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The purpose of this study were to determi11e the teachers' perception towards 

Internal Quality Assurance (IQA) Assessment at program level and relationship with 

the teachers' demographic foctors: age, educational qualification, years of service in 

school, and academic rank in two Secondary High Schools in Laiza and Mai Ja Yang 

Tovi.rnships, Kachin State, Myanmar, and to compare teachers' perception towards 

internal quality assurance system according to teachers' gender. Two set of 

questionnaires were used to conduct this study: Questionnaires for teachers' 

demographic profile and Questionnaire5 for Internal Quality Assurance (IQA) 

Assessment at Program Level. 95% of the questionnaires were returned valid and data 

were analyzed by frequency, percentage. mean, standard deviation. and Pearson's 

Product Moment Correlation Coefficient (r). The findings of objectives were that the 
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teachers' perception towards total internal quality assurance system based on fifteen 

components was at low level. Therefore, there was no significant difference between 

male teachers and female teachers' perception towards internal quality assurance 

system according to teachers' gender. There was no significant relationship between 

internal quality assurance system at program level and other teachers' demographic 

factors: age, educational qualification, years of service in school, and academic rank. 

Since all the significant values were bigger than .05 at the significant level. 

The study recommended thal s:;hool's principals and board committee 

members should pay more attention to focus on IQA strategic planning and 

implementation process in order for promote schools' quality. In the implementation 

process. it is needed to report about SWOT analysis of the school and it should have 

drawn up the annual fiscal plan for school's expenditure of the whole academic year 

to get sufficient financial supporting from regional educational department, to give 

annual professional development trainings for teachers and other staff, to check all the 

needs of school's improvement and needs to provide teaching resources and teaching

aid ·materials for each subject so that the teachers could catch up and upgrade 

themselves by learning up-to-date knowledge to be able to distribute in classroom. 

Besides, the principals need to find out new ways 10 enhance their instructional 

leadership styles and school based management system. 
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CHAPTER I 

INTRODUCTION 

In this chapter, the researcher presents background of study, problem 

statement, research questions, research objectives, research hypothesis, theoretical 

framework, conceptual framework, scppe and limitation of the study. definition of 

tenns, and significance of the study. 

Background of the Study 

Since the tum of the new century. there have been drastic impacts from 

economic globalization, breakthroughs in information and computer technology, 

international · market competitions, and rapidly increasing local social-political 

demands on nearly every country in the world. on: facing up these impacts and 

challenges, numerous education reforms have been initiated in the Asia -Pacific 

Region and around the world (Cheng & Townsend, 2000). According to Cheng 

(2001), the world-wide education reforms are experiencing three waves since 1970s. 

Quality assurance is the systematic review of educational program to ensure that 

acceptable· standards of education, scholarship and infrastructure are being 

maintained. 

Quality assurance helps to support teachers and build expertise and capacity in 

the education system to deliver positive outcomes for children and young people. 

Through sharing, understanding and applying standards and expectations, quality 

assurance helps to raise standards and expectation.s, and levels of consistency across 

teachers and schools. It is important in the planning and coordination of professional 



2 

development activities that a partnership and inter-establishment approach is adopted 

to ensure cross.:service and cross-sector working on standards and expectations. 

Quality · assurance fa education is an integral part of the daily work 

perfonnance of early childhood educatior. centers, primary schools, special schools 

and secondary schools. Moreover, it is also part of educational services and local 

authorities. Staffs use a wide range of activities to ensure thac high standards arc 

maintained and outcomes improved for children and young people. These include 

monitoring, self-evaluation and planning for improvement. Since assessment is 

integral to learning and teaching, and the curriculum, these quality assurance 

approaches apply equally to assessment. 

To mention as local concern for quality assurance system m Myanmar' s 

education system, ASEAN University Nct·n·ork organization mentioned that there are 

three countries without educational quallty assurance system, namely: Myanmar, 

Laos, and Cambodia. But they are still trying to have it since quality assurance system 

has been developed and practiced in South East Asia Countries. Myanmar is under the 

situation of education revolution and in the process of reforming new education 

system. Myanmar education system faces enormous challenges. The challenge of the 

lacking quality is pervasive in the Education System of .Myanmar. These are evidence 

in relation to finance, governance and management, pedagogy, equity, and quality. 

They also exist in different forms across the schools in the basic education sector, 

vocational schools and higher educatioi sectors. T.o date, no national quality 

assurance framework appears to have been developed. In the Myanmar educational 

context, there has no practicing both internal qua I it.y assurance assessment and 

external quality assurance assessment in any leveis of education system. And there is 
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no public organization or non-government organization for educational quality 

assurance system practice. Hence, this reason encourages the researcher to access . . 

internal quality assurance assessment at program level at two Secondary High Schools 

in Kachin Special Region. 

Statement of the· Problem 

In the educational setting, not only in national level but also at institution level 

and school PfOgram level, nowadays, several researchers agree that it becomes vitally 

crucial to apply and practice quality assurance system for the academic achievement 

of individual student and the ongoing progress of schools. 

Especially, the policy and practices of quality assurance system at the program 

level in a school is very important to ensure making a progress of individual student's 

academic achievement. Including principal, administrators and tea~her:; have to 

participate in the implementation process of quality assurance system. It is called 

internal quality assurance system. 

The two high schools chosen by the researcher 'pre from Laiza Township, and 

Mai Ja Yang Township, those are in the Kachin Special Autonomy Region II which is 

under the control of Kachin Independence Organization and Kachin Regional 

Government. lt is situated a t the frontier of Yunnan Province. the Western part of 

China and Eastern Part of Kachin State, Myanmar. These two schools are the biggest 

high schools in Kachin Special Region. There are around two thousands students in 

each school. Most of the Kachin youngsters are studying at those schools. However, 

the teachers are never enough for the students and there are over 60 students in each 

classroom. Besides, Most of the teachers have lack of educational background 

knowledge for their teaching profession and among them. some teachers never 
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attended three months long teacher training and have no experience how to participate 

in the process of internal quality assurance assessment at program level of school. 

These reasons encourage the researcher to do this research at these two high schools. 

Research Questions 

1. What are teachers· demographic profi les including age, gender, academic 

rank, educational qualification, md y,ears of service in school in two 

secondary high schools in Laiza Township and Mai Ja Yang Township, 

Kachin State, Myanmar? 

2. What are the teachers' perceptions towards [nternal Quality Assurance (IQA) 

in Secondary High schools in Laiza and Mai Ja Yang Townships, Ka.chin 

State, Myanmar? 

3. ls there any relationship between the teachers· perception towards Internal 

Quality Assurance (IQA) according to teachers' ages, academic rank, 

educational qualification, and years of service in education in Secondary High 

schools in Laiza and Mai Ja Yang Townships, Kachin State, Myanmar? 

4. Is there any difference between male and female teachers' perception towards 
. . 

the internal quality assurance in Secondary High schools in Laiza and Mai Ja 

Yang To,vnships, Kachin State, Myanmar? 

Research Objectives 

I. To identify the teachers' demographics including gender, age, educational 

qualification, years of service in school , and academic rank in Secondary High 

schools in Laiza and Mai Ja Yang Townships, Kachin State, Myanmar. 
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2. To detennine the t~chers' perception towards Internal Quality Assurance 

(IQA) in two Secondary High schools in Laiza and Mai Ja Yang Townships, 

Kachin State, Myanmar. 

3. To deteft!1ine the relationship between teachers' perception towards Internal 

Quality_ Assurance (IQA) according to teachers' ages, educational 

qualification, and years of service in education, and academic rank in 

Secondary High Schools in Laiza and Mai Ja Yang Townships, Kachin State, 

Myanmar. 

4. To compare teachers' perception towards internal quality assurance system 

according to teachers' gender. 

Researcll Hypothesis 

1. There is a significant relationship between teachers' demographic profilt:s 

and teachers' perception towards the internal quality assurance system 

practice at two secondary high schools in Lai:za and Mai Ja Yang 

Townships, Kachin State, Myanmar. 

2. There is a significant difference of teachers' perception towards the 

internal quality assurance system practice at two Secondary High Schools 

in Laiza and Mai Ja Yang Townships, Kachin State, Myanmar according 

to teachers' gender. 

Theoretical Framework 

In this study, the theory of quality assurance system especially ASEAN 

University Network's quality assura11ce system assessment at program level will be 

used as major theory for this study. 
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To explain in breif the criteria from the Lheoretical framework of this study, 

expected learning outcomes means what we expec.t the student to learn and what we 

expect our graduates to have learnt in terms of knowledge, skills and attitudes or 

competencies. P~ogram specification me~ identifying those aspects of the program 

that are designed to meet the requirements of the relevant bodies. By institutional and 

teaching teams to promote discussion and reflection on new and existing programs 

and to ensure that there is common understanding on the intended learning outcomes 

of the programs. Program stnicn1re a·nd content means the requirements for each 

program and consists of ·levels, modules, credits, schedule and duration etc. to 

complete each program. Teaching and Leaming Stategy means the curriculum is 

integrated by participating teaching staffs, students, !about market, and rregularly 

evaluated at the reasonable periods with the assessment scheme and methods. 

Students Assessment means an imP.ortant process 6.f finding out what learning 

experience students have achieved as a result of the process of teachini . It seeks to 

find answers to the questions: (i) in what ways are students different and (i i) how 

much change has taken place in students? 

Academic Staff Quality means competent staffs that have the knowledge and 

skills to effectively guide adult learners in meeting their goals. Support Staff Quality 

means the competent staff who are supporting academic staff and students such as 

librarians, laboratory technicians and educational welfare officers to reach schools' 

and programs' objectives. Student Quality means the quality students must have for 

the admission and after they graduate. Student Advice and Support means 

systematically recording and monitoring of student progress, and feedback to students 

in learning environment. Facilities and Infrastructure means Physical Learning 
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Resources, Equipment, JCT and digi_tal Library, Environmental Health and safety 

standards. 

..... Stakeholders SatlsfactJon ..... ... ... . 
~rogram Program Teach I OB and Student 
Specification Structure and Learning Assessment 

Content Strategy A · . 
--7 --:~ c 

h 
Expected I 
Leamtn1 Academic Staff Support Student Student Facllltles e 

f.-;- ~ 
Outcomes Quality Staff Quality advice and and Infra- -..;. v 

Quality Support structure e 
Quality m 

Assurance of Staff Development Stakeholders Feedback e 
"-". ~ 

and Activities 
--7 

Teaching n 
Learning t 

Pass Drop out Graduation Employablllty Research s 
~ ~ rates Time ~ rates 

..... 
~ • . 

Quality Assurance and lnternatlonal Benchmarking 
-

Adapted from Guide to AUN actual quality assessment at program level (2011, p· I 0) 

Figure 1: AUN-QA .assessment at Program Level. 

Quality Assurance of Teaching and Leaming is a process that lead to young 

learners who are both intrinsically and extrinsically motivated to inquire, infer, and 

interpret; to think reflectively, critically and creatively; and in the final analysis to 

make use of the knowledge and skills they have gained by becoming effective 

decision-makers. Staff Development Activities is to the recruitment and appointment 

procedures include a means of making certain that all new staff have at least the 

minimum necessary level of competence. Stakeholders Feedback means to provide 

important perspectives on the effectiveness of the performance of school and program 

activities. Output is the quality of the high-school graduates should achieve the 

expected learning outcomes and the needs of the stakeholders after they graduated. 
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Stakeholders Satisfaction means whether the students, graduates and labor markets 

are satisfied with the output of the program and schools' performance. 

Conceptual Framework 

This research mainly aimed to identify demographic profiles of teachers from 

two High Secondary High Schools in Laiza and Mai Ja Yang Townships, to 

determine the relationship between teactiers' perception towards Internal Quality 

Assurance (IQA) according to teachers' ages, educational qualification, and years of 

service in education, and ncndemic rank, and to determine the most important 

performance indicators and factors of internal quality assurance system at program 

level, and also to compare the difference between teachers' perception difference 

towards the internal quali ty assurance at program level. 

The following Figure 2 shows the conceptual framework of this study that 

includes demographic profiles of teachers and factors of internal quality assessment at 

program level. Since the researcher wants to know the relationship between teachers' 
. . 

demographic profiles and teachers' perception towards the internal quality assurance 

system, the researcher will use demographic profiles of teachers: age, gender, 

academic rank. educational qualification. years of service in school, and the factors of 

internal quality assessment at program level: {I) Program Specification, (2) Program 

Structure and Content. (3) Academic Staff Quality, (4) Support Staff Quality, (5) Staff 

Development, (6) Expected Leaming Outcomes, (7) Teaching and Leaming Strategy, 

(8) Quality Assurance of Teaching and Leaming Process, (9) Student Quality, (10) 

Student Advice and Support, (11) Student Assessment, (12) Facilities and Structure, 

(13) Output. (14) Stakeholders Satisfaction, and (15) Stakeholders Feedback. 
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Secondary High School in Laiza Township and Secondary High School in Mai .la 
Yang Township, Kachin State, Myanmar 

\ . 

Teachers' 
Demographic 
Profiles 

Age 

Educational 
Qualification 

Academic Rank 

Years of Service in 
School 

Gender 

Teachers' perception towards internal 
quality assurance system a t program level 

I. Program Specification 

2. Program Structure and Content 

3. Academic Staff Quality 

4. Support Staff Quality 

5. Staff Development 

6. Expected Learning Outcomes 

7. Teaching.and Learning Strategy 

8. Quality Assurance of Teaching and 
Learning Process 

9. Student Quality 

10. Student Advice and Support 

11. Student Assessment 

12. Facilities and Strncture 

13. Output 

14. Stakeholders Satisfaction 

I 5. Stakeholders Feedback 

Figure 2: Conceptual Framework of this study 

Scope and Limitations of the Study 

This research was conducted in December, 2014 only in two Secondary High 

Schools in Laiza Township and Mai Ja Yang Township, Kachin State, Maynamr. This 
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research tried to identify only fifteen assessment indicators of the quality assurance 

system practice in two secondary high sch.cols in Laiza and Mai Ja Yang Townships, 

Ka.chin State, Myanmar. Since this stujy was conductt::d with two particular 

organizations (Secondary High schools in Laiza and Mai Ja Yang Townships) Ka.chin 

State, in Myanrpar, the findings may be hopefully applicable for other schools in 

Ka.chin State, Myanmar. 

These two Secondary High Schools are the biggest schools in the same region 

(Kachin Special Region II) but exist in different two townships where have intemally

displaced people who fled from their pers~tivc villages because of civil wars. Both 

schools' student population is over 1000 students and teacher population over 50 

teachers in each school. Teacher population can vary-depending on that the school 

committee can hire new teachers according to budget. Besides, they use the same 

pro~ram, same curriculum, and teaching aid materials. Due to consideration of these, 

the researcher chose these two Secondary High Schools in Ka.chin Special Region II 

for conducting this research. 

Definitions of Terms 

Quality: refers to the set-up high-level specific and measurable standards 

that generate to get excellent output of schools. 

Quality Assurance: refers to the process for checking that the standards 

and quality of higher education provision meet agreed expectations. 

Internal Quality Assurance: refers to the process of ensuring that the 

provision a school and program level conforms to the approved 

procedures and that consistency is being achieved within the school. 

Teachers: refer to the teachers who are currently servin'g at two high 
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schools from Laiza Township and Mai .Ja Yang Township in Kachin 

State, Myanmar. 

Teacher Perception: means how the teachers understand the process and 
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outc.omes of practicing internal quality assurance assessment at program 

leYel at school. 

Teachers• Demographic Profiles: refer to the age, gen~er, education background, 

academic rank, and years of service in school of teachers who are 

currently seiving at two high schools from Laiza Township and Mai .la 

Yang Township in Kachin State, Myanmar. 

Age: refer to the age of the teachers who are currently serving at two high 

schools from Laiza Township and Mai Ja Yang Township in Kachin 

State, Myanmar . 

• Academic Rank: is the official position of teachers such as principal, 

assistant principal, senior ass:stant teacher, junior assistant teacher, who 

are working at the school. 

- Gender: refers to gender of the teachers who are currently serving at two 

high schools from Laiza To~'Jlsh ip and Mai Ja Yang To~nship in 

Kachin State, Myanmar. 

• Educational Qualification: refers to the education background of. the 

teachers who are currently 3erving at two high schools from Laiza 

Township and Mai .Ja Yang Township in Kachin State, Myanmar. 

- Years of Service in school: refers to the work experience of the teachers 

who are currently serving at two high schools from Laiza Township and 

Mai Ja Yang Township in Kachin State, Myanmar. 

Internal Quality Assurance: refers to 15 components those are the following 
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items and include under the AUN- Quality Assurance Assessment at 

program level of this research. 

1. Expected Learning Outcomes are sta~ements that specify knowledge, 

skills, or attitudes that learners have io know or be able to do as a result of 

a lellfning activity that is expected for a specific program of a school. 

2. Program Specification: refers to a statement of requirements or an 

expression of a design for a program in a school. 

3. Program Structure and Content: a complete program building upon 

the academic qualifications required for admitting students. 

4. Teaching and Learning Strategy is a description of how the teaching 

and learning strategies work, where they have been applied, results, and 

where to find further infonnation from experts in the fie ld, books, 

websites, and other resources. 

5. Student Assessment refers to Gathering information about the level of . . 

performance of individual students. 

6. Academic Staff Quality means competent staffs that have the knowledge 

and skills to effectively guide adult learners in meeting their goals. 

7. Support Staff Quality means the competent staff who are supporting 

academic staff and students such as iibrarians, laboratory technicians and 

educational welfare officers to reach schools' and programs' objectives. 

8. Student Quality means the clear student intake policy, adequate 

admission process, and actual study load consistent with the prescribed 

l()ad 

9. Student Advice and Support means systematically recording and 

monitoring of student progress, and feedback to students in learning 



environment. 

10. Facilities and Structure mean3 Physical Leaming Resources, 

Equipment, ICT and digi tal Library, Environmental Health and safety 

standards. 

11. QuJ!lity Assurance of Teaching and Learning Process refers to 

curriculwn development process involved all teaching staff members, 

students and the labor market, structure evaluation for student at 

reasonable time periods, using feedback from various stakeholders for 

Improvement, using the teaching and learnjng process, assessment 

schemes, methods for quality assuranc~ and continuous improvement 

12. Staff Development Activities ; refers to the recruitment and 

appointment procedures include a means of making certain that al l 

new staff have at least the minimum necessary level of competence. 

13. Stakeholders Feedback: refers to having adequate structured feedback 

from labor market, students, alumni, and staff 
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14. Output: refers to having as:ceptable and satisfactory level for passing rate 

and dropout rate, average time to graduate, employability, level of doing 

research. 

15. Stakeholders Satisfaction means having satisfied feedback from 

stakeholders 

Significance of the Study 

First, the proposed study would raise general awareness about the reality of the 

internal quality assurance system and practice of two high schools in Laiza and Mai .Ta 

Yang Townships in Kachin State, Myanmar. 
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Second, the findings from this study would · inform the principal and 

administrators, and teachers of the two Secondary High schools in Laiza and Mai Ja 

Yang Townships, Kachin State in order for the enhancement of their policies and 

practices oflQA, and in particular, how such their IQA practice may adversely impact 

their students' aq_ademic achievement and p~ogress of program. The findings may also 

be beneficial by helping these principals, administrators, heads departments, and 

subject teachers and how to take awareness of their practice of IQA. 

Third, the study's findings might be relevant not only to teachers of two secondary 

high schools but also to other schools' teachers who may experience the same or even 

more intense: feelings of what internal quality assurance system means, and how much 

important for the continuous progress of a s~hool is. 

Fourth, ir is hoped that the findings would help regional education administrative 

officers, the principals and school board committee members of two high schools to 

better understand how much important the internal quality assessment of a school. 

Such a mutual understanding may assist those administrators and officers in position 

of education authority to develop strategie3 and tactics aimed at alleviating some of 

the school based management system, learning and teaching for students' academic 

achievement, and continuous school development problems that they always face. 

Finally, the researcher believed that this study would be supportive to future 

researchers from ASEAN who are interested in doing research on quality as.surance 

system in Myanmar since it consists of some evidences and basis to learn further 

regarding internal quality assurance system assessment at program level in the 

educational organizations. Therefore, future researchers can get some resources from . . . 

this research if the findings are related in somehow to their study. 



CHAPTER II 

REVIEW OF LITERATURE 

l5 

This chapter presents a review of Quality, Quality Assurance, Definition of 

Internal Quality ·Assurance, Models of Quality Assurance, Components of Internal 

Quality Assu~ce: (1) Expected Learning Outcomes, (2) Program Specification, (3) 

Program Structure and Content, (4) Teaching and Leaming Strategy, (5) Student 

Asses.sment, • (6) Academic Staff Quality, (7) Support Staff Quality, (8) Student 

Quality, (9) Student Advice and Support, (10) Facilities and lnfr'dStructure, (t t) 

Quality Assurance of Teaching and Learning Process, (12) Staff Development 

Activities, (13) Stakeholders Feedback, (14) Output, and ( 15) Stakeholders 

Satisfaction, and previous study on IQA, Background of Two Secondary High 

Schools, and Summary of Literature Review. 

Quality 

Quality as a concept is considered as baseline standard in education which can 

be measured in a scale of reference. It is an expression of standard or the means by 

which certain set of standards in education can be achieved. 

Quality can be described as standards of something as compared to other 

things that is the degree of goodness or excellence. Quality pervades every aspect of 

the activities undertaken in the process of education and the wide array of beneficial 

results of educational activities on both individual learners and the wider society. 

According to . Maduewes! (2005), quality is a multifaceted concept, which 

encompasses how learning is organized and managed; what the content of learning is 

what level of learning to be achieved, whai it leads to in terms of outcomes and what 

goes on in the learning environment. 
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The quali ty is more than a collection of activities: it is a matter of attitude and 

organizational culture for performance. Quality of education is now an issue of global 

concern . As the nation's attention is increasingly focused on the outcomes of 

education, policy makers have undertaken a wide range of reforms to improve 

schools, ranging from setting new standards and tests, to redesigning schools, new 

curricula and new instructional strategies. 

Rising expectations about what students should know and be able to do, break

through in research on how children learn, and the. increasi ng diversi ty of the student 

population have all put significant pressure on the knowledge and skill teachers must 

have to achieve the ambitious goal dem;rnded ·of public education. That goal is to 

ensure that children of all backgrounds master a demanding core curriculum and other 

materials that will prepare them to assume their civic and social responsibilities in a 

democratic society and be able to compete within the global economy. 

For the development of education sector, the mindsets of the young need to be 

exposed to critical thinking, analysis and problem-solving strategies in a rapidly 

changing world. In striving to achieve these goals, quali ty of education crucially 

needs to take cognizance of the socioeconomic, political, rel igious, physical, scientific 

and technological aspects of life. 

The human factor is the most important component of the quality system, with 

a significant contribution to the success of continuous .quality improvement program. 

Quality should be an integral part of the organization's culture. Developing quality 

culture requires a change in attitudes, skills and abilities of the actors of the system. 

Due to the fact that quality is multi-facet, ever the last 15 years in higher education, 

there has been a nwnber of the contribution of researchers focusing on the difficulties 

of defining quality (Harvey & William, 2010). Besides, Harvey and Green (1993) 
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explained different concepts of quality pen;eived by different stakeholders in higher 

education. According to them, stakcholder's views on quality could be categorized 

based on five definitions: quality as exceptional, qualily as perfection, quality as 

fitness for purpose, quality as value for money, and quality as transformation. 

Quality Assurance 

Across the world, quality assurance (QA) is an indispensable system that 

ensures quality education is offered in schools. It in'volves instituting checks and 

balances to make certain that teachers and schools nre teaching the prescribed 

curriculum appropriately and learners' progressive outcomes are appealing (Allais, 

2009). United Nations Educational, Scientific and Cultural Organization (20 14) 

defines quality education as one that satisfies basic learning needs and enriches the 

lives of learners and their overall experience of living. 

According to Mishra (2007), quality assurance as a concept originally 

emerged from the manufacturing industry and later then spread to other sectors. 

There are many defini tions of quality assurance in education and the most 

completed detinhion is mentioned in Quality Assurance Handbook from Hong Kong 

(1994). 

"Quality Assurance is a collected process by which the university 

as an academic institution ensures that the quality of educational 

process is maintained to the standards it has set itself Through 

its quality assurance arrangement the university is able to satisfy 

itself. its student and interested external persona or bodies that: 

• its courses meet the appropriate academic and professional standards, 

• the objects of its courses are appropriate, 



18 

• the means chosen and the resources available for achieving those 

objectives are adequate and effective; and 

• the overall educational experiences of the students are regularly 

re\'.iewed for continuous enhancement." 

(H0ng Kong Baptist University, 1994) 

Besides, Quality assurance in higher education is described as the systematic, 

structured and continuous attention to quality in order to guarantee the improvement 

of quality in higher education and aims at naki ng higher education meet the needs of 

students, employers and financiers (DAAD. 2010). The approach to qual ity assurance 

consists of accreditation, external quality asrnrance and internal quality assurance. 

Quality assurance refers to the planned ~nd systematic actions deemed as 

necessary to provide adequate confidence that a· product or service will satisfy given 

requirements for quality (Boraham & Ziarati, 2002). Quality standards are critical and 

depend not only on expenditure levels but also on policy planning, implementation 

and monitoring. Concern about quality is ·uppermost in educational discourse all over 

the world. 

Generally, stakeholders are anxious to see that educational institutions deliver 

what they should deliver and that. which they del iver produces desirable outcomes. 

Therefore, for an educational program, quality assurance refers to the systematic 

monitoring and evaluation of the various aspects of the program to maximize the 

possibility of achieving program goals. 

Concept of Internal Quality Assu~ance (IQA) 

Internal Quality Assurance is kind of a buzzword among many higher 

education institutions (Boele, 2007). Even with those who have a strong desire to 
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introduce an effective system of internal quality assurance in their institutions, 

developing an effective system of internal quality assu.tance is still a big question to 

quite many educational managers nowadays. Views on IQA are varied, not least 

because Univershies are often at different stages of lQA development. Additionally, 

there are also many definitions of internal quality assurance from authors to authors; 

however, it is believed that they are more or less similar in the concepts. 

As defined by in the study conducted by Martin and Stella (2007), IQA is 

referred to "the policies and mechanisms inplemented in an institution or program to 

ensure that it is fulfill ing its own purposes and meeting the standards that apply to 

higher education in general or Lo the profe5sion or discipline in particular". Herein, it 

can be understood that an institution has to implement quality pol icies and quality 

mechanism in order to meet the quality standards imposed in higher education in 

general or required by the profession or discipline in particular. !QA was briefly 

defined in ADDA (2010) that "in the specific context of higher education institutions, 

lQA is the totality of systems, resources and information devoted to setting up, 

maintaining and improving the quality and standards of teaching, scholarship (student 

learning experience), research, and service to community." 

Likewise, Gonzalez (2008) elaborc.tely reviewed IQA systems as the systems 

which .. are aimed at enabl.ing the institutions to manage and control their quality

related core activities". It can be referred from those definitions that the University is 

responsible for establishing a system based on institutional resources to manage 

quality-related activities and ensure quality improvement in institutions. 

Summing up, from the above defi nitions, IQA in general can be defined as 

the overall management system which is implemented in the University to carry out 
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the quality policy for ensuring that University folfill its purpose and meet the 

standards set by external elements. 

Internal Qm1lity Assurance and Assessment 

Stephanie Mµtseleng Allais (2009) asserted that Quality Assurance (QA) clearly 

emerged as a principal business methodology in the Western world throughout the 

l 950's and in the early t 960's. 

The Internal Quality Assurer (!QA) is the driver of quality assurance in 

qualifications, both within national frameworks and within the quality and 

management systems of each approved center. The role, in terms of managing 

assessment so that it consistently meets national standards, is central to maintaining 

public confidence in each and every qualification issued. Therefore internal quality 

assurance is a key factor in managing ' risk' am.I t:nsuring that when certificates arc 

claimed for learners the requirements of the national standards have been reliably met. 

In the book, Quality Assessment Manual for the Internal Audit Activity 

published by Institute of Internal Auditors Research Foundation in 2013 mentioned 

that Quality requires monitoring and continuous improvement. The required elements 

of the Quality Assurance are ongoing monitoring and ·periodic internal and external 

quality assessments. Internal assessments comprise ongoing monitoring of the internal 

audit activity, coupled with periodic self-assessments. These internal assessments 

should be conducted by persons with in the internal audit activity under the direction 

of the academic board of school. The lack of independence must be recognized. The 

academic board of school should select and support the internal assessor(s) to ensure 

the greatest degree of objectivity possible. Internal assessments must include: 

I. Ongoing monitoring of the perfonnance of the internal audit activi ty; 
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2. Periodic self-assessment or assessments by other persons within the organization 

with sufficient knowledge of inlernal audit practices. 

Internal Quality Assurance ensures that an institution, system or program has 

policies and mechanisms in place to make sure that it is meeting its own objectives 

and standards. 

Models of Internal Quality Assurance 

According to Cheng (I 996a) and Cteng & Tam (1997), there are eight models 

of education quality that can be used to understand and manage qual ity of education 

from a perspective taking educational institution and its interface with environment 

into consideration. Table 3 summarizes the conception of quality assurance, 

conditions of usefulness, and key areas of concern of these models. The first three 

models, including the goal and specification model, the process model and the 

absence of problem model , are concerned with the internal quality assurance focusing 

on internal goal achievement, process improvement, and internal problem avoidance. 

These models can be used to manage an<l ensure internal quality in education. 

The Goal and Specification Model assumes that there are clear, enduring, 

normative and well accepted goals and specifications as indicators and standards for 

education institutions or education systems to pursue or conform. As discussed in the 

previous part on internal quality assurance, e.ducation quality defined by this model is 

the achievement of the stated goals or conformance to the specifications listed in the 

institutional plan or program plans. It is a type of internal quality. Quality assurance 

by this model is to ensuring achievement of stated goals and conformance to given 

specifications. The typical examples of quality indicators to be used may include 

students' academic achievements, attencance rate, dropout rate, and personal 



22 

developments, number of graduates enrolled in universities or graduate schools, 

staffs professional qualifications. etc. 

The Process Model assumes that nature and quality of institution process often 

determine the quality of output and the degree to which the planned goals can be 

achieved. ParticOlarly in education, experience in process is often taken as a form of 

educational aims and outcomes. Therefore, education quality defined by this model is 

mainly the smoothness and health of internal processes and the fruitfulness of learning 

processes. The process in an education institution generally includes management 

process, teaching process, and learning process. Thus the selection of indicators may 

be based on these processes, classified as ma'.nagemenl quality indicators (e.g. 

leadership, decision-making), teaching quality .indicators (e.g. teaching efficacy, 

teaching methods), and learning quality indicators (e.g. learning atti tudes, attendance 

rate). Quality assurance by this model is to ensure smooth healthy internal process and 

fruitful learning experiences. It is also a type of internal quality assurance with 

emphasis on internal improvement. 

The Absence of Problems Model assumes that if there is absence of problems, 

troubles, defects, weaknesses, difficulties, and dysfunctions in an education 

institution, this institution is of high education quality. Therefore education quality is 

defined as the absence of problems and troubles inside the education institution. 

Quality assurance relies heavily on institutional monito(ing and reporting to ensure no 

problems and deficiencies arising from its operation an~ structure. This is perhaps the 

oldest concept of internal quality assurance in use in 'industry (Feigenbaum, 1951 ). 

Quality control experts tend to look at quality as less scrap, rework, warranty costs, 

etc., of the final product. The management team of an education institution may set 

up stringent quality assurance and monitoring system in order to ensure a deficiency 



23 

free environment. Identifying strategies for internal itnprovement of an education 

institution can be more precisely done by analyzing pr~blems and defects as opposed 

to education quality. Therefore, this model is useful particularly when the criteria of 

education quality. are really unclear but the strategies for internal improvement are 

needed. 
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Figure 3: Models of Internal Quality Assurance 

AUN-QA Model for Internal Quality Assurance (IQA) System 

The AUN-QA model for an IQA system consists of 11 criteria covering the 

following areas: 1.) internal quality assurance framework; 2.) monitoring instruments; 
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3.) evaluation instruments; 4.) special QA-processes to safeguard specific activities; 

5.) specific QA-instruments; and 6.) fo llow-up activities fo r making improvements . 

An Internal Quality Assurance System is the totality of systems, resources and 

infonnation devoted to setting up, maintaining and improving the quality and 

standards of teaching, student learning experiei:ice. research, and service to the 

community. It is a system untler which managers and staffs satisfy themselves that 

control mechanisms are working to maintain aiid enhance the level of quality in 

higher education. 
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Adapted from Guide to AUN Actual Qual ity Assessment (201 l) 

Figure 4: AUN-QA Model for IQternal Quality Assurance (IQA) System 
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On the other hand, the research will use for this research is AUN-quality 

assurance model for the program level. The AUN-QA Model for program level 

focuses on teaching and learning with regard to the following dimensions: quality of 

input, quality of process, and quality of' output. 

..... Stakeholders Sat isf action ....... 
.I. rl--y 

Program Program Teaching and Student 
Specification Structure and Learning Assessment 

Content Strategy A 
-3o ~ c 

h 
E><pected I 
Learnl111 

~ 
Academic Staff Support Student Student Facilities e 

Outcomes Quality St aff Quality advice and and Inf ra- ~ v 

Quality Support structure e 
Quality m 
Assurance of Staff Development Stakeholders Feedback i e 

~ Teaching and Activities ~: n 

Learning I t 
Pass Drop out I Graduation Employability Research Is 

H rates rates Time -~~ I , i 

J ~ 
Qual ity Assurance and International Benchmarking -

Adapted from Guide to A LN actual quali ty assessment at program level (2011, p-10) 

Figure 5: AUN-QA Medel for Program Level 

The AUN-QA model for program level (see Figure 5) starts with the expected 

learning outcomes (1st Column). There are four rows in the middle of the model and 

the first row addresses the question of how the expected learning outcomes are 

translated into the program; and how they can be. achieved via teaching and learning 

strategy and student assessment. 

"The second row considers the "input". into the process including academic 

and support staff; student quality; student advice and supp011; and facilities and 

infrastructure." (AUN 2013, p12) 
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The third row addresses the quaiity assurance process of teaching and 

learning, staff development and stakeholders' feedback. The fourth row focuses on 

the outcomes of the learning process inc.uding'. pass rates and dropout rates, the 

average time to graduate, employabil ity of •he graduates, and research activities. The 

final column addresses the achievements and ends with the fulfi llment of stakeholders 

and the continuous improvement of the quality assurance and benchmarking. 

At the end of 2010, AUN had successfully completed ten actual qual ity 

assessments program level involving twenty-three undergraduate programs in seven 

AUN member universities within a 3-year period. To further enhance and sustain 

quality assurance practices and quality in higher education, AUN established an 

AUN-QA Documentation Review Committee and Procedure to keep its documents 

updated and relevant. The original .AUN-QA for p'togram level was revised to 

enhance implementation and assessment efficiency and effectiveness. The original 

and the revised AUN-QA model for program level are il lustrated in Figure 5 and 

Figure 6 respectively. 

Components of Quality Assurance Assessment at Program Level 

1. Expected Learning Outcomes 

Students come to the institutions to learn something. Therefore, we have to 

fonnulate very clearly what we expect the student to learn and what we expect our 

graduates to have learnt in terms of knowledge, skills and attitudes or competencies. 

We should also address professional ethics as part of the learning outcomes. 

The expected learning outcomes form the starting point for the self-assessment. 

We have to distinguish between generic and specific knowledge and skills. Life-long 
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learning embraces the pursuit of knowledge and contim,ling education throughout life. 

It takes place on an on-going basis 'from our daily interactions with others to the 

acquisition of formal quali fications. (ASEAN University Network-Quality Assurance, 

2007) 

2. Program Specification. 

(ASEAN University Network-Quality Assurance, 2007) suggested that the 

formulated learning outcomes should be translated into the program. It is important 

that the learning outcomes are well known to everybody. Therefore universities are 

recommended to publish a program specification for each program they otler. The 

program specification should be used: As a source of information for students and 

potential students seeking to understanding a program. As a source of infonnation for 

employers, particularly on the skills and other transferable intellectual abil ities are 

developed by the program. By professional and statutory regulatory bodies that 

accredit higher education programs which can lead to entry into a profession or other 

regulated occupations. Program specification should identify those aspects of the 

program that are designed to meet the requirenwnts of the relevant bodies. By 

institutional and teaching teams to promo:e discussion and reflection on new and 

existing programs and to ensure that there is common understanding on the intended 

learning outcomes of the programs. Program specification should enable institutions 

to satisfy themselves that the designers of the program are clear about their intended 

outcomes and that these outcomes can be achieved and demonstrated. Program 

specification can serve as a reference point for internal review and monitoring of a 

program's performance. As a source of information for academic reviewers and 

external examiners who need to understand the '.aim and intended outcomes of a 

program. As a basis for gaining feedback from ·.students or recent graduates, they 
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perceived the opportunities for learning to be successful in promoting the intt:ndt=d 

outcomes. 

The following information should be included in Lhe program specification: 

(!).Awarding body/institution, (2) Teaching institu.tion (if different), (3) Details of the 

accreditation by - a professional or statutory hody, (3) Name of the final award 

Program title learning outcomes of the program, (4) Admission criteria or 

requirements to the program, (5) Relevant subject benchmark statements and other 

external and internal reference poims used to prov ide information on program 

outcomes,(6) Program outcomes such as knowledge, ski lls and attitudes, and (7) 

Teaching, learning and assessment strategies to enable outcomes to be achieved and 

demonstrated. 

Program structure and requirements consist of levels, modules. credi ts, de. 

besides it needs to mention the date on which the program specification was written or 

revised. In addition, some institutions inc:ude such as Information on assessment 

regulations, Quality indicators, Particular learning · support, and Methods for 

evaluating and improving the quality and standards of learning. 

3. Program Structure and Content 

AUN-QA Guidelines (2011) <1sserted that it is imperative to ask how the learning 

outcomes are translated into the program and its courses. The program needs to be 

coherent and up-to-date and it also nee-Os how each course contributes to the 

achievement of the learning outcomes. · 

TI1e existing programs have developed and used a very diverse range of learning, 

teaching and assessment methods to enhance student learning opportunities. They 
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include flexible, blended, and virtual and distance learning approaches. TI1ese 

methods should be regularly evaluated in response to generic and discipline-specific 

national developments and incorporated where appropriate by curriculum developers. 

4. Teaching.and Learning Strategy 

Some of the best researched and the most widely implemented methods of helping 

all students to learn more successfully. The information includes a description of how 

the teaching and learning strategies work, where they have been appl ied. results, and 

where to find further information from experts in the fie ld, books, websites, and other 

resources. They have been demonstrated to be successful with students of all ages and 

ability levels, including those with various kinds of disabilities and those who do not 

learn in traditional ways. Following are links to different teaching and learning 

strategies, a description of liow they work, where they have been applied, resul ts, and 

where to find more information from individuals, books, web sites, and other 

resources. 

These strategies are most successfu l when they are implemented in a system that 

encourages collaboration among staff and students, and in which each is a part of a 

well-planned whole system. In some of the most successful si tes, teachers themselves 

have become in-house experts in specific practices which they share with their 

colleagues. It is important to recognize that while t\1ese strategies are useful. little will 

be accomplished in implementing them unless there is ongoing documentation of their 

results. There must also be efficient methQds of 'feeding that information back into the 

system so that there will be continuing progress in teaching and learning. It is also 

certain that these strategies are most effective when they are applied in positive, 

supportive envi ronments where there is r~cognition of the emotional, social and 
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physical needs of students and where individual strengths are recognized, nurtured. 

and developed. We welcome your feedback as ':"e ·conti nue to build the Teaching and 

Learning Strategies area as an effective rescurce for teachers and students focusing on 

improved academic achievement and striving to meet new academic standards. 

The AUN-QA Guidelines (2011) describe how to look at the learning process, the 

requirements of good teaching and learning strategy. In line with the overarching 

purpose of higher education, namely to foster higher order intellectual capacities in 

students. the following represent the characteristics of quality learning: 

- The ability to discover knowledge for om:sel f. Learners have research skills and the 

ability to analyze and synthesize the material they gathe_r. Learners understand various 

learning strategies and can choose the most appropriate for the task at hand. 

- The ability to retain knowledge long term. An approach to learning that emphasizes 

understanding rather than memorization results in greater retention. 

- The ability to perceive relations between old knowledge and new. Quality learning is 

always trying to bring information from various resources together. 

- The ability to create new understanding. Quality learners discover what others have 

learnt and documented, perceiving the relations between that knowledge and their 

o,,..n experiences and previous learning to develop new insights. 

- The ability to apply one's knowledge to solving problems, and to communicate 

one's knowledge to others. Quality learners form and substantiate independent 

thought and action in a coherent and articulate fashion . Besides, an eagerness to know 

more and Quality learners become lifelong learners. 
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Conditions necessary for quality le-drni ng are: Quality learning occurs when learners 

arc ready - in cognitive and emotional terms - to meet the demands of the learning 

task, when learners have a reason for learning, when learners explicitly relate previous 

knowledge to new, when learners are active in the learning process, when the learning 

environment offers adequate support for le.amers. Therefore, no one single teaching 

and learning strategy is valid for al l. Thought must ar least be given to the teaching 

and learning strategy behind the curriculum. 

5. Student Assessment 

An assessment approach analyses outputs, and the typical outcome of an 

assessment is graded, whether numerical, literal or descriptive. Assessments usually 

consider performance indicator data, usually quantitative in form. This data provides a 

measure of some aspect of an individual's or organization's performance against 

which changes in performance or the performance of others can be compared 

(Harvey, 2011 ). Assessment covers: New student entrance by means of input 

competency, Student's study progress by means of matrix/map/portfolio of the 

competency and outcome-based curriculum, and .Final/ Exit test of the graduates by 

means of Graduate Compettmcy Checklist· or comprehensive and integrated 

assessment 

Michael Julius Pepen (2013) asserted that assessment is an important process 

of finding out what learning experience students have achieved as a result of the 

process of teaching. It seeks to find answers to the questions: (i) in what ways are 

students different and (ii) how much change has taken place in students'? 

StudentsD achievement of the aims and objectives set for them in courses or 

programs are assessed and it helps to evaluate or judge how effective teaching has 



32 

been and recommend ways to improve teaching and learning. Student assessment is 

one of the most important elements of higher education. The outcomes of such 

assessment have a profound effect on students' future careers. It is therefore important 

that assessment is carried om professionally at .ali times and takes into account the 

extensive knowl~dge that exists on testing and e.xamination processes. Assessment 

also provides valuable information fo r institutions about the efficiency of teaching 

and learner suppon. Student assessment procedures are expected to: be designed to 

measure the achievement of the intended learning outcomes and other program 

objectives; be fi t for purpose, whether diagnostic, formative or summative; have clear 

and published grading/marking criteria; be undertaken by people who understand the 

role of assessment in the students' progression towards achieving the knowledge and 

skills associated with their intended qualification; where possible, not relying on the 

evaluation of one singlt:: t::xaminer; take account of all the possible consequences of 

examination regulations; have clear regulations coveriqg student absence, illness and 

other mitigating circumstances; ensure that assessment is conducted securely in 

accordance with the institution's stated procedures; ·be subject to administrative 

verification in ensuring the effectiveness of the procedures. Students are clearly 

infonned about the assessment strategy being used for their program, what 

examinations or other assessment methods they wi II be subject to, what will be 

expected of them, and the criteria that will be applied to the assessment of their 

perfonnance. 

6. Academic Staff Quality 

The teaching and learning of the subject requires a unified and comprehensive 

approach relying on teachers professionally trained and equipped with requisite 

knowledge 'and skills. Quality education produces good learning outcomes - and the 
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initial Lraining and preparation of teachers contribute to this aim. It is also imponant 

to assess the distribution of quality from w equity perspective to ensure that well· 

trained teachers are found across diverse schools and regions. 

Teacher quality encompasses a range of skills, competencies and motivation. 

As common sense suggests, specific training is required in order to expect quality 

services from a teacher or any other skilled professional. Data on training levels are 

one of the few indicators systematically col lected about teachers. This highlights the 

need for better measures of teacher quality that can be used to compare countries. 

Teaching staff are the single most important learning resource available to 

most students. It is important that those who teach have a full knowledge and 

understanding of the subject they are teaching, have the necessary ski lls and 

experience to communicate their knowledge and understanding effectively to students 

in a range of teaching contexts, and can access feedback on their own perfonnance. 

There are two issues that make the development of cross-nationally 

comparable indicators of teacher quality difficult: availability of data and uncertainty 

about the measurable characteristics of effective teachers. The types of data on 

teachers that are most widely collected by Ministries of Education, including teachers ' 

academic credentials and whether or not they are· cenified to teach, are only weakly 

linked to student achievement in countries where this relationship has been studied. 

The teacher quality indicator most often collected is the proponion of trained 

teachers, or those who have received the minimum organized teacher-training (pre

service or in-service) required by a given country. 
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A department's qual ity not only depend~ on the program but also the quality 

of the academic staff. The quality of academic staff encompasses qual ification. 

subject matter expertise, experience, teaching sk ills and professional ethics. The 

academic staffing covers full -time and part-time professors, lecturers, and visiting 

teaching staff. Tbe AU1'.1-QA Guidelines (2011) give a set of criteria on the quality of 

the staff. We have to check how far the university meets those requirements. So, we 

have to look at the size of the staff and their qualifications 

7. Support Staff Quality 

•Paid adult support' includes those employed by a school (or local authority), 

on a permanent or temporary contract. to support stu~cnts. There are two types of 

support staff: 'Unpaid adult support' includes volunteers who agree to share their 

expertise, in a structured or regular way, to benefit students. ' Direct' support workers 

included teaching assistants, special support assistants, or 'paraprofessionals' (US), 

learning mentors, and child welfare support workers, such as school nurses. 'Indirect' 

support is provided by staff such as libraria:is, laboratory technicians and educational 

welfare officers. Type of support has .been defined by Blatchford et al. (2008) in a 

recent report on the deployment and impact of support staff in schools. They derive 

six types of support; however, this review will only consider the first four types 

outlined, as follows: (1.) Support for leachers and/or the curriculum, (2.) Direct 

learning support for pupils, (3.) Direct pastoral support for pupils, and (4.) Indirect 

support for students. 

Moreover, there are two more kinds of support: General and Targeted. 

General support is considered to include: activities under1aken in the 'classroom' 

(widely defined to include library and sports facilities) to support the learning of all 
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class members; and activities undertaken to provide ' roving' support for the learning 

of individual students within a teaching period aimt::d at whole group teaching. 

Targeted support is considered to include that the activities undertaken within or 

outside the classroom to suppon the learning of individual or small groups of pupils 

aimed at increasing their participation a11d achievement; and that the activities 

undertaken to support the learning and participation of all pupils vulnerable to 

exclusionary pressures, not only tho ·e with impainnents or any pupils who are 

categorized as ' having special educational needs' 

Program quality depends mostly on interaction between staff and students. 

However, academic staff cannot perform well without the quality of the support staff. 

This might be staff that supports the li brary. laboratories, computer facilities and 

student services. Support Staff Quality can be measured by evaluating whether the 

support staff for the library, laboratories. the computer faci lities, the administration 

competent and sufficient or not. In addition, the sufficiency of the ratio of academic 

staff to support staff, and the support staff competent and sufficient in giving services 

to staff and students are effective or not. (AS.EAN University Network-Quality 

Assurance, 2007) 

8. Student Quality 

Not only in the education sector but also other sectors, the quality of the 

output depends a lot on the quality of the input. It means that the quality of the 

entering students is very important, and can determine whether the school's mission, 

objectives can be achieved or not in the future of school. 

The Guideline to AUN-QA assessment at program level mentioned that there 

must have ~ome definite criteria for t~e achievement school' objectives and progress 
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of school program, and also for the student quality of a school program to make sure 

accepting quality students. there are some diagnostic questions in selecting students. 

Those are how we analyze the development of the student intake: Reasons to worry, 

Causes of prob!ert_1s, and Prospects for the future. And another one is how the students 

are selected, anti what the requirements are for the ad111ission to school. Besides, it 

needs to consider other factors that wnat policy is pursued with regard to the intake of 

students, whether it aims to increase the intake or to stal;>ilize it, and what the reason is 

for that. In addition, what measures are taken to affect the quality and size of the 

intake, and what effect these measures have are needed to take into account in student 

intake selecting. And the last one is that how the program takes into account the level 

of achievement of entering students and how the program and secondary education 

are linked each other. 

On the other hand, students' stt:dy load and performance have to be 

considered as the factors for student quality. Whether or not the department or the 

school bas a credit points system and how credits are calculated are the first factors. 

Moreover, whether the program's actual study load corresponds with the prescribed 

study load or not and if the study load is dvided equally over and within academic 

years have to be taken into account for student quality. Besides, what measures arc 

taken in the field of program development and student advice is also needed to 

consider, when parts of the program deviate from the prescribed study load (too 

difficult/heavy or too easy), if these measures are effective, and the last one, whether 

an average student can complete the program in the planned time or not are also 

needed to take into account. And the most important one that cannot be neglected for 

student quality is that what indicators are used to monitor student progress and 

perfonnance. 
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9. Student Advice and Support 

Student progress is systematically recorded and monitored, feedback to 

students and corrective actions are made where necessary. In establishing a learning 

environment to support the achievement of quality student learning, teachers do all in 

-
their power to provide not only a physical and material environment which is 

supportive of learning and which is appropriate for the activities involved , bur also a 

social or psychological one. 

How students are monitored and supported by staff is essential to a good 

c.areer. The AUN-QA has defined that a university must ensure that a good physical, 

social and psychological environment is in place. 

10. Quality Assurance of Facilities and Structure 

ASEAN University ~etwork (2011, June) mentioned in "Guide to AUN actual 

quality assessment at program level" that there are lots of criteria to ensure internal 

quality assurance at program level. One of them is facilities and structure including 

physical resources, equipment, learning resources. digital library. information 

technology, ICT cemers, and envi ronmental he<ilth.and safet)' standards. 

AUN suggested that the physical res~urces to deliver the curriculum, 

including equipment, materials and information technology have to be sufficient. In 

addition, equipment needs to be up-to-date, readily available and effectively 

deployed. Besides, learning resources mus: be selected, fi ltered, and synchronized 

with the objectives of the study program. And a digital library has to be set up in 

keeping with progress in information and communication technology, and 

Information technology systems need to set up or upgraded. University computer 
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centers have to provide continuously a highly accessible computer and network 

infrastructure that enables the campus community to ful ly e.xploit information 

technology for teaching, research and development, services and administration. 

Environmental Health nnd Safety Standards need to meet the local requi rements in all 

aspects. 

Moreover, Renovation, painiing and repair of older school buildings should 

be done to bring them up to prolong the :ife span of equipment {Bakhada, 2004). 

Stakeholders should be keenly aware of fire and other safety issues. They should work 

to make the school environment as safe as possible and ~hould be aware of procedures 

in the event of an emergency for example, a staff member should be designated to 

supervise and manage fire protection at the .>chool, emergency exits should be clearly 

marked, doors correctly hung and alternative escape routes should be available 

(Ayaga, 2010). Facilities and resources shculd be in line with the formulated goals 

and aims, and with the designed program. Facilities must be also connected to the 

teaching and learning strategy. For example, if the philosophy is to teach in small 

working groups, small rooms must be available. Computer-aided instruction can only 

be realized with enough computers for the students. The main learning resources 

consist of books, brochures, magazines, journals, posters, information sheets, internet 

and intranet, CD-ROMs, maps, aerial photographs, satellite imagery and others. 

11. Quality Assurance of Teaching and Learning Process 

Leaming becomes real for students vvhen it has ties to the world around them. 

Direct experience with the environment gives them the opportunity to apply abstract 

concepts in a meaningful way. Using the real world as a framework for integrating 
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learning across disciplines helps students make connections, retain knowledge, and 

stay motivated to learn (Elder, 2003; NAAEE & NEETF, 2001 ). 

Leaming through direct experiences gives students the opportunity for "hands

on, minds-on investigations" {NAAEE, 2009, p. 4). They are able to apply what they 

have learned in real world contexts to address issues and solve problems. This is an 

important attribute of environmental education: the purpose is not only to develop an 

understanding of how the environment works and how that relates to everything else, 

but also to learn how to put that knowledge to good use (Elder, 2003) 

When students understand how they relate to the environment around them, 

they become more knowledgeable about their home, develop stronger ties to that 

place, and become more engaged citizens in the community (Sobel, 2005). 

Curriculum design shou ld stan with the fonnulation o f the expecLe<l learning 

outcomes. The next question wi ll be what courses are needed to achieve the learning 

outcomes and finally who will leach the cours.es? It is important that a curriculum 

development is seen as a joint undertaking. 

The confidence of students and other stakeholders in higher education is more 

likely to be established and maintained through effective and efficient quality 

assurance activities which ensure that programs are well-designed, regularly 

monitored and periodically reviewed, thereby securing their continuing relevance and 

currency. 

The quality assurance of programs and the degrees awarded are expected to 

include: development and p-ubl ication of explicit expected learning outcomes; careful 

attention to curriculum and program design and contei:it; specific needs for different 
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modes of delivery (e.g. fu ll-time, part-time, distance-learning, e-leaming) and types of 

higher education {e.g. academic, vocational, professional); availabi li Ly of appropriate 

learning resources; formal program approval procedures by a body other than that 

teaching the program; monitoring of student progres~ and achievements; regular 

periodic reviews _of programs (including external panel members); 

Students are the first to judge the quality or' teaching and learning. They 

experience the delivery methods. They have an opinion about the facilities. Of course, 

the information given by students has to be counter-balanced by other opinions. 

Nevertheless, the university is expected to carry out student evaluation and to use the 

outcomes for improvement. 

12. Staff Development Activities 

Quality in teaching and learning can be ensured by providing appropriate 

guidance and leadership, mechanisms that facilitate peer support networks and 

appropriate staff development activities. 

Staff development is essential to ensuring the quality of the students' learning 

experiences. Ideally, the development should cater for different levels of experiences 

and learning styles and support the ongoing development of the staffs. Kulp (2000) 

suggested a three stage "certification" path where they participate as students in the 

course they will teach, participate as a teaching assistant in the course they will teach, 

and finally teach on their o~vn, monitored by an experienced instructor or curriculum 

owner. However, fonnal stllff development activities can be supplemented by the set

up schools' guidelines. A second effective way of supporting quality is by providing 

or enabling peer support mechanisms. Peer support networks can also be a quality 

assurance p~ocess in themselves. 
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Institutions should ensure that their staff recruitment and appointment 

procedures include a means of making certain that al l new staff have at least the 

minimum necessary level of comperence. Teaching sraff shou ld be given 

opportunities to ~evelop and extend their teaching abi lity and should be encouraged to 

value their skills. Institutions should provide teachers with opportunities to improve 

their skills to an acceptable level and should have the means to remove them from 

their teaching duties if they continue to be demonstrably ineffecti ve. 

13. Stakeholders Feedback 

The objective of the stake.holder interviews and questionnaire survey are to 

gather the opinions of represematives fro_m the major stakeholder groups regarding 

reasons to develop an education program at the two high schools in Laiza and Mai .la 

Yang townships, suitable target audiences, goals of the program, potential benefits to 

the community, potential benefits to the schools, and anticipated challenges. 

Conducting interviews and questionnaire survey are direct methods of gathering this 

information and understanding the perspectives of the stakeholders in the specific 

education program (Seidman, 1998). The survey questionnaire wi ll be designed to be 

clear and understandable and to prompt complete and unbiased replies by avoiding the 

use of technical jargon, multiple questions, leading questions, and questions that could 

elicit a "yes" or "no" answer without a. follow-up questiqn (Merriam, I 998). 

ASEAN University Network _(201 1) has defined quality as "achieving the 

goals and objectives". Jt needs to take into consideration the requirements set-up by 

the stakeholders in the process of formulating the objectives. AUN suggested that it 

needs to have an efficient feedback monitoring system including adequate structured 

feedback from stakeholders: the students, staff, alumni, and the labor market. Besides 
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the schools need to maintain contact with its graduates via association of alumni. It is 

very important to get their feedback how they think of the program they studied. 

When it is necessary, the weaknesses of program can be adjusted by counting on 

stakeholders' feedback about their program and information about the developments 

in the labor market. 

14. Quality Assurance of Output 

The quality of the graduates s.hould achieve th~ expected learning outcomes 

and the needs of the stakeholders. Research activities:carried out by academic staff 

and students should meet the requirements of the stakeholders. In assessing the 

quality assurance system, stakeholders have to look not only at the process quality, 

but also take into account the output. Firstly, stakeholders must look at their graduates 

whether they achieved the expected standards or not, and the achieved outcomes are 

equal to the expected outcomes. And it needs to be considered that the graduates have 

acquired the expected knowledge, skills and attitudes. 

ASEAN University Network . · (2007) Quality-Assurance suggested that the 

output quality has to be evaluated within the framework of the process, we have also 

to look at the efficiency of our provisions, a:-id among other things we have to look at 

the pass rates and the <lropoul rates, the average time to graduation and the 

employability of graduates. Besides, it continuously recommends that the research is 

another important output from the process. The level of research activities carried by 

academic staff and students, research funding and research publications should meet 

the requirements of the stakeholders. 
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,15. Stakeholders Satisfaction 

Stakeholders' satisfaction survey is needed to gather feedback from every 

facet of two high schools: students, alumni! graduates, employers from labor market. 

Survey results will be used to inform continuous improvement throughout the schools. 

Some previous studies [Paraschivescu (2009), p-58-61 and Reavill ( 1998), p-132-136) 

made it possible a review of models' literature used to identify and manage the 

interests and expectations of stakeholders who contribute or receive secondary and 

higher education. Mandatory requirements were established for these institutions in 

order to prepare college students I students in the view of the recognizing of the 

stakeholders' interests. It has also analyzed the idea that accountability to stakeholders 

is an integrated pa1t of the way in which an educational institution maintains 

excellence in its educational products I services. 

ASEAN University Network (2011) indieated that it needs to analyze the 

satisfaction of all stakeholders after the· znalyzing the input, the process and the 

output. What do they think about our performance? How do we know that? There 

should be a system to collect and measure stakeholders' satisfaction referring to how 

the stakeholders think about school 's performance and how the school can know. The 

collected information should be analyzed for making progress of the program, quality 

practices and quality assurance system in school. 

Previous Study on I11ternal Quality Assurance 

According to Tan-Kay Chuan (2012). several . researchers have conducted 

many researches on internal quality assessment at program level; especially seven 

universities in ASEAN conducted se".eral researches on IQA their running thirty-two 

programs ~pectively since December 2007. University of Malaya conducted its 
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research on IQA Biomedical Engineering, Computer-Aided Design/Manufacture 

Engineering programs in December, 200i. De La Salle University in Philippines did 

research on IQA of Chemical Engineering, Applied E~nomics programs in August 

2008, and on Chemistry, Psychology, Literature programs in November 2010, in 

addition, on Phy~ics, Applied corporate Management, Software T~chnology programs 

in November 2011 respectively. Besides, Universitas Indonesia conducted research on 

IQA of the programs: Civil Engineering, Mechanical Engineering in December 2008 

and Architecture, Electrical Engineering, Chemistry and Metallurgy & Material 

Engineering in October 2010. Moreover, Vietnam National University - Hanoi 

conducted research on IQA of its programs; Information Technology in December 

2009 and Economics in December 20 I 0. Vietnam National University - Ho Chi Minh 

also did research on its program: Information Technology, Computer Science & 

Engineering, and Electronics & Telecommunications in December 2009, and 

Biotechnology, Manufac turing Engineering, and Vietnamese Studies in December 

2011. Besides, Institut Teknologi Bandung did research on IQA its programs: Physics 

and Phannacy in December 2008. And the last one, Universitas Gadjah Mada 

conducted IQA research on its programs: Pharmaceutical Sciences, Chemistry, and 

Medical Education in October 2009, in addition the programs Biology, Geology 

Engineering, and Civil & Environmental Engineering in June 201 l. 

And again, Willy L.M. Komba and other two researchers conducted a research 

about "Teacher Professional Identity and Quality Assurance in Tanzania: The Case of 

The University of Dar es Salaam." In their research, they mentioned that the success 

of quality assurance in higher education dei:ends on how well it is organized and the 

extent to which the stakeholders accept and own it. Indeed. how academicians 

perceive themselves, their profession, and others in the profession is reflected in their 
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practice which in turn affects the quality of education being provided. The research 

focused on assessing the dialectical relationship between the construction of teacher 

professional identity and quality assurance practices. 

Moreover, Trust ~yenya and Richard 1:3ukal iya did research on the topic, 

"Academic Staff Perceptions of the Impact of Internal Quality Audi t: The Case of 

Zimbabwe Open University" in 2014. Their research focused at establishing the 

perceptions of academic staff on the impact of internal quality audit on their work. 

Results from the study indicatt: that the majority of academic staff members 

W1derstood the objective of intcmal qual ity audits:. 

Background of Two Secondary High Schools 

The researcher chose two secondary High Schools in Kachin Special Region II 

that is situated in the Eastern pan of Kachin State, on the frontier of Myanmar and 

China. Laiza Secondary High School situated in Laiza ToV'mship which exists along 

the Myanmar and China Boarder. This school was set up in 1990 as a primary school. 

There are altogether 1203 students: 597 male students & 607 female students 

nowadays and the numbers of teaching staffs are altogether 50: 3 male teachers & 47 

female teachers. 

Mai Ja Yang Secondary High Schoel exists in Mai Ja Yang Township which 

is also at the boarder of Myanmar and China. In 1950, Mai Ja Yang was a small 

village and this school was then set up in 1954 as a primary school by the former 

village leader, Man Jak Du, with his own money. In 1964, the village development 

committee promoted the school to the community primary schoo l. And in 1982, The 

Local Government, Kachin Independence Organiz.ation enhanced the local education 

system and supported the school and promoted to the Secondary High School Level. 
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However, after five years the Burmese Army burnt the school down in August 1987. 

After signing ceasefire contract in 1994, the cmTent school was set up again. 

Currently, there are over 1871 students: 828 male students, and 1042 female students 

who are attending at this school nowadays. However, this school has not enough 

teaching staffs: j!JSt female teachers 59 and male teachers 9 altogether 68 teaching 

staffs who are currently in service at this school. The school compound is over 6 acre 

and it has teaching staffs' detached .houses, one football fie ld, four bui ldings for 

classrooms and offices. 

Schools' Internal Quality Assurance Practicum Situation 

The two schools' principals understood all the internal quality assurance 

factors and practiced internal quality assurance system at schools before civil war 

occurred in the Kachin Special Region. However, after occurring civil war in June, 

2011 , since then, all the schools in this region could not run their internal quality 

assurance system and IQA management effectively because all the schools, teachers, 

stakeholders had to worry about when they all need to fleet away if the Burmese onto 

the tov.'Ilships. In that situation, the Department of Education could not support the 

schools effectively and efficiently including financial needs within these four years. 

Therefore, to be able to know in detail about the consequences of the internal 

quality assurance system practicing in those schools after occurring the civil war, the 

researcher and other seasoned teachers gave short course training to the leachers from 

these two schools before collecting data, by confronting with the school board 

committee and principals in order to gh·e aw~reness of what Internal Qual ity 

Assurance System Assessment at Program lcvci, what their roles are, and how they 

have to panicipate in the implementation process of development of school. During 
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the training, the researcher explained each component by giving examples and 

showing diagram photos. lt took 30 minutes break after presenting about four 

components and encouraged them to discuss those issues in ten-people group. After 

giving short course training about IQA awareness at each school for 18 hours, the 

researcher distri~uted the questionnaire to them and collecred data. 

Summary of Literature Review 

Measuring teachers' perception towards internal quality assurance system at 

program level is very important since it determines how the teachers understand and 

practice it in school, and how they assess the service within academic institutions. The 

questionnaire consists of fifteen criteria and 68 items to access teachers' perception 

and how the school is practicing internal quality assurance system within the school, 

and what weaknesses the school has in the implementation process of school's 

development. Many researchers used this IQA self-assessment questionnaire at 

program level in their universities respectively. Those criteria for internal qual ity 

assurance assessment at program level are ( I) Program Specification, (2) Program 

Structure and Content, (3) Academic Staff Quality, (4) Support Staff Quality, (5) Staff 

Development, (6) Expected Learning Outcomes, (7) Teaching and Leaming Strategy, 

(8) Quality Assurance of Teaching and Learning Process, (9) Student Quality, (10) 

Student Advice and Support, ( 11) Student Assessment, (I 2) Facilities and Structure, 

( 13) Output, (14) Stakeholders Satisfaction, and (1 5) Stakeholders Feedback. All 

these criteria will be used to explore teachers' perception towards IQA system. 
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The following information \,\'.as presented in this chapter: research design, 

participants of the study, research insminentation. data collection procedure, and 

proposed data analysis. 

Research Design 

The study was a quantilative research using a questionnaire to collect data 

from the participants. Descriptive statistics was used to identify teachers ' perception 

towards internal qual ity assurance system in two high schools in Laiza and Mai .la 

Y ani, Kachin State. Myanmar. According to gender difference, the independent 

samples t-test was used to compare teachers' perception towards internal quality 

assurance system in two Secondary High Sc.hoots in Laiza and Mai Ja Yang. 

The researcher used a questionnaire combined with two parts: (I) 

Demographic Profiles of Teachers: 1.) gender, 2.) age, 3. ) educational qualification, 

4.) years of servic~ in school and 5.) Academic rank, and (II) Internal qual ity 

assurance system assessment at program level. And the questionnaires was designed 

to examine how the teachers understand about internal quality assurance system at 

program level in sc.hool by using fifteen indicators such as (I ) Expected Learning 

Outcomes, (2) Program Specification, (J) Program Structure and Content, (4) 

Teaching and Leaming Strategy, (5) Student Assessment, (6) Academic Staff Quality, 

(7) Support Staff Quality, (8) Student Quality. (9) Student Advice and Support, (10) 

Facilities and Infrastructure, ( 11) Qual ity Assurance of Teaching and Leaming 

Process, (12) Staff Development Activities. (13) Stakeholders Feedback, (1 4) Output. 

and ( 15) Stakeholders Satisfaction. 
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Population 

The targeted groups for this study were all teachers from two Secondary High 

Schools in Laiza and Mai Ja Yang Townships, Kachin State, Myanmar. The 

participants for this research were altog~thei 120 teachers from these two high 

schools, who w~re working in the academic year of2014 - 20 IS. 

The researcher had a concrete reason why these two Secondary High Schools 

are chosen for conducting this research. The first reason was these two Secondary 

High Schools are the biggest schools in Kach in Special Region JI. The second reason 

was that there were over 1500 students i'n each school and all the youngsters from 

these two townships: Laiza and Mai .Ta Yang. These two townships are the main 

townships for the local students fo r their education learning journey. After achieving 

their Secondary High School final year, they do not have opportunity to study at 

public university in Myanmar. Because, Myanmar government does not recognize 

students' certificates and do not permit them to study at the universities in Myanmar. 

And the third reason was Myanmar government is always doubt on students like 

ethnic anned-group soldiers. 

Because of this political situation the researcher strongly believed that 

teachers' perception towards internal quality assurance system assessment at program 

level should be done at these school~ ho\.\ they promoted and involved in the IQA 

process for the development of their schools. 

Research Instrument 

The research instrument in this study was composed of two parts. 

Part I: was the demographic profile of teachers that consist of 5-items to 

check how they relate to internal quality assurance system at program level. The 
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researcher used Mulu Nega Kashay·s (2012) questionnaire to survey demographic 

profiles of teachers for the sake of this study's part l. 

This questionnaire was planned to identify the demographic profiles of 

teachers; gender., age, educational qualification, years of service in school, and 

academic rank. More details of the part I questions are shown in Table 2 below. 

Table 1: Breakdown of Survey Questions (Demographic Profiles of Teachers) 

Demographic Survey Range 

Profiles of Questionnaire 

Teachers 

Gender Male I Female 

1 

Ages (20-25) yrs, (26-30) yrs. (31 -35) yrs, (36-40) 

2 yrs, (41-45) yrs, (46-50) yrs, (5 1-55) yrs, 

(56-60) yrs. 

Educational PhD 

Qualification 3 Master 

Bache: or 

Diploma in Education 

Years of (1-5) yrs, (6-10) yrs, (11-1 5) yrs, (16-20) yrs, 

Service in 4 (21 -25)yrs, (26-30) yrs, (30-35) yrs. 

School 

Principal 

Academic Rank Assistant Principal 

5 Senior Assistant Teacher (upper secondary 

level teacher) 

Junior Assistant Teacher (lower secondary level 

teacher) 

Primary Assistant Teacher (elementary level 

teacher) 

' 
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The participants were required to indicate the level of the agreement they 

had in each item. To identify the demographic profiles of teachers, the responses from 

the demographic questionnaire (part [) was calculated into "frequency and 

percentage," and analyzed the "averages" to ge't the total ''means" and "standard 

dc::viation" of ea~h demographic factor. The highest mc::an scores was used to represent 

the most perceived teachers' perception· towards IQA at program level, while the 

lowest mean score represented the least perceived teachers' perception t0wards IQA 

assessment at program level. 

Part 11 was Internal Quality Assessment at Program Level including 20-

items to detennine teachers' perception towards lntemal Qual ity Assurance 

Assessment at Program Level in two high schools in Laiza Township and Mai Ja 

Yang Township, Kachin State, Myanmar. This part was used AUN Internal Quality 

Assurance System Assessment at program level (20 I I, June) 68 breakdown 

questionnaires under the 15 main categories. 

More details of the part 11 questions of Internal Quality Assessment at 

Program Level are shown in Table 2 below. 

Table 2: Breakdown of Survey Questions for Internal Quality Assessment at 

Program Level 

No. Categories Number of Questionnaires 

l Expected Leaming Outcomes 1.1, 1.2, 1.3, 1.4 

2 Program Specification 2.1, 2.2, 2.3 

3 Program Structure and Content 3.1, 3.2, 3.3, 3.4, 3.5, 3.6, 3.7 

4 Teaching and Leaming Strategy 4.1, 4.2, 4.3, 4.4 

5 Student Assessment 5.1, 5.2, 5.3, 5.4, 5.5, 5.6, 5.7 

6 Academic Staff Quality 6.1. 6.2. 6.3. 6.4, 6.5, 6.6, 6.7, 6.8, 
6.9,6.10 

7 Support Staff Quality 7.1, 7.2, 7.3, 7.4 
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8 Student Quality 8.1, 8.4, 8.3 

9 Student Advice and Support 9.1, 9.2, 9.3. 9.4 

10 Facilities and Infrastructure 10.1, .J 0.2, I 0.3, I 0.4, I 0.5 

11 Quality Assurance of Teaching and 11. 1, 11.2,' I 1.3, I 1.4, 11.5, 11.6, 
Learning Proeess 11.7 

12 Staff Development Activities 12.1, 12.2 

13 Stakeholders Feedback 13. l, 13.2, 13.3 

14 Output 14.l, 14.2, 14.3, 14.4 

15 Stakeholders Satisfaction 15. 1 

Overall - All 68 questionnaires under 15 main categories. 

Table 3 shows the interpretation detailed t1at related to Scores and ranges, based on 

the Weiss J. (1981 ) questionnaire. All the items were measured on a 5- point Liker-

type scale that varied from I "" strongly disagree to 5= strongly agree. 

Table 3: Score and Interpretanon for Sun•ey Questions 1-68 

Interpretation for teachers' Scores Teachers' answer for Range 

perception each question 

Poor 1 Strongly disagree l.00 - 1.50 

Insufficient 2 Disagree l.51 - 2.50 

Satisfactory 3 Neutral 2.51 - 3.50 

Good 4 Agree 3.51 - 4.50 

Excellent 5 Strongly Agree 4.51 - 5.00 

Validity and Reliability of the Instrument 

The survey questionnaire instrument was used in this res~arch had two 

parts. Part I was respondents' demographic profile which consists of five components: 

age (range from (20-25), (26-30). (31-35), (36-40). (41-45), (46-50). (51-55), (56-60), 

gender (Male, Female), educational qualification (Diploma, Bachelor. Master. Ph.D.) 



53 

Academic Rank (Principal, Assistant Principal, S.A.T. senior assistant teacher, J.A.T. 

junior assistant teacher, P.A.T. p1imary assistant teacher). Years of Service in School 

(range from ( 1-5), (6-10), ( 11-1 5), ( 16-20), (2 1-25). (26-30), (30-35) from Mulu Nega 

Kashay (20 12) teachers' demographic profile questionnaire from his dissertation titled 

" Quality and Quality Assurance in Ethiopian Higher Education: Critical Issues and 

Practical Implications", and questionnaire Part ·n is from "ASEAN University 

Network Quality Assurance: Guide to AUN Ach.~al Quality Assessment at Program 

Level." Both parts of questionnaire are the same as the original questionnaires, which 

has been used in the previous study. 

The validity test of tbe survey c;uestionnaire instrument was proved by the 

studies of self-assessment report for AUN-QA the quality assessment at program 

level Bachelor of Science in Mathematics, The Faculty of Mathematics, Mechanics 

and Informatics of Vietnam National University, Hanoi (VNU) and University of 

Science (VNU-HUS) (20 13, April), also confirmed by the studies of Chuan, T.K. & 

Bin, O.C. (2012). 

As for part H, according to Chuan Tan Kt!ay and Ong Chee Bin (2012) 

who also mentioned about AUN Quality Assessment questionnaire at program level 

for conducting their research, as some universities from South East Asia Countries, 

namely; University of Malaya, De La Salle University, Vietnam National Universi ty, 

Universitas Indonesia, Universitas Gadjah Mada also used the reliability of AUN 

Quality Assessment questionnaire at Program Level to assess 23 programs 

respectively. The reliability coefficient Alpha of teachers' perception is 0.90. And the 

reliability coefficient Alpha of this stud.Y is .913. 

The questionnaire was translated from English into Myanmar language. 

The researcher requested a school's principal who is currently doing Pb.D program a l 
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Khan Kaen University. Thailand to check the questionnaire translated into Myanmar 

Language. Then, the researcher requested. other two education experts to check 

translation accuracy. The evidences of translation accuracy were attached in the 

Appendixes. 

Collection of Data 

Firstly, the researcher requested permissions from the two High Schools' 

Principals from Laiza Township and Mai Ja Yang Township. Kachin State. Myanmar 

to conduct this study. 

After the proposal approved, this researcher distributed and collected data 

by himself on 20 December, 2014. The data collection ended on 15 January, 2015. 

Before collecting data, the researcher and other seasoned teachers gave short course 

training to the teachers from these two schools by confronting with the school board 

committee and principals in order to give awareness of what Internal Quality 

Assurance System Assessment at Program level , what their roles are, and how they 

have to participate in the implementation :>rocess of development of school. During 

the training, the researcher explained ezch component by giving examples and 

showing diagram photos. lt took 30 minute.s break after presenting about four 

components and encouraged Lhem lo <list;uss those issues in ten-people group. After 

giving short course training about IQA awareness at each school for 12 hours, the 

researcher distributed the questionnaire to them and collected data. 

The training materials: Handout, PowerPoint, and photos were attached in the 

appendix. There were some feedbacks and respqnses from the teachers of the two 

secondary high schools. However, the researcher did not write down and recorded as 

the evidence of conducting this research. The most-said responses were: 
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I. "There were not sufficient financial aid from the regional government. 

Over the four years, the school received 50,000 Yuan per annum for the whole 

academic year from the regional govem!llent. And the students were not over 

600 in each academic year. But now there were over I 800 students and the 

teachers }\'ere not enough and just 'around 70 including volunteer teachers. The 

most difficult problems we have t·:> face is classrooms are not enough and 

every classroom has over 60 students." 

2. 'There were not enough profes.5ional development training and capacity-

building training for Teachers every year, especially, for the subjects that we 

have to teach. Even though there ""ere some trainings for us _ those were so 

much effective to be able to apply." 

3. "Our salary was not t>:nough and teaching-loads were too much for each 

teacher in a week. There were not balance for .the teachers teaching time and 

checking time. So, we could not give feedback to every students for their 

academic performance effectively." 

4. "Even if we want to sludy abroad for our professional development, there 

was no opportunity because of our family 's financial insufficiency. And we 

cannot leave our school and students in this difficult situation because of civil 

war. If we leave for study, there\vould be teacher-shortage at school." 

5. "We have learned many th~ries and procedures to make development for 

the school but later the implementation process is in vain and not effective." 

6. "Before occuni ng this civil war, we had our own school annual plan. But 

it could not implemented practically ' cause of lacking of skillful personnel , 

and weakness of academic committee's instructional syslt::m design, peccadillo 

of assessment and evaluation system of the school." 
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Table 4. Training Schedule about IQA awareness 

Place Date Contents & Procedures i Materials and methods 
Laiza High 21, Giving lecture about basic 1 Handouts, Flipchart, 

School December, QA and IQA awareness projector, ' 
I 

20 14 9 :00 A.M. - 4:00 P.M. I 

. 22-23. 9:00 A.M. -10:30 A.M Giving presentation each 
December, ( components 1-4) ' IQA process, 

-
2014 11 :00 A.M. - 12:30 P.M IQA 's 15 components 

( components 5-8) 
1:00 P.M - 2:30 P.M Focus group Discussion, 
(components 9- 12) 

3:00 P.M-4:30 P.M 

(components 13-15) 

5 January, Giving lecture about basic 
2015 QA and !QA awareness 

9:00 A.M. - 4:00 P.M. 

1 
Mai Ja Yang 6 -7, 9:00 A.M. -1 0:30 A.M 

1 High School January, (components 1-4) 
2015 11 :00 A.M. - 12:30 P.M 

(components 5-8) 

l :00 P.M - 2:30 P.M 

(components 9-12) 
3:00 P.M - 4:30 P.M 
(components 13-15) 

Data Analysis 

In this study, al l the collected data was statistically calculated and 

analyzed. To analyze the data for each objective. the following statistical methods 

were utilize.cl. 

For the Research Objective One, To identify the teachers' 

demographics (age, gender, academic rank, educational qualification, and years of 

service in school.) in Secondary High schools in Laiza and Mai Ja Yang To\.\11ships, 

Kachin State, Myanmar. 
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Frequency and Percentage were used to identify demographic profiles of 

teachers in Secondary High schools in Laiz.a and Mai .Ta Yang Townships, Kachin 

State, Myanmar. 

For the Research Objective Two. To determine the teachers' perception 

towards Interna~ Quality Assurance (lQA) in Secondary High schools in Laiza and 

Mai Ja Yang Townships, Kachin State, Myanmar.'. 

Mean and Standard Deviation were used to detcnnine teachers' 

perception towards Internal Quality Assurance (!QA) in Secondary High schools in 

Laiza and Mai .la Yang Townships, Kachin State, Myanmar. 

For the Research Objective Three, To determine the relationship 

between teachers' perception towards Internal Quality Assurance (TQA) and teacher 

teachers' demographics (age, educational qualification, years of service in school, and 

academic rank) in two secondary High schools in Laiza an<l Mai Ja Yan~ Townships. 

Kachin State, Myanmar. 

Chi-square was used to determine the relationship between teachers ' 

perception towards Internal Quality Assurance (IQA) and demographic profile of 

teachers (age, educational qualificatton, y:ars of service in school, and academic 

rank) in secondary High schools in Laiza and Mai Ja Yang Townships, Kachin State, 

Myanmar. 

For the Research Objective Four, To compare teachers' perception 

difference towards internal quality assurance system according to teachers' gender. 

The independent samples t:test was used to compare teachers' perception 

towards internal quality assurance system according to teachers' gender. 
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Summary of the Research Process 

Table 5: Summary of Research Process 

Research Objective Source of Research Data I 
data or instrument analysis ! 

Sample l 

-
-To identify the teachers' 
demographics (ages, gender, 120 teachers in Part l -

academic rank, educational the High demographic 
qualification, years of service in School in profiles of the Frequency 
school) in Secondary High Laiza and Mai respondents: age, Percentage 
schools in Laiza and Mai Ja Ja Yang gender, academic 
Yang Tov.nships, Kachin State, Township rank, educational 
Myanmar. qualification, and 
·To determine the teachers' years of service in 
perception towards Internal school. 
Quality Assurance (IQA) in Mean, 
Secondary High schools in . Standard 
Laiza and Mai Ja Yang Deviation 
To~nships, Kachin State, 
Myanmar. Part II - ASEAN 

- To determine the relationship Universities 
between teachers' perception Network Chi-square 
towards Internal Quality Questionnaire 
Assurance (IQA) and teacher Of Quality 
teachers' demographics(age, Assurance 
academic rank, educational Assessment at 
qualification, years of service in Program Level 
school) in secondary High 
schools in Laiza and Mai Ja 
Yang Townships, Kach in State, 
Myanmar. 
To compare Teachers ' The 
perception towards internal independent 
quality assurance system samples t-test 
according to teachers' gender. 
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This chapter describes all the research findings and the interpretations of the 

data collected from 11 4 respondents out of 120 from two Secondary High Schools in 

Laiza and Mai .Ta Yang Townships, .Ka.chin State, Myanmar. The population was 

altogether 120 teachers. Among them 6 teachers from two schools were absent 

because of maternal leave. And the valid return rate was 95% and the research 

questionnaire was utilized to analyze each objective and the r~earch hypothesis. They 

are as follows: 

1. To identify the teachers' demographks (ages, gender, educational 

qualification, years of service in education, and academic rank) in two 

Secondary High Schools in Laiza and Mai .Ta Yang Townships, Kachin State, 

Myanmar. 

2. To detennine the teachers' perception towards Internal Quality 

Assurance (IQA) in two Secondary High schools in Laiza and Mai Ja Yang 

Townships, Kachin State, Myanmar. 

3. To determine the relationship between teachers' perception towards 

Internal Quality Assurance (IQA) and teacher teachers' demographics(ages, 

Educational qualification, years of service in education, academic rank,) in 

secondary High schools in Laiza and Mai Ja Yang Townships, Kachin State, 

Myanmar. 

4. To compare Teachers' perception towards internal quality assurance 

system according to teachers ' gcnde~. 
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Research Objective 1 

Research objective one was to identify the teachers' demographic profile: 

gender, age, educational qualification, years of service in education and academic 

rank in two Secondary High Schools in Laiza and Mai Ja Yang Townships, Kachin 

State, Myanmar~ 

Table 6: Groups of teachers' Gender in two Secondary High Schools in Laiza 

and Mai Ja Yang Townships, Kachin State, Myanmar. 

No Gender Frequency Percentage 

I Male 12 JO.SO 

2 Female 102 89.50 

Total 114 I 00.00 

According to Table 6. It has two groups of teachers' gender: male and female. 

The highest percentage in gender was female (89.5 %) while male percentage was the 

lowest at 10.5 %. From this data interpretation: we can conclude that there are just a 

few male . teachers who are working and interested in education field especially to 

work as teachers. The ration of male and female teachers' rate is I :9 in both 

Secondary High Schools. 

Table 7: Groups of teachers' Age in two Secondary High Schools in Laiza 

and Mal Ja Yang Townships, Kachin State, Myanmar. 

No Ages Frequency Percentage 

I 18-20 years 4 3.50 

2 21 ·25 years 7 6.10 

3 26-30 years 49 43.00 
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4 31 - 35 years 22 I 9.30 

5 36-40 years 18 15.80 

6 41 -45 years 7 6.10 

7 . 46 - 50 years 2 1.80 

8 - 5 l - 55 years 4 3.50 

9 56- 60 years I 0.90 

Total 114 100.00 

Regarding the groups of teachers' ages in Table 7 with the arranging of lh~ 

age; 18-20 years, 21-25 years, 26-30 years. 31-35 years, 36-40 years, 41-45 years, 46-

50 years, 51-55 years, 56-60 years. The finding of the age-grouped table has shown 

that the highest percentage was 26-30 years (43.0%), the second highest percentage 

was 31-35 years (19.3%), the lowest percentage was 56-60 years (0.9%) and the 

second lowest was 46-50 years (1.8%). 

Table 8: Groups of teachers' Educational Qualification in two Secondary 

High Schools in Laiza and Mai Ja Yang Townships, Kachin State, Myanmar. 

No Educational Qual ification Frequency Percentage 

1 Diploma in Education 57 50.00 

2 Bachelor's Degree 55 48.20 

3 Master' s Degree 2 i 1.80 

Total 1I4 I 100.00 

The finding of the groups of the teachers' education from Table 8 has described 

that 50 percent of the population is Diploma in Education holders, which was the 



62 

highest percentage, 48.2 percent was B~chelor ' s Degree, and the lowest was Master's 

degree and its percent was 1.8. 

Table 9: Groups of teachers' years of service in education at two Secondary 

High Scboo~s in Laiza and Mai Ja Yang Townships, Kachin State, Myanmar. 

No Years .of Service in Education Frequency Percentage 

1 1- 5 years 32 28.10 

2 6 - 10 years 38 33.30 

3 11 - 15 years 30 26.30 

4 16 • 20 years 9 
--

7.90 

5 21-25 years I 0.90 

6 26-30 years 3 2.90 

7 31-35years 1 0.90 

Total 114 100.00 

Table 9 has presented the research finding about the teachers' years of service in 

education of 114 teachers, the highest frequency for teachers was who worke.d 

between 6 - 10 years and its highest percentage was nt 33.3%, the second highest 

frequency was who worked between 5 to I 0 years cmd its percentage was at 28. l % 

and the lowest frequency groups were two; the .teachers who worked between 21 -25 

years and 31-35 years and their percentage were ·o.9 %. Among the population, the 

majority years of service in education gr~ups were three: 32 teachers who worked 

between 1- S years (28.1 %), 38 teachers· who worked between 6-10 years (33.3%), 

and 30 teachers who worked between 11 · : S years (26.3%). There is a special reason 

to allow over 65 years old teacher is th~t there was teacher shortage for teaching staff. 
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Table 10: Groups of teachers' Academic Rank In two Secondary High 

Schools in Laiza and Mai Ja Yang Townships, Kachin State, Myanmar. 

No Academic Rank Frequency Percentage 

l P.A.T (Primary Assistant Teacher) 48 42.10 

2 J.A.T (Junior Assistant Teacher) 49 43.00 

3 j S.A.T (Senior Assistant Teacher) 13 J 1.40 

4 j A.P (Assistant Principal) 2 1.80 

5 Principal ( P ) 2 1.80 

Total 114 100.00 

According to Table I 0, which has five groups of academic rank: P.A.T 

(Primary Assistant Teacher), J.A.T (Junior Assistant Teacher), S.A.T (Senior 

Assistant Teacher). A.P (Assistant Principal), and Principal (P). Among these fi ve 

groups, the most dominant freyuency and percentage groups of the total population 

were Junior Assistant Teachers and primary Assistant Teachers Group. J.A.T group's 

frequency was 49 and its percentage was .+3.0. P.A.T group's frequency was 48 and 

its perc.entage was 42.1. 

Research Objective 2 

Research objective two was to identify the teachers' perceptions towards 

Internal Quality Assurance (IQA) in two Secondary High schools in Laiza and Mai Ja 

Yang Townships, Kachin State, Myanmar. 

In order to identify the findings of teachers' perceptions towards Internal 

Quality Assurance (IQA) in Secondary High Schools in Mai Ja Yang and Laiza 

Townships, Kachin State, Myanmar, the second part of research questionnaire, which 
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had 68 items of 15 main components, was developed. These were 15 main 

components; Expected Leaming Outcomes, Program Speci fication, Program Structure 

and Content, Teaching and Learning Strategy, Student Assessment, Academic Staff 

Quality, Support Staff Quality, Studen' Quality, Student Advice and Support, 

Facilities and Ijlfrastructure, Quality Assurance of teaching Learning Process, Staff 

Development Activities. Stakeholders Feedback, Output. and Stakeholders 

Satisfaction. In order to be able to analyze the teachers' perceptions towards Internal 

Quality Assurance assessm.ent at program level, descriptive statistics were utilized to 

calculate the mean and standard deviation of each component. The criteria of the 

scale interpretation for mean scores on :he teachers' perceptions towards Internal 

Quality Assurance assessment were as fo llow: 

4. 51- 5.00 = Very High 

3.51- 4.50 = High 

2.51-3 .SO :. \.1oderate 

1.51- 2.50 = Low 

1.00-1.SO = Very Low 
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Table 11: Teacherst Perceptions towards Internal Quality Assurance 

No Components Mean St. Deviation Interpretati 
on 

I. Expected Learning 2.2259 0.55152 LOW 
Outcomes 

2. Program Specification 2.8333 0.84403 MODER-
ATE 

3. Program Specification and 1.9637 '0.55273 LOW 
Content 

4. Teaching and Learning 2.3377 0.55553 LOW 
Strategy 

5 Student Assessment 2.4037 0.636 l 1 LOW 

6 Academic Staff Quality 2.2702 0.59599 LOW 

7 Support Staff Quality l.8S38 0.33784 LOW 

8 Student Qual ity 2.6491 0.63159 MODER-
ATE 

9 Student Advice and Support 2.3BI6 0.65700 LOW 

10 Facilities and Infrastructure 2. 1509 0.491 75 LOW 

11 Quality Assurance of I .n57 0.41780 LOW 
teaching and Learning 
Process 

12 Staff Development Activities 1.9781 0.73289 LOW 
I 

13 Stakeholders Feedback 1.7339 0.52317 LOW 

14 Output 2.3531 0.491 98 LOW ; 

15 Stakeholders Satisfaction 1.9298 0.71296 LOW 

Total IQA 2.1 923 0.55578 - LOW 

Table 11 has shown that t11e overall outcome of the teachers' perceptions 

towards Internal Quality Assurance Assessment at Program Level based on fifteen 
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components was at low level of the mean score (2.1923). Out of fifteen components, 

just only "Program Specification component and Students Quality" were at modt!race 

levels, and their mean scores were 2.8333, and 2.6491. All the rest components were 

at low levels. 

Research Objective 3 

Research objective three was to determine the relationship between the 

teachers' perceptions towards Internal Quality Assurance (IQA) and teachers' 

demographics (Age, Educational qualification, Years of servict! in education, 

Academic rank) in secondary High schools in Laiza and Mai Jn Yang Townships, 

Kachin State, Myanmar. 

The Pearson Chi-square was us~ to analyze the relationship between the 

teachers' perceptions towards Internal Quality Assurance (IQA) and teachers' 

demographics factors (Age, Educational q·1alification. Years of Service in school, and 

Academic rank). 

The findings of the relationship of teachers' perceptions towards Internal 

Quality Assurance (IQA), and teac:1ers ' demographics (Age, Educational 

qualification, Years of Service in school, and Academic rank) in secondary High 

schools in Laiza and Mai Ja Yang Townships, Kachin State, Myanmar were presented 

based on total quality assurance system composed of .fifteen components: Expected 

Learning Outcomes (ELO), Program Specification ~PS), Program Structure and 

Content (PSC), Teaching and Leaming Strategy (TLS), Student Assessment (SA), 

Academic Staff Quality (ASQ), Support Staff Quality (SSQ), Student Quality(SQ), 

Student Advice and Support (SAS). Facil ities and Infrastructure (Fl), Quality 

Assuranc~ of Teaching and Learning Process (QATLP), Staff Development Activities 
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(SDA), Stakeholders Feedback (SF), Output, and Stakeholders Satisfaction (SS). In 

this study, descriptive statistics were used to compute the mean and standard division 

for each item of the questionnaire so as to analy7e the relationship of the teachers' 

perceptions towards Internal Quality Assurance (IQA) and teachers' demographics 

(ase, educational qualification, years of service in school, ood academic rank). 

The criteria of the scale interpretation for mean scores on the relationship of 

the teachers' perceptions towards IQA and teachers' demographic was used as the 

same way having done in the objective two. 

Table 12: Chi-square Statistics for Teachers' Perceptions towards Internal 

Quaity Assurance (IQA) ai1d teachers' demographic (Age) in secondary Hi&ft 

schools in Lai:za and Mai Ja Yang Townships, Kachin State, Myanmar. 

JQA Age 

Pearson Chi-value 617.746 

Sig. (2-sided) .934 

N 114 

As can be seen in Table 12, Chj-square Statis1ics demonslrated that the 

relationship between Teachers' Perceptiom towards Internal Quality Assurance (IQA) 

and teachers' demographic (Age) in secondary High schools in Laiza and Mai Ja 

Yang To'MlShips, Kachin State, Myanmar. According to research findings in Table 

4.8, the Chi-value between Teachers' Perceptions towards Internal Quality Assurance 

(IQA) and teachers' age group was 617.746 and the significant ,·alue was .934, that is 

bigger than 0.0.5 at 0.0.5 significant level. Hence, there was no significant relationship 
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between Teachers' Perceptions towards Internal Quality Assurance (JQA) and 

teachers' age groups in secondary High schools in Laiza and Mai Ja Yang Townships, 

Kachin Stat~ Myanmar. 

Table 13: Chi-square Statistics for Teachers' Perceptions towards lnternal 

Quality Assurance (IQA) and teachers' demoaraphic (Qualtnaitton) in 

secondary lfidl schools in Laiza and Mai Ja Yang Townships, Kachin State, 

Myanmar 

lQA Educational Qualification 

Pearson Chi. value 173.484 

Sig. (2-sided) .370 

N 114 

As can be seen in Table I 3, Chi·square Statistics demonstrated that the 

relationship between Teachers' Perceptions towards Internal Quality Assurance (IQA) 

and teachers' demographic (Educational Qualification) in secondary High schools in 

Laiz.a and Mai Ja Yang Townships, Kachin State, Myanmar. According to research 

findings in table 4.9, the correlation value between Teachers' Perceptions towards 

Jntemal Quality Assurance (IQA) and teachers' educational qualification group was 

173.484 and the significant value was ·.370, that is bigger than 0.05 at 0.05 significant 

level. Hence, there was no significant relationship between Teachers' Perceptions 

towards Internal Quality Assurance (IQA) and teachers' educational qualification in 

secondary High schools in Laiza and Mai Ja Yang Townships, Kachin State, 

Myanmar. 
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Table '14: Oil-square Statistics for Teachers' Perceptions towards Internal 

Quality Assurance (IQA) and teachers' •emovaphic (years of seniice in sdlool) 

in secondary High schools in Lab:a and Mai Ja Yang TownshJps, Kachin State, 

Myanmar. 

IQA Years of Service in School 

Pearson Chi-value 647.n 3 

Sig. (2tail) .875 

N 114 

As can be seen in Table 14, Oli-square Statistics demonstrated that the 

relationship between Teachers' Perceptioris towards Internal Quality Assurance (IQA) 

and teachers' demographic (Years of Service in School) in secondary High schools in 

Laiz.a and Mai Ja Yang Townships, Kachin State, Myanmar. According to research 

findings in table 4.8, the correlntion between Teachers' Perceptions towards Internal 

Quality Assurance (IQA) and teachers' years of service in school was 647.773 and the 

significant value was .875, that is bigger than 0.0.5 at 0.0.5 significant level. Hence, 

there wos no significant relationship betYveen Teachers' Perceptions towards Internal 

Quality Asswance (IQA) and teachers' years of service in school in secondary High 

schools in Laiza and Mai Ja Yang Townships, Kachin State. Myanmar. 
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Table JS: Chi-square S~atistics for Teachers' Perceptions towards Internal 

Quality Assurance (IQA) and teachers' demographic (Academic Rank) in 

secondary High schools In Lalza and Mal Ja Yang Town1htp1, Kachtn State, 
~ 

Myanmar. 

IQA Academic Rank 

Pearson Chi-value 336.582 

Sig. (2tailed) .482 

N 114 

As can be seen in Table 15, Chi-square Statistics demonstrated that the 

relationship between Teachers' Perceptions towards Internal Quality Assurance (IQA) 

and teachers' demographic (Academic Rank) in secondary High schools in Laiza and 

Mai Ja Yang Townships, Kachin State, Myanmar. According to research findings in 

table 4.11, the correlation between Teachers' Perceptions towards Internal Quality 

Assurance (IQA) and teachers' years of service in school was 336.482 and the 

significant value '\\>ClS .482, that is bigger than 0.05 at 0.05 significant level. Hence, 

there was no significant relationship between Teachers' Perceptions towards Internal 

Quality Assurance (IQA) and teachers' years of service in school in secondary High 

schools in Laiza and Mai Ja Yang Townships. Kachin State, Myanmar. 

Therefore, null research hypothesis for research hypothesis I must be 

accepted. There as no significant relationship between teachers' demographic profiles 

and teachers' perception towards the internal quality assurance system practice at two 

secondary high schools in Laiza and Mai .Ta Yang Townships, Kachin State, 

Myanmar. 
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Research Objettive 4 

Research objective four was to t:ompare Teachers' perception towards 

internal quality assurance system accor4in& to teachers' 2ender. 

According to Research Obj ective four, the independent sample t-test was 

utilized to compare Teachers ' perception towards internal quality asswance system 

according to teachers' gender. 

Table 16: Mean and Standa1'd Deviation, Independent Sample t-test of Teachers' 

perception towards internal quality assurance system according to teachers' 

gender. 

t-test for equality of Means 
No. Gender ~lean SD 

l df Sig. (2-tailed) 

I. Male 12 
2.1718 .54695 

-. 134 112 .894 
2. Female 102 2.1947 .55942 

Table 16 demonstrated that teachers' perception towards internal quality 

assurance system according to teachers' gt!Oder. However, both mean values of male 

and female were at low level acc.ording to the scale interpretation for mean scores. 

As can be seen in the Table 16, the independent sample t-test revealed that 

male teachers' perception towards the internal quality assurance system (m= 2. J 718, s 

= 54695) did not differ from female teachers' perception (m = 2.1947, s = 55942) 

since f (I 12) = -.134, p 2:.05. Therefore, teachers' perception towards internal quality 

assurance system according to teachers' ge.nder was not signific.ant difference. 
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According to the interpretation of means and standard deviation from the 

Table 4.12 and the independent sample t-test from che table 4.13, it was a5sumed that 

the null hypothesis; there was no significant difference of teachers' perception 

towards the internal quality assurance system practice at two Secondary High Schools 

in Laiza and M~i Ja Yang Townships, Kachin State, \1yanmar according to teachers' 

gender. 
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CHAPTER V 

CONCLUSION, OISCUSSIO'.'I, AND RECOM'.\1ENDATIONS 

This chapter presents a brief summary of the study including four parts: 

overview of the_study, conclusion, discussion and recommendations. The first part: to 

summarize the overview of the findings of the study dependent on its research 

objectives and hypothesis. The second part: to summarize all the outcomes of the 

study based on its research objectives and hypothesis. The third part: to discuss the 

important findings and the result of the study. The fourth part: to describe the 

recommendations to the school and the future researchers. 

o,•erview of the study 

This study was to identify the relationship between teachers' demographic 

profiles and teachers' perception towards the internal quality assurance assessment at 

program level in two secondary high schools in Laiza and Mai j a yang townships, 

Kachin state. Myanmar. 

This research has four objectives. The research objectives were: 

l. To identify the teachers ' demographics including gender, age, educational 

qualification, years of service in school. and academic rank in Secondary High 

schools in Laiza and Mai .Ja Yang Townships. Kach in State, Myanmar. 

2. To detennine the teachers' perception towards Internal Qual ity Assurance (IQA) in 

two Secondary High schools in Laiza and Mai Ja Yang Townships, Kachin State, 

Myanmar. 

3. To determine the relationship between teachers' perception towards Jntemal 

Quality Assurance (IQA) according to teachers' ages, educational qualification, 
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and years of service in education, and academic rank in Secondary High Schools 

in Laiza and Mai Ja Yang Townships, Kachin State, Myanmar. 

4. To compare teachers' perception towards internal quality assurance system 

according to teacht:rs' gender. 

And the res~arch hypotheses were: 

1. There is a significant relationship beLween teachers' demographic profiles and 

teachers' perception towards the internal quality assurance system practice at two 

secondary high schools in Laiza and Mai !a · Yang Townships, Kachin State, 

Myanmar. 

2. There is a significant difference of teachers' perception towards the internal quality 

assurance system practice at two Secondary High Schools in Laiza and Mai Ja 

Yang Townships, Kachin State, Myanmar according to teachers' gender. 

The researcher used the questionnaire fo~· ASEAN's Internal Quality 

Assurance Assessment at program level (2011) and for the teachers' demographic 

profiles questionnaire from the study of Mulu Nega Kashay' s (2012). In order to find 

out the study's research objectives, the researcher chose the population 120 teachers 

from two Secondary High Schools in Laiza a11d Mai Ja Yang Townships, Kachin 

State, Myanmar were given the set of survey questionnaires and 114 completed 

questionnaires got back from the respondents at the rate of 95%. The rest 6 teachers 

could not participate in the question~aire survey process because of their maternal 

leave. 



Find in~ or the study 

1. Teachers ' Demographic factors: 
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1.1 Gender: The majoriLy of the teachers based on Gender were males ( 10.5%) and 

the rest percentage (89.5%) was female. 

1.2 Age: the majority was "26-30 years" at 43%, the second majority was ' '31-35 

years" at (19.3%), the lowest level was "46-50 years" at ( 1.8%), and the second 

lowest was the age of"56-60 years" at (0 .9~/o). 

1.3 Educational qualification: the highest level of qualification was Diploma in 

Education (50 %), the second highest. level of qualification was 48.2%, and Master 

level was the lowest at 1.8%. There was no information about Ph.D. degree. 

1.4 Y cars of Service in school : the highest level of work experience was "6-10 

years'' at 33.3%, the second highest one was "1-5 years" at 28.1 %, the third highest 

one was "l l -15 years" at 26.3 %, and the least ones were "21-25 years" and "31-

3.5years" at 0.9%. 

1.S Academic Rank: the percentage of Junior Assistant Teachers was 43% and 

Primary Assistant Teachers was 42.1 %. The percentage of Senior Assistant teachers 

was 11.4 %. And the percentage of principal and Assistant principal were 1.8 % 

respectively. 

2. The teachers' perceptions towards Internal Qua lity Assu rance (IQA) in two 

Secondary High schools in Laiza and Mai J a Yang Townships, Kachin State, 

Myanmar. 

To identify the teachers' perceptions towards Internal Quality Assurance 

(IQA) in two Secondary High schools in Laiza and Mai .la Yang Townships, Kachin 

State, Myanmar, each teacher was given a set IQA questionnaire and asked individual 
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opinion on IQA. The over result of the teachers' perceptions on total IQA was at low 

mean score of 2. 1923, and the standard deviation was .55578. 

The result shows that the teachers' perception towards Internal Quality 

Assurance (IQA) in two Secondary High schools in Laiza and Mai .Ta Yang 

Townships. Kacbin State, Myanmar, based on fi fteen components: Expected Leaming 

Outcomes (m = 2.2259), Program Specification (m = 2.8333), Program Structure and 

Content (m ;:::: 1.9637), Teaching and Learning Strategy (m-=2.3377) Student 

Assessment (m=2.4037), Academic Staff Quality (m=2.2704), Support Staff 

Quality(m=l.8838), Student Qual ity (m=2.6491 ), Student Advice and Support 

(m=2.3816), Facilities and Infrastructure (m=2. I 509), Quality Assurance of teaching 

and Learning Process (m=l.7857), Staff Development Activities (m=l.9781), 

Stakeholders Feedback (m= I. 7339), Output. (m=2.353 l ), and Stakeholders 

Satisfaction (m~ 1. 9298). 

3. The relationship between the teachers' perceptions towards Internal Quality 

Assurance (JQA) and teachers' demographics (Age, Educational qualification, 

Years of service in school, Academic rank) in seco~dary Hi2h schools in Laiza 

and Mai Ja Yang Townships, Kachin State, Myanmar. 

To identify the school's organizational climate, teachers were asked to give 

their views on the research questionnaire based on the mainly fifteen components. 

The total IQA overall results of the teachers' perceptions towards Internal Quality 

Assurance (IQA) and teachers' demographics (Age, Educational qualification, Years 

of service in school, Academic. rank) in secondary High schools in Laiza and Mai Ja 

Yang Townships, Kachin State, Myanmar were at tile low level of the mean score of 

2.1923. 



The significant between Total IQA and 

- Age was .934, 

- Educational Qualification significant was .3 70, 

- Years ofServic~ in school significant was .875, 
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- Academic Rank was .482 respective·Jy. All the significant values were bigger than 

significant point .05 level. Therefore, there was no relationship between teachers' 

demographic factors and Total IQA in this study. 

4. To compare Teachers' perception towards internal quality assurance system 

accordinK to teachers' gender. 

To compare Teachers' perception lowards internal quality assurance system 

according to teachers' gender, the independent sample t-test was utilized for analyzing 

the two variables. So, the findings on the independent sample t-test showed that there 

was no significant difference of teachers' perception towards the internal quality 

assw-ance system practice at two Secondary High Schools in Laiza and Mai Ja Yang 

Townships, Kachin State, Myanmar according to teachers' gender. The independent 

sample t·tcst revealed that male teachers' perception towards the internal quality 

assurance system (m= 2.1718, s = 54695) did not differ from female teachers' 

perception (m = 2.1947, s = 55942) since t (112) = -.134, p >.05. 
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CONCLUSIONS 

Generally, the m~joriry percentage of the data analyses fo r the teachers' 

demographic factors at two Secondary High .School in Laiza and Mai Ja Yang 

Townships, Kach!n State, Myanmar were fcund as the following: 

I. Teachers' Demographics 

The majority of Gender was female, the majority of Age range was 26-30 years, 

the majority of Educational Qualification was Diploma in Education, the majority of 

Years of Service in school was 6-10 years. and the majority of Academic Rank was 

Junior Assistant Teachers. 

2. The teachers' perceptions towards internal qu~Uty assurance (IQA) at two 

Secondary High schools in Laiza and Mai Ja Yang Townships, Kachin State. 

Myanmar. 

According to the research finding, just only two components among fifteen 

components were moderate level. Thos.e were program Specification (m= 2.8333) and 

Student Quality (m= 2.6491 ). 

However, all the rest thirteen c.omponents were at low level of the teachers' 

perception towards internal quality assurance (CQA) at two Secondary High schools in 

Laiza and Mai Ja Yang Townships, Kachin State, Myanmar. And the Total IQA 

outcome of the teachers' perceptions towar.ls Internal Quality Assurance Assessment 

at Program Level based on altogether fifteen components was at low level (m= 

2. 1923). 
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3. The relationship between te-dchers' perceptions towards internal quality 

assurance system (IQA) and teachers' demographics (Age, Educational 

qualification, Years of service in education, Academic rank) in secondary High 

schools in Laiza and Mai Ja Yang Townships, Kachin State, Myanmar. 

According to the research finding, the Pearson Chi-square test revealed that 

there was no significant relationship between teachers' demographic profiles and 

teachers' perception towards the internal quality assurance system practice at two 

secondary high schools in Laiza and Mai Ja Yang Townships, Kachin State, 

Myanmar. 

4. To compare the teachers' perceptions towards internal quality assurance 

system according to teachers' gender. 

According to the research finding, the independent sample t-test revealed that 

male teachers ' perception towards the internal quality assuronce system (m= 2.1718, s 

= 54695) did not differ from female teac11ers' perception (m = 2.194 7, s .. 55942) 

since t (112) = -. 134, p >.05. Therefore, it showed that there was no significant 

difference of teachers' perception towards the internal quality assurance system 

practice at two Secondary High Schools in Laiza and Mai .fa Yang Townships, Kachin 

State, Myanmar according to teachers' gender. 
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DISCUSSIONS 

This research has studied the teachers' perception of the extent to which the 

school performance has met the expectation of internal quality assurance system. 

According to the research findings, poor perception means that the school could not 

have performed_ well in preparation towards the expected internal quality assurance 

system. 

The research data revealed that all teachers. regardless of their demographics, 

perceived the same facts about the school performance, and they responded in the 

same directions. Therefore, the difference in teachers' demographics did not result in 

the difference in the perception of school performance; it means that they perceived 

the same things. These have resulted in insignificant in Pearson Chi-square test and 

the Independent Sample t-test. 

1. About teachers' demographic profile,, including age, gender, academic rank, 

educational qualification, and years of service in school in two schools 

1) Gender and Age: This study showed that majority of the teachers from these 

two Secondary High S<.:hools were frmales and there were 43 teachers between 26-30 

years old age-group, 22 teachers between 31-35 years old age-group and 18 teachers 

between 36-40 years old C:Jge-group. However, there were 2 teachers between 46-50 

years old age-group and I teacher between 56-60 years old age-group. 

Based on this data-analysis, It could be inferred that young teachers were very 

active and alert for their schools nnd academic learning ~nvironment. Since the young 

teachers were one-third of the population, there could have some idea gaps between 

young and old teachers. 

1) Educational Qualification: Most of the teachers; 57 out of 120 graduated 

just Diploma in Education from Tencher Training College in Kachin Special Region. 



, 
! 81 

And 55 teachers graduated just Bachelor Degree and did not study anymore. Thus, it 

could be assumed that teachers could not have opportunity for learning higher 

education program, and that they might have financial difficulty and other social-

economic disturbances because they were living in Kachin Special Region V'tfoch is 

near the Myanmar-China boarder in where the people were interested in just doing 

business and were not interested in supporting and encouraging for learning. They 

could not go out of this region to higher education because of family business 

situation. Most of the local teachers were appointed by regional education department. 

3) Years of Sel'l!ice in School: The m~jority of teachers who had teaching 

experience for 6 to I 0 years were 38, the second majority seasoned teachers who had 

teaching experience for 1 to 5 years were 32 , and the third majority experienced 

teachers who had been teaching in school for 11 to 15 years were 30. Besides, there 

were around 10 teachers who had over 21 years teaching experiences in both schools. 

1berefore, It could be assumed that over I 00 teachers were fully aware of their 

professional field and experts at dealing with teaching and learning preparation for the 

students. 

4) Academic Position: There were 48 primary assistant teachers (P.A.1) and 

49 junior assistant teachers (J.A.T) were 42. 1 % and 43 % out of the whole 

population. According to this teachers' positions, it can he assumed that primary 

students and lower secondary students were the majority of the both schools' student-

population. Both Secondary High Schools had o':'er 1800 students. Therefore, there 

could be not balance teacher- student ratio, and there could be student population 

density in both schools. It can be assume~ that there could be around 75 students in a 

class at the primary level and lower secondary level. 
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2. About the teachers ' perceptions towards Internal Quality Assurance (IQA) in 

two schools 

Expected learning Olltcomes: According to survey results, Teachers 

mentioned that ~he expected learning outcomes are at insufficient level and poor level. 

In addition, the.se two Secondary High Schools had expecced learning outcomes set up 

only by the subject-commi ttee teachers not by thc·.Local Education Department. All 

the teachers tried to implement their subject's expected learning outcomes as much as 

they could. Even though they tried to pro111ote Teachers should be given at least two 

months long professional development training annually so that they could promote 

their academic service in school. 

On the contrary to the findings of AUN-QA self-assessment by Faculty of 

International Business and Economics - University of Economics and Business -

(VNUHN) Vietnam National University Hanoi (2010). it presented its the expected 

learning outcomes that the program's graduates are trained the profess ional and 

occupational skills and qualities, inclujing occupational ethics, protessionalism, 

planning capacity. task arrangement and organization, and independent working 

capabilities in international environment, goal setting capacity and self-development 

as well as career roadmap planning. 

Therefore, the findings of this study for the expected learning outcomes. need 

still to be developed a lot. 

Program Specification: Most of the teachers answered school 's program 

specification was at satisfactory level because these schools had been using state 

curriculum recommended by government. Besides, some teachers used program 

specification for their subjects respectively, and those program specification were 

infonnative and communicated, but did not make available for stakeholders. On the 
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other hand, there were a few teachers who used program specification to make thei r 

students' academic achievement to be able to continue as life-long learners. These 

two Secondary High Schools used the same curriculum set up by Myanmar 

Government. 

- On the other hands, The Hano i University of Science (HUS), the 

Faculty of Mathematics, Mechanics and Informatics (MIM) (2013) pointed out about 

its program specification that the prcgram clearly indicates expected learning 

outcomes in terms of general and specialized knowledge acguisition, skills and 

competencies. It also em~hasizes the r:10dern educational principles, covers both 

generic and specialized skills that help learners to have abil ity and appreciation for 

lifelong s~ientific inquiry, learning and creativity. The program specification and 

structure describes in detail how these ou:comes can be gained. Moreover, it was wel l 

designed for all stakeholders to manage the study process easily and to be delivered 

throughout the university. · 

Program Structure and Content: Both two secondary high schools had 

specific program structure and content. The program content showed a balance 

between generic and specialized skills and kno~ledge to some extent. However, the 

program did not reflect the vision and mission of the school. The contribution made 

by each course to achieving lht: learning outcomes is clear. The program was not 

coherent. Besides, all subjects and courses could not been integrated. The program 

showed breadth and depth to some extent. The program clearly show the basic 

courses, intermediate courses, however, on the other hand, the program did not show 

specialized courses and the final project, final paper. The program content could not 

be integrated to be up-to-date. It could be assumed that 
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Contrary to the findings of self-a.5scssment for AUN-QA by the Faculty of 

Mathematics, Mechanics and lnfonnat:cs, (V~etnam National University) VNU 

University of Science (2013). it gave suggestion that based on the results of feedback 

from stakeholders, the training objectives· and the expected learning outcomes, the 

Scientific Committee of Faculty who designed this program highly paid attention to 

the balance between theoretical knowledge and practical skills. This can be shown in 

the Program structure, the objectives of course subjects and the syllabi. Contents in 

program structure have a good balance between general knowledge, fundamental 

knowledge and specialized knowledge. 

Teaching and Learning Strategy: Even though the subject committee had a 

clear teaching and learning strategy, the school did not have teaching and learning 

strategy for all subjects. Therefore, most of the teachers .answered at insufficient level 

and poor level. But some subject teachers tried to enable students to acquire and use 

knowledge academically on their own ways. The teaching and learning strategy was 

student oriented, however, it did not stimulate quality learning because teachers could 

not upgrade their teaching and learning strategies. The current regional situation 

(unstable political situation) could not give them opportunity to learn further study 

and higher education. It could stimula1e action learning but could not facilitate 

learning to learn. 

Contrary to the findings of self-assessment for AUN-QA by the Department 

of Agronomy and Horticulture (Dept. Of AGH) (2012), the Dept. Of AGH found out 

that every course is accompanied by Learning Program Outlines and a plan for 

teaching and learning activities. Jt consists of identity and description of the course, 

instructional analysis, course learning objectives, teaching and learning methods, and 
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outlines of course content, course schedule, assignments, and list of supporting 

literatures, evaluation and evaluation criteria. 

Student Centered Leaming (SCL) method requires students to be more 

responsible in learning and developed a new habit of studying. With SCL: ( I) students 

are required tQ be more active by him/herself and in team work; (2) Lecturer will 

focus more on promoting learning and being person who facilitates of learning 

process; (3) The students will be the in~ependent learner, whereas lecturers act mostly 

to create learning environment that car. motivated students to be more active in 

searching course material. 

Stude11t Assessmettt: Student assessment methods that both Secondary High 

Schools used covered school entrance, their progress and exit tests. However, the 

assessment was criterion-referenced and ·Jsed a variety of methods. [t did not reflect 

the expected learning outcomes and the content of the program. The cri teria for 

assessment were not explicit and well-known. The assessment methods could not 

cover all the objectives of the curriculum but did to some extent. The standards 

applied in the assessment were not explicit and consistent. These problems happened 

to both schools the reason was that though the teachers knew student assessment 

methods, they could not apply them effectively because the students-teachers ratio 

were excessive than it should have in a classroom. 

On the contrary to the findings of AUN.:QA self-assessment by Faculty of 

International Business and Economics (FIBE) - University of Economics and 

Business (UEB) - (VNUHN) Vietnam National University Hanoi (2010), The basis 

for ensuring precision. comprehensiveness and fairness on student assessment is the 

harmony between the compliance with VNUHN regulations on student assessment 

and the great concern of UEB. FIBE and individl!al"lecturers. Student assessments are 
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implemented throughout the program. from admission to graduation, making up a 

comprehensive system. Assessments are C·:mducted on course, semester and academic 

year basis, covering both academic achievement and moral education (behaviors and 

attitudes) of stµdents, and including class attendance, Contributions in learning 

activities in class, individual assignments, group~work and presentation, projects, 

mid-term examination. and final exam/ test. 

Academic Staff Q"allty: According to the finding from the survey, the 

staffs were not competent for their tasks. And just a few teachers were sufficient to 

deliver the curriculum adequately. Recruitment and promotion were not based on 

academic merits. The roles and relationship of staff members were well defined and 

understood. Duties allocated were ap~ropriate to qualificalions. experience and skills 

but did not do always. Staff workload and incentive systems were not designed to 

support the quality of teaching and learning. However, Accountability of the staff 

members was well regulated. There were provisions for review, consultation and 

redeployment but not effective. Termination and retircm~nt were planned but not well 

implemented. There was not an efficient appraisal system bring new norms of conduct 

and professional behavior among academic staff. 

Adequate and quality resources facilitate quality teaching and learning. It has 

also been established that competent teachers in their respective areas of specialty 

help to produce quality graduates. Indeed, professional identity and qual ity are 

inseparable. ''Qual ity assurance and enhancement are essential processes in all 

learning environments" (Bardi, 2009, p. 6). Thus, as Bardi points out, ·•any work on 

quality assurance needs to sta1t from teachers' own perceptions and opinions about 

what quality means in their specific teaching contexts" (p. 6). 
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Contrary to the findings of self-assessment for AUN-QA by the Department of 

Agronomy and Horticulture (Dept. Of AGH), the Dept.Of AGH found out that 

Qualification of the academic staffs are also indicated by their activities in research, 

community development and other professional activities. Almost all lecturers have 

been actively_ conducting research a:Jd/or community development activities 

according to their field of expertise. They obtain research funding from various 

sources such as overseas institutions; government institution such as Ministry of 

National Education, Ministry of Agriculture, National Research Council; and private 

institutions. 

Support Staff Quality: The result revealed that the library staffs and the 

computer facility staffs. And there was no laboratory and its staff. The student 

services staffs were competent and adequate in providing students some service and 

cuuld make lht:m sathfietl. · 

Contrary to the findings of self-assessment for AUN-QA by the Department of 

Agronomy and Horticulture (Dept. Of AGH), the Dept. Of AGH found out that 

supporting staff is the bridge between lecturers .an·d students. Computer facility staff, 

library staff, laboratory staff. student service staff. and other support staffs working on 

the public service, properties and facilities maintenance, courier, drivers, and cleaners. 

Laboratory technicians role are to assist the practical works both in the lab and i.n the 

field, and to help setting up research experiments for the academics starting from 

material preparations. equipment uses and maintenance. Trainings are also being 

conducted for these staffs since their contribution are very important. Thus, 

continuous improvement of them to a better support for department is needed. The 

trainings included on the subject of Quality Management System ISO 9001: 2008 

(2010). 
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Student Quality: l11ere was clear student intake policy. But the student 

admission process was not adequate. The actual study load was in line wi th the 

prescribed load. 

Contrary to the findings of self-assessment for AUN-QA by the Faculty of 

International B_usiness and Economics (IBE) - University of Economics and Business 

- Viemam National University Hanoi (2010). IBE sugg_ested that the Honors Program 

aims at selecting gifted (outstanding) stLJdents with a ·good command of English to 

train in a modem academic setting so that after groduation, they can work in 

international business environment with high sense of competition and quick 

adaptation to constant changes. To attract outstanding students and maintain 

increasing input quality for the program, UEB has star:ted widespread promotion of 

the Honors Program to high schools 

Conlrary to the findings of self-.:tssessment for AUN-QA by the Faculty of 

Mathematics, Mechanics and Informatics, (Vietnam National University) VNU 

University of Science (20 I 0), it gave suggestion that The University is committed to 

achieving an educational and working environment which provides equality of 

opportunity, and freedom from discrimination on the grounds of race, color. 

nationality, ethnic origin, gender, ma_rital status, disability, religious or political 

beliefs, age, sexual orientation or social or economic background. 

Student Advice and Support: Though there was an adequate student progress 

monitoring system, students could not get adequate academic advice, support and 

feedback on their performance. Mentoring fo r students was not adequate. However, 

the physical, social and psychological environment for the student was satisfactory. It 

can be assumed that students could have satisfactory to some extent for getting advice 

and support from the school. 
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Contrary to the findings of self-assessment for AUN·QA by the Faculty of 

Mathematics, Mechanics and Infonnatics, (Vietnam National University) VNU 

University of Science (20 I 0), it gave suggestion that Student counseling is 

conveniently provided so as to create a favorable learning environment, and ensure 

the high teaching and learning quality of both lecturers and students. At UEB, not 

only comfortable learning but a good psychological and social environment is being 

offered. Regarding the Honors Program, UEB has paid due attention to creating and 

maintaining the high qual ity of the Program and is indeed making gradual efforts to 

satisfy the quality requirements of such a system. 

Facilities and Infrastructure: There were not adequate classrooms for 

students and ICT facil ities for teachers. And also both two schools had not enough 

resources books for teachers and for students in Library and there were no materials 

and apparatus for the c::xperime11t in the laboratory. Environmental health and safety 

standards did not meet requirements in all aspects. The lecture faci lities (lecture halls, 

small course rooms) were not also adequate. 

Contrary to the findings of self-assessmen.l for AUN-QA by the Depamnent 

of Agronomy and Horticulture (Dept. Of AGH) (20 12), the Dept. of AGH found out 

Academic facilities and infrastructure includes classroom, discussion room, seminar 

room, laboratories experimental field. library, computers, medical facilities, 40 

student donnitories and international cormitory. [n general, classroom, library, 

computer and medical faci lities' arc managed at program level. Classroom and lecture 

hall is generally managed at the ~niversity program level under Directorate of 

Facilities and Property, where the schedule managed by the Directorate of Academic 

Administration. 
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Quality Assurance of Teaching and Learning Process: For the qual ity 

assurance of teaching and learning, the curriculum was not developed by all teaching 

staff members. The curriculum development never involved student and the labor 

Market. The cu.rriculum could not be regularly e.valuated at reasonable time periods. 

Courses and curriculum were subject to structured student evaluation. Feedback from 

various stakeholders was rarely used for the school improvement. The teaching and 

learning process, assessment schemes, the assessment methods and the assessment 

itself were not always subject to quality assurance and continuous improvement. 

On the other hand, there is some positive feedback from academics on QA 

practices as a means to stimulate educational pracUces, trigger discussions and 

reflections about change. As some evidences suggest, QA, according to academics, 

enables the development of teaching and learning quality and thus benefi ts students, 

as well as academic work (Huusko and Ursin. 201 O; Kleijnen et al., 201 1 ). 

Contrary to the findings of self-assessment for:A UN-QA by the Department 
. . 

of Agronomy and Horticulture (Dept. Of AGH), Faculty of Agriculture, Bogor 

Agricultural University (20 12). the Dept. Of AGH gave suggestion that Evaluation on 

teaching and learning process usually is performed at the end of each semester, 

internally wi thin I.he department level involving the academic staffs. Evaluation is 

emphasized on the implementation and the process of teaching and learning, and the 

improvement needed for the following semester. The internal audit is regularly 

performed to assess all aspects of the management processes, especially the academic 

aspects. 

Staff Development Activities: The schools did not have a clear plan on the 

needs for training and development of both academic and support staffs. Besides, the 

training and development activities for both academic and support staff were not 
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adequate to the identified needs. It can be assumed that both schools had limited 

budget for the whole year expenses. 

Contrary to the findings of self-assessment for AUN-QA by the Faculty of 

International B1.1siness and Economics (IBE) - University of Economics and Business 

- Vietnam Natfonal University Hanoi (2010), !BE suggested that teaching staff is the 

most important resource in improving training quality, developing a pool of teaching 

staff is paid great attention lo. In recent years, UEB has planned continuous and 

frequent trnining programs fo r the current teaching staff, ensuring the number of 

lecturers who are capable of giving lectures in Engli sh. 

Contrary to the findings of self-assessment for AUN-QA by the Faculty of 

Mathematics, Mechanics and Infonnatcs, (Vietnam National University) VNU 

University of Science (2010), it gave suggestion that in the plan the needs for staff 

development are identified and realized in various forms and through a variety of 

activities. Accordingly, review of staffs academic records in teaching and research 

activities are done annually for staff appraisal. salary promotion or job 

rotation/assignment, which helps enhance the motivation towards higher efficiency of 

teaching staffs work performance. 

There are various forms of academic and support staff development such 

as training of novice/current teachers. workshops-seminars for lecturers. language and 

pedagogical courses, training and research and studies for higher degree. 

Stakeholders Feedback: here was not adequate structured feedback from 

the labor market. And also, there was not adequate structured feedback from the 

students and alwnni. I lowever, there was :idequate structured feedback from the staff. 

It could be inferred that schools' IQA process running was not effective so far. 



92 

Contrary to the findings of self-assessment for AUN-QA by the Faculty of 

International Business and Economics (IBE) • University of Economics and Business 

- Vietnam National University Hanoi (2010), IBE presented that IBE collected 

students' feedback on trai ning program through surveys at university scale (or faculty 

scale), confere!lces between Rector (or Dean) with student representatives (which are 

held every year or semester), periodiCally class meeting of students and/ or students' 

direct comments and recommendations to the Rector and the Dean (mainly via 

emails). 

Respondents are often on-campus students, alumni, lecturers, employers 

and society. This aims to assess and evaluate teaching q'uality, curriculum, quality of 

program, training organizational development timely and as such to create important 

basis for program innovation and quality ~surance activities. 

Student participation in quali ty processes un<lt:rpins Lht: validity and 

reliability of both internal and external review processes (Gvaramadze, 201 1) and has 

been demonstrated to be a value-adding factor for improving quality in higher 

education (Coates, 2005). Student participation occurs in a variety of ways, but one of 

tbe central pillars of most European quality systems is the collection of feedback from 

students on their experiences of higher education. 

Output: The pass rate was satisfactory and dropout rate was of acceptable 

level. Average time to graduate was satisfied but employability of graduates was not 

satisfied. The level of research activities by academic staff and students had no 

satisfactory because they did not do any research for the school development and 

course-upgrading. 

Contrary to the findings of self-assessment for AUN-QA by the Faculty of 

International Business and Economics (IBE) • University of Economics and Business 
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- Vietnam National University Hanoi (2310), !BE found out that IBE determines a 

dialectical relationship between the quality of input and that of output. It can be said 

that output, as the fi nal outcome of a training process, involves comprehensive 

standards reflecting the value of the program. 

Stakehol.ders Saiisfactio11: The feedback from stakeholders could not be 

satisfied with the school community. It could be assumed that the output of these two 

schools could not give quali.ty labor work-force for thei r community. Because, these 

two schools were in the Kachin Special Region where civil war. 

Contrary to the findings of self-assessment for AUN-QA by the Faculty of 

International Business and Economics (IBE) · Uni.versity of Economics and Business 

- Vietnam National University Hanoi (20 I 0), IBE found out that all the collected 

information surveys on the satisfaction of.all stakeholders: students, alumni, academic 

and support staffs, labor market and society via various channels, among which 

questionnaire survey is a common and periodical one, were implemented following a 

common and c-0nsistent procedure, including the fol lowing steps : (I) designing the 

questionnaire, (2) delivering the questionnaire to the stakeholders, (3) processing and 

analyzing the data, and (4) writing the rep:>rt. 

Analyzed the Possible Reasons for the Findings 

Regarding to the reasons for .the findings of this study, why there were not 

positive outcomes for the teachers' perception towards Internal Quality Assurance 

System Assessment at Program Level at these two Secondary High Schools, the 

researcher found out some reasonable issues: 



94 

The Regional Education Department (RED) c.Ould not support all kinds of 

facilities and infrastructure such as library, laboratory, ICT lab for the school 's 

development, and even could not defray for the annual budget. The schools could not 

able to use enough deficit for the teaching-aid materials sufficiently. Because the two 

secondary high schools practice free-education system for all the students under the 

RED' s instruction after occurring civil war. Hence, the·two schools completely rely 

on RED's supporting. There could be some weaknesses between school and RED in 

confronting with the implementation process of IQA. RED could not check regularly 

school's expected learning outcomes, and could not make program specification, 

program structure and content up-to-date, and the school's academic board committee 

could not integrate their strategic plan of the school regularly. Especially, the 

Regional Education Department and school academic committee could not implement 

effective policy and give incentives for teachers to participate in the IQA 

implementation process. Because they might have financial crisis in the meantime of 

civil war that started since 2011 . 

The school academic board could not support staff development activities and 

elevate academic teachers' qt1ality and support staff's qt1ality so that teachers could 

not effort effectively in the classrooms to distribute quality education and to generate 

new idea for the teaching and learning strategy, and to make improvement in the 

quality assurance of teaching and learning process. The reason was that they could not 

have opportunity to study higher education and not to bale to catch up with the ever 

advancing knowledge age. Besides, Subject teachers could not do li fe-long self-study 

for self-capacity-building regarding their teaching subject respectively. TI1erefore, it 

can be assumed all these peccadilloes occurred under the weakness of the principal's 

instructional leadership system. 
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The consequences of these factors stroke to the school's student qual ity, student 

assessment process and student advice and support system so that quality of input of 

school, stakeholders' feedback and satisfaction could not be satisfied even though 

there were some structured-form for the evaluation of school development. 

3. About the relationship between the teachers' perception towards Internal 

Quality Assurance (IQA) according to teachers' ages, academic rank, 

educational qualification, and years of service in education In the two schools 

According to research findings, The Pearson Chi-value between Total IQA 

and Age was 617.746 and significant was .934, Total !QA and Educational 

Qualification was 173.484 and significant was .370, Total IQA and years of service in 

school was 647.773 and significant .875, and ~otal !QA and academic rank was 

336.582 and significant was .482 respectively . .:4.11 the significant values of teachers' 

demographic factors are bigger than significant level at .05. Therefore, there was no 

relationship between the teachers 1 perception towards Internal Quality Assurance 

(IQA) according to teachers· ages, educational qualification, and years of service in 

education, and academic rank in two Secondary High schoo ls in Laiza and Mai .la 

Yang Townships, Kachin State, Myanmar. From the analysis of the survey, there were 

89 teachers out of 114 from both schools .who were between 26-40 age-group. And 

the majority of their years of service in schools were 1-15 years. Besides, 11 2 

teachers' educational qualifications were just diploma in education and bachelor 

degree. 110 teachers ' academic positions were P.A.T, J.A.T., and S.A.T. 

Based on the finding of these four factors , teachers might have known about . . 

how to run IQA process in school, however, principals, academic staff and support 
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staff could not engineer IQA system assessme.nt at program level etfoctively and 

efficiently, because it could be asswned that there were several reasons. 

The first reason would be that there might have the peccadillo of giving 

annual professional development training; for teachers _and other staff, and the second 

one could be lack of providing teaching resources and teaching-aid materials for each 

subject, the third one might be the insufficiency of regional educational department 's 

financial supporting, and the fourth one would be tht! weakness of instructional 

leadership and school based management system. Besides, the fifth one could be the 

insufficient salary for teachers' family survival, and · the sixth one could be the . . 

teachers' peccadillo in self-learning for individual professional development, in 

addition, the eighth one could be teach~rs' poor commitment in professional field, and 

the last one could be weakness at time-management in daily teaching routine. 

To support the findings of this study, there is continnation by the 

findings of other study, Mariam Shurgaia (20 15) investigated whether there are any 

relationships between the individual characteristics of academics and attitudes 

towards quality assurance in Georgian- higher education. The researcher described, 

"The perceived negative impact of IQA and negative attitudes towards change 

subscale did not have any statistically significant correlation." 

4. About the difference between male and female teachers' perception towards 

1 the Internal quality assur~nce in the two schools 

According to research finding, there was no significant difference between 

male and female teachers' perception :owards the internal quality assurance in 
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Secondary High schools in Laiza and Mai Ja Yang Townships, Kachin State, 

Myanmar. 

There were some reasons. The researcher found out that most of the teachers 

from both these schools were from local region. And these regions were their native 

land, besides, _they had same experiences in the professional field: their academic 

qualification were not different and they did not have any opportunity to leave their 

families and jobs and to attend professional development and further study. And the 

schools did not have adequate human resources. other resources that could enhance 

their knowledge and that could make their concepts change. All the teachers had to 

share the resources among them as m~Jch as they had. ln addition, the school 

community could not support deficit for their srudy and even fo r the short course 

skill-building training to join in another city. Hence, the male teachers and female 

~chers' perception towards the internal qual ity assurance in Secondary High schools 

in Laiza and Mai Ja Yang Townships, Kachin State. Myanmar were not significantly 

different. 

To support the findings of this study, there is confirmation by the findings of 

other study. Mariam Shurgaia (20 15) investigated the difference between gender's 

perceptions in the study of Academics coping with quality: a study of attitudes 

towards quality assurance in Georgian higher education. The researcher described, 

"The results demonstrate that there were no statistical ly significant differences 

between any of these independent variables and attitudes towards change." 
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RECOMMENDATIONS 

This study has suggested that some recommendations should be made for the 

school's principals and administrators, school teachers and for the future researchers. 

Recommendations for the school's principals and administrators 

According to the findings about fifteen componems of internal qual ity 

assurance system assessment at program level, even the teachers' perception on the 

total IQA (m = 2.1923) was lower th:in the two highest components; program 

Specification at moderate level (m = 2.8333) and Student Quality at moderate 

level(m -= 2.6491) out of fifteen compon~nts. Therefore, the school's principals and 

board committee members should pay more attention to focus on IQA strategic 

planning and implementation process in order for promote schools' quality. 

In the implementation process, as the fi rst step, the principals and school 

board committee members need to report about SWOT analysis of the school and the 

annual fiscal plan for of school's expenditure of the whole academic year to get 

sufficient financial supporting from regional educational department. And as the 

second step, they will need to give annual professional development trainings for 

teachers and other staff. As the third step, the school board committee always need to 

check all the needs of school 's improvem;;nt and needs to provide teaching resources 

and teaching-aid materia ls for each subject so chat the teachers could catch up and 

upgrade themselves by learning up-to-date knowledge to be able to distribute in 

classroom. Besides, at the founh step, and the principals need to find out new ways to 

enhance their instructional leadership styles and s9hool based management system. In 

addition, as the fifth step, in giving sufficient salary for teachers' family survival, the 
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schools should practice to award honorarium based on teachers' ethical and 

professional merits performance. As the sixth step, school board committee should 

encourage all the academic staff and support staff to do a research per academic year 

related to their. subject filed in order to fulfil the teachers' peccadillo in lifelong

leaming for individual professional development.' On the other hand, as the eighth 

step, the school board committee together wi th regional education department should 

support incentives like giving life-insurance after retirement based on their years of 

service in school, ability of doing research every academic year to be able to demolish 

teachers' poor commitment in professional field, and the last step, the school's 

principals should provide professional capacities trainings such as stress-management 

training, time-management, meeting management training, organizational 

development and management training to be confident and effective in their daily 

professional and individual social responsibility performance lives. 

On the other aspect of the school's organizational management, the principal 

and administrators should formulate the school professional developmental plan with 

a philosophical base that is consistent with school 's vision, mission and goals. And Jt 

should be sensitive to its culture context. And they should integrate professional 

development into the school structure by including responsive programs. and 

recognition of success its level was a ~it lower than th~t of the director's leadership 

style. Therefore, the regional education department and principal needs to encourage 

them to be able to build up cooperative and collaborative teamwork among the 

teachers, and give freedom of teachers' innovation". 
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Retommendations for The School Teachers 

Based on the findings of the relationship between teachers' demographic 

profiles and teachers ' perception towards the internal quality assurance assessment at 

program level at two secondary high school, both the principals and the teachers are 

responsible for_the improvement of the school's all-round quality. 

The researcher of this study would like to recommend that all the teachers need 

to have a strong commitment as a team player to implement the school's vision, 

mission, objectives and values and .must have burning desire for the all-round 

development and achievement of school. And teachers should always bear in mind a 

positive attitude, including the ability to foster collegiality, flexibility, open

mindedness, fairness with the cooperative and collaborative mindset. 

Besides, teachers should make effort to have the abil ity to see multiple 

perspectives, the acceptance of and willingness to change in the organization and the 

ability to engage in cooperative problem solving. Teachers should have strong 

willingness to be able to take risks and be innovative, to be able to see complex tasks 

through to completion, and to be able to accept responsibili ty for professional and 

personal growth. Teachers should attempt to set up professional vision, mission, and 

goals to assist, support, and collaborate with one another to improve their job 

performance and students' academic advancement and achievement in order to 

promote success in the IQA process of the school. 
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Recommendations for The Future Researchers 

The study, the relationship between teachers' demographic profiles and 

teachers' perception towards the internal quali ty assuram;e assessment at program 

level, clearly ~eveals all the findings fo r the future researchers who might be 

fascinated to study schools' ·internal quality a'\surance assessment system at program 

level. 

Future researchers may be able 'o put into other extra factors related to 

internal quality assurance of a school including(!') Expected Leaming Outcomes, (2) 

Program Specification, (3) Program Structure and Content, (4) Teaching and Leaming 

Strategy, (5) Student Assessment, (6) Academic Staff Quality, (7) Support Staff 

Quality, (8) Student Quality, (9) Student Advice and Support, (I 0) Facil ities and 

Infrastructure, (11) Quality Assurance of Teaching and Learning Process, (12) Staff 

Development Activities, (13) Stakeholders Feedback, ( 14) Output, and ( l 5) 

Stakeholders Satisfaction . All these factors are related to the nature of internal 

quality assurance system assessment at program level of a school, and some new 

questionnaires should be added under the each components so that new findings could 

be more explored by the future researchers. 

The Total IQA overall findings of this study can be useful for a great 

opportunity for other future researchers who want to attempt in such of area: school 

director's leadership style and organizational cli mate. Regarding research findings. 

the researcher supposed the questionnaire was not enough to explore and find out the 

teachers' perceptions towards internal quality assurance system assessment at 

program level. Therefore, it would be much better and.' effective in finding out pros 

and cons of a school 's lQA process running, if the new researchers could use 

qualitative and quantitative research methods. Because the researcher found out most 
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of the teachers' feeling that they could not mention all the real situation under the 

limited constrained questionnaire. There were two interesting questions to be explored 

regarding the effects of conducting IQA process in a school: Are there any factors that 

made the regional education department' s policy hinder in supporting to become a 

successful school that wanted to practice IQA system effectively? Another question 

is: what would the teachers and principals' perception towards the regional education 

department's policy in the impleme::ntation process of CQA in school. In conducting 

new research related to these questions, It would be much more effective and more 

explorable new findings if new researchers use both research methods: quantitative 

and qualitative. The researcher strongly believed that these fi ndings from this research 

would be productive help for all the future researchers to some extent. 



References 

Allais, S. M. (2009). Quality Assurance in Education. lssues in Education Policy 

:-.lumber.5. Braamfontein: Johannesburg.·Center for Education Policy 

Development Publishers. 

103 

ASEAN University network. (2004). Guidelines. Retrieved on 15, November, 2014 

from http://www.aunsec.org/pdf/5.2. l .2. I _AUN-QAGuidelines.pdf 

ASEAN University Network. (2007). Quality-Assut.ancc. Manual for the 

implementation of the guidelines. 

ASE.Al"'l University Network · QA (201 1 ). Guide to AUN actual Quality Assessment 

at Program Level. Retrieved from 

http://www.aunsec.org/pdf/documentations/02 _Gui detoA UN ActualQuali ty As 

sessment at ProgrammeLevel-l 5Criteria.pdf 

ASEAN University Network. (20 13). Guidel ines for AUN Quality Assessment and 

Assessors. BKK. AUN Secretariat. 

Ayaga, 0. A. (2010). Management of physical and material resources in secondary 

schools in Kenyenya division, Gucha district- Kenya. Unpublished M.Ed 

Dissertation, Kenyatta University 

Bakhda, S. (2004). Management Evaluation of Schools. Nairobi: Oxford University 

Press. 

Blatchford P, Bassett P, Brown P, Martin C, Russell A, Webster R, Babayiyit S, 

Haywood N (2008). Deployment and impact of support staff in schools and 

the impact of the national agreement: results from strand 2 wave I - 2005/06 

report. London: DCSF. 

Boele E. B. (2007). Handbook: internal qt:ality assurance in higher music education. 



104 

AEC publications. 

Borahan, N. G., & Ziarati, R. (2002). Developing quality criteria for application in 

higher education sector in Turkey. Total Quality Management, 13(7), 913-920. 

Cheng, Y. C. (200 I, June). Paradigm shifts in quality improvement in education: 

Three _waves for the future. In Plenary speech presented at the Second 

International Forum on Quality. Education 1'Policy, Research and Innovative 

Practices in Improving Quality of Education". Deijing, China. 

Cheng, Y. C. (2003) "quality assurance in education: internal , interface, and future" , 

quality assurance in education, 11 (4). pp.202 - 213. 

Chuan, T.K. & Bin, O.C. (2012). The AS~AN University Network Quality Assurance 

Journey: Challenges and Lessons learned. I~• European Network for 

Engineering Accreditation Annual Conference 11-12, November, 2012. 

Retrieved from 

www.enaee.eu/wp-contentluploads/2012/ 11 rr -K-Chuan-et-al.doc 

Coates, H., (2005). 'The value of student engagement fo r higher education quality 

Assurance', Quality in Higher Education, 1 I ( 1 ), pp. 25-36. 

Department of Agronomy and Horticulture (Dept. Of AGH). Faculty of Agriculture, 

Bogor Agricultural University. (2012) Self-assessment report for AUN-QA. 

Retrieved from http://webagh.staff.ipb'.ac.id!files/201 3/0 I/ AUN-QADept

AGH-IPB-2012-SAR.pdf 

Deutscher Akademischer Austausch Dienst & Inter-University Council for East 

Africa. (2010) A Road map to Quality Hand book for Quality Assurance in 

Higher Education Volume 4: Implementation of a Quality Assurance System. 

Bonn. German Academic Exchange Service.' 



Faculty oflntcrnational Business and Economics - University of Economics and 

Business - Vietnam National Urfrversity Hanoi. (20 I 0). Retrieved from 

http ://kiemdinhcl.duytan.edu.vn/Upload/ Announcement/Documents/b 1 • 

Selfasscssment%20Report%20-AUN%20Economics%20Prog-HN.pdf 

105 

Gonzalez, C. de la R., (2008). IQA of Ah'ECA. Internal Quality Assurance and the 

European Standards and Guidelines. In ENQA Workshop report (pp. 19796-1 ). 

Gvaramadze, I., (2011). 'Student engagement in the Scottish Quality Enhancement 

Framework', Quality in Higher Education, 17(1), pp. 19-36. 

Harvey, L & Green, D. (1993). Defining Quality. Assessment & Evaluation in Higher 

Education. 

Harvey, L & William, J. (2010). Fifteen Years of Quality in Higher Education Quality 

in Higher Education, 16( I), 3-36. 

Institute of Internal Auditors. (2013 ). Quality Assessment Manual for the Internal 

Audit Activity. IJA Research Foundation. 

Retrieved from 

https:/ Ina. thei ia.org/ servi ces/q ual ity/Pub Ii c _Documents/Qua) i ty%20Assessme 

nt%20Manual%20Chapter>lo20 l .pdf 

IRO-IDORO, C. B., AYODELE, K. 0., & ORfJA, J. l.(2014, June) Students 

Perception of Service Quality Encountered and their Future Enrichment: 

Implication for Academic Quality Assurance in Nigeria Polytechnics. 

International Review of Management and BusineSs Research. Volume 4(2). 

Komba, W.L.M., Anangisye, W.A.L. & Katabaro, J. K. (2013). Teacher Professional 

Identity and Quality Assurance in Tanzania: The Case of The University of 



106 

Dar es Salaam. Journal of Interrzational Coopera1ion in Education. CICE 

Hiroshima University. Volume 15 (3). P. : 187-204. Retrieved from 

http://home.hiroshima-u.ac.j p/cicelwp-content/uploads/pu blications/ 15-3/15-

3-11. p~ 

Little, 0., Goe .. L., & Bell, C. (2009). A Practical Guide to Evaluating Teacher 

Effectiveness. National Comprehensive Center for Teacher Quallty. Retrieved 

from http://files.eric.ed.gov/fulltext/ED543 776.pdf 

Maduewesi, E.J. (2005). Quality of education in 21st century Nigeria. In C. C. 

Nwagwu and A.O. Imogie Eds) ~ucational Standards in the 21st Century 

in Nigeria ( 1-11 ), Benin City: Institute of Education, University. 

Martin, M., & Stella. A. (2007). External quality assurance in higher education: 

making choices. Fundamentals of educational planning No. 85. International 

Institute for Educational Planning (IIEP) UNESCO. 7-9 rue Eugene

Dclacroix, 75116 Paris, France. 

Merriam, S. B. (2001). Qualitative research and case study applications in education. 

San Francisco, CA: Jossey-Bass. 

Nyenya, T. & Bukaliya, R. (2014). Academic Staff Perceptions of the Impact of 

Internal Quality Audit: The Case of Zimbabwe Open University. International 

.Journal of Innovative Research and Development. Volume 3(6). Retdevcd 

from http://www.ijird.com/index.php/ijird/article/view/5 l 089/41439 

Okobia. E.O. (2012). The Teacher Factor in Enhancing Quality Assurance in the 

Teaching/Learning of Social Studies. 4.(4):. 

Paraschivescu, A.O., (2009). Managementul excelenfei. ~tiinfa Publishing House, 

Chi~ inAu . 

Pepen, M . .J., (20 13). Evaluating learning objectives aml expected student learning 



outcomes through the analysis of written examinations. A case Study in the 

University of Papua New Guinea Open College. 

107 

Reavill , L.R.P. (1998). Qualit)· assessment in total quality management and the 

stakeholders in the UK higher education system. Managing Service Quality. 

8(1). P~55-63. MCB University Press; 

Southeast Asian Ministers of Education Organization (SEAMEO) RIHED. (2012). A 

Study on Qual ity Assurance Models in Southeast Asian Countries: Towards a 

Southeast Asian Quality Assurance framework. BKK. SEAMEO RIHED. 

Seidman, I. (1998). interviewing as qualitative research: A guide for researchers in 

education and the social sciences. New York, NY. Teachers College Press. 

Shurgaia, M. (2015). Academics coping with quality: a study of attitudes towards 

quality assurance in Georgian higher education. Working Papers in Higher 

Education Studies, I ( I), 114-I 4 l. 

Sobel, D. (2005). Place-based education: Connecting classrooms & communities. 

Great Barrington, MA: The Orion Society. 

United Nations Educational, Scientific and Cultural Organization (20 I 4 ). Education 

for All (EFA) Report - Teaching and Learning: Achieving Quality for All 

201312014. 7. Place de Fontenoy, 75352 Paris: 07 SP, France. 

Vietnam National University, HANOI. VNU University Of Science. 

Faculty Of Mathematics. Mechanics And Informatics. (2013). 2013 self

assessment repon for AUN-QA the quality assessment at program level, 

Bachelor of Science m Mathematics. Retrieved from 

http://mim.hus.vnu.edu.vn/aun/sites/default/flles/AUN_SAR_Math_EN_Final . 

pdf 



108 

APPENDIX. A 

The cover letter attached with IQA questionnaire 

The Jetter to principals and teachers 
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From: AUNG YA TUN @NHKUM LAZING ZAU SENG 

Master of Educational Administration program candidate 

Graduate School of Education 

Assumption University 

Date I 0 November, 20 14. 

Dear Respectful Principal and Teachers, 

lam Nhkum Lazing Zau Seng working as Academic Director of School of Intensive 

English Program, and cu1Tently pursµing M.Ed. (Educational Administration) at 

Assumption University, Bangkok, niailand. As a partial fulfill requirement of my 

master degree's thesis, I am conducting on the topic of the relationship between 

teachers' demographic profiles and teachers' perception towards the internal quality 

assurance assessment at program level in two secondary high schools in Laiza and 

Mai Ja Yang townships, Kachin State, Myanmar. Ther~fore, I would like to request 

you that kindly allow me to contribute to the teachers in your schools. 

Before contributing my survey, I will give all the participants short course training to 

get awareness of internal quality assurance based on fifteen components for two days. 

We will discuss to set up convenient da)S and time for all of us. On the third day, I 

will distribute questionnaire to the teachers. It consists of two parts: teachers' 

demographic profiles and teachers' per::eption towards internal quality assu.rance 

system assessment at program level. 1 ~ould like you clearly to know that I will keep 

all of your identity confidential forever and also all the answers will be kept strictly 

private. This study is purely targeted just for academic purpose. 

Thank you so much for your cooperation and your decision to participate in this 

study. 

Best Regards, Nhkum Lazing Zau Seng 
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APPEND1X. B 

Part I. Questionnaires for Teachers' Demographic Profiles 

Gender Male I Femalt:! 

Age ( 18- 20), (21-25), (26-30), (31 -35),(36-40),( 4 l-4S), 

- (46-50), (51-55), (56-60) 

Educational Ph.D. 

qualification Master 

Bachelor 

Diploma in Education 

Years of service Ill (1-5), (6-10), (1 1-15), ( 16-20), (2 1-25), (26-30). (30-35) 

school 

Academic Rank Principal 

. Assistant Principal 

Senior Assistant Teacher (upper secondary position) 

Junior Assistant Teacher (lower secondary position) 

Primary Assistant Teacher (elementary position) 
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Part II. Questionnaires for Internal Quality Assur.ance (!QA) Assessment at Program 

Level (English Version) 

~ 
. - I c:: 

Q) s ·u 
~ 

. 
... IE v: "8 8 ::I 

·~ l. Expected Leaming Outcomes ~ <3 Q... - ~ 

1 2 3 4 

1.1 The expected learning outcomes have been clearly 
formulated and transformed into the program. 

1.2 The program promotes life-long learning. 

1.3 The expected leamin~ outcomes cover both generic 
and specialized skills and knowledge 

1.4 The expected learning outcomes clearly reflect the 
requirements of the stakeholders 

2. Program Specification 

2.1 The college uses program specification 

2.2 The program specification shows the expected 
learning outcomes and how these can be achiev~d 

2.3 The program specification is informative. 
communicated, and made available to the stakeholders 

3. Program Structure and Content ' 

3.1 The program content shows a good balance 
between generic and specialized skills and knowledge 

3.2 The program reflects the vision and mission of the 
college 

3.3 The contribution made by each course to achieving the 
learning outcomes is clear 

3.4 The program is coherent and all subjects and 
courses have been integrated 

c= 
~ 

] 
~ 

5 
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3.5 The program shows breadth and depth J . 
i 

3.6 The program clearly shows the basic courses, 
intermediate courses, specialized courses and the final 
project, final paper. I 

3.7 The pr9gram content is up-to-date 
I 

-
4. Teaching and Leaming Strategy 

I 
! 

4.1 The faculty or department has a clear teaching and I I 
I 

learnina strategy I 
I 

4.2 The teaching and learning strategy enables students to I 

acquire and use knowledge academically 

4.3 The teaching and learning strategy is student oriented 
and stimulates quality learning 

4.4 The teaching and learning strategy stimulates action 
learning and facil itates learning to learn 

S. Student Assessment 

5.1 Student assessment covers student entrance, student 
progress and exit tests 

5.2 The assessment is criterion-referenced 

5.3 Student assessment uses a variet:r of methods 

5.4 Student assessment reflects the expected learning 
outcomes and the content of the program 

5.5 The criteria for assessment are explicit and well-

known 

5.6 The assessment methods cover the objectives of the 
curriculum 

5.7 The standards appl ied in the assessment are explicit 
and consistent ' 
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6. Academic Staff Quality 

6.1 The staff are competent for their :asks 

6.2 The staff are sufficient to deliver the curriculum 
adequately 

6.3 Recruitment and promotion are based on academic 
merits 

6.4 The roles and relationship of staff members are wel l 
defined and understood 

6.5 Duties allocated are appropriate to qualifications, 
experience and skills 

6.6 Staff workload and incentive systems are designed to 
I 

support the quality of teaching and learning 
1 

6.7 Accountability of the staff members is well regulated 
J i 
i 

i 
6.8 There are provisions for review, consultation and 

redeployment 

6.9 Tennination and retirement are planned and well 
implemented 

6. 10 There is an etllcient appraisal system 

. 

7. Sup~rt Staff Quality 

7.1 The library staff are competent and adequate in 
providing a satisfactory level of service 

7.2 The laboratory staff are competent and adequate in 
providing a satisfactory level of service 

7.3 The computer facility staff are competent and 
adeq\late in providing a satisfactory level of service 

7.4 The student services staff are competent and 
adequate in providing a satisfactory level of service 

8. Student Quality 
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8. 1 There is clear student intake pol icy 

8.2 The student admission process is adequate 

8.3 The actual study load is in line wi th the prescribed 
load 

-
9. Student Advice and Support 

9. 1 There is an adequate student progress monitoring 
system 

9.2 Students get adequate academic advice, support and 
feedback on their performance 

I 
' 

9.3 Mentorina for students is adequate I 
I 
i . 

9.4 The physical. social and psychological environment 
I for the student is satisfactory 

l 0. Facilities and Infrastructure ! 

10.1 The lecture facilities (lecture halls, smal I course 
rooms) are adequate 

10.2 The library is adequate and up-to-date 

10.3 The laboratories are adequate and up-to-date 

10.4 The computer facili ties are adequate and.up-to-date 

10.S Environmental health and safety standards meet 
requirements in all aspects 

11 . Quality Assurance of Teaching and Leaming 
Process 

11.1 The curriculum is developed by oll teaching staff 
members 

11.2 The curriculum development ·involves students· 

11.3 The curriculum development involves the labor 
market 
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11.4 The curriculum is regularly evaluated at reasonable 

time periods 

11.5 Courses and curriculum arc subject to structured 
student evaluation 

11.6 Feedback from various stakeholders is used for 
improvement 

11.7 The teaching and learning process, assessment 
schemes, the assessment methods and the 
assessment itself arc always subject to quality 
assurance and continuous improvement 

12. Staff Development Activities 

. r 

I 

12.1 There is a clear plan on the needs for training and 
: 

development of both academic and support staff : 

I 

12.2 The training and developmenfactivities for both 
' 

academic and support staff are adequate to the ! 
identified needs ' ' 

' 
13. Stakeholders Feedback 

i 

' 
13.1 There is adequate structured feedback from the 

labor market 

13.2 There is adequate structured feedback from the 
students and alumni 

13.3 There is adequate structured feedback from the staff 

14. Output 

14.1 The pass rate is satisfactory and dropout rate is of 
acceptable level 

14.2 Average time to graduate is satisfactory 

14.3 Employability of graduates is satisfactory 

14.4 The level of research activities b)· academic staff and 
students is satisfactory 

15. Stakeholders Satisfaction 



15. l The feedback from stakeholders is satisfactory 

1----"------ - - --- --
0verall Verdict 

Teachers' Demographic Profiles Bu rmese Version 
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Survey Translation Evidence 

1. What do you think about the survey :ranslation? Is the translation clear and enough to 
understand? 

The translation is clear and enough to understand well. 

2. Is there any phrase or grammar mistake in Myanmar. translation version which might 
make teacher confused? 
There is no phrase or grammar mistake in Myanmar translation version that can make 
teachers confused. 

3. Which part of number do you find to edit to make questionnaire clearer? Please write 
down the number and new sentences you find out? 

I don' t find any number to edit to make it clear 

Your Name: U Aung Kyaw Phyo 

Position (current or former): Lecturer, English Department, 

University of Foreign Language 

.Mobile Ph9ne Number; 09 256402726 

Email: aungkyaw.phyo@gmail.com 

Signatore ~. 
Date: 13 December. 2015 

Thank you so much for great help. 
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Survey Translation Evidences 

I . . What do you th ink about tho Sllr>'ey tr.anslation? ls the translation clear and cnoueh to 
understand? 

- 'Ye.s, ol\ 1'e, ·ho.n,lo,.b'uw a~, c~etJA e~ ~ w"'1e~ Jltl 
~e people-. who OJI€, wo<~ ~ ~.c..&-ers ruld fot ~e. 
~ c::o.n .speak-C&t'ld read & .. uune_~e, c~"") ~~f'-

2. fs lhere any phrase or grammar mistake in Myanmar tmn~lation version which might 
rnakcteacherconfu.'led? 
r{~'\fi'a- i,.s 1"\0 J'fCV'Y'O' IC .. ,'f o~b\<e iJ\ \'<~ tU we. ~~ 
1:o ~-o\~ 04\.d -\:.re~~, MA no r1,\~-k.\c,.e. ~ch ou._:;'ni 
'ff'lolc;..e, -t.ec..c'n ~/($ cerr..jt....~C?'ct. 

3. Which part of number do you find to cdil to make questionnaire clean:r'l Please write 
down the number and new i:cnmnces you find out? . 1 
\~~t- \;; N.>t 2'~t (\o.mbe.l 01; r.tll>-\ of \'.3G?r\+€"nce -\h~ 
n~~ ~ be> °'l~e'l:"I. 

Yoor Name: 

-Scc-l ~o.1 H\wel Hu" 
Position (Current or Former): 1 

M •• Cammu1'~ti..1 
~U.'1"£.t' > £,~\;Jh &F"'-tmwit, I \~().i'8 -.) 

Mobile Phone Numba-: 

+ <66 133 1'ff8 ?°"13."3 0 

Thank you so much for your great help. 

Signature_ ..... ~3itti~---
J>atc R_.h k.c_ ._ ...fQ.1'4.----
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Survey Translation Evidences 

1. What do you think about the sll'Vey translation? Is the translation clear and enough to 
understand? · 

The tianslation is clear and enough to understand. 

2. ls there any phrase or grammar mistake in Myanmar translation version which might 
make teacher confused? 

No, there is no any phrase or grammar mistake in Myanmar translation version which might 
make teacher confused. 

3. Which pait of number do you find to edit to make questionnaire clearer? Please write 
down the number and new sentences you find out? 

I c!on~ find any number to edit to make questionnaire clearer. 

Your Name: Cung Khin Dim 

Position (Current or Former): PhD candida:e in Khon Kaen University (current) 

Mobile Phone Number: 0970030331 

Email: rodyhfm@gmail.com 

Signature 

Date_ Dec. IS, 2014 __ 

Thank you so much for your great help. 
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Researcher's Biography 

The researcher was born on the 8th F eb1:uary, 1981. in Block 8 Kyun Taw 

Quarter, Mogaung Township, Kachin State, in the Northern part of Myanmar. And He 

is the oldest son · of among his 6 siblings. His parents were merchants but were 

divorced in 1993 while he was studying at grade six. He and his siblings were brought 

up by only his mother's effort in Mogaung. 

He studied at public school called Basic Education Middle School (K.yuntaw) 

from 1985- 1995. And He stud ied secondary education at No. (2) Basic Education 

High School, Mogaung from 1995-1998. After passing matriculation exam in 1998, 

he worked as a full-time primary teacher for a year and as a full-time junior teacher 

for one and half year at Basic Education Middle School (Kyuntaw) from 1998-2000. 

In 2001, He quitted from school and left for Yang~n to study Bachelor degree 

specialized in Music major at National University of Arts and Culture (NUAC) 

fonner named University of Culture, Yangon and graduated B.A (Music) in 2004. 

While he was studying music program at NUAC from 2000-2004, he worked as a 

volunteer teacher by distributing English Elementary Grammar, Kachin Literature and 

Dance, and Basic Music Theory at summer camp programs for youths at his mother 

church called Kachin Baptist Church Kyuntaw, Mogaung. 

In 2005, he studied Post graduate diploma program in Leadership 

Development at Yangon University. After that he went back to his native land and 

worked as a lecturer at Agriculture Training School in Aung Ja village, Daw Phone 

Yang Township by teaching English gmmmar lntermediale level, presentation skill, 

managing meeting skill and negotiating ski ll. In 2007. he studied Teaching English to 

Speakers of Other Languages (TESOL) diploma program at London Teacher Training 

College via STI institution in Yangon. 



132 

And then, he worked as a lecturer to teach English grammar Intermediate level, 

presentation sklll, managing meeting s:<ill and negotiating skill three months long 

program at Kachin Defense Service Academy from 2008-20 10. After that. he went 

back to Yangon to study higher education again and he got full scholarship to study 

three-month-Long mass communication program al Myanmar Egress in 2009 and in 

2010, he got full scholarship again to study wo-month-long Basic Social Research 

Methodology at Myanmar Egress. ·After completing Basic Social Research 

Methodology program, he also got full scholarship to study university foundation 

course at Kantkaw Education Center (KKEC) fo r 9 months. After studying at KKEC, 

he applied APSC (Asia Pacific Scholarship Consortium) full scholarship program and 

won it. T11crefore, in 2011 he went to Philippines to study Master of Arts in 

Educational Leadership and Management Program at De La Sa lle University in 

Manila. After studying two years, he went back to Laiza and worked as an Engl ish 

Language teacher and teacher trainer in lnternal Displaced People (IDP) camps in 

Kachin Special Region. And he participated as a founding member at Kachin 

Education Foundation in Jan - May 2013. At the end of May, 2013, he got APSC full 

scholarship aaain to study Educational Admi~i strotion program at Assumption 

University in Bangkok, Thailand. 

Before completing his program. sjnce .Tune 2014, he has been working as an 

Academic Director at School of Intensive English Programs in Mai Ja Yang 

Township. He is still now working at this school. 
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Expected Learning Outcomes 
' 

• distinguish be:tween generic and specific knowledge and skills. 
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Student Advice & Support 
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Stakeholders Satisfaction 

Photos from IQA awareness training and data collecting 
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Handout for Basic Internal Quality Assu_rance System Awareness Short Course Training 

Contents 

I. Academic 'Standards (Leaming Standards) . . 
2. Quality -

3. Academic Quality 

4. Quality Assurance 

5. Quality Assurance Principles 

6. Quality Assurance Elements 

7. Quality Assurance System ( Internal & External) 

8. Quality Assurance management & enhancement 

9. Quality Control 

10. ASEAN £QA Assessment Keys Components and Framework at Program level 

I . Academic Standards (Learning Standards) 

Academic Standards define the know4edge and skills that students are expected to learn 

in a subject in each grade. Academic standards are designed to provide a clear path for 

students to gain the proficiency that is required to learn increasingly complex material in 

the next grade. 

Learning standards are concise, written descriptions of what students are expected to 

know and be able to do at a specific stage of their education. Learning standards describe 

educational objectives-Le., what students should have learned by the end of a course, 

grade level, or grade span-but they do not describe any particular teach ing practice, 

curriculum, or assessment method (although this is a source of ongoing confusion and 

debate). 

Reference: http://edglossary.org/learning-standards/ 
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2. Quality 
Many writers have actually articulated a definition of quality, particularly with 

respect to undergraduate education. Those who have defined quality have suggested 

the following characteristics: 

• techqical knowledge or competence in a maJor field; 

•literacy (communication and computational skills, technological skills); 

•'just-in-time" learning ability that enable graduates to learn and apply new 

knowledge and ski lls as needed-often referred to as lifelong learning skills; 

•the ability to make informed judgments and decisions (correctly define problems, 

gather and analyze relevant information, and develop and implement appropriate 

solutions); 

•the ability to function in a global community, including knowledge of different 

cultures and contexts as well as foreign language skills; 

•a range of characteristics and attitudes needed for success in the workplace including: 

flexibility and adaptability; ease with diversity; motivation and persistence; high 

ethical standards; creativity and resourcefulness; and the ability to work with others, 

especially in groups; 

•demonstrated ability to apply these skil ls to complex problems in real-world settings. 

Quality, according to the quality assurance literature, encompasses a distinctive set of 

institutional characteristics and behaviors that increase the I ikel ihood that the above 

outcomes will be realized. While these characteristics do not constitute quality itself, they 

can sen·e both to stimulate quality improvement ~d to signify that quality is present. 

These characteristics include: 

•a clear statement of intended learning outcomes that provides clear direction for 

assessment; in other words, an institution should be able to state in very concrete 

terms what outcomes it intends for its undergraduates; 

• satifactory performance in graduate education and on relevant licensing and 

certification examinations; 
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• results-of direct assessments of student abi Ii ties on exit consistent with institutional 

goals, and the "value added" by the institution, given students' starting points; 

• student satisfaction with the con~ribution made by"the institution toward attainment of 

their own goals, relative to the costs incurred. 

Reference: http://siher.stanford.edu/documentsipdfs/6-03b_qualityassurancc.pdf 

3. Academic Quality 
The overall level of performance of the academic business unit in the context of its 

mission as measured by the extent of accomplishment of the unit's intended student 

learning and operational outcomes and its mission and broad-based goals. 

Reference: http:i/ iacbe.org/qa-academic..quality.asp 

4. Quality Assurance 

Quality assurance (QA) refers to the overall management system which includes the 

organization, planning, data collection, quality control, documentation, evaluation, 

and reporting activities of your group. QA provides the information you need to 

ascertain the qua! ity of your data and whether it meets the requirements of your 

project. QA ensures that your data wi l I meet defined standards of quality with a stated 

level of confidence. 

Reference: http://www.epa.gov/owow imon itoring/vo lunteer/qapp/qappch3 .pelf 

Qual ity Assurance is a collective process by which the University as an academic 

institution ensures that the quality of educational process is maintained to the 

standards it has set itself. Through its quality assurance arrangements the University 

is able to satisfy itself, its students and interested external persona or bodies that: 

• its courses meet the appropriate academic and professional standards, 

• the objectives of its courses are appropriate, National Center for Postsecondary 
Improvement Page 3 



•the means chosen and the resources available for delivering those objectives are 
appropriate and adequate, and 

• it is strivi r1g continually to improve the quality of its courses. 

(Hong Kong Baptist University, 1994) 

Reference: http://siher.stanford.edu/documents!pdfs/6-03b_qualityassurance.pdf 

5. Quality Assurance Principles 

REQA is committed fo quality assuring all its qualifications to ensure public 

recognition and credibility through the maintenance of standards. REQA quality 

assurance is based upon the following principles: 
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the REQA assessment and quali~y assurance system should be understandable to 

stakeholders, effectively administered, publicly accountable and cost effective to 

operate 

qualifications should be accessible to all candidates who have the potential to 

achieve them 

the criteria which define the performance required of candidates for them to 

achieve qualifications should be appropriate to purpose, explicit and in the public 

domain 

each unit, course and group award should be unique and necessary, and should 

comply with the relevant qualification specification 

assessments should be valid, reliable and practicable, and assessment results 

should be in line with qual ification criteria 

qualifications should be offered in centers which have the resources and expertise 
' . 

to assess candidates against the qualification's criteria 

staff in centers should be provided with effective support in assessing candidates 

for certification 

responsibility for quality assurance should be devolved to centers where this is 

consistent with the maintenance of national standards 



151 

The standards and guidel ines are based on a number of basic principles about quality 

assurance, both internal in and external to higher education in the Global Education 

Area. These include: 

providers of higher education have the primary responsibility for the quality of 

their provision and its assurance; 

the interests of society in the quality and stand~rds of higher education need to be 

safeguarded; 

the quality of academic programs need lo be developed and improved for students 

and other beneficiaries of higher education across the EHEA; 

there need to be efficient and effective organizational structures within which 

those academic programs can be provided and supported; 

transparency and the use of external expertise in quality assurance processes are 

important; 

there shou ld be encouragement of a culture of quality wi thin higher education 

ins ti tut ions; 

processes should be developed through which higher education institutions can 

demonstrate their accountability, including accountabi lity for the investment of 

public and private money; 

quality assurance for accountability purposes is fully compatible with qual ity 

assurance for enhancement purposes; 

institutions should be able to demonstrate their qua! ity at home and 

internationally; 

processes used should not stifle diversity and innovation. 

Reference: http://www.csvs.cz/pr~jckty/201 1 _ibar/ESG.pdf 

6. Quality Assurance Elements 

In order to ensure that the quali ti cations REQA: Regional Education Quality 

Authority offers are designed, delivered and assessed to acceptable national 

standards, we have identified key quality assurance elements, based on the quality 



assurance principles. These elements underpin all RQA qualifications, and are the 

mechanisms through which national standards are established and maintained. 
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We have divided each element into requirem~nts or criteria. REQA and centers have 

corresponding responsibilities for these. Qual ity provision requires an effective 

partn~rship, based on the quality assurance criteria, between R EQA and staff in 

centers. 

Some criteria relate to al I of the elements and they have been extracted and described 

separately. 

The elements are: 

Approval as an REQA center 

the criteria relate to the management procedures which underpin the 

implementation and assessment of REQA qualifications in centers 

Approval to o,.(/ar spec~fic REQA ·qualfflcations 

the criteria relate to resources required of centC?rs for the implementation and 

assessment of specific REQA qualifications 

Validation of REQA qualifications 

the criteria relate to ensuring that SQA qualifications are fit for purpose 

Internal moderation of internal assessment 

the criteria relate to the processes by which centers ensure that all internal 

assessment is valid, reliable, practicable and cost-effective 

External moderation of internal assessment 

the criteria relate to external processes by which REQA ensures that internal 

assessment is in line with the national standards set out in the qualifications. 

Quality control of external assessmenl 



the criteria relate to the processes by which REQA and centers ensure that 

external assessment is in line with the national standards set out in the 

qualifications 

Monitoring of REQA 's quality assurance elements 

the criteria relate to the processes wh ich are used to measure the success of the 

other elements in supporting the consistent appl ication of national standards 

7. Quality Assurance System (Internal & External) 

The quality assurnnce and improvement program must include both internal and 

external assessments. 

Internal assessments must include: 
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• Ongoing monitoring of the performance of the internal audit activity; and 

• Periodic self-assessments or assessments by other persons within the organization 

with sufficient knowledge of internal audit practices. 

Interpretation: 

Ongoing monitoring is an integral part of the day-to-day supervision, review, and 

measurement of the internal audit activity. Ongoir1g mon itoring is incorporated into 

the routine policies and practices used to manage the internal audit activity and uses 

processes, tools, and information considered .necessary to evaluate confo rmance with 

the Definition of Internal Auditing, the Code of Ethics, and the Standards. 

Periodic assessments are conducted to evaluate conformance with the Definition of 

Internal Auditing, the Code of Ethics, and the Standards. 

Sufficient knowledge of internal audit practices requires at least an understanding of 

all elements of the International Professional Practices Framework. 
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External assessments must be conducted at lt:ast once every five years by a qualified, 

independent assessor or assessment team from outside the organization. The chief 

audit executive must discuss with the board: 

• The form and frequency of external assessments; and 

• The qual ifications and independence of the external assessor or assessment 

team, including any potential conflict of interest. 

Interpretation: 

External assessments can be in the form of a fu ll external assessment, or a self

assessment with independent external validation. 

A qual ified assessor or assessment team demonstrates competence in two areas: the 

professional practice of internal auditing and the external assessment process. 

Competence can be demonstrated through am ixture of experience and theoretical 

learning. Experience gained in organizations of si milar size, complexity, sector or 

industry, and technical issues is more valuable than less relevant experience. rn the 

case of an assessment team, not all members of the team need to have all the 

competencies; it is the team as a whole that is qualified. The chief audit executive 

uses professional judgment when assessing whether an assessor or assessment team 

demonstrates sufficient competence ro be qualified. 

An independent assessor or assessment team means not having either a real or an 

apparent conflict of interest and.not being a part of, or under the control of, the 

organization to which the internal audit activity belongs. 

Reference: 

https://na.theiia.org/services/qual i ty/Publ ic _ Documen ts/Quality%20Assessment%20 

Manua!%20Chaptcr°Ai20 I .pdf 

8. Quality Assurance management & enhancement 
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The foundation for the implementation of a quality assurance process is the 

establishment of a comprehensive quality management system that involves the entire 

organization and its activities. A Quality Management System, or QMS, is a 

comprehensive framework that integrates organizational structures and practices for 

the pµrpose of uti Ii zing human and other resources in the most effective ways to . . 
achieve the goals and objectives of the organization. In order for a QMS to fu lfill its 

purpose of improving organizational performance, it must incorporate the following 

key elements: 

Customer Focus 

Since organizational success depends on customer satisfaction, an effective QMS 

focuses on the requirements and expectations of the organization 's customers and 

other stakeholders. 

Shared Vision and Collective Responsibility 

An effective QMS involves all organizational personnel in worki ng toward common 

goals and seeks to embed the quality discipline into the organizational culture. 

Integration with Strategy 

Organizational success depends on the effoctive definition and implementation of 

strategy. An effective QMS requires the integration of quality as a core component 

into an organization's strategic planning process. 

Continuous Improvement 

Continuous quality improvement drives an organization to be both analytical and 

creative in finding ways to (i) achieve its mission, vision, and goals, (ii) be more 

competitive in the marketplace, and (iii) be more effective in meering stakeholder 

requirements and expectations. An effective QMS includes processes for the 

continuous enhancement of quality and fo1: th·e continuous monitoring and 

communication of the performance of improvement initiatives. 
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Evidence-Based Decision Making 

Effective decisions are always based on the analysis of data and information. An 

effective QMS requires an organiiation to develop appropriate performance measures 

and to collect and analyze data from t11ose measures on a continu ing basis in order to 

info~ decision making and strategic planning. 

Accountability and Transparency 

An effective QMS requ ires an organization to be accountable to its stakeholders for 

quality and transparent in disclosing performance. 

As a result of continuously improving capabi,lities, people, and processes, the 

implementation of an effective QMS leads .to 'continuous performance improvement 

in all organizational activities, from high-level strategic planning and decision 

making to the detai led execution of ~mgoing functional and operational processes. 

Consequently, continuous improvement must deal not only with improving results, 

but also with improving resource capabilities and .operational processes to produce 

better results in the future. In the QMS approach, conli nuous improvement, or qualily 

advancement, is a circular or cyclical process that links the diagnostic, planning, 

implementation, and evaluation phases of the quality management system with 

feedback and adjustment mechanisms that provide the cyclical element to the 

continuous improvement process. 

Reference: http://iacbe.org/qa-qms.asp 

9. Quality Control 

The process of quality evaluation that focuses on the internal measurement of the 

quality of an institution or a program. It refers to a set of operational activities and 

techniques (monitoring activities and a structured internally planned and implemented 

policy) elaborated and used to fulfill requirements of qual ity. 



157 

Often used interc-hangeab ly with quality management and quality assurance, it refers 

to an aggregate of actions and measures taken regu larly to assure the quality of higher 

education products, services, or processes, with an emphasis on the assurance that a 

prescribed threshold of quality is met. It aims both at monitoring the process and at 

elill]inati ng certain causes generating an unsatisfactory function ing. Sometimes a 

minimal quality control (mostly in the shape of some kind of certification) exists 

serving as a filtering mechanism in confirming that a higher education institution is 

fu lfilling minimal agreed upon quality requirements and has appropriate quality 

monitoring procedures in place. 

Reference: 
http:/ /dev .observatoriorh .orgls ites/defaul t/fi les/webfi I es/fu II textlunesco _ cepes _ qual _a 
ssur _acred.pdf 

I 0. ASEAN IQA Assessment Keys Components and Framework at Program level 
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I.) Expected Learning Outcomes, 
2.) Program Specification, 
3.) Program Structure and Content, 
4.) Teaching and Leaming Strategy, 
S.) Student Assessment, 
6.) Academic Staff Quality, 
7.) Support Staff Quality, 
8.) Student Quality, 
9.) Student Advice and Support, 
I 0.) Facilities and Infrastructure, 
11.) Quality Assurance of teaching 

Leaming Process, 
12.) Staff Development Activities, 
13.) Stakeholders Feedback, 
14.) Output, and 
IS.) Stakeholders Satisfaction. 

Reference: ASEAN University Network. (2013). Guidel ines for A UN Quality Assessment 
and Assessors. BKK. A UN Secretariat. 
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