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ABSTRACT
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SEMINARIANS AT ST. JOSEPH’S MAJOR SEMINARY, YANGON,
MYANMAR

Thesis Advisor: ASST. PROF. DR. ORLANDO RAFAEL GONZALEZ GONZALEZ

This study was intended to examine the relationship between motivation for learning English
as a foreign language (in terms of motivational intensity for learning English as a foreign
language [MI], desire to learn English as a foreign language [DL] and attitude toward
learning English as a foreign language [AL]) and perception of the study of theology in
English at St. Joseph’s Major Seminary, Yangon, Myanmar. The total population of 100
seminarians from Year 1, 2, 3, and 4, participated in this survey during the academic year
2019-2020. The study was designed as a quantitative, correlational study. Two instruments
were used in this study for data collection. The first instrument, adapted from Gardner’s
(2004) international version of the Attitude/Motivation Test Battery (AMTB), was used to
investigate the motivation for learning English as a foreign language. The second research
instrument was the Personalized Learning Environment Questionnaire (PLQ) of Waldrip et
al. (2014), to measure the level of seminarians’ perception of the study of theology in

English. Means, standard deviations and correlational analysis (using Pearson’s product



moment correlation and multiple correlation coefficient) were used to analyze the research
objectives and hypotheses. The findings indicated that all Years 1-4 seminarians, on average,
had a high level of motivation for learning English as a foreign language (EFL) and their
perception of the study of theology in English were positive. Pearson’s product moment
correlation suggested that Years 1-3 seminarians’ perception of the learning environment
being significantly correlated to their motivation for learning EFL except for Year 4
seminarians. When all the year-participants were put together in Multiple correlation
analysis, it was found that Years 2 and 3 seminarians’ perception of the learning environment
being significantly correlated to a combination of the scales comprising their motivation for

learning EFL. However, no significant relationship was found in the case of Years 1 and 4.
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CHAPTER |

INTRODUCTION

This chapter introduces the Background of the Study, Statement of the Problem,
Research Questions, Objectives and Hypotheses, Theoretical and Conceptual Framework,

Scope of the Study, Definitions of Terms and Significance of the Study.

Background of the Study

Language is viewed as the intermediary of knowledge between transferring and
sharing thoughts and feelings of ideas and concepts (Lindquist, MacCormack, & Shblack,
2015). Proficiency in English becomes one of the challenges for Myanmar people to
communicate and to interact with each other (Ulla, 2018). Thus, it is vital for the students, as
future leaders to be ready to face the language challenges that are waiting. Paw (2015) stated
that English was utilized as the official dialect of public administration as well as the
medium of educational instruction in Myanmar since 1886. After the major reform of the
education system in 1964, Myanmar language became the medium of all instructional levels,
and English was regarded as a foreign language to be taught (Ireland & Van Benthuysen,
2014). In 1970, English was again made a compulsory subject in Myanmar from the level of
kindergarten to a higher level of education and used as the medium of instruction as well
(Wong, 2005).

Students in Myanmar are required to study and practice the English language for
global communication and include it in their daily life for globalization (Honna, 2005). Thus,
the English language was reintroduced in Myanmar as a foreign language because of their

lack of proficiency in English (Hays, 2014). Nowadays, the English language is well known



widely accepted as the global language and mostly used in most ASEAN countries for
communication (Bolton, 2008). According to Paw (2015), English was utilized in Myanmar
for several years with challenges and opportunities for teaching and learning ability.
However, the majority of students are unable to translate the English language directly and
progress beyond the limit of simple understanding (Sein, 2015). The main challenge is
learners’ limited ability in speaking, listening and reading the English language is limited, for
they just rely on the English textbooks (Soe, 2015).

Thus, motivation is an instrument of mediation in language learning proficiency
(Lalonde & Gardner, 1984). Moreover, it is a vital element for preserving language
proficiency even after the accomplishment of learning activities at schools (Gardner, 1985). It
is evident that developing motivation for learning English language is one of the challenges
in education for Myanmar students and this might fundamentally be remained as the
prerequisite for learning any new language. In second language acquisition, there are three
elements: inclusive of motivational intensity, desire to learn, and attitude toward learning
situation, that act as a driving force necessary to distinguish the level of motivation for an
individual (Gardner, 2010).

The learners possess different motivational levels, attitudes towards learning and
reactions to an exact classroom situation and perform instruction (McCombs & Whisler,
2007). Ahen (2009) highlighted that motivation among the learners has often been related to
their opinions and beliefs towards the English language learning community which in turn
influence their perception.

On the other hand, perception is an ultimate process of sensory input of experiences as
well as an act of the mind which includes the individual characteristics of awareness, belief
and acceptance of perceived object (Shockley, 2007). Additionally, perceptual learning

involves an increased ability to accumulate the relevant information resulted from the



stimulation of individual experience. Thus, the perceptual learning environment is positively
related to and supportive of learners’ academic motivation (Hayat, Kohoulat, Dehghani,
Kojuri, & Amini, 2016).

The previous research developed by Radovan and Makovec (2015) suggested that
students’ motivation on for learning is highly correlated with perception of a joyful learning
environment inclusive of a feeling of autonomy and teacher support. Moreover, Zainal et al.
(2012) found by investigation that there is a positive relationship between students’ intrinsic
motivation and their perception of performance.

Thus, the researcher chose St. Joseph’s Major Seminary, Yangon, Myanmar, to study
seminarians’ motivation for learning English as a foreign language and their perception
toward the study of theology in English because motivation is an instrument of mediation in

language learning proficiency.

Statement of the Problem

St. Joseph’s Catholic Major Seminary is situated in Yangon, the most populated and
largest city of Myanmar, it is economically and educationally well-developed as well as being
an old state capital city of Myanmar. The total population of seminarians at the Seminary is
100 seminarians, ranging from Years 1-4 in the 2019-2020 academic year. In the Seminary,
seminarians study theology using English as a medium of instruction and those who pass the
courses required will graduate from a bachelor’s degree in theology.

According to the researcher’s experience, although English has been utilized in the
study of theology, seminarians are still struggling for the understanding of theology studies
due to low proficiency and limited in English language skills. All the seminarians learn
Christian values based on the Scriptures in the study of theology. The problem is that some of

the religious terms in the Catholic religion are not derived from English origin which can



make them hinder their motivational progress. Thus, the students have never gone through
the concept of simple been able to easily understand though they have studied some terms
and expressions in their study (Krishnamurthy, n.d.). In other words, learners do not
understand well what is being taught, and it is a big challenge for them to be well versed in
the study of theology what they are supposed to learn. Nevertheless, the majority of local
professors give an explanation in Burmese tongue to help the seminarians understand the
meaning when it comes to the use of theology terms.

On the other hand, students in Myanmar are so shy to speak English and afraid of
making mistakes because of their lack of English proficiency skills including poor in
vocabulary, little understanding of grammar and poor pronunciation (Wall Street English,
2017). That could reduce the levels of motivation and causes discomfort, anxiety, and
unwillingness to do their duties.

Therefore, the researcher presumed that English proficiency is a vital element for
seminarians at St. Joseph’s Major Seminary in Myanmar in order to be skillful to meet the
level of local universities, local or overseas and toward the understanding of theology.
Besides, different levels of English proficiency and understanding of the terminology could
affect their perception toward the study of theology in English. Due to these reasons, the
researcher was eager to investigate the levels of motivation for learning EFL (in terms of
motivational intensity for learning EFL, desire to learn EFL and attitude toward learning
EFL) of the seminarians in order to determine whether there was a significant correlation to
their perceptions of the study of theology in English at St. Joseph’s Major Seminary, Yangon,

Myanmar.



Research Questions
In order to address the problem previously stated, the researcher answered the
following questions through this study.

1. What is the level of Years 1-4 seminarians’ motivation for learning English as a

foreign language at St. Joseph’s Major Seminary, Yangon, Myanmar?

1.1. What is the level of Years 1-4 seminarians’ motivational intensity for learning
English as a foreign language at St. Joseph’s Major Seminary, Yangon,
Myanmar?

1.2. What is the level of Years 1-4 seminarians’ desire to learn English as a foreign
language at St. Joseph’s Major Seminary, Yangon, Myanmar?

1.3. What is the level of Years 1-4 seminarians’ attitude toward learning English as
a foreign language at St. Joseph’s Major Seminary, Yangon, Myanmar?

2. What is the level of Years 1-4 seminarians’ perception of the study of theology in
English at St. Joseph’s Major Seminary, Yangon, Myanmar?

3. Is there a significant relationship between motivation for learning English as a
foreign language and perception of the study of theology in English held by Years
1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar?

4. Is there a significant relationship between motivation for learning English as a
foreign language (in terms of motivational intensity for learning EFL, desire to
learn EFL and attitude toward learning EFL) and perception of the study of

theology in English held by Years 1-4 seminarians at St. Joseph’s Major Seminary,

Yangon, Myanmar?



Research Objectives
This study was designed to achieve the following objectives.
1. To determine the level of Years 1-4 seminarians’ motivation for learning English

as a foreign language at St. Joseph’s Major Seminary, Yangon, Myanmar.

1.1. To determine the level of Years 1-4 seminarians’ motivational intensity for
learning English as a foreign language at St. Joseph’s Major Seminary,
Yangon, Myanmar.

1.2. To determine the level of Years 1-4 seminarians’ desire to learn English as a
foreign language at St. Joseph’s Major Seminary, Yangon, Myanmar.

1.3. To determine the level of Years 1-4 seminarians’ attitude toward learning
English as a foreign language at St. Joseph’s Major Seminary, Yangon,
Myanmar.

2. To determine the level of Years 1-4 seminarians’ perception of the study of
theology in English at St. Joseph’s Major Seminary, Yangon, Myanmar.
3. To determine if there is a significant relationship between motivation for learning

English as a foreign language and perception of the study of theology in English

held by Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.

4. To determine if there is a significant relationship between motivation for learning
English as a foreign language (in terms of motivational intensity for learning EFL,
desire to learn EFL and attitude toward learning EFL) and perception of the study
of theology in English held by Years 1-4 seminarians at St. Joseph’s Major

Seminary, Yangon, Myanmar.



Research Hypotheses

The following were the research hypotheses developed for this study.

1. There is a relationship between motivation for learning English as a foreign
language and perception of the study of theology in English held by Years 1-4
seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar, at a significance
level of .05.

2. There is a significant relationship between motivation for learning English as a
foreign language (in terms of motivational intensity for learning EFL, desire to
learn EFL and attitude toward learning EFL) and perception of the study of
theology in English held by Years 1-4 seminarians at St. Joseph’s Major Seminary,

Yangon, Myanmar, at a significance level of .05.

Theoretical Framework

The purpose of this study was to examine the relationship between the levels of
seminarians’ motivation for learning English as a foreign language and their perception of the
study of theology in English at St. Joseph Major Seminary. Thus, the researcher chose to
utilize the socio-educational model of second language acquisition (Gardner, 2010) and the
theory of perceptual learning (Gibson, 2000, as cited in Adolph & Kretch, 2015) to focus on
the two variables of motivation for learning English as a foreign language and perception of
the study of theology in English.
Socio-Educational Model of Second Language Acquisition

The socio-educational model is mostly concerned with language learning motivation
and it is crucial for second language acquisition (SLA), which is the main theory for this
study. Generally, the focus of the model is constructed on the motivation to support the

motivation; attitudes toward learning situation, integrativeness, and instrumentality. Gardner



(1985) formally established to analyze the variables which affect the foreign learners such as
integrativeness, attitude toward learning situation, motivation, language anxiety etc.
According to Gardner, motivation is a wider range of processing cognitive, affective and
cognitive characteristics. Motivation is an amalgamation of effort, positive attitude and
willingness to succeed a satisfactory goal through a second or foreign learning process
(Gardner, 1985).
Theory of Perceptual Learning

The theory of perceptual learning was developed by Gibson (1969), who suggested
that cognitive processes such as remembering, reasoning, conceptualizing, and problem-
solving are obtained through perception. Fundamentally, Gibson defined the theory of
perception into three parts. First and foremost, perceptual learning is durable. Second, it
perceptual. Third and finally it is the consequence of training or experience (Gibson, 2000, as
cited in Adolph & Kretch, 2015). Perception is changing always under the process of three
factors; experience, exploration, and the improvement of the new perception-action system.
And these three factors support human beings to learn better in the environment (Gibson,
2000, as cited in Adolph & Kretch, 2015). This theory could explain seminarians’ perception
toward the study of theology in English through the process of remembering, reasoning,
conceptualizing which is derived from the experience, investigation, and enhancement of

perceived objects.

Conceptual Framework
Figure 1 presents the procedure of this research study. This study investigated the
levels of Years 1-4 seminarians’ motivation for learning English as foreign language (in
terms of motivational intensity for learning EFL [MI], desire to learn EFL [DL] and attitude

toward learning EFL [AL]) and their perceptions toward the study of theology in English at



St. Joseph Major Seminary, Yangon, Myanmar, and to find out if there is a significant
relationship between each other according to the year of study. Seminarians’ motivation for
learning EFL is the independent variable and that will affect their perception of the study of

theology in English will be the dependent variable.

St. Joseph’s Major Seminary, Yangon, Motivation for Learning English as a
Myanmar Foreign Language
Seminarians \ v
Motivational Attitude
Intensity for g Desireto ] toward
learning EFL Learn EFL Learning
EFL
|
Year 1 Year 2 Year 3 Year 4
w L
Perception of the Study of Theology in
English

Figure 1. Conceptual framework.

Scope of the Study
This study was performed on the levels of motivation and perception of the
seminarians studying in the academic year of 2019-2020 at St. Joseph’s Major Seminary,
Yangon, Myanmar. A total of 100 seminarians were surveyed using a research questionnaire.
The research results are only be applicable to the theology level of Years 1-4 seminarians’
motivation for learning English as a foreign language (in terms of motivational intensity for
learning English as foreign language, desire to learn English as a foreign language and

attitude toward learning English as foreign language) and their perception toward the study of
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theology in English. Additionally, the relationship between their motivation for learning EFL
and perception toward the study of theology in English was explored.

Thus, this study was carried out from the perspective of two theories, Gardner’s
socio-educational second language acquisition theory to measure the levels of seminarians’
motivation for learning EFL with the method of the international version of AMTB (Gardner,
2004), and Gibson’s theory of perceptual learning, to focus on the perception of seminarians

toward the study of theology in English.

Definitions of Terms

The definitions of terms mentioned in this study are holding the specific meaning of
the important terms within this the context of this research study.
English as a Foreign Language

English as a foreign language in this study refers to English that is taught in the school
as one subject but not as an official language or main language for communication. For
example, the English language is used as a medium of instruction for all theology subjects in
St. Joseph’s Major Seminary, Yangon, Myanmar, but the spoken language is Myanmar.
Motivation

Motivation is a complex concept that stimulates an individual’s behavior and gives its
direction to achieve the goal and can be measured by the three aspects: of motivational
intensity, desire to learn and attitude toward learning language.
Motivation for Learning English as a Foreign Language

Motivation for learning English as a foreign language in this study refers to
seminarians’ willingness to learn English as a subject taught in a particular way to achieve

the goal with effort and energy.
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Motivational intensity. It refers to the amount of effort and enthusiasm an individual
put or gives to learn the language. This subscale is comprised of 8 items (Items 1, 2, 3, 4, 5,
6, 7, 8, 9, and 10) in the research questionnaire (see Appendix A: Part I).

Desire to learn English. It refers to the individuals wishing to reach the goal based
on their reaction and personal evaluation of learning English. This subscale is comprised of
10 items (Items 11, 12, 13, 14, 15, 16, 17, 18, 19, and 20) in the research questionnaire (see
Appendix A: Part I1).

Attitude toward learning English. It refers to the satisfaction and enjoyment related
to the activity and process of learning English. This subscale will be measured by 10 items
(21, 22, 23, 24, 25, 26, 27, 28, 29, and 30) in the research questionnaire (see Appendix A:
Part I11).

Perception

Perception refers to awareness, comprehension or an understanding of perceived
objects through the process of remembering, reasoning, conceptualizing, and problem-solving
skills (Gibson, 2000, as cited in Adolph & Kretch, 2015).

Perceptions of the Study of Theology in English

Seminarians’ perceptions in this study refers to seminarians’ understanding of the
study of theology through the process of remembering, reasoning, conceptualizing from the
experiences of learning theology subjects in English. This variable will be measured by Items
31, 32, 33, 34, 35, 36, 37, 38, 39, and 40) in the research questionnaire (see Appendix A: Part
V).

Seminarians

Seminarians refer to the candidates to priesthood from the Year 1 to the Year 4, ages

ranged from 22 to 35, who are studying four years enrolled in courses of theology of religious

belief and social studies at St. Joseph’s Major Seminary.



12

St. Joseph’s Major Seminary

St. Joseph’s Major Seminary in this study refers to Catholic University Institute of
Theology, Yangon, Myanmar previously founded in 1957, exclusively for the educational
formation of candidates to the priesthood, and then, was declared as the National Institute of
Theology in 1984, teaching a four- year curriculum about religious studies of the church and
social studies (Theologate Catholic Church Myanmar, n.d.).
Theology

Theology in this study refers to the study of religious belief, practice and experience

toward God and God’s relation to the world through faith and reasoning.

Significance of the Study

There is no previous research on correlating theology seminarians’ motivation for
learning EFL and their perceptions of the study of theology in English in St. Joseph Major,
Yangon, Myanmar.

This study could provide general awareness among the seminarians to understand
better the concept of motivation for learning EFL as well as perception of the study of
theology in English. They will potentially become more aware of their failure and success in
their study and motivation to learn English; this could make a positive change toward their
study of theology.

This study could help the professors to gain reasonable awareness in the area of
seminarians’ motivation for learning EFL and provide them with a better learning
environment to improve their study of theology in English. The results from this study might
be of inspiration for the professors to use more systematic methods in teaching theological

subjects in English. It will potentially be effective for this selected institute to have an
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effective teaching-learning interaction between professors and seminarians and reflect on
how to structure more effective teaching strategies.

The outcome of this study could assist the school to be mindful of the relationship of
seminarians’ perception and their motivation for learning EFL in the context of theology
studies.

Finally, the researcher believes that this study could provide future researchers who
are interested in conducting research of this scope and area with functional background
knowledge and information about the relationship between motivation for learning EFL and

perception of the study of theology in English.

Summary

In this chapter, the researcher presented the reasons, purposes, and importance of this
study, the background of the study, statement of the problem, research questions, research
objectives, research hypothesis, theoretical framework, the scope of the study, definitions of
terms, and significance of the study. This study is to investigate the motivation for learning
English as a foreign language and perceptions toward the study of theology in English of
Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar. The next chapter
will be followed by a literature review on Gardner’s framework of the socio-educational
model for second language acquisition, Gibson’s theory of perceptual learning, previous

studies and background of the institute.



CHAPTER Il

REVIEW OF RELATED LITERATURE

This chapter is a review of the related literature and the following components will be
explained in this Chapter which includes English language learning in the global and ASEAN
contexts, English language learning in Myanmar context, Gardner’s socio-educational model
of second language acquisition, Attitude/Motivation Test Battery, Gibson’s theory of
perception, the concepts of motivation and perception, previous studies on motivation for
learning English as a foreign language, previous studies on the relationship between
motivation for learning EFL and perception of personalized learning environment and
Background of St. Joseph’s Major Seminary, Yangon, Myanmar. This chapter ends with a

summary of the entire chapter II.

English Language Learning in the Global and ASEAN Contexts

People of various cultures living within diverse communities utilize more than one
language for several purposes. According to TESOL (2008), English is one of the most
important languages to be taught and utilized as a medium of instruction, as well as
proficiency in the English language, becomes crucial demand for the spoken community
because it is widely accepted as a global language.

Kirkpatrik (2008) stated that the English language has been utilized as an official
language in the context of the Association of Southeast Asian Nations (ASEAN). Moreover,
being proficient in English has brought people to higher income levels, higher living
standards, broader social networking and larger global communication with opportunities and

challenges (Engels, 2012). According to Deerajviset (2014), English proficiency causes more
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competition among citizens in the ASEAN countries for better job opportunities in their
professional fields. Thus, being proficient in English becomes a prerequisite for all ASEAN
nations since it has served as the lingua franca in the ASEAN context (Kirkpatrick, 2008).
English Language Learning in Myanmar Context

The Republic of Myanmar is one of the ASEAN countries which is comprised mainly
of eight ethnicities: of Kachin, Kayah, Karen, Chin, Burmese, Mon, Rakhine, and Shan with
more than 51 million population according to the 2014 census (Department of Population,
2016). The Myanmar (Burmese) language is the only common language that has been used as
an official language for administration and taught as a subject in Myanmar schools. However,
the English language was rooted since in the late 18th century under British Empire during
colonial times. After Myanmar was being occupied by the Empire in 1885, the English
language was used as an official language for administration and education as well (Paw,
2015). Anglo Vernacular Schools in those days, administered by Christian missionaries, were
rated as second-class to purely English schools (Clifford & Htut, 2015; Lwin, 2000).
According to Zaw (2017), Myanmar’s education system was assumed to be the best (known
as Asian Tiger) in South East Asia countries under the administration of missionary schools.

Nevertheless, the missionary schools were nationalized in 1964 and all schools in the
country were brought under a single education system which caused the standard of
education to abate. Then, in 1965, the Burmese language was utilized as a medium of
instruction at all education level with that English proficiency had come to an end (Hays,
2014). According to Lwin (2000), English was included as a second language in School
subjects with reading and writing focus rather than four skills. The major reform of the New
Education Program was come out about two decades after 1981 and has been designed to

promote the education system at all levels (Fen, 2005). Fen (2005) explained that English was



16

reintroduced as a compulsory subject in the schools from Kindergarten and became popular
with the establishment of private learning institutions.

However, English proficiency is still limited with little effort though it has been
taught as a compulsory subject of foreign language in all levels of education (Phyu, 2017).
According to Sein (2015), English has been taught in schools as a required subject but
focusing only on writing and reading skills though all four skills are laid down in the
curriculum. Thus, motivation for learning English is still a challenging issue for Myanmar

people compared to those of other ASEAN countries.

Motivation for Learning English as a Foreign Language

Motivation was initially defined in different ways in the perspective of psychology or
scientific disciplines and later has immensely influenced the educational sector as one major
variable to determine the level of achievement and failure in L2 learning (Ddrnyei,

1998). Dornyei (1998) defined motivation to learn another language as a combination of
many factors such as effort, persistence, wants. High motivation can be defined as a joy to
approach another language in which the individual actively participates to achieve the
goal. Many researchers (e.g., Dornyei, 1998; Gardner, 2005, 2006) often used the term
motivation in the context of educational research with little effort in defining the literal
meaning but all agreed to it as a complex of many facets and unique construct.

The concept of motivation can be applied in several situations and contexts.
Motivation can be classified into two main categories in the second language learning
context; language learning motivation and language classroom motivation. Language learning
motivation is the major focus of the model regarding individual indifferences in acquiring
success with cultural involvement. On the other hand, language classroom motivation refers

to individual differences in reaction to the learning situation in terms of attitudes toward the
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leaning situation such as activities and experiences in the classroom (Gardner, 2010).
According to Gardner (2010) motivation is extensively constructed both with both cultural
and educational components as it applies to a language learning situation.

The motivation was seen as a desire or willingness that students have in making to
make effort and fulfilling the process of achievement, attaining a specific goal (Gardner,
1985). Thus, motivation is viewed as a driving force to why learners are motivated with the
support of three elements in the socio-educational model of second language acquisition
(effort, desire and attitude).

Individuals are motivated by if they are:

1. expanding effort to learn the language involved with perseverance and consistence
stability in learning material, doing assignments, searching for occasions to learn
more, doing additional work;

2. wanting the achievement of goal expressing a desire for and striving for success;
and

3. enjoying of learning the language as a fun, a challenge, and enjoyable (Gardner,
2010).

Thus, the degree of an individual’s success of failure in learning second language can

be measured by the combination of these three subscales of the AMTB.

The model consists of four classes such as social milieu, individual differences,
language context, and outcomes. The social milieu is divided into two variables: instructional
setting and cultural context which refer to an individual’s past experiences, and family and
cultural background. Moreover, there are two kinds of differences in an individual’s ability
and motivation although the primary concern of the model is on motivation. The formal and

informal language context with two outcomes of linguistic and non-linguistic are also
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included in the model. The theory has been regarded as one of the most long-standing models
with an enormous amount of studies for the last 25 years in worldwide (Au, 1988).

Gardner’s Socio-Educational Model of Second Language Acquisition

The socio-educational model, developed by Gardner and Lambert has been viewed as
the most well-known and accepted theory in the context of second language acquisition since
1959, up to the last update in 2010. The model focuses on different aspects of means to learn
a language and uses different research strategies to test hypotheses testing with relevant
objectives (Gardner, 2010). The model has been originated in the extended version of
theoretical formulations of Lambert’s social-psychological model (1962) in relationship with
the prediction of achievement in L2 (Gardner, 1985, 1988). Then, Gardner dedicated most of
his life to work on the development of second language learning after publishing his
dissertation with the title of “Motivation Variables in Second Language Acquisition”
(Gardner, 1960). This model has been pervasively and exclusively revised several times (e.g.,
Gardner, 1980, 1985, 1985, 1988, 2006, 2010). The major concept and approach of this
model remained constant throughout the process of revision even though some minor changes
have been brought upgrade the version of this model.

The model is mainly concerned with a second language learning, which includes a
variety of structures bounded by culture in the language learning community. Thus, in the
new linguistic community, students’ openness and a strong desire are required to achieve
high proficiency in the cultural elements of L2 (Gardner, 2010). Then only the learners begin
to identify themselves in learning different subject matters in a new cultural context. There
are two important features in the model associated with second language learning, namely the
cultural context and educational context. In the cultural context, integrativeness regards the
motivation and individual differences of a learner to evaluate the social/cultural dimension of

L2 learning acquisition. Meanwhile, the educational dimension of the model includes the
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teacher, the environment of the classroom, and learning aids to measure the degree of
learners’ success (Gardner, 2010).

Gardner focused on three components to describe the model: the desire to learn the
language, attitude towards learning the language, and motivational intensity to investigate the
motivation of the learner in learning SLA (Gardner, 2010). Gardner continued that these three
combinations could afford to produce good estimate in all motivational complexity. Tremblay
and Gardner (1995) appended further structures to measure motivation to be consistent with
the investigating results of those three components. Additionally, Gardner (2010) emphasized
on some specific characteristic of a person’s motivation to determine the purpose for
engagement of the appropriateness, persistence and enjoyment in the activities, showing
willingness to meet the goal, etc. However, he continued that those reasons are not
considered motives unless the learner is occupied with a motivated behavior.

The model mainly emphasized achievement rather than instrumentality or
integrativeness. The hypothesis is that the key elements are viewed as ability and motivation
in this model. According to Gardner (2010), ability (language aptitude) is defined as the
capacities of individuals’ diverse cognition, adjusting sounds and symbols of language to
achieve at a higher different level of understanding. The motivational and educational context
provides the model to be with a different focus from that of others. On the other hands, two
basic elements of motivation in language learning community such as attitudes toward the
learning situation and integrativeness, are accomplishing results through the mediatory of
motivation (Gardner, 2010).

Motivation and the factors that influence the motivation are regarded as the primary
concern for this model and at the same time, the strategies used, and personality are required
to be able to thoroughly explain the motivation construct (Gardner, 2005). Later, Gardner

(1979, as cited in Au, 1988), stated that the approach of this model is social-psychological,
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but repeatedly it was viewed as an educational phenomenon. Meanwhile, Gardner (2006)
added material affiliated with another cultural community, different from other school
subjects and language courses.

Gardner incorporated with the fundamental model of language learning to this model
and Figure 2 displays the dominant and relation between the four dominant components of

the socio-educational model.

Social Individual Acquisition Outcomes
Milieu Differences Context
* Intelligence
\ Formal
: / Language Linguistic
Language Aptitude Training
Cultural /
Beliefs \
Motivation
Informal
Language Non- Linguistic
Experience
p Situational Anxiety > ]

Figure 2. A slightly adapted version of the first published formulation of the socio-
educational model. Adopted from “Motivation and Second Language Acquisition”, by R. C.
Gardner (2010), p. 83.

As Figure 2 shows, there are four fundamental components in this model consisting of
the social milieu, individual differences, the context of SLA and linguistic outcome (Gardner,
1985). All these four components are related to learners’ beliefs in the whole learning process
of language acquisition (Gardner, 2010). Then, Gardner and his collegial claimed that
learner’s differences would play various roles in diverse learning contexts though the

instructional nature and its goals are affected by the cultural context (Gardner, 2010).
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As shown in Figure 2, an individual’s motivation is firmly supported by two larger
scales grouping from four individual difference variables namely intelligence, language
aptitude, motivation and situational (language) anxiety. The first is the ability variable
classifying intelligence and language aptitude and the other as an affective variable
considering motivation and situational (language) anxiety. Gardner (2010), distinguishes
between those variables with the expected context of higher-level in language achievements
or lower level in language proficiency. In this figure, the direction of the arrows shows that
those four fundamental variables are influencing upon the formal setting of formal language
training but only two variables of motivation and situational anxiety are predicted to play
roles in informal language experience. Thus, the students would have a physical presence in
the classroom to learn a language formally with the support of specific tasks and material
through their abilities and experiences. Gardner states that the arrows of those two variables
not pointing toward the informal context are only affecting the involvement of learners in the
formal language learning contexts. In the informal learning contexts, motivation and
language anxiety are positively related to the participation of the language learners (2010).
Even though the arrows pointing toward the formal and informal contexts are not the same,
the learning experiences of these two contexts are leading toward the results of both linguistic
and non-linguistic outcomes. Gardner continues, stating that language material and skills that
students learn are included in the linguistic results, but in non-linguistic results language
material is shifting to attitudes toward learning, learning motivation and language desire
(Gardner, 2010). Many affective variables influence language acquisition is being influenced
by learning including language learning activities. Obviously, it is a very dynamic model that
suggests language achievement is influenced by individual difference variables, which in

turn, influencing on those variables each other although it is not mentioned in the figure.



22

There are two important features in association with second language learning: cultural
context and educational context. The model establishes the relationship of formal training and
informal experience of language as well as the linguistic and non-linguistic results in the
contexts acquisition. The model emphasizes both social and educational and cultural contexts
in the second language learning process. The educational and cultural contexts affect those
contexts acquisition and gives prominent and unique characteristics to an individual defined
as “integrativeness” (Gardner, 2010). Integrativeness in this model is regarded as a genuine
interest in language learning in association with the psychological context of other language
community extended toward openness, willingness or ability in the adoption of the other
cultural communities.

The educational context in this model includes different levels of objectives and
educational values from the government context to specific language learning context of the
classroom and school environment. The model emphasizes on the student’s evaluation of the
learning situation which influences the atmosphere of motivation, although the educational
context is important to this model (Gardner, 2010).

The entirety of the model is presented by a number of studies using structural equation
modelling (Gardner, 1985). The basic form of this structure is presented in Figure 3, showing
two features of variables, ‘integrativeness’ and ‘attitudes toward learning situation’ are
correlated to serve as the foundation in learning L2 then motivation and language aptitude are
viewed as two relatively orthogonal variables, which influence the language achievement
(Gardner, 2006). In this figure, the direction of broken arrows toward the motivation indicates
that it could be supported by an instrumental orientation (instrumentality). Finally, the
reciprocal directions of arrows show the relationship of achievement and anxiety of language
between each other. Language anxiety being a discrete form develops from individuals’

experience of language learning environment even though different levels of anxiety have
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been brought to language learning situations (Maclntyre & Gardner, 1989). The figure also
points out that all the effective constructs are assessed by the AMTB (Attitude/Motivation
Test Battery) whether those constructs are clear or not (Crookes & Schmidt, 1991; Dornyei,

2005).

Attitude/Motivation Test Battery

One of the goals of leaning English as second language is sectionally focusing on the
capacity of a person’s reading, writing, speaking and understanding the second language. It is
not on the emphasis of understanding the other society, willingness and interest in learning
different languages (Gardner, 1985). Many tests have been developed for the assessment of
linguistic aspect, but very few were made for the assessment of non-linguistic aspect. There
was the Attitude/Motivation Test Battery (AMTB) that was used to assess the variety of
Gardner’s model for more than 20 years of research. Figure 3 displays the structural

correlated variables of motivation in socio-educational model and other scales from AMTB.

[ o |[=r | [arc]

Figure 3. A structural equation representation of the socio-educational model. Adopted from

“Motivation and Second Language Acquisition”, by R. C. Gardner (2010), p. 88.
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In Figure 3, Integrativeness genuinely interests in learning SLA as a driving force to
communicate the members of the other dialectal association. In other words, the construct of
integrativeness is a multifaceted approach, integrating beyond the situation of other
languages, but not with the single reason of studying the language. Figure 3 is concerned
about learning French in Canada measured by three measures respectively: integrative
orientation (10), interest in foreign language (IFL), and attitudes toward French Canadians
(AFC).

A language is learned in attitudes toward the learning situation which includes all the
features of learning situations. These attitudes at school level, referr to the teacher, the course
in general, classmates, course materials, extra-curricular activities related to the course, etc.
Although there are many aspects of the learning situation assessed, the instrument AMTB
keeps focusing on the evaluation of the teacher and the class, referred to as TEACHER and
CLASS in Figure 3.

In this construct equation, motivation is viewed as the driving force in all
circumstances. There are three components in motivation for learning L2 of socio-educational
model. First, the effort including persistence and consistency in which the motivated
individual learns the language by doing homework, by searching for opportunities to learn
more, by doing extra activities, etc. Second is the desire of a motivated individual to achieve
goal, expressing a strong tendency in learning situation. The third is the joyous situation of
the motivated individual, expressing that learning is fun, a challenge, and satisfaction, even at
the time of lesser enthusiasm. In the socio-educational model, whether the individual is more
motivated or less motivated can be appraised by using the three elements of effort, desire and
positive attitude as necessary tools. In Figure 3, it is stated that a combined tool of Ml
(motivational intensity), DESIRE (desire to learn French), and ALF (attitudes toward

learning French) measures the complex concept of motivation.
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It is hypothesized that Instrumentality is to provide motivation as potential support
even though not directly or consistently as those of integrativeness and attitudes toward the
learning situation. The combination of instrumental factors contributes to motivation,
motivation as instrumental motivation. INS, as shown in Figure 3, referring to instrumental
orientation, is viewed as the only index of instrumentality in the socio-educational model.

Language Anxiety in this construct is related to second language learning as a form of
situational anxiety aroused by individuals’ first entering a language class. Language anxiety
is functional to the exposure of language learning and language use is independent of general
anxiety (Maclntyre & Gardner, 1991). In the AMTB, scores resulting from the aggregation of
two measures, language anxiety and language use as shown in Figure 3 referring as CLASS
and USE, determine language anxiety (Gardner, 2010).

Additionally, the combination of integrativeness, attitudes toward the learning
situation, and motivation could describe the score of integrative motivation although those
are not mentioned in the model. Thus, individuals’ desire or willingness, in their
identification with other language society and positive evaluation of learning situation, could
be supportive for integrativeness in their motivation in learning L2. But motivation only is
accountable for the success in the L2 situation even supported by integrativeness and
attitudes toward learning situation (Gardner, 2010). For example, someone who might have
high levels in integrativeness and attitudes might be very positive toward learning situations,
if they are not related to motivation then their achievement could not be assessed. On the
other hand, someone who shows high levels of motivation if he/she is not supported by those
two features may not have high levels in motivational consistency. Thus, integrative
motivation representing a complex of these classes of variables could be expressed in both

positively and negatively (Gardner, 2009).
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The instrument was used for the assessment of the current project is an internationally
well-known version of AMTB (Gardner, 2004), originated by Gardner in 1960 and extended
by Gardner and Lambert in 1972. The validity of Gander’s theory has been conducted and
approved by many studies (Svanes, 1987).

Some of the researchers modified the items slightly and some used in comparable
study the learning of the second language on the perspective of different context. For
example, Clement, Gardner, and Smythe (1977) had used it for the assessment of English
language learning by French-speaking students in Canada, and Gardner and Lambert (1972)
conducted a study on senior high school students in the Philippines.

The international version of AMTB (Gardner, 2004) was developed to conduct
research on secondary students for the only purpose of measuring the level of learning
English as a foreign language. AMTB (Gardner, 2004) is comprised of 11 subtests, nine of
them are inclusive of 10 items each, and two of them are inclusive of four each.

But the researcher adopted only three subtests to investigate the independent variable of
motivation for learning EFL in this present study. They are as follows:

1. motivational intensity,

2. desire to learn English, and

3. attitudes toward learning English.

Motivational intensity. This is the first component of motivational scales reflecting
the amount of individual effort expanded to learn the language. Different categories of
motivation should be included in the consideration of motivational intensity that learners are
expected to have an experience of strong communication with native language users.
Therefore, it is regarded as the major component to resolve the development of second

language learning whether there is little or no learning without effort (Gardner, 2010). This
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scale is made of ten items and the researcher adopted to measure the motivational intensity of
theology students for learning English as a foreign language.

Desire to learn English. This scale is the second constituent of motivation and it
refers especially to the individual’s desire to learn English. Even though this scale was very
vital to the real situation it was insufficient by itself because it was just to impress or prevail
others (Gardner, 2010). Therefore, the desire to learn English for a person must be present
along with his/ her motivational intensity for it is insufficient by itself. The researcher utilized
ten items to measure the desire of theology students for learning EFL.

Attitude toward learning English. This is the third component of motivation
referring to the pleasure and enjoyment connected to the activity and process of learning
(Gardner, 2010). This scale is also important, but it alone is not enough to measure the degree
of a person’s attitude. Therefore, it must be combined with the other two components to
examine the assessment of individual motivation. Ten of these scales were used to modify the
attitude of seminarians toward learning EFL. The researcher adopted these three subscales
inclusive of 30 items questionnaire to investigate the level of seminarians” motivation for
learning EFL. Thus, these three subscales of the questionnaire were named as the Motivation
for English as a Foreign Language Questionnaire (MLEFLQ) to address the Research

Objective in this study.

Theory of Perceptual Learning
Additionally, the importance of effectiveness in motivated learning especially
learning theology in English is solely dependent on their perception of how they identify their
motivation and their study. Therefore, the researcher adopted Gibson’s theory of perceptual
learning as the second theory for this study (Gibson, 2000, as cited in Adolph & Kretch,

2015).
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Theory of perceptual learning was a long process of Gibson” work over 70 years
starting from 1932 to the last updated in 2002 (Adolph & Kretch, 2015). The theory of
perceptual learning is the process of collecting information to differentiate and specify self
and environment and to relate to each other. The information received from real-life situation
and providence are explored by behavioural mechanisms such as scanning, listening, feeling,
fixating to postulate and differentiate the information received from the perceived object
(Gibson, 1992, as cited in Adolph & Kretch, 2015). Gibson supposed that information on
cognitive actions such as remembering, reasoning, conceptualizing, and problem-solving are
obtained through perception.

Gibson’s definition of perception has three essential areas: a long-lasting, perceptible,
consequence of training or experience (Gibson, 2000, as cited in Adolph & Kretch, 2015).
According to Gibson’s theory, perception is changing through experience, exploration, and
the development of the new perception-action system. Depending on these three factors,
human beings learn to adapt themselves better to the environment (Gibson, 2000, as cited in
Adolph & Kretch, 2015). The research findings developed by Alaidarous and Mandini (2016)
indicated that students have a positive perception toward learning English, but it could be
affected by various factors. There are three types of factors; instructional, motivational,
learners’ variables, influencing students’ learning environment (Lim & Morris, 2009).

The information received at the sensory receptors were shortcoming and weak.
Therefore, the requirement to learn was crucial for the complete perception (Gibson, 1989, as
cited in Adolph & Kretch, 2015). Later Gibson found out that information from the receptors
is enough to support the completion of perception from the beginning. According to Gibson,
people and animal crave to learn because perceptual learning is the key to knowledge and

where it all started (Gibson, 1989, as cited in Adolph & Kretch, 2015). Gibson viewed
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perception as the process of action that the perceiver must actively actuate to gather
perceptual information (Gibson, 1988, as cited in Adolph & Kretch, 2015).

Gibson’s theory of perceptual learning is based on human and animal behaviours
because specific actions are scrutinized by perception (Adolph & Kretch, 2015). Thus, the
information of human being depends on the possibility of his/her actions and perceives what
he/she can do with that object being perceived.

In this study, the researcher used 10 items selected from the Personalized Learning
Environment Questionnaire (PLQ) as a supporting instrument, to measure the seminarians’
perception toward the study of theology in English. This questionnaire was developed by
Waldrip et al. (2014), to measure the level of the perception of local students under the
domains of their readiness, assessment, engagement, in relation to their academic efficacy,
academic achievement, and well-being through personalized learning. The sample involved
students in years 710 from six Victorian secondary schools. The questionnaire consists of 19
subscales items through factors analysis. In this study, the researcher used only 10 items
which were modified from the personalized learning environment questionnaire PLQ. Thus,
the researcher created the Perception of the Study of Theology in English Questionnaire
PSTEQ mainly to measure the level of seminarians’ perception toward the study of theology

in English.

Previous Studies on Motivation for Learning English as a Foreign Language
Clément, Gardner, and Smythe (1977) conducted a study on 304 Montreal
francophone students form Grades 10 to 11 to study their motivation for SLA. It revealed that
motivation for learning SLA depends mostly on positive attitudes toward the second language

community.
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Bernaus, Wilson, and Gardner (2009) investigated the effect of 26 language teaching
strategies on students’ motivation, attitudes or language anxiety and English achievement,
using mini-Attitude/Motivation Test Battery (Gardner & Maclintyre, 1993), to 31 EFL
teachers and 694 students in Catalonia, Spain. The results indicated that the students’
perceptions toward those strategies seemed to have a relationship with their attitudes and
motivation at both the individual and class levels. It was suggested that their English
achievement had a positive relationship with their motivation though it was negatively related
to attitudes toward the learning situation and language anxiety.

On the other hands, Yu (2010) researched the attitudes of learners toward different
varieties of learning English with the help of 385 students from four public universities at
Wuhan, China. The findings revealed that Chinese college students have positive attitudes
toward the English language.

Another researcher investigated 40 EFL Libyan students, ten selected from each
respective year of a four-year program to study motivation for learning English (Zanghar,
2012). The study found out that they were highly motivated both instrumentally and
integratively, but a small number of students were reported as showing integrative motivation
rather than instrumental motivation.

Kitjaroonchai (2012), on the other hand, explored a study on motivation for learning
English to 226 students from secondary and high schools in Thailand. It revealed that
students’ instrumental motivation was slightly better than their integrative motivation though
both were at high levels.

In 2013, Wimolmas addressed the level of motivation for learning English of 30
undergraduate students from first year at an international institute of engineering and
technology in Thailand. The project found out that students are considerably high in

motivation but slightly more instrumental toward the English languagethan integrative.
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Moreover, Thant (2017) conducted a research on 119 Grade 9 students to determine
the relationship between attitudes and motivation at No 2 Basic Education High School,
Kengtung, Myanmar. The findings revealed that there was a positive relationship between
their motivation and positive attitude toward learning EFL at a high level of motivation and
positive attitude.

On the other hands, Siphora and Lynch (2019) carried on 215 students at Nelson
English Language Centre in Yangon, Myanmar, to investigate the difference between the
students’ motivation for learning English as a Foreign Language according to their
preferences for indirect learning strategies. The findings revealed that they are highly
motivated for learning EFL though there was no significant difference in their preferences for

indirect learning strategies.

Previous Research on the Relationship between Motivation and Perception of the
Learning Environment

The Personalized Learning Environment Questionnaire (PLQ), developed by Waldrip
et al. (2014), was used to conduct a study on 220 Victorian High School students in 2014, to
validate the reliability of perception toward their readiness to learn, assessment processes,
engagement, personalized learning and academic self-efficacy in Australia. The results
indicated that there was good internal consistency reliability with the lowest Cronbach alpha
coefficient of .72 for the individualization scale.

Another study, developed by Bong (2005), took 389 Korean High School girls to
study the levels of motivation and perceptions toward the change of the learning environment
within the school year at a public high school in Seoul, South Korea. The result showed that
perceptions toward the learning environment changed relatively to the prediction of positive

academic motivation.
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Witzel (2009) researched the relationship of academic motivation and perceptions of
learner-centered practices held by 732 Academy cadets in 23 core academic courses at the
United States Air Force Academy. It proved that perceptions of learner-centered practices
significantly predicted motivation, yet the cadets perceived higher level of it in establishing
relationship and encouragement from the Academy professors.

Another study explored by Zainal et al. (2012) focusing on 179 first year students
from the Faculty of Information Science and Technology (FTSM) of 2010/2011 session to
conduct online research on the relationship between their perception, motivation and
academic achievement in pre-course and post course basic programming skill at Kebangsaan
University, Malaysia. The results showed that there was a positive relationship between
intrinsic motivation and perception of their performance in programing skill, on the other
hand, more positive perception toward post-course than pre-course in basic programming
skill.

Besides, Odutuyi (2012) carried a research on 690 students and 32 teachers from
secondary schools, to investigate the relationship between their perception and their learning
outcomes. It was found that there was a significant relationship between students’ perception
and their learning outcomes.

On the other hand, Kocher (2013) administered to 139 students of English language
learners (ELL) and 131 students of non-ELL to investigate the levels of their perceptions of
science teachers’ instructional conversations, immediacy behaviors and the impact of
students’ perceptions toward their science motivation, language acquisition, and academic
achievement at Comprehensive Middle Schools within North Carolina. Results indicated that
although there was a significant difference between ELL and non-ELL students’ self-reported

motivation outcomes, ELL students’ perception of their science teachers’ high quality
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instructional conversational and immediacy behaviors were positively correlated to their
intrinsic motivation, higher autonomy, and lesser anxiety.

Almisad (2015) conducted a study on the relationship between 171 English and
engineering students’ perception and attitude toward the use of SMS support learning and
teaching at Kuwait, University. The result indicated that there was a significant strong and
positive relationship between their perception and attitude toward the use of SMS in
education.

Blanco (2015) studied 522 students from Grade 9 to 12 enrolled in science courses at
a large urban school district in southeast Texas of USA, to study their perceptions of
psychosocial learning environment factors that contribute to motivation and self-regulation
when learning science concepts. Findings indicated that student perceptions of the
psychosocial learning environment were positively and significantly related to their grade
levels, self-regulation practices and motivation for learning science.

Moreover, Radovan and Makovec (2015) investigated 120 postgraduate students from
the Faculty of Arts emphasizing on the relationship of motivation and perception of the
learning environment at the University of Ljubljana, Slovenia. The result revealed that
students’ motivation on learning the art (in terms of intrinsic goal orientation, self-efficacy,
and control beliefs) is highly correlated with the perception of joyful learning environment of
autonomy and teacher support.

Another study was developed by Hayat et al. (2016) with 230 nursing students to
examine the relationship between perception of learning environment and intrinsic and
extrinsic motivation in learning medical science at Shiraz University, Iran. The result showed
that perceived learning environment is positively related to and supportive of students’

academic motivation.
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Furthermore, Ajam, Hemmatipoor and Ramhimi (2018) conducted a research with the
help of 230 nursing, midwifery students, to evaluate the relationship between students'
perceptions of curriculum components and their academic enthusiasm. It was found that
students’ perception of the curriculum components was positively related to their academic
enthusiasm or desire to learn medical sciences.

Another study explored by Ekalesatari, Azmi and Putri (2018) concerning 97 first
graduate students’ perception toward learning English at Universitas Islam Sumatera Utara
(UISV), Medan, Indonesia. It was found that students had a positive perception toward a
learning English.

Lastly, Sarwar et al. (2018) conducted a research with the help of 141 pharmacists
from 41 hospitals in Pakistan to evaluate the attitude, perception, willingness, motivation and
barriers to PBR among hospital pharmacists in Pakistan. It was found that they show a
positive attitude, good perception, increased motivation and willingness toward the practice-

based research and were statistically associated with each other.

Background of St. Joseph’s Major Seminary

St. Joseph’s Catholic Major Seminary, Institute of Theology, is the third formation
center of priesthood in Myanmar founded on September 1, 1957. It has prepared many
Diocesan priests for the Catholic Church in Myanmar. Before 1957, the priests from
Myanmar had received formation at the General College of St. Joseph in Penang, Malaysia.
All the bishops from Myanmar then decided to open a Major Seminary in Myanmar, under
the shepherding of His Grace the Most Rev. Victor Bazin, M.E.P., the first Archbishop of
Yangon (Theologate Catholic Church Myanmar, n.d.).

First, it offered both philosophy and theology courses. In 1983, the Catholic Bishops’

Conference of Myanmar (CBCM), with the permission of Rome, divided the institute into
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two sections: The Philosophy Department and the Theology Department. Hence, the Institute
was titled as “Institute of Theology” of the National Major Seminary in the academic year of
1984-85.

The specific purpose of the National Major Seminary, Institute of Theology, is to
educate seminarians for the priesthood of the Catholic Church under areas of spiritual,
intellectual, human, social and pastoral formation. The seminarians study a four-years
curriculum focusing on theology and associated disciplines. The seminarians, after four
years’ formation, are supposed to undertake suitable training, classical in a broader sense and
scientific in method. Those seminarians, after completion of the required courses and
examinations, are awarded a bachelor degree in theology. The Seminary was affiliated to the
Faculty of Theology of the Pontifical Urbaniana University, Vatican City in March 2006. The
affiliation was granted by the Congregation for the Catholic Education, “ad quinquennium
esperimenti gratia". Thus, from that time on the bachelor degree has been granted through the
affiliation with Urbaniana University, Rome (Theologate Catholic Church Myanmar, n.d.).

All seminarians study all subjects in the English language to get a bachelor degree in
theology in Myanmar. The local professors are mostly explaining in the Burmese language
although the subjects are written in English. According to the researcher’s experience, though
English has been utilized in the study of theology seminarians are still straggling to achieve
proficiency in the language. The researcher presumed that among the seminarians in
Myanmar, there may have different perceptions toward the study of theology in English and
their motivation for learning English as a foreign language. Language differences in religious
terms make them delay their motivational progress. Therefore, the learners do not understand
well what is being taught, and it is a big challenge for them to be well versed in what they are
supposed to learn. The researcher also firmly believed that it is very important for the

seminarians to be well versed in the language to benefit from their study.
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There are 100 seminarians, enrolled in the 2019-2020 academic year at St. Joseph’s
Major Seminary, Myanmar. The researcher has chosen all 100 seminarians to determine the
level of their motivation and perception.

In this study, the research was eager to find out the level of motivation for learning
EFL and perceptions of the seminarians and their relationship in the study of theology. For
the above reasons, the researcher conducted a study on the relationship between the
motivation for learning English as a foreign language and their perception of the study of

theology in English.

Chapter Il reviewed the related literature of this study: learning EFL; the theories and
instruments which are utilized in the study; the previous studies on motivation for learning
EFL and perception, and brief information about the targeted institute. In Chapter I11, the
researcher presents the research design, the instruments that were utilized in this study and

the summary of the research process.



CHAPTER I

RESEARCH METHODOLOGY

In the above chapter, the researcher discussed the literature on topics related to this
research study. In this chapter, the researcher will present the research methodology that is to
determine the seminarians’ motivation for learning English as a foreign language and their
perception toward the study of theology in English at St. Joseph’s Major Seminary, Yangon,
Myanmar. This chapter emphasizes the methods of research and comprises the research
design, population and sample, research instrument, data collection, data analysis. A
summary table of the research process will be offered as a conclusion in the last part of this

chapter.

Research Design

The purpose of this research was to conduct a study on the relationship between
motivation for learning English as a foreign language (in terms of motivational intensity for
learning EFL, desire to learn EFL and attitude toward learning EFL) and perception of the
study of theology in English by four years of seminarians studying theology in English at St.
Joseph’s Major Seminary, Yangon, Myanmar. In order to address this purpose, the researcher
developed a correlational research design with a quantitative approach.

The researcher utilized two instruments: first, the Motivation for Learning EFL
Questionnaire (MLEFLQ) to determine Years 1- 4 seminarians’ motivation for learning
English EFL (in terms of motivational intensity, desire to learn and attitude toward learning
EFL) and, second, the Perception of the Study of Theology in English Questionnaire

(PSTEQ) to measure the level of their perception toward the study of theology in English. In
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order to collect data, the researcher chose all 100 seminarians from St. Joseph’s Major
Seminary, Yangon, Myanmar during the first semester of the 2019 -2020 academic year.

At the end of the research, descriptive statistics (means and standard deviations) were
utilized to address Objectives 1 and 2. A statistical hypothesis testing (correlational analysis
using Pearson correlational coefficient and multiple correlational coefficient) was used to

address the Research Objectives 3 and 4, the hypotheses of this study.

Population
The total population of this study was comprised of all Years 1-4 seminarians from St.
Joseph’s Major Seminary, Yangon, Myanmar. There was a total number of 100 seminarians
(18 from Year 1, 22 of Year 2, 27 from Year 3 and 33 seminarians of Year 4), enrolled in the
academic year of 2019-2020 (see Table 1). All these seminarians were studying all the

theology subjects in English.

Sample
The sample of this study was a population sample comprised of all the seminarians
who study theology in the English language among Years 1-4 at St. Joseph’s Major
Seminary, Yangon, Myanmar. The researcher chose all seminarians, 100 in total from the
2019-2020 academic year, to determine their level of motivation for learning English as
foreign language and perception of the study of theology in English. The seminarians were
chosen because their rector agreed to cooperate with the researcher in this project. Table 1

shows the detail of the population and sample for this study.
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Table 1

Population and Sample in This Study

Participant Year of study Population Sample
Seminarian Year 1 18 18
Year 2 22 22
Year 3 27 27
Year 4 33 33
Total 100 100

Research Instruments

This study was conducted based on the following research instruments: the
Motivation for Learning English as a Foreign Language Questionnaire (MLEFLQ) which is a
revised version of the Attitude/Motivation Test Battery (AMTB; Gardner, 2004) and the
Perception of the Study of Theology in English Questionnaire (PSTEQ) which is a revised
version of the Personalized Learning Environment Questionnaire (PLQ; Waldrip et al., 2014).
Motivation for Learning EFL Questionnaire (MLEFLQ)

The Attitude/Motivation Test Battery is an instrument, the latest international version
of AMTB by Gardner (2004), designed only for assessing aspects of second/foreign language
learning. Thus, it is eligible and preferred to be adopted as a useful tool for the investigation
of this current study. There are 11 subscales, including three subscales of motivational
construct: motivational intensity (10 items), desire to learn English (10 items) and attitude
toward learning English (10 items).

The researcher adopted these three subscales from Gardner’s AMTB, named as
Motivation for Learning English as a Foreign Language Questionnaire (MLEFLQ) to
measure the independent variable of motivation for learning English as a foreign language.

All these three subscales in motivation for learning English as a foreign language have both
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positively and negatively worded items. Table 2 represents the value of response anchors for
both positively and negatively worded items.
Table 2

Score for Positively and Negatively Worded Items

Response anchors

Strongly Moderately  Slightly  Slightly Moderately Strongly

Items disagree  disagree disagree  agree agree agree
Positively worded 1 2 3 5 6 7
Negatively worded 7 6 5 3 2 1

Both positively and negatively worded items are aligned with the 6-point Likert scale
of the AMTB international version (Gardner, 2010), so that respondents cannot adopt a
neutral position while rating. The combination of positively worded items produces high
scores for students of high levels attribution in question and lower levels resulted in lower
scores. On the other hand, negatively keyed items scores are to be recorded as well. The
scores or the scales are ranging from 1-7, with a maximum score of seven (1= strongly
disagree, 2= moderately disagree, 3= slightly disagree, 5= slightly agree, 6= moderately
agree, and 7= strongly agree).

The total number of items for this research study was 30 designed to measure
motivation for learning English as a foreign language (in terms of motivational intensity for
learning EFL, desire to learn EFL, and attitude towards learning EFL). All these 30 items
were phrased relatively equal in both positive and negative wording. A reverse coding was
done by computing for the negatively worded items. Table 3 presents the total number of
items with subscales which measures the independent variable of motivation for learning

EFL.
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Total Number of Items from the MLEFLQ
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Item numbers Total
Positively Negatively number
Variable Subscales worded worded of items
Motivation ~ Motivational intensity 1,3,5,7,9 2,4,6,8,10 10

Desire to learn English
Attitude toward learning
English

11,13,15,17,19

21, 23,25,27,29

12,14,16,18,20 10

22,24,26,28,30 10

Total

15

15 30

The motivation for Learning English as a Foreign Language Questionnaire

(MLEFLQ) used a 6-point Likert scale as in the original AMTB. The 6-point Likert response

scale used for this survey ranged from 1 (strongly disagree) to 6 (strongly agree). Tables 4

presents the interpretation of the 6-point Likert scale for both positively and negatively

worded items which were used to measure the level of motivation for learning English as a

foreign language of seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.

Table 4

6-Point Likert Scale Interpretation of MLEFLQ

Agreement Motivational Desire to Attitude toward
level Score Mean score intensity learn learning
Strongly
agree 6 5.51-6.00 Very high Very high Very positive
Moderately
agree 5 451 -5.50 High High Positive
Slightly
agree 4 3.51-4.50 Moderately =~ Moderately  Slightly positive
high high
Slightly
disagree 3 2.51 - 3.50 Moderately =~ Moderately  Slightly negative
low low
Moderately
disagree 2 1.51-2.50 Low Low Negative
Strongly
disagree 1 1.00 - 1.50 Very low Very low Very negative
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Perception of the Study of Theology in English Questionnaire (PSTEQ)

The Perception of the Study of Theology in English Questionnaire (PSTEQ) measures
the perceptual levels of seminarians toward the study of theology in English. There were 10
items, chosen from the Personalized Learning Environment Questionnaire (PLQ) developed
by Waldrip et al. (2014), to investigate the level of seminarians’ perception toward the study
of theology in English. Table 5 presents these 10 items which measured the dependent
variable for seminarians’ perception toward the study of theology in English.
Table 5

Total Number of Items from the PSTEQ

Item Total number
Variable numbers of items
Perception of the study of theology in English 31-40 10
Total 10

There is a 5-point Likert scale for the Perception of the Study of Theology in English
Questionnaire (PSTEQ). Thus, a 5-point Likert scale (1 = strongly disagree, 2 = disagree, 3
= not sure, 4 = agree, 5 = strongly agree) was used to determine the level of seminarians’
perception of the study of theology in English. Table 6 displays the interpretation of 5-point
Likert scale for the perception of the study of theology in English of seminarians at St.
Joseph’s Major Seminary, Yangon, Myanmar.

Table 6

5- Point Likert Scale Interpretation of PSTEQ

Perception
Agreement level Score Mean score interpretation level
Strongly agree 5 451 -5.00 Very positive
Agree 4 3.51-4.50 Positive
Not sure 3 2.51-3.50 Moderate
Disagree 2 1.51-2.50 Negative
Strongly disagree 1 1.00-1.50 Very negative
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Validity and Reliability of the Instruments

Motivation for Learning English as a Foreign Language Questionnaire
(MLEFLQ). Gardner validated the instrument Attitude/Motivation Test Battery (2004)
through different series of studies. The validity of the main instrument is very strong and has
been verified by many scholars in different contexts (e.g., Garcia, 1997; Gardner &
Macintyre, 1993; Gordon, 1982; Lalonde & Gardner, 1985; Sandoval-Pineda, 2011,
Suleiman, 1993). Several types of research have been done to ensure the levels of internal
consistent reliability in the various scales of the main instrument (AMTB). AMTB has good
content and contrast validity for measuring quantitative research study (Ushioda & Dérnyei,
2012). Table 7 shows the Cronbach’s alpha coefficients of three subscales taken from the
international version of AMTB (Gardner, 2004).
Table 7

The Internal Consistency Reliability of MLEFLQ

Cronbach’s alpha
Gardner (2005), Gardner (2010),
Subscales Croatian study Japanese study  This study
Motivational intensity 17 a7 .68
Desire to learn English .90 .87 .76
Attitude toward learning English 92 .92 .67
Total .87

Note. *denotes the Cronbach’s alpha after removing items 4 and 10 to improve the subscale
reliability.

For this study, the Cronbach’s alpha was .87, which is interpreted as good in
reliability. However, Items 4 and 10 of motivational intensity subscale were removed to
improve the reliability of the subscale from .45 to .68.

Perception of the Study of Theology in English Questionnaire (PSTEQ).
Additionally, Waldrip and his colleagues validated the instrument Personalized Learning

Questionnaire PLQ through factor analysis (e.g., Waldrip et al., 2014; Waldrip, Yu, & Prain,



44

2016). The validity for the questionnaire of PLQ is also strong and verified by many
researchers. Research has shown that all have satisfactory internal consistency reliability in
all 19 scales items of the instrument PLQ with Cronbach’s alpha value .72. For this study, the
Cronbach’s alpha coefficient of 10 selected items (PSTEQ) was .69, which was interpreted as
acceptable. Table 8 shows the Cronbach’s alpha coefficients of the instrument.

Table 8

The Internal Consistency Reliability of PSTEQ

Cronbach’s alpha
Waldrip et al. (2014),
Variable Australian study This study
Perception of the study of theology in English 12 .69

The instruments were translated from English to Burmese version in order to help
participants to have a deeper understanding of the provided questionnaires. Thus, the
researcher approached a current professor at Pathein University, Myanmar, to translate the
questionnaires from English to Burmese version. The result was back translated by a former
rector of St. Joseph’s Seminary and the current director of the Diocesan Socio Pastoral
Program (DSPP), Pathein Diocese, to meet the criterion of translation validity. The approval

forms are attached in the appendices.

Collection of Data
The research was conducted on all seminarians at St. Joseph’s Major Seminary,
Yangon, Myanmar. The researcher used the Motivation for Learning English as a Foreign
Language Questionnaire (MLEFLQ) as the main instrument supported by Perception of the
Study of Theology in English Questionnaire (PSTEQ) to identify the relationship between
motivation for learning English as a foreign language and perception of the study of theology

in English of seminarians.
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The first to conduct this research had to receive permission from the person in charge.

Thus, the researcher went to visit the Institute in December 2018 to obtain verbal consent

from the Rector of St. Joseph’s Major Seminary.

Before this procedure was going on, the researcher assured the participants that all the

responses they conducted would be anonymous and confidential. Additionally, the researcher

reported the completed research in full and honest.

After thesis proposal examination, the researcher went back to the Institute tentatively

in July 2019 to conduct the research. From that time onward, the researcher distributed the

questionnaires to the seminarians after explaining to them about the questionnaires and the

purpose of the survey, collection of the questionnaires was done at the end of July 2019. The

tentative detail process of data collection is displayed in the following Table 9.

Table 9

Program of Data Collection

When What How Who Where
Dec. 2018 Get permission Letter and Researcher St. Joseph’s Major
from the institute visitation Seminary,
Yangon, Myanmar.
May 2019 Thesis Presentation Researcher Assumption University,
proposal defense Hua Mak, Bang Kapi,
Bangkok, Thailand
Jul. 2019 Distribute and Visiting Researcher St. Joseph’s Major
collect Seminary,
questionnaire Yangon, Myanmar.
May 2020 Thesis Presentation Researcher Assumption University,

final defense

Hua Mak, Bang Kapi,
Bangkok, Thailand.
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Data Analysis
Based on the research objectives, the following statistical methods were used to
analyze the collected data.
1. To determine the level of Years 1-4 seminarians’ motivation for learning English as

a foreign language at St. Joseph’s Major Seminary, Yangon, Myanmar.

Method: Mean and standard deviation method will be utilized to determine the
levels of seminarians’ motivation for learning English as a foreign language at St.

Joseph’s Major Seminary, Yangon, Myanmar.

1.1. To determine the level of Years 1-4 seminarians’ motivational intensity for
learning English as a foreign language at St. Joseph’s Major Seminary,
Yangon, Myanmar.

Method: Means and standard deviations method were utilized to determine the
levels of Years 1-4 seminarians’ motivational intensity for learning English as
a foreign language at St. Joseph’s Major Seminary, Yangon, Myanmar.

1.2. To determine the levels of Years 1-4 seminarians’ desire to learn English as a
foreign language at St. Joseph’s Major Seminary, Yangon, Myanmar.

Method: Means and standard deviations method were utilized to determine the
level of Years 1-4 seminarians’ desire to learn English as a foreign language at
St. Joseph’s Major Seminary, Yangon, Myanmar.

1.3. To determine the level of Years 1-4 seminarians’ attitude toward learning
English as a foreign language at St. Joseph’s Major Seminary, Yangon,
Myanmar.

Method: Means and standard deviations method were utilized to determine
the level of Years 1-4 seminarians’ attitude toward learning English as a

foreign language at St. Joseph’s Major Seminary, Yangon, Myanmar.
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2. To determine the level of Years 1-4 seminarians’ perception of the study of

theology in English at St. Joseph’s Major Seminary, Yangon, Myanmar.

Method: Means and standard deviations were utilized to determine the level of
seminarians’ perception of the study of theology in English at St. Joseph’s Major
Seminary, Yangon, Myanmar.

3. To determine whether there is a significant relationship of motivation for learning
English as a foreign language and perception of the study of theology in English
held by Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.
Method: Correlational analysis using Pearson correlation coefficient was
performed to determine whether there a significant relationship between overall
motivation for learning EFL and perception of the study of theology in English
held by Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.

4. To determine whether there is a significant relationship of motivation for learning
English as a foreign language (in terms of motivational intensity, desire to learn
and attitude toward learning EFL) and perception of the study of theology in
English held by Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon,
Myanmar.

Method: Correlational analysis using Pearson correlation coefficient and if needed,
multiple correlation coefficient (r, R) were performed to determine the relationship
between motivation for learning EFL (in terms of motivational intensity, desire to

learn and attitude toward learning EFL) and perception of the study of theology in

English held by Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon,

Myanmar.



Summary of the Research Process

The following table shows the summary of the research process for this study.

Table 10

Summary of the Research Process
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Data
collection
method or Method of
Source of data research data
Research objective or sample instrument analysis
1. To determine the level of Years 1-4 100 MLEFLQ Descriptive
seminarians’ motivation for learning English  seminarians Questionnaires  statistics
as a foreign language at St. Joseph’s Major at St. Joseph’s (means and
Seminary, Yangon, Myanmar Major standard
: Seminary, deviations
1.1. To determine the level of Years 1-4 y )
. - - ! . Yangon,
seminarians’ motivational intensity for
Myanmar

learning EFL at St. Joseph’s Major
Seminary, Yangon, Myanmar

1.2. To determine the level of Years 1-4
seminarians’ desire to learn EFL as
foreign language at St. Joseph’s Major
Seminary, Yangon, Myanmar

1.3. To determine the level of Years 1-4
seminarians’ attitude toward learning
EFL as foreign language at St. Joseph’s

Major Seminary, Yangon, Myanmar

(continued)



(continued)
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Data

collection

method or
Source of data  research

Method of

Research objective or sample instrument data analysis
2. To determine the level of Years 1-4 100 PSTEQ Descriptive
seminarians’ perception of the study of seminarians Questionnaires  statistics
theology in English at St. Joseph’s Major  at St. Joseph’s (means and
Seminary, Yangon, Myanmar Major standard
Seminary, deviations)
3. To determine whether there is a significant Yangon, MLEFLQ Correlational
relationship between motivation for Myanmar questionnaires  analysis
learning EFL and perception of the study and PSTEQ (using
of theology in English held by Years 1-4 questionnaires  Pearson
seminarians at St. Joseph’s Major correlation

Seminary, Yangon, Myanmar

coefficient)

4. To determine whether there is a significant MLEFLQ
relationship between motivation for questionnaires
learning EFL (in terms of motivational and PSTEQ
intensity for learning EFL, desire to learn questionnaires

EFL and attitude towards leaning EFL)
and perception of the study of theology in
English held by Years 1-4 seminarians at
St. Joseph’s Major Seminary, Yangon,

Myanmar

Correlational
analysis
(using
multiple
correlation
coefficient,

if needed)




CHAPTER IV

RESEARCH FINDINGS

This chapter reports the findings obtained from the implementation of the quantitative
research instruments, the Motivation for Learning English as a Foreign Language
Questionnaire (MLEFLQ) and the Perception of the Study of Theology in English
Questionnaire (PSTEQ) at St. Joseph’s Major Seminary, Yangon, Myanmar, in the second
half of the academic year 2019- 2020. A total of 100 seminarians from Years 1-4 participated
in the survey. The findings are displayed into tables and sections, reported separately for
overall responses and broken down by the following variables: seminarians’ motivation for
learning English as a foreign language and their perception of the study of theology in

English, according to the years of the study.

Research Findings of Research Objective 1

Research Objective 1 was to determine the level of motivation for learning English as
a foreign language (EFL) of Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon,
Myanmar. The researcher used the 30 items of the Motivation for Learning English as a
Foreign Language Questionnaire (MLEFLQ), including positively and negatively worded
items to measure the level of motivation for learning EFL (10 items for motivational intensity
for EFL, 10 items for the desire to learn EFL and 10 items for attitude toward learning EFL).
All items from the MLEFLQ used a 6-point Likert scale (1 = strongly disagree, 2
= moderately disagree, 3 = slightly disagree, 4 = slightly agree, 5 = moderately agree, 6 =

strongly agree).
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Table 11 displays the mean scores, standard deviations, interpretation of Years 1 to 4
seminarians’ motivation for learning EFL.
Table 11
Mean Scores, Standard Deviations, and Interpretation of Years I to 4 Seminarians’

Motivation for Learning EFL at St. Joseph’s Major Seminary, Yangon, Myanmar

Interpretation of motivation for

Year of study N M SD learning EFL
Year 1 18 471 .62 High
Year 2 22 4.70 54 High
Year 3 27 4.88 .46 High
Year 4 33 4.70 A7 High

Based on the descriptive statistics, Table 11 indicates that the mean scores of 28 items
of motivation for learning EFL held of Years 1-4 seminarians could be interpreted as high.
The mean scores were M = 4.71 (SD = .62) for Year 1 seminarians, M = 4.70 (SD = .54) for
Year 2 seminarians, M = 4.88 (SD = .46) for Year 3 seminarians and M = 4.70 (SD = .47) for
Year 4, respectively.

In the following section, the findings of Research Objective 1, motivation for
learning EFL, will be presented in detail, by focusing on its three sub-scales: motivational
intensity for learning EFL, desire to learn EFL, and attitude toward learning EFL. For the
purpose of data analysis, 15 negatively worded items were reverse coded to match the
positivity of the rest of the scales.

Research Findings of Research Objective 1.1

Research Objective 1.1 was to determine the level of Years 1-4 seminarians’
motivational intensity for learning EFL at St. Joseph’s Major Seminary, Yangon, Myanmar.
Motivational intensity is one of the subscales of motivation for learning EFL. The results of

Research Objective 1.1 are displayed in detail by year of the study.
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Year 1. Table 12 displays the means scores, standard deviations, and interpretation

Year Iseminarians’ motivational intensity for learning EFL at St. Joseph’s Major Seminary

Yangon, Myanmar.

Table 12

Mean Scores, Standard Deviations and Interpretation of Year 1 Seminarians’ Motivational

Intensity for Learning English Subscale Items

Interpretation of

motivational
Item intensity for
No. Statement M SD learning EFL
1 I make a point of trying to understand all the
English as | see and hear 511 .90  High
2 1 do not pay much attention to the feedback |
receive in my English class 450 1.34 High
3 | keep up to date with the English by working
on it almost every day 472 1.18 High
5  When I have a problem understanding
something in my English class, | always ask my
teacher for help 422 148 Moderately high
6 | put off my English homework as much as
possible 461 1.42 High
7 lreally work hard to learn English 4.67 1.37 High
8 Itend to give up and not pay attention when |
do not understand my English teacher’s
explanation of something 505 1.34 High
9  When I am studying English, I ignore
distractions and pay attention to my task 3.39 146 Moderately low
Total 453 1.33 High

Based on the descriptive statistics shown in Table 12, Items 1, 2, 3,6, 7 and 8

indicated that Year 1 seminarians had a high motivational intensity in learning EFL (e.g., “I

make a point of trying to understand all the English as I see and hear” [Item 1] and “ | tend to

give up and not pay attention when I do not understand my English teacher’s explanation of

something” [Item 8]). Meanwhile, it was shown in Item 3 that Year 1 seminarians had a

moderately high motivational intensity for learning EFL (e.g., “When | have a problem
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understanding something in my English class, | always ask my teacher for help” [Item 5]).
On the other hand, Item 9 revealed that seminarians had a moderately low motivational
intensity with regard to their study of English.
As an overall look, the total mean score of motivational intensity subscale was M =
4.53 points, which is interpreted as high on average. Therefore, Year 1 seminarians from St.
Joseph’s Major Seminary seem to have a high motivational intensity for learning EFL.
Year 2. Table 13 displays the means scores, standard deviations, and interpretation
Year 2 seminarians’ motivational intensity for learning EFL at St. Joseph’s Major Seminary
Yangon, Myanmar.
Table 13
Mean Scores, Standard Deviations and Interpretation of Year 2 Seminarians’ Motivational

Intensity for Learning English Subscale Items

Interpretation of

motivational
Item intensity for
No. Statement M SD learning EFL
1 I ' make a point of trying to understand all the
English as | see and hear 514 .77 High
2 | do not pay much attention to the feedback I
receive in my English class 4,00 1.31 Moderately high
3 | keep up to date with the English by working on
it almost every day 482 1.14 High
5  When I have a problem understanding
something in my English class, I always ask my
teacher for help 436 1.09 Moderately high
6 | put off my English homework as much as
possible 432 1.21 Moderately high
7 I really work hard to learn English 4.68 1.09 High

8 1tend to give up and not pay attention when | do
not understand my English teacher’s explanation
of something 54.64 1.00 High
(continued)
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(continued)

Interpretation of

motivational
Item intensity for
No. Statement M SD learning EFL
9  When I am studying English, I ignore
distractions and pay attention to my task 4.09 1.01 Moderately high
Total 451 1.09 High

Based on the results shown in Table 13, Items 1, 3, 7 and 8 expressed that Year 2
seminarians had a high motivational intensity in learning EFL (e.g., “l make a point of trying
to understand all the English as | see and hear” [Item 1] and I really work hard to learn
English” [Item 7]). Meanwhile, four aspects of subscale stated in Items 2, 5, 6 and 9 revealed
that they had a moderately high motivational intensity for learning EFL (e.g., “When | have a
problem understanding something in my English class, | always ask my teacher for help”
[Item 5] and “I put of my English homework as much as possible” [Item 6]).

As an overall look, the total mean score of motivational intensity subscale was M =
4.51 points, which is interpreted as high in average. This indicates that Year 2 seminarians
from St. Joseph’s Major Seminary have a high motivational intensity for learning EFL.

Year 3. Table 14 illustrates the mean scores, standard deviations and interpretation of
Year 3 seminarians’ motivational intensity for learning EFL at St. Joseph’s Major Seminary,

Yangon, Myanmar.
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Table 14

Mean Scores, Standard Deviations and Interpretation of Year 3 Seminarians’ Motivational

Intensity for Learning English Subscale Items

Interpretation of

motivational
Item intensity for
No. Statement M SD learning EFL
1 I make a point of trying to understand all the
English as | see and hear 4,78 1.31 High
2 1 do not pay much attention to the feedback I
receive in my English class 4.63 1.39 High
3 | keep up to date with the English by working
on it almost every day 4.37 1.08 Moderately high
5  When I have a problem understanding
something in my English class, | always ask
my teacher for help 456 1.19 High
6 | put off my English homework as much as
possible 452 1.09 High
7 lreally work hard to learn English 519 .68 High
8 Itend to give up and not pay attention when |
do not understand my English teacher’s
explanation of something 5,00 .96 High
9  When I am studying English, I ignore
distractions and pay attention to my task 419 1.07 Moderately high
Total 465 1.11 High

Based on the results shown in Table 14, Items 1, 2, 5, 6, 7 and 8 indicated that
seminarians had a high motivational intensity in learning EFL (e.g., “I really work hard to
learn English” [Item 4] and “I tend to give up and not pay attention when I do not understand
my English teacher’s explanation of something” [Item 8]). Meanwhile, the other two aspects
of subscale stated in Items 3 and 9 revealed that they had a moderately high motivational
intensity for learning EFL (e.g., “l keep up to date with the English by working on it almost
every day” [Item 3] and “When | am studying English, I ignore distractions and pay attention

to my task” [Item 9]).
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As an overall look, the total mean score of motivational intensity subscale was M =

4.65 points, which is interpreted as high. This means that Year 3 seminarians from St.

Joseph’s Major Seminary have a high motivational intensity for learning EFL.

Year 4. Table 15 presents the mean scores, standard deviations and interpretation of

Year 4 seminarians’ motivational intensity for learning EFL at St. Joseph’s Major Seminary,

Yangon, Myanmar.

Table 15

Mean Scores, Standard Deviations and Interpretation of Year 4 Seminarians’ Motivational

Intensity for Learning English Subscale Items

Interpretation of

motivational
Item intensity for
No. Statement M SD learning EFL

1 I make a point of trying to understand all the

English as I see and hear 491 .72 High
2 1 do not pay much attention to the feedback I

receive in my English class 494 120 High
3 | keep up to date with the English by

working on it almost every day 458 1.09 High
5  When I have a problem understanding

something in my English class, | always ask

my teacher for help 445 .97  Moderately high
6 | put off my English homework as much as

possible 4.03 1.49 Moderately high
7 I really work hard to learn English 470 .98 High
8 Itend to give up and not pay attention when

I do not understand my English teacher’s

explanation of something 430 1.21 Moderately high
9  When I am studying English, I ignore

distractions and pay attention to my task 3.85 1.09 Moderately high

Total 434 111 Moderately high

Based on the descriptive statistics shown in Table 15, four aspects of the motivational

intensity subscale, shown in Items 1, 2, 3 and 7 indicated that Year 4 seminarians had a high

motivational intensity in learning EFL (e.g., “lI make a point of trying to understand all the
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English as | see and hear” [Item 1] and “I keep up to date with the English by working on it
almost every day” [Item 3]). On the other hand, the other four aspects of the subscale, stated
in Items 5, 6, 8 and 9, revealed that they had a moderately high motivational intensity for
learning EFL (e.g., “When | have a problem of understanding something in my English class,
I always ask my teacher for help [Item 5] and “I tend to give up and not pay attention when |
do not understand my English teacher’s explanation of something” [Item 8]).

On the whole, the total mean score of motivational intensity subscale was M = 4.34
points, which is interpreted as moderately high. This means that Year 4 seminarians at St.
Joseph’s Major Seminary, on average, appear to have a partially high motivational intensity
for learning EFL.

Research Findings of Research Objective 1.2

Research Objective 1.2 was to determine the level of Years 1-4 seminarians’ desire to
learn English for learning EFL at St. Joseph’s Major Seminary, Yangon, Myanmar. The
following tables show the mean scores, standard deviations, and interpretation of Years 1-4
seminarians’ desire to learn EFL organized by year of study.

Year 1. Table 16 displays the means scores, standard deviations, and interpretation
Year 1 seminarians’ desire to learn EFL at St. Joseph’s Major Seminary Yangon, Myanmar.
Table 16
Mean Scores, Standard Deviations and Interpretation of Year 1 Seminarians’ Desire to

Learn English Subscale Items

Interpretation of

Item desire to learn
No. Statement M SD EFL
11 | have a strong desire to know all aspects of
English 4.67 1.14 High
12 Knowing English isn’t really an important
goal in my life 4.44 158 Moderately high

(continued)
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(continued)

Interpretation of

Iltem desire to learn
No. Statement M SD EFL
13  If it were up to me, | would spend all of my
time learning English 294 1.47 Moderately low

14 | sometimes daydream about dropping English  4.44 154 Moderately high
15 I want to learn English so well that it will

become natural to me 411 157 Moderately high
16 1 am losing any desire | ever had to know

English 472 1.74 High
17 1 would like to learn as much English as

possible 478 1.63 High
18 To be honest, I really have no desire to learn

English 550 .79 High
19 I wish I were fluent in English 556 .51  Very high
20 1 have not any great wish to learn more than

the basics of English 500 141 High

Total 462 1.39  High

Based on the descriptive statistics shown in Table 16, Item 19 indicated that Year 1
seminarians from St. Joseph’s Major Seminary had a very high desire to learn EFL when it
came to the context of mastering in learning English (e.g., ““l wish I were fluent in English”
[Item 19]). Meanwhile, Year 1 seminarians had a high desire to learn EFL regarding the
aspects of the subscale stated in Items 11, 16, 17, 18 and 20 (e.g., “To be honest, | really have
no desire to learn English” [Item 18] and ‘| have not any great wish to learn more than the
basic of English” [Item 20]). On the other hand, seminarians expressed a moderately high
desire to learn EFL in their answers to Items 12, 14 and 15 (e.g., “Knowing English isn’t
really an important goal in my life” [Item 12] and “l want to learn English so well that it will
become natural to me” [Item 15]). However, in Item 13, Year 1 seminarians expressed that
they had a moderately low desire to spend all their time in learning the English language

(e.g., “If it were up to me, [ would spend all of my time learning English” [Item 13]).
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In an overall look, the total mean score of Year 1 seminarians’ desire to learn EFL at
St. Joseph’s Major Seminary was M = 4.62, which is interpreted as high. This means that
Year 1seminarians from St. Joseph’s Major Seminary, on average, have the high desire to
learn English as a foreign language both positively and negatively.

Year 2. Table 17 displays the means scores, standard deviations, and interpretation
Year 2 seminarians’ desire to learn EFL at St. Joseph’s Major Seminary Yangon, Myanmar.
Table 17
Mean Scores, Standard Deviations and Interpretation of Year 2 Seminarians’ Desire to

Learn English Subscale Items

Interpretation of

Item desire to learn
No. Statement M SD EFL
11 | have a strong desire to know all aspects of
English 4.64 1.00 High
12 Knowing English isn’t really an important
goal in my life 432 1.39 Moderately high
13 If it were up to me, | would spend all of my
time learning English 3.73 154 Moderately low
14 | sometimes daydream about dropping
English 405 150 Moderately high
15 I want to learn English so well that it will
become natural to me 441 150 Moderately high
16 | am losing any desire | ever had to know
English 432 1.39 Moderately high
17 1 would like to learn as much English as
possible 5.14 .89  High
18 To be honest, I really have no desire to learn
English 5.36 58  High
19 1 wish | were fluent in English 5.68 48  Very high
20 | have not any great wish to learn more than
the basics of English 5.32 .78  High
Total 457 1.17 High

Based on the descriptive statistics shown in Table 17, Year 2 seminarians from St.

Joseph’s Major Seminary had a very high desire to learn EFL when it came to the context of
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mastering in learning English as stated in Item 19 (e.g., “I wish I were fluent in English”
[Item 19]). Moreover, four aspects of the subscale indicated that seminarians had a high
desire to learn EFL, regarding the aspects stated in Items 11, 17, 18 and 20 (e.g., “To be
honest, | really have no desire to learn English” [Item 18] and “l have not any great wish to
learn more than the basic of English” [Item 20]). On the other hand, Year 2 seminarians
expressed a moderately high desire to learn EFL as stated in Items 12, 14, 15 and 16 (e.g.,
“Knowing English isn’t really an important goal in my life” [Item 12] and “l sometimes
daydream about dropping English” [Item 14]). However, Item 13 indicated that seminarians
had a moderately low desire to spend all their time in learning the English language (e.g., “If
it were up to me, | would spend all of my time learning English” [Item 13]).

On the whole, the total mean score of Year 2 seminarians’ desire to learn EFL at St.
Joseph’s Major Seminary was M = 4.57, which is interpreted as high referring that Year 2
seminarians from St. Joseph’s Major Seminary, on average, have the high desire to learn
English as a foreign language both positively and negatively.

Year 3. Table 18 displays the means scores, standard deviations, and interpretation
Year 3 seminarians’ desire to learn EFL at St. Joseph’s Major Seminary Yangon, Myanmar.
Table 18
Mean Scores, Standard Deviations and Interpretation of Year 3 Seminarians’ Desire to

Learn English Subscale Items

Interpretation of

Item desire to learn
No. Statement M SD EFL
11 | have a strong desire to know all aspects of
English 504 .98 High
12 Knowing English isn’t really an important
goal in my life 456 1.25 High
13  If it were up to me, | would spend all of my
time learning English 3.26 153 Moderately low

(continued)
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(continued)

Interpretation of

Iltem desire to learn
No. Statement M SD EFL
13  If it were up to me, | would spend all of my
time learning English 3.26 153 Moderately low

14 | sometimes daydream about dropping English  4.74 .98  High
15 I want to learn English so well that it will

become natural to me 463 1.04 High
16 1 am losing any desire | ever had to know

English 481 1.15 High
17 1 would like to learn as much English as

possible 519 .83 High
18 To be honest, I really have no desire to learn

English 541 1.01 High
19 I wish I were fluent in English 552 .51  Very high
20 | have not any great wish to learn more than

the basics of English 511 .97 High

Total 483 1.06  High

Based on the descriptive statistics shown in Table 18, Year 3 seminarians from St.
Joseph’s Major Seminary had a very high desire to learn EFL when it came to the context of
mastering in learning English as stated in Item 19 (e.g., “I wish I were fluent in English”
[Item 19]). Results on the Table 18, among the ten items, Year 2 seminarians had a high
desire to learn EFL regarding the eight aspects of the subscale stated in Items 11, 12, 14,
15,16, 17, 18 and 20 (e.g., “I would like to learn as much English as possible” [Item 17] and
“To be honest, | really have no desire to learn English” [Item 18]). Nevertheless, Item 13
indicated that Year 3 seminarians had a moderately low desire to spend all their time in
learning the English language (e.g., “If it were up to me, | would spend all of my time
learning English” [Item 13]).

In summary, the total mean score of Year 3 seminarians’ desire to learn EFL at St.

Joseph’s Major Seminary was M = 4.83, which is interpreted as high. This means that Year 3
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seminarians from St. Joseph’s Major Seminary, on average, have a high desire to learn

English as a foreign language.

Year 4. Table 19 presents the means scores, standard deviations, and interpretation

Year 4 seminarians’ desire to learn EFL at St. Joseph’s Major Seminary Yangon, Myanmar.

Table 19

Mean Scores, Standard Deviations and Interpretation of Year 4 Seminarians’ Desire to

Learn English Subscale Items

Interpretation of

Item desire to learn
No. Statement M SD EFL
11 | have a strong desire to know all aspects of
English 455 1.20 High
12 Knowing English isn’t really an important
goal in my life 4.33 1.24 Moderately high
13  If it were up to me, | would spend all of my
time learning English 3.33 155 Moderately low
14 | sometimes daydream about dropping English  4.48 1.15 Moderately high
15 I want to learn English so well that it will
become natural to me 421 141 Moderately high
16 | am losing any desire | ever had to know
English 458 1.20 High
17 1 would like to learn as much English as
possible 4.64 143 High
18 To be honest, I really have no desire to learn
English 515 1.12 High
19 1 wish | were fluent in English 552 .62 Very high
20 I have not any great wish to learn more than
the basics of English 515 .97 High
Total 459 1.21 High

Based on the descriptive statistics shown in Table 19, Item 13 indicated that Year 4

seminarians from St. Joseph’s Major Seminary had a very high desire to learn EFL (e.g., “I

wish [ were fluent in English” [Item 19]). As shown in Table 19, among the ten items, Year 4

seminarians had a high desire to learn EFL regarding the five aspects of the subscale stated in

Items 11, 16, 17, 18 and 20 (e.g., ““l have a strong desire to know all aspects of English” [Item
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11] and “I have not any great wish to learn more than the basic of English” [Item 20]).
Meanwhile, Year 4 seminarians expressed a moderately high desire to learn EFL regarding
the aspects stated in Items 12, 14 and 15 (e.g., “Knowing English isn’t really an important
goal in my life” [Item 12] and “l want to learn English so well that it will become natural to
me” [Item 15]). However, in Item 13, it can be interpreted that Year 4 seminarians had a
moderately low desire to spend all their time in learning the English language (e.g., “If it
were up to me, I would spend all of my time learning English” [Item 13]).

In summary, the total mean score of Year 4 seminarians’ desire to learn EFL at St.
Joseph’s Major Seminary was M = 4.59 point, which is interpreted as high. This means that
Year 4 seminarians from St. Joseph’s Major Seminary, on average, have the high desire to
learn English as a foreign language.

Research Findings of Research Objective 1.3

Research Objective 1.2 was to determine the level of Years 1-4 seminarians’ desire to
learn English for learning EFL at St. Joseph’s Major Seminary, Yangon, Myanmar. The
following Tables show the mean scores, standard deviations, and interpretation of Years 1-4
seminarians’ attitude toward learning EFL organized by year of study.

Year 1. Table 20 displays the means scores, standard deviations, and interpretation
Year 1 seminarians’ attitude toward learning EFL at St. Joseph’s Major Seminary Yangon,
Myanmar.

Table 20
Mean Scores, Standard Deviations and Interpretation of Year 1 Seminarians’ Attitude toward

Learning English Subscale Items

Interpretation of

Item attitude toward
No. Statement M SD learning EFL
21  Learning English is really great 544 51 Positive

(continued)
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(continued)

Interpretation of

Item attitude toward
No. Statement M SD learning EFL
22 | hate English 5.22 1.17 Positive
23 I really enjoy learning English 5.17 1.09 Positive
24 1 would rather spend my time on subjects other
than English 3.50 1.38 Slightly
negative
25 English is very important part of the school
program 506 .94 Positive
26  Learning English is a waste of time 556 .62 Very positive
27 1 planto learn as much English as possible 4,78 .65 Positive
28 I think learning English is dull 511 .90 Positive
29 I love learning English 456 1.65 Positive
30  When I leave school, I'will give up the study of
English because I am not interested in it 511 .90 Positive
Total 495 1.04 Positive

Based on the descriptive statistics shown in Table 20, Item 26 indicated that Year 1
Seminarians at St. Joseph’s Major had a very positive attitude toward learning EFL regarding
the aspect presented in Item 26 (e.g., “Learning English is a waste of time” [Item 26]).
Moreover, the aspects of subscale stated in Items 21, 22, 23, 25, 27, 28, 29 and 30, revealed
that Year 1 seminarians had a positive attitude toward learning EFL (e.g., “Learning English
is really great” [Item 21] and “I hate English” [Item 22]). However, answers to Item 24
indicated that seminarians had a slightly negative attitude toward learning EFL regarding the
use of their time in learning other languages than learning English (e.g., “l would rather
spend my time on subjects other than English” [Item 24]).

In an overall look, the total mean score of year 1 seminarians from St. Joseph’s Major
Seminary, Yangon, Myanmar was M = 4.95, which is interpreted as positive. This means that

they tend to have a positive attitude toward learning EFL.
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Year 2. Table 21 displays the means scores, standard deviations, and interpretation
Year 2 seminarians’ attitude toward learning EFL at St. Joseph’s Major Seminary Yangon,
Myanmar
Table 21
Mean Scores, Standard Deviations and Interpretation of Year 2 Seminarians’ Attitude toward

Learning English Subscale Items

Interpretation of

Item attitude toward
No. Statement M SD learning EFL
21  Learning English is really great 559 .59  Very positive
22 | hate English 541 .85 Positive
23 | really enjoy learning English 523 .61 Positive
24 1 would rather spend my time on subjects other than

English 3.73 1.39 Slightly positive
25  English is very important part of the school

program 500 .98 Positive
26  Learning English is a waste of time 536 .95 Positive
27 | planto learn as much English as possible 459 1.22 Positive
28 | love learning English 505 .72 Positive
29 | think learning English is dull 514 .77  Positive
30  When | leave school, I will give up the study of

English because | am not interested in it 468 1.04 Positive

Total 498 .94 Positive

Based on the descriptive statistics shown in Table 21, Year 2 seminarians from St.
Joseph’s Major Seminary had a very positive attitude toward learning EFL regarding the
aspect stated in Item 21 (e.g., “Learning English is really great” [Item 21]). Furthermore,
Year 2 seminarians expressed a positive attitude toward the eight aspects of subscale stated in
Items 22, 23, 25, 26, 27, 28, 29 and 30 (e.g., ““I really enjoy learning English” [Item 23] and
“Learning English is a waste of time” [Item 25]). On the other hand, answers to Item 24

indicated that seminarians had a slightly positive attitude toward learning EFL regarding
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using their time in learning other languages than learning English (e.g., “l would rather spend
my time on subjects other than English” [Item 24]).

On the whole, the total mean score of Year 2 seminarians from St. Joseph’s Major
Seminary, Yangon, Myanmar was M = 4.98, which is regarded as positive. This means that
Year 2 seminarians tend to have a positive attitude toward learning EFL.

Year 3. Table 22 illustrates the means scores, standard deviations, and interpretation
Year 3 seminarians’ attitude toward learning EFL at St. Joseph’s Major Seminary Yangon,
Myanmar.

Table 22
Mean Scores, Standard Deviations and Interpretation of Year 3 Seminarians’ Attitude toward

learning English Subscale Items

Interpretation of

Item attitude toward
No. Statement M SD learning EFL
21  Learning English is really great 552 .51 Very positive
22 | hate English 5.70 .46 Very positive
23 I really enjoy learning English 544 58 Positive
24 1 would rather spend my time on subjects other

than English 3.78 1.22 Slightly positive
25 English is very important part of the school

program 481 1.14 Positive
26  Learning English is a waste of time 5.63 .56 Very positive
27 | plan to learn as much English as possible 500 .78 Positive
28 | think learning English is dull 5.07 .67 Positive
29 I love learning English 511 .64 Positive
30  When | leave school, I will give up the study of

English because | am not interested in it 496 1.31 Positive

Total 510 .84 Positive

Based on the descriptive statistics shown in Table 22, Year 3 seminarians expressed a
very positive attitude toward the three aspects of the subscale presented in Items 21, 26 and

26 (e.g., “Learning English is really great” [Item 21] and “Learning English is a waste of
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time” [Item 24]). Furthermore, among the ten subscale items, Year 3 seminarians expressed a
positive attitude toward the six aspects of the subscale stated in Items 23, 25, 27, 28, 29 and
30 (e.g., “I really enjoy learning English” [Item 23] and “I think learning English is dull”
[Item 28]). On the other hand, answers to Item 24 indicated that seminarians had a slightly
positive attitude toward learning EFL about the use of their time in learning other languages
than learning English (e.g., “l would rather spend my time on subjects” [Item 24]).

In summary, the total mean score of Year 3 seminarians from St. Joseph’s Major
Seminary, Yangon, Myanmar was M = 5.04, SD = .94, which is regarded as positive. This
means that Year 3 seminarians tend to have a positive attitude toward learning EFL.

Year 4. Table 23 shows the means scores, standard deviations, and interpretation Year
4 seminarians’ attitude toward learning EFL at St. Joseph’s Major Seminary Yangon,
Myanmar.

Table 23
Mean Scores, Standard Deviations and Interpretation of Year 4 Seminarians’ Attitude toward

Learning English Subscale Items

Interpretation of

Item attitude toward
No. Statement M . SD learning EFL
21  Learning English is really great 570 .77 Very positive
22 | hate English 5.76 .43 Very positive
23 I really enjoy learning English 5.27 .76 Positive
24 1 would rather spend my time on subjects

other than English 3.82 1.47 Slightly positive
25 English is very important part of the school

program 558 .61 Very positive
26  Learning English is a waste of time 576 .43 Very positive
27 | plan to learn as much English as possible 445 .87 Slightly positive
28 I think learning English is dull 4,97 1.04 Positive
29 I love learning English 5.00 .93 Positive

30  When I leave school, I will give up the study 455 1.48 Positive
of English because | am not interested in it
Total 5.08 .95 Positive
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Based on the descriptive statistics shown in Table 23, among the ten subscale items,
Year 4 St. Joseph’s Seminarians expressed a very positive attitude regarding the four aspects
of attitude toward learning EFL stated in Items 21, 22, 25 and 26 (e.g.,
(e.g., “Learning English is really great” [Item 21] and “I hate English” [Item 22]).
Furthermore, Year 4 seminarians expressed a positive attitude toward learning EFL regarding
the aspects presented in Items 23, 28, 29 and 30 (e.g., “I really enjoy learning English” [Item
23] and “I think learning English is dull” [Item 28]). On the other hand, seminarians
expressed a slightly positive attitude toward the two aspects of the subscale stated in Items 24
and 27 (e.g., “l would rather spend my time on subjects other than English” [Item 24] and “I
plan to learn as much English as possible” [Item 27]).

In an overall look, the total mean score of Year 4 seminarians from St. Joseph’s Major
Seminary, Yangon, Myanmar was M = 5.08, SD = .95, which is regarded as positive. This
means that Year 4 seminarians in St. Joseph’s Major Seminary, on average, tend to have a

positive attitude toward learning EFL.

Research Findings of Research Objective 2
Research Objective 2 was to determine the level of Year 1-4 seminarians’ perception
of the study of theology in English at St. Joseph’s Major Seminary, Yangon, Myanmar. To
address Research Objective 2, Perception of the Study of Theology in English (PSTEQ)
questionnaire was implemented to collect data of seminarians’ perception of the study of
theology in English at St. Joseph’s Major Seminary. All items from PSTEQ used a 5-point
Likert scale (1= strongly disagree, 2 = disagree, 3 = not sure, 4 = agree, 5 = strongly agree).

The following table show the mean scores, standard deviations, and interpretation of
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St. Joseph’s Major seminarians’ perception of the study of theology in English organized by
years of study.

Table 24

Mean Scores, Standard Deviations, and Interpretation of Year 1-4 Seminarians’ Perception

of the Study of Theology in English at St. Joseph’s Major Seminary, Yangon, Myanmar

Interpretation of perception of

Year of study N M SD the study of theology in English
Year 1 18 3.69 52 Positive
Year 2 22 3.84 44 Positive
Year 3 27 3.74 Y Positive
Year 4 33 3.69 .36 Positive

Based on the descriptive statistics shown in Table 24, the total mean scores of 10
items of seminarians’ perception of the study of theology in English were M = 3.69 (SD =
.52) for Year 1, M = 3.84 (SD = .44) for Year 2, M = 3.74 (SD = .55) for Year 3,and M =
3.69 (SD =.36) for Year 4, which could be all interpreted as positive. As an overall
interpretation, Years 1-4 seminarian at St. Joseph’s Major Seminary had a positive perception

of the study of theology in English.

In the following sections, the findings regarding Research Objective 2, perception of
the study of theology in English will be analyzed in detail by years of study.

Year 1. Table 25 displays the mean scores, standard deviations and interpretation of
Year 1 seminarians’ perception of the study of theology in English at St. Joseph’s Major

Seminary, Yangon, Myanmar.
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Mean Scores, Standard Deviations, and Interpretation of Year 1 Seminarians’ Perception of

the study of Theology in English Subscale Items

Interpretation
of perception

of the study
Iltem of theology
No. Statement M SD in English
31 I enjoy achallenge of learning Theology in English 3.17 1.43 Moderate
32 | always try to understand what the professor is saying 3.94 1.06 Positive
33 I enjoy studying theology in English 3.39 1.33 Moderate
34 When I’m reading theology in English, I sometimes
stop and check my understanding 3.39 .92 Moderate
35  Professors in my seminary help me to study theology
in English 4,28 .58 Positive
36 | work hard to get a good grade even when I don’t like
a class 3.50 .86 Moderate
37  Professors help me when I have trouble with my work  4.17 .71  Positive
38 My assignment makes me think about work done in
class 3.83 .99 Positive
39  When | study theology in English, | put important
ideas into my own words 3.72 1.18 Positive
40 1 am assessed on what the professor has taught me 3.56 1.10 Positive
Overall 3.69 1.04 Positive

Based on the descriptive statistics shown in Table 25, overall Year 1 seminarians from

St. Joseph’s Major Seminary perceived their study of theology in English as positive,

regarding the five aspects of subscale stated in Items 32, 35, 37, 38, 39 and 40 (e.g.,

“Professors help me when | have trouble with my work” [Item 37] and “I am assessed on

what the professor has taught me” [Item 36]). On the other hand, seminarians expressed a

moderate perception of the study of theology in English regarding the aspects shown in Items

31, 33, 34 and 36 (e.g., “l enjoy studying theology in English” [Item 33] and “l work hard to

get a good grade even when I don’t like a class” [Item 34]).
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In summary, the total mean score of Year 1 seminarians’ perception of the study of
theology in English was M = 3. 69, SD = 1.04 points, which is interpreted as positive.
Therefore, it can be concluded that Year 1 seminarians in St. Joseph’s Major Seminary seem
to have positive perception toward the study of theology in English.

Year 2. Table 26 reveals the mean scores, standard deviations and interpretation of
Year 2 seminarians’ perception of the study of theology in English at St. Joseph’s Major
Seminary, Yangon, Myanmar.

Table 26
Mean Scores, Standard Deviations, and Interpretation of Year 2 Seminarians’ Perception of

the study of Theology in English Subscale Items

Interpretation
of perception

of the study
Item of theology
No. Statement M SD in English

31 I enjoy achallenge of learning Theology in English 4.09 .87 Positive
32 | always try to understand what the professor is saying 4.14 .71  Positive

33 | enjoy studying theology in English 4.14 .83 Positive
34  When I’m reading theology in English, I sometimes

stop and check my understanding 3.32 .95 Moderate
35  Professors in my seminary help me to study theology

in English 4,09 .68 Positive
36 I work hard to get a good grade even when I don’t like

a class 3.68 .78 Positive

37  Professors help me when | have trouble with my work  4.00 .69  Positive
38 My assignment makes me think about work done in

class 4,00 .54 Positive
39  When I study theology in English, | put important ideas
into my own words 3.36 1.18 Moderate
40 | am assessed on what the professor has taught me 3.64 .90 Positive
Overall 3.84 .83 Positive

Based on the descriptive statistics shown in Table 26, among the ten items, Year 2

seminarians from St. Joseph’s Major Seminary expressed a positive perception regarding the
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eight aspects of perception of the study of theology in English presented in Items 31, 32, 33,
35, 36, 37, 38 and 40 (e.g., “l always try to understand what the professor is saying” [Item
32] and “I enjoy studying theology in English” [Item 33]). On the other hand, seminarians
expressed a moderate perception in their study of theology regarding the aspects stated in
Items 34 and 39 (e.g., “When I’m reading theology in English, I sometimes stop and check
my understanding” [Item 34] and “When | study theology in English, | put important ideas
into my own words” [Item 39]).

On the whole, the total mean score of Year 2 seminarians’ perception of the study of
theology in English was M = 3.84, which is interpreted as positive. In other words, Year 2
seminarians in St. Joseph’s Major Seminary, Yangon, Myanmar, on average, seemed to have
positive perception toward the study of theology in English.

Year 3. Table 27 reveals the mean scores, standard deviations and interpretation of
Year 3 seminarians’ perception of the study of theology in English at St. Joseph’s Major
Seminary, Yangon, Myanmar.

Table 27
Mean Scores, Standard Deviations, and Interpretation of Year 3 Seminarians’ Perception of

the study of Theology in English Subscale Items

Interpretation
of perception

of the study
Item of theology in
No. Statement M SD English

31 lenjoy achallenge of learning Theology in English. 3.93 .87  Positive
32 | always try to understand what the professor is

saying 415 .66 Positive
33 I enjoy studying theology in English 4.00 .83 Positive
34 When I’m reading theology in English, I sometimes

stop and check my understanding 348 .70 Moderate
35 Professors in my seminary help me to study

theology in English 4,22 .70 Positive

(continued)



73

(continued)

Interpretation
of perception

of the study

Item of theology in
No. Statement M SD English
36 I work hard to get a good grade even when I don’t  3.67 1.00 Positive

like a class
37  Professors help me when | have trouble with my 3.85 .82 Positive

work
38 My assignment makes me think about work donein  3.96 .82  Positive

class

39  When I study theology in English, I put important 3.07 1.11 Moderate
ideas into my own words
40 | am assessed on what the professor has taught me  3.11 1.10 Moderate
Overall 3.74 .88 Positive

Based on the descriptive statistics shown in Table 27, Year 3 seminarians from St.
Joseph’s Major Seminary, Yangon, Myanmar, perceived their study of theology in English as
positive, regarding the seven aspects of the subscale stated in Items 31, 32, 33, 35, 36, 37 and
38 (e.g., “l always try to understand what the professor is saying” [Item 32] and “Professors
help me when | have trouble with my work” [Item 37]). Meanwhile, Year 3 seminarians
expressed a moderate perception of the study of theology in English regarding the three
aspects of the subscale shown in Items 34, 39 and 40 indicated that (e.g., “When I’'m reading
theology in English, | sometimes stop and check my understanding” [Item 34] and “When |
study theology in English, I put important ideas into my own words” [Item 39]).

As an overall interpretation, the total mean score of Year 3 seminarians’ perception of
the study of theology in English was M = 3.74, which is interpreted as positive. This means
that Year 3 seminarians in St. Joseph’s Major Seminary, Yangon, Myanmar, on average, tend

to have positive perception toward the study of theology in English.
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Year 4. Table 28 depicts the mean scores, standard deviations and interpretation of
Year 4 seminarians’ perception of the study of theology in English at St. Joseph’s Major
Seminary, Yangon, Myanmar.
Table 28
Mean Scores, Standard Deviations, and Interpretation of Year 4 Seminarians’ Perception of

the study of Theology in English Subscale Items

Interpretation
of perception

of the study of
Item theology in
No. Statement M SD English

31 I enjoy a challenge of learning theology in English 4.13 .71 Positive
32 Il always try to understand what the professor is

saying 3.97 54 Positive
33 | enjoy studying theology in English 3.94 .84  Positive
34  When I’m reading theology in English, I

sometimes stop and check my understanding 3.25 95  Moderate
35  Professors in my seminary help me to study

theology in English 3.81 .90 Positive
36 | work hard to get a good grade even when I don’t

like a class 341 1.07 Moderate
37  Professors help me when | have trouble with my

work 3.56 .84 Positive
38 My assignment makes me think about work done

in class 4.16 .63  Positive
39  When I study theology in English, | put important

ideas into my own words 3.22 91  Moderate
40 | am assessed on what the professor has taught me 3.47 .98 Moderate

Overall 3.69 .85  Positive

Based on the descriptive statistics shown in Table 28, it was found that Year 4
seminarians from St. Joseph’s Major Seminary, Yangon, Myanmar had a positive perception
of the study of theology in English regarding the aspects stated in Items 31, 32, 33, 35, 37 and
38 (e.g., “l enjoy a challenge of learning theology in English” [Item 31] and “My assignment

makes me think about work done in class [Item 38]). On the other hand, Year 4 seminarians
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expressed a moderate perception regarding the four aspects of subscale stated in Items 34, 36,
39 and 40 (e.g., “When I’'m reading theology in English, | sometimes stop and check my
understanding [Item 34] and “I am assessed on what the professor has taught me” [Item
40]).

On the whole, the total mean score of Year 4 seminarians’ perception of the study of
theology in English was M = 3.69, which is interpreted as positive. This means that Year 4
seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar, on average, tend to have a

positive perception toward the study of theology in English.

Research Findings of Research Objective 3

Research Objective 3 was to determine where there is a significant relationship
between motivation for learning EFL and perception of the study of theology in English held
by Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar, according to
the years of study. The researcher formulated a correlational analysis using Pearson’s product
moment correlation coefficient to examine the relationship between the variables.

In the following sections, the findings regarding Research Objective 3, the bivariate
correlation between motivation for learning EFL and perception of the study of theology in
English held by Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar,
will be analyzed by the years of study.

Year 1. Table 29 presents the results of the bivariate correlation between Year 1
seminarians’ motivation for learning EFL and their perception of the study of theology in

English test scores at St. Joseph’s Major Seminary.
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Table 29
Bivariate Correlation Between Year 1 Seminarians’ Motivation for Learning EFL and

Perception of the Study of Theology in English at St. Joseph’s Major Seminary

Variable 1 2

1.  Motivation for learning EFL - -

2. Perception of the study of theology in English 48* -
(.042)

Note. *denotes a statically significant relationship (statistical significance level set at p = .05,
two tailed). p-values appear within parentheses below the correlation coefficients.

Table 29 displays the bivariate correlation between motivation for learning EFL and
perception of the study of theology in English of Year 1 seminarians indicates that the two
variables had a significant moderately strong and positive relationship (r = .48, p =.042). The
coefficient of determination (r2) for these variables is .23, which means that 23% of the
variance of Year 1 seminarians’ perception of the study of theology in English is explained
by their motivation for learning EFL.

Year 2. Table 30 presents the results of bivariate correlation between Year 2
seminarians’ motivation for learning EFL and their perception of the study of theology in
English test scores at St. Joseph’s Major Seminary.

Table 30
Bivariate Correlation Between Year 2 Seminarians’ Motivation for Learning EFL and

Perception of the Study of Theology in English at St. Joseph’s Major Seminary

Variable 1 2

1.  Motivation for learning EFL - -

2. Perception of the study of theology in English .58* -
(.005)

Note. *denotes a statically significant relationship (statistical significance level set at p = .05,

two tailed). p-values appear within parentheses below the correlation coefficients.
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Table 30 displays the bivariate correlation between motivation for learning EFL and
perception of the study of theology in English of Year 2 seminarians, which indicates that the
two variables had a significant moderately strong and positive relationship (r = .58, p = .005).
The coefficient of determination (r?) for these variables is .34, which means that 34% of the
variance of Year 2 seminarians’ perception of the study of theology in English is explained
by their motivation for learning EFL.

Year 3. Table 31 presents the results of the bivariate correlation between Year 3
seminarians’ overall motivation for learning EFL and their perception of the study of
theology in English test scores at St. Joseph’s Major Seminary.

Table 31
Bivariate Correlation Between Year 3 Seminarians’ Motivation for Learning EFL and

Perception of the Study of Theology in English at St. Joseph’s Major Seminary

Variable 1 2

1. Motivation for learning EFL - -

2. Perception of the study of theology in English 50* -
(.008)

Note. *denotes a statically significant relationship (statistical significance level set at p = .05,
two tailed). p-values appear within parentheses below the correlation coefficients.

Table 31 displays the bivariate correlation between Year 3 seminarians’ motivation
for learning EFL and perception of the study of theology in English. The results indicate that
the two variables had a significant moderately strongly and positive relationship (r = .50, p =
.008). The coefficient of determination (r?) for these variables is .25, which means that 25%
of the variance of Year 3 seminarians’ perception of the study of theology in English is
explained by their motivation for learning EFL.

Year 4. Table 32 presents the results of the bivariate correlation between Year 4
seminarians’ motivation for learning EFL and their perception of the study of theology in

English test scores at St. Joseph’s Major Seminary.
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Table 32
Bivariate Correlation Between Year 4 Seminarians’ Motivation for Learning EFL and

Perception of the Study of Theology in English at St. Joseph’s Major Seminary

Variable 1 2

1. Motivation for learning EFL - -

2. Perception of the study of theology in English 32 -
(.07)

Note. *denotes a statically significant relationship (statistical significance level set at p = .05,
two tailed). p-values appear within parentheses below the correlation coefficients.

Table 32 displays that, Year 4 seminarians’ motivation for learning EFL did not have
a significant relationship with their perception of the study of theology in English (r =

32, p = .07).

Research Findings of Research Objective 4
Research Objective 4 was to determine whether there is a significant relationship
between motivation for learning EFL (in terms of motivation for learning EFL, desire to learn
EFL and attitude toward learning EFL) and perception of the study of theology in English
Years 1-4 seminarians at St. Joseph’s Major Seminary according to year of the study. In order
to address Research Objective 4, statistical hypothesis testing was performed using the
variables addressed in this study.

The first step to address this objective was to calculate the bivariate correlation
between motivational intensity for learning EFL (MI), desire to learn EFL (DL) and attitude
toward learning EFL (DL) and perception of the study of theology in English held by Years
1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar by the year of study. If
bivariate correlations were not significant for any variable with perception of the study of
theology in English, it was deemed appropriate to exclude these variables from further

analysis.
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Year 1. Table 33 presents the results of bivariate correlation between Year 1
seminarians’ motivation for learning EFL (in terms of motivational intensity for learning
EFL, attitude toward learning EFL, and attitude toward learning EFL) and their perception of
the study of theology in English at St. Joseph’s Major Seminary.

Table 33
Bivariate Correlation Between Motivation (in terms of Motivational Intensity for Learning
EFL, Desire to Learn EFL and Attitude toward Learning EFL) and Perception of the Study of

Theology in English Held by Year 1 Seminarians at St. Joseph’s Major Seminary

Variable 1 2 3 4

1. Motivational intensity for learning EFL - - - -

2. Desire to learn EFL 70* - - -
(<.001)

3. Attitude toward learning EFL .62* s T - -
(.006) (<.001)

4. Perception of the study of theology in English 53* A48* 29 -

(023)  (.042) (..246)

.05,

Note. *denotes a statically significant relationship (statistical significance level set at p
two tailed). p-values appear within parentheses below the correlation coefficients.

Table 33 displays the bivariate correlation between Year 1 seminarians’ motivational
intensity for learning EFL and their perception of the study of theology in English. The
results indicate that the two variables had a significant moderately strong and positively
relationship (r = .53, p =.023). The coefficient of determination (r?) for these variables is .28.
This means that 28% of the variance of Year 1 seminarians’ perception of the study of
theology in English is explained by their motivational intensity for learning EFL.

The bivariate correlation between Year 1 seminarians’ desire to learn EFL and their
perception of the study of theology in English indicates that the two variables had a
significant moderately strong and positive relationship (r = .48, p = .042). The coefficient of

determination (r?) for these variables is .23, which means that 23% of the variance of Year 1
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seminarians’ perception of the study of theology in English is accounted for by their desire to
learn English.

However, Year 1 seminarians’ attitude toward learning EFL did not have a significant
relationship with their perception of the study of theology in English (r = .29, p = .246).

Since the other two independent variables (motivational intensity for learning EFL
and attitude toward learning EFL) were significantly correlated with the dependent variable
(perception of the study of theology in English), further calculation of multiple correlation
coefficients was needed to see if the correlation of independent variables (motivational
intensity for learning EFL and desire to learn EFL) were significantly correlated to the
dependent variable (perception of the study of theology in English).

It was found that there was no significant relationship of the motivational intensity for
learning EFL and desire to learn EFL with the perception of the study of theology in English
of Year 1 seminarians at St. Joseph’s Major Seminary, R = .55, F(2-15) =3.303, p = .065.

Year 2. Table 34 presents the results of bivariate correlation between Year 2
seminarians’ motivation for learning EFL (in terms of motivational intensity for learning
EFL, desire to learn EFL and attitude toward learning EFL) and their perception of the study
of theology in English test scores at St. Joseph’s Major Seminary.

Table 34
Bivariate Correlation Between Motivation (in terms of Motivational Intensity for Learning
EFL, Desire to Learn EFL and Attitude Toward Learning EFL) and Perception of the Study

of Theology Held by Year 2 Seminarians in English at St. Joseph’s Major Seminary

Variable 1 2 3 4

1. Motivational intensity for learning EFL - - - -

2. Desire to learn EFL .65* - - -
(<.001)

(continued)
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(continued)

Variable 1 2 3 4
3. Attitude toward learning EFL 59* 69* - -
(.004) (<.001)
4, Perception of the study of theology in 54* 40* 61* -
English (.009) (.067)  (.003)

Note. *denotes a statically significant relationship (statistical significance level set at p = .05,

two tailed). p-values appear within parentheses below the correlation coefficients.

Table 34 shows the bivariate correlation between Year 2 seminarians’ motivational
intensity for learning EFL and perception of the study of theology in English. The results
indicate that the two variables had a significant moderately strong and positive relationship
(r = .54, p =009). The coefficient of determination (r?) for these variables is .29, which
indicates that 29% of the variance of Year 2 seminarians’ perception of the study of theology
in English is explained by motivational intensity.

The bivariate correlation between Year 2 seminarians’ desire to learn English and
perception of the study of theology in English was not significantly correlated with their
perception of the study of theology in English (r = .40, p = .067).

The bivariate correlation between Year 2 seminarians’ attitude toward learning
English and perception of the study of theology in English indicates that the two variables
had a significant strong and positive relationship (r = .61, p =.003). The coefficient of
determination (r2) for these variables is .37, which means that 37% of the variance of Year 2
seminarians’ perception of the study of theology in English is accounted for by attitude
toward learning EFL.

Since the two independent variables (motivational intensity for learning EFL and
desire to learn EFL) were significantly correlated with the dependent variable (perception of

the study of theology in English), further calculation of multiple correlation coefficients was
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needed to see if the correlation of independent variables were significantly correlated to the
dependent variable.

The research findings show a significant and strong multiple correlation between the
combination of the independent variables (MI and AL) and the dependent variable
(perception of the study of theology in English) held by Year 2 seminarians was R = .65, F(2,
19) = 6.897, p =.006. The multiple coefficient of determination (R?) for these variables is .42,
which indicates that 42% of the variance in Year 2 seminarians’ perception of the study of
theology in English is explained by their motivational intensity for learning EFL, and attitude
toward learning EFL.

Year 3. Table 35 presents the results of bivariate correlation between Year 3
seminarians’ motivation for learning EFL (in terms of motivational intensity for learning
EFL, desire to learn EFL and attitude toward learning EFL) and their perception of the study
of theology in English test scores at St. Joseph’s Major Seminary.

Table 35
Bivariate Correlation Between Motivation (in terms of Motivational Intensity for Learning
EFL, Desire to Learn EFL and Attitude Toward Learning EFL) and Perception of the Study

of Theology in English Held by Year 3 Seminarians at St. Joseph’s Major Seminary

Variable 1 2 3

1. Motivational intensity for learning EFL - - -

2. Desire to learn EFL 59* - -
(<.001)

3. Attitude toward learning EFL .39 78* -
(.059) (<.001)

4.  Perception of the study of theology in English A41* 40* 51*

(036) (.037) (.007)

Note. *denotes a statically significant relationship (statistical significance level set at p = .05,

two tailed). p-values appear within parentheses below the correlation coefficients.
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Table 35 displays the bivariate correlation between Year 3 seminarians’ motivational
intensity and perception of the study of theology in English. The results indicate that the two
variables had a significant moderately strong and positive relationship (r = .41, p =.036). The
coefficient of determination (r?) for these variables is .16, which indicates that 16% of the
variance of Year 3 seminarians’ perception of the study of theology in English is explained
by motivational intensity.

The bivariate correlation between Year 3 seminarians’ desire to learn English and
perception of the study of theology in English indicates that the two variables had a
significant moderately strong and positive relationship (r = .40, p = .037). The coefficient of
determination (r?) for these variables is .16, it means that 16% of the variance of Year 3
seminarians’ perception of the study of theology in English is explained by the desire to learn
English.

Moreover, the bivariate correlation between Year 3 seminarians’ attitude toward
learning English and perception of the study of theology in English indicates that the two
variables had a significant moderately strong and positive relationship (r = .51, p =.007). The
coefficient of determination (r2) for these variables is .26. This means that 26% of the
variance of Year 3 seminarians’ perception of the study of theology in English is accounted
by attitude toward learning English.

Table 35 indicates that there was a significant relationship between Year 3
seminarians’ motivation for learning EFL (MI, DL and AL) and their perception of the study
of theology in English. Thus, further calculation of the multiple correlation coefficient was
conducted as below.

It was found that there was a significant, moderately strong multiple correlation
between the combination of the independent variables (MI, DL and AL) and the dependent

variable (perception of the study of theology in English), R = .58, F(3, 23)=3.83, p =.023.
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The multiple coefficient of determination (R?) for these variables is .33, which indicates that
33% of the variance in Year 3 seminarians’ perception of the study of theology in English is
explained by their motivational intensity for learning EFL, desire to learn EFL and attitude
toward learning EFL.

Year 4. Table 36 presents the results of bivariate correlation between Year 4
seminarians’ motivation for learning EFL (in terms of motivational intensity for learning
EFL, desire to learn EFL and attitude toward learning EFL) and their perception of the study
of theology in English test scores at St. Joseph’s Major Seminary.

Table 36
Bivariate Correlation Between Motivation (in terms of Motivational Intensity for Learning
EFL, Desire to Learn EFL and Attitude Toward Learning EFL) and Perception of the Study

of Theology in English Held by Year 4 seminarians at St. Joseph’s Major Seminary

Variable 1 2 3 4

1.  Motivational intensity for learning EFL - - - -

2. Desire to learn EFL 30 - - -
(.063)

3. Attitude toward learning EFL 3* 16* - -
(.014) (<.001)

4.  Perception of the study of theology in English .07 .39* 27 -

(720)  (.027) (.123)

Note. *denotes a statically significant relationship (statistical significance level set at p = .05,
two tailed). p-values appear within parentheses below the correlation coefficients.

Table 36 displays the bivariate correlation between Year 4 seminarians’ motivational
intensity for learning EFL and perception of the study of theology in English. The results
indicate that there was no significant relationship between motivational intensity for learning
EFL and perception of the study of theology in English (r =.07, p =.720).

The bivariate correlation between Year 4 seminarians’ desire to learn EFL and

perception of the study of theology in English indicates that the two variables had a
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significant weakly strong and positive relationship (r = .39, p =.027). The coefficient of
determination (r?) for these variables is .15, which indicates that 15% of the variance of Year
4 seminarians’ perception of the study of theology in English is accounted for by their desire
to learn EFL.

The bivariate correlation of Year 4 seminarians’ attitude toward learning English did
not have a significant relationship with their perception of the study of theology in English
(r=.27,p=.123).

Since only one of the independent variables (desire to learn EFL) was correlated with
the dependent variable (perception of the study of theology in English), no further calculation

of multiple correlation coefficient was needed.



CHAPTER YV

CONCLUSIONS, DISCUSSION, AND RECOMMENDATIONS

In the previous chapter, the results of present study about the correlational study of
motivation for learning English as a foreign language (in terms of motivation for learning
EFL [MI], desire to learn EFL [DL] and attitude toward learning EFL [AL]) and perception
of the study of theology in English held by Years 1-4 seminarians at St. Joseph’s Major
Seminary, Yangon, Myanmar were reported. In this chapter, the researcher will present the
summary of this study with its findings, conclusion, discussion and ends up with

recommendations for seminarians, professors and future researchers.

Summary of the Study

This study aimed at determining whether there was a significant relationship between
motivation for learning EFL (in terms of MI, DL and AL) and perception of the study of
theology in English held by Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon,
Myanmar, in the academic year 2019-20. For this purpose, a quantitative correlational
research design was used to gauge the seminarians’ motivation for learning EFL and
perception of the study of theology in English. The study was conducted on a population
sample of 100 Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.
Descriptive statistics (means and standard deviations) and a statistical hypothesis testing
(correlational analysis using Pearson’s product moment correlation and multiple correlation
coefficient) were used to address the research objectives and hypotheses of this study.

The research objectives addressed by this study were as follows.

1. To determine the level of Years 1-4 seminarians’ motivation for learning English as
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a foreign language at St. Joseph’s Major Seminary, Yangon, Myanmar.

1.1. To determine the level of Years 1-4 seminarians’ motivational intensity for
learning English as a foreign language at St. Joseph’s Major Seminary,
Yangon, Myanmar.

1.2. To determine the level of Years 1-4 seminarians’ desire to learn English as a
foreign language at St. Joseph’s Major Seminary, Yangon, Myanmar.

1.3. To determine the level of Years 1-4 seminarians’ attitude toward learning
English as a foreign language at St. Joseph’s Major Seminary, Yangon,
Myanmar.

2. To determine the level of Years 1-4 seminarians’ perception of the study of

theology in English at St. Joseph’s Major Seminary, Yangon, Myanmar.

3. To determine if there is a significant relationship between motivation for learning
English as a foreign language and perception of the study of theology in English
held by years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.

4. To determine if there is a significant relationship between motivation for learning
English as a foreign language (in terms of motivational intensity for learning EFL,
desire to learn EFL and attitude toward learning EFL) and perception of the study
of theology in English held by Years 1-4 seminarians at St. Joseph’s Major
Seminary, Yangon, Myanmar.

A gquantitative survey questionnaire (MLEFLQ), comprised of three subscales from
the Attitude/Motivation Test Battery (AMTB) international version (Gardner, 2004), was
administered to identify the levels of seminarians’ motivation for learning EFL (in terms of
motivational intensity for learning EFL, desire to learn EFL and attitude toward learning
EFL) and the questionnaire (PSTEQ) comprised of 10 items from the Personalized Learning

Environment Questionnaire PLQ (Waldrip et al., 2014) was administered to measure the
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levels of seminarians’ perception of the study of theology in English. The data collected from
administering the MEFLQ and PSTEQ were analyzed to determine if there is a significant
relationship between motivation for learning EFL and perception of the study of theology in
English of Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.
Additionally, the data were examined to determine if there is a significant relationship
between motivational intensity for learning EFL, desire to learn EFL and attitude toward
learning EFL with perception of the study of theology in English of Years 1-4 seminarians at

St. Joseph’s Major Seminary, Yangon, Myanmar.

Summary of Findings

This section summarizes the findings obtained from the data collection and the
analysis of such data with regard to the following research objectives.
Research Objective 1

Regarding Research Objective 1, it was found that the levels of mativation for learning
EFL of Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar was high.
Research findings of the levels of each subscale (motivational intensity for learning EFL,
desire to learn EFL and attitude toward learning EFL) are displayed in the following
subsections, organized by research objective.

Research Objective 1.1. Regarding this objective, it was found that the levels of
motivational intensity of Years 1-3 seminarians from St. Joseph’s Major Seminary were high,
while the motivational intensity of Year 4 seminarians was moderately high.

Research Objective 1.2. Regarding this research objective, it was found that the
levels of desire to learn EFL of Years 1-4 seminarians from St. Joseph’s Major Seminary,

Yangon, Myanmar, were high.
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Research Objective 1.3. Regarding this research objective, it was found that the
levels of attitude toward learning EFL of Years 1-4 seminarians from St. Joseph’s Major
Seminary, Yangon, Myanmar, were positive.

Research Objective 2

Regarding this research objective, it was found that the levels of Years 1-4
seminarians’ perception of the study of theology in English at St. Joseph’s Major Seminary,
Yangon, Myanmar, were positive.

Research Objective 3

Regarding Research Objective 3, the research findings of the relationship between
overall motivation for learning EFL and perception of the study of theology in English held
by Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar, are displayed
in the following subsections, organized by the years of study.

Year 1. The bivariate correlation between Year 1 seminarians’ motivation for learning
EFL and perception of the study of theology in English at St. Joseph’s Major Seminary,
Yangon, Myanmar, indicates that the two variables had a significant moderately strong and
positive relationship.

Year 2. It was found that there was a significant moderately strong and positive
relationship between motivation for learning EFL and perception of the study of theology in
English of Year 2 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.

Year 3. The findings show that Year 3 seminarians’ overall motivation for learning
EFL was a significant moderately strong and positive relationship with their perception of the
study of theology of English at St. Joseph’s Major Seminary, Yangon, Myanmar.

Year 4. The results of the current study show that Year 4 seminarians’ motivation did

not have a significant relationship with their perception of the study of theology in English.
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Research Objective 4

Regarding Research Objective 4, the research findings of the relationship between
motivation for learning EFL (in terms of motivational intensity for learning EFL, desire to
learn EFL and attitude toward learning EFL) and perception of the study of theology in
English held by Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar,
are displayed in the following subsections, organized by the years of study.

Year 1. It was found that there was a significant moderately strong and positive
relationship of motivational intensity for learning EFL with the perception of the study of
theology in English held by Year 1 seminarians at St. Joseph’s Major Seminary Yangon,
Myanmar. Moreover, seminarians’ desire to learn EFL had also a significant moderately
strong and positive relationship with their perception of the study of theology in English.
However, there was no significant relationship of attitude toward learning EFL with the
perception of the study of theology in English of Year 1 seminarians at St. Joseph’s Major
Seminary. Furthermore, there was no significant multiple correlation between the
combination of seminarians’ motivational intensity for learning EFL and desire to learn EFL
with the perception of the study of theology in English.

Year 2. Regarding the Research Objective 4 for Year 2 seminarians, it was found that
there was a significant moderately strong and positive relationship between motivational
intensity for learning EFL and perception of the study of theology in English. Moreover, Year
2 seminarians’ perception of the study of theology in English was a significant strong and
positively correlated with their attitude toward learning EFL. On the other hand, there was no
significant relationship between desire to learn EFL and perception of the study of theology
in English of Year 2 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.
However, there was a significant strong multiple correlation between the combination of the

independent variables (motivational intensity for learning EFL and attitude toward learning
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EFL) and the dependent variable (perception of the study of theology in English) at St.
Joseph’s Major Seminary, Yangon, Myanmar in the multiple correlational analysis.

Year 3. Regarding this research objective, it was found that each of the subscale of
motivational intensity for learning EFL, desire to learn EFL and attitude toward learning EFL
had a significant moderately strong and positive relationship with the perception of the study
of theology in English of Year 3 seminarians at St. Joseph’s Major Seminary, Yangon,
Myanmar. Moreover, there was also a significant moderately strong multiple correlation
between the combination of the independent variables (motivational intensity, desire to learn
and attitude toward learning) with the dependent variable (perception of the study of theology
in English) of Year 3 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.

Year 4. Regarding the Research Objective 4, it was found that there was a significant
weakly strong and positive relationship between Year 4 seminarians’ desire to learn English
and perception of the study of theology in English at St. Joseph’s Major Seminary, Yangon,
Myanmar. However, the other two subscales of independent variable (motivational intensity
for learning EFL and attitude toward learning EFL) were not significantly correlated with the
perception of the study of theology in English of Year 4 seminarians at St. Joseph’s Major

Seminary, Yangon, Myanmar.

Conclusions
The following conclusions were drawn from this research.
Research Objective 1
The findings from Research Objective 1 revealed that Years 1-4 seminarians’
motivation for learning English as a foreign language at St. Joseph’s Major Seminary,

Yangon, Myanmar, was high. From this finding, it seemed to suggest that Years 1-4
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seminarians, on average, have a strong willingness to learn English as a subject taught in a
particular way to achieve the goal with effort and energy.

Research Objective 1.1. The findings from the Research Objective 1.1 revealed that
Years 1-3 seminarians’ motivational intensity for learning EFL was high, while Year 4
seminarians showed moderately high. These findings suggest that, on average, Years 1-3
seminarians’ effort and enthusiasm to learn EFL was high, whereas for Year 4 seminarians
was moderately high.

Research Objective 1.2. The findings from the Research Objective 1.2 revealed that
Years 1-4 seminarians’ desire to learn EFL was high. These findings also suggest that, on
average, Years 1-4 seminarians have a strong wish to reach EFL learning goals based on their
reaction and personal evaluation of learning English.

Research Objective 1.3. The findings from the Research Objective 1.3 revealed that
Years 1-4 seminarians’ attitude toward learning EFL was positive. These findings suggest
that, on an average, Years 1-4 seminarians have a high satisfaction and enjoyment in relation
to EFL learning.
Research Objective 2

Research Objective 2 revealed that perception of the study of theology in English of
Years 1-4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar was positive. The
research findings suggested that Years 1-4 seminarians, on average, have a positive
awareness and good understanding of the study of theology in English at St. Joseph’s Major
Seminary.
Research Objective 3

The findings from the Research Objective 3 revealed that there was a statistically
significant and moderately strong positive correlation between Years 1-3 seminarians’

motivation for learning EFL and perception of the study of theology in English at St. Joseph’s
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Major Seminary, Yangon, Myanmar. However, in the case of Year 4 seminarians, there was
no significant relationship. Thus, it can be concluded that Years 1-3 seminarians’ perception
of the study of theology in English was directly and moderate-strongly determined by their
motivation for learning EFL (Year 1 = 23%, Year 2 = 34%, Year 3 = 25%). In the case of
Year 4 seminarians, their perception of the study of theology in English was not significantly
determined by their motivation for learning EFL.

Research Objective 4

Regarding the Research Objective 4, the results of the relationship between
motivation for learning EFL (in terms of motivational intensity for learning EFL, desire to
learn EFL and attitude toward learning EFL) and perception of the study of theology in
English are displayed by the following subsections, based on their year of study.

Year 1 seminarians’ perception of the study of theology in English was not
significantly determined by the combination of their M1 and DL. Year 2 seminarians’
perception of the study of theology in English was directly and strongly determined by the
combination of their Ml and AL (Year 2 = 42%). Year 3 seminarians’ perception of the study
of theology in English was directly and strongly determined by the combination of their Ml,
DL and AL (Year 3 = 33%). Year 4 seminarians’ perception of the study of theology in
English was not significantly determined by any combination of the scales comprising their

motivation for learning EFL.

Discussion
The following section discusses the findings obtained from the current, placing such
findings in context of previous studies. The discussion is presented and organized by

variables.
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Motivation for Learning English as Foreign Language

The findings from the current study show that all seminarians from Years 1-4 at St.
Joseph’s Major Seminary were highly motivated for learning EFL. It revealed that
seminarians had a high desire to learning English and a positive attitude toward learning EFL.

According to the results of the study developed by Siphora and Lynch (2019) carried
on 215 students at Nelson’s Learning Center, it was found that students were highly
motivated for learning EFL. On the other hand, Kitjaroonchai (2012), conducting a research
on 226 students from secondary and high schools in Thailand, claimed that students’
motivation for learning English was high. Moreover, Wimolmas (2013) using a similar
research on 30 undergraduate students from first year at an international institute of
engineering and technology in Thailand, found that they have a high level of motivation for
learning EFL. Additionally, Zanghar (2012) with the help of 40 EFL Libyan students, ten
being selected from each respective year of a four-year program, revealed that students had
high motivation for learning EFL. Thus, their findings seem to be compatible with the current
study of Years 1-4 seminarians having a high motivation for learning EFL.

Motivational intensity for learning English as a foreign language. Results in this
survey show that seminarians had a high motivational intensity except Year 4 seminarians,
who were moderately motivated in learning EFL. According to Sein (2015) claimed that
many students in Myanmar devote most of their time in learning English much more than
other subjects, by attending additional classes and doing assignments. Thus, seminarians from
Years 1-4, on the average, seemed to be working hard and put a lot of their effort in the
learning process though they were struggling for the understanding of theology studies due to
low proficiency and limitation in language skills (e.g., “I really work hard to learn English”

[Item 7]).
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Desire to learn English as a foreign language. Regarding the desire to learn EFL, it
was found that all seminarians from Years 1-4 at St. Joseph’s Major Seminary had a
moderately strong desire to learn English. It is obvious that a great desire to understand the
entire subject in English is a tool assisting learners to achieve their goals. According to
Gardner (2010), reasoning learners’ objectives toward learning the language is most crucial
for a better understanding of their motivation. In Myanmar, English is considered as a crucial
medium of communication, as well as for the application of job positions in the fields of
business, economy, entertainment and education. Moreover, awarding certificate and diploma
in English proficiency provides learners with better job opportunities, and could promote
their motivation to have a strong desire in the process of learning EFL. Similarly, getting a
bachelor degree in theology study at St. Joseph’s Major Seminary could be the possible
reason for motivating seminarians to learn English with a moderately strong effort and desire.
Thus, the students who had a strong desire to learn with positive attitudes toward the learning
situation put more effort and attention in learning the language (Gardner, 1985).

Attitude toward learning English as a foreign language. The findings of the
current study show that Years 1-4 seminarians at St. Joseph’s Major Seminary had a positive
attitude toward learning EFL. It was also indicated that seminarians were highly motivated
because of their positive attitude toward learning EFL. According to Thant (2017) conducting
a research on 119 Grade 9 students at No 2 Basic Education High School, Kengtung,
Myanmar, revealed that students have a positive attitude toward learning EFL. Similarly, Yu
(2010) claimed that students expressed a favorable attitude toward learning EFL. On the other
hand, Gardner (2006) found that students who have a negative attitude toward learning EFL
will have low motivation with under average outcome results. It means that the level of
motivation for learning EFL depends on the respondents’ favorable or unfavorable attitude

toward the learning community. The researcher believes that the responses of an individual
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could be affected by his/her background history, conditions of learning environment, culture
and community involvement. That could make seminarians have a positive attitude towards
learning EFL.
Perception of the Study of Theology in English

In this study, it was found that all Years 1-4 seminarians’ perception of the study of
theology in English at St. Joseph’s Major Seminary was positive. This revealed that
seminarians have a positive perception toward their learning environment, which is consistent
with the research findings of Ekalesatari, Azmi and Putri (2018) concerning 97 first graduate
students’ perception of learning English at Universitas Islam Sumatera Utara (UISU), Medan,
Indonesia. According to Gibson, perception is changing through experience, exploration, and
the improvement of the new perception-action system and this affects the individual’s effort
to create a better learning environment (Gibson, 1989, as cited in Adolph & Kretch, 2015).
The research findings developed by Alaidarous and Mandini (2016) also found that students’
positive perception can be affected by various factors, such as instructional, motivational, and
learner-related variables. In other words, students’ perception toward their learning
environment could be affected by the quality of instructors and learning activities, students’
reinforcement, interest, self-efficacy and their preferred learning style preference. Thus, the
researcher affirms that all Years 1-4 seminarians were highly motivated in their study with
the instructional supports of their professors to have positive perception toward the study of
theology in English at St. Joseph’s Major Seminary (e.g., “Professors help me when | have
trouble with my work™ [Item 37]).
Relationship Between Motivation for Learning EFL and Perception of the Study of
Theology in English

In this current study, it was found that motivation for learning EFL of Years 1-3

seminarians had a significant relationship with their perception of the study of theology in
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English St. Joseph’s Major Seminary, Yangon, Myanmar. Bong (2005), after carrying some
research with 389 Korean High School girls at a public high school in Seoul, South Korea,
revealed that there was positive relationship between the motivation and perceptions toward
the change of the learning environment within the school year. Similar results were found in
the studies of Radovan and Makovec (2015) focusing on 120 postgraduate students from the
Faculty of Arts at the University of Ljubljana, Slovenia, and a research on 179 first year
students from the Faculty of Information Science and Technology at Kebangsaan University,
Malaysia (Zainal et al., 2012). On the other hand, Witzel (2009) investigating 732 Academy
cadets in 23 core academic courses at the United States Air Force Academy focusing on the
relationship of academic motivation and perceptions of learner-centered practices, revealed
that there was a significant relationship and the cadets perceived higher levels of relationship
from the encouragement of the Academy professors. Thus, motivation for learning EFL and
perception of the study of theology in English of Years 1-3 seminarians could be affected by
their professors (e.g., “l am assessed on what the theology professor has taught me in
English” [Item 40]). However, the findings of Year 4 seminarians contradicted to those of
Years 1-3 seminarians and other previous studies. It revealed that there was no significant
relationship between motivation for learning EFL and perception of the study of theology in
English of Year 4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.
Relationship Between Motivation for Leaning EFL (in Terms of Motivational Intensity
for Learning EFL, Desire to Learn EFL and Attitude Toward Leaning EFL) and
Perception of the Study of Theology in English

Based on the results of this survey, it was found that Years 1, 2 and 3 seminarians’
motivational intensity for learning EFL were significantly and positively related to their
perception of the study of theology in English, unlike the Year 4 seminarians. Hayat at al.

(2016) also found a similar result when a study was conducted on 230 nursing students’
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perception toward the learning situation which was positively related to their academic
motivation. Furthermore, Odutuyi (2012) after carrying a research on 690 students and 32
teachers from secondary schools, found that there was a significant relationship between
students’ perception and their learning outcomes. Thus, it can be assumed that the levels of
Years 1-3 motivational intensity effect their perceptions of the study of theology in English to
attain positive outcome. However, the results of the Year 4 seminarians were contrary to that
of the former three groups.

Furthermore, there was a significant and positive relationship between the desire to
learn EFL and perception of the study of theology in English of Years 2 and 3 seminarians
but Years 1 and 4 did not have a significant relationship. According to the study developed
by Ajam, Hemmatipoor and Ramhimi (2018) with the help of 230 nursing, midwifery
students, students’ perception of the curriculum components effect their academic enthusiasm
or desire to learn medical sciences. Thus, it seems to suggest that Years 2 and 3 seminarians’
desire to learn EFL depends on their perception of the study of theology in English. However,
the outcome results of the Years 1 and 4 seminarians did not show a significant relationship
between desire to learn EFL and their perception of the study of theology in English. But the
overall view seems to suggest that they had strong desire and positive perception of the study
of theology in English Therefore, the finding of the current study points out that professors
and school authorities are responsible for the support of teaching strategies and curriculum.

Moreover, it was found that Years 2 and 3 seminarians’ attitudes toward learning EFL
were significantly and positively correlated with their perceptions of the study of theology in
English. Similarly, Almisad (2015) found that 171 English and engineering students’
perception toward the effectiveness of short message service was significant strong and
positively related to their attitude toward the use of SMS in education. Similar results were

found in the present study regarding Years 2 and 3 seminarians’ perceptions of the study of
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theology in English which tend to be correlated with their attitudes toward learning EFL
through their observation, understanding and assessment of the professors. However, Years 1
and 4 seminarians’ attitudes toward learning EFL did not have significant relationship with
their perceptions of the theology in English. This could be due to the results of the limitations
in English proficiency at all levels of education in Myanmar (Phyu, 2017).

While viewing the results of the different Years 1, 2, 3 and 4, the results seems to
suggest differently. Each of the two independent variables (motivational intensity for learning
EFL and desire to learn EFL) of Year 1 seminarians was significantly correlated with their
perception of the study of theology in English, though it was not significant in multiple
correlation. This shows that Year 1 seminarians seem to have a strong desire and put more
effort to learn EFL and positive perception toward the understanding of theology using
English as a medium of instruction.

The results found from the Year 2 seminarians showed that there was a statistically
significant, positive and strong correlation between motivational intensity for learning EFL,
attitude toward learning EFL and perception of the study of theology in English, though their
desire to learn EFL was not significantly related to their perception. Therefore, it can be
assumed that Year 2 seminarians tend to have a good effort and joyful spirit in learning
theology in English and that could affect their perception of the study of theology in English
at St. Joseph’s Major Seminary, Yangon, Myanmar.

Moreover, the findings of this current study from the Year 3 seminarians at St.
Joseph’s Major Seminary reported that there was a statistically significant and moderately
strong correlation between the combination of motivational intensity for leaning EFL, desire
to learn EFL, attitude toward learning EFL and perception of the study of theology in
English. Similarly, another study developed by Sarwar et al. (2018) with the help of 141

pharmacists from 41 hospitals in Pakistan, revealed that they show a positive attitude, good
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perception, increased motivation and willingness toward the practice-based research and were
statistically associated with each other. Thus, it can be assumed that Year 3 seminarians seem
to understand their study of theology in English through the process of remembering,
reasoning, conceptualizing from the experiences of studying theology subjects. Therefore,
they also put more effort in learning willingly and joyfully to attain the goal.

Unlike the Years 1, 2 and 3, the results from the Year 4 seminarians show that desire
to learn EFL was the only positively associated with their perception of the study of theology
in English. According to the researcher’s view, besides the required courses, Year 4
seminarians need to study the whole four years courses within a specific context (e.g., moral,
theological, dogmatic, canonical), for the comprehensive exam to be awarded a bachelor
degree of Theology from Urbaniana University, Rome. This could be one of the possible
reasons that Year 4 seminarians’ motivational intensity for learning EFL and attitude toward
learning EFL were not significantly related to their perception of the study of theology in
English at St. joseph’s Major Seminary, Yangon, Myanmar. However, Year 4 seminarians,
on average, had a high level of motivation and positive perception of the study of theology in
English. In summary, it can be concluded that there are differences and fluctuations of the
relationship between motivation for learning EFL (in terms of motivational intensity, desire
to learn and attitude toward learning EFL) and perception of the study of theology in English

among the Years 1 to 4 seminarians at St. Joseph’s Major Seminary, Yangon, Myanmar.

Recommendations
Based on the results from the study of the relationship between motivation for
learning EFL and perception of the study of theology in English of Years 1-4 seminarians at
St. Joseph’s Major Seminary, Yangon, Myanmar, some recommendations are provided for

seminarians, professors and future researchers.
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Recommendations for Seminarians
This current study may help to lead the seminarians to beware of their weak and

strong points in the study of theology in English from their own perception. For example,
year 4 seminarians’ motivational intensity was moderately high on an overall average and
their motivation for learning EFL was not significantly related to their perception of the study
of theology in English. Moreover, all Years 1-4 seminarians had a positive attitude and very
strong desire to master in the English language (i.e., “I wish that I can master in the English
language”) but little effort in reality (i.e., “I really try to study English™). Thus, this might be
of help to the seminarians understand why they succeed or fail in the study of Theology in
English. With a better understanding of the situation, they will be able to make a process of
changes to increase motivation as well as perception towards the study of Theology in
English.
Recommendation for Professors

The findings of the current study show that all seminarians from Years 1-4 at St.
Joseph’s Major Seminary, Yangon, Myanmar, on average, had a strong motivation for
learning EFL and positive perception of the study of theology in English. However, they had
little interest in learning English by themselves despite their strong desire to be fluent in
English. That could be one of the possible reasons limiting their effort in the study of
theology in English. This understanding could help the professors to facilitate and create a
better environment to improve the students’ motivation in the process of learning. To achieve
this end, the professors should find out the level of individuals and consider in which ways
and means that could foster the seminarians in their studies, for example, by improving the
methods of teaching, curriculum or the classroom environment. The most crucial challenge is

to move from a teacher-centered teaching style to a learner-centered style. By changing to the



102

latter, it is believed that it could motivate students in participating in the process of teaching-
learning interaction actively and effectively.
Recommendations for Future Researchers

This study was designed to investigate the relationship between motivation for
learning EFL (in terms of motivational intensity, desire to learn and attitude toward learning
EFL) and perception of the study of theology in English held by Years 1-4 seminarians at St.
Joseph’s Major Seminary, Yangon, Myanmar. Moreover, the results of this current study
show that only 33 - 42% of the variance of seminarians’ perception of the study of theology
in English are explained by their motivation for learning EFL (in terms of MI, DL, AL).
Thus, future researchers are recommended to add more variables such as; self-efficacy
(Bandura, 1997), teacher effectiveness (Danielson, 2011) and language anxiety (Gardner,
2010), etc., to obtain more information for the improvement of their motivation and
perception in the study of theology in English. Hopefully, it will be an eye-opened for future
researchers to conduct similar studies using quantitative, qualitative or mixed methods to
obtain more valid and reliable data with large scale outcomes.

This study targeted a specific seminary with its autonomy, curriculum, strategies and
assessment tools. It would be interesting if the future researchers could extend to other
institutions, such as public schools and private institutions to have better generalizability.
Therefore, future researchers should strive to use various sample groups and different
variables that could provide a better understanding of the process of studying a second

language.
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APPENDIX A
Motivation for Learning English as a Foreign Language Questionnaire
(MLEFLQ) and Perception of the Study of Theology in English Questionnaire (PSTEQ)
This questionnaire is for educational research purpose only and the collected
information will be kept CONFIDENTIAL. The information you provide on this survey will
have no effect on your grades or any of your academic works. There are no right or wrong

answer. Thus, feel free to tick any of the items honestly.

Directions: Write your study year and then tick (V') in the box for the other items.
Year of study: First year |:|
Second year [ |

Third year |:|

Fourth year [ ]

For each of the items, please use the mark (V') under the number that represents the
level to which you agree with the following statements. Please (V) one answer for each

item. Thank you very much for your cooperation.

Sincerely yours,

Zaw Htun Lin



Part 1. Motivational intensity for learning English as a foreign language

118

> >
2 |8 |2 |28 B¢ 28
No Items R R AR AR AR - AR =
1 | I make a point of trying to understand all the
English as | see and hear.
2 | 1 do not pay much attention to the feedback |
receive in my English class.
3 | I keep up to date with the English by working
on it almost every day.
4 | 1 do not bother checking my assignments when
| get them back from my English teacher.
5 | When | have a problem understanding
something in my English class, | always ask
my teacher for help.
6 | I put off my English homework as much as
possible.
7 | I really work hard to learn English.
8 | I tend to give up and not pay attention when |
do not understand my English teacher’s
explanation of something.
9 | When | am studying English, I ignore
distractions and pay attention to my task.
10 | I cannot be bothered trying to understand the

more complex aspects of English.




Part I1. Desire to learn English as a foreign language
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11 | I have a strong desire to know all aspects
of English.
12 | Knowing English isn’t really an important
goal in my life.
13 | If it were up to me, | would spend all of
my time learning English.
14 | 1 sometimes daydream about dropping
English.
15 | I want to learn English so well that it will
become natural to me.
16 | I am losing any desire | ever had to know
English.
17 | I would like to learn as much English as
possible.
18 | To be honest, I really have no desire to
learn English.
19 | I wish I were fluent in English.
20 | I have not any great wish to learn more

than the basics of English.




Part I11. Attitude towards learning English as a foreign language
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21 | Learning English is really great.
22 | | hate English.
23 | I really enjoy learning English.
24 | 1 would rather spend my time on
subjects other than English.
25 | English is a very important part of the
school program.
26 | Learning English is a waste of time.
27 | I plan to learn as much English as
possible.
28 | | think that leaning English is dull.
29 | I love learning English.
30 | When I leave school, I will give up the

study of English because | am not

interested in it.




Part IV. Perception of the Study of Theology in English
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31 | I enjoy a challenge of learning Theology in
English.
32 | I always try to understand what the
professor is saying.
33 | I enjoy studying theology in English.
34 | When I’m reading theology in English, I
sometimes stop and check my
understanding.
35 | Professors in my seminary help me to
understand theology in English.
36 | I work hard to get a good grade even when |
don’t like a class.
37 | Professors help me when | have trouble with
my work.
38 | My assignment makes me think about work
done in class.
39 | When I study theology in English, I put
important ideas into my own words.
40 | I am assessed on what the professor has

taught me.




Appendix B

Survey Questionnaire

(Burmese Version)



20C: (0) elgadopel a3udeegaagodsacoadyp:

clgadqs cob:R$q0N coqiyle) 63005038
86320305608085600020[0d¢PI0 GAGOOE F0R0DY :wE[FOS cedlyol

0000a3) epdoopbeacnkicpt cobugegaogpda
0pooBed oooosd [

3Bosd [ ]

oBeosd []

0opgp3d [ ]
388: ( J) 9069990001 85330005008 e6:a0Ge8Ge0EE:06008: GomcSdaga
(59608500 Gopar008 8580052005 8oBemi00050845E
008200560 Gurglip:)
o[§e8qScosigsqodi eam0sesSgdonaloiptioneBsSuosoacsy 8868y
260203586 &/08 3 eoalpFrEi00belTp8iBeaigEfec §820056pEa0R055
329395 (V) g elgefdln saelg 2290/ sp90pe) offdh S8aoeomamicit:

§8m(ﬁqje@e$6]u



126

]}
8 | 2
T8 sls o |§
2993 cosgSiqps § § @ ‘ﬁ_J § §
oD c 8 6 S 8 | ¢
0$0[gEqlopiqeoeata8bomomst
o | 0d52005 GammEPYP:d §n:cpdooeoM
edlode§[3robieaontgadagdi
095561 32603600000000080§2038 oSO
J | 6$c0pd5B8qeom saadeugod
0$60005 28689gedaddl
09$60005 2260860 ameomindesoE:
o | &okecpon[glilgs ceodsEanpd
qEeomEan§:ECaezant(grodoodi
08661926085806p0de [gSc0pSgf e
7| oSbaionodupic} obesoiqs BoSgbesd
260360720C08:03C 00d990350:00p5gS
9 | [goog0m00058[03qe 000328l 0§56l sospean:
2[Foods 3203508 GonEienraopd
g 3260360200003360003 0862005 0058E
20g) 3§ conxe0doo:enp§oopdi
326036000m03e00gs 03560005
K 2268000005 [D3obiee008geda0pdi
326036806paigCsc0Cig0d006d0dePod
© | $93000p56000808] 09869005 condengp[Ge
30§B05q0(geonpil
3603602000003 GroaNesopaRE
C | 326508300905 30:0d:03 codayqfd: 0356
0006e0EEa YECS:03070 33048052001
09$62005 260860m0000m:el 38qdeog:
00 | 6o edloMaqPa? §2:c0pdqs Bodqode)

o[o3gomsdl




125

el o) 2
3 & | § 3
1808 8§
o] 6 o]
3905 2|8 Q@ ;| g
o8 GogSigp: B 3 a a 3 5
326036020000007:10PECH0D
> | 08§q§ oy§BeosfaEAaop
326036000000007:033[gE:0005
o) | 0g86eionoogEancqidlearnapdusigod
0§:03E00padall
ogpbeogeacopadlgepdeBagl oyzbe
0p | :a§§sen:di0d3a6086omaneaoaomgeaads
[gdlepS
326036020009656000009030005gadLde S
%7 | 86008006 80507:80005n
326085920000q600p0095 6820305 20070
og) | 0€aB3Wd e§edcomyamigdameogs oysd
comEign 6apaoncddloopdi
3260360000:0q503 33§q$ 0y§0%0g
ob | §poogiodoops cqpodepiesagod]
Olaogdi
0$600053260859200206603 0005§E 20
2 qpPgpieaconcddloogdi
§roosgoe[agi€ 326086900000007:03
20 GOROGS 080808 3205000056
0962005 360860m0006503C0yE:ESE
| 863008 combipon gddlood
0962005 3260860000:06503 Fa6[gdcoad
JO | eoppq) 6aoaomnad8ob [gElgge o§dl




126

]}
1%
Q] g 3
3 Q] 8 § 3
Q 9 o o S
§ |5 |8 |8 |2 |2
26005 § g <80 <80 §= g
od cosgSiqps § 6 @ @ § §
¢ 8 6 6 8 | <
P 3260850m0000q06000m[gE:0005 3050005
e0oE{god3loopd
09$60005 22608600000q003 650[g|,
P | ogicBiancs
3260360m0m6q060000[gE03
. 0562008000005 $62005Cla0pd
3260360200006 5000583[gp:600002002065 gp:od
15| acpconaf ogfch o853 6
F20%29108310001
326086000000q5000e008e0ypEs
J9 | oo8eSion :80del sacgSeacqeileon
328053208:0069 [§Blo0pS
6 326036929206503 Gapan[gEs00d
248[g$e[gEs000(gdlo0p5
09§62005 22608600000g508 0005§Ea0q)
J2 GepagSs 328055/00500:3lo0pdI
o 326086020000q003 eopan(gEiaod [Bieg
guSeomEsoopSun a§tootdloogd
09862005 36086922005600N[[ES
L1 Bosgidaos:
eoPpCieagnd60038l a§da0d
20 | 2260860m00600ga3 Bodolongedean

el condeagp a3oddeonnepd




127

]}
S |7
& | §
S 8 3 3 2
142 |4 | & §
g5 o AEN SRR
o cogliqps 8 @ @ 8 g
3 S S 3 | <
3 3260360m0mad[gegao[§edupaeapaniglopeomn
¥ | 8808403 opssB05000
ogofjcddleenage  326c0360mam(ge elgpoopd
< 26p0? 0$E3[gonbesnicopdes [podiclaodi
3260360200:q0[3¢ egooljebopmn ey [§8:03
T | ogos8Esoocs:
062005 ogooffjrbopadebep scfopé: saepapiay
9 | 226c86c8eap0m 656000308l 0§56 §o200p50060m0
6dl0d[gE:0? 00l 0064 qEedE{Gensi0ber8aopd
quasi{gdaoempliont §eoo ag§del dlewogqpoopd
Q9 | 2260869m0m|[gEegao[fedupmnad capamgs 0g§63m:
ope3lo3oopd
32603603008 [pieam egooffaSupm eraoles:
6 €0y $80sd000560mmelgpsuEansoEeomnieonts
a§ia§ 03$[Bp0d: pdesoEaopdi
0$60005 2260860m[9¢ egaofedupa 2ofop &p
R2 | 938 mech3oiadpg dewrogqpioopboypbem:
opBlo30051
3260850000y 0oagliqeon 0y8del og
R0 | 20l§eSenodypiaopd eooofesiopt cofupdeomn
ejopCiaaepgpio? og§osmigscopSodion: codloopdi
0$60005 22608600009 eg0[fcdupmad ey
QB | coneomedlzacag0dieomssunsasogpa’ 0856l
B58E00madgEoopdogts eqoonoodi
egoo[eSdleenazeenda86omom(gé 0g§6a3
GO | colfoypieusd Goonmeepypizacd 326[gde)

0$6820209:006200% oD 2005




APPENDIX C

Certificate of Translation






Di10cESAN Socio PASTORAL Procramme

(DsSPP)
DIOCESE OF PATHEIN

St.Peter’s Cathedral Compound Tagaung Paya Road, Pathein, Ayeyarwady Region, Myanmar
Tel:+95-9428552191, Emai: dspp2018@gmail.com ,www.dspp2018.org

To Whom It May Concern

This is to acknowledge that |, the undersigned, Fr. Henry Eikhlein, has done the
translation of the attached Questionnaires from Burmese ( Myanmar) to English
version with validity and reliability.

Sincerely

s

u,_/.—

Fr. Henry Eikhlein

Program Coordinator

Diocesan Socio Pastoral Program ( DSPP)
Diocese of Pathein

Myanmar

July 12, 2019
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