activities to resolve problems
of student behavier, and discipline. Activities of teaching style are divided in two
ways. There are.the activity learning typically is taught by the content of study such
as teaching students to use MS-Word and use the Internet to find information 1n room
7. But for room 8, the activity 1s "Thoroughbred of Cartoons", where students will
learn how to use MS-Word. along with the use of Internet in seargh 6f information
about students' favorite cartoons. Moreover, students can find the information about
their favorite cartoons from the school library. After finalizing, the researcher will

conclude student’s performancesactivity in the class,

In addition, to student’s discipline the researcher defines computer lab’s rules
and students have to follow them. Reinforce students who follow the computer lab
rules by rewards. Punish students who do not follow the computer lab’s rules such as

give a minus score.
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3.1.3 Phase II1: Post-IDI

This phase describes the summary of both activities there are activity [ for
room 7 and activity Il for room 8. Quantitative and qualitative methods will be
utilized to analyze and interpret the obtained data from pre-IDI and post-IDI. A
summary is from a score of successful activities. The students can answer questions
about students' favorite cartoons. In addition, a summary of the criteria of students on
activities score "Thoroughbred Cartoons". Moreover, teachers’ conclusion of this
phase as an activity where teachers assess|studentsyafter completing the activity.
Statistical analyses will berun to get the frequency, percéntage and mean, plus,
determining the difference between pre-IDI and post-IDI to determine the initial
impact of organization development interventions. The Statistical Package for Social
Science (SPSSYsoftware will be used in the tabulation and computation of the data

gathered.

3.2 The respondénts

This research is actually IDI program of teachers in primary 3 and students in
primary 3 computer class room 7 and 8 teachers as shownlin the below table, the
research population was 92 respondents.-Room 8 was the intervention group while,
room 7 was served as control group of the study.

3.2.1 The respondents for interview

In dept interview

-6 computer teachers
- 20 teachers in primary 3
Focus groups discussion
- 33 students in primary 3 room 7

- 33 students in primary 3 room 8
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3.2.2 The respondents for questionnaire

Function Respondents
. Teachers in computer subject | 6
2. Teachers inprimary3level | 20
3. Students in primary 3 computer class o
3Alroom7 L 33
3.2 room 8 33
Total 92

Table 3.1: Respondents

In table 3.2 Show the l1sts of population and the respondents in this study.

Group Population Respondents Percentage
Teacher 26 26 28.26% |
Student 66 66 71.74%

Total 92 92 100%

Table 3.2: Lists of population respondents
3.3 Research Instruments

There are three  instruments used in this study as follows; survey
questionnaires, interview guides'andobservation cheeklist.

3.3.1 Questionnaires survey

The researcher distributed questionnaires to the students in the computer class
primary 3 room 7 and 8, and teacher in primary 3. These also .focus on student’s
~ behavior and discipline.
Part 1: Three questions for demographic profile
Part 2: Seven questions (Q1-Q7) for student’s behavior and three questions

(Q8-Q10) for student’s discipline
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3.3.2 Interview guide

Teacher used interview guide to find the root course of the problem based on
student’s behavior and discipline.

3.3.3 Observation checklist

The researcher observed classroom focus on student’s behavior and discipline
in the computer class. The observation include computer teachers in primary level,

teachers in primary 3 level and student in primary 3 room 7 and 8.

3.4 Data Collecting Technique and procedure
3.4.1 Dataeollection Techniques

The regearcher used questionnaires, interview guides and observations for the
primary dataseollection techniques. The Statistical Package for Social*S€ience (SPSS)

software 1s usedsfor data processing.
Use of Questionnaires

This is the main instrument used in data collection. The result measured
quantitatively. The researchercuSed, questionnaires to-check student’s behavior and

discipline before doing the process.
Interview

The researcher asked questions to check the student’s behavior and discipline,
and check how the students change their behavior and discipline. Moreover, the

researcher asked questions about their favorite cartoon for activities



41

Observation and checklist

Using the observation to collect data and to observe student’s behavior and

discipline in the computer class.

3.5 Data Collection Procedures

In this phase, the researcher prepares a time to distribute the questionnaires,
return the questionnaires, collect and analyze data. Tabulation and analysis of the
data gathered will be utilized and performed, using,the Statistical Package for Social

Science (SPSS) software.

3.6 Data Analysis

3.6.1 Quantitative data analysis; The researcher uses the Statistical Package
for Social Science (SPSS) software to analyze the data, providing answer to research

questions, and hypothesis testing.

Questionnauze part 1: demographic profile is analyzed by deseriptive statistics

of frequency distribution and percentage.

Questionnaire part 2 and 37analyzed with-four point scale. The paired sample
t-test 1s another statistic method used to analyze differences between Pre and Post ID1.
The confidence interval set as 90%. The average weighted mean to assign categories

of ratings as follows:

Descriptive Rating Point ‘ Arbitrary Level
Strongly Agree 4 points 3.26-4.00
Agree 3 points 2.51-3.25
Disagree 2 points 1.76-2.50
Strongly Disagree | point 1.00-1.75
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3.6.2 Qualitative data analysis; The researcher analyzed the data gathered

\

~ - . - ~ o . . . . \\
from in depth interviews, focus on group activity discussion and observations then

apply it as a support tool to collect data and information from questionnaires.
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CHAPTER 4

PRESENTATION OF FINDINGS AND ANALYSIS OF
DATA

This chapter represents the results and findings for action research process of
instruction development intervention in three phases they are; Pre-IDI, IDI and Post-

IDI. The succession of data is presentation and discussion in this chapter.
4.1 Demographic Profile of the Respondents

This study isedivided into two groups; group 1 is students in the elementary
years 3 room 7 and group 2 are students in the elementary years 3 room 8. In group 1
researcher taught by following the content of the lesson without intervention in any
way. However:"for group 2 the research method of intervention by using the activity

of learning torsolve student behavior and discipline problems.

The frequency and percentage is used to analyze the demographics of

respondents including gender, age and class level.

Table 4. 17 Gender

Gender Frequency Percentage

Male 66 100%

All respondents are boys.

Table 4.2: Age

Age Frequency Percentage
7 11 16.66%
8 34 51.52%
9 21 31.82%

Total 66 100%
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The age of respondents is shown in table 4.2. There are 51.32% of
respondents whose age is 8 years old. This is the largest portion of the population.
There are 21 respondents 31.82% of all respondents whose age is 9 years old. There

are 16.66% respondents whose age is 7 years old.

Table 4.3: Class level

class Frequency Percentage
7 33 50%
8 33 50%
Total 66 100%

Respondents” class level 1s 33 respondents or 50% from room'7 and room 8.
4.2 Phase I: Pre-1DI

Research question 1: What is the current situation of student’s behavior

and discipliné in'learning computer subject?

From this phase, the researcher focuses on the currentsituation divided into
two main areas there are, students' behavior and’discipline.@In this phase, the process
to identify the problems in the organization and to find appropriate IDI activity to
solve problems. The current situation analysis in student’s behavior and discipline are

collected from the primary data using questionnaires, observations and interviews.

Questionnaires are divided into two types. The first type is for the teachers in
primary 3 level. Second type if for students in primary 3 rooms 7 and 8. The

questions in the questionnaire are as follows.
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The researcher would like to be sure that the results of the answer should be in

the right way of the real situation so, researcher explained to students to understand

that this questionnaire does not affect student’s scores anymore.

Pre-IDI (Student’s questionnaires)

Table 4.4: Perception of student’s questionnaires in term of student’s behavior and

discipline in primary 3 room 7 and 8 computer class

Rating
Items N Mean SD Level
Q1 Student likes to playing computer games.(in . Strongly
66 3.78 Al =
computer class) Agree
Q2 Student likes to play during lunch time until the 5 . Strongly
\ 66 812 .80 -
attendance study time. Agree
Q3 Student likes 'to fight playing with friends. 66 2.87 85 Agree
Q4 When your'friends make you angry, you will interact r R Agree
o . b 66 3.12 13
with indecent words immediately.
Q5 Do not like'te learn by following the computer text 66 3 43 68 Strongly
book but likes to doing activities. 7 ' Agree |
Q6 Student does not have concentrate in learning, such , Disagree
: : 66 2.24 97 =
as talk alot, absent-minded in the classroom.
Q7 Studentsido not understand the course content that : 5 Agree
. 66 3.25 79 =
they have learned in computer elass.
Q8 Responsibilityrof the students in the class are Disagree
relatively fow, such as do not sent homework, or do 66 1.95 79
not work on assignment to send to the teacher. N
Q9 Students absentor fled in computer classes on a - Strongly
; 66 1.46 58 S e
regular basis. Disagree
Q10 Students failing to complywith lab rules regulations n Agree
66 2.89 55
such as the computer lab.
Average for Pre IDI 66 2.84 26 Agree

The perception of respondents towards student’s behavior and discipline

before IDI, present that the total average mean was 2.84, the standard derivation was

0.26 and the rating level was agree. This indicated that respondents were approving

with the current situation.
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Table 4.5: Perception of teacher’s questionnaires in term of student’s behavior and

discipline in primary 3 room 7 and 8 computer class

Rating
Items N Mean SD Level
Q1 Most of students’ time in playing computer games. 2% 319 24 Agree
(in computer class) - ) )
Q2 Like to play during lunch time until the attendance 2% 1 80 40 Strongly
study time. B ) ' Agree
Q3 Havi: an aggregsive behavior such as, violence 2% 5 96 7 Agree
playing with friends. '
Q4 Saying uncomplimentary use obscene words in 2% 192 56 Disagree
conversations with friends all the time. - o ’
Q5 Do not likes to learn by following the computer text 2 A " Strongly
. L 8. 26 3.84 36 N
book but likes to do activities. Agree
Q6 Do not like to study.hard. Do not have concentrate in Agree
school, such as'talk a lot, absent-minded in the 26 2.61 57
classroom.
Q7 Students domot understand the course content that 26 5 69 A7 Agree
they havelearned in computer class. I B '
Q8 Responsibility of the students in the class are Agree
relatively-low, such as do not sent homework, or do 26 2.69 73
not workeoen.assignment to send to the teacher.
Q9 Students absent or fled in computer classes on a %6 | 23 n Strongly
regular basis. L i % | Disagree
Q10 Students failing to comply with lab rules regulations 26 29 74 Agree
such as the computer lab. 3 Ny :
’ Average for Pre IDI 26 2.78 .19 Agree

The perception of frespondents ~towards “student’s“behavior and discipline

before IDI, present that the total average means was 2.78, the standard derivation was

0.19 and the rating level was agree. This i1s the same result with student’s

questionnaires result.

Summary Assessments Pre-IDI (Interview, Observation)

student’s behavior and discipline in primary 3 level.

Summary and interview of computer teachers in primary 3 level in terms of

The researcher divided the

interviews into two parts there are 10 questions for students in primary 3 room 7 and 8
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in computer class and 10 questions for teachers in primary 3 level. Total respondents

are 92 as shown in chapter three. Summarized from interviews founded that:

>
o

Most students’ time in playing computer games.

Like to play during lunch tune until the attendance study tume.

Do not like to learn by following the computer text book but like to do
activities.

Have an aggressive behavior such as, violence playing with friends.

Students do not understand “the-eourse_conteny that they have learned in
computer clags:

Students .downot understand the course content that they have learned in
computer class.

Responsibility of the students in the class is relatively low, suehas do not send
homewoik, or do not work on assignment to send to the teacher.

Students'failing to comply with lab rules regulations such as.in the computer

lab.

Expand the result is’student’s behavior and diseipline for students in the young

class small from the perspective of teachers involved. Will find that most problems

resulting from the use of incorrect time. Such as computer games enthusiasts. The

students' favorite game is a fighting game. Thus, the resulting of student’s behavior

and discipline 1n severe emotional aggression. It also found that students do not like

reading books but, like reading comic or cartoon books. Which affect learning for

example students do not have concentrate in learning.



48

Observation: Student’s behavior

Table 4.6: shows the number of students who do not intend to study before IDI

Observation ltems Number of students who do not intend to study |
Room 7 Room §
U123 T Average | 1 | 2™ | 3 | Average
Talkative 411513 14 16 | 15 | 15 15
Annoy friends 4 - 3 4 4 4 5 4
Unmindful/abstracted 5 6 |3 5 7 4 5 7
Absent class 2 1 1 1 1 2 2 2

Walk around class

n
(W)
o
wn
N
(W
~J
N

Do not send homework 10 |12 14 12 13 1571 16 16

Total 41 I 50

Table'4.6.shows the number of students who do not intend tg'study. This table
is showing student’s behaviors survev of students who learn computer in primary 3
room 7 and 8 which"indicates behavior ‘which the students should be improving in 6
aspects. Those are talking in'the class, annoying friends;-unmindful the lesson, absent
the class, walking around the class and do not send homework. Therefore,
summarizing of this survey found that the worst behavior which was always found in
computer class is that they are talkative more than the average by 15 times. The
second is ‘do not send homework’ by the average of 14 times. From the observation
it shows that the student's behavior of talking in class is to talk about other topics not
related to the computer subject so, when teachers asked questions about the content
that teachers explain to students who are talkative in class, it indicates that students

cannot answer the question and also do not know what questions were asked? That is
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a behavior result of students who do not understand the content or activities that
teachers assign. [n addition, another behavior which the students should be improving
is not sending their homework. From the observation have found that most students
are avoiding homework but, they will copy homework from friends before class.
Some assignment is to draw a picture and coloring. When students have less time to

draw a picture, students cannot make a beautiful painting.
4.3 Phase I1: IDI Instruction Development Intervention

This phase repreSentsithe [DI activities and amswers the research question
number two: What are'the appropriate Instruction Developnient Interventions (IDI’s)

for student’s behavior and discipline in learning computer subject?

The tescarcher conducted and implemented the IDI activities in the area of
student’s behavior and discipline. The research target are studentsan computer class

primary 3 room 7 and §.

4.3.1 Researcher’s activity

The researcher designsithe teaching method to.change student’s behavior and
discipline.  Collaborative learning method is useful for student’s behavior and
discipline and it was showing in the IDI design for student. In primary 3 level
students have to learn computer subject 2 periods per week followed by curriculum.
So, IDI is designed for the teachers to teach in the classroom. Teachers must to work
hard especially; teachers must prepare the lesson plans, computer equipments.
Teachers must know the required programs for teaching well.  Before IDI. the

researcher had to study to gain more knowledge by reading books, newspapers,
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watching television and searching for information from the Internet is show in the

schedule in table 4.7:

Table 4.7 Intervention Time Gantt chart

Process Time line (October-November 2009)
Preparing and organizing meeting | Oct W. 4
Training teacher in the use of, Nov Nov
computer programs in teaching Wl W._2
Preparing the games Nov
W.2
Preparing the presentation topic Nov
W. 3
Professional teaching Nov
W. 4

4.3.2 Group I: In this phase the researcher taught students in computer class
primary 3 room 7 by following the content from the text book and followed academic

performance under the topic of ‘drawing a second dimensional picture’.

4.3.3 Group II: This phase, researcher use “Student-Center Instruction” by
the activity “Thoroughbred of Cartoons” in computer class primary 3 level room 8

under the topic of “drawing a second dimensional picture’.
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4.3.3.1 Group I activity: Picture design

Researcher teaching the students by following the content from the text book
and following academic performance started by explaining the main concept of

picture design as follows;

Typing
information
using MS-
Word

Presentation Searching

Creating

2D-picture Using MS- information
using MS- Word and from server
Paint lab

Word and

Searching
information

from the

wmternet

Chart 4.1: Main Concept (Concept mapping)

After finishing the explanation, the researcher let students to create the second
dimensional picture by following the teacher. Students created the same picture of “a

snow man”. This s the example of picture that students created;
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Picture 4.1: Group I activity “Snow man”

4.3.3.2 Group I, Activity “Thoroughbred of Cartoons”

For this group, the researcher intervenes by transforming teaching methods
and learning styles from the same topic that 1s “drawing a second dimensional picture’
based on the content of the lesson. Provide an activity for students to use frec time in
the library to find information about their favorite cartoon, provide activities in the
computer lab for students to find information about their favorite cartoon from the
internet. After that, researcher let students draw cartoons which they like by using

Microsoft Office Word software assigned the topic as "My favorite cartoon".
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4.3.3.2.1 Step 1: Find favorite cartoons

The researcher advice students to search for information from the school
library and the internet where students can use their free time during lunch. Access a
computer lab or the school library to find information about student’s favorite cartoon

for activities "Thoroughbred Cartoons™ using the form below.

Survey for Students in computer class primary 3 room 7 and 8
“MyFavorite Cartoons”

...............................

Please write the flame of the top five favorite cartoons that you like by writing the

name of a favorite cartoon and the reasons of why you like these cartoons.

| The namesof.favorite cartoon The reason of why you like these cartoons

Thereafter, the researcher prioritizes of student’s data to rank a top five
favorite cartoon types to provide classroom activities using the name "Thoroughbred

Cartoons". These are examples of information that students receive from the internet.
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Picture 4.2: Sample student’s favorite cartoon pictures

After receiving data from students the researcher ranked the favorite cartoons
by dividing them into five orders. They are;
1. Ben ten 2. Doraemon

Pokaemon 4. Dragon ball and

(OS]

5. Conan
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At the end of group I activity class, the researcher tried to observe the
classroom based on student’s behavior and discipline while they were working on
their jobs. The researcher have found that most students are intent to learn and draw
the picture by following the teacher but, some students about 20% of the class they do
not intend to study and talk with friends, open another program, try to open the
website which the teachers did not allow.

4.3.3.2.2 Step 2: Encouraged student

For this group, the researcher encourages students to use the game quiz. The
researcher makes activitys*Thoroughbred Cartoons" whichms about cartoon story.
The researcher randomly selected the top five student’s favorite cartoons and asked
questions about'the cartoon story and recorded the score for studeats™who can get the
correct answerand give an award to the winner.

4.3.3.2.3 Teaching approach

The researcher shows the second dimensional pictures by=presenting on the
projector and explanation about the differences between one dimensional picture and
two dimensional picturgs. Then drawing second dimensions cartoon picture and then
students draw their favorite cartoon using Mierosoft Office Word software followed

the teacher. These are examples data of students who is finished an activity.
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L TS

Q.

Picture 4.3: Group II activity “favorite cartoon pictures”
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4.4. Phase III: Post-IDI

In this phase, researcher used classroom observation during the activities
students found that 90% of students in class are paying attention to answer questions
and find information from the Web site all the time and most of students in the class

very happy to read about cartoon stories.

[n addition, research criteria of activity test to measure the success of the
activity table. Researcher has found that 90%.of students in room 8 get high score

rather than students in room, 7..(see from the table below)

4.4.1 Rate measurement and evaluation of actual conditions.

Table 4.8: Activity score for room 7

No. Name Room 7 Scoring criteria
Panting | Drawing | Creating Total
10 10 10 30

34 | Tanatip 8 8 9 ) 25
35 | Phuparit 8 8 8 - 24
36 | Tapous 8 10 8 26
37 | Nattawat 9 7 8 | 2 L
38 | Touchchai 8 8 10 26 |
39 | pannatorn 8 9 8 B 25
40 | pakorn 8 9 9 26
41 | Siriwich 8 9 8 ) 25
42 | Warungkul 8 9 9 26
43 | Kasemwat 8 8 9 25
44 | Achitpol 9 8 9 26
45 | Tanatip 9 9 8 26 ]
46 | Noppamai 8 9 8 25
47 | Yannawut 8 8 10 26
48 | Krittapas 8 8 10 26
49 | Nattawut 8 10 10 28
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50 | Matawin 8 8 8 -4
51| sasis 8 9 10 27
52 | Chayut 8 9 9 2,(34
>3 | Natapatr 8 7 g 24
>4 | Thirawut 8 8 8 R
55 | Nitikarn 8 8 8 Zi
56 | Seathe 7 8 8 3
57 Nattapol 8 8 8 24
58 | Trinnapat 8 8 8 A
9 | Purinut 8 8 9 2
60 | Warintorn 8 8 g 24
61 | Chatrklaw 8 8 9 5
62 | Warintorn 8 g 9 26
63 | Woramet 8 8 8 24
64 | Nattapol ) 8 8 23
65 | Nattapong 8 8 8 24
66 | pokchatr 8 & 9 26
67 | Jiramet 8 8 8 27
4.4.2 Rate measurement and evaluation of actual conditiens.
Table 4.9: Activity, score for room 8
Room 8 Scoring criteria
No Name Painting | Drawing | Creating Total
10 10 10 30

34 | Nattaprid 10 9 9 28
35 | Kankrit 10 10 10 30
36 | Pakorn 10 10 10 30
37 | Chayanat 10 10 IF 30
38 | Peeranat 10 9 9 2
39 | Natapapop 10 9 8 27
40 | Kongpop 10 10 7 : 27
41 | Nattapatr 10 10 8 28
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Natakorn

8 7 23
43 | Chanakan 10 10 7 27
44 | Chaibancha 10 8 7 23
45 | Natt 10 10 10 30
46 | Parisorn 10 10 10 30
47 | Satitkun 10 10 10 30 |
48 | Wachirapat 10 9 9 28
49 | Jirateep 10 9 9 28
50 | Pasit 10 9 9 28
51 | Sapsin 10 9 9 28
52 | Chawin 10 10 8 28
53 | Narut 9 9 9 27
54 | Patarakorn 10 10 9 79‘ .
55 | Tinnapatr 10 10 10 30
56 | Nattapong 10 10 10 30
57 | Akrachai 10 4 9 N 28 -
>8 | Woraprach 10| 10 10 30
39 | Jetnupit 10 9 9 o szslf
60 | Napatr 10 10 10 30
61 | peerapong 10 9 0 28
62 Worapoj 9 9 9 27
63 | Suwanart 10 9 9 28
64 | Pongpanot 10 10 9 29
65 | Spcawat 10 10 9 29
66 | Suranai 10 9 10 29
67 | Korapat 9 9 8 26




4.4.3 Post-IDI Performance of student’s score room 7

Table 4.10: Post-IDI Performance of student’s score room 7
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—

Score Range Quality Index Frequency Percentage
26-30 Excellent 13 39.39%
21-25 Superior 20 60.60%
15-20 Above average 0 0%
0-14 Lower average 0 0%
Total 33 100%

4.4.4 Post-IDI Performance of student’s score room:8

Table4.11: Post-IDI Performance of student’s score roem 8

Score Range Quality Index Frequency Peruntiag( 7
26-30 Excellent 31 93.93%
21-25 Superior p: 6.06%
15-20 Above average 0 0%
0-14 Lower average 0 0%
- Total 33 100%

From students’ scores of both groups‘we see that students from an intervention
group have an effective participation rate very well. Moreover, the researcher has
surveyed in the classroom atmosphere and has found that the difference is obvious the
intervention group. All students are eager to perform activities with excitement, fun

and learn all the time.
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4.4.5 Post-IDI (student’s questionnaires)

Table 4.12: Post-IDI Performance from student’s questionnaires

Rating
Items N Mean SD Level
Q1 Student likes to playing computer games.(in 66 599 67 Disagree
computer class)
Q2 Studeunt likes to play during funch time until the B Disagree
. 66 2.30 .65
attendance study time.
Q3 Student likes to fight playving with friends. 66 2.46 58 Disagree
Q4 When your friends make yow angry, vou will . . Agree
: S \ . 66 2.53 53
interact with indecent wordssimmediately.
QS5 Do not like tg tearn by following the computer text 5 Disagree
: . - 66 2.24 .60
book but likes to'doing activities.
Q6 Student does not have concentrate 1 learning, such B B Strongly
. ; 66 .50 50 .
as talk a lot, absent-minded in the classroom. Disagree
Q7 Studentssdonot understand the course content that 66 165 54 Strongly
they have learned in computer class. ' ' Disagree
Q8 Responsibility of the students in the class are Strongly
relatively low, suchras do not sent homework, or do not 66 1.68 53 Disagree
work on assignment to send to the teacher.
Q9 Students absent or fled.in computer classes;on a <5 |42 49 Strongly
regular basis. o ' Disagree
Q10 Students failing to comply with lab rules regulations 66 127 44 Strongly
such as the computer lab. . ' Disagree
Average for Post-IDI 66 1.93 18 Disagree

After finishing class, the researcher used the questionnaires which were the
same as phase [. The perception of respondents toward the student’s behavior and
discipline after IDI, it showed that the total average means was 1.93, the standard
derivation was 0.18 and the rating level was disagreeing. This indicated that

respondents were rejecting the current situation.
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4.4.6 Post-1DI (teacher’s questionnaires)

Table 4.13: Post-IDI Performance from teacher’s questionnaires

Rating
Items N | Mean | SD Level
Q1 Most of students’ time in playing computer ) , Disagree
_ e g 26 | 176 | 65 &
games.(in computer class)
Q2 Like to play during lunch time until the attendance 2% 593 S8 Disagree
. 2 2.23 S -
study time.
Q3 Have an aggressive behavior such as, violence % 350 50 Disagree
; T B L L. d
playing with friends.
Q4 Saying uncomplimentagy use obscene words in ., Disagree
: . : . 26 1.92 56
conversations with friends all the time.
Q5 Do not like todlearn by following the computer text . 3 Agree
. : . ' 26 3.19 56
book but likes to.doing activities.
Q6 Do not like to study hard. Do not have concentrate Agree
in school, such as talk a lot, absent-minded in the 26 3.15 4
classroom.
Q7 Studentsdo npt understand the course content that 26 297 48 Agree
they have learned in computer class.
Q8 Responsibility.of the students in tae class are Disagree
relatively low, such as do not sent homework, or do not 26 2.13 46
work on assignmentto send to the teacher.
Q9 Students absent or fledircomputer classes on a 3 |23 4 Strongly
. 2 2 ; i
regular basis. - Disagree
Q10 Students failing to comply with lab rules regulations % 126 45 Strongly
such as the computer lab. - ' Disagree
Average for Post-1DI 26 2.23 19 Disagree

The perception of respondents toward student’s behavior and discipline after
IDI, present that the total average mean was 2.23, the standard derivation was 0.19
and the rating level was disagree. This is the same result with student’s

questionnaires result which means that student’s behavior and discipline has changed.
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Observation: Student’s behavior

Table 4.14: shows the number of students who do not intend to study after IDI

Observation ltems Number of students who do not intend to study
Room 7 Room 8
112" 39 Average | 17 [ 2" | 3 | Average
Talkative 9 5 4 6 7 2 3 4
Annoy friends 2 2 1 2 1 1 2 1
Unmindfalabsiaced | 2 ANl I 2 4 13| 2 3
Absent class 1 0 1 1 I 1 0 1
Walk around class 2 2 1 2 2 I 1 1
Do not send homework 5 4 5 5 4 4 3 4
Total 18 4

Table®d.14 shows the number of students who do not intend to study. This
table shows the, student’s behavior survey of students who learned computer in

primary 3 room 7 and 8 which indicates behavior which the students should bc

improving in 6 aspects.
4.5 Hypothesis Testing

In this topic, the researcher would discuss the result of quantitative and
qualitative data analysis. The researcher would answer the research question on
number 3 which are: What is the initial impact of IDI on student’s behavior and
discipline in learning computer subject?

Ho 1: There is no initial impact of IDI on student’s behavior and discipline n

learning computer subject.
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Ha 1: There is an initial impact of IDI on student’s behavior and discipline in learning

computer subject.

4.5.1 The Comparison of Mean on the Perception of Student’s behavior

and discipline (student’s questionnaire)

Table 4.15: The Comparison of Mean on the Perception of Student’s behavior

and discipline.

Items N Pre-IDI Post-IDI |
Mean | SD | Mean | SD
Q1  Student likes to play eomputer games. (in | 66 | 3.784h0.41 | 222 | 0.67
computer class)
Q2  Student likes( te, play during lunch time | 66 | 3.42 | 0.80 | 2.30 0.67 |
until the attendance study time. ~
Q3  Student likes to fight playing with friends. | 66 | 2.87 | 0.85 |« 2.46 | 0.38
Q4  When your friends make you angry, you | 66 | 3.12 | 0.73.4=2.53 | 0.33
will interact with indécent words
immediately. L 4“
Q5 Do not hke to leamn. by following the | 66 | 342 | 0.68%,2.24 .60
computer teXt book but likes to doing
activities. ]
Q6 Student does not have" ‘¢oncentrate in| 66 [-2.24 | 097 | 1.50 | 0.50
learning, such as'talk a lot, absent-minded
in the classroom. L
Q7 Student does not understand the course | 667,325 | 0.79 | 1.65 | 0.54
content that they have learned in’computer
class. |
Q8  Responsibility of the students in the class | 66 | 1.95 | 0.79 | 1.68 | 0.53
are relatively low, such as do not sent
homework, or do not work on assignment
to send to the teacher.
Q9  Students absent or fled in computer classes | 66 | 1.46 | 0.58 | 1.42 | 0.49
on a regular basis.
Q10 Students failing to comply with lab rules | 66 | 2.89 | 0.55 | 1.27 | 0.44
regulations such as the computer lab. o
Student’s behavior and discipline 66 | 2.84 | 0.26 | 193 | 0.18

Table 4.15 shows the comparison of student discipline and behavior before

and after intervention; this suggests that after the intervention process was found that

student's behavior and discipline which not good was decreased the value from 2.84
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to 1.9. This implied that from the intervention as a result, student's behavior and

discipline have developed for the better.

4.5.2 The Comparison of Mean on the Perception of Student’s behavior

and discipline (teacher’s questionnaires)

Table 4.16: The Comparison of Mean on the Perception of Student’s behavior

and discipline (teacher’s questionnaire)

[tems N Pre-1DI Post-ID]
Mean | SD | Mean | SD

Q1  Most of student’s time'in playing computer | 26 | 3.19+ | 0.74 | 1.76 | 0.65
games. (1In compuiter class)

Q2 Like to play during lunch time until the | 26 | 3.80 | 0.40 | 223 | 0.38
attendance study time.

Q3 Have an aggressive behavior such as, | 26 | 296 | @72 | 2.50 | 0.50
violencesplaying with friends.

Q4 Saying" tncomplimentary use obscene | 26 | 1.92 | 056 | 1.92 | 0.56
words in conversations with friends all the
time. N

Q5 Do not [dike to learn by following the | 26 |- 3.84 | 036 | 3.19 | 0.56
computer (text book but likes to doing
activities. B

Q6 Do not like to studyshard: Do not have [ 2607 2.61 | 0.57 | 3.15 | 0.54
concentrate ialschool, such as tallk a. lot,
absent-minded in the classroon.

Q7 Students do not wunderstand ' the” coutse | 26 (5269 | 0.47 | 292 | 048
content that they have learned in,.computer
class.

Q8  Responsibility of the students in the class | 26 | 2.69 | 0.73 | 2.15 | 0.46
are relatively low, such as do not sent
homework, or do not work on assignment
to send to the teacher. N

Q9  Students absent or fled in computer classes | 26 | 1.23 | 0.42 | 123 | 042
on a regular basis.

Q10 Students failing to comply with lab rules | 26 | 292 | 0.74 | 126 | 045
regulations such as the computer lab.
Student’s behavior and discipline 26 | 278 | 0.19 | 2.23 | 0.19

Table 4.16 shows the comparison of student discipline and behavior before

and after intervention in purpose of the teacher in class related to the target. This

suggests that after the intervention process was found that student's behavior and
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discipline which not good was decreased the value from 2.78 to 2.23. This implied
that from the intervention as a result, student's behavior and discipline have developed
for the better.

4.5.3 Summary of the 'comparison of the Number of students who do not
intend to study before and after IDI

Table 4.17: The summary table of the comparison of the number of students

who do not intend to study before and after 1DI

Number of students who do not intend to study for 3
times before and after IDI
Room 7 Room 8
Observation [tems |
before after before after
Talkative 14 6 15 4
Annoy friends 4 g 4 1
Unmindful/abstracted 5 % 7 3
Absent class 1 I 2 1 7
Walk around class 5 2 6 |
Do not send homework 2 5 16 4
Total 41 18 50 14

From the table 4.17 indicated the summary of the comparison of the number of
students who do not intend to study before and after [DI. It showed that they were

improved their behavior and discipline into positive way in the classroom.
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4.5.4 The Paired Sample t-test Analysis: Student’s questionnaires before

and after IDI

Table 4.18: Pair Sample t-test on student’s questionnaires before and after IDI

N Mean SD t-test | P-Value
Pre-IDI (student’s questionnaires) 66 7 84 262
Post-IDI (student’s questionnaires) 66 193 188 S 200

From the table 4.18 the Paired Sample T-Test on student’s questionnaires
before and after IDI, it showed that the total average mean of Pre-IDI was 2.84 and
the standard derivation was 0.262. After implementation of the IDI activity, the total
average mean of Rost-IDI wasl.93 and the standard derivation was 0.188. The P-
Value was 0.00:which was less than the significance level of 0.05%0, it shows that the
hypothesis (Ho 1) was rejected and the hypothesis (Ha 1) was acCepted. This is
suggesting thaty there was a signiﬁcgnt difference in the student’s behavior and
discipline before and after 1DL

4.5.5 Pait-Sample t-test Analysis: Teacher’s questionnaires

Table 4.19: Pait-Sample t-test on teachers’” questionnaires before and after ID]

N Mean SD t-test | P-Value
Pre-IDI (teacher’s questionnaires) 26 278 198
12.08 .000
Post-IDI (teacher’s questionnaires) 26 223 197

From the table 4.19 the Paired Sample T-Test on teacher’s questionnaircs"
before and after IDI, it showed that the total average mean of Pre-IDI was 2.78 and
the standard derivation was 0.198. After implementation IDI activity, the total
average mean of Post-IDI was 2.23 and the standard derivation was 0.197. The P-
Value was 0.00 which was less than the significance level of 0.05 so, it show that the

hypothesis (Ho 1) was rejected and the hypothesis (Ha 1) was accepted.
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SUMMARY, CONCLUSIONS, RECOMMENDATIONS

AND EPILOGUE

This chapter presents the summary of findings, conclusion and

recommendations for future study and epilogue.

5.1 Summary of findings

This studyewas conducted based on 92 respondemtsswho are teachers in

disciplinary affaiss 0ffice, teachers in primary 3 level, student in primary 3 level room

7 and room 8. Assessment on activity of room 7 and 8 during pre-IDI are both having

the same result Both rooms moderately manifest the stimulation of.iaterest, fostering

collaboration. €stablishing rapport; encourage involvement and striCtured classroom

expertenced. While the post-IDI results show a different perspectiveyor change in the

level of manifestation in room 7 as compared to room 8.

Table 5.1 summary of‘Quantitative result

Variable Mean of | Mean of | Difference t P- Result

Pre-IDI Post-IDI of Mean value to Ho

Student’s Questionnaires 2.84 1.93 -0.91 2597 | 0.00 | Reject
Teacher’s Questionnaires 2.78 2.23 -0.55 12.08 | 0.00 Reject




69

There were positive way changes students’ behavior and discipline in primary
3 room 7 and 8 computer subjects after implementing the IDI activities as show in the

table below:

Table 5.2 Summary of Qualitative result

Variable Result after IDI

Students have self behavior and self discipline such as;
- Intend to study

- No talking or walkingin theclass

Student’s behavior
- Agreeable friends
and discipline
- Come to the class on time

- Always send their homework

- Accept the computer labs’ rule

5.2 Conclusion for each area of study

The main purpose of the study is to investigate the initial impact of IDI on

student’s behavior and“diseipline in;learning computer subject.

5.2.1 Student’s behavior and discipline

The study design was developed into three phases: Pre-IDI, IDI, and Post-IDI.
The Pre-IDI phase was the process to identify student’s behavior and discipline.
Moreover, it was the process to find appropriate IDI activities to improve its current

situation. In IDI phase it was the taking action phase in each variable.
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Intervention from the sample room 8 found students with an enthusiasm for
computer classes. Because students have learned how to use a computer to benefit
more than playing games. For the students’ behavior .and discipline after
implementing IDI activities, the finding show that the students was interested in
learning computer subjects. Students had more attention in the class room and
developed their behavior and discipline better than the past. Therefore, as a whole, it

can be concluded that there was an impact of IDI on student’s behavior and discipline.

5.3 Recommendations

According_to, the summary findings of this research”study, the researcher
purposed IDI jplans in order to continually improve the efficiently of the entire
organization that include the school, the teachers and theZ»students The
recommendations would not only for students in primary 3 computer subjects because
the student’s.behavior and discipline and teacher in secondary 6 butsalso for further

study.

Recommendation for this study is that solving the problem bchavior and
discipline of students with classteom activities enly.may not cover the real cause of
problems for example; the problem of students do not send their homework may not
be caused by a lazy, but it can be that they are not ready to learn or they have too
much homework. Therefore, suggestions for future research should be expanded the

finding cause of the problem for more organized, or how to solve the problem more.
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Epilogue

Before [ enrolled in the course MMOD, I had several concerns. The first,
concern was about my learning, listening, speaking, writing and understanding
English. Which I thought I could not as this course was in English. However, finally
[ decided to learn MMOD course for improving myself, my life and work experience

to even greater prosperity.

Now, [ finished this course which makes me to understand the MMOD
clarification. And I can use the knowledge obtained from.this study to apply to use in
my life and my work'place as well. My advisors always gayve me more suggestions
that helped me te_¢omplete and understand the details of MMOD step by step. My

advisors werelalways guiding me on how to improve my thesis.

While Jawvas doing this thesis, [ had learned lots of new experiences such as;
knowing myself; how to manage my brain map, how to‘connect withwothers, how to
pursues, find the'real cause of the problem, how to manage the elassroom, how to
solve the problems and how to improve student’s behavior and discipline by suing 1DI
method. Statistics is a very iniportant factor of the thesis'which supports me to better
understand the cause of the problems and revise them directly. All of these reasons
are the best answers that tell me why I have to learn MMOD? How does MMOD

work? and How to apply MMOD in organizations?

Finally, [ will apply all knowledge that [ got and received experience from
MMOD to improve myself and my organization for further advancement. I also share
this experiences with my colleagues for developing my organization to become a

world class school in the future.
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Questionnaire for Computer’s teachers and teachers in primary 3 level

About behavior and discipline of students in computer class

ok ok ok ok ok oKk sk o ok sk sk sk sk ok Sk ok oKk oK ok ok ok ok ok
Part 1: Demographic Profiles
Direction: Please complete the following information about yourself by put mark (v

in the blank describe to your own profile. It is necessary to gather this data for the
usefulness of research analysis.

1. Gender
() Male () Female
2. Age
( )20-25 ()26-30 () Over 31

3. Class level
() Level I ( )Level 2 ( )Level 3 ( ) Level 4
Part 2: Student’s behavior and discipline

Direction: Please comment on the following issues by putting v* intesthe reviews box
to showing yeur most opinion. .

Current situation of Students’ Strongly | Agreer| Disagree
behavior and discipline in computer agree disagree
class

1. Most of students’ time in playing
computer games.“(iy.computer class)

2. Like to play during lunch time until the
attendance study time.

(O8]

Have an aggressive behavior such as,
violence playing with friends.

4. Saying uncomplimentary use obscene
words 1n conversations with friends all
the time.

5. Do not like reading academic books but
likes to read cartoon books.

6. Do not like to study hard. Do not have
concentrate in school, such as talk a lot,
absent-minded in the classroom.

"“Strongly
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Students do not understand the course
content that they have learned.

Responsibility of the students in the
class are relatively low, such as do not
sent homework, or do not work on
assignment to send to the teacher.

Students absent or fled in computer
classes on a regular basis.

10.

Students failing to comply with lab
rules regulations such as the computer
lab and other laboratories.
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3. Class level: ( ) Level 1 ( B tvehd ( YLevel3 ()Leveld

Part 2: Student’s behavior and discipline

a o & = = g i a g 5
Tilsauaaannuaadiultlszduae i Taeiuaeme v lugsauansanuaadiu Iasaiuanu

a =
ﬂﬂlﬁﬂﬂi@dﬂ?}lﬂﬂi’\@ﬂ

ay R S a =t < ' g
anwdleyTiunefungAnssuuazsydion | mudae Ty
copmmo s 3y 4 T 2| mude | hintud ok
WigehinGsuludeusouneuiunes 881303 WU | péang

Lo Bdardautg lumsiaunineuiunes

¥oUINAU T ZM NINANARAUIUNTZN IV LA

o

AW

3. fimgdnssun1iann seududaf) guis sy

-
oY 9

4 wanbignm e meuaslunisyans

Auieuaasaan

5. liveuGouawmilaenoy uAre1AlgIa

AINTIUBHIUAYD

v
6. iadlaGen LifimunslunmsGoumsy qo o

e lur luaSou




81

@ = o & P v
s eu T oo nseuluvies

7.
a rd
ABDUANADS
8. uUnSeunanusuAaseulumsSounouti
¥ [} oo £ T o v
tos tyu idamsty iiaudang
| =y | =y =Y o
9. WUnSeuvnGeu wiGeu Wmneun e’
=4 o
Wuilszin
o = W wa - 9
10, unseu bilfufawngsndounsly

¥ a wa i
voulfiianisiru




82

Questionnaire for Student in primary 3 level

About behavior and discipline of students in computer class

ok ok ok ok koK ok Kok ok sk k sk ok kokok ok kol ook sk sk ok

Part 1: Demographic Profiles

Direction: Please complete the following information about yourself by put mark (v)
in the blank describe to your own profile. It is necessary to gather this data for the
usefulness of research analysis.

1. Gender
() Male () Female
2. Age
()7 ()8 ()9 ordver

3. Class level
( ) Level.l (] ) EaaE= " Wihevel 5 ( )Level 4
Part 2: Student’s behavior and discipline

Direction: Please conmment on the following issues by putting v* intosthe reviews box
to showing yveur most opinion.

Current situation of Students’ Strongly | Agreew| Disagree Str'oﬁ'ggi); ”
behavior and discipline in computer agree disagree
class

1. Student likes to play computer games.

(NS

Student likes to play during lunch time
until the attendance study time.

L

Student likes to fight playing with
friends.

4. When your friends make you angry, you
will interact with indecent words
immediately.

5. Do not like to learn by following the
computer text book but likes to doing
activities.

6. Student does not have concentrate in
learning, such as talk a lot, absent-
minded in the classroom.
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Student does not understand the course
content that you have learned.

Responsibility of the students in the
class are relatively low, such as do not
sent homework, or do not work on
assignment to send to the teacher.

Students absent or fled in computer
classes on a regular basis.

10.

Students failing to comply with lab

rules regulations such as the computer
lab.
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Part 1: Demographic Profiles

Direction: Please complete the following information about yourself by put mark (v)
in the blank describe to your own profile. It is necessary to gather this data for the
usefulness of research analysis.

I. Gender
() Male () Female
2. Age
()20-25 ()26-30 () Ovef 31

3. Class level
() Levehl (1) ol ( YLevel3 ( )Level 4
Part 2: Student’s behavior and d_iscipline
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Questionnaire for Students in primary 3 level
About students” tavorite cartoons

Please write the name of the top five favorite cartoons that you like by writing the
name of a favorite cartoon and the reasons of why you like these cartoons.

My favorite cartoon number one is



87

s MIAG s zAUTUY Tz AN 3
= @ < A w =
ferumsqunins surey

3 % ok ok K ok 3 3 2K sk ok % 3k 3k ok %k ok ok ok ok ok ok ok sk kR ok ok ok sk ok

o o

- o o = ° = { o = = o w o
WsaszymidquininGeuseuny 5 d1du Tasdoulerimiquirey Guwmmdduimingsuyey uas
S e o= 4 o n‘/’ Y
WETAUMAHATIT AT IR UNITIUANIY 9] AdY
¢ e v w @ A
nmiguinTsave iy suAuLINY®

¥
1 o a =
BHABIDTIRAUPVTUEIN L | i e o s o s s s 1 s s e s S 5658 50 ok s A S

s Y o =
ﬂ13auﬂ'ﬂﬂiﬁm@@ﬂu FUAVTBIND

RUFBUMZAMATINT Y A

o ar o v W &
msauaallsave iy SuAUT YD

4
[ s a
AU UNRAUAIUNIAL N . 7700 I .. | ML anplor ... SO i

Y o oo A
Migqualllsayeny suAuaYe

Rure U QUATIINETE, . SINCE A9 TS

¢ a s v w Y A
MIguAlllinve WU SUAUIYe

@ o ar .:y



ndix B
Pair Sample t-test Analysis
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Paired Statistic

89

1

| ; ‘ Std. Error
Mean N | Std. Deviation Mean
: ! |
Pair 1 pre students 2.8455 1+ 66 1 26264 | 03233
_ | ;
post student 19303 |, 66 |  .18808 i  .02315
| | |
Pair 2 pre teacher 2.7885 26 l 19865 ; .03896
post teacher 22346 26 19787 03881
l :
Paired Correlation
N [ Correlation ' Significance
! ?
Pair 1 re students and post student | ?
A T 66 | 227 067
questronnatre |
Pair 2 re.teacher and post teacher
P57 gl 26 " 306 129
questionnailre J
i
Paired Samples 1est
Sig(2-
Paired Differences t df tailed).
95% Confidence
Std. Std: Error Interval of the
Mean | Deviation Mean Difference
Lower Upper
Pair 1 | pre students - post
student 91 28 035 .84 98 2597 65 .00
questionnaire
Pair 2 | pre teacher - post
teacher 55 23 045 45 .64 12.081 25 .00
questionnaire
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Name

Room .... Scoring criteria

Painting

Drawing

Creating

Total

10

10

10

30
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Post-IDI Performance of Room 7

93

Score Range Quality Index Frequency Percentage
26-30 Excellent 13 39.39%
21-25 Superior 20 60.60%
15-20 Above average 0 0%
0-14 Poor 0 0%
Total 33 100%
Post-IDI Performance of Room 8
Score Range Quality Index Frequency Percentage
26-30 Excellent 31 93.93%
21-25 Supe.rior 2 6.06%
15-20 Above average 0 0% |
0-14 Poor 0 0%
Total 33 100% J
’PMASSUMPTION UNIVER

SITY LIBRARY-






	Cover and Title Page
	Abstract
	Acknowledgments
	Table of Contents
	List of Tables
	List of Figures
	Picture list
	Chapter  1 : The Problem/Potential Challenge for Change
	Chapter  2 :  Review of Related Literature and Conceptual Framework
	Chapter  3 :  Research Methodology
	Chapter  4 :  Presentation of Finding and Analysis of Data
	Chapter  5 :  Summary, Conclusions, Recommendations and Epilogue
	Epilogue
	Bibliography
	Appendix : A
	Appendix : B
	Appendix : C
	Appendix : D

