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ABSTRACT

This study comprised of phrase, (1) Pre IDI which focus on describing the
current situation, (2) An IDI to improve the English Comprehension, (3) A Post IDI
which aims at describing The different between Pre and Post IDI

The main pose of the research focus is the improving English Comprehension
Thru Educational Games, a case study in grade 3 Assumption College
Ubonratchathani.

The Educational Games method is the teaching technique that is intended to
be guides students in English Comprehension in four skill, Listening skill, Reading
skill, Speaking skill, and Writing skill. The objectives of the study were to describe
and analyze the current situation of English Comprehension of Grade 3 to identify,
design and implement appropriate IDI using educational Games to improve the level
of English Comprehension of Grade 3 and the initial impact of IDI

The respondents of this research are 39 students from room 3 of Grade 3
students of The Intensive English Program at Assumption College Ubonratchathani
They were taught wusing Interactive Learning, Cognitive Learning Reading
Comprehension, Reading skills, Speaking Skills, Writing Skill, Listening skills, with
IDI method in Educational Games

The research instruments that were developed for the study were pre-test and
post-test using accumulated points. There were 30 question also the questionnaire and
observation checklist in terms of four skills, writing skill, reading skill, speaking
skill, Listening skill. This study lasted for one academic year 2015

The result of the Pearson correlation is Test value=0.000 which is significant

(2-tailed) Therefore the result of this study indicates a 95% Confidence Interval of the



ii
Significant difference between English Comprehension after Pre and Post IDI. The
different mean of Pre-test and Post-test are (Pre —test is 12.692) and (Post —test is
15.667). Therefore, Hlo which states that there is no significant difference between

Pre and Post IDI on student English Comprehension thru educational games is

rejected.
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CHAPTER 1

The Problem/Potential Change for Change

This chapter presents the overview of the problems and opportunities for
changes, it also exemplified and discussed about the changes. The SWOTAR analysis
was used as a diagnosis tool to inspect organizational challenges for the potential
management. The chapter covers the objectives of the study as well as the research

questions which were to answer in the following chapters.
1.1 Introduction

Teaching English in school is not easy since it is required a lot of work and
effort. Moreover, this is required long term practice and need to be maintained over a
long period of time. (Wright et al., 2005). The problems occur that students who wish
to speak English fluently are lack of opportunity to use English in their daily lives which
make English lessons become boring and unchallenging. Moreover, the learners are
lack of motivation to learn English. Some student are too shy to speak English with
classmates and lack of responsibility for their own learning. These problems have been
attributed to the unsatisfactory results of English language teaching.

(Gardner & Lamber, 1972)

Many Thai students see learning English as an extra curriculum activity and less
important than Science, Geography, Mathematics or any other subjects. Thai students
don’t show eagerness to learn English at primary and high school level until the time
they start seeing English as a career at their late high school level. This attitude make it
hard for them to build a solid foundation before they start a career or English becomes

necessary in term of their main subject to achieve at university.



(Basic Education Core Curriculum B.E., 2551 2008).

Young kids primary to high school level are on the process to develop their
interest in an area or subject. It cannot be expected from students at this level to study
a subject as a career oriented subject. Learning listening and speaking of English needs
interaction. Thai students avoid using English to interact with others. Thai students have
very limited exposure to foreign cultures and this is done through media. This does not
make them curious about foreign cultures. Their curiosity to know more about foreign
cultures could lead them to show interest in learning English listening and speaking.
Moreover, Thai students do not work independently. They avoid taking initiatives.
They do as they are told. It does not mean that they lack of ideas or courage, but they
avoid making mistakes or in other words they avoid “losing face”. This attitude makes
it difficult for them while learning English in term of listening and speaking. Learning
listening and speaking requires a lot of initiatives and courage to communicate with
English speakers independently without being too much sensitive on making mistakes.
This is considered to be action-based study. (Basic Education Core Curriculum B.E.
2551, 2008)

Global Context

Various instruction are established to support students and develop English
skills in term of comprehension, critical thinking problem solving, and performance
skills (NBPTS, 2002). Ranvens (2011) suggested the action learning approach During
the implementation of this approach, students learn by giving each other’s reflection
with strategies such as constructive comment and feedback. After they learn or undergo
something in class they talk, they will share their reflection of what they have learned

with others (Bonnet, 2011). Bonnet (2011) reviewed the power of games and plays in



order to facilitate deep and meaningful learning where most productive and motivating
learning take place. The most effective teaching method suggested by Bonnet (2011)
places outside of school and the activities which require participation that children can
enjoy learning by having a sense of their own progression and where the learning is
relevant and appropriate.

Linguine and Malarcher (1997) said that choosing a games was not an easy
take. Moreover, they added that it should be governed by some rules to guarantee
success. Therefore, during game play, teachers should take into consideration of the
following features: classroom space, noise, necessary materials, the amount of time
needed for each game, and the level of cultural engagement, interests, and age of
students.

Furthermore, a successful teacher should be aware of the relevance of the games
to the topie, structure or function that is used in the class. In other words, the games has
to be related to whatever a teachers is doing in the class.

Prensk. (2006) and Prens. (2011) defined educational games as interactive plays
that teach us goals, rules, adaptation, problem solving, interaction, all represented as a
story. They gave us the fundamental needs of learning by providing — enjoyment,
involvement, structure, motivation, ego gratification, adrenaline, creativity, social
interaction and emption. Games are certain activities used as powerful ice-breakers in
the classroom and as motivating tools for learners in accomplishing the class activities
and revising the difficult materials. These criteria are the perfect games instruction for
teaching English through educational process.

Playing educational games also help teachers and children focus on self-esteem

and memory. In the games, there are milestones that children will have to reach and at



the end of each stage they receive something that they will have to acquire in the next
stage. This is also where their focus comes into play because they will take their time
to make sure they do things correctly so that they may go on longer in the game. Schuna
(2010) and Tanni (2014). A primary advantage of educational games is that students
can work on multiple skills and subjects across the curriculum at once. Horizon (2010)
expanded this idea and includes a long list of benefits ranging from open-ended,
challenge-based, truly collaborative games to multiplayer online games. Using these
types of games can open opportunities for students to work on skills in all areas as well
as developing the skills such as research skills, problem-solving, and leadership
(Horizon, 2010)

Asian Context

The Asian education systems are similar in their characteristics. Asian countries
have the traditional teaching in which the teacher give knowledge by writing on the
board and the students copy the writing on their notebooks ,then students read and
memorize for examination. Therefore, many Asian students tend to memorize more
than comprehend the subjects or English Comprehension skills. The teachers must
develop strategies to raise students’ awareness that would lead them to enjoy learning with
Learning English Comprehension through Educational Games. To address this
dilemma, a suitable way could be taught is via educational games as they provide a
context for meaningful communication (Avedon & Brian, 1976).

Games-based learning has been a part of education for decades. However with
new technological advancement, the digital games have been recently included as a
new teaching tool. Neuroscience has proven that "games are tailor made to fit the very

different tasks in animals and humans face (Frost & Reifel, 2008).



One useful strategy to encourage learning a foreign language is using of
language games. When using games in the classroom, it is beneficial for teachers to
have a complete understanding of the definitions of games which usually defined as a
form of play such rules, competitions, and funs. Teachers should also consider the
advantages of games, for example, the ability to capture students' attention, lower
students' stress, and chances for students to have real communication (Hadfield, 1990)

Lastly, teachers need to determine the method of using games appropriately in
the classroom. It is important to choose an appropriate time and integrate them into the
regular syllabus and curriculum. However, because of the limitations of the syllabus,
games often cannot be used as much as they should be. Therefore, it may be challenging
to teachers to try to add some games in class in order to develop students' English
proficiency of the target language (Broughtom, 1997)

Thailand Context

Thailand has entered a global market and competed with other industrialized
nations (Broughton, 1997). Wiriyachitra (2002) citing Biyaem (1997) compiled the
causes of difficulties in English language teaching and learning in Thailand espectally
in the primary and secondary schools. Some of the problems she posted were teachers’
heavy teaching loads, inadequate equipped classrooms and education technology, the
university entrance examination system, teachers’ insufficient English language skills
and knowledge on cultural contexts (Geringer,2003). However, the most tmportant
factors in student learning progress are the teachers, and teacher quality outweighs other
factors such as motivation, funding, and class sizes. Qualified teachers can create the

best environment for learning (Biyaem,1997 cited by Wiriyachitra, 2002).



It is important to choose an appropriate time and integrate them into the regular
syllabus and curriculum (Eroz, 2000). Teachers mostly think that language games are
a waste of time and prefer not to use them in classroom since games sometimes have
been considered only for fun. In fact, games can provide students more than that.
Among several strategies used to improve students' proficiency, visual aids names
CALL (Computer Assisted Language Learning), drama, role-play are the games that
are useful to promote students' language proficiency (Amato, 2000). This research was
aimed to give a clear understanding of what games are and why and how games are
used in the classroom. Language learning is a hard task which can sometimes be
frustrating. Constant effort is required to understand, produce, and manipulaté the target
language. Well-chosen games are invaluable as they give students a break and at the
same time allow students to practice language skills. Games are highly motivating since
they are amusing and at the same time challenging (Ersoz, 2000) Furthermore, they
employ meaningful and useful language in real contexts. They also encourage and
increase cooperation. [.anguage games are not activities mainly aimed to break the ice
between students or to kill time.

Byrne (1995) gave the definition to games as a form of play governed by rules.
"They should be enjoyed and fun. They are not just a diversion, a break from routine
activities, but a way of getting the learner to use the language in the course of the game."

Similarly, Hadfield (1990) defined games as "an activity with rules, a goal and
an element of fun.” There are a great number of language games. So teachers have a
variety of choices. However, in deciding which game to use in a particular class and
which games will be most appropriate and most successful with their students, teachers

must take many actors into account. A number of effective techniques are used to



stimulate beginners’ interest. Using in classroom is one recommended technique”.
(Hadfield, 1990)

Lee (2005) stated that to use games can support English learning in many
perspectives. According to Lee (2005) games offer opportunities for target language
practice, encourage students to communicate by using all four language skills, and
creates a real life situation for using language. Moreover, the foremost students’
problem in leamning English is lack of interest. Hence, games are the effective means in
sustaining students’ interest and getting rid of anxiety in class (Wright, Betteridge, &
Buckby, 2005). In addition, according to games develop students’ social skills in
cooperating by Liu K. (1996) and Eroz (2005) with others as well as build their team
spirit. Furthermore, Gardner & Lamber (1972) said that games can develop three types
of intelligences: spatial, kinesthetic and interpersonal intelligences due to its various
benefits of educational games, the researcher wants to use them as a teaching strategy
in her classroom. The researcher wants to know the effectiveness of educational games
in helping Thai students learn English better (Macedonia, 2005)

1.2 Background of Assumption College Ubonratchathani

Assumption College Ubonratchathani (ACU), established in 1957, is the tenth
school managed by the Foundation Brothers of Saint Gabriel (BSG) Congregation in
Thailand. This is a legal entity and non-profit charitable organization (Fonseka, 2009).
The foundation in Thailand runs 14 educational institutions including Assumption
University which is formerly known as Assumption Business Administration College
(ABAC). ACU is one of the biggest private schools in the province of Ubonratchathani
that offers quality education from Pre-school to grade 12 levels with teachers and about

2,100 students. There are two programs from Kinder 1 to grade 9 which are English



Bilingual Program (EBP) and Intensive English Program (IEP). From grades 10-12,
there are 4 different programs such as Language Program (Section 1), English Special
Program or ESP (Section 2), Math and Science Program (Sections 3 and 4), and Science
Special Program or SSP (Section 5). All programs are taught following the Basic
Education Core Curriculum B.E. 2551 (2008).

The teachers of English Bilingual Program are Native English Speakers (mostly
from USA and UK). The teachers from Intensive English Program are Asian Speaking
Teachers (from Philippines and India). Both These group for teachers are assisted by
Thai team teachers. The school curriculum follows the Basic Education of the Ministry
of Education of Thailand. It is used in the three programs (Regular Program, English
Bilingual Program and Intensive English Program). Kindergarten, Primary and Junior
Secondary levels have Bilingual and Intensive English Programs. There is only in
Senior Secondary level where the regular program is used (A.C.U. handbook, 2016)

Levels of Education in Assumption College Ubonratchathani

Regular Program

(Grades 10-12)
English Bilingual
Program
(}fn%é?r)fsﬁ/reagre\éhls_lg)

L Program
(K 1-3, Grades 1-9)

Assumption College
Ubonratchathani

Figure 1.1 Levels of Education in Assumption College Ubonratchathani



1.3 Organization vision

The school aims to produce students with academic excellence and language
skills which will balance physical, knowledge, moral, virtue, discipline, leadership,
national, and global consciousness of environment, preservation, promotion, culture,
adherence to democracy, analysis thinking, good attitude towards one’s professional
and life time education emphasizing on child-center learning, self- development in

order to live with happily in society. (A.C.U handbook, 2016)
1.4 Current situation of the classroom

The researcher is a Thai teacher who teaches English subject for students in
Grade 3 in Intensive English Program. The number of students in each of the four
classes is approximately 39. Some classes have 36-40 or 29-30 students. Teaching
facilities are easy to use in the classes such as laptops, computers, projectors, a
microphone, and etc. (A.C.U handbook, 2016).;The researcher is determined to improve
her students’ English skills and their performance in the FSG tests. The researcher
therefore identified one area which she believed is needed an improvement, then
analyze and design teaching and learing activities. She believed that using educational

games can significantly improve her students’ English skills.
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1.5 SWOTAR ANALYSIS

SWOT/SOAR analysis of the subject of this research.
The combination of the diagnosis tools, SWOTAR was used to analyze the

Current situation of primary English 3

Strengths Opportunities

- Parents support for children’s | -Students high interest to learn English

English education -Supportive parents and alumni
-Good school management -Assistance from external organizations
-Good teachers -The students have a chain to learn

-Good facilities/equipment

-Good teaching/learning materials

Aspirations Results
e Dbetter English skills e Students learn English better
o cffectively use games as a e Students have high English skills
teaching strategy e Students apply their improved
e support for children’s English skills
English education from e Students are educated and developed
parents on the good values, traditions and

cultures of Global citizen.

» Students have greater opportunity to
develop

e their English language skills through

their learning process and extra
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Weaknesses Threats
e Poor English skills e Too many school activitics
¢ Low motivation Activities ¢ Students’ fear of making mistakes
¢ Not engaging not active and losing face
learning e Too many curriculum topics
¢ Materials not interesting- not
interactive

Figure 1.2 SWOTAR Analysis
1.6 Research Objectives

1. To analyze and describe the current situation of English Comprehension
of Grade

2. To identify design and implement appropriate IDI using educational
Games to improving level of English Comprehension of Grade 3

3. To determine the initial impact of IDI using educational Games English
Comprehension
1.7 Statement of problem

This study intends to use education games as a means to improve English

compréhension skills of students in Grade 3 Intensive English Program Assumption
College Ubonratchathani.
1.8 Research Questions

1. What is current situation of English Comprehension of Grade 3

students?
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2. What are the appropriate IDI that can be designed and implemented to
improve the students’ English Comprehension of Grade 3 students?

3. What are the differences between pre-IDI and post-IDI on the English
Comprehension of Grade 3 students?

Research hypothesis

e Hlo: There is no significant difference on the pre and post IDI on
students’ English Comprehension

e Hla: There is a significant difference on the pre and post IDI on

students’ English Comprehension

1.9 Definition of Terms

Speaking skills are used for communicating and includes pronunciation,

enunciation, clarity, pace, projection, and expression. Learning to use eye contact when
speaking is another skill used in communication (Cambridge Dictionary, 2016)

Writing skills includes writing, poems, or stories that use written words to
express ideas or opinions books, poems, essays, and letters. (Cambridge Dictionary,
2016)

Listening skills is a technique used for understanding, what is being said by
taking into account how something is said and the nonverbal signs and body language
that accompanies it. This technique requires practice as listening is very difficult.
(Cambridge Dictionary, 2016)

Reading skills the skill or activity of getting information from books
(Cambridge Dictionary, 2016)

Educational Games By definition, educational games are both designed for

learning and for entertainment. Games need to encourage “gameplay™—or all the
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thinking, decision-making, and actions that make a game fun (engaging) or not.
Gameplay is part of the game designer’s strategy to motivate players. The optimal
games may involve the whole person-intellect, cognitive, physical movement, muscle,
memory, proprioception, and emotion (Encyc lopedia2. 2016).

English Comprehension is the skills that contained the abilities to be able to

read, write, speak, and listen comprehensively.
1.10 Significance of the Study

The results of the research can help determine whether designing teaching and
learning activities using games can significantly help the students learn better English
subject. In addition the results of this research can assist other future teacher researchers
in designing their teaching and learning activities to help their students better learn the
English subject.

1.11 Scope and Limitation

The scope of this study includes 39 English class students in Grade 3/3
Intensive English Program during the academic year 2015. The researcher applied IDI
with student approximately 4 weeks of implementation. The researcher met the classes

for five times a week.



CHAPTER 2

Review of Related Literature and Conceptual Framework

Several researches had been conducted on the method of teaching using games.
Studies had strongly supported the use of games as a solid teaching strategy in teaching
English. The rich literature on the use of games to teach English has encouraged the
researcher to study on her own class related to the effectiveness of educational games
in Thai classroom context. Moreover, the researcher had found the important
information on English Comprehension Development in this case including Speaking,

Listening, Reading and Writing skills.
2.1 Definition of English Comprehension Skills

According to Cambridge Dictionary (2016) the word comprehension means
“the ability to understand completely and be familiar with a situation, facts, etc. In term
of English Comprehension, it therefore refers to “the ability to understand English
completely and be familiar with the situation, facts, and etc. by using English as
communication tools.

To communicate, there are four skills involve that are Speaking, Listening,
Reading, and Writing. Therefore, the researcher had to also mention these skills’
definition. According to Cambridge Dictionary (2016) the following were definitions
of these skills;

Speaking skills are used for communicating and includes pronunciation,

enunciation, clarity, pace, projection, and expression. Learning to use eye contact when

speaking is another skill used in communication (Cambridge Dictionary, 2016)
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Writing skills includes writing, poems, or stories that use written words to
express ideas or opinions books, poems, essays, and letters.
(Cambridge Dictionary, 2016 )

Listening skills is a technique used for understanding, what is being said by
taking into account how something is said and the nonverbal signs and body language
that accompanies it. This technique requires practice as listening is very difficult.
(Cambridge Dictionary, 2016)

Reading skills the skill or activity of getting information from books

(Cambridge Dictionary, 2016)
2.2 Educational Games

Games create a hands-on, minds-on opportunity that allows players to actively
focus, create and change a scenario while simultaneously learning about consequences
of a choice in the situation. As students become more engaged and committed to
succeeding in the game, they become more willing to learn about the scenario the
situation is taking place. Serious games allow students to become active participants in
discovering new ideas, information and solutions to problems. Prensky (2011)
supported the trend that the role of games is one of the form which gives learners
enjoyment and pleasure. Besides, games are form of play and that gives intense and
passionate involvement in the process. He added by saying that games have rules and
they give structure. Schuna (2010) confirmed that playing educational games also
helped learners to focus on self-esteem and memory. Educational games can help
children focus because they are patient while waiting to achieve the next level. Playing
these games helps their self- esteem because sometimes they get a quicker reaction from

the game system and they can really see how they have accomplished something. In the
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games, there are milestones that the children will have to reach and at the end of each
stage, they receive award or tool that they will be able to use in the next stage
(Schuna, 2010)

There are a great number of language games. So, teachers have a variety of
choices. However, in deciding which game can be used in a particular class and will be
most appropriate and most successful with their students, teachers must take many
factors into account. According to Carrier (2006) teachers should first consider the level
of the game that fit their students' language level. They should choose the game that fits
the purposes of the class or the content of the lesson. Moreover, teachers should
consider the students’ characteristics: whether they are old or young, serious-minded or
light-hearted, and highly motivated to learn or not. They should also consider when the
game should be used.

Another reason why games are often used in language classes is that they lower
students' stress in the classroom. In conventional classrooms, there is a lot of stress
put on students to make them master the target language. Schultz & Fisher (1998) said
that “stress is a major hindrance in language learning process.” Playing games in the
classroom can enormously increase students' ability in using language because

students have a chance to use language with a purpose in the situations provided.
Hadfield (2007) confirmed that "games provide as much concentrated practice as a
traditional drill and more importantly, they provide an opportunity for real
communication, albeit within artificially defined limits, and thus constitute a bridge
between classroom and the real word." Like in a traditional classroom, students have

an opportunity to drill and practice using grammatical rules and other functions.
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2.3 Empirical Studies

De Freitas,Savil-Smith & Attewell (20006) stated that if game-based learning is
used effectively and in a coherent and relevant way, it can support both the option of
more choice for how the learner can learn (experientially), as well as offering the
potential for personalizing the learning experience. In addition, it offers a way of
integrating a range of different learning tools (e.g. social software) into a more coherent
view of learning from the learner’s perspective. However, this does relies upon two
factors; readiness of the learner or learner group to adapt to a new learning tool; and
correct level of institutional support (e.g. technical support, continuing professio‘nal
development, allocation of staff time and resources, curriculum development).

De Freitas, Savil-Smith & Attewell (2006) tried to find out how games and
simulations were regarded by learners, tutors and experts to use them. In discussion,
they highlighted certain issues such as strengths of games to motivate learners and their
efficacy as learning tools. As a result of the study, it was obvious that games and
simulations were good tools for supporting differentiated learner groups, learners with
skill needs and informal learners seeking to learn from experiences. In addition to that,
she found that these tools can support collaborative learning skills, as well as learning

and teaching practices.



2.4 Conceptual Framework

English Comprehension
-Reading Skills
-Speaking Skills
-Writing  Skills

-Listening Skills

IDI

Educational Games
Get to Know You Games
Map Routes & Directions
Game
Dictionary Game for Kids

U

U
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English
Comprehension
-Reading Skills
-Speaking Skills
-Writing Skills
-Listening Skills

~

Assessment and analysis

Design Implementation

Evaluation Check

Figure 2.1 Conceptual Framework

Table 2.1 illustrates conceptual framework. The variables in this study were

students’ English Comprehension consisting of four skills that were Speaking,

Listening, Writing, and Reading skills. Educational games were applied as IDI which

including of Get to Know You Games, Map Route and Direction Games, and

Dictionary Games for kids. IDI was applied in order to design the implementation and

develop students’ English skills. These skills were the skills that need to be evaluated

and checked after IDI's implementation.



2.5 Action Research Framework

4 Pre IDI A

¢ Students poor
English skills

» The result of student
before IDI 10-50 %

« Activities

* - not engaging

* - not active learning
« Materials

» not interesting
* not interact

N =7

4 ID1

* English learning to
improve their skills.

e The educational
games

- Get to Know You
Games

- Map Routes &
Directions Game

- Dictionary Game for
Kids

N

Figure 2.2 Action Research Framework

Figure 2.2 show the action research framework with the following:
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4 Post IDI )

* Better English skills

. The result of student
after IDI 60-80 %

* Reading
Comprehension

 Reading Skills
* Speaking Skills
» Writing Skill

» Listening skills

1. Pre IDI: In this stage, the researcher analyzed students English

Comprehension Skills which she found that students were poor in English

comprehension skill. The result of student comprehension

before IDI was 10-50

percent by the pretest. Moreover, the activities applied in the classroom were not

engaging students to be active in learning .The teaching materials were not so

interesting and interactive.

2. IDI: The result from current situation from English learning was used as

basis to design into IDI to improve students” English skills. In this study the IDI was
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active learning which the education games was applied such as Get to Know You
Games, Map Routes & Directions Game, and Dictionary Game for Kids.

3. Post IDI: The desired result of students’ comprehension skills after IDI
were expected to be 60-80% comparing from Pre-test and Post-test. The following skills
included to measure the students’ English comprehension skills in term of reading,

speaking, writing, and listening skills my Post-test.



CHAPTER 3

Methodology
This chapter, the researcher aimed to explain the research procedural phases
including three main phases; Pre-IDI, IDI, and Post -IDI. Moreover, the population and
sampling were defined and indicated as well as research analysis and data collection
process.
3.1 Research Design
The researcher conducted this study by means of an action research model.

Quantitative and qualitative data were collected, measured, and interpreted as shown in

Table 3.1: Procedural Table

students ?

relating to English
Comprehension skills
which afe:

e Listening Skill

e Speaking Skill

Phases Research Procedure Out Put
Questions
1. What is - Review Literatures Test score from
current situation | relating to English Pre-Test
| of English Comprehension skills Analyze test
Pre IDI data { Comprehension | - Design Pre-test score of 39
collection | skills of grade 3 | instruments/Observation students
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IDI Evaluation
and analysis on

impacts of 1DI

IDI educational
Games on
students’
English
Comprehension
of Grade

3students?

the results of before and

after Pre-test and Post-

Test

Phases Research Procedure Out Put
Questions
¢ Reading Skill
o  Writing Skills
Assessing Pre-test with
students
2. What arethe | 2. Design and implement | Achievement of
II appropriate IDI | lesson plan and games as | students by
IDI design and | to improve the DI accumulated point
implementation | students’
English
Comprehenston
of grade 3
students?
3. What 1s the - Post-test assessment Different between
I11 initial impact of | - Compare and analyze the Pre-Post

achievement

Figures 3.1 Procedural Table
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Table 3.1 shows the research design for this study. There were three phases
covering the process of IDI, Pre-IDI, IDI, and Post-IDI.

Phase I: Pre-IDI (Pre Instructional Development Intervention)

This phase the researcher reviewed literatures relating to English
comprehension skills development for students in this age. Moreover, the teaching
theory and learning theory were also investigated in order to develop the appropriate
IDI. After reviewing the previous studies and the relating theories, the researcher
designed pre-test as instruments to get current situation on English Comprehension of
the students. The English Comprehension skills in this case covered four skills that were
Listening, Speaking, Reading, and Writing skills. The output from this phase was test
score from the pre-test. The researcher then analysed the results in order to develop the
most appropriate IDI for the next phase.

Phase II: IDI (Instructional Development Intervention)

In this phase, the researcher designed the IDI to implement with the students.
The IDI (or in this care was lesson plan) was developed based on the results of previous
phase. The researcher developed the IDI by selecting the information and insight that
gained from previous research and literatures. In this study, the researcher selected the
Educational Games as IDI. The lesson plan was developed to implement with students.
Later, the researcher implemented the IDI. The output for this phase was achievement
of students measuring by accumulating points.

Phase III: Post IDI (Post Instructional Development Intervention)

This was the last phase of the study. The researcher had the students do the post-

test to compare the results of English Comprehension covering the four skills. After
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attaining the results, the researcher compared and analyzed the difference of students’
achievement between before and after IDI.
3.2 Research Participants

Respondents and Sampling Procedure

This research included students of Intensive English Program, Assumption

College Ubonratchathani. The population of the study was 39 students of Grade 3/3 in

total.

Table 3.2: The target population was primary 3

Classes Target population Sample procedure | Target samples

Primary 3 78 Purposive Sampling 39

Table 3.2 the target population was primary 3 students accounting for seventy
eight students. However, the researcher selected only one class which was 3/3 students
in total of thirty nine students. The researcher applied purposive sampling to this study.
3.3 Research Instruments

Table 3.3 shows the research instruments and how they were applied in the

research.



Table 3.3: Research Instruments
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Type of Research
Instruments Involving Participants No. Of items
Pre-test 39 students from 3/3 Listening skills 5
Speaking skills 5
Reading skills 5
Writing skills 5
Observation 39 students from 3/3 IDI

Listening skills 3
Speaking skills 3
Reading skills 3

Writing skills 3

Figure 3.2 Research Instruments

1. Observation: This process was used while doing activities in the classrooms.

This included observation of the students’

participation, motivation and interest of the students.

Table 3.4: Observation form outline

behaviors which would relate to

English Comprehension Skills

Number of item

Involving in process of;

Listening skills 3 IDI
Speaking skills 3 IDI
Reading skills 3 IDI
Writing skills 3 IDI
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2. Pre-Test and Post-Test: This was writing test with multiple choice and
open-ended questions which covered questions that measures the students” English
learning skills (before and after IDI)

3. Table 3.5: Pre and Post Test Qutline

English Comprehension Skills | Number of item

Involving in process of;

Listening skills 5 Pre and Post IDI
Speaking skills 5 Pre and Post IDI
Reading skills 5 Pre and Post IDI
Writing skills 5 Pre and Post IDI

3.4 IDI Activities

The IDI Activities in this study were instructional games research from the

internet and adapted to the class.

English Comprehension

Skills to be improved

topic of the lesson where

these games where

Games used to improve

learning of skills

Games,
e Map Routes &

Directions Game

incorporated
Reading e Map Routes & e Map Routes &
Directions Game Directions Game
Listening e Get to Know You e Getto Know You

Games,
o  Map Routes &

Directions Game
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Writing Map Routes & Map Routes &
Directions Game Directions Game
Dictionary Game for Dictionary Game for
Kids Kids

Speaking Get to Know You Get to Know You
Games Games

Activities 1: Get to Know You Games
This game works best at the beginning of a new semester or school year. The game
made students become interested in questions. The teacher, then, they chose different
students to answer each question. Some sample questions were that to find someone
who has brown eyes.", "Find someone who has been to a foreign country” Find
someone who has been to ten states, or find someone who went camping this summer.
The questions were printed out of paper and the teacher must make sure that there were
enough copies for all students. The students were allowed to mingle to find the answers.
The first person to answer all the questions wins (www.funenlishgame.com, 2016).
Activity 2: Map Routes & Directions Game
Read the instructions carefully and give directions in the correct order. Plot the
shortest possible map routes between locations such as a park, school, café, swimming
pool and skate park. Achieve the goals by clicking on sections of road and using the
quickest possible route on the interactive map of the town.

(www.funenlishgame.com, 2016)
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Activity 3: Dictionary Game for Kids

This fun dictionary game was for kids. It had to use hints from the word machine
to help students find the correct words to label the products hidden inside the boxes.
The students had to look up the dictionary and think about which adjective, verb or
noun best fits the clue. Then, they must search through the alphabet for the best answer
while reading the descriptions. Each student needed to help the broken down word
machine complete its job, test yourself with a variety of reading practice exercises and
have fun with this great English activity for students (www.funenlishgame.com, 2016)

3.5 Data Collection Procedures

Table 3.6: Data Collection Procedures

Activity Procedure Sample aims target
sample
Acquiring Current e Develop Pre-test 3/3 students total of
situation of students’ e  Assessment before IDI 39 students

English comprehension | o Analyze the results of pre-

test
IDI Implementation e Design the IDI 3/3 students total of
e Inform students the 39 students

schedule of IDI activities

e Implement the IDI

Post IDI o Assessment after ID] 3/3 students total of

(Post-test 39 students
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3.6 Data Analysis

This study applied descriptive statistical analysis including mean, and
percentage. Moreover, in order to evaluate the pre and post-tests, the researcher
implemented T-test to analyze data to see if the pre and post results were significantly

different.
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CHAPTER 4

Research Finding and Data Analysis

This chapter discusses what the research has found after conducting the action
research implementing on class of 39 students This chapter also include the analysis of
the data. The research is both quantitative and qualitative This research has three
Phases : the Pre-IDI Phase, the IDI and the post IDI Phase. This chapter highlights
the changes after improving English Comprehension thru educational games process

Research Question 1:  What is the current situation of English
Comprehension of Grade 3 students in terms of 4 skills: reading, listening,
speaking and writing? The Pre-IDI data were obtained by using accumulated points
from Speaking Test, Reading Test, Listening Test, Writing Test with Activity.

Table 4.1.

Summary of Reading skills of students at Pre-IDI stage

Score 2 points 3 points 4 points S points Total
criterion Not Pass Pass Good Very Good S /points
0-2 items 2-3 items 3-4 items 4-5 items items
correct correct correct correct
The number
7 19 127 1 39
of students
Percent 14.95% 48.72% 30.77% 2.60% 100%

This table show the summary of Percent (100 % ). The number of students are
39 In the reading skills are have five type of score criterion. The percent of students

and their scores are:
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14.95%  of students are Not Pass  (0-2 corrected answers / 5 questions)

48.72%  of students are Pass (2-3 corrected answers / Squestions)

30.77%  of students are Good (3-4 corrected answers /5 question)

2.60%  of students are very good (5 corrected answers/ 5 question)
Table 4.2

Summary of Speaking skills of students at Pre-IDI stage.

Score 2 points 3 points 4 points 5 points Total
Criterion Not Pass Pass Good Very Good 5 points
0-2 items | 2-3 items 3-4 items 4-5 items
correct correct correct correct
The number of
8 20 11 - 39

students

Percent 20.51% 51.28% 20.28% 0.00% 100%

This table show the summery of Percent (100 % ) The number of students are

39. In the speaking = skills are have five type of score criterion. The percent of students

and their scores are:

20.51% of students are Not Pass = (0-2 corrected answers / 5 questions)
51.28% of students are Pass (2-3 corrected answers / Squestions)
20.28% of students are Good (3-4 corrected answers / Squestion)
0.00%  of students are very good (5 corrected answers /5 question)
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Table 4.3

Summary of Listening skills of students at Pre-IDI stage

2 points 3 points 4 points 5 points Total
Not Pass Pass Good Very Good § points
Score Criterion 0-2 items 2-3 items 3-4 items 4-5 items items
correct correct correct correct
The number
8 19 12 - 39
of students
Percent 20.51% 48.71% 30.76% 0.00% 100%

This table show the summery of Percent (100 %) The number of students are
39. In the listening skills are have five type of score criterion

20.51% of students are Not Pass  (0-2 corrected answers / 5 questions)

48.71 % of students are Pass (2-3 corrected answers / Squestions)

30.76% of students are Good (3-4 corrected answers./ 5 question)

00 % of students are very good (5 corrected answers / 5 question)



Table 4.4

Summary of Writing skills of 39 students at Pre-IDI stage.
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Score 2 points 3 points 4 points 5 points Total
Criterion Not Pass Pass Good Very Good 5 points
0-2 items | 2-3 items 3-4 items 4-5 items
correct correct correct correct
The number of
6 18 15 - 39

students
Percent 15.38% 46.15% 38.46% 0.00% 100%

This table show the summery of Percent (100 % ) The number of students are

39. In the Writing skills are have five type of score criterion

15.38%  of students are Not Pass (0-2 corrected answers/ 5 questions)
46.15%  of students are Pass (2 -3 corrected answers / 5 questions)
38.46%  of students are Good (3-4 corrected answers / Squestion)
0.00%  of students are very good (5 corrected answers / 5 question)

The Pre IDI Data shows that the most of students obtained a score of Pass =3

points. The data shows that the overall mean of reading is 3.26, the mean in listening

is 3.16, the mean in speaking is3.16,the mean in writing is 3.29. The researcher used

this data to design IDI so that students will have at least a score of 4 = Good and 5 =

Very good.



Table 4.5 Pre-test accumulated points on the 4 skills

- Overall Total
Student Rea.(.]ing Spea_king Liste_ning er_tmg Mean of | Highest Lowest Score of

Number > > > N SD the 4 score score al! 4

point point point point skills skills
20
1 4 3 4 4 0.50 3.75 4 3 15
2 4 3 3 4 0.58 35 4 3 14
3 4 3 3 4 0.58 35 4 3 15
4 S 4 3 3 0.96 3.75 S 3 15
S 3 3 3 3 0.00 3 3 3 12
6 4 4 4 4 0.00 4 4 4 16
7 3 3 4 4 0.58 35 4 3 14
8 3 3 3 3 0.00 3 3 3 12
9 2 2 2 2 0.00 2 2 8
10 4 4 3 3 0.58 35 4 3 14
11 3 3 3 8 0.00 3 3 3 12
12 2 2 2 2 0.00 2 2 2 8
13 4 4 4 4 0.00 4 4 4 16
14 3 3 4 4 0.58 35 4 3 14
15 4 4 4 4 0.00 4 4 4 17
16 2 2 2 2 0.00 2 2 2 8
17 3 3 3 3 0.00 3 3 3 12
18 3 3 3 3 0.00 3 3 3 12
19 4 4 4 4 0.00 4 4 4 16
20 4 4 4 4 0.00 4 4 4 16
21 2 2 2 2 0.00 2 2 2 8
22 3 3 3 4 0.50 395 4 3 13
23 3 3 3 3 0.00 3 3 3 12
24 3 3 3 3 0.00 3 3 3 12
25 3 4 4 4 0.50 375 4 3 I
26 4 4 4 4 0.00 4 4 4 16
27 3 3 ) 3 0.00 3 3 3 12
28 3 3 3 3 0.00 3 3 3 12
29 2 2 2 2 0.00 2 2 2 8
30 3 3 3 3 0.00 3 3 3 12
31 4 4 4 4 0.00 4 4 4 16
32 3 3 3 Y 0.00 3 3 3 12
33 3 3 3 3 0.00 3 3 3 2
34 3 3 2 3 0.50 275 3 2 11
35 3 2 2 3 0.58 2.5 3 2 10
36 2 2 2 2 0.00 2 2 2 10
37 4 4 4 4 0.00 4 4 4 16
38 2 2 3 3 0.58 2.5 3 2 10
39 3 3 3 3 0.00 3 3 3 12

0.28 3.15 12.69

Mean Mean Mean Mean
3.26 3.16 3.16 3.29
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Table 4. 5 The result 5 This table show of an accumulated points on the 4 skills
based on Pre-test from the students The scores of accumulated points are 20 points were

graded as follows:

Speaking Listening | Reading Writing Total

5 5 5 5 20
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4.2 What are the appropriate IDI to improve the English Comprehension skills of
Grade 3 students?

Based on the IDI results researcher designed the IDI as shown in the following
lesson plans

LESSON PLAN FOR SPEAKING SKILLS/LISTENING SKILLS

Learning Group: Foreign Languages Subject: English

Level: Primary 3 Semester: 2 Academic Year: 2015-2016
Learning Unit No. 2 Topic: Speaking/Listening
Total: 5  hours Week No: 16 Date: 01 — 05 February 2016

1. Learning Standards:

Understanding of and capacity to interpret what has been heard and read from
various types of media, and ability to express opinions with proper reasoning.
2. Indicators:

Specify/draw the symbols or signs corresponding to the meanings of sentences
and short texts heard or read.
3. Sub-Concept and Topic:

Preposition use in giving direction, Useful expression in asking and giving
direction Common land marks
4. Learning Objectives (Knowledge/Skills/Characteristics): At the end of this
lesson, the students will be able to:

Knowledge: Use the proper preposition in giving directions and Read street
signs.

Skills: Ask and tell direction with the correct expression and direction.



Characteristics: Participate in the discussion and = activities

5. Learner’s Key Competencies

v

v

Communication Capacity

Thinking Capacity

Problem-solving capacity

Capacity for applying life skills

Capacity for Technological Application

6. Desirable Characteristics

e Honesty and integrity

e Self-discipline

e Activity for learning

¢ Dedication and Commitment to work

7. Learning Processes/ Activities : Games

* Warm -up - Play ""Ball Pass' and say names

On the board the teacher draws a rough map of the neighborhood, just a few
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streets and the school will do. Ask “Where is the school?” Have a student comes to

the board and points it out. Then ask where a few other landmarks are and have

students draw and label them on the map.

Presentation: Vocabulary and symbols

Turn back Turn left/right Opposite next to behind
Cross straight Near between in front of
traffic lights go up go down
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Direction Reading skills

Example: Ask a student to “Turn right” or “Turn left” with a demonstration
and after a few individual checks feel free to have the whole class join in making sure
they are listening to the words right and left and not just turning from side to side by
occasionally instructing them to “Turn left, turn left” or “Turn right, turn right” which
should end up with everyone facing the back of the classroom. Anyone who isn’t facing
the correct airection needs to focus on the words more closely.

Application and Evaluation

The students will give the right direction
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Review of the Past lesson 1

The teacher will flash again the power point to review the prepositions and
signs.

Discussion: The teacher show a road map and combined all the things learned.
Preposition signs and expression. The teacher give examples in the form of dialogue
and using the road map. |

Example

A- Excuse me, how Can I get to the castle?

B-Go (_along )  thisroad, then (turn) left and continue
for about 100 metres. Then (_take ) the second turning on
the  (right ) . Go __(_straight ) on for
about 150 metres. The castle is at the ( end ) ~ of the road,
(opposite ) the cinema.

A- Thank you very much.
B- You're ( welcome )
Homework: Practice telling and asking direction by pair .
Day 5 = Revive
Warm up: Go to your pair then practice for Smins .
Practice: In this activity, students practice asking for and giving directions. In
pairs, they take it in turns to ask for and give directions from one place to another on
the map using the prepositions of movement learned.

Evaluation: Teacher observes the students speaking and give them points.



Teaching Technique/Method

[1 Lecture [ Experiment
04 MAT OS5SE

(1 Integration [ Participation
[ Interrogation [1 Project

[0v'/Other ( Specify) Games

Teaching Materials: Power point and Worksheets

Form of Assessment/ Measurement & Evaluation

41

O Demonstration
[1 Storyline

0l Jigsaw

Learning Objectives | Activities Resources Assessment Criteria
Knowledge Games Textbook, Power | More than 80% of the

1. Use the proper point, Paper, students were able to use
preposition in giving Flashcards proper preposition in giving
directions. Search Internet. direction and street signs

2. Read street signs.

Characteristics
Participate actively Observatio | Observation
during classroom n of skills | Games

discussions

90 % of the student

participated actively.
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Teaching Record:

1. Learning Objective / Knowledge / Learning Process
a. 80 per cent of the student are able to understand
b. ask and give direction with the correct expression, preposition and
signs.
2. Learners’ Key Competencies
c. The student are-able to communicate with their partners and think
carefully what signs and preposition should they use
3. Desirable Characteristics
d.  The students participate well during the class discussion and activities
e. The students are able to cooperate and show team work to come up
with good presentation
Problems / Suggestions:
Repetition and various activities help the student retain what they learn but they
have difficulty in remembering the spelling. So they were given a lot of written

activities to practice their spelling.
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LESSON PLAN FOR READING SKIILS/WRIRTING

Learning Group: Foreign Languages Subject: English

Level: Primary 3 Semester: 2. Academic Year: 2015-2016
Learning Unit No. 2 Topic: Reading/writing
Total: 5  hours Week No: 18-19  Date: 15 —26 February 2016

1. Learning Standards: Endowment with language communication skills for
exchange of data and information; efficient expression of feelings and opinions
2. Indicators: Endowment with language communication skills for exchange of
data and information; efficient expression of feelings and opinions.
3. Sub-Concept and Topic: Useful expression and asking and giving polite request.
4. Learning Objectives (Knowledge /Skills/Characteristics). At the end of this
lesson, the students will be able to:
Knowledge: Understand the expression used in asking polite request
Skills: Use the expression in asking polite request and arrange the scrambled sentences.
Characteristics: Participate actively during classroom discussions and practice what
they have learn inside and outside the classroom.
5. Desirable Characteristics
¢ Honesty and integrity
o Self-discipline
o Activities for learning

e Dedication and Commitment to work
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6. Learning Processes/ Activities
Warm Up : Show picture of King Naresuan
Presentation : Present the reading using PPT/Game, -The teachers will read aloud
then the students follow after teacher
Practice : Read the story again and Unlock vocabulary
Presentation : Show picture then give them play Game match the vocabulary
Practice : Practice Reading
Evaluation: Answer the worksheet attached

Teaching Technique/Method

[ Lecture L1 Experiment [l Demonstration
14 MAT 1L 1 Storyline

L1 Integration LI Participation Ll Jigsaw

L] Interrogation Ll Project

0] Other (Specify) Map Routes & Direction Games

Teaching Materials

- Power point - Notebook - food
- A4 paper. - colored markers - things inside the classroom
- Search Internet - pen/pencil

- Flashcards
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Form of Assessment/ Measurement & Evaluation

2. Practice what they
have learn inside

and outside the classroot

Flashcards

Search Internet

Learning Activity Resources Assessment Criteria
Objectives
Knowledge - Exercise, - Textbook, 80% of the students were able to
Understand and - Reading - Power point, | understand and use the expression
use the expression Games - Paper, use in asking polite request.
used in asking polite
request
Skills
1. Use the expression - Exercise, - Textbook, 90 % of the students use the
in asking polite request | - observation, - | - Power point, | expression in asking polite request
2. Arrange the Textbook, - Paper, 80% of the students were able to
scrambled sentences. - Power point, arrange scrambled sentences.
- Notebook,
- A4 paper,
- Search
Internet.
Characteristics observation, Textbook, The students participated during the
1. Participate actively | Search Power point, discussion and activity.
during classroom discug Internet. Paper,
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Teaching Record:

1. Learning Objective / Knowledge / Learning Process 80% of the students were
able to understand and use the expression use in asking polite request. 70% of the
students are able to answer the worksheet given.

2. Learners’ Key Competencies The students were able to use the expression
inside and outside the classroom, especially in communicating with their teachers.

3. Desirable Characteristics
Problems / Suggestions:

- The students participated well during the class discussion and activities.

- The students were able to cooperate and show team work.



Tabled. 6 The observation checklist results for IDI on Writing Skills
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Degree of Completion and Development

Weak = 2 points Adequate = 3 points Competent Total
0-2corrected answers 3-4 corrected answers 5 corrected answers Number of
Important Elements 5 items 5 items 5 items students (39)
Number % Number % Number of % 100%
of of of of of of of students
students students students students students students
1. Spelling and
35 12.82% 14 35.89% 20 51.28% 100%
Grammar
2. Supporting Details 5 12.82% 18 46.15% 16 41.02% 100%
3. Character analysis 8 20.51% 15 38.46% 16 41.02% 100%
4. Word Choice 8 20.51% 15 38.46% 16 41.02% 100%
5. Understanding of
8 20.51% 19 48.71% 12 30.76% 100%
key themes and ideas
6. Appropriate reading
level for the student.
8 20.51% 15 38.46% 16 41.02% 100%
Overall effort shown in
the product
7.Grouping of Ideas/
The piece is written in 8 20.51% 15 38.46% 16 41.02% 100%
writer’s own words.
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Table 4.6 shows the results writing skills based on observation check list.

The students (12.82%- 20.51%) got a score of 0-2 /over 5 = Weak. This means
the students need to improve in writing skill and they do not know the word and the
sentences.

The students (35%-48.71%) got a score of 3-4/over 5 = Adequate. This mean
the students have good writing skills They need to have and continuous practice in
improving their writing skill.

The students (30.76%-51.28%) got  a score of 5/5=Skilled. This mean they

have a confidence and have very good writing skills.



Table 4.7 The observation checklist results for IDI on Speaking Skills
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How well did the speaker do?

Inadequate = 2 points

0-2corrected answers

Competent = 3 points

3-4 corrected answers S items

Skilled = 5 points

5 corrected answers

Total

Number of

Criterja 5 iters 5 items students (39)
for the Speech Number Y% Number % Number % 100%
of of of of of of
students students students students students students
1. Stayed within the time
9 23.07% 18 46.15% 11 28.05% 100%
limit.
2. Used age-
6 15.38% 14 35.89% 19 48.71% 100%
appropriate language.
3. Maintained eye contact
with the audience and used 11 20.20% 16 41.02% 12 30.76% 100%
good body language.
: rv4. Spoke in a logical
sequence .Everything
10 20.64% 18 A 46.15 % 11 28.20% 100%
“made sense” and flowed
nicely.
5. Gave facts and datato
8 20.51% 15 38.46% 16 41.02% 100%
support ideas
6. Voice is audible and
8 20.51% 15 38.46% 16 41.02% 100%
clear.
7. Speaks clearly and
distinctly most of the
8 20.51% 16 41.02% 15 38.46% 100%
time, mispronounces a
few words.
8. Stays on topic 8 20.51% 15 38.46% 16 41.02% 100%
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Table 4.7 shows the results Speaking skills based on observation check list.

The students (15.38%-23.07%) got a score 0-2/over 5 = Inadequate. The
students have very slow speaking skills. The students need to improve in speaking skill
by speaking to each another

The students (35.89%-46.15%) got a score of 3-4 /over 5=Competent .The
students have good English speaking abilities in speaking and communication.

The students (28.05%-41.02%) got a score of 5/5= Skilled. The students have
very good speaking skills. They can communicate and understand English

conversations.



Table 4.8 The observation checklist results for IDIon Reading Skills
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Reading (Basic Reading Skills, Reading Comprehension,

Reading Fluency Skills

Weak 2= points Adequate 3 points Competent 5 points Total
Criteria 0-2corrected answers 3-4 corrected answers 5 corrected answers Number of
for the Speech 5 items 5 items Sitems students
(39)
Number Yoot Number % of Number | %of 100%
of students | of students of students
students students students
1. Age Appropriate 10 20.64% 18 46.15% 15 38.46% 100%
2. Similar-looking letters
and numbers or similar- 8 20.51% 26 66.66% 5 12.82% 100%
looking words
3. Has difficulty 5
12.82%
recognizing and 11 28.02% 24 61.53% 100%
remembering sight words
4. Reader creates and
share a mental image that
12 30.76% 16 40.05% 11 28.02% 100%
is somewhat related to
text
5. Reverses letter order in
5 12.82% 10 20.64% 11 28.02% 100%
words
6. Demonstrates poor
5 12.82% 10 20.64% 24 61.53% 100%
memory for printed words
7. Reads slowly 12 30.76% 16 40.05% 11 28.02% 100%
8. Has trouble naming
5 12.82% 10 20.64% 24 61.53% 100%
letters
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Table 4.8 shows based on observation check list reading skills

The students (12.82%-30.76%) got a score of 0-2/over 5 = Weak. The students
need to improve in reading skills.

The students (20.64%-66.66%) got a score of 3-4/ over 5 =Adequate. The
students have good reading skills They need motivation and continuous practice.

The students (12.82%-61.53%) got a score of 5/5 = Competent. The students

they have very good reading skills and show confidence.



Table 4.9 The observation checklist results for IDI on Listening Skills
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Student’s Ability Level

Inadequate =2 point Fair =3 points Adequate =4 points Skills =5 points
0-2 corrected answers 3 corrected answers 4 corrected answers 5 corrected answer
Total
QOver 5 items Qver 5 items Qver 5 items Over 5 items
Number
Key Elements for
of
Listening
students
Number Yo Number % Number % Number %
(39)
of of of of of of of of
students students students | students | students | students | students students
1. Able to hear oral
directions and 5 12.82% 13 33.33% 12 30.76% 9 23.07% 39
follow them.
2. Able to listen and
5 12.82% 10 25.64% 12 30.76% 12 30.76% 39
respond to adults.
3. Able to socialize
with other children
3 12.82% 8 20.51% 20 51.28% 8 20.51% 39
through listening
and speaking
4. Listen attentively
and ask when [ do
5 12.82% 13 33.33% 12 30.76% 9 23.07% 39
not nund the texture
matters
5. Able to pick
discriminate 5 12.82% 7 17.94% 14 35.89% 12 30.76% 39
sounds (phonics)
6. Able to member 5 12.82% 7 17.94% 14 35.89% 12 30.76% 39

Table 4.9 Shows based on observation check list Listening skills.

The students (12.82%) got a score of 0-2/over 5 = Inadequate. The students need

to Improvement in this skill.

The student (17.94%-33.33%)

got a score of 2-3/over 5 = Fair. The students

are slow Listening skill. They need to practice to practice listening in order to improve.
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The students (30.76%-51.28%) got a scére of 3-4/over 5 = Adequate .The students have
good Listening skills .They need to become more confident and motivated through
constant practice.

The students (20.51%-30.16%) got a score of S/over 5 = Skilled . The students

have very good in listening skill. They can clearly understand English conversations.

4.3 What is the different between Pre and Post IDI of educational Games on
students’ English Comprehension ?

Post -test Post (IDI)

Table 4.10 Shows the results of reading, listening, writing and speaking based on
accumulated points from evaluation of classroom activities on the 4 skills .

The scores of accumulated points are 20 points were graded as follows:

Speaking Listenin Reading Writing Total
p g

5 5 3 5 20
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Table 4.11 This table below describes the scores of students in pre-test and post-test
on 4 skills Reading ,Speaking listening, writing

Summary of Reading skills of 39 students at Post —Test

Score 0-2/5 3/5 4/5 5/5 Total
criterion Not Pass Pass Good Very Good 5 points
The number
0 6 21 9 39
of students
Percent 0.00% 15.38% 53.84% 23.04% 100%

This table show the summery of Percent (100 %) The number of students are
39. In the reading skills are have five type of score criterion.at Post IDI
0.00%  of students are Not Pass  (0-2 corrected answers / 5 questions)
1538% of students are Pass (2-3 corrected answers / Squestions)
53.84%  of students are Good (3-4 corrected answers/ 5 question)
23.04%  of students are very good (5 corrected answers / 5 question)
Table 4.12

Summary of Speaking skills of 39 students at Post —Test

Score 0-2/5 3/5 4/5 5/5 Total

Criterion | Not Pass Pass Good Very Good 5 points

The number

of students

Percent 0.00% 15.38% 64.10% 20.51% 100%
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This table show the summery of Percent (100 %) The number of students are 39
In the Speaking skills are have five type of score criterion. at Post IDI
0.00% of students are Not Pass (0-2 corrected answers / 5 questions)
15.38% of students are Pass (2-3 corrected answers / Squestions)
64.10% of students are Good (3-4 corrected answers / Squestion)
23.51% of students are very good (5 corrected answers /5 question)
Table 4.13

Summary of Listening skills of 39 students at Post -IDI

Score 0-2/5 R 4/5 5/5 Total
Criterion Not Pass Pass Good Very Good 5 points
The number
0 7 29 3 39
of students
Percent 0.00% 19.94% 74.35% 7.69% 100%

This table show the summery of Percent (100 %) The number of students are
39 .In the Listening skills are have five type of score criterion.at Post I

0.00%  of students are Not Pass ~ (0-2 corrected answers / 5 questions)

19.94% of students are Pass (2-3 corrected answers / 5 questions)

75.35% of students are Good (3-4 corrected answers / Squestion)

7.69%  of students are very good (5 corrected answers / 5 question)
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Table 4.14

Summary of Writing Skills of students at Post -IDI stage.

Score 0-2/5 3/5 4/5 5/5 Total
Criterion Not Pass Pass Good Very Good S points
The number
6 18 15 - 39
of students
Percent 15.38% | 46.15% 38.46% 0.00% 100%

This table show the summery of Percent (100 %) The number of students are
39 .In the writing skills are have five type of score criterion.at Post Test

15.38%  of students are Not Pass  (0-2 corrected answers / 5 questions)

46.15% of students are Pass (2-3 corrected answers / Squestions)

38.46% of students are Good (3-4 corrected answers / S5question)

0.00% of students are very good (5 corrected answers / 5 question)
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Table 4.15 Shows the pre and post IDI results in writing skills based on
observation check list.

The students (12.82%- 20.51%) got a Pre IDI score of 2 = Weak. This means
the students need to improve in writing skill and they do not know the word and the
sentences. At post test the students (7.69 %-10.25%) got a score of 2 = Weak.

The students (35%-48.71%) got a score of 3 = Adequate. This mean the students
have good writing skills They need to have and continuous practice in improving their
writing skill. At the post test, the students (35.89%-43.58) got a score of 3 = Adequate

The students (30.76%-51.28%) got a score of 5 = Skilled. This mean they have
a confidence and have very good writing skills. At the post IDI, the students (46.15%-
56.41%)

The results =The students have improved in writing skills after IDI . The student

got high score in accumulated point in Writing test
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Table 4.16 This table show An accumulated point in Pre-test and Post —test of

Writing skill
NO Pre-test Writing (5) Post-Test Writing (5)
1 4 4
2 4 4
3 4 4
4 3 4
5 3 4
6 4 4
7 4 4
8 3 3
9 2 3
10 3 3
11 3 4
12 2 3
13 4 4
14 4 4
15 Y 4 4
16 2 3
17 3 4
18 3 !
19 4 4
20 4 4
21 P 3
22 4 4
23 3 3
24 3 3
25 4 4
26 4 4
27 3 3
28 3 4
29 2 3
B 30 3 4
31 4 4
32 3 3
33 3 3
34 3 4
35 3 3
36 2 3
37 4 4
38 3 3
39 3 4
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Table 4.17 Shows the pre and post test results in based on observation check
list Speaking skills The students (15.38%-23.07%) got a score of 2corrected answers
Over 5 items = Inadequate. The students have very slow speaking skills. The students
need to improve in speaking skill by speaking to each another .At the Post-test, the
students (5.12%-20.51%) got ascore of 2 corrected answers Over 5 items = Inadequate.

The students (35.89%-46.15%) got a score of 3 corrected answers over 5 items
= CompetentThe students have good English speaking abilities in speaking and
communication. At the post IDI, the students (35.89%-46.15%) got a score of 3
corrected answers over 5 items = Competent

The students (28.05%-41.02%) got a score of 5 correct answers Over 5 items
= Skilled. The students have very good speaking skills. They can communicate and
understand English conversations. At the post test, the students (38.46%-56.41%) got
a score of 5 corrected answers Over 5 items = Skilled. The results show that The
students have improved in Speaking skills after IDI The student got high score in

accumulated point in Speaking test
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Table 4.18 This table show an accumulated point in Pre-test and Post —test of

Speaking skill
NO Pre-test Speaking (5) Post-Test Speaking (5)
1 3 4
2 3 4
3 3 4
4 4 4
5 3 4
6 4 5
7 3 4
8 3 4
9 2 3
10 4 4
11 3 4
12 2 4
13 4 5
14 3 4
15 4 5
16 2 3
17 3 4
18 3 4
19 4 S
20 4 5
21 y. 3
22 3 3
23 3 3
24 3 4
25 4 5
26 4 5
27 3 4
28 3 4
29 2 3
30 3 4
31 4 5
32 3 4
33 3 4
34 3 4
35 2 4
36 2 4
37 4 4
38 2 4
39 3 4
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Table 4.19 Shows the Pre and post IDI results in based on observation check list
Reading skills . The students (12.82%-30.76%) got ascore of 2 corrected answers Over
5 items = Weak.

The students need to improve in reading skills. At the post IDI the students
(5.12%-23.7%) got a score of 2corrected answers Over 5 items =Weak

The students (20.64%-66.66%) got a score of 3 corrected answers over 5
items=Adequate .The students need to motivation and continuous practice. At the post
IDI The students, (23.07%-66.66%) got a score of 3 corrected answers over 5 items =
Adequate The students have good reading skills They need motivation and continuous
practice.

The students (12.82%-61.53%) got a score of Scorrecte answers Over 5 items =
Competent. The students they have very good reading skills and show confidence. At
the post IDI the students (25.64%-66.66%) got a score ofScorrecte answers Over 5 items
= Competent The results =The students have improved in Reading skills after IDI The

student got high score in accumulated points in Reading test
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Table 4.20

This table show an accumulated point in Pre-test and Post —test of Reading skill

NO Pre-test Reading (5) Post-Test Reading (5)
1 4 4
2 4 4
3 4 4
4 5 5
5 3 4
6 4 5
7 3 4
8 3 4
9 2 3
10 4 4
11 3 4
12 2 3
13 4 5
14 3 4
15 4 5
16 2 3
17 3 4
18 3 4
19 4 5

20 g 5

21 3 3

22 3 5

23 3 3

24 3 4

25 4 5
26 3 5

27 3 5
28 2 4
29 3 3
30 4 4
31 3 5
32 3 4
33 3 4
34 3 4
35 2 4
36 4 4
37 2 5
38 3 4
39 3 4
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Table 4.21 Shows the pre and post IDI results in based on observation check
list Listening skills.

The students (12.82%) got a score of  0-1 corrected answer over s items = Inadequate. The
students need to improvement in this skill. At the post IDI the students (2.56%-7.69%)
got a score of  0-1 corrected answer over 5 items = [nadequate |

The student (17.94%-33.33%) got a score of 2 corrected answers Over 5 items
= Fair. The students are slow in listening skill . They need to practice to practice
listening in order to improve. At the post IDI the students (12.82%-30.76%) got a score
of 2 corrected answers Over 5 items= Fair.

The students (30.76%-51.28%) got a score of 3 corrected answers overs items
= Adequate .The students have good listening skills .They need to become more
confident and motivated through constant practice. At the post IDI the students
(28.20%-48.71%) got a score of 3 corrected answers over5 items = Adequate.

The students (20.51%-30.16%) got a score of 5 corrected answers Over5 items
=Skilled . The students have very good in listening skill. They can clearly understand
English conversations. At the post IDI the students (33.33%-38.46%) got a score of 5
corrected answers Over5 items = Skilled

The results show that the students have improved in Listening skills after DI

The student got high score in  The purpose of the accumulated points in Listening test
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Table 4.22 This table show an accumulated point in Pre-test and Post - test of

Listening skill

NO Pre-test Reading (5) Post-Test Reading (5)
1 4 5
2 3 4
3 3 4
4 3 4
5 3 4
6 4 4
7 4 4
8 3 4
9 2 3
10 3 3
11 8 4
12 2 4
13 4 4
14 4 4
15 4 5
16 2 3
17 3 4
18 3 4
19 4 4
20 4 4
24 2 3

22 3 5
23 3 3
24 3 4
25 4 4
26 4 4
27 3 3
28 3 4
29 2 3
30 3 4
31 4 4
32 3 4
33 3 4
34 2 4
35 2 4
36 2 4
37 4 4
38 3 4
39 3 4
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Table 4.24 Differences between Pre and Post IDI based on the mean on the

accumulatedpoinl's
Student Pre-test Decision Post-test Decision
Number Score SD Mean Point/ Score Sb Mean On Point/
Scale Scale
1 15 0.50 375 Good 17 0.50 425 Good
2 14 0.58 3.50 Good 16 0.00 4.00 Good
3 15 0.58 3.50 Good 16 0.00 4.00 Good
4 15 0.96 375 Good 15 0.50 4.25 Good
5 12 0.00 3.00 Pass 16 0.00 4.00 Good
6 16 0.00 4.00 Good 18 0.58 4.50 Very good
7 14 0.58 3.50 Good 16 0.00 400 Good
8 12 0.00 3.00 Good 15 0.50 3.75 Good
9 8 0.00 2.00 Not pass 12 0.00 3.00 Pass
10 14 0.58 3.50 Good 14 0.58 3.50 Good
11 12 0.00 3.00 Pass 16 0.00 4.00 Good
12 8 0.00 2.00 Not pass 14 0.58 3.50 Good
13 16 0.00 4.00 Good 18 0.58 4.50 Very good
14 14 0.58 3.9 v good 16 0.00 4.00 Good
15 17 0.00 4.00 good 19 0.50 4.75 Very good
16 8 0.00 2 Not pass 12 0.00 3 Pass
17 12 0.00 3 Pass 16 0.00 4 Good
18 12 0.00 3 Pass 16 0.00 4 Good
19 16 0.00 4 Good 18 0.58 4.5 Very good
20 16 0.00 4 Good 18 0.58 4.5 Very good
21 8 0.00 2 Not pass 12 0.00 3 Pass
22 13 0.50 325 good 17 0.96 4.25 Good
23 i2 0.00 3 Pass 12 0.00 3 Pass
24 12 0.00 3 Pass 15 0.50 375 Good
25 15 0.50 3.75 Good 18 0.58 4.5 Very good
26 16 0.00 4 Good 18 0.58 4.5 Very good
27 12 0.00 3 Pass 15 0.96 375 Good
28 12 0.00 3 Pass 16 0.00 4 Good
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Table 4.24 Differences between Pre and Post IDI based on the mean on the

accumulated points
Student Pre-test Decision Post-test Decision
Number Score SD Mean Point/ Score SD Mean On Point/
Scale Scale
29 8 0.00 2 Not pass 12 0.00 3 Pass
30 12 0.00 3 pass 16 0.00 4 Good
31 16 0.00 4 Good 18 0.58 4.5 Good
32 12 0.00 3 Pass 15 0.50 3.75 Good
33 12 0.00 3 Pass 15 0.50 375 Good
34 11 0.50 275 Pass 15 0.00 4 Good
35 10 0.58 ] Pass 15 0.50 3.75 Good
36 10 0.00 2 Not Pass 15 0.50 3.75 Good
37 16 0.00 4 Good 18 0.50 4.25 good
38 10 0.58 2.3 Not pass 15 0.50 375 Good
39 12 0.00 3 Pass 16 0.00 4 Good
Pass Good
0.28 3.15 0.30 3.93

Based on the table, the Pre-test results show : The number of students and the

ratings are:

0 student

7 students

15 students

17 students

Total

poor
not pass
pass
good

39 students
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Based on the table, the Post-test results show : The number of students got

0 student = got poor

0 students = got not pass

5 students = got pass

28 students = got good

7 student = got very good
Total = 39 students

he number of students in the Good (17 to 28 ) and Very Good (0 to7) increased.
No students got poor and not pass. The overall mean for English Comprehension in
Pre-testis 3.15= Pass and the mean for English Comprehension in Post-testis 3.93
= Good.

Scale Interpretation/decision points means

1.00- 1.50 = Poor
1.51-2.50 i Not pass
2.51-3.50 = Pass
3.51-4.50 St Good
4.51-5.00 £ Very good

Source: Theoretical interpretation : ( Bonchom , Bonsong) 2535



Table 4.25 T-test results of English Comprehension

This table show Pre-test results of English Comprehension
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NO | Reading | Speaking | Listening | Writing | SD mean | Highest | Lowest | Total
score score
1 4 3 4 4 0.50 | 3.75 4 3 15
2 4 3 3 4 0.58 3.5 4 3 14
3 4 3 3 4 0.58 3.5 4 3 15
4 5 4 3 3 096 | 3.75 5 3 15
5 3 3 3 3 0.00 3 3 3 12
6 4 4 4 4 0.00 4 4 4 16
7 3 3 4 4 0.58 3.5 4 3 14
8 3 3 3 3 0.00 3 3 3 12
9 2 2 2 2 0.00 2 2 2 8
10 4 4 3 3 0.58 3.5 4 3 14
11 3 3 3 3 0.00 3 3 3 12
12 2 9 2 2 0.00 2 2 2 8
13 4 4 4 4 0.00 4 4 4 16
14 3 3 4 4 0.58 3.5 4 3 14
15 4 4 4 4 0.00 4 4 4 17
16 2 2 2 2 0.00 2 2 2 8
17 3 3 3 3 0.00 3 3 3 12
18 3 3 3 3 0.00 3 3 3 12
19 4 4 4 4 0.00 4 4 4 16
20 4 4 4 4 0.00 4 4 4 16
21 2 2 2 9 0.00 2 2 2 8
22 3 3 3 4 0.50 | 3.25 4 3 13
23 3 3 3 3 0.00 3 3 3 12
24 3 3 3 3 0.00 £ 3 3 12
25 3 4 4 4 0.50 | 3.75 4 3 15
26 4 4 4 4 0.00 4 4 4 16
27 3 3 3 3 0.00 3 3 3 12
28 3 3 3 3 0.00 3 3 3 12
29 2 2 2 2 0.00 2 2 2 8
30 3 3 3 3 0.00 3 3 3 12
31 4 4 4 4 0.00 4 4 4 16
32 3 3 3 3 0.00 3 3 3 12
33 3 3 3 3 0.00 3 3 3 12
34 3 3 2 3 0.50 | 2.75 3 2 11
35 3 2 2 3 0.58 2.5 3 2 10
3 2 2 2 2 0.00 2 2 2 10
37 4 4 4 4 0.00 4 4 4 16
38 2 2 3 3 0.58 2.5 3 2 10
39 3 3 3 3 0.00 3 3 3 12
028 | 3.15 12.69




Table 4.26 This table show Post-test results of English Comprehension
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In post IDI, the researcher presented the result to answer the third research

questions that is

NO | Reading | Speaking | Listening | Writing | SD Mean | Highest | Lowest | 1 otal
)] )] 6)] )] score | score | 20
1 4 4 5 4 0.50 | 4.25 5 4 17
2 4 4 4 4 0.00 4 4 4 16 |
3 4 4 4 4 0.00 4 4 4 16
4 5 4 4 4 0.50 | 4.25 5 4 15
5 4 4 4 4 0.00 4 4 4 16
6 5 5 4 4 0.58 4.5 5 4 18
7 4 4 4 4 0.00 4 4 4 16
8 4 4 4 3 0.50 | 3.75 4 3 15
9 3 3 3 3 0.00 3 3 3 12
10 4 4 3 3 0.58 3.5 4 3 14
11 4 4 4 4 0.00 4 4 4 16
12 3 4 4 3 0.58 3.5 4 3 14
13 5 % 4 4 0.58 4.5 5 4 18
14 4 4 4 4 0.00 4 4 4 16
15 5 5 5 4 0.50 | 4.75 5 4 19
16 3 3 3 3 0.00 3 3 3 12
17 4 4 4 4 0.00 4 4 4 16
18 4 4 4 4 0.00 4 4 4 16
19 5 5 4 4 0.58 4.5 5 4 18
20 5 5 4 4 0.58 4.5 5 4 18
21 3 3 o) 3 0.00 3 3 3 12
22 5 3 5 4 0.96 | 4.25 5 3 17
23 3 3 3 3 0.00 3 3 3 12
24 4 4 4 3 0.50 | 3.75 4 3 15
25 5 5 4 4 0.58 4.5 5 4 18
26 5 5 4 4 0.58 4.5 5 4 18
27 5 4 3 3 0.96 1| 3.75 5 3 15
28 4 4 4 4 0.00 4 4 4 16
29 3 3 3 3 0.00 3 3 3 12
30 4 4 4 4 0.00 4 4 4 16
31 5 5 4 4 0.58 4.5 5 4 18
32 4 4 4 3 0.50 | 3.75 4 3 15 |
33 4 4 4 3 0.50 | 3.75 4 3 15
3 4 4 4 4 0.00 4 4 4 15
35 4 4 4 3 0.50 | 3.75 4 3 15 |




Table 4.26 This table show Post-test results of English Comprehension
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NO | Reading | Speaking | Listening | Writing | SD | Mean | Highest | Lowest | Total
) ) (5) (3) score | score | 20
36 4 4 4 3 0.50 | 3.75 4 3 15
37 S5 4 4 4 0.50 | 4.25 5 4 18
38 4 4 4 3 0.50 | 3.75 4 3 15
39 4 4 4 4 0.00| 4 4 4 16
0.30 ] 3.93 15.67

Table.4.3.17 Show the result of Post -test In this section the researcher gave

the comparison of the results of pre and post IDI. Moreover, the researcher presented

the impacts of IDI that affected in students *English Comprehension

Table 4.27 This table show T-Test: Paired Two Sample for Means of English

Comprehension

b

T~-TEST

/TESTVAL=0

/HISSING=AMALYSIS
/VARIABLES=scorel score2
/CRITERIZ=CI(.9500} .

T-Test
[DataSetcO]
One-Sample Statistics
Std. Errar
] Mean Std. Deviation hiean
scoret 38 12.69 2637 422
score? 39 15.67 1.896 304
One-Sample Test
TestValue=0
95% Confidence Interval of the
Difference
Mean
t df Sig. (2-tailed) Difference Lawer pper
scorel 30.055 38 .0oo 12.692 11.84 13.55
score2 51.590 38 .0oo 15.667 1505 16.28
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Figure 4.1 T-Test

Based on Table 4.27
The result of the Pearson correlation is Test value=0.000 which is significant
(2-tailed) Therefore the result of this study indicates a 95% Confidence Interval of the
Significant difference between English Comprehension after Pre and Post IDI. The
different mean of Pre-test and Post-test are (Pre —test 1s 12.692) and (Post ~test is
15.667). Therefore, Hlo which states that there is no significant difference between
Pre and Post IDI on student English Comprehension thru educational games is

rejected.



CHAPTER 5

Summary, Conclusions and Recommendations

This chapter presents the summary what has been done, what has been done,
what has been changed and most importantly the influences that IDI has exerted over
the change. The first part includes a brief summary of the research. The second part
includes the discussion of the research finding and answer to the research question.
The final part is the recommendation concerning the future application of the research
findings
5.1 Summary

This research is about Improving English Comprehension Thru Educational
Games A Case Study In Grade3 students of Intensive English Program Assumption
College Ubonratchathani

This research aimed to describe and analyzed the current situation of teaching
method of Assumption College Ubonratchathani on Grade 3 students; to diagnose the
current situation of Grade 3 in term of the IDI methods of Improving English
Comprehension of Grade 3

Moreover this study sought to answer these question. What is the current
situation of English Comprehension of Grade 3 students in terms of 4 skills : reading,
listening, Speaking and writing What are the appropriate IDI to improve the English
Comprehension skills of Grade 3 students ?What is the initial impact of IDI of

educational Games on students’ English Comprehension ?
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The study shows there is the no significant difference between Pre and Post
IDI on student English Comprehension thru educational games, and significant
difference between Pre and Post IDI on students English Comprehension thru
educational games.

The population of this research were 39 students of Intensive program of
Assumption College Ubonratchathani The research instruments that were developed
for the study were the pre-test and post-test of the achievement of accumulated points

5.2 Conclusion

The research, concluded that. Hlo which states that there is no significant
difference between Pre and Post IDI on student English Comprehension thru
educational games is rejected.

5.3 Recommendation

The resources, instruments, variables, population of this research are limited.

It is recommended to conduct a further study on the Improving English
Comprehension Thru Educational Games method on the four skills are using different
method to be integrated with teaching strategies for a effective enhancement on four
skill in English language of Thai students-Teachers will explore new methodology in

the Intensive English Program for appropriate development and change.
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Observation Checklist

34

Appendices

Student: Date of Evaluation:
Book Title: Author:
Important Elements / Degree of Completion and Development
Weaknesses Adequate Competent
2 3 5

1. Spelling and
Grammar

2. Supporting Details

3. Character analysis

4. Word Choice

5. Understanding of
key themes and ideas

6 Appropriate reading
level for the student.
Overall effort shown
in the product

7 Grouping of Ideas/
The piece is written
in writer’s own
words.
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Grade or score:

Explanation and Recommendations for future work

Observation :  Checklist for Speaking Skills (An Oral Presentation)

Speaker: Date of Presentation:
Topic or Task: Grade Level:
Teacher:
Criteria for the Speech / How well did the speaker do?
Inadequate Competent Skilled
. 3 5

1. Stayed within the time limit.

2. Used age- appropriate
language.

3. Maintained eye contact
with the audience and

used good body language.

4. Spoke in a logical sequence.

Everything “made sense” and
flowed nicely.

5. Gave facts and data to

support ideas.

6. Used appropriate visual aids
if allowed.

7. Voice 1s audible and clear.

8. Speaks clearly and distinctly
most of the time,
mispronounces a few words.

9. Stays on topic




QGrade or score:

86

Recommendations for improvement

Observation :  Checklist for Reading Skills

Student:

Date of Evaluation:

Book Title:

Author:

Reading (Basic Reading Skills, Reading Comprehension, Reading Fluency Skills)

Weaknesses
2

Adequate
3

Competent

5

1. Age Appropriate

2. Similar-looking letters
and numbers or similar-
looking words

3. Has difficulty
recognizing and
remembering sight word

4. Reader creates and share
a mental image that is
somewhat related to text

5. Reverses letter order in
words (i.e., saw/was

6. Demonstrates poor
memory for printed words

7. Reads slowly

8. Has trouble naming
letters
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Grade or score:

Recommendations for improvement:

Observation: Checklist for Listening Skills

Student: Evaluation Period: , to
Grade Level: Chronological Age:
Evaluator:

Key Elements for  / Good Description of the Student’s Ability Level

Listening in School

Inadequate 1 Infrequent Adequate 3 Skilled 5
Problems 2

1. Able to hear oral
directions and
follow them.

2. Able to listen and
respond to adults.

3. Able to socialize
with other children
through listening
and speaking

4. Listen attentively
and ask when I do
not mind the texture
matters

5. Able to pick
discriminate
sounds (phonics)
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Grade or score:

Explanation and Recommendations for future work

Summary of Experts [OC ratings

Decision on
test item
Average | 0.5-1.0 were
Test item Ex;l)ert Ex;z)ert Exgert of deemed
Ratings acceptable
Below 0.5 have
to be revised
Writing Skills
1. Spelling and Grammar +1 +1 +1 3 1
2. Summary of the book -1 -1 +1 -1 0.3
3. Character analysis -1 -1 0 -2 0.6
4. Description of plot -1 -1 +1 -1 0.3
and setting
5. Understanding of +1 +1 +1 3 1
key themes and ideas
6. Appropriate reading -1 -1 0 -2 0.6
level for the student.
Overall
effort shown in the product
7. Other elements
Speaking Skills
1. Stayed within the time +1 +1 +1 3 1
limit.
2. Used age- appropriate +1 a1 +1 3 1
language
3. Maintained eye contact +1 +1 +1 3 1
with the audience and
used good body language.
4. Spoke in a logical +1 +1 +1 3 1
sequence.
Everything “made sense”
and flowed nicely.
5. Gave facts and data to +1 +1 +1 3 1
support ideas.
6. Used appropriate visual 0 +1 +1 2 0.6
aids if allowed.
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Decision on

test item
Average | 0.5-1.0 were
Test item Ex;l)ert Exgert Exgert of deemed
Ratings acceptable
Below 0.5 have
to be revised
7. Kept the audience’s 0 0 +1 1 0.3
attention
with interesting language,
quotes, music, emotion or
other techniques.
8. Used voice and 0 0 +1 1 0.3
inflection
to enhance the presentation
9. Grammar and syntax 0 0 +1 1 0.3
did not interfere with the
message.
Reading Skills
1. Age Appropriate +1 At | L 3 1
2. similar-looking letters Al +1 il 3 1
and numbers or similar-
looking words
3. Has difficulty +1 +1 =4 3 1
recognizing and
remembering sight words
4. Frequently loses place 0 0 3 1 0.3
while reading
5. Reverses letter order in +1 +1 0 2 0.6
words (i.e., saw/was)
6. Demonstrates poor 0 0 0 0
memory for printed words
7. Reads slowly +1 +1 +1 3 1
8. Has trouble naming +1 +1 0 2 0.6

letters
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Decision on

test item
Average | 0.5—-1.0 were
Test item Ex;l)ert Exgert Exgert of deemed
Ratings acceptable
Below 0.5 have
to be revised
Listening Skills
1. Able to hear oral +1 +1 +1 3 1
directions and follow them.
2. Able to listen and +1 +1 +1 3 1
respond to adults
3. Able to socialize with +1 +1 +1 3 1
other children through
listening and speaking
4. Able to follow along in -1 0 +1 0 0
the classroom in spite of
moderate background
noise.
5. Able to pick i ar +1 3 1
discriminate
sounds (phonics)
6. Able to remember +1 +1 +1 3 1

sound (auditory memory)
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Decision on test

did I write?

item
Average 0.5-1.0 were
Test item EX]i)ert Ex;z)ert Exgert of deemed
Ratings acceptable
Below 0.5 have
to be revised
Checking My Work:
Writing Checklist
1. Did [ remember to +1 +1 0 2 0.6
indent?
2. Did I remember to spell oy | +1 +1 3 1
basic words correctly?
3. Is there a punctuation +1 +1 +1 3 1
mark at the end of each
sentence?
4. Did I re-read everything +1 +1 +1 3 1
to be sure it makes sense?
5. Is my handwriting neat? Rl sta] 0 #] 0.6
6. Do I have a good 0 0 1 1 0.3
opening (topic) sentence?
7. Is my handwriting neat? +] 0 0 1 0.3
8. Do I have a good 0 0 =l 1 0.3
opening (topic) sentence?
9. Do I have a good ending 0 0 +1 1 0.3
(closing) sentence that
wraps up my writing?
10. Did I do my best? Am +1 +1 0 2 0.6
I proud to hand my work
in?
11. How many sentences +1 +1 +1 3 1
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Summarize the number of student who answered the question correctly Pre-test

(collection point) The purpose of the collection of lessons.

NO Reading Speaking Listening Writing Total
1 4 3 4 4 15
2 4 3 3 4 14
3 4 3 3 4 15
4 5 4 3 3 15
5 3 3 3 3 12
6 4 4 4 4 16
7 3 3 4 4 14
8 3 3 3 3 12
9 2 2 2 2 8
10 4 4 3 3 14
11 3 3 3 3 12
12 2 2 2 2 8
13 4 4 4 4 16
14 3 3 4 4 14
15 4 4 4 4 17
16 2 2 2 2 8
17 3 3 3 3 12
18 3 3 3 3 12
19 4 4 4 4 16
20 4 4 4 4 16
21 2 2 ’) 2 8
22 3 3 3 4 13
23 3 3 3 3 12
24 3 3 3 3 12
25 3 4 4 4 15
26 4 4 4 4 16
27 3 3 3 3 12
28 3 3 3 3 12
29 2 2 2 2 8
30 3 3 3 3 12
31 4 4 4 4 16
32 3 3 3 3 12
33 3 3 3 3 12
34 3 3 2 3 11
35 3 2 2 3 10
36 2 2 2 2 10
37 4 4 4 4 16
38 2 2 3 3 10
| 39 3 3 3 3 12
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4Listen attenthely 1 2|2 1)1 I ARAN SUIS[ Q331313303 3|3]51515]5(515]13]513 112 w0
ardaskuben] dorel mindthe tedue mzlles \: §
5 A bo pick dkcimirale 1! 112 )3 313]3 EIEAEIEIRERA RN AR A R RREN 0 R ER R B ‘125 33
oLk ferics o
£ Atle fo remember sund 1|1 Hyzjz|z|2)2y243(3)3 N D I R E A A A 348
[{eudtoy memory) ]
[
Spealdng skills H]
18tyed wethin the time limi. 121242 T 33 3333333333331 3|303|3|5|5¢5]515)5{%15/5% 33
2 Used ageppopiete lrguase. 22242 SU3[3(313(313(3]3|3(3 R I M I I R A R I A B KR A B 38
3 Maintained eye corledt vith the sudience 2rd used sood body brgtage. 2(2[242 221 313(3 31313 MBI R R R AR FIE TR SR R R R R R A R B 3%
1. Spohe n a logial sequerce Buenthieg “made sense” and floved rcely 1222 AU R R R A R E S E B A A R M I B ET A A R 33
5. Gave facts and dele to suppe idkes. 2)2(2|2 2313 31313 31313 I3 I S S S o5 s 5| S Si5[5]5]5]8 8
6 Used apprensiate visuelaids Felloved 212)2|2 21313 31313 31313 I I I SIS S SSISIS|5|5 5]5]5]5]55 38
T¥eice is audble &nd deer. an? 20343 31313 K] BIPRS00 5 S5 5435 |5(5)5 53135 14
8. Speaks deearly anddistincly most of the time, risprenounces a fewwor. | 242422 AT 33[3]3]3]3]3]3 I I R R R I I A A B2 R B A K 33
3 5%ys on topc Hu? 713(3 3133 3133 AR A RS SRR R R R R A Y EA RN ER R R 34
9
Witing Skils
1 5pellieg ard Grarames 21 P I3 333 3|3 3|5 51515 51551515]515|5|5|5)545]515]5 3%
2. Supporting Detalk A1 33 333 1133 siayabals|s)sislsisis|s|s|s)sis|siels|siin 3%
3. Geclereralsis iy 33 31313 31313 UBL33S 5[5 S5 S 35 5 35t5y5|3 5| W 14
HY 33 313]3 31343 BB ETIHEEEEEE Stoqs st @ 3%
i 313 3133 3133 FEIEEIRAR AR R FAEA R RN ST B R RN Y B
Y DRI I I I
R 7343 31313 31303 SIEEEIEIRARS RN FRRAEE N ER R Y Ss|si 14
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Summarize the number of student who answered the question correctly Post-test

collection point The purpose of the accumulated points

NO Reading (5) | Speaking (5) Listening (5) Writing (5) Total 20
1 4 4 5 4 17
2 4 4 4 4 16
3 4 4 4 4 16
4 5 4 4 4 15
5 4 4 4 4 16
6 5 5 4 4 18
7 4 4 4 4 16
8 4 4 4 3 15
9 3 3 3 3 12
10 4 4 3 3 14
11 4 4 4 4 16
12 3 4 4 3 14
13 5 5 4 4 18
14 4 4 4 4 16
15 5 5 3 4 19
16 3 3 3 e} 12
17 4 4 4 4 16
18 4 4 4 4 16
19 5 5 4 4 18
20 5 5 4 4 18
21 £ 3 3 3 12
22 5 3 5 4 17
23 3 3 3 3 12
24 ! 4 4 3 15
25 5 5 4 4 18
26 5 5 4 4 18
27 5 4 3 3 15
28 4 4 4 4 16
29 3 3 3 3 12
30 4 4 4 4 16
31 5 5 4 4 18
32 4 4 4 3 15
33 4 4 4 3 15
34 4 4 4 4 15
35 4 4 4 3 15
36 4 4 4 3 15
37 5 4 4 4 18
38 4 4 4 3 15
39 4 4 4 4 16
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SPSS Post test

Number IZIZJ}IQIS[&]? ﬁ]?l‘C‘ll[12I13|,ﬂ IIBIL9|20|21122 ElZﬂ i 27;28!29'30131[32' NEAN
Reading Skills
LAge Appropdate 2124223 3| 33(3 2323033 (34353313 (3 313555 (5]5(5]5 382
2similarlocking letters and numbers or similarlocking words 22]2p3 3 3333 23| By 2|3 23333433 3p3p3I3l313]3(5)5]3 M
3 Has dfficulty recognizing and remermbering sight words 2| 2{313[3] 3 13)3 s|a)s]s|s|si5]s]s5|5|5i5]|5|5[515¢5]s[s5]s|575 132
4. Reader creates and share a mentalimage that is somewhat related
to text 212(21212( 212{2(2) 3|3 |3 2] 3333|313 )3]|3]3|3[315}505(5([5([5]515 4
SReverses letter arer in words fie,, saw/vas) 2(2)2(3)3} 3[3]33] 2 31555555555 (5[5){5(15]|515]|5|3|515
6 Demanstrates poor memory fTr printed werds 2{2|2)313) 3 {3 3133 5015|5151 5)5|305]5|5|3]5]5(5[5]3]35¢5 43t
TReads stemly z)zy2)2) 23{3[3 3433|333 345313331333 [3}5{5}5]|5[5]|5{5 3
8 Has ouble naming letters 222|342 3 [3]3]s| 3 {s|3|x]s[s]5]{s|s5¢5]5]5|5]|5[s5]5[5|5]|s505]5]5¢5 12
Listening  skills G
1.AHe to hear cral rections ! follcw them TRt 2i2p 2 (2(202f 212022 2331 2| 212|533 [2139213|2|5([5i(5|5}5]5 3.2%
2 Abke to listen and respond tG acults. 2|zf212) 222§z 22§ spafel s 333243335 |9|5{5y5{5{5]5 .46
3 Abde to sodalize ith other chilren through listening and speaking 1rtf2)2§2y 22|33y sy 2 a2 5 33 333 2q3 a5 2]8)515[5]5]5 384
aListen attentively Hu|tf242; 2(2|2j2)2j2f2| 22|23 [ 313323 2]%)23¢2|3|5(5]51515]|5 i1
and ask when tunct mind the texture matters 0.00
5 Abde to pick ciscriminate ni|tj2izy 2|2 TPEIRE( 233 a3 3R al5(5{5|5{5]5 3.
surds (phonics)
6 fdde to remember seunc 1[11z)242f 2 (2122} 2|2} 3] 2 EN 2 N 2l3[3j5(|5|5(515]5
(auditory memory) 0
¢
Speaking skills b
L5tayed vithin the time limit 212|2|2(2) 2)3|%|3 il3pztsla 4SS 5 5155 [5]5¢5 .67
2.Used age-appropriate language BHHEHEYEEE slafsis|s|s|s|s[s|s|s|5|s{5]|s5|s5]s 55
3. Maintained eye contact with the audience and osed geod body Bngual 2{2(2] 212} = [3]342 L3313 [ 35225151555 {5(55]|5]5 374
4. Speke in a logical secuence Evenything “made sense” and floved nicd 21212\ 2821 2 [313{3) 31 5 | 4[] 233 5| 3 3| 3| 343 | 24 2{%pS|5|5{5|5]5|5]5 362
5. Gave facts and data to suppart ideas. 2|212(2]2) 2 |2(2j31 315 | 2 L2 3(2[3}3]|3512]5t5{5|5]5{5/5]5]5 62
6.Useu approprate visual aids if altowec 2|1215[213) 2 (3|33 232 L33 21551585155 |5]5[(5[5}15]5 392
7 Voice is 2uditle ard dear. 2f2320203 2|3 3 3 22 2 S B2 232555 5y [5|57515]|5]5)5]S 392
8. Speaks dearly and distinctly most of the time, mispronounces a feve 212821213 2 131%(5) S [ 22 22031 2 2|3 573)5¢51505]5¢5]|5|5[5}5F5]5 8T
9 5tays on topic 2(2)2§2|3] 2q3{3]3[ 2| 3] % 313 23 [3]3]5)5|5(5]5i5i5]|5[5)5([575 1.87
[
{Writing Skills ¢
1.5pelling and Grarnemar 2(2(2{3|3 23343 33 Eh f 33| 25 5SS S5 55p5f5|5]5(5]5}5 4.55
2. Supporting Detalls 2{2)2)3[3] 33 3 25 2 AP 2 3835555 5553155513 188
3 Character analysis 202(2f2|3 32|30 By a2y a2l 223 B3 oS S 5SS ay5)5]5!5}5 3.87
4 Word Chiice 20212) 33 B3G5 s | 32| 3p R 255|555 5 5|5[5[515i5]5}5 a5
5 Understancing of key themes and iceas P AP P ET I K1 KT B IR S I Il IR S I IR R N Bl I ICR IR BN B BN IR LR IR IR N ] 282
6 Appropriate reacing level for the student Crell offont show in the
product P4 PAV2 ERETICH 1 1 b RN Il Il I 1333 3¢S s SEs|S|5|5(5[5]5{5[5]5]5{5i5{5[515 29
7 Greuping of weas/ The plece is whitten in vinter's ovin veords 2§212|2]31 3 |2|3[38 2 E B33 3 515150585555 5[5S5{S|515]5]5{5{5[5]5¢{15 295
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Lesson Plan

Learning Group: Foreign Languages Subject: English
Level: Primary 3 Semester: 2 Academic Year: 2015-2016

Learning Unit No. 1 Topic: __Speaking / Listening Asking and giving direction

Total: 5 hours Week No: 16 Date: 01-05 February 2016

1. Learning Standards:

F1.1: Understanding of and capacity to interpret what has been heard and read
from various types of media, and ability to express opinions with proper reasoning.

2. Indicators:

Specify/draw the symbols or signs corresponding to the meanings of sentences
and short texts heard or read.
3. Sub-Concept and Topie:

» Preposition use in giving direction

o Useful expression in asking and giving direction

e Common land marks
4. Learning Objectives ( Knowledge/Skills/Characteristics)

At the end of this lesson, the students will be able to:

Knowledg

1. Use the proper preposition in giving direction.

2. Read street signs.
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Skills

1. Ask and tell direction with the correct expression and direction.
Characteristics
1. Participate in the discussion and activities.

5. Learner’s Key Competencies

v Communication Capacity

v Thinking Capacity

a Problem-solving capacity

v Capacity for applying life skills

v Capacity for Technological Application

6. Desirable Characteristics

e Honesty and integrity

Self-discipline

Avidity for learning

Dedication and Commitment to work

7. Learning Processes/ Activities

Day 2= 20 October 2015

1. Warm -up - Play "Ball Pass'' and say names

% On the board the teacher draw a rough map of the neighborhood, just a few

streets and the school will do. Ask “Where is the school?” Have a student
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come to the board and point it out. Then ask where a few other landmarks are
and have students draw and label them on your map..
2. Presentation

A. Vocabulary and symbols

Turn back Turn left/right Opposite next to behind
Cross straight Near between in front of
traffic lights go up go down

Day 3 = 21 October 2015

3. Practice — Demonstration about the signs

Example: ask a student to “Turn right” or “Turn left” with a demonstration and
after a few individual checks feel free to have the whole class join in making sure they
are listening to the words right and /efi and not just turning from side to side by
occasionally instructing them to “Turn lefi, turn left” or “Turn right, turn right” which
should end up with everyone facing the back of the classroom. Anyone who isn’t facing

the correct direction needs to focus on the words more closely.
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3. Application and Evaluation

The students will give the right direction

Giving directions = —

[ Steecty mm shcerren wm&u‘

Yool see the sehood

: B Go straight ow, nrtil

1 North : vou pet to the schuol, an yos el
i west @East f

i South t‘xr il the stong n ; : i l '-—J

rm.a«fmx v @"{“f‘m}"‘ {‘?ﬂ} mﬁm

i)m:tt 7513

You'll see the schoot
ot yiwur vight,

straight alead of you,

..:ﬂl 1 F‘ =, | (Lo ot and givo the right direction: | oy
" TFara right m g -
Tarn left Fake the third tursing r— -—]

o the right

ﬁnl = e |
== EE Nz
[

—-J Yo't see the schood

Lea straight om,

—k ‘g*ﬁg )ﬁ “§§{}r§§;{§€§§{g§ paa,; ihe;thw\. 1 I

tucning {vi‘zi

w
=y

Day 4 = 22 October 2015

a. Review

The teacher will flash again the power point to review the prepositions

and signs .

b. Discussion

o The teacher show a road map and combined all the things

learned. preposition, signs and expression .

o The teacher give examples in the form of dialogue and using

the road map.
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Ex ample

A- Excuse me, how Can I get to the castle?

B-Go  along this road, then turn left and continue
for about 100 metres. Then  take the second turning on
the  right . Go straight on for about 150

metres. The castle is at the _end of the road,

opposite the cinema.

A- Thank you very much.

B- You're  welcome

Practice telling and asking direction by pair .

Day 5 = 23 October 2015

a. Warm up

b. Practice

c. Evaluation

Go to your pair then practice for Smins .

In this activity, students practice asking for and giving directions. In
pairs, they take it in turns to ask for and give directions from one
place to another on the map using the prepositions of movement

learned.

Teacher observe the students speaking and give them points.



8. Teaching Technique/Method

I Lecture [0 Experiment
04 MAT OSE

L] Integration [ Participation
[J Interrogation [J Project

[0 Other( Specity) Games

9. Teaching Materials

- Power point

- Worksheets

1 Demonstration
[J Storyline

LI Jigsaw
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10. Form of Assessment/ Measurement & Evaluation

102

the correct expressios

direction.

-practice in
every
activities
-worksheets
- oral

speaking.

presentation

Learning How to Measuring | Resources Assessment
Objectives measure tools Criteria
Knowledge
1. Use the proper -Exercise,
preposition in -To do the -Textbook, | Textbook, More than
giving direction . exercises -Power Power point, | 80% of the
-practice in point, Paper, students were
2.Read street signs. | every -Notebook, | Flashcards able to use
activities -A4 paper, Search proper
-worksheets | -Search Internet preposition in
- oral Internet. giving
speaking direction and
street signs
Skills
-To do the -pair -Map 70% of the
1. Ask and tell direct] exercises recitation -Power point | students can

tell the correct
question and
direction to

their partners.
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Learning How to Measuring | Resources Assessment
Objectives measure tools Criteria
Characteristics 90 % of the
1. Participate -To do the observation, student
actively during exercises if they were participated
classroom -practice in able to do the actively.
discussions every activity
activities
-worksheets
- oral
speaking.

11. Teaching Record:
1. Learning Objective / Knowledge / Learning Process
- 80 per cent of the student were able to understand, ask and give
direction with the correct expression, preposition and signs.
2. Learners’ Key Competencies
- The student were able to communicate with their partners and
think carefully what signs and preposition should they use.
3. Desirable Characteristics
- The students participated well during the class discussion and
activities.

- The students were able to cooperate and show team work to

come up with good presentation.
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12. Problems / Suggestions:
-Repetition and various activities help the student retain what they learn but they
have difficulty in remembering the spelling. So they were given a lot of written

activities to practice their spelling.

Signed,... .£@.. .......... &L, Subject Teacher

( MS.SUMALEE SEESAWAT )

Sighed. .. .. -4 .. AN NTT T . Team Teacher

Signed ... OMNIA..."...............2K. Checker
(MS. ARLENE INTHISEN)

......... /U AT

Signed.............. Checker

Academic Department

......... Y SO
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Lesson Plan

Learning Group: Foreign Languages Subject: English

Level: Primary 3 Semester: 2_ Academic Year: 2015-2016 Learning
Unit No. 2 Topic: Reading
Total: S__ hours Week No: 16 Date: 08-12 February 2016

1. Learning Standards:

F1.2: Endowment with language communication skills for exchange of data
and information; efficient expression of feelings and opinions
2. Indicators:

F1.2: Endowment with language communication skills for exchange of data
and information; efficient expression of feelings and opinions.
3. Sub-Concept and Topic:

Useful expression and asking and giving polite request.
4. Learning Objectives ( Knowledge/Skills/Characteristics)

At the end of this lesson, the students will be able to:

Knowledge

Understand the expression use in asking polite request

Skills

1. Use the expression in asking polite request

2. Arrange the scrambled sentences.



Characteristics

1. Participate actively during classroom discussions

2. Practice what they have learn inside and outside the classroom .

5. Learner’s Key Competencies

v

v

v

Communication Capacity

Thinking Capacity
Problem-solving capacity
Capacity for applying life skills

Capacity for Technological Application

6. Desirable Characteristics

Honesty and integrity

Self-discipline

Avidity for learning

Dedication and Commitment to work

7. Learning Processes/ Activities

Day 1 = 9 November 2015

1. Warm Up —

Show picture of King Naresuan

2. Presentation -.

- Present the reading using PPT/Game

- The teachers will read aloud then the students follow after teacher
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3. Practice

- Read the story again

- Unlock vocabulary

Day 2 =10 November 2015

1. Presentation

107

- Show picture then give them play Game match the vocabulary

2. Practice

- Practice Reading

Day 3 =11 November 2015

1. Evaluation

- Answer the worksheet attached

8. Teaching Technique/Method

[J Lecture
04 MAT
L] Integration

L] Interrogation

L] Experiment
LOSE
L] Participation

L] Project

L1 Other ( Specify) Games

[J Demonstration
L] Storyline

L1 Jigsaw
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9. Teaching Materials

- Power point - Notebook - food

- A4 paper. - colored markers - things inside the classroom

- Search Internet - pen/pencil
- Flashcards

10. Form of Assessment/ Measurement & Evaluation

Learning How to Measuring | Resources | Assessment
Objectives measure tools Criteria
Knowledge
Understand and -Exercise,
use the expression -To do the -observation, | -Textbook, | 80% of the
use in asking polite | exercises -Textbook, -Power students
request -practice in -Power point, were able to
every point, -Paper, understand
activities -Notebook, and use the
-worksheets -A4 paper, expression
- oral -Search use in asking
speaking Internet. polite
request.
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Learning How to Measuring | Resources | Assessment
Objectives measure tools Criteria
Skills
1. Use the
expression in asking | -To do the -Exercise, -Textbook, | 90 % of the
polite request exercises -observation, | -Power students use
2. Arrange the -practice in -Textbook, point, the
scrambled sentences | every -Power -Paper, expression in
activities point, asking polite
-worksheets -Notebook, request.
- oral -A4 paper, 80% of the
speaking. -Search students
Internet. were able to

arrange

scrambled

sentences.
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Learning How to Measuring | Resources | Assessment
Objectives measure tools Criteria
Characteristics
-Exercise, Textbook, The students
1.Participate actively | -To do the -observation, | Power participated
during classroom disq exercises -Textbook, point, during the
2.Practice what they | -practice in -Power Paper, discussion
have learn inside every point, Flashcards | and activity.
and outside the activities -Notebook, Search
classroom. -worksheets -A4 paper, Internet
- oral -Search
speaking. Internet.

11. Teaching Record:
1. Learning Objective / Knowledge / Learning Process

80% of the students were able to understand and use the expression use in
asking polite request.

70% of the students were able to answer the worksheet given .
2.Learners’ Key Competencies

The students were able to use the expression inside and outside the classroom ,
especially in communicating with their teachers.

3. Desirable Characteristics



111

12. Problems / Suggestions:
- The students participated well during the class discussion and activities.

- The students were able to cooperate and show team work.

Signed ... Subject Teacher

( MS SUMALEE SEESAWAT. )

Yghed=. " NIy F by ....... Team Teacher

(MS. APRIL A. DOCLIS )

SiEnedil ...V L BB TEL. e Checker
( MS. ARLENE INTHISEN )

......... D T N

SIACTNT=mEER 10 i Ti. Checker
Academic Department

......... Y SRUU
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Lesson Plan

Learning Group: Foreign Languages Subject: English

Level: Primary 3 Semester: 2__ Academic Year: 2015-2016
Learning Unit No. 2 Topic: Polite Interruption /Speaking
Total: 5 hours Week No: 18 Date: 15-19 February 2016

1. Learning Standards:

F1.2: Endowment with language communication skills for exchange of data
and information; efficient expression of feelings and opinions
2. Indicators:

F1.2: Endowment with language communication skills for exchange of data
and information; efficient expression of feelings and opinions.

3. Sub-Concept and Topic:
Useful expression and asking and giving polite request.

4. Learning Objectives ( Knowledge/Skills/Characteristics)

At the end of this lesson, the students will be able to:

Knowledge

Understand the expression use polite Interruption

Skills

Make a short conversation showing polite interruption.



Characteristics

1. Participate actively during classroom discussions

2. Practice what they have learn inside and outside the classroom.

5. Learner’s Key Competencies

v Communication Capacity

v Thinking Capacity

u Problem-solving capacity

v Capacity for applying life skills

v Capacity for Technological Application

6. Desirable Characteristics

Honesty and integrity

Self-discipline

Avidity for learning

Dedication and Commitment to work

7. Learning Processes/ Activities

Day 1 =2 November 2015

1. Warm Up —
The teacher well show a video clip about polite interruption and un polite.

2. Presentation -.
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a. Ask the student what is the different between the clips. Which is the
proper thing to do?
b. Explain the expression use in the video clip.

(e N

Xxcuse me,

Pardon me,

N /

3. Practice

The teacher will show more video clip and let the student follow after the

video.

Day 2 = 3"9 November 2015

4. Application

e Hand out the “Sentence Order’ worksheet for students to complete in pairs.

e Students will choose one situation to act .

Day3and 4 = 4" and 5" November 2015

5. Evaluation

1. The teacher will group the students into 4 then they will be given situation.

They are given 10 minutes to practice then they will present.



8. Teaching Technique/Method

L1 Lecture L1 Experiment
14 MAT OSE

[] Integration ] Participation
[ Interrogation [J Project

L] Other( Specify)

9. Teaching Materials

- Power point - Notebook
- A4 paper. - colored markers
- Search Internet - pen/pencil

- Flashcards

O Demonstration
[1 Storyline

L] Jigsaw

- food

- things inside the classroom
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10. Form of Assessment/ Measurement & Evaluation

116

Learning How to Measuring Resources | Assessment
Objectives measure tools Criteria
Knowledge
Understand and -Exercise,
use the expression -observation, - | -Textbook, 80% of
use in polite - oral Textbook, -Power the students
interruption speaking - Video clip point, were able to
-Search -Paper, understand
Internet. and use the
expression
use polite

Interruption
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Learning How to Measuring Resources | Assessment
Objectives measure tools Criteria
Skills
1. Arrange the
scrambléd sentences | - practice in - Exercise, - Textbook, | 85 % of the
2. Make a short every - observation, - | - Power students use
conversation activities Textbook, point, the
showing polite -worksheets - Power point, | - Paper, expression
interruption. - oral - Notebook, showing
speaking. - A4 paper, polite
- Search interruption
Internet.
80% of the
students

were able to

arrange

scrambled

sentences.




118

have learn inside

and outside the

classroom .

every
activities
-worksheets
- oral

speaking.

Learning How to Measuring Resources | Assessment
Objectives measure tools Criteria
Characteristics
observation -Textbook, - | The students
1.Participate actively | -To do the -Power participated
during classroom disq exercises point, during the
2.Practice what they | -practice in - video clip | discussion

and activity.

11. Teaching Record:

1. Learning Objective / Knowledge / Learning Process

85% of the students were able to understand and use the expression use in

polite interruption .

70% of the students were able to answer the worksheet given .

2. Learners’ Key Competencies

The students were able to use the expression inside and outside the classroom ,

especially in communicating with their teachers.

3. Desirable Characteristics
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12. Problems / Suggestions:
- The students participated well during the class discussion and activities.

- The students were able to cooperate and show team work.

Sinedi ...V . F BATEL. | e Checker
( MS. ARLENE INTHISEN )

......... ..\ . e

Academic Department
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(SPSS)  Pre-test
Humber Iig234l5|6[?‘ﬁé
Reading Skils
1A5e Appropriate 21212)2)2 MRAEE RIS EE RS A R IR 519 SIS]5|5]5]%
2 simiar-ooking felters ard rumbers o smiarloskng vioxds Az 22y sy s |35 HEIE R I HE BRI
3 Fas dificulty recognizing and remenmbering st wsords 21212)212 B EIEIEEIE S[5[5]5)5]5]5]5(5 HE SES(8|5]5]5
4. Rearkr reates and share & mental image that s somev 22|22 IR R EBEIEEE 515 S5[54615]5
SReverses letter order in words (i€, s3w/vas) 2422022 HHEEI BRI IR A R SIS|S5]|5]5]5]5)5][5 515 516]51515]°%
4 Demonstiates pook memony for printed vwords 2z)24242 3 HEIEIEIEI IR S[6{5]9|5¢{5[5}5]5 MR SUA1515]5)¢%
Theads slondy 202021212 Ha|fap2y2p3]3]3]3]3 HEHEEEEEEE 505 SES|5)5]5]5
2 135 tioubde naming letters 2|22 HEHEIEHEIEIEE SIS, S] 51555155 515 516|515 5]5
Listening  skills
1.4ble to hezr oral directions ard ‘Gllow thert i 2|22z 2f 2222 3E313033(31313})13 318 BEEIEIEEE
.80z to tten and rspordto adults Lt 22202022y 21213)3 P33P a 313 ]33]3 13 S15)5(5(51t5
3.Able to soaalize vith other chidrer: throush isterieg and speaking W22 22292022 |3[3]3¢313|3 JI3{3[31313 (3133 313 SISEEYS 51515 308
4 Listen sltertively THL[EfIe e ejz|2|2yz2p2|z 333031303133 313 AR AR RS RERN] 287
srd askvhen i do rot mind the fodure matiers 23
£ Abde to pick discrrvirate i 2024222151313 (3 3333133033 513 EISS[5 555 [ 318
sourds (phorics! 2 a0
5 (e to rernerbsr sourd et 22 a2zl z12)343 IR EREREEERERNE N 5z 1555 51505 ikl"? 3488
izuditory merony 9 ]
Y
Speaking skills I}
[Steyed within the tine bt 212]2|2)2 20202023 333 [3]3]3 HEIEAEAEA R R R R 8 HEEEIEERE 331
7 Lsed age-appropiete (e 212121212 SR 313133333 MR B EREAEIEIE 382
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Pre -Test and Post —Test

Subject: English Code : E13101 Level: Primary 3/3
No. of Items: 30 Total Points:

Part A. Look at the pictures below and choose the correct response.

(No. 1-5)

a. Yes, he does. ¢. No, he doesn’t.

b. Yes, she does. d. No, she doesn’t
Does she ever take a bus to school?
Does she ever take a taxi to school?
Does he ever take a train to school?
Does he ever walk to school?
Does she ever walk to school?
Does she ever ride a bicycle to school?
Does he ever take a subway to school?

Does he ever take a bus to school?
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Part B. Look at the picture and choose the correct answer. (No. 9-16)

a. He always helps his mom to a. They always play baseball at
wash clothes. the park.

b. He usually helps his mom to b. They usually play baseball
wash clothes. at the park. -

c. He sometimes helps his c. They sometimes play
mom to wash clothes. baseball at the park.

d. He never helps his mom to d. They never play baseball at

wash clothes. the park.
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0,
80 % 40 %
a. He always does his : . a. She always takes photo.
homework. b. She usually takes photo.
b. He usually does his c. She sometimes takes photo.
homework. d. She never takes photo.

¢. He sometimes does his
homework.
d. . He never does his

homework
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13.

Qo

o

100 %

He always works at the office.

. He usually works at the office

He sometimes works at the

office.

He never works at the office

14.

40 7%

a. They always watch movie at
home.

b. They usually watch movie at
home.

¢. They sometimes watch
movie at home.

d. They never watch movie at

home
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Part C. Answer the corresponding questions base on the given time. (No. 17-20)
17. What time does the train leave?

a. Itleaves at 4:00.
b. Itleaves at 12:00 .

c. Itleaves at 04:20

d. Itleaves at 12:20

18. What time does the plane leave?

It leaves at 06:00.

»

b. Itleaves at 07:30

c. Itleaves at 06:30

d. TItleaves at 07:00

19. What time does the boat leave?

a. Itleavesat 12:10.
b. It leaves at 02:00
c. lItleavesat 12:30

d. Itleaves at 02:40

20. What time does the bus leave?

a. Itleaves at 12:25.

b. Itleavesat 12:55

c. Itleavesat 12:30

d. Itleavesat 12:0




127

Part E. Look at the pictures and answer the questions by using the proper

prepositions.

Choose the answer in the box. (No. 17-20)

a. It's next to the lunch room.

b. It's across from the office.

c. It's between the music room and the gym.

d. It's next to the art room.

21. Where is the library? 22 Where is the classroom?

b e,
;

25 Where is the office?

}}‘

o
NG |

e
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Part F. Choose the correct word from the box.

a. clean b. shampoo c. turned off
d. toilet e. shower
My sister was in the bathroom, having a ( 26) . knocked

on the door and asked her to hurry up, because [ wanted to use the ( 27)

.She did not hear me, so I waited until she (28)

the shower and then I called again. "Just a minute," she

said. I have to rinse the (29) off my hair. " I waited a
minute , then knocked again. " Just a minute," she said. "I have to (30)
my teeth." Finally she opened the door and came out.

" At last! "I said, running in. " I could not have waited much longer! "
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Class Activities in Reading test




130

Class Activities

Writing Test And Listening Test

Class Activities in Speaking Test
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Out door Activities

Listening Test and Speaking Test
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