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ABSTRACT

This study looks at an intensive training program for students who are intending
to take the O-Net and A-Net exams for entry into universities in Thailand. The study
describes an improvement of students in the pre-test, intermediate test, and post-test and

use of materials and techniques in what are commonly called cram schools.

The study was conducted at Abacus Language School, Bangkok, using pre-test,
post-test, observations, Video tape recordings, and the resulting data were transcribed
and analysed. Another group was studied in Khon Kaen, at the same Abacus Language
School, and this was intended to be used as a control group for the experimental group.

The course ran for a period of three months.

Based on the analysis of data, it could seem that classroom interaction was

crucial in terms of language learning and this is particularly true for cram schools.

The preparedness and the effectiveness of the teacher can have a profound
effect on the improvement of the skills obtained by the students. The Khon Kaen group,
which was used as a control, was not fully studied in the end as the teacher in question
had given the answers from the pre-test and this obviously affected the post-test. But
what is interesting about this study is that cram schools seem to have a place in society
here as students do improve their English skills over a relatively short period of time

and therefore do obtain access to the universities.



CHAPTER ONE

INTRODUCTION

1.1 Rationale and Background of study

In the new university admission system, the learning and teaching situation has been
changed. ( Council of University Presidents of Thailand and the Office of the Higher
Education Commission (Ohec). According to Bangkok Post, Learning Post, P.L2 Tuesday,
August 7, 2007. Many students come to the cramming school because they want to pass
the exam and entry to their required faculty. Not only for the O-net and A-net score, but for

their GPA as well.

In the new admission system, GPA measures the average grade in each core subject,
particularly upper secondary school (high school) students who are preparing the entrance
exam. On the other hand, GPA helps colleges select students based on their expertise and
capabilities in each area of study. So, high GPA in an English-related subject can mean
successful entry into the Arts Faculty. In addition, English can be considered as one of the
core subjects, along with Thai, Science, Mathematics and Social studies that will obviously
help them to get into university. Based on my teaching experience, I think that the
Grammar-Tfanslation Method is very popular in a Thai classroom, and particularly in cram
schools. Why? Because this method emphasizes grammar presenting the form to be learnt
and drilling the students in these grammatical structures. The focus on grammar and rules
of grammar is obviously meant to get the students through the examination.

Students have to know a wide range of vocabulary, because the English exam has
such a wide range that is much wider than what appears in normal high-school textbooks.
This means that students have difficulty in reading questions in the exam. In the pilot test,

given in this study, the teacher gave the students 100 multiple-choice questions from an



entrance test and required them to do that in two hours (and this made considerable
demands on the vocabulary). To memorize vocabulary from a list of words is not a
recommended approach to learn vocabulary as the words enter the short memory which
psychologists indicate disappear within 21 to 30 days. However, to help the students load
the vocabulary in the long-term memory. ( Wongsothorn 1986) is also a problem, and this
is not easy to do in short term courses as found in cram schools. Stﬁdents have to master
basic structural concepts and really don’t have the time to deal with complex English
grammar, which is required in the exam. Although the university entrance exam normally
consists of cloze test, a short passage reading test, along with a reading passage and speed
reading, the demands on the students’ grammar and vocabulary means that they have to be
quite well equipped with the basics. What they will obtain in the cram school is a
methodology of doing exams in a short period of time and answering multiple-choice
questions knowing how to select the structures.

Thus questions in the exam that involve poetry reading also involves background
knowledge, and the imagination of the student to answer the questions, also to search for
the author’s feeling attitude and tonality of the poem and the metaphorical use of language
is a real challenge to the students. Therefore, often there are certain areas in the cram
school that are stressed to help the student get through these exams. One is the grammar,
two is widening the vocabulary, three is understanding the section on the poetry and
helping them to get some background, and four, giving them some exam techniques. In the
end, this may not be the ideal sort of teaching, but it is mainly about good pragmatics of

getting into the universities in Thailand.

Most of students want to learn the exam techniques from the teacher and he/she can
train them to answer questions under exam conditions, However, the tutoring business is

quite competitive so as a manager and the teacher of ABACUS school. I also design the



school programs to maintain a good reputation. These are some of the reasons why I am

doing this research.

Normally, the atmosphere in cramming school is that students are always silent and
the teacher spoons-feed them telling the answer to students. According to Ajarn Chaisak
Leelajaruskul, the deputy director of Academics at Patumwan Demonstration School,
tutorials establish bad habits because the instructors complete massive amount of course
material in a short time, spoon feed students with the answer. In my opinion, if I can do the
short course with high quality and can improve my teaching and also make the course

effective. I’'m sure that there will be interest in coming to study in my school.

1.2 Significance of the study

In the new university admission system, most high school students who are required
to sit for the National Education English Test have not paid adequate attention to English.
The score in English is so important that it can determine a student’s success or failure in
the university admission process. It has been said that if science students taking the
Ordinary National Education Tests (O-NET) get average scores in science or mathematics,
the English score will be the determining factor to give them the high-score required by the
school or faculty (such as medicine or engineering). However, in leading universities the
average score for English in the past 5 years has been approximately 30 points out of 100.
(See Appendix A). But if a student can score within the range of 60-65 marks, it can be
assumed that he/she will be successful in obtaining a place at a government university.

For arts students, English plays an integral part in their overall scores. This is
supported by Commission on Higher Education’s statistics that most successful candidates

in art fields can pass with 50 plus points in English.



Some students choose to take an intensive course at cramming schools. In such
programs, the teachers only focuses on the test. The purpose of such programs is to show
students how to do the test, how to eliminate improbable distractors or how to logically
analyses the structure of the questions. However, some researchers argue that the ability to
eliminate multiple choice distractors is a separate ability from the reading ability

(Alderson 2000: 211 ).

The indications are that multiple choice tests make it easier to guess the correct
answer. If students can learn the techniques from the teacher, they will improve their
scores. Moreover, the teaching method should work hand-in-hand with the testing method
to show that students can benefit from the input. In this study, classroom interaction will be

one of the main sources o'f this research together with pre-test and post-test.

1.3 The history of the admission system into higher education in Thailand

NIETS is a public organization specially set up to administer the standardised
national exams. According to Assoc. Prof. Prateep, who is the acting director of NIETS.
the national education standardised tests examinations (standardised exams) would replace
the traditional 40-year-old university entrance examinations (traditional exams) However,
the establishment of a system as crucial and massive as the national exam system for
university admission is the responsibility and work of many parties. There are many
students enrolled in this system in the first year about 4.6 million exam papers which
doubled the number under the traditional entrance system. Of the 349,000 applicants to
take the O-net and A-net, 318,000 students sat for the exams. There were 18 testing centres
nationwide. Each examination room contained about 30 examinees and two test monitors.
( Assoc.Prof .Prateep Bangkok Post, 2006) From the beginning the system was hampered

by delays. Despite the critical role it would play in the new university admission system,



NIETS was not created until about August 2005, and then only after the Office of Higher
Education Commission (OHEC) and the University Presidents Council of Thailand
finalised the admission criteria, including the GPA weighting. Another crucial month was
lost before NIETS was officially established by Royal Decree.

The 1999 National Education Act mandates the overhaul of the country’s education
system. And calls for the establishment of an organization such as Niets to independently
evaluate the nationwide quality of education in Thailand, and to further evaluate whether or
not Thai schools are providing an acceptable standard of public education. Consequently,
NIETS’ role is not limited to administering the O-Net and A-Net, but rather involves the
broader mission of evaluating the country’s educational and vocational systems through
standardised exams. In measuring the national standard of education, Khunying Sumontha ,
said “NIETS only needs to tabulate overall statistics. But the fact that the Higher Education
Commission and University Presidents Council decided to begin using the central
admissions system this year prompted Niets to administer the O-net and A-net as part of
the admissions requirements this year.”(Bangkok Post May 16, 2006)

Despite the O-net and A-net fiasco, the national standardised exams have the
potential of improving the overall quality of education in Thailand once they are
administered and graded properly. In theory, the O-net (which tests students’knowledge on
general subjects) and A-net (which tests students’ special skills demanded by some
university faculties) are designed to repair problems of the traditional entrance exam
system, which for more than 40 years was the primary decider of the fates and futures of
thousands of students. The Ministry of Education believed the students’ GPA and GPAX,
combined with the two standardised exams, could more accurately determine students’

abilities than did the traditional entrance exams.



Traditional entrance exams, given to Mathayom Six students at the end of their last
school term, academics say, were unnecessarily difficult and mostly irrelevant because the
exam. Content was designed entirely by university lecturers, based on first-year university
level textbooks. With O-net and A-net, says Assoc. Prof. Prateep during a University Fair
seminar October 2005, secondary school teachers and university lectures work together in
year-round workshops in order to formulate the exam content. |

In contrast, he said that The [O-Net and A-Net] exams are based on the principle that
students must complete the entire upper secondary curriculum and should reduce the need
for students to enroll in cram schools because the exam content comes directly out of the
standard textbooks for upper secondary schools. In my opinion, although the system has
been changed, students still blooming to study in cramming school for preparation for
O-net and A-net exam.

In the past, the entrance system has significantly damaged Thailand’s educational
system even though it has continuously been used for 40 years. Most students who are
studying in high school wish to study in universities so they only want to pass the high
school examination without being interested in the importance of study. As a result,
students don’t really understand the theories or principles of their subjects.

So, the new system will be used instead of the old system / entrance that we call
“Central University Admissions System : CUAS” or “Admission System” It will be used
to select the candidate in 2006.

Previously, 5% of a student’s GPA ( grade point average ) and the student’s
Percentile Rank on the entrance examination were used in the selection system but this

proved to be virtually useless as a discriminating factor.



At present, it is generally accepted that GPA’s should play an important part in
choosing students to study in universities. In addition, GPA also measures students’ work
and efforts during their final three years in high school.

However, another factor that has influenced is “O-Net Score” which students can be
taken once a year, is that the examination is administered nationwide for all students on the
same date test. The admission place is held at various university campuses in Bangkok and
regional centers so if students didn’t take the O-Net exam, they have to wait until the
national exam and cram to pass it. On the other hand, students have time enough to prepare
for the faculty they wish to enter. For example, each faculty has different required O-Net
scores. When comparing Art faculty with Engineering. The scores of O-Net in Arts faculty
is 70% while Engineering faculty is 40% ( See table 1,2 )

Now the Entrance System is based on what the collect score of students have in high

school for three years in what is commonly called the “Admission System”

1.4 Definitions of the terminology
1.4.1 O-net (Ordinary National Education Tests) is content based test in order to
determine or measure the result of studying in highschool (M.4 — M.6)

1.4.2 A-net ( Advance National Educational Test) is an analytical test to determine or
measure the abilities of students.

1.43 GPA ( grade point average ) is the average of accumulated study results
according to subjects classified by content based group between 3 to 5 of 8
groups. (See 1.4.3.1 number3)

1.44 GPAX is the average of accumulated study result calculated through the whole

curriculum in highschool.



* It is argued that each school in Thailand doesn’t have the same standard so GPAX
should be weighted or adjust by central university admission system before it was
calculated.

There are five main core subject: Math, Science, Thai, Social and English)

According to Education Ministry 2001, the total subject divided in 8 groups:

1. Thai |

2. Mathmatics

3. Science

4. Social studies, Religion and Culture

5. Physical education and health education

6. Art

7. Occupation learning and technology

8. Foreign language

Table 1 : the percentage of GPA, GPAX and subject required in Art / Humanities

Component and Subjects required Percentages
1.GPAX 10
2.GPA 20

2.1 Thai language &)
2.2 Mathmatics (%)
2.3 Foreign language (e.g. English) (5)
2.4 Social studies, religion and culture %)
3. O-NET 3 content based group required 70
3.1 Thai language (23)




3.2 English language (24)

3.3 Social studies, religion and culture (23)

( From Chulailak Pongsachart, Admission 2007 manual reference from Prof. Dr. Pawit

Thongrot : Secretary committee on higher education, figure6, P.43)

Table 2 the percentage of GPA, GPAX and subject required in Engineering

Component and Subjects required Percertages
1.GPAX 10
2. GPA

2.1 Thai language C))
2.2 Mathmatics @)
2.3 Science “4)
2.4 Foreign language 4
2.5 Social studies, religion and culture 4)
3. O-NET (5 content based group required) 40
4. A-NET / particular subject 30
4.1 engineer forte (10)
4.2 Mathmatics (2) (10)
4.3 Science (2) (10)

( From Chulailak Pongsachart, Admission 2007 manual reference from Prof. Dr. Pawit

Thongrot : Secretary committee on higher education, figure6, P.31)




1.5 The “O-Net” component

2006 2007 2008
Weight Weight Weight
Components
1. GPAX 10% 10% 10%
2. GPA 20% 20% 40%
3. The result of 35-70% 35-70%.\
O-NET Testing
50%

4. The result of 0-35% 0-35% P
A-NET Testing

* The weight and component in 2008 may be changed

From Central University Admission System Commission on higher education 2006

O-NET testing will be test students in general subjects depend on the required faculty.

There are five main core subject: Math, Science, Thai, Social and English.

O-NET Score can be taken once a year.

A-NET testing will be test students’ special skills demanded by some university

faculties.
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A-NET Score can be kept for three years and students can do the test more than one

time and students can choose the best score.

1.6 Aim of Research

The aim of this research is to see how students are taught in cramming schools to
prepare for A-net and O-net examinations by looking at classroom interaction . The study
describes the improvement or lack of improvement of student through pre-test and post-test

in order to improve the effectiveness or the ABACUS A-net and O-net course.

1.7 Research Questions
This research hopes to show how interaction between teacher and students is a
significant influential factor to prepare students for O-net and A-net exam in three ways.
1 What features of classroom interaction can be identified in the classes understudy.
2 How effective are the courses in terms of students’learning and test-taking abilities.

3 What impact does the test have in the teaching / learning of the cramming course?

1.8 Assumptions

1.8.1 Classroom interaction has a crucial influence on language learning, particularly
in case of a cramming school as the classroom is generally the only place where

students prepare to take A-net and O-net examination.
1.8.2 The behavior in the classroom of cramming schools can be explained and

interpreted with reference to the wider society, in the sense that this is now

considered very much part of the educational system in Thailand.

11



CHAPTER TWO

LITERATURE REVIEW

2.1 Learning / Acquisition of the target language

Learning/ Acquisition of the target language can take place in »various forms. It is
often argued by interactionists and theorists such as Hatch (1992), Pica (1994) and Long
(1983) that much second languages acquisition takes place through conversational
interaction (See Lightbown and Spada, 1999 : 43) This interaction (process) can be affected
by a variety of elements involved in the process. One such element can be the teacher talk
in the classroom interaction. Studies (for example: Gaies: 1977b, Long and Sato : 1983,
Mizon : 1981) have shown that teacher talk can shape the overall structure of the classroom
interaction, and thus, the teaching and learning situations. That is, teachers can obtain

better achievements in teaching by

e Nominating the topic to discuss, and the students to speak

o Asking different types of questions in different situations

. Eliciting the answers from the students

e Giving instructions for classroom activities

o Explaining the content/vocabulary/grammar rules

e Giving feedback to students’answers

e Modifying linguistic and interactional input for above-mentioned functions for

the learners

(Tsui, 1995 : 23-54)

12



2.2 Testing

Basically, the efficiency of teaching will depend very much on the classroom teacher
knowing what to teach and how to go about it. Moreover, giving the students a pre-test and
post test helps to evaluate any improvement which has an influence on everything that
teacher teaching in the class. If the classroom teaching is good but the score of Post-test is
bad, students will get negative backwash from their results. Therefofe, test backwash has

an influence on students opinion if they are successful or not.

2.2.1 Test backwash

Any testing has backwash. Both harmful or beneficial backwashes can happen in
any course. That is the relevance between what happens in the real class that we call ideal
way following by Tsui in 2.1 and in class teaching way that we call normal way and the

test score shown in the table below.

Ideal Way Normal way Test score Successful /
Unsuccessful -
Cause

v v N Successful

v | N X Bad test questions /
Course design

N X N Good test

v X X Bad test questions /
Course design, My
way

13



From the table above, in the first row if the normal way in the classroom teaching is
good, the Ideal way is good and the post-test is also good so the out put is successful
because the input is good. There is no need to change.

In the second row, if the normal way is good, the Ideal way is good but the post-test
is not good, In addition, This may be caused by the test questions and course design is bad.
So, next time, change the question and course design. |

In the third row, if the normal way is not good but the test score / post-test is good
and Ideal way is good. So, it is a good output. In fact, the bad teaching can become a good
output. For example, ‘singing’ in class might be considered bad teaching because this way
does not teach the rule but just let students memorize vocabularies but the out put or
the post-test can be good because the students can memorize in the long term memory in
the melody is easier to remember. Sometimes the teacher can talk about news, fashion, film
or somethings that students know well and connect to the lesson. This is an easy way
for students to remember depending on the schema or background knowledge of students.
This methodology will be popular in the cramming school and also I will adapt in my
classroom teaching when 1 feel students are bored. So, the classroom interaction will
happen in transcript six when students start singing in turn 4. The students will absorb the
rule of conditional sentences by chance through the melody. After that I let students do the
practice in the book. I check the wrong answer and explain to them why he / she answered
wrong in this question. Finally, I will check them again in the post-test result. I believe that
students will improve and get better scores.

In the last row, if the normal way is not good, the test score is not good, but the Ideal
way is good then it will mean a change the test questions, course design and my classroom
teaching.

Tutoring school have many factor that have influence them such as marketing

14



scheme, course design and time tabling. The grammar course in Mathayom 4 is learn in 15

days. It is very short intensive course. It hard for teacher to plan the lesson. But most of

students like to learn this course because it is a short time and not expensive. It cost 2,500 »

On the other hand, conversation course takes 40 hours, or around 1 month. It is a long time

to learn. It cost 10,000 8. So, most of students take the minimum only 20 hours.

However, the factors that can determine the students’ success or failure are not only
concern with the classroom interaction but are also related to the O-Net and A-Net exams.
Therefore, an intensive training program at a cram school can help the students to

improve their English proficiency (as seen in the research question 3)

2.2.2 The wash back effects of language tests

Scholars in language testing and assessment define ‘washback effects’ variously.
Shohamy (1992) and Cheng and Watanabe (2002), contend that washback refer to the
impact that tests have on teaching and learning practices, while Bachman and Palmer
(1996) and Bachman (2004) point out that washback can also be viewed as a subset of a
test’s impact on society, and on educational systems. Alderson and Wall (1993) and Bailey
(1999) conclude that tests that have important consequences are more likely to have
stronger degrées of washback.

In the Thai context, the washback effects of university entrance exams are clearly
observable. Due to the large-scale of these exam, the multiple-choice format is mainly used
to obtain reliability and practicality in scoring. This format has an impact on both micro
and macro levels. The teaching and learning process in the last semester of the last
academic year of the upper secondary level (Grade 12) in many schools focuses on
reviewing the content and format of the university entrance exams. In addition, there are

many coaching or cram schools set up for this purpose. (Report on University Admissions,
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2003), usually long before the last year of high school. The influence of cramming school
in many Asian contexts raises issues of fairness in testing. To the extent that success on
high stakes examinations such as those for university admissions depends on test
preparation, the quality and quantity of test preparation can be expected to affect test
outcomes. Given the reality that access to extracurricular test preparation is correlated with
learners’socio-economic status, equality of access to higher education .is a serious issue to
be considered in Thailand.

The Ministry of Education changed university admissions procedures in 2006. Prior
to the change in admission policies, the system consisted of the following component (See
the meaning of definition in chapter 1 : 1.3)

1. The academic rec01"d from the upper secondary level or equivalent (GPAX= 5% and
Percentile Rank = 5%

2. Results of the entrance exam papers. The weights given to core and specialized subjects
vary depending on each institution. The total weight given is 90%

3.Results of an interview and physical examination. There is no weight for this component
which is simply a handle requirement (Prapphal, 2004).

In addition, we know that in the future more weight will be given to high school grade-
point averages and less will be given to high school grade-point averages and less will be
given to the exam scores, though the extent of the shift to school-based assessments is still
under consideration. In addition, students have to take the Ordinary National Educational
Test (O-Net) and the Advanced National Educational Test ( A-Net). Proponents of these
tests claim that students should pay more attention to what they learn in class rather than
focusing their efforts on private tutorial classes after school. The effort to introduce school-
based assessment has met with opposition. That is, for instance, a lack of confidence in the

equivalence of grades assigned by the secondary schools (Bangkok Post, 2005)
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Given the reality that the highest weighting for admissions is the objective norm-
referenced examination, it is anticipated that after hours tutorials and cramming school will
continue to flourish. In an effort to alleviate the problem of unequal access to coaching,
two additional innovations have recently been started. In addition to the main admissions
system to Thai universities, a quota system and special admissions have been introduced.
In the quota system, each university sets up a quota to give opponunifies to students from
the provinces to be able to study in higher educational institutions. The special admissions
systems are administered by individual universities and aim to provide a chance for special
groups such as the Chula-Rural Project or the Admission of Sport Talented Persons of
Srinakharinwirot University. According to Caroll, The psychological or educational test is
a procedure designed to elicit certain behavior from which one can make inferences about
certain characteristics of an individual (Carroll 1968 : 46)

So, the result of the scores help us to know how much student understand the

lesson. Then the teacher can do the test to check the skills of students.

2.3 Conclusion

It is essential to have educational quality and standards in teaching and assessment
processes. The student who set goal in the National Education Act, teachers, learners,
administxatoré and stakeholders need to understand the purposes, nature, benefits and

drawbacks of each testing and assessment method when evaluating learning outcomes.

2.4 Test method
The purpose of customer /students when they finish is they want to have more grade
or pass the exam. Some customers take course in order to pass one subject by letting the

tutor teach them the exam lesson.
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Davies (1968:5) said that ‘the good test is an obedient servant since it follows and apes the
teaching.” [ He describe about the relationship between teaching and tésting]

When teaching the admission test/ the old exam paper. It’s not just testing students
and collected their scores. On the other hand, Teacher will check students’ skill. This is the
test method in first step that we call Pre-Test. After that we use an intermediate test teacher
will check each student’ skill on O-Net test. This is the procedure for the teacher to spot
check their skill such as dialog, inference, graph, reading comprehension, cartoon reading,
grammar, poetry and reference reading. The purpose is to check their weak points This
method makes the teacher know what skills that students are weak in and we will continue
to the last step called the Post-test. All the steps mentioned have influence on teaching in
the class especially, in Mathayom 6 class because their score will show what skills have to

be improved in order to pass the exam.

2.5 Reading test technique

According to Weir (1994) and reanalyzing the result of Alderson (1990b). They said
about There are ‘three operations in reading’ These are a)skimming : going through a text
quickly b) reading carefully to understand main ideas and important detail; c) using a
knowledge of more specifically linguistic contributory skills: understanding grammatical
notions e.g. (cause, result, purpose ), syntactic structure, discourse markers, lexical and or
grammatical cohesion, lexis. (See scanning technique in pre-test no.16-24)

Frederiksen (1975) proposed two systems of information processing strategies: the
bottom-up conception and the top-down conception. The bottom-up system is the lower
level processes that occur before higher level processes. According to this model,
decoding, syntactic processing, and semantic interpretation occur in sequence. On the

contrary, the top-down conception is the system which the reader combines syntactic,
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semantic, and inferential knowledge as an interactive procedure. In addition, the reader
starts with the global as language structure is a network of associations following Bollinger
concept (1975) that the top-down concept view the language as a process.
(See top-down conception in Pre-test no.41-45)
Example: On the day of a big annual sale, a huge queue had formed at the entrance to a
department store, Some people had even camped out overnight for a good spot. Just before
opening time, a small man tried to push his way to the front of the line, only to be pushed
back amid loud and colorful curses. On the man’s second attempt, he was punched in the
jaw, knocked around a bit and thrown to the back of the queue again.

As he readied himself for his third attempt, he told the person ahead of him, “If they
hit me one more time, I’m not opening the store”
- From the passage we can see that the theme of the story is at the end of the passage
because we know who the man is in the last sentence after we used the background
knowledge of everything that he did in this story So, top-down model also was used in this

passage which compares the language as a product.

2.6 Vocabulary used in O-Net exam

The most popular question in the O-Net test is asking about vocabulary. The students have
to know and how to use context clues in order to choose the best answer. Many kinds of
questions such as vocabulary questions often are asked in the test paper.

The example of vocabulary question in O-net test ( See in Mid-term test no.22,24,25 and
27)

22. the word “habitat” (line 2) refers to

24. The word “voracious” (line 5) suggests that piranhas

27. The expression “by surprise” (line 8) means
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So, there are various kinds of vocabulary questions. Sometimes the objective of the
questions is to ask for the definition of word in the dictionary in general. (See in mid-term
test no.15)
I.  Vocabulary ask the word in dictionary
15. A person who studies and predicts human affairs through the position of the
stars and planets is called an
a) aquanaut b) amateur ¢) agriculturist d) anthropoid
II. Vocabulary emphasis in specific purpose
Example (See the Mid-term test Appendix D no.31-35)
III. Vocabulary asking for the meaning of the example picture or concept (See the
picture in Mid-term test Appendix D no.16, 17)
Example
16. Theyareina.................

a) supermarket b) cafeteria ¢) restaurant d) theater
17. The phrase “on an empty stomach” (frame 1) means.......
a) with nothing in your shopping cart b) when you’re hungry

c¢) without money d) if you’ve just eaten

Above example show that the vocabulary question want to let students know the meaning

by interpreting from pictures.
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THE ASSUMPTTON UNTIVERSITY LIRRATY
According to Krashen&Terrell (1983)

“vocabulary is also very important for the acquisition process since we acquire
morphology and syntax because we understand the meaning of utterences not vice
versa. Acquisition, therefore, depends on the comprehensible input and the ability
to recognize the meaning of key elements in the utterance, Aacquisition will not

take place without comprehension of vocabulary.”

Krashen&Terrell (1983)
For entrance students, they have to know more than 5,000 words (Pimporn, 2006)

2.7 Teaching as thinking and doing

According to Halkes and Olsen,

Looking from a teacher-thinking perspective at teaching and learning, one is not so
much striving for the disclosure of the effective teacher, but for the explanation and
understanding of teaching processes as they are. After all, it is the teacher
subjective school-related knowledge which determines for the most part what
happens in the classroom; whether the teacher can articulate her/his knowledge or
not. Instead of reducing the complexities of teaching-learning situations into a few
manageable research variables, one tries to find out how teachers cope with these

complexities.

(Halkes and Olsen 1984:1)

This quotation from Halkes and Olsen indicates that we have to place teachers’
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perceptions, their reasoning, beliefs, and intentions before he/she gives the explanation to
students especially in poetry. It is hard to explain the imagery to students. Teachers have to
use their background knowledge to reduce the complexity of teaching poems.

(See transcript four : chapter four)

2.8 Teachers’ knowledge as stories

According to Elbaz,

Initially, a “story” seems to be a personal matter: There is concern for the individual
narrative of a teacher and what the teacher herself, and what[others], as privileged
eavesdroppers, might learn from it. In the course of engaging with stories, however,
we are beginning to discover that the process is a social one: The story may be told
for personal reasons but it has an impact on its audience which reverberates out in

many directions at once.

(Elbaz 1992:423)

Poems and stories are similar. To understand and know the story must be
accompanied by the background knowledge of teachers and students when they interpret
the poem according to what Freeman (1994) said “This knowledge is also built on
interpersonal relationships; it is individually constructed within a network of social

experience.
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2.9 Impact

Bachman (1990) pointed out that “the quality of the tests will impact on society and
education system at two levels”. These are micro and macro functions.

In composing the two systems, We can call the old system or Entrance system the
Macro function because the total of the scores that students obtained in me public
examination are the final score, which determines students’ future in the faculty/university .
On the other hand, the New Admission System is a Micro function because it is based on
high school results which are used to calculate together with O-net and A-net scores. It
means that a student’s GPA is calculated to identify the chance of each student to study in a
university.

In the new admission system, the average score while studenté are learning in high
school curriculum, is called “GPAX” which is given a weight of 10% and the score of main
subject 3-5 subjects out of eight a weight use of 20% will also be used to calculate the total
combined with the O-net.

So, the Commission on Higher Education has been trying to change the Thai
educational system so that the macro function influences the micro function.

At present, The Thai educational system gives an emphasis to the micro function,
switching system from the effect of micro on macro function; student scores in the class

will be an important factor in obtaining a place in a university.

3.0 Marking schemes

The National Institute of Education Testing Service (Niets) handled the defective
examination result last year. But now the examination is under the direction of the Office
of Higher Education Commission (Ohec) that controls the standardized system of

examinations
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The facets of the test were the multiple choices reading test in all subjects. The aim is
to assure that marks given are objectively influenced only by being right or wrong, not by
the feeling of the marker.

According to Bangkok Post, Tuesday, October, 2007 90 percent of students taking
the A-Net in 2007 failed Math, Science and English. So, The Council of University Rectors
decided to replace the A-Net examination with an aptitude test in 2010. The purpose of the
A-Net was to be part of an integrated system to combine the many factors of students’
achievement and performance.

To be effective a test has to be both valid and relevant. Valid test results provide the
information we need, such as the skill level, processes and knowledge that need to be
assessed. Secondly, a relevant test consistently evaluates a student’s performance. We must
be clear about what we are testing and how we are going to do.

So, There are many factors affecting the difficulty of reading test multiple choice
compare with A-Net and O-Net test such as Physical effect, Language of questions, Types

of questions, Role of vocabulary in reading test Text length.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Methodology

In this study, the main approach for data collection was ethnographic observation
[what is actually going on in the classroom] combined with pre-test and post-test in the
classroom. The ethnographic approach is more suitable for studying the actual features of
classroom interaction and also how the teacher will treat students during the class. Teacher
used material used in the cramming school as well as material from the A-net and O-net
examinations. (See Appendix D Intermediate Test Term Test as part of my teaching

materials)

3.2 Proposed Methodology

3.2.1 Participants

The subjects of this study were 30 students who attended intensive courses (ages of
18-20 ) at ABACUS Language Institution, Bangkok. The courses ran for a period of 3
months on Saturday and Sunday 9-16 June 2007 with two-hour sessions from 08.00 - 10.00
a.m. A parallel group of students from Khonkean were used as a quasi-controlled group in
that they were of a similar age and using similar materials but with different teachers. The
class sizes were also different. The Bangkok group had 45 students was the Khonkean
group had 15 students. The average amount of English exposure from both groups was 11

years.
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3.2.2 Background of students
In this research, the experimental group from Bangkok and the Control group were
high school students. However, both groups have some differences that could be
controlled. That is the area where students were born; rural or urban.
So, the background of students can be illustrated in the table below.
M = Male, F = Female, R = rural, U = urban, G = government school, P = private school
D = Higher Vocational Education Diploma,

T = the length of time to learn English in the past until present

Bangkok
No Name Age M/F RU G-P T
1 Vichayapomn 18 F U D 10
2 Srisuda 18 F U D 12
3 Veeranat 16 F U G 10
4 Utumpom 17 F U G 11
5 Krittka 17 F U G 11
6 Amika 17 F U G 11
7 Kawich 16 M U G 10
8 Supawadee 17 F U G 11
9 Duangruthai 17 F U G 11
10 Tawiwan 17 F U G 11
1 Tanapom 17 F U G 11
12 Sunattha 17 F U G 11
13 Werapong 15 F U G 9
14 Peerada 17 F U G 11
15 Sukanya 16 F U G 10
16 Piyanwadee 17 F U P 11
17 Wanna 17 F V) P 11
18 Lalita 17 F U P 11
19 Kingkan 18 F U G 12
20 Sasima 18 F U G 12
21 Chayanon 17 M U G 1"
22 Viganda 16 F U G 10
23 Wannisa 17 F ) G 11
24 Anuk 17 M U G 11
25 Saruttaya 17 M u G 11
26 Supitehaya 17 F U G 11
27 Atithaya 17 F U G 1
28 Chanitra 16 F U G 10
29 Nadnaree 17 F U G 11
30 Worapom 17 F U G 11
31 Teerasam 17 M U G 11
32 Patchareeporn 17 F u G 11
33 Paweena 17 F U G 11
34 Ampawan 17 F U G 12
35 Sureerat 17 F U G 11
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36 Wigana 18 F U G 12
37 Urkit Zaeteaw 18 M U G 12
38 Thanyarat 18 F ‘U G 12
39 Chopaka 18 F ‘U G 12
40 Jeerunya 18 F U G 12
41 Pajoansak 18 M U G 12
42 Jiraporn 18 F U G 12
43 Praewpan 18 F U G 12
44 Pornthep 18 M U G 12
45 Wansao 18 F U G 12
Khonkean
No Name Age M/F RN G-P T
1 Jiraporn 17 F R G 11
2 Nirut 19 M R G 13
3 Pukawat 19 M R G 13
4 Pachara 17 F R G 11
5 Nataphon 18 M R G 12
6 Panupong 17 M R G 11
7 Piyada 17 F R G 11
8 Sirin 17 F R G 11
9 Piyapom 17 F R G 11
10 Wilaipom 18 F R G 12
11 Jinda 17 F R G 11
12 Punwilai 17 F R G 11
13 Nutehanok 17 F R G 11
14 Chuleepom 17 F R G 11
15 Omuma 18 F R G 12

Another variable was how the teacher taught students that describe in teaching and

observing method (3.2.3) below.

3.2.3 Teaching and observing method
In this case, the interaction between the teacher and students was observed in the
period of study [four month]. The process was observed by using audio/video tape

recording. During the whole process, field notes were taken, the material used in the
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classroom was be examined. Finally, there will be the results of the pre-test / Intermediate

test / post-test.

3.2.4 Pre and Post Test
The score of students were used to see how they improve or not on their post-test in
terms of the classroom teaching. According to the research question 1, it will be shown in

input and out put data illustrated below

Table 3.2.3.1 Two ways that influence the test score

a. Dialog
v v v v
Ideal (Control) My way (XP) Test good

b. Inference

v X X X
Ideal(Control) My way (XP) Test bad
¢. Graph
v X X X
Ideal My way Test bad
d. Reading
v v v v
Ideal My way Test good

e. Conversation
v v v v

Ideal My way Test good
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f. Grammar

v v v v
Ideal My way Test good
g. Poetry
v v v v
Ideal My way Test good

h. Reference
v X v v

Ideal My way Test good

The control group followed what the researcher calls the “XP” while the clarify
experimental group followed the researcher call “My Way™.

The table above explains the two ways that effect the test score. We know the input
and out put data when the score of students is effected by wash back. One factor is the
teaching pattern that happens in the real class( Ideal Way from Tsui 1995 ). Second is the
way teacher taught students or classroom teaching (My way in my classroom teaching).
Third, is the test construction.(O-net exam paper / Post-test). ( refer the summarize and

suggestion for future research in chapter 5).

3.3 Material used
3.3.1 The central material is the Abacus high-school English textbook

3.3.2 A-net, O-net Admission preparation textbook for pre-test and post-test

29



3.4 Instruments for Data Collection and Data Analysis
3.4.1 The information about background of students was collected from the application
form of school. Then, it was summarized in a table.
3.4.2 Pre-test, Intermediate test and Post-test

3.4.3 Audiotape recording of lessons were be transcribed and analysed.

3.5 Testing Instrument : Pre-test and Post-test

The purpose of pre and post-test is to investigate the common language problems
students face in A-net and O-net exam paper e.g. grammar, vocabulary and reading
comprehension. In addition, the format of the test is different in terms of content but the
same type of questions was used in post-test after that, A simple comparison will be done
in terms of raw scores and percentages. The test was as “O-net” practice test because after
students do the post-test. Teacher explained the reason why this question matches with this

choice.
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CHAPTER FOUR

DATA ANALYSIS

4.1 Introduction

In this chapter an analysis of the data collected will be presented as well as the
significant findings from the Bangkok“experimental group” (EXP) and this will be
compared with the Khonkean “control group” (CG) Also influential factors in the
preparation of students for passing the O-Net and A-Net exam will be analyzed
according to the following aspects:

1. The results from Pre-Intermediate-Post test

2. The features of classroom interaction from the experimental group EXP.

3. A transcription and analysis of samples from the video recording
which were made.
4.2 Data Collected in Bangkok

4.2.1 Pre-test

The pre test was based on the O-NET exam is composed of forty-five multiple
choice questions. Eight skills are examined: Dialog, Inference, Graph, Reading
Comprehension, Conversation, Grammar, Poetry and Reference reading. (See pre-test
on Appendix C)

Table 1 shows the results of the pre-test results from Bangkok in percentages of

correct answer from the 43 students who took the test.
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Table 1 Pre-teaching test results Bangkok ( Test on; 9 June, 2007)

Student | Percentages of right answers divided according to the required skills in O-Net and A-Net
numbers | Didlog | Inference | Graph | Reading | Conversation | Grammar | Poetry | Reference
1 20% 40% 40% 30% 40% 0% | 0% 0%
L2 1 20% | 40% | 80% | 30% 60% 0%} 0% | 40%
3 40% 20% 40% 20% 40% 0% | 0% 0%
4 40% 60% 20% 40% 50% 0% | 0% 60%
5 60% 60% 80% 40% 70% 0% | 50% 40%
6 60% 40% 40% 20% 50% 0% | 0% 20%
7 40% 60% 20% 80% 60% 3% | 0% 20%
8 20% 40% 60% 60% 30% 0% | 50% 60%
9 20% 40% 60% 60% 40% 33% | 0% 60%
10. 20% 40% 0% 100% 100% 100% | 100% 100%
1 0% 60% 40% 40% 40% 67% | 0% 20%
12 40% 40% 0% 40% 40% 0% | 0% 20%
13 60% 40% 60% 50% 40% 100% | 0% 0%
14 40% 40% 20% 40% 40% 0%| 0% 0%
15 60% 60% 60% 50% 50% - 33% | 0% 40%
16 40% 0% 20% 50% 50% 0% | 50% 60%
17 40% 20% 40% 40% 80% 0% | 50% 60%
18 60% 40% 20% 60% 60% 0% | 0% 40%
19 20% 20% 0% 50% 60% 67% | 0% 0%
20 0% 40% 40% 40% 80% 33%| 0% 80%
21 0% 40% 0% 60% 60% 0% | 50% 20%
22 20% 0% 40% 30% 90% 0% | 0% 60%
23 60% 0% 80% 50% 40% 33% | 50% 20%
24 40% 60% 0% 40% 50% 0% | 0% 40%
25 60% 40% 20% 70% 70% 67% | 0% 0%
26 20% 40% 20% 50% 50% 0% | $0% 20%
27 40% 40% 40% 30% 80% 0% | 50% 40%
28 0% 20% 20% 60% 80% 33% | S0% 20%
29 0% 20% 40% 60% 80% 33% | 50% 20%
30 20% 0% 20% 20% 30% 0% | 50% 20%
31 20% 0% 100% 60% 50% 0%| 0% 40%
32 80% 40% 20% 60% 50% 0%| 0% 0%
33 20% 40% 40% 50% 50% 3% 0% 20%
34 100% 40% 0% 80% 70% 0% | 0% 0%
35 40% 0% 40% 40% 20% 33% | 0% 40%
36 60% 0% 0% 40% 10% 3% 0% 20%
37 40% 20% 0% 60% 20% 67% | 0% 0%
38 20% 20% 40% 30% 30% 33% | 0% 20%
39 60% 20% 40% 20% 10% 33% | 0% 40%
40 60% 0% 40% 60% 40% 0% | 0% 20%
41 20% 0% 20% 50% 20% 3% | 0% 40%
42 60% 0% 0% 50% 20% B%| 0% 40%
43 20% 20% 20% 50% 20% 0% | 0% 20%

Average | 36.28% | 29.30% | 32.09% | 48.14% | 48.84% 21.63% | 15.12% | 29.30%
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Figure 4.2.1 The result of pre-test from Bangkok’s students

o Pre-test Bangkok
m - 50% | |
o i 5
0 Gr @ § a0% 1,
OR g2 30% =
mC g E (1] *‘ i
G 8L 20%; |
O = ]
s o 10% |
0O Ref o
0% D i e | R C| 6| P | Ref
|| Percentages of right answ ers [36.28%29.30%32.00%{48. 14%{48.84%21 63%15.12%29.30%
Skill

Figure 4.2.1 indicates that 48.84% of the students have given the right answer in
conversation and this is the highest in eight skills tested. Their reading
comprehension was 48.14% and dialog 36.28%. However, more importantly, the
students were failing (pass mark 60%) in all the skills areas. Poetry and Grammar

has more than 80% of subjects failing (See in figure 4.2.2 below).

33



Figure 4.2.1.1 Subject Skills where the students from the Pre-test Bangkok

4.2.2 Post test

obtained their highest scores out of the 8 skills assessed
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The post test, was the same as the pre-test. It was composed of forty-five

multiple choice questions covering eight skills: dialog, inference, graph, reading

comprehension, conversation, grammar, poetry and reference reading. (See post-test on

Appendix E )

Table 2 Post teaching test result for Bangkok group

Due to the post-test was the last week of this course so the students come just only 21.

Student Percentages of right answers divided according to the required skills in O-Net
Numbers Dia@ Inference | Graph Reading Conversation Grammar | Poetry Reference
1 80% 60% 100% 70% 100% 67% 100% 100%
2 20% 20% | 0% | 40% 40% 34% 50% 40%
3 80% 80% 60% 40% 70% 67% 100% 100%
4 20% 40% 0% 40% 40% 34% 50% 40%
5 20% 20% 0% 40% 40% 34% 50% 40%
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6 100% 60% 20% 80% 60% 34% 50% 40%
7 100% 40% 60% 60% 80% 100% 100% 60%
8 80% - 40% 60% 60% 40% 67% 100% 60%
9 60% 20% 100% 80% 100% 34% 100% 80%
10 20% 20% 0% 30% 50% 34% 100% 40%
11 40% 40% 0% 20% 40% 0% 100% 40%
12 60% 100% 60% 70% 40% 100% 100% 100%
13 0% 20% 60% 30% 40% 0% 0% 0%
14 20% 40% 0% 20% 50% 34%. 50% 40%
15 20% 40% 0% 60% 30% 34% 0% 40%
16 40% 60% 20% 50% 60% 34% 0% 20%
17 20% 0% 60% 50% 40% 0% 0% 20%
18 40% 40% 60% 60% 70% 0% 0% 40%
19 20% 20% 60% 60% 70% 50% 50% 60%
20 100% 60% 40% 70% 20% 0% 0% 60%
21 60% 60% 40% 60% 60% 50% 50% 20%
Average | 48% 42% 38% 52% 54% 78% 50% 51%

Figure 4.2.2 The result of post-test from Bangkok’s students

Figure 4.2.2 indicates that in the post test 78% of the students passed in

grammar, 54% in conversation, and 52% in reading comprehension. However, the

students scores in graph reading 38% showed minimal improvement.

In the post-test, the dramatic changes in grammar and poetry showed an increase
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of 56.37% for grammar and the poetry reading 34.88% from the pre-test.

4.3 Data Khonkean (Control group)

4.3.1 Pre test

The pre-test was composed of the same forty-five multiple choice questions

covering eight skills: dialog, inference, graph, reading comprehension, conversation,

grammar, poetry and reference reading, exactly the same as Bangkok. (See pre-test in

Appendix C).

Table 3 Pre-teaching test result from Khonkean

Student Percentages of right answers divided according to the required skills in O-Net and A-Net

numbers Dialog Inference Graph Reading | Conversation | Grammar Poetry Reference
1 40% 40% 60% 50% 40% 0% 50% 0%
2 60% 60% 40% 70% 60% 0% 0% 20%
3 20% 20% 0% 50% 40% 67% 0% 40%
4 60% 40% 20% 20% 10% 0% 50% §0%
) 0% 20% 20% 50% 80% 0% 50% 40%
8 80% 60% 20% 80% 80% 33% 50% 40%
7 40% 40% 0% 30% 20% 67% 50% 20%
8 20% 40% 40% 20% 30% 33% 50% 20%
9 20% 40% 40% 30% 40% 0% 0% 20%
10 20% 0% 40% 20% 10% 0% 0% 0%
11 0% 20% 0% 30% 40% 0% 0% 20%
12 20% 40% 40% 50% 30% 33% 50% 20%
13 40% 20% 20% 10% 10% 0% 50% 20%
14 20% 20% 20% 30% 50% 33% 50% 20%
15 20% 60% 40% 30% 30% 0% 50% 20%

Average | 29.33% | 34.67% 26.67% | 38.67% 38.67% 17.73% | 33.33% 24.00%
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THE ASSUMPTTON TINTVERSITY LTBRATY

Figure 4.3.1 The result of pre-test from Khonkean’s students
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skill

Figure 4.3.1 shows that the students obtained the highest scores in conversation
and reading comprehension 38.67%.The second most frequent right answers were in
inference reading (34.67%). The third is, poetry reading (33.33%), a marked difference
from Bangkok group which was 18.21%. However, the students score in grammar
(17.73%) was just as poor as those in Bangkok. However, the overall impression in the
assessment of these eight skills was that they were also well below the standard required

by ‘O-Net’ and ‘A-Net’ exams.

4.3.2 Post test

The post test, was the same as the pre-test. It was composed of forty-five
multiple choice questions which are different types of questions. Eight skills were
examined : dialog, inference, graph, reading comprehension, conversation, grammar,

poetry and reference reading. (See post-test in Appendix D)
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Table 4 Post teaching test result

Percentages of right answers divided according to the required skills in O-Net and A-Net

::::::;:: Dialog | Inference | Graph | Reading | Conversation | Grammar | Poetry | Ref.readin
1 60% 20% 80% 70% 60% 67% 50% 40%
2 40% 40% 40% 80% 90% 67% 50% 80%
3 80% 80% 60% 80% 80% 67% 0% 60%
4 60% 80% 80% 70% 60% 67% 50% 60%
5 80% 60% 60% 60% 60% 67% 50% 80%
6 40% 60% 0% 30% 40% 100% 100% 60%
7_J40% | 100% | o% | 8% | so% | 67% 0% | 40%
8 100% 20% 40% 80% 80% 67% 100% 80%
9 80% 100% 60% 60% 70% 100% 50% 60%
10 60% 80% 100% 70% 80% 67% 50% 100%
11 80% 20% 100% 80% 80% 67% 100% 80%
12 80% 100% 60% 100% 60% 67% 100% 80%
13 80% 60% 100% 80% 90% 100% 100% 40%
14 80% 100% 60% 70% 60% 100% 100% 100%
15 80% 60% 100% 80% 80% 100% 100% 80%

Average | 69% 65% 76% 73% 1% 76% 70% 69%

Figure 4.3.2 The result of post-test from Khonkean’s students

answer

Percentages of

tﬁ besmentags ofﬁght

Post-test Khonkean
80%
£ 75%+
g 70% 4~
5 65% |¥
.t:» o L
T GOA‘ b
55%
DJrl Gr|R|{C |G| P |Ref
69%165%(76% 73%(71%|76%|70%(69%
]
skill

38




The results indicated that there was a marked improvement in graph reading
78% and grammar 76%. reading comprehension 73%. and conversation 71% showed
considerable improvement, Even in inference reading 65% was near enough to the
required pass mark in the ‘O-Net’ exam.

The apparent dramatic improvement in the Khonkean results however can be
attributed to the fact that the teacher gave the correct answers to the question from the
pre-test, so the students probably remembered the answers in spite of the fact that it was
nearly four months later.

Obviously, this post-test failed as a control (CG group). Consequently, these was

no point in comparing the EXP group with the CG group in any detail.

4.4 Compared pre and post test for the Bangkok experimental group

Figure 4.4.1 Pre-test / Post-test Bangkok

Pre-Post test Bangkok

Percentages of
right answers
N
(e
S

20%
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Pre-test
m Fr 36.28%) 32.09%48.14%48.84% 21.63%15.12%(29.30%
i e B Post-test
|m Post-test | 48% | 42% | 38% | 52% | 54% | 78% | 50% | 51% | — 7

skill

When comparing the pre test with the post test, it was found that students
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improved in their grammar skill quite markedly. The skill of grammar in the pre-test
(21.63%) is quite different from the post-test result (78%), a difference of 56.37%.
Similarly, the poetry reading increased 34.88% as the teacher taught students to do the
exercise by using specially prepared materials. When the teacher taught poetry, it was
hard for her to explain some of the concepts to the student because it was difficult to
explain metaphor and imagery. There was extensive use of pronominal reference and

associations that may have been difficult for the students.

Figure 4.4.2 Comparing the result of pre-test Bangkok / Khonkean
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When we compare the pre test result from the two groups, it was found that the
strongest skills for both groups was conversation and reading with the Bangkok students
doing about 10% better overall in these two areas. This suggests that the experimental
group were better than the Control group. This may be explained by the difference in

background as the experimental group may have gone to better schools in the city.

40



4.5 Classroom tutoring in ABACUS

The style of classroom teaching in ABACUS is more like spoon feeding . Every

question and the explanation will come from the teacher as in the test. Probably this is

due to the goal the students have of simply passing the exam, so in the tutoring situation

the teacher will give the answer, and also explain the grammar rule as indicated in the

following extract. All these transcript are from experimental group: Bangkok.

In this transcript the teacher uses a past exam paper to teach “Connective” for

example: however, although, but, on the other hand.

4.5.1 Transcript One: Teaching to the test

1.T

2T

3T
4.SS
5.T
6.T
7.T

8.T

9.8S

:Open the test year 2003. Page 83. Did you find it? The page that has the girl

sitting in front of computer. I will start this page first . — (Student Open the

book)

: (Read the poem) In this question, “reach means arriving on the moon, you

will observe “conjunction”. That are “Even if” (Mae-tae translate in to

Thai) .This conjunction expresses contrast/opposite like other word such as

although.

:Students can see although together with but; can’t they?

: No/Nod their head

: It’s not necessary to put but. We use comma (,) instead ‘but’.

: Any connective show ‘contrast’?

:The admission test connective ‘however’. The meaning is similar to ‘but’

and also ‘on the other hand’ We use on the other hand when the first speech

is different from the second speech so we will use ‘on the other hand’ to

connect two sentences.

: Next “ Reach for the moon because.....conjunction is the same as because

even if , you will still be among the stars” What is the idiom? What about
choice 1 ? enjoy air travel? So the teacher crossed choice 3 : become

a pilot when you finished this idiom then you can become a pilot? Or choice

4 study astronomy. This choice make us know about stars?.

: (No/Students turns left-right face)
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Teacher’ Control of the Patterns of Communication \

As the students have to deal with one hundred of multiple choices on the test, so
in this excerpt from Transcript one, the teacher controls the classroom structure and
content of classroom communication by emphasizing items that are very important for
students to study and learn the tactic how to eliminate distractors For example, in turn 7,
teacher explained what section most often comes in the test each year and shows the
same kind of “contrast” connective. And also in turn 8, the question is about the
meaning of the sentence. In turn 8, the teacher eliminated the distractors. Such the
spoon feeding is still widely practised in the Thai education context as can be observe in

turn 5, 7, 8.

Students’ Perceptions of the Patterns of Communication

Most students in the class were silent . They never initiated and never followed-
up. Most of their turns are minimal responses, and normally they only listened to the
teacher’s explanation as can be seen in turn 4 where the students do not answering the
question because they don’t know the grammatical rule. Finally, in turn 9, they don’t
know the meaning of the sentence. ‘Reach for the moon because even if you miss it, you

will still be among the stars.’ The question asked This sentence teaches about...?.

4.5.2 Transcript Two: Question tag

1.T :Today I will teach you about “Question tag” / Open the orange book.
2.T :Come in and sit down

Today we gonna learn “Question tag”
3.T :(teacher write on the board)

There are easy ways to remember the rule of question tag-that are....

Firstly, Main clause follows the one part that we call “tail” . Actually, we
called “tag”. If the main clause is Affirmative sentence, Tag has to be
negative, For example, Vicky is a good student, Tag is isn’t she?. Remember
that when negative tag has to change to short negative form and follow
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4.SS

5.T

6.T

1.T

8.SS

9.7
10.T
11.SS
12.T
13.T

14.T
15.88
16.T
17.SS
18.T

19.SS
20T
21T

22SS
23T

Pronoun and don’t forget behind the question tag always has?.

Secondly, if the main clause has a helping verb or auxiliary verb, bring that
auxiliary verb to make the tag question.- What are the 24 auxiliary verb?
(Teacher write the 24 helping verb on the board)

do, does, did, will, would, shall, should, can, could, may, might, must...)

:( Students are writing in the book)

If it has an auxiliary verb, bring these verbs to make a question tag soon.
Now! It’s time to see the example. Before seeing the example, I will explain
the definition of question tag or what is the question tag?

:A tag question is the question added at the end of the sentence. Figure use
tag question is the question to clarify to make sure the information is
correct or to seek the agreement., it has an auxiliary verb ‘can’ in this
sentence

He can come, ? We bring ‘can’ by changing in to negative form so
we use ‘can’t he’

: (continue) If the sentence doesn’t have auxiliary verb, we will use verb to
do to make a tag. For example, this sentence is an affirmative sentence-
Present Simple tense, So behind/a tag has to be a negative sentence. Next we
will see the other example.

:What is a tag of “You like tea”?

: (Students are thinking)
: We use verb to do to make a tag because ‘like’ is the main verb so a tag is
‘don’t you’

: You like tea, don’t you?

: (Students are thinking...)

: We answer Yes, I do

: (Teacher reviews the rule of question tag by give them example)

Affirmative sentence follows the negative tag. When we answer, we answer
in an affirmative sentence like last example. However, If the main clause is

negative, we make tag in to Affirmative sentence but we answer in negative
sentence such as

:Mary isn’t here. What is a tag?

:(Students are thinking...)

: Tag is “is she” following? What answer of this tag question?
: (Students are thinking...)

:We answer ‘No’ because a tag is an affirmative sentence so ‘No’ and
what...

: (Students are thinking...)
: No, she isn’t

: Next, We continue the other rule. Open the book together in number 7 on
page 4.

:(Students are opening the book.)

: This/That is your books. We use pronoun ‘it’ instead of this/that. But
what about these/those? Anybody know?
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24SS
25T

26T

21T

28SS
29T
308
31T

32T
338S
34T
35T

36S
37T

38SS
39T
40T

41T
428
43T
448
45T
46S
47.T

48.T

: (Move face left to right)

: This is a Plural Noun when we make a tag we use “they” as a pronoun but
if it is this/that we will use “it” instead.

: Next, let’s see the negative sentence itself. Students can see this rule in the
orange book on page 4 number 11 , In making a tag question, We can
change in to Affirmative sentence e.g. Nothing can stop us now, can it? We
use “it” as a pronoun instead “Nothing” for example, Nobody calls on the
phone. We use a tag “did they” which ‘they’ is a pronoun instead of
“Nobody” '

: You’ve never been there. What is a tag in this sentence? I will call your
name one by one.

: (Student still quiet)

: Do you see the main verb in this sentence?

:7?

:apostrophe “ve” is the abbreviation of ‘have’ we use ‘have’ to make a tag.
(Teacher repeat the sentence again. You’ve never been there, have you?

: I am supposed to be here. Is Aof come today?

: He is absent today.

: We don’t use ‘am not I’ but we change from ‘am’ to ‘aren’t I’

: Then we see how to use “have” in a question tag. Students look at the book
on page S numberl3 the last number.

: (Students are opening and reading the book)

:In addition, if has, have, had not mean Aave such as have lunch, have a
wallghave a good time, have to do, have someone do, have something done
we have to use do, does, did.

:Yes
: Therefore, We can use ‘has’ so it’s become hasn’t she.

: Remember! If “have” in main clause meaning have we use verb to do to
help such as I had this letter last week

:Boss ! What is the answer?

:Sir

: At the front is Affirmative sentence, what is the sentence behind?

: didn’t

: Yes, it corrects. didn’t following what?

: didn’t his

:The Answer is “didn’t I?”. We change the subject in the front of the
sentence to become a short negative form of pronoun in the last sentence.

: We continue ‘have’ why there are so many ‘have’ rules? If it is “have to”,
we can use verb to do to help such as She often has to go to the dentist, ?
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has to here is the main verb.

49.T : Roon! What is the answer?

50.S :?2?

51.T : The subject is singular. What is a tag that we use?

52.8 :?7?

53.T : I used to tell students that ‘have to’ means ‘Cham pen thong ‘. We use
verb to do to help/ make a tag

54.T : In this question, we used “doesn’t she? "

55.T : (Teacher review ‘have to’ to change into a question tag again)

56.SS : (Students are listening)

57.T : Students look at page 4 in the book If it has ‘let’s’ in the sentence, we

used ‘shall we’ in the tag. However, if let me follows the object, a tag will
use ‘will you’. Let’s look at the example.

58.SS : (Students are finding the rule and example in the book)

59.T : We shall go shopping, _ ? May! Please answer this question.

60.S : Shan’t we

61.T : Thanks. So, we can make a short form negative

62.T : Next question- He will come to my party, ?

63.T : Phung answer me please

64.S :

65.T : In front of the sentence is an Affirmative sentence so a tag has to be a

negative. This question ‘will’ is auxiliary verb but ‘come’ is the main verb.
In making a question tag, bring the auxiliary verb to make a short form
negative immediately such as You ought to study hard, ___? ] Translate the

tag question in Thai.
66.T : What is the answer of this question?
67.SS :??
68.T : Can you answer me?
69.SS :?? '
70.T : “ought to” is the auxiliary verb.[Did you remember the 24 auxiliary verb?}]
71.T : (Explain and tell 24 auxiliary verb)
72.T :(translate “dare” and “ought to”)
73.T :We continue ‘need’. They need money,  ?
74.T 'Ying! Answer this question
75.8 : needn’t they (She answered confidentially-but the answer is wrong)
76.T :It’s wrong. This question ‘need’ is the main verb. Last time I tell you

already about auxiliary verb that if the verb in the main clause is the main
- verb, we will bring verb to do to help/to make a tag.]
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71.T : Students note in the space page

78.SS : (Students prepare to take note)

79.T :If it has these words in main clause, we count that this sentence is a
negative sentence,

80.T : ( The teacher writes on the board: Few, little, rarely, hardly, seldom,
neither...nor then teacher translate each word.)

81.T : None, No one, Nobody, Nothing

These words are negative themselves. When we make a tag? We make in
the Affirmative sentence.

82.T : I rarely know him. “What is a tag?

83.T : Meaw it’s your turn

84.S 1 ?7?

85.T : First, Students observe the auxiliary verb. If there is none, students see

the main verb. In this question, ‘know’ is the main verb while ‘rarely’ is a
negative word itself. When students make a tag? Students can do in
Affirmative sentence immediately. This sentence have only main verb. So,
we bring verb to do instead

86.T :This tag rule doesn’t have in the book. Students add more under number
14. if it has ‘one’ as a pronoun, we bring ‘one’ to make a tag immediately
such as ...One wants to be rich,___? Students can see that we can use ‘one’
in a question tag.

87.T : Next question.....
88.T : Cherry! Answer this question

Teacher’s control the Patterns of communication

In this transcript, This sample illustrates spoon-feeding that is the common pattern of
classroom communication in Thailand. The teacher gave the definition of question tag after
she explained the grammar rule. Then teacher gave the example to the students in the

following turn.

In rurn 3, the teacher presented the rule of question tag and how to make a tag question

from that kind of sentence.
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In turn 5, the teacher explained the definition of “question tag”.

In turn 13, the teacher reviewed the main rule for how to change the question tag in
certain kinds of sentences and how to answer that kinds of question tag by calling out

student names and asking students to answer one-by-one starting in furn 41.

In turn 8, 11, 15, 17 ,19, 24, 28, 30 There are no responses from the students but
there’s feedback from the teacher by giving the explanation that we can see in turn 9. The
teacher answered the question in turn 12 after that the teacher explained the rule and

repeated the new question in turn 14.

The teacher uses Thai to help the students understand some of the grammatical points as
in turn 50 and turn 52., The teacher tries to help the students get the answer easily but the
students still cannot respond to her feedback. It seems that the teacher expects the correct
answer from students that we can see in turn 60. After teacher receives feedback, the teacher
said ‘thank’ to students in turn 61 after her student tried to respond. Finally, in turn 65,

teacher explains the grammar rule.

In turn 74-75, the teacher asks the students individually. But the students respond with
the wrong answer. In this case, it is clear that the teacher’s focus is on linguistic forms and
accuracy of pattern practice. There are many exchanges between the teacher and students.
The teacher uses conventionalized language to control the content of the lesson because she
attempts to help the students remember the linguistic forms as well as the grammatical
terminology. In turn 76, after a students responds with the wrong answer. The teacher refers
to the last time that she taught about how to change the auxiliary verb in the main clause to
do the tag and how to bring the “verb to do” to help the main clause if the main clause has
only a main verb in turn 76. However, students follow up by taking notes. After the teacher

asks students randomly in turn 84 and receives no feedback from students in turn 84, the
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teacher nominates the next rule that if the main clause has a negative word such as ‘rarely’
50, the students can change to affirmative in the tag immediately. The turn ends with asking
the question in turn 87 and ‘Cherry’ is the last call from the teacher. This transcript has so
many questions from the teacher asking the questions and has quite little response from the

students.

Students’ Perception of the patterns of communication

The students’ classroom language is very limited to one-or two-word responses, and
generally the knowledge of grammar is taken directly from the drill excercisse. There is no
significant contribution by students in the lesson. The students only wait for the teacher’s
initiation and nomination and to answer the question. No response of student in turn 8, 11, 15,
17, 19, 24, 28, 30, 50, 52, 64, 67, 69 and 84 until the teacher selects randomly the student to
answer the question that started in turn 27. Then, teacher calls student named ‘4of in turn 32
but he is absent. At that time, the teacher didn’t even know the students. The effect on a
student when the teacher nominates an individual student by randomly calling out the name is
that the students remains silent because they have to answer the question as in turn 28. Then
the teacher paused by asking the students to open the book to see some examples of the rule in
turn 35. So, studénts respond by opening the book and follow up by reading the book
following the teacher’s command. The command of the teacher is the pre-sequence in order to
prepare the background of the grammar rule by letting them see the book in turn 35 until the
teacher asked the question to ‘Boss’ who said ‘sir’ with lack of confidence. Then the teacher
tried to tell him the form of the grammar rule again until there is a responses from a students
in turn 44. The students followed up by answering the question in turn 44. However, the

answer from the students is very short and not complete. After the teacher tried to encourage
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him to answer the question. The students manage to get the teacher’s prompt, by saying the
wrong answer in turn 46. The teacher immediately provides feedback to the students by
answering ‘didn’t I’ which is the correct answer in turn 47. Then teacher explained how the
negative form came in the tag. Then the teacher initiates the question again after explaining
how to use the tag when ‘have’ translates ‘Mee’ in Thai in turn 48 compare_d with ‘have to’
translated as ‘Cham pen thong’ in turn 53. but there are no responses from the students in
turn 50, 52. They are still silent. They remain silent until turn 60, This is the first time that the
feedback came. ‘May’ is the student who answered the right answer after the teacher
randomly called out her name to answer the question. The next random with the same result is
‘Phung’. There is no feed back from her in turn 64. After that teacher explains if the main
clause is in the affirmative sentence, the tag should come as a negative. It is the heart of
question tag that the teacher often uses repetition but students hardly give a right answer. The
pre-sequence happens in turn 70 when the teacher asks the students “if they remember the 24
auxiliary verb” And the students seem to give the answer for teacher’s expectation but the
answer is wrong in furn 75. The reply from students be consistent is given with some degree
of confidence. The silent feedback comes again in turn 84 after the teacher calls ‘Maew’ to

answer her question.

4.5.3 Transcript three : Pronoun
The teacher gives the definition for each type of pronoun. Then she explains the
function of the pronoun and gives some examples to students. This lesson continues to the

next lesson when the teacher focuses on the area in the poetry sub-test’.

1.T : Pronoun is the word that is used instead of the name of a person, animal name,
thing, places such as He, She, It Here is the subject that we called ‘personal
subject’
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2.8S
3.T

4.T

The second pronoun object of he is “him”. She is her It is it

“Possessive adjective” we call “determiner”

“Possessive adjective” is showed ownership such as “This is his book”. We call
‘his’ is the possessive adjective

Personal Pronoun we can called ‘Burut sub pa nam’

Burut thi nuang ‘I’ object is ‘me’

Burut thi suang ‘You’ object is ‘you’

Burut thi sam ‘he,she,they’ object is ‘them’

Students look at the example

: (Students are looking on the board) ~

:They are tired but happy. Here “ they” is a personal pronoun. The function is
subject.

Does anyone hear them? “them” is the personal pronoun. The function is
object.

: Next, we continue Indefinite pronoun e.g. somebody, someone, something,
anybody,anyone,anything.....These are singular subjects so the verb followed
have to be singular verb also e.g. Everybody likes him.

Teacher’s Control of the Patterns of Communication

In this excerpt, the teacher taught students in a quite boring way. Firstly, the teacher

explains the definition of a pronoun and classifies the type of pronoun and gives some

examples of changing pronoun in turn one. This lesson will continue in transcript four about

the poem because there are a lot of pronoun references in the poem so, teacher links

grammar and poetry.

Students’ Perceptions of the Patterns of Communication

In transcript 3, does not provide samples of answer and question from the teacher and

students. It illustrates only the atmosphere is the same as in the normal class.
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4.5.4 Transcript Four: Poem exercise

The objective of this lesson is coherence using pronominal reference in the poem.

1. T : Everybody open page 45

2. SS : (Students are opening the book)

3.T : The teacher asks students to do 10 multiple choice exercise in the poem.
4. SS : (Student do the exercise) 4

5.T&SS  :(After the students finished, the teacher started to answer each question by
giving explanation.)

6. T : Everybody read the poem in the first stanza
7. S8 : (Students look at the book and interested in reading)
8. T : woods mean the village.

In this case ‘He’ refers to ‘the villagers’

To watch his woods fill up with snow ‘fill up with’ is a verb.

9. T : ( Teacher translate “fill up with’)

10.T : Next, What the word ‘he’ in line 9 refers to?

11.8S :7?

12.T : (Teacher translated harness, shake)

13.T : No3 How does the poet think the horse feels? (No3 : Page 4Z: the teacher
read question : translate)

14.8S :7?

15.T : It feels confused / surprised with the season change. Students see ‘queer’

which means surprise

16.T : Next, No.4 Besides the sound of bells, what is another “sound” mentioned

, in the poem? (No4: Page 45: read question : translate)

17.8S 2?0

18.T :The author talked about the snow. Students can observe from stanza 3 last

line of easy wind and downy flake. : translate downy flake , sweep.
Paragraph 2, line3 frozen is adjective and ending with —ed.

19.S : What does “frozen” mean?

20.T : “frozen” means cold like we put something in ice freeze. The weather in
this poem is freezing because it has a clue that is ‘downy flake’ and ‘frozen
lake’

21.T : Next, we continue number 8 “Promises to keep” (line 14) is closet in

meaning to ...let we see choice 3 marriage vow such as the wedding
ceremony. Who has ever seen patriarch ask the bride and the bridegroom
that he/she will accept him/her to have a couple life together.?
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22.8S : (Students are laughing)

23.T :Therefore, this situation doesn’t have in the poem so we cut out choice3.
desire is a strong wish to do or have something. choice 4 cut out because he
doesn’t wish for anything. Choice2 is wrong because it’s not a close or
secret story so number 8 answer choice 1 “responsibilities”

24.T :Students look at word ‘sleep’. It does not mean sleep but it means die
because we compare “dying” as “sleeping”
25.T : Number 10:Which line could best serve as a title?

Supposed we are J.LK.ROLLING .We write Harry Potter by ourselves.
Which choice you will select?

The best title is Miles to go before I sleep. The reason is the theme of the
story is here and the author repeats 2 times in the last stanza

26.T :Who are finished? Please send me an answer sheet and students can go
home.

27.S8S : Good bye teacher

28.T ; Good bye

Anderson (1997:369) discusses the concept of “schema theory” to show the importance
of background knowledge within a psycholinguistic model of reading. The problem in this
method is how to teach the background of the story to students. The poem has many

pronouns which refer to many people.

Compared with Western Roman countries, the student’s culture is particularly different
in certain kinds of background knowledge. If Thai students want to answer this kind of

question, they have to understand the culture.

In turn 20, the teacheg uses schema theory when she compares the word frozen with ice
in a refrigerator. The purpose is to make snow clear to the students by giving the examples
from their daily life when they put something in ice to freeze in the refrigerator. In addition,
it helps students use vocabulary from their background knowledge. Similarly, it continued to

turn 23 when schema theory is used to eliminate a distractor.

Finally, in furn 25 students have to find the title of the poem. In fact it is indicated in
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stanza 4 the second last line and repeated in the second last line as the author emphasized

the end of the poem.

Analyzing the feeling of the author is also the important thing and it is the popular

question in the admission test.

The role of the teacher is like an interpreter as she gives the meanings to students as we
see in turn 9,12,15 especially turn 18-19 because in turn 18 a student asks the teacher to tell

her the meaning of frozen so the teacher gives the example by a comparison with ice.

In the reading lesson, Thai students are accustomed to translating English words into
Thai. This is the translation technique of Thai students when they face a passage in English,
The purpose is just to grasp the ideas in Thai. This method cannot be used when students
face an original poem such as a Shakespearean sonnet. They don’t know the culture.

Moreover, the vocabulary are very difficult and often not in their dictionaries.

Most of the students don’t know a great deal of vocabulary. So, the teacher teaches
vocabulary by telling/explaining the meaning of the word that they don’t know. Moreover,
it’s even more difficult in teaching a poem, as sometimes it’s not useful because some words

have different meanings from that found in dictionaries.

In turn 8, ‘woods’ doesn’t mean the substance of which the trunks and branches of trees
are made, ‘wood’ means the fields. Moreover, the poem has a pronoun references to the
place/person in turn 8. The next example is furn 24. The author compares dying with

sleeping, which is more metaphorical in meaning.
In turn 9, the teacher teaches students vocabulary, as well as the function of a word.

In the poem, each stanza, and each sentence has a meaning. Perhaps a word was not in

the reader’s vocabulary, a rule of grammar was misapplied, an anaphoric cohesive tie was
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improperly identified, and so on.

Finally, in furn 25 students have to find the title of the poem, In fact it is indicated in
stanza 4 in the second last line and repeated in the second last line as the author emphasized

the end of the poem.

Sample of the materials used in teaching pronominal reference in poetry

Whose woods these are I think I know.
His house is in the village, though ;
He will not see me stopping here

To watch his woods fill up with snow.

My little horse must think it queer
To stop without a farmhouse near
Between the woods and frozen lake
The darkest evening of the year.

He gives his harness bells a shake
To ask if there is some mistake.
The only other sound’s the sweep
Of easy wind and downy flake.

The woods are lovely, dark, and deep,
But I have promises to keep.

And miles to go before I sleep.

And miles to go before I sleep.

1.Who does “ he ” (line 3) most likely refer to?

1. the poet 2. the horse 3. the villager 4 the traveller
2.“He ” (line 9) refers to .

1. the speaker 2. a stranger 3. avillager 4. the horse
3. How does the poet think the horse feels?

1. excited 2. confused 3. hungry 4. tired

4. Besides the sound of bells, what is another “sound” mentioned in the poem?
1. falling snow 2. cracking ice 3. brushing leaves 4 flowing water
5. When did the event in the poem take place?

1. moming 2. night 3. afternoon 4. dawn
6. How would you describe the weather?

1. stormy 2. cool 3. windy 4. Freezing
7. The poet finds the woods .
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1. frightening 2. fascinating 3. boring 4. Upsetting
8. “Promises to keep” (line 14) is closest in meaningto

1. responsibilities 2. hidden secrets 3 marriage vows 4. desires
9. A possible meaning of “sleep” as used in this poemis

1. die 2. travel 3. work 4. succeed
10. Which line could best serve as the title?

1. He will not see me stopping here 2. To stop without a farmhouse near

3. To ask if there is some mistake 4. Miles to go before I sleep

This is the sample of the materials used in teaching pronominal reference in
poetry. The exercise in the textbook could be used to practice the skill that students
have to use in the admission test that tests the pronominal reference in poetry.

In question 1 and 2, the textbook asks about the pronoun reference and what this
pronoun refers to. So, in this kind of question, students have to know the schema of the
story and understand the story.

Question 3, asks about the feeling of the horse describes in this poem.

Question 4, asks for the background of the story. So, students have to know what
sound is mentioned in this poem except the sound of bells.

Question 5, students requires to know the real time that the author describes in
this poem. Moreover, students could analyse the weather.

Questjon 7, “woods” didn’t mean the substance of which the trunks and
branches of trees but it means a villager.

The problem for Thai students when they do this kind of test is that they don’t
know the meaning of vocabulary which is not referencial.

So, in question 7, students know the meaning of ‘wood’ but they don’t know
‘wood’ can mean ‘the villagers’

Question 8, wants to know the closet meaning. Teacher can teach how to

eliminate the distractors by cutting out the words that non-group or not have similar
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meaning.

Question 9, asks students to compare the meaning of the similar word between
‘sleep’ and “die.

Question 10, asks about the title of the poem. The technique to find it is see the
end of stanza 4 line 3,4 show that “And miles to go before I sleep” is repetition in the
second last line. It shows that the author emphasized at the end of thev poem as the title

of the story.

4.5.5 Transcript five: sentence meaning
In transcript five, the teacher taught students about idioms that were in the

Entrance exam paper year 2003.

8T :Next “ Reach for the moon because.....conjunction fs because even if ,
you will still be among the stars” What does the idiom teach us? What
about cheice 1 ? enjoy air travel? So teacher crosses choice 3 : become a
pilot when you read this idiom finished then you can become a pilot? Or
choice 4 study astronomy. This choice makes us know about star?.

9.SS :(No/Students turns left-right face)

10.T : All of these is not relevant. This idiom told us to set our goals high and
teach the person who wants to succeed. He/she has to set a goal high like
moon. In this idiom, the goal is a moon.

11T  :“We must believe in luck. For how else can we explain the success of those
we don’t like? This means that...... We have to believe in luck, haven’t
have? luck mean “Chok”

12T  : Next we see in the meaning. (translation 1...4)

13S  : students think and take short note

14T : Read question “No one should approach the temple of science with the soul
of a money changer.” This is advice for those who would like to

IST : Students can see the word ‘temple’. It’s a head noun. ‘of’ is the preposition
and *science’ is a noun. This idiom suggested the scientist because the
scientist invented many kinds of things. It’s not just invent something then
receiving the money.

In turn 8, the teacher tries to eliminate a distractors by repeating the question

then matching the question with the correct distractor. “What does the idiom teach us?”

56



Reach for the moon because... tﬁe purpose of this question is that the students can find
the meaning of the idiom correctly. The technique of the teacher is try to say whatever
the students know or the background knowledge to let them compare or match the
distractor with the question e.g. in turn 8 In idiom, the direct meaning is not the real
meaning in this sentence. “Moon” in this sentence is not something in the sky at night
but “Moon” in this sentence means “the goal of life” because the peréon who wants to
succeed in his / her life has to set the goal high, So, The teacher used the technique of
comparison. in turn 10. The same as in turn 11, this sentence it is easier for Thai
students because in Thai ‘lucky’ means chok. We know that in this sentence students
can understand the meaning of the sentence quickly if they have the background
knowledge.This is compared with a Thai proverb “Yin Dee Mua Pu Eun Di Dee” or
welcome with the people who is successful.

In turn 12, we know that it is normal to use grammar translation method to
translate four distractors as in turn 12. In this turn the teacher translates four distractors.
Students follow-up in turn 13. Then, they think and take short note.

In turn 15, students can eliminate distractors by observing the head noun in this
sentence. The head noun is ‘science’. However, the temple of science is important for a
scientist.

It is ha.rd for teacher to explain the meaning to the students if the idiom isn’t

Thai like in no.68.

Sample of materials
Teaching the past test (Ent’2003)

67. “Reach for the moon because even if you miss it, you will still be among the stars.”
This teaches us that we should........
1). enjoy air travel 2). set our goals high  3).become a pilot 4).study astronomy

68. “We must believe in luck. For how else can we explain the success of those we don 't like?
This means that.......
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1) we don’t like people who are lucky

2) we don’t like people who are successful

3) if people we don’t like are successful, we say that they are just lucky
4) we must not like people whose success is based on luck

69. “No one should approach the temple of science with the soul of a money changer.” This is

advice for those who would like to become........
1) bankers 2)monks 3) scientists 4) architects

4.5.6 Transcript six: If clause

The transcript is of a lesson conducted in Mathayom 5 in my class. The teacher used a

melody to teach the rule of conditional sentences.

1.T

: I will teach you the way to remember the Conditional Sentence. When you see the
conditional sentence, You can do it. Every student repeats the melody after me. First
time, I will show you and then it’s your turn.

Present kukub will
Past kukub would
Past Perfect , would have done

2.8S : Students are still quiet.

3.T

: The teacher kept singing again

4.8S : Students start singing/reading

5.T :Next, Students look at the book on page 18 number 7, If you give him the keys,
my servant.,..your car tomorrow.

6.T :Roon! Answer please

7.8  :Csir

8.T  : This question answer ‘A’ If you give him the keys, my servant....your car
tomorrow. It is a condition that may happen in the future. We will use Present kukub
will so it’s a Present Simple tense kukab will wash your car tomorrow

9T :Prew! answer

10.S :Ddog

11.T :I...wetif]had worn a raincoat.-This question the back is ‘Past Perfect’ so the

front is would have done. It’s switching. This question main clause is the front
sentence while conditional sentence is at the back.

12.T : We shall give that book to you if we..... it.
13.T :Ying answer
14S :B
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15.T : Correct! Students observe will/shall followed verbl, behind is Present
according rule2 Subject followed verb 1, will/shall followed verbl

16.T :No .10 If If she... here last night, , I’d have given her a gift. Phung! Which rule
on the board?

17.S  :No4

18.T :Correct!

19.T :Last number Boss! If she ....here last night, I’d have given her a gift.
20.S :Bsir

21.T :‘dis a short form of would have done What is the front position? Answered
‘had done’ If the front is ‘Past Perfect’, the back position is would have done.

Students remembered the If-clause pattern that teacher taught through the melody. This
technique helps students to remember rather than teaching them the direct grammar rule.
The atmosphere in this class was better than the question tag class because most of the
students were relaxed. In turn 15, 18. the student’s feedback is good because the student

answered the question correctly.

In turn 19, the feedback of students depended on the motivation. In turn 19, the teacher

gave the gift to the winner who can answer the question.

This transcript helped me to improve my style in the classroom teaching by using my
personality to motivate students. A lot of cram schools have English teachers who is friendly

and active.

In this situation, the teacher will act like a singer herself or we call “edutainment” in the

tutoring vocabulary. It become a word “education” added to “entertainment”.

Teacher’ Control of the Patterns of communication
The purpose of the teacher is to teach students how to remember the rule of if-clause
easier by passing the melody. I tried to use this way to teach the rules with my student. The

feedback is good when they answer all the questions correctly.

59



Students’ Perception of the Patterns of Communication

In turn 2, students remain silent. They are very restricted in their range of verbal
functions. They never initiate and never follow-up until turn 4. They start singing and
reading after the teacher give them an example.

In turn 5 and 6, The teacher nominates a question and the students follow up by

answering the question in turn 7.

4.6 Conclusion

As a general summary of the data in this chapter, I would conclude that the teaching
style is still very much teacher centered and formalist. The focus is almost exclusively on
the teaching of grammar as this is what the students are required to do in order to pass their
exams. Indeed because of the wash back effect of the ‘O’ Net and ‘A’ Net exams, the
students come to such ‘cramming schools as ABACUS simply to master examination
techniques and acquire the skills necessary to obtain the grade for entry into higher
education. The curriculum is the questions in the exams and these have to be taught in a
fairly rigid manner. This was well illustrated in the study by the fact that the teacher in Khon
Kean simply gave feedback in what were the right answers to the students. In many ways
this is what she expected to do as this was part of the system. To take a ‘communicative
approach’, that is Vmore student centered will in some ways mean a fairly radical change in
the approach to the teaching in these schools. Teachers in cramming schools basically
receive little training other than what they have been doing for years, and they know that the
purpose of their teaching is to train the students to pass exams. Indeed one might ask
whether the student would attend these schools if they did not see the teaching as being

directly relevant to passing exams. The truth is that pedagogy takes second place.
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THR ASSOUMPTION UNTVERSITY LIBRARY

Chapter Five: Conclusion

5.1 Introduction
In this final chapter, the major findings of the present study are summarized
followed by the students’ indicators after pre-test, intermediate test and post- test,

correspondingly.

5.2 Summary of the major findings
e Research Question (RQ) 1: What features of classroom interaction can be
identified in the class under study?

Classroom interaction is minimal because when the teacher asks questions to the
students, they seem reluctant to answer the question. The students may feel shy. This
situation can be seen in tramscript two, turn 42, 44 and 46. The situation in the
classroom is because the teacher is putting some pressure on the students by randomly
selecting them to answer the question, as illustrated in furn 32. The answer the student
gives is very short, and indicates a certain reluctance to answer until the teacher
provides some help. Then the teacher answers the question instead, in furn 47. In turn
50 and 52, the student didn't respond to the answer and in furn 56 the student simply
seems to be listening to the teacher rather than attempting to answer. Finally, in turn 58
students follow up by finding the rule and example in the book after the teacher had told
them. It could seem that the teacher is often spoon-feeding the students all the time.
However, teachers are also expecting the right answer from the students. And
consequently, this makes it difficult for the students to relax and perhaps give the right
answer. In transcript 2, in turn 74 the teacher asks the students a question and the
students give the wrong answer, although, some students appear quite confident. It

could seem that the atmosphere in the classroom is important (for example, the
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personality of the teacher) for the students and perhaps this is particularly true in the
cram school. It is important in such a school that the style of teaching should be such as
to avoid the students getting bored. So, the teacher should adapt the methodology that
has been used to help the students in their learning.

In a cram school, the main purpose is to help the students succeed in pertaining
required grades for university entrance in the O-Net and A-Net exams. Consequently,
there is a lot of repetition. This repetition could lead to boredom and therefore a teacher
has to make extra efforts to make the class interesting, not the easiest of tasks. So, the
teacher should adapt the methodology that has been used previously in order to help the

students in their learning process.

» Test backwash

Any testing has a backwash effect. Both harmful or beneficial backwashes can
happen in any course. That is the relevance between what happens in the real class that
we call ideal way following by Tsui in 2.1 and in class teaching way that we call

normal way and the test score shown in the table below. (See explanation in chapter 2

in2.2.1)
Ideal Way Normal way Test score Successful /
Unsuccessful -
Cause
N N N Successful
N V X Bad test questions /
Course design
V X N Good test
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N X X Bad test questions /
Course design, My

way

Therefore, an intensive training program at a cram school can help the students

to improve their English proficiency (as seen in the research question 3)

e Research Question (RQ) 2 : How effective are the test materials used in terms of
classroom interaction?

As the materials used for teaching are based on the O-Net and A-Net exams, the
students are basically using decoding skills and some higher-order skills in areas such
as grammar, vocabulary, reading, advertising, news, graphs and poetry. The ABACUS
textbook has a lot of exercises for students to practice. The student’s interaction
happens when they don’t understand some exercises and ask the teacher in the
classroom or they practice themselves at home with other students.

In the O-Net and A-Net exams each year, there is a section on poetry. I have
given some examples of attempt to teach poetry to the students. The focus has been on
grammatical aspect in the sense of pronouns used in the poetry. The test pronoun refers
to things mentioned in Poem, lack of background from students that make this quite a
difficult task. One wonders why poetry is included in such examinations.

The material used in the poetry section focuses mainly on grammar. Moreover,
the grammar multiple choices are very often seen in the exam so the material contains
many multiple choices exercise with the teacher can teach them the technique how to
cut the disprobable distractors. The important part in this section is the teacher has to
summarize the grammar rule which students can memory before they take the exam
because the behavior of student who want to study in cram school is they don’t like to
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take notes. They want the teacher to summarize the grammar rules or vocabularies that

are very important to them or the grammar rules.

e Research Question (RQ) 3: What improvement is there in preparation for the O-
Net and A-Net exams as indicated by the pre-test and post-test?
The results of this study indicate that:

» The Bangkok students improved in post-test when compared to the
pre-test. The data show that the result from post-test have improved in
certain areas more dramatically than others, for example, in grammar and
poetry showed an increase of 56.37% from the post-test.

For grammar and the poetry reading 34.88% from the pre-test.

Table 5.2.1 The result of Pre-Test / Post-Test Bangkok

Bangkok | D l Gr R c G P | Ref

Pre-test [36.28( 29.3 {32.09[48.14[48.84{21.63]15.12] 29.3

Post- Test| 48 42 38 52 54 78 50 51

Table 5.2.1 showed the difference between Pre-test and Post-test of Bangkok

5.3 Conclusion

There are many factors that affect students who want to pass the admission test.
The GPA and GPAX have a lot of influence on the way the students study in a
classroom situation. In a cram school, students obviously come as they see these extra
classes as being beneficial and will help their GPA as well. Obviously, special skills are

required for teachers in the cram school, as also the types of material they used.,
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Students come to cram schools to mainly learn exam techniques and to answer
questions under exam conditions, which allows the stijdents to determine the amount of
time required to This seem to fit what Smith (1986) indicated that effect the score of
students are

(1) Ministry of Education objective

(2) The school situation

(3) Students’interest

(4) Students’ learning style; and

(5) Teacher preference

(Larry E. Smith : 1986)

5.4 Student’s approaches and directions for better English scores

1.The students have to know the wide range of English vocabulary because the
English exam covers a wider range of vocabulary than what appears in high school
textbooks. This mean that sometimes the students have difficulty even reading the

questions in the exam. In the pilot test, (4-27 April, 2007) the teacher gave the students

an entrance exam test consisting of one hundred multiple choice questions to be
answered in two hours. The entrance exam papers contained up to 5,000 words but
many students were able to finish the test within 15 minutes.

To memorize the entire vocabulary from A-Z is not recommend as an approach
to learn English vocabulary because this approach induces only remains in the short-
term memory. Psychologists have indicated that short term memory would rapidly
disappear within 21-30 days. Thus, this approach is not very effective in a long term.

The best and more interesting way to cope with vocabulary is through the recognition of
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roots, prefixes and suffixes. A further direction is to recognize the word groups or
chunks of language. Both approaches contribute to the long term memory in students’
brain which will preserve students’ lasting skills for their life-long education.

Another method to learn English vocabulary is by guessing words through
contextual clues, that way one can guess unfamiliar words by their surrounding
discourse.

2. The students have to master basic structural concepts. The students do not
have to deal into the complex English grammar. The reason why they need to know
grammar is that grammar can help students comprehend what they are reading. The
university entrance paper normally has more reading especially, in four parts of the
exam paper such as cloze test reading, short passage reading, long passage reading and
speed reading. All parts involve the use of grammar and vocabulary especially, cloze
test.

3. The students have to use proper reading techniques. These techniques include
how to identify the main idea, topic, title, pronoun reference, purpose, and attitude.
Such skills are commonly needed in reading the general English papers.

4. The students use the compare, contrast and schema technique which is
particularly useful in poetry reading, The students have to imagine the story because
they have to address questions such as the author’s feelings, attitude, and tonality of the
poem. In teaching poetry, it is hard for the teacher to explain the metaphorical use of

language to the student.
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5.5 Why Thai students have some problem in language learning in high
school/Secondary School Level?

In Thailand, Grammar translation approach has traditionally been used. The
teaching method emphasizes rules of a target language. Now from this research I found
that it has failed. Students may understand how to write grammqtical sentences.
However, they cannot use it for communication so I tried to start teaching grammar
with the fact that students knows by letting him correct the information is wrong.

I think more than teaching students the grammar rule. The teacher should have the
learner feel free in using it and let them come over it naturally, so natural method or
direct method may be applied for highschool students. From my experience teacher at
ABACUS and MA-ELT teaching practice course (TP). I have found out that most
students cannot really use English to communicate effectively despite the fact that they
can manage to pass all English examination that the governments’ policy about the
university admission test is a big mistake. The reason is that students learn English as
knowledge to do the test but learning a language is the language skill development
process. When I talk with some students in my class, I found they take it as a subject
which they have to do only well enough in the exam to get good grades. So teaching
and learning English strategies is simply coaching. However, to me, any languages is
for the purpose of communication. On the other hand, in the O-net exam test has the
poetry that most of students can not do it. So, to teach any second language brings about
two problems: first language interference, and teachers whose only aim is to have
students pass the exam. Secondly, students’ motivation is the main problem. Mostly
students are not enthusiastic to learn, they just come to the class, and do what the
teacher tells them to do and after there is no any follow-up activities. Some students
think that English is like the bitter medicine, their hope is just to learn and get passed

the examination.
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Finally, as we know, in Thailand English is a foreign language, a few Thai
people use it for communication, so out-of-class, students have little or no opportunity

to use it.

5.6 Limitations:

The study limits itself to the features of the classroom interaction. Bangkok is
the experimental group and the features of the classroom interaction is interpreted from
the Video-tape recording and the transcripts including with the pre test and post test.
This is compared to the data from Khonkean Control group, the post test score of
students better than X group / Bangkok because the teacher answers the question, so

the students remember the answer in the duration of four months.

5.7 Recommendations:

In the futwe, The teacher will reshuffle the multiple choices or change the
question but the type of the question also the same in order to protect them answer the
distractor and conference all control group’s teacher for plan the better program and
strictly with the test date. Teacher can answer the question to make students understand

why he/she answers wrong in that kind of question and correct their weak point.

5.8 Suggestion for Future Research:

From this research I know that I should improve is inference reading and graph.
Both items are abstract and difficult to teach. For inference reading, it is found in
cartoon reading. The students have to know the gap of the story or mime. There are not
the answer directly in this part so students have to analyze it. For graph reading also, the
students have to know the vocabulary, which is often used in graph reading and

interpreting it. From this part, I know if my classroom teaching is bad, the score of post
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test is bad, and my ideal way is good. So, firstly, I will change the test because it is a
bad test, I plan to reshuffle the multiple choices test. Secondly, the course design
because has immediate time to teach every kind of graph in half and hour due to there
are the other important lesson and finally, I will change my classroom teaching next
time. In contrast, the reference reading that we saw shows if my classroom teaching is
bad, the score of post test is good and my ideal way is good, So next time I will change
my methodology of teaching.

However, reference reading depends on how much the vocabulary they know
and a lot of references use the restatement technique. The synonym is very important
for this kind of question and the context clue will be used so much in this kind of
question.

In my future research, I will do the grammar book for highschool students for
passing admission. It collects many techniques how to pass each section and adapt with
my new style teaching put the afford to my students and conference with all teachers for

planning better program. I believe that the students will come to learn in my school.
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Appendix A

Statistics of English score and number of students
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APPENDIX A: STATISTICS OF ENGLISH SCORE AND NUMBER OF STUDENT

Score level 1/1998 1/1999 2/1999 1/2000 2/2000
0-10 7 15 6 3 12
10-20 8,018 5,814 8,443 5,266 15,308
20-30 84,376 57,058 100,010 57,058 116,718
20-40 68,356 43,617 65,985 51,833 60,734
40-50 27,534 22,994 21,639 24,830 22,074
50-60 13,249 14,922 10,124 11,526 10,376
60-70 6,121 8,711 5,341 5,922 5,386
70-80 2,140 3,780 2,358 2,820 2,618
80-90 651 999 663 934 940
90-100 82 130 69 164 140

(Noppadol, new English exam, Science Centre, 1997)

From the table, the average scores of English in past 5 years are approximately 30

points out of 100. Supposing that a student obtains a score ranging from 60-65 marks, it

can be assumed that there will be 340,000 test-takers with a lower score.
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APPENDIX B: STATISTICS OF ENTRANCE ENGLISH EXAM

Con | Cloze | Gram | Gr/tab | Poet | Read | Dict | Carto | Letter
2/2000 | 25 25 5 5 - 30 5 5 -
172000 | 25 20 5 10 5 35 - -
2/1996 | 25 10 10 - - 35 - 10 10
1/1999 | 25 20 - 10 - 35 - - 10
1/1998 | 25 20 - 10 - 35 - - 10
ave 25 19 4 7 1 34 1 3 6

0 CON=CONVERSATION O READ =READING COMPREHENSION
O CLOZE =CLOZE TEST O DIC = DICTIONARY READING

O GRAM =GRAMMAR 00 CARTO = CARTOON READING

0O GR/TAB=GRAPH/TABLE 0O LETTER=LETTER READING

O POET READING O AVE =AVERAGE

(Noppadol, new English exam, Science Centre, 1997)

The average scores of conversation will be 25.

ave = 25+25+25+25425 =25

5
From statistics, it can be seen that the frequency of the score test for reading
comprehension test is the highest every year. Whereas the scores for the test section on

use of Dictionary and Poetry are the lowest.
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APPENDIX B1 : TYPE OF THE A-NET EXAM / COMPONENT OF

THE A-NET, O-NET TEST

I. Type of the A-net, O-net exam paper
According to the analysis of the old test going back 5 years, the test was divided in two
parts. One is Basic Decoding skill 50%., and the other is Higher Skill 50%.

Following the test, the number of the test is 100 that all are multiple choices.

II. Component of the A-net, O-net test
@ Part I: Speaking (Conversation)

@ Part I : Vocabulary

@ Part III: Grammar and Structure

€ Part IV: Reading (Cloze test)

€ Part V: Reading (Short Passage)

@ Part VI: Reading (Long Passage)

@ Part VII: Speed reading

@ Part VIII: Error Identification
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Direction : Choose the most appropriate answer.

1. Ann wonders how much time she has to work on her assigned project. Her teacher says,
“ No need to hurry yet. ........ ”

a. You hit the big time b. It’s high time
c. Take your time d. In no time
2 e 7’

“ Sorry, I can’ t. I’m on the phone.”’
a. Would you give me aring
b. Can I help you with anything
c. Why don’ t you finish it today
d. Could you help me sort out this matter right now

3. The sign “ No trespassing” can be seen in front of.......... .

a. highway intersection b. a public restroom

c. a powder room d. a construction site

4. Somchai asks for a stapler but you have a paper clip. You say to him, “...... ”
a. That’s it b. Will this do?

c. How s it? d. Here you are

5. You are new in town and want to buy some milk. You can ask someone on the road “

......................................

a. Do you drink miik today?

b. Where is the milk section?

c. Can you get me soime milk?

d. How can I get the nearest supermarket?

6. What should Theme Park Land be?

a. an aquarium b. a wonderland
c¢. an amusement park d. a heritage show park
7.What makes this cartoon funny?

a. the children’s response to their mother’s order
b. the mom’s plan to visit some other museum

c. the boy’s remark on his mom’s decision

d. the girl’s reply to her brother’s question
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8. What was the boy’s mood when he talked to his sister?

a. anxiety b. disappointment

C. curiosity d. midnight
9.What should be the time of day?

a. dawn b. afternoon

c. evening d. midnight

10.Why wouldn’t the mother take her children back to theme Park Land the next day?

a. She thought that Theme Park Land was amusing for children only.
b. She felt that Theme Park Land was not a suitable place for her children to visit.
c. She knew that her children had done something wrong in Theme Park Land the

day before.
d. She would like her children to gain knowledge from the museum rather have

fun at Theme Park Land.

UN ESTIMATES FOR ADULTS AND CHILDREN WITH HIV/AIDS

Between 34 and 45 million people KEY Living as of end of 2003 (first figure)
worldwide were living with HIV/Aids by S;g;phs show includes Newly Infected in 2003 (in brackets)
the end of 2003, a United Nations  __ b between .I Deaths from HIV/AIDS during 200
report said E8 - high and low ng 2003
29 S estimates .
5 = SN o 8 =
T 2HE18 egsHls s 8 -
=1 ~oH| 8 ER 7 sl s
Lol \ 5 8 2 o g g o 8 §
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11. Apart from Sub-Saharan Africa and south and Southeast Asia, Which of the
following regions identifies the most newly infected aduits and children with
HIV/AIDS?

a. Eastern Europe and Central Asia.
b. North Africa and Middle East

c. East Asia and Pacific

d. Latin America
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12. According to the chart, what region is most effective in promoting HIV/AIDS education!?
Caribbean
North America

Western Europe
North Africa and Middle East

e o

13. Which region is likely to have the most effective medical care for AIDS patients during
2003 based on “living” and “death” figures?

North Africa and Middle East

Eastern Europe and Central Asia

East Asia and Pacific
Latin America

Ao op

14. If the UN providing to fight against HIV/AIDS, which region is NOT essential to get this
funding?

a. North America b. Western Europe

c. East Asia and Pacific d. Australia and New Zealand

15. Which of the following CANNOT be concluded from the diagram?

a. The lowest rate of HIV/AIDS living patients during 2003 is the Caribbean.

b. The highest number of deaths in HIV / AIDS during 2003 is in south and South East
Asia.

¢. The number of newly infected adults and children with HIV/AIDS is the most
prevalent in Sub-Saharan Africa.

d. There is not an increasing number of newly infected HIV/AIDS patients in Australia
and New Zealand during 2003

Speed Reading (No. 16-24)
SONKAJARVI, FINLAND

Estonian wives can be a real pain in the back, but that didn’t stop one man from
carrying his wife on his back in a 250-meter obstacle course at an international event in
Finland which pays the winners the wife’s weight in beer Another Estonian couple came in
second while third place went to a Danish couple.

BORDEAUX, FRANCE

A heat wave in southwest France has wineries popping their corks. The 35-degree
Celsius temperatures are cooking wines at the world’s biggest wine trade fair, Vinexpo. The
situation has left a bad taste in some wine taster’s mouths, as well as exhibitors who had to
dump wines because

WOLVERHAMPTON.ENGLAND

Now, that’s justice : an English politician was recently caught speeding by a mobile
camera which he was responsible for putting in place. South Staffordshire district councilor
Robert Marshall was filmed going about 68 Kilometers per hour in a 48 kmph zone.
His spin on this major gaffe?
“If more people are caught by these mobile speed cameras. Then more people like myself will
get the message about speeding
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ROME

An Italian priest from the town of Civita Castellana exercised his papal duties over the
weekend by judging women from his church in a beauty contest that sends one woman on to
represent the village in the Miss Italy competition,

The lucky Father Carlo Crucianelli says:”If you look at the girls in an innocent way, it’s
not a sin but a way of thanking the Lord

BERLIN, GERMANY
Germans couls face a shortage of beer this summer if they don’t return their empty beer

bottles. The German Brewers’Federation assured Germans that if they recycled their bottles,
there would be plenty of beer to go around. )

LOS ANGELES

Los Angeles city officials are trying to calm fears of shark attacks telling swimmers that
vending machines kill more people each year than sharks. The city’s fire captain also adds that
dogs killed more people than Great White sharks last year.

CHICAGO

Hot dog! The Chicago-based Vienna Beef Company made what it claims is the world’s
biggest hot dog last week. The 4.1-meter-long dog weighed about four kilograms and was
covered in a litér of mustard and half a kilogram of rélish.

MANCHESTER,NEW HAMPSHIRE

A NEW Hampshire man was arrested for assaulting his girlfriend after she won an arm-
wrestling match against him and celled him a wimp. According to New Hampshire’s union-
Leader newspaper, the girlfriend told him that he didn’t have any muscles and challenged him
to an arm-wrestling match.

16. Germans are having a problem with............. 4
a. illegal dumping b. the German Berwers’ Federation
c. a summer heat wave d. a lack of beer bottles

17. The international event that tool place in Finland was a .............
a. wedding b. beer-drinking competition
c. race d. medical convention

18. People in Los Angeles are worried about..............

a. fires b. sharks
c. dog attacks d. vending machine accidents
19l was arrested for speeding.
a. An Italian priest b. A Los Angeles city official
c. An English politician d. A New Hampshire Man
20. In Manchester, New Hampshire, a Man was arrested for. ............
a. beating up his girlfriend b. arm-wrestling with a woman
c. insulting someone in public d. being called a wimp

84



21.An Italian priest......

said beauty contests were a sin
pretended to be Miss Italy
sponsored a beauty contest
was a judge in a beauty contest

e o

22. An unusually hot summer caused.......
a. damage to wine in France
b. violence in New Hampshire
c. ashortage of beer in Germany
d. shark attacks in Los Angles

23. The world’s biggest wine trade fair takes placein .......

a. Bordeaux b. Sonkajarvi

24. The world’s biggest hot dog was made in ......

a. Germany b. Vienna

25. The best headline for this columnin .............

a. What a Coincidence

b. Coming Attractions

c. Strange Stories from All over

d. Unusual summer Vacation Spots

c. Los Angles d. Rome

........

d. Chicago

Situation : Don is looking for a birthday gift for his mother. He is at a bookstore.
Sales Assistant : Good morning. How can I help you?

Don :I’m trying to find a gift for my mother.
SA  :Doyouhave...... 26,058

Don : Perhaps a good novel.

SA . 27, e N

Don : She reads everything. But......... 28w

SA :Ah,....... 29........ I’m pretty sure she will love “The Da Vinci Code” It’s a rather new

mystery.
DON : She’s already read it. I bought her a copy last summer....... 30.........
SA  :Yes,wedo....... 31........ The story is about the plot against the Vatican in Rome.
DON : Very interesting indeed. I think my mother will like it ....... 32.........
SA  :Oh,yes....... 33
DON :........ 34......... How much is it?
SA  : All books are on sale right now after a twenty percent discount. So it’s only 350 baht
DON :......... 35
SA  : Yes, all major credit cards are accepted

26. a. enough money with you
c. anything particular in mind

27. a. Are you sure she wants a book
c. What kind of novel does she like

28. a. she’s a mystery fan
c. I know what she likes
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b. to buy it right now
d. the title of the book you want

b. How much do you want to spend
d. When did she last read anything

b. she prefers non-fiction
d. I want you to pick up something for me



29. a. as result
c. more or less

30. a. Do you stock DVD’s

¢. Do you have any other CD’s
author
31.a. I’'m sure

¢, We’ve got plenty

32. a. Have you read it yourself
c. Are you going to read it yourself
together

33. a. I like this author too
c. I never like mysteries

34. a. I'll take it then
c. I believe it’s no good

35. a. Can I pay in cash
c. Can I pay by credit card

36. A vacation does for a person.....
a. what sharpened knife does
c. is sharpening him as a knife

b. in that case
d. by and large

b. Are there any other movies
d. Do you have other books by the same

b. Here you are
d. Wait a minute

b. How many copies have you sold
d. Don’t you think we should read it
b. This book is very boring

d. But I don’t like this book

b. I’'m not really sure
d. I don’t think she will like it

b. How can I pay
d. Do you accept personal checks

b. who is sharpened as a knife
d. what sharpening does for a knife

37. ....it was clear that the accused was having significant psychiatric problems, the appeals

court threw out his life sentence.
a. Because
c. So

b. Even though
d. Given

38. The Great Wall of China is reputed as one of the seven construction wonders in the
world,...... for its massive construction size, along with its unique architectural style.

a. either...or
c. rather...than

b. not only...but also
d. neither...nor

What is this life, full of care,
We have no time to stand and stare?
No time to see in broad daylight
Streams full of stars like skies at night

39. What is the picture this poem has painted?

a. a man standing by himself

c. beautiful streams sparkling in the sea

40. What is the tone of the poem?
a. satirical b. sarcastic

c. argumentative

b. a dark sky with lots of stars
d. stars shining brightly in broad daylight

d. persuasive



On the day of a big annual sale, a huge queue had formed at the entrance to a
department store, Some people had even camped out overnight for a good spot.

Just before opening time, a small man tried to push his way to the front of the line, only
to be pushed back amid loud and colorful curses. On the man’s second attempt, he was punched
in the jaw, knocked around a bit and thrown to the back of the queue again.

As he readied himself for his third attempt, he told the person ahead of him, “If they hit
me one more time, I’m not opening the store.”

41. The sale mentioned in the passage is held...............

a. once a year b. for a week

c. every month d. at weekends

42. “Some people” (line 2) refers to ..........

a. salesman b. spectators c. shareholders d. shoppers

43. The word “colorful” (line 4) could best be replaced by........
a. multi-colored b. bright c. fast-changing d. expressive

44. The people waiting are.......

a. dependable b. caring c. aggressive d. indifferent
45. The small man wanted to..........

a. be rude to customers b. start the sale

c. be the first customer d. start a fight
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Mid-Term Test

Direction: Choose the best answer

Somsri and Suwit are discussing where to eat.
Somsri : I’m really hungry, we could have lunch.
Suwit : ...(1)... Let’s go to a Chinese restaurant.
Somsri : ...(2)... I had some Chinese food yesterday.

...(3)...
Suwit : OK, let’s go.

1. a) No, I don’t like Chinese ~ b) I’m sorry

c¢) That’s a good idea d) No, let’s not
2. a) It’s great b) All right
c¢) That’s a good idea d) I’d rather not

3. a) What about a Chinese restaurant?
b) Why don’t we go to an Indian restaurant?
¢) Do you want to go?
d) Let’s eat at home.

4. You meet an old friend whom you haven t seen for almost 10 years.
After chatting for a moment, you say: 2

a) What do you do? b) Who are you?

¢) How are you doing? d) Why do you like this?

5. Your friend fails the admission exam, then you walk toward him and
say. “Come on. ”

a) It’s not the end of the world. b) Still water runs deep.

¢) Blood is thicker than water.  d) A penny saved is a penny
earned.

6. Tom: Would you mind if I smoked?

Dian: ..o
a) Yes, I don’t mind. b) Yes, you can.
¢) No, Go ahead. d) No, that’s not a good idea.
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7. How was your trip?
a) It was great fun. b) It was funny.
¢) I enjoyed a lot of fun. ¢) I was very enjoyable.

8. You’d better stay,...?
a) hadn’tyou b) don’tyou ¢)didn’tyou d) wouldn’t you

9. You have never been honest,....you?
a) are b) haven’t c) have d) weren’t

10. If I....her address, I would have written to her.
a) had b) have c) have had d) had had

11. If he comes, I....him.
a) saw b) will see c) am seeing  d) would have seen

12.Hollywood superstar Angelina Jolie had a tiger tattoo engraved on her
back. During the process the tattoo artist chanted an ancient hyma.... Jolie
would be rich and powerful.

a) as b) because c) so that d) therefore

13. When you think about steak, Americans always seem to come to
mind, with cowboys and Taxan cattle millionaires...., in the past, steaks
were very British and the British troops were called “beefeaters.”

a) also b) However ¢) Secondly d) In other words

14. Although most birds have only a ...... sense of smell, they have acute
vision. -

a) faulty b) negative ¢) minimal d) condensed

15.A person who studies and predicts human affairs through the position
of the stars and planets is called an .
a) aquanaut b) amateur c) agriculturist d) anthropoid
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16. They are in a.........
a) supermarket b) cafeteria c) restaurant  d) theater

17. The phrase “on an empty stomach” (frame 1) means........
a) with nothing in your shopping cart b) when you’re hungry
¢) without money d) if you’ve just eaten

18. What can be implied?
a) They haven’t eaten yet b) They bought a lot
c¢) They disagree with each other d) They are wise shoppers

19. The word “Otherwise” (frame 2) means.........
a)Ifso  b)Likewise ¢) Even though d) Whenever

20. In frame 3, the word “others” refers to other.......
a) shops b) carts c¢) sandwiches d) collections

Piranhas live in enormous or shoal. The spend most of their time
hunting for food. Rivers are their primary habitat although, as a
result of massive flooding, they may occasionally find their way
into lakes. But it is thought that they are unable to breed outside

5  ofrivers. Piranhas have voracious appetites, and they seek river
locations that have plentiful fish supplies. They are found in any
well-stocked river within their natural habitat.

The piranha hunts with speed and by surprise. The typical way
which the piranha attacks is by swimming directly into a shoal
scatters in all directions, and the piranha quickly overpowers

- individual fish. Small fish are swallowed whole. Larger prey have
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chunks ripped out of them, which the piranha swallows instantly so
it can immediately take another bite.

21. It’s common for piranhas to
a) hunt in small packs b) live in large groups
¢) breed outside rivers d) search for food in lakes

22. the word “habitat” (line2) refers to :
a) a living place b) a hunting area
¢) a habit one develops d) a strange environment

23. According to the article, piranhas can be found in lakes when
a) they cannot find enough food in the river.

b) the river overflows after a big flood

c¢) they are unable to breed in rivers

d) there are too many piranhas in the river

24. The word “voracious” (line 5) suggests that piranhas
a) bad hunters b) strong fighters
¢) active swimmers d) greedy eaters

25. The “well stocked” (line 7) means .
a) the water flows strongly b) it is a natural environment
¢) there is a lot of food d) it is clean

26. Which statement is true about the way piranhas hunt?

a) They hunt only small fish.

b) They wait for individual fish to come very close and attack.
¢) They chase individual fish for sport.

d) They attack other fish very fast.

27. The expression “by surprise” (line 8) means

a) without warning b) hopefully
c) accidentally d) on purpose
28. The word “them” (line 12) refers to .

a) chunks b) larger prey
c) small fish d) on purpose
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29. The second paragraph mainly discusses the piranha’s

a) home environment
¢) hunting habits

30. The tone of this article is

b) lack of speed
d) favorite prey

a) informative
¢) humorous

1996

Financial

Institutions

State

Enterprisé
Government

Sector

s« Others

20%

%

Manufacturing

Service Industries

b) subjective
d) shocking

1997

Manufacturing e

Service
Financial Others
Institutions
3%
State
Enterprise &
Government

These charts compare the working backgrounds of the 100students
entering the MBA program in 1996 and 1997. The number of students with

(31)

financial backgrounds

Those with manufacturing experience
experience in service industries in 1996, but
While the number with manufacturing backgrounds
the number with service backgrounds

(32) those with
(33) in 1997.
(G4)___,

(35) 1997.

31. a.remained the same
c. increased slightly

32. a.overcame
c. outnumbered

b. showed significant change
d. was much lower

b. outweighed
d. overestimated
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33.

34.

3s.

a. their experience was changed
c. there were just as many

a. increased by only one
c. dropped to 26

a. stayed steady throughout
. rose to 40 in

e
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b. more were accepted
d. this situation was reversed

b. fell by nine
d. grew from 32 to 41

b. decreased to 26 after
d. doubled between 1996 and
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Sample of the Score of student divide by skill in Pre-test
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APPENDIX G

Transcript One: Teaching to the test

18 August 2007
English Subject
<Mathayom 6>
T : Dnderreu Entrance euiiuill 46 wi 83 e lnuszihugilnm fifigUdndgaiont

SS

noufmeRizAz e1sdhzduiinihilneuusas

[ Open the test year 2003. Page 83. Did you find it? The page that have the
girl sit in front of computer. I will start this page first ]. — (Student Open the
book)

: (Read the poem) “ Reach for the moon because even if you miss it, you will still
be among the stars” This teaches us that we should...lulmdidwenii reach il

o Y o o . . A . ] . y

winedansufienlsiuns fedlszdunaiu Conjunction ey fis Even if uilad usiug asail
° A d s o L U L LS . . A :

ufuvenii Contrast funIedaubaiu ivudeaiuiu Conjunction sufiuananis Contrast

fiu ed vy Although [In this question, “reach mean arriving the moon, you

will observe “conjunction”. That are “Even if” (Mae-tae translate in to Thai)
.This conjunction express contrast/opposite like other word such as although.

affersustu Although uda deafi but $n'lvx.. hidesd but vzes 15114, unu but [Students

can see although together with but, can’t they?
: No / Nod their head

: hideadl but vizay 15714, unu but [ It”’s not necessary to put but. We use comma
(,) instead ‘but’.]

: Any connective show ‘contrast’?

fifudoues ls8nfunns Contrast [Any connective show ‘contrast’?]

:However a3siiteneu Ent eondauss s:il meaning @eumiloududri ‘but’ Sndanilede
on the other hand wilah “luniasedin’ idenawsaumnlsy Toaits udusWosmsiiseya

i L] J o - L A
anedimitaassiuduiuid dudt 15719214 ¢ on the other hand’ (wideuluyse Ton

[The admission test connective ‘however’. The meaning is similar to ‘but’
and also ‘on the other hand’ We use on the other hand when the first speech
is different from the second speech so we will use ‘on the other hand’ to
connect two sentences.]

: mquaﬁu‘lu%’aﬁ’ “ Reach for the moon because.....conjuction fis because even if
, you will still be among the stars” assfithudnaufimewsies 1s “enjoy air travel”
wIenldnz velis1 enjoy fumsAumerisadivalueanemIentd: 4o 2 erwrsdesdwlinen
wigdie 3 become a pilot snufemmitisuuda mifismamndhaindudmuse wiede 4
study astronomy a1 fvafudesvesnsimand choice i’m‘fﬁﬂﬁﬁ1ft‘s‘awmms1maﬂ§

wionanz| What is the idiom teach us? What about choice 1 ? enjoy air

travel? So teacher across to choice 3 become a pilot when you read this idiom
finished then you can become a pilot? Or choice 4 study astronomy. This
choice make us kow about star?.]
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: (No/Students turns left-right face)
: hiddeuaruzaz dofifudmaufigousir Wisr“ Set our goals high” weninudie:

Tt lddeaiednls....... fuunernaands uda i desdauth s I g
15 Inusz Aesdesdmun goal 13 huiife WnfSeudvumsiunsidiu goal [ it’s not
connected. This idiom teach us to set our goals high How the person who
want to go to the moon do?(compare moon:goal)fe 68 [“ We must believe in

luck.” For how else can we explain the success of those we don’t like? This
4 . < g1 Y o
means that...Jwansdeade lulsaly Inuds d131 ‘luck’ asnitugaimmnevesiu del ©

We don’t like ? This means that... wanisWeudely  lva 15Tmuds dvi ‘LUCK’ fie
Tyn ﬂsnf':mqnnwmwmﬁu do 1 “We don’t like people who are lucky” uilah
“wanisrliveunuii Tond” T: Lilsuzaz nied 402 “ We don’t like people who are
successful ” fofimandeanuiilszoummdrdolinun ez foiils do3 duiludou
ugfied [“ We must not like people whose success is based on luck”] wanisdes
Livevruilszauamdidelaoifugnveslyn do 4 fafislifeaiu dounngde 3 uaz
vend [ if people we don’t like are successful]

muddieuauilus hiverinnudaieusuiitsraummutida udin udusfiesows Witeu
148 069 “Noonme................. » desmudnouiiuds dhanuzinias 18the ¥o 1
(§mihii bank 4o 2 monk Aewsz 4o 3  scientist e inmoimmad “assiislyiaite
Ay 5l 1AW G unedimeenans™

a8 l1de 70 {dninfussadumiuzas erwddwlide so mouzey

Tnuwanisaesneusnmdeso [I feel that the page number is swap so I will across
this page. We will continue to the question number 80.]
Passage tieg1neta lsndueds $rlasine 18wt Tanduedie1ess hidda c svumsiwmoine

»
Afimatinlunisvirderrey Ent e19136usnudainduse landuuuil e mulend g choice uéa

A L3 \J - r o
WWaali passage fislddnuazmye iy scanning Aemsenuuuivga (I tell you

about the technique how to answer the long passage. Firstly, reading the
question and go back to the passage. Look at the title and heading or sub
title. This technique is scanning. You can use your eye to see the specific
answer.

ﬂsnﬁ’mmqﬁ'e 80 [ Next Question number 80]“ The best title for the passage
is...”§8 1 level of Depression 1i1ynis level daflaniiaan asntismngde 3 deu
Stressful life Events , Stressful Ao annuun3on $3niinunion mgnisaifinanunioanse
i 9tz doft 4 The Symtoms Symtoms fie 81013....01m3v83 lamun3on siufivenfiess
uth b title u passage Thizez dufu {oiigniiede2 “The Truth about

. o -
Depression” fi fie A1we3aveslsadued
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APPENDIX H

Transcript two: Question tag

23 June 2007

English Subject
<Mathayom 5>

T

T

SS

Suilonndezntudes Question tag amisdeiauddizay [Today I will teach you
about “Question tag” / Open the orange book.]
afwniuavdy [Come in and sit down)

Today we gonna learn “Question tag”
:(teacher write on the board)

taudszneuves Question tag indndwalunissr fie [There are easy way to
remember the rule of question tag-that are....]

1.

Main clause vanéaodudiGends tail use tag viues Falumsviuihu tag &1 Main
clause fluveniai dau tag #eaitlulfios wu Vicky is a good student tag fiu
isn’t she (1133 1g1dedhulfiosawdan Pronoun wazediinii niaszTen Question
tag feall ? ivusuz Az

[ Firstly, Main clause follow the one part that we call “tail” . Actually,
we call “tag”. If the main clause is Affirmative sentence, Tag have to
be negative sentence. For example, Vicky is a good student. Tag is
isn’t she. Remember that when negative tag has to change to short
negative form and follow Pronoun and don’t forget behind question
tag always have ?.) ,

#uinlu Main clause ii Helping verb u3e verbyas Wiet V.saudniu uniuiiu
du tag Wino V.saos 24 fafiersthese

( Secondly, If the main clause have helping verb or auxiliary verb,
bring that auxiliary verb to make the tag question.- What are the 24
auxiliary verb?)

( Teacher write the 24 helping verb on the board

do, does, did, will, would, shall, should, can, could, may, might, must...)
( Students are writing in the book)

6'1:1 verb saunariitiion verb saoumiufhudu tag 1Awne ﬂsnumqmama [If it have an

auxiliary verb, bring these verb to make a question tag soon. Now! It’s time
to see the example. Before see the example, I will explain the definition of
question tag or what is the question tag?]

:tag question Mumsowiiawlaons ldd lholss Ton Snuaznsowsnulaons1é tag

L4
question dunsonundesnaanunileifeymiugndeslinie i nie vludemmie

[A tag question is the question add at the end of the sentence. Figure use tag
question is the question to clarify to make sure the information is correct or
to seek the agreement]

struvuduiudl verb ¥aoidun 91 can [for example, it have an auxiliary verb ‘can’
in this sentence]
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sedrru He can come, 2 luda tag mwnsoie verb srouminiludau tag 14

nw 39#11 can’t he [ e.g. He can come. We bring ‘can’ by changing in to
negative form so we use ‘can’t he’} ,
: (continue) 115z 1on'hiil verbaas 114 verb to do unae iwu vsz Teatithuiss Teaven

1@ present tense $ramdsdathnfios snngdndaediaiis [ If the sentence don’t have

auxiliary verb, we will use verb to do to make a tag. For example, this
sentence is an affirmative sentence-Present Simple tense, So behind/a tag
have to be a negative sentence. Next we will see the other example.|

:You like tea o11sdanit tag ez 1shz [ What is a tag of You like tea?]

: (Students are thinking)

: tag 14V to do ¥unsremsae like i v tag #143aidu ‘don’t you’

[ We use verb to do to make a tag because ‘like’ is the main verb so a tag is
‘don’t you’]

: You like tea, don’t you? emwsdawininneuimeudaleds

: (Students are thinking...)

: wouihu Yes, I do [ We answer Yes, I do]

: (Teacher review the rule of question tag by give them example)

tsz Tomuendmindan tag Aidhuias nameu aeuthulsz Toausndunieusuludedien

viuies uadmse Tendramudhalfiors isdearh tag huwenidusnmmevaeudhigihfios

[Affirmative sentence follows the negative tag. When we answer, we answer
in affirmative sentence like last example. However, If the main clause is
negative, we make tag in to Affirmative sentence but we answer in negative
sentence such as]

: Mary isn’t here.uud hil&egiiii tag ifiueslshz [Mary isn’t here. What is a tag?]
:(Students are thinking...)

: tag uveniaifie is she ufmwAa0? udummeuneveslsny

: (Students are thinking...)

: meu No Az inaw tag duveniar No..oz15As [ We answer ‘No’ because a tag is

an affirmative sentence so No and what...]

: (Students are thinking...)

: No, she isn’t

: aounsnngmisde lundenqiulude 7 mith 4 [ Next, We continue the other rule.

Open the book together in number 7 on page 4.]
:(Students are opening the book.)

: M3 19 there is, there are TuilszTon awnsnl4 there ywiuthu tag 1diavedravu This/That
is your books. 157015014 pronoun ‘it” uwmu this/that u#a these v those 1as§ianz|

This/That is your books. We use pronoun ‘it’ to instead of this/that. But
what about these/those? Anybody know?}

: dhowh
1 4
: sutiudufnmmymnd s tag Didhugihigias 1aol¥ aren’t they sedfana1 pronoun

#ldumhuihi tag ves these fiu those Ao they usiduihi this, that 15114 “it” [This is a

Plural Noun when we make a tag we use they as a pronoun but it is this/that
we will use “it”instead]
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- aensungusy loafidhufisegudating seduna i lumisdeduddumt 4 4o 11 lumai tag
Wiuthuvenid18ousu Nothing can stop us now, can it? 5114 it il pronoun unu
Nothing #a8éusu Nobody call on the phone. Tag 15714 did they #s they ifu

pronoun #1%umu Nobody [Next, let’s see the negative sentence itself. Students

can see this rule in the orange book on page 4 number 11 , In making a tag
question, We can change in to Affirmative sentence e.g. Nothing can stop us
now, can it? We use “it” as a pronoun instead “Nothing” for example,
Nobody call on the phone. We use a tag “did they” which ‘they’ is a pronoun
instead of “Nobody”]

: You’ve never been there. gulitnvegiiii tag 19z 15dz Gonneudniiluuss

: (Student still quiet)

: $oiifi verb uilny [ Do you see main verb in this sentence?]

:’ve geunin have $1 have wlah “4” rawuse 14 have uniuihi tag 18w

[apostrophe ve is the abbreviation of ‘have’ we use ‘have’ to make a tag.]
(Teacher repeat the sentence again. You’ve never been there, have you?

: I am suppose to be here el w11y

: luianniyu [He absents today.]

- 157921814 am not I udis1ezif@susin am dh aren’t I [ We don’t use ‘am not I’ but
we change from ‘am’ to ‘aren’t I’ |

= as1aiiiswgnis 19 verb to have luiszTun question tag qlumisdemii s e 13 Jogaiu

wnefiz [ Then we look how to use have in question tag. Students look in the

book on page S number13 the last number.]

: (Students are opening and reading the book)

: Tunsdifi “has, have had # 1il&ulad1 i’ 1wy have lunch, have a walk, have a good
time, have to do, have someone do, have something done 57%0414 do, does, did u
d2uves tag 1yu She has a lot of friend e193dnwdi have Turlss Tondundad 57 19wy

[In addition, if has, have,had not mean kave such as have lunch, have a walk,
have a good time, have to do, have someone do, have something done so we
have to use do, does, did.]

: 1 [Yes]

: #nfuludiuves tag ivmniold has Yinedhs hasn’t she. [Therefore, We can use
‘has’ so it’s become hasn’t she.]

: $11%31 &1 have TudszToaulah T 1919 verb to do 1 w1ve 15 I had this letter last

week,_ ? [ Remember! If have in main clause meaning have we use verb to
do to help such as I had this letter last week]

:vew aoveslusy [ Boss ! What is the answer?)
:Afy [Sir]
: Sramduiiudss Tonuend¥anAaiiu? [ At the front is Affirmative sentence, what

the sentence behind?]
: didn’t
: gndesnc didn’t ez l3nz [Yes, it corrects. didn’t follow what?]
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: didn’t his
: aou didn’t [ vigaiz 15101 subject winsz Teauminihugilde pronoun Yusz Tun

[Answer is didn’t I. We change subject in the front of the sentence to become
a short negative form of pronoun in the last sentence.]

. " w 4 a o o : A @ 4
: asvusmweiuluesves have Sauda fudies Infamunudis 1ngfu duihi have to Aldng
(Roaufie i verb uht W14 verb to do iwigau 1 She offen have to go to the
b 4
dentist, ? have to aysiidiu verb uf 51148 lesiz

: 32 mourie [Roon! What is the answer?]
s dsgsnuhuenwni tag 1deelsne
[ The subject is singular. What is a tag that we use?]

: wsdusnudaii have to utad “§utudes” 114 verb to do v

[I used to tell students that ‘have to’ meaning ‘Cham pen thong ‘. We use
verb to do to help/ make a tag]

: $0il19 doesn’t she

: (Teacher review ‘have to’ to change into a question tag again)
: (Students are listening)

: wghiudie lumisfentds 4 de4 dhurlszTonil let o2 InaIn¥ 1ear question tag 14 shall we

usduiu let me n3e let amfao n3sw tag 19 will you smngiaedieiu [Students look at

on page 4 number 4 in the book If it have let’s in the sentence, we used ‘shall
we’ in tag. However, if let me/let follow the object, a tag will use ‘will you’.
Let’s look at the example.]

: (Students are finding the rule and example in the book)

: We shall go shopping,  ? May! Please answer this question.

: Shan’t we

: wounadz ismiitiuguoe 1dinousAs [Thanks. So, we can make a short form
negative]

: 8ndieils He will come to my party, 2 [ Next question- He will come to my
party,__?]

: #wnounz He will....? [ Phung answer me please]

: $ramuduvenia: tag Readhulfiers dotl will i verb ¥26 come s verb ufl Tunh
tag Wie1 verb srouminiiugildedfies 18ias ivu You ought to study hard,  ? qanitez

iSoumin hilvivse [ In the front of the sentence is Affirmative sentence so tag

have to be a negative. This question ‘will’ is auxiliary verb but ‘come’ is the
main verb. In making question tag. Bring the auxiliary verb to make a short
form negative immediately such as You ought to study hard, _ ? ] Translate
the tag question in thai.

: $oii 190z 13z Ao [ What is the answer of this question?]

: aou' 18 Inunz [ Can you answer me?}
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: ought to i verb 1y §118Mmu verb ¥aevs 24 2 [ ought to is the auxiliary verb.
Did you remember the 24 auxiliary verb?]

: (Explain and tell 24 auxiliary verb)

: dare #afi wilad “n&riiez”, ought to urlad “aases” (translate dare and ought to)

: tsnng need e They need money,__? [ We continue ‘need’. They need

money, ___?]

: ngja aoumieony [ Ying! Answer this question]

: needn’t they (She tell confidentially-but the answer is wrong)

: Amizsiz doil need i verb uf ifloAfiornsduentuugaii uiu verb uk Wier verb to do

¥ [ It’s wrong. This question ‘need’ is the main verb. Last time I tell you

already about auxiliary verb that if the verb in main clause is the main verb,
We will bring verb to do to help/to make a tag.]

: unmﬁu'lﬂmw{uﬁ'iuq {Students note in the space page]
: (Students prepare to take note)
: $riifunariiu main clause fieduihualsz Temiias [ If it have these words in main

clause, we count that this sentence is negative sentence.]
: (Teacher write on the board: Few, little, rarely, hardly, seldom, neither...nor
then teacher translate each word.)

: None, No one, Nobody, Nothing dhalfiaseguda nani tag hudhulsz Teauenich

[ These word are negative itself. When we make a tag. We make in the
Affirmative sentence.]

: I rarely know him. namiuihi tag 4oz lsnz

: wih neuiisdz [ Meaw it’s your turn]

: szdunainsglig verb vauneu S1hifildg verb uk dau verb uhessiite know “rarely”
Hugthifiereguis namuiiu tag iuduuenc18ine asefitiug verb uiliier verb to do 1

¥ | First, Students observe the auxiliary verb. If don’t have it, students see

the main verb. In this question, ‘know’ is the main verb while ‘rarely’ is a
negative word itself. When students make a tag. Students can do in
Affirmative sentence immediately. This sentence have only main verb. So, we
bring verb to do instead]

: doil lifihumiaderizaz tandluvhede14 lumisife &1iid$ “one” iy pronoun nawhuii
tag 1914 one 14iae 19u [This tag rule doesn’t have in the book. Students add
more under number 14. If it have ‘one’ as a pronoun, we bring ‘one’ to make
a tag immediately such as ...] One want to be rich, _ ? szdunadrl¥isuer “one”
11814100 One dhugrhennad 3314 verb sawgihennnidisfe “does” [ Students can see
that we can use ‘one’ in question tag.]

: 8ndioilan [Next question.....]

: iwoIneusc [ Cherry! Answer this question]
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APPENDIX 1

Transcript 3 : Pronoun
23 June 2007

English Subject
<Mathayom 4>

T

SS

:Pronoun Aie Mfildunude au, da7, Aavss, aeud irusi He, She, It | Pronoun is the
word that instead name of person, animal name, thing, places such as He,
She, It ] areildulsesmas Genda “Personal subject” [Here is the subject that we
called ‘personal subject’]

#7 2 Pronoun object ve4 he fis him [ The second pronoun object of he is him)
Shefo her, [ She is her] It e it [It is it]

“Possessive adjective” (13undnetmite determiner [“Possessive adjective” we
call other name is determiner]

“Possessive adjective” funnanrmnihudweusu This is his book. his iffu pronoun #
1iu possessive adjective thutes [“Possessive adjective” is showed own such as
This is his book. We call ‘his’ is the possessive adjective]

Personal Pronoun 1s13un8nedienitei “ywassmun.” [ Personal Pronoun we can
called ‘Burut sub pa nam’]

qquﬁ 11 n33u Afio me [ Burut thi nuang ‘I’ object is ‘me’)

uiuﬁ 2 You fifie you | Burut thi suang ‘You’ object is ‘you’)

uw‘/‘i 3 he, she, they nssufio them [ Burut thi sam ‘he,she,they’ object is ‘them’]
nsnﬂ&nmqﬁaadw [ Students look at the example]

: (Students are looking on the board)

:They are tired but happy. They assfidhayguassminy fmibwidhaszsw [ Here
they is a personal pronoun. The function is subject.]

a7 Does anyone hear them? them ﬂm‘fnﬂuuzuﬂsmumﬁv’nnﬁﬁtﬂunssu [ them is
the personal pronoun. The function is object.]

. 1 think it was him him asefidh Personal pronoun fidhunssy ndsfah let, between
1%u let me help you szfunaimasfvi let mmdaonssy between fisuidentiu

: asuninng Indefinite pronoun 1vu somebody, someone, something,

anybody,anyone,anything. ....assiiszruthusnmnd njerfianandeadhuennaide wu
Everybody likes him.

[Next, we continue Indefinite pronoun e.g. somebody, someone, something,
anybody,anyone,anything.....These are singular subject so the verb followed
have to be singular verb also e.g. Everybody likes him.]
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APPENDIX J-

Transcript Five: Poem exercise

18 th August 2007

English subject

<Mathayom 5>

T : ynauidlaniit 45 [Everybody open page 45)

S : (Students are opening the book)

T : ewndaiunzi 10 doil [Teacher test students 10 multiple choice test in
poem]

SS : (Student do the test)

T&SS : (After students finished 10 multiple choice test, teacher answered the question.)

T : YnAUS T poem stanza usn [Everybody read the poem in the first stanza)

T : Whose woods these are I think I know “woods” tuitiinined mjtin [ woods
mean the village.]

He Wififi refer fa the villagers [ In this case ‘He’ refer to ‘the villagers’]
To watch his woods fill up with snow “fill up with’ iiu verb failulaiudula/gaefus

T : ( Teacher translate “fill up with’)

T : Aonfri He wssvinfi 9 refer daozlsnz [Next, What the word ‘he’ line 9 refer to?]

SS -

T : $m! sungidimyidudeu hamess wah “Sufioush” | shake uiladh “arsdu wer”
(Teacher translated harness, shake)

T : §oiis How does the poet think the horse feels? audsudfnifhweadddnecielsthe
(No3 : Page 45: read question : translate)

SS ?

T : $dnu dumd szwmalefuggniafinlaouty [It feels confused / surprise with the
season change.] vinSougendri ‘queer’wadnmlan [Students see ‘queer’ it’s
mean surprise]

T - #p1die 4 Besides the sound of bells, what is another “sound” mention in the
poem? uenvinifvsseaiadauda fidoses ls8nfindndeluumnd (Next, No.4 Page 45: read
question : translate)

SS 7?7

T ddiadesiiuz Funasin stanza i3 ussiagate of easy wind and downy flake.
Downy flake uiaii indafiug, sweep wilash s
Paragraph 2 ussvafa frozen iflu adjective astheds en [ The author tell about
the snow. Students can observe from stanza 3 last line of easy wind and
downy flake. : translate downy flake , sweep.]

[ Paragraph 2, line3 frozen is adjective and ending with —ed.]

S : frozen wairez1sAy [ What is frozen mean?)
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SS

SS

« : [ ¢ o .
: wad Mdudhniwds milowsuervesldveusuis [frozen mean cold like we put
t d .
something in ice freeze.] anmomaluumniiifie vumia (freezing) msizlidonnuiivs

venimuzan (downy flake) uag (frozen lake) nuamwinawdiuinds [ The weather

in this poem is freezing because it have a clue that is ‘downy flake’ and
‘frozen lake’]

: aewdio 8 “Promises to keep” (line 14) is closet in meaning to

- . . ' N o ¢ > -
11g# choice 4o 3 marriage vow 19u nawds lasinsgmisaaudnindudenadms
uAsu Tummannwi gainzseniuge. dhumil/nssumTenld

[Next, we continue number 8 “Promises to keep” (line 14) is closet in
meaning to
...let we see choice 3 marriage vow such as the wedding ceremony. Who has
ever seen patriarch ask bride and bridegroom that he/she will accept
him/her to have a couple life together.?

(Students are laughmg) P

muumqn1smu1uu'luunn1 #@a choice #is desire wlai1 axulsisoun andesns i’a 44
Famamsf A5 wowes 1s daude 2 At i lvidesfania iy o 40 8

nouds 1 responsibilities A1msuAnyey [Therefore, this situation don’t have in

poem so we cut out choice3. desire is a strong wish to do or have something.
choice 4 cut out because he doesn’t wish anything. Cheice2 is wrong because
it’s not a closed or secret story so number 8 answer choice 1 responsibilities)

: 948 9 A possible meaning of “sleep” as used in this poem is
inSougfmi sleep Al Lildinlash nsusu wdwadh msme manmednFouaiiounts
) »
usundiniue Aniu aeude 1 [Students look at word ‘sleep’. It’s nct mean sleep

but it’s mean die because we compare dying as sleeping]

: 46 10 ussalnuiiszithoiadedes143finn [ Nunber 10:Which line could best serve
as a title?)

oAty e Tsode wuee uds ues3 nemmed vudausievdende nuss [ Supposed

we are JJX.ROLLING .We write Harry Potter by ourselves. Which choice
you will select? : translate 4 choice into Thai]

. o 'd' A

4o 1 qavzhinganusiund 402 ngalaodswnndoutulndifivs 4o 3 owluun
4 da d Wi e
GeanAanaw 4o 4 szeznsiies hifeuTuate

o v 4 a . s 4 ) 4 ,  Jdd a
denuthnirderes18avinafie Miles to go before I sleep limszunuvesasegasail #nd

[ d E 4

fiounn12610e 2 nivlu stanza qawio [The best title is Miles to go before I sleep.

The reason is the theme of the story is here and the author repeat 2 times in
the last stanzaj}

: Inninfwdnndanszandmeuudndusinléns [ Who are finished? Please send me

an answer sheet and students can go home.]
: winAnz [Good bye]
: 130@d: [Good bye]
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APPENDIX K

Transcript Six: If clause
23 th June 2007
English subject
<Mathayom 5>

SS

SS

w2

- - -

: pwidezasumaiinlunis§ing Conditional Sentence oz WhinGoud18iwdu nartiee
JoroumTaland Acunsaiineenld TaunIinSounnaudesame1nsd udeinsdesdeclifte
sovilafouusnz
Teacher sing: Present ¢ Present [ Present kukub Present]

Present gfiu will [ Present kukub will}

Past iy would [Past kukub would]
Past Perfect, would have done [ Past Perfect , would have done]}

: Students still quiet

: Teacher repeats singing again

: Students start singing/reading

: e lihinSouwigTandlumisde mih 18 {e 7 [ Next, Students look at the book on

page 18 number 7, If you give him the keys, my servant....your car
tomorrow.

: 30 asuniineaz [ Roon! Answer please]
:Casy
: This question answer ‘A’ If you give him the keys, my servant....your car

tomorrow. It’s a condition that maybe happen in the future. We will use Present
kukub will so it’s a Present Simple tense kukab will wash your car tomorrow

: ufiva Ay [ Prew! answer]

: D dog fi¢

-1 ...wet if | had worn a raincoat.-¥efidrm&aihu Past Perfect ramiiuiiu would
have done adufuuzsz foilier main clause Sunou amfas conditional sentence Vidh

nda [This question the back is ‘Past Perfect’ so the front is would have done.

It’s switching. This question main clause is the front sentence while
conditional sentence is at the back.]
: We shall give that book to you if we..... it.

mg iz [ Ying answer]

:B

: gnépanz sxdunai1 will/shall uan n3sges 1 handuiiu Present Simple tense nie ay
ngdie 2 If amdodszu andaenienses 1 asuan dseau uan will w3e shall uan afoves

1 [ Correct! Students observe will/shall followed verbl, behind is Present
according rule2 Subject followed verb 1, will/shall followed verb1]
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: §8 10 If she. .. here last night, , I'd have given her a gift sz oglungdfeTmuuu

nseaunz [No .10 If If she... here last night, , I’d have given her a gift. Phung.
Which rule on the board?]

X 1Y

: gnéesnz [Correct!]

: foqgaio uea : [ Last number Boss! If she ....here last night, I’d have given
her a gift.]

: 4o B au

: °d demnen would would have done Hhamieaihuerlsns aeu had done vznz &
sramiuilu Past Perfect 41andsezifiu would have done [ ‘d is a short form of

would have done What is the front position? Answered ‘had done’ If the
front is ‘Past Perfect. The back position is would have done.]
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Appendix L‘

Sample of exercise
“Present Perfect”
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CHEASSUMPTION TINTVFRSITY T.TRR ATYY

Present perfect and past 1

(I have done and | did)

Study this example situation:

Tom is looking for his key. He can’t find it.
He has lost his key. (present perfect)

This means that he doesn’t have his key now.

Now Tom has found his key. He has it now.
Has he lost his key? No, he has found it.
Did he lose his key?  Yes, he did.

He lost his key (past simple)
but now he has found it. (present perfect)

The present perfect (something has happened) is a present tense. It always tells us about the
situation now. “Tom has lost his key’ = he doesn’t have his key now (see Unit 7).

The past simple (something happened) tells us only about the past. If somebody says “Tom lost
his key’, this doesn’t tell us whether he has the key now or not. It tells us only that he lost his
key at some time in the past.

Do not use the present perfect if the situation now is different. Compare:
™ They’ve gone away. They’ll he back on Friday. (they are away now)
They went away, but I think they’re back at home now. (n0t They’ve gone)

O It has stopped raining now, so we don’t need the umbrella. (it isn’t raining #ow)
It stopped raining for a while, but now it’s raining again. (not It has stopped)

You can use the present perfect for new or recent happenings:
O ‘I’ve repaired the TV. It’s working OK now.” ‘Oh, that’s good.’
O Have you heard the news? Sally has won the lottery!

Use the past simple (not the present perfect) for things that are not recent or new:
O Mozart was a composer. He wrote more than 600 pieces of music.
{not has been ... has written)
T My mother grew up in Scotland. (not has grown)

Compare:
D Did you know that someboay has invented a new type of washing machine?
0 Who invented the telephone? (nof has invented)

We use the present perfect to give new information (see Unit 7). But if we continue to talk
about it, we normally use the past simple:
3 A: Ow! I’ve burnt myself.
B: How did you do that? (not have you done)
A: 1 picked up a hot dish. (nor have picked)

O A: Look! Somebody has spilt something on the sofa.
B: Well, it wasn’t me. I didn’t do it. (n0t hasn’t been ... haven’t done)

Past simple — Unit 5 Present perfect — Units 7-8 Present perfect and past 2 — Unit 14
American English — Appendix 7



Exercises

Unit 13

13.1 Complete the sentences using the verbs in brackets. Use the present perfect where possible.

Otherwise use the past simple.

1

A

 can’t get in.
1..ve. lost  (lose) my

I meant to call you last night,

DU | oo
(forget).
/fn f
Yes, |
(have) a headache, but i feel
fine now.

Everybody
{go) home.

o LThe office is empty now.

{go) to Egypt for a holiday, but
she’s back home in England now.

13.2  Put the verb into the correct form, present perfect or past simpie.

1 It ..stopped. | raining for a while, but now it’s raining again. (stop)

2 The town is very different now. It .. 1&s_changed

3 Idid German at school, but 1

a lot. (change)
most of it now. (forget)

4 The police three people, but later they let them go. (arrest)

5 What do you think of my English? Do you think it

6 A: Are you still reading the paper?

B: No, I with it. You can have it.

? {improve)

(finish)

1 . for a job as a tourist guide, but [ wasn’t successful. (apply)

Where’s my bike? It .

outside the house, bur it’s not there now. (be)

an accident. (be)

7
8
9 Look! There’s an ambulance over there. There
0

10 A: Have you heard about Ben? He
B: Really? How . that
A: He . e e off a ladder. (fall)

his arm. (break)

? (happen)

13.3  Are the underlined parts of these sentences right or wrong? Correct them where necessary.

p—

My mother has grown up in Scotland.

Do you know about Sue? She’s given up her job.

How many plays has Shakespeare written?

Ow! I've cut my finger. It’s bleeding.

The Chinese have invented paper.

Where have you been born?

Mary isn’t at home. She’s gone shopping.
Albert Einstein has been tt - scientist who
has developed the theory of relativity.

N 00 NN s W

Drugs have become a big problem everywhere.




Do not use the present perfect (I have done) when you talk about a finished time (for example,
yesterday / ten minutes ago / in 1999 / when I was a child). Use a past tense:
O It was very cold yesterday. (not has been)

O Paul and Lucy arrived ten minutes ago. (not have arrived)

O Did you eat a lot of sweets when you were a child? (n0t have you eaten)

£ O I got home late last night. I was very tired and went straight to bed.

Use the past to ask When ... ? or What time ... ?:
0O When did your friends arrive? (not have ... arrived)

O What time did you finish work?
Compare:

Present perfect
O Tom has lost his key. He can’t get into
the house.
0 Is Carla here or has she left?

Past simple
O Tom lost his key yesterday. He couldn’t

get into the house.
0 When did Carla leave?

Compare:

. Present perfect (have done)
e O I’ve done a lot of work today.

We use the present perfect for a period of
time that continues until now. For example:
today / this week / since 1985.

Past simple (did)
O I did a lot of work yesterday.
We use the past simple for a finished time in

the past. For example:
yesterday / last week / from 1995 to 2001.

O It hasn’t rained this week.

O Have you seen Anna this morning?
(it is still morning)

O Have you seen Tim recently?

O I don’t know where Lisa is. I haven’t
seen her. (= I haven’t seen her recently)

0O We’ve been waiting for an hour. (we
are still waiting now)

O Ian lives in London. He has lived there
for seven years.

O 1 have never played golf. (in my life)

O It’s the last day of your holiday. You
say: It’s been a really good holiday.

runﬁn:isbed-l  finished |
;bc}ay ,yététday
past now past now

0 It didn’t rain last week.

0O Did you see Anna this morning?
(it is now afternoon or evening)

O Did you see Tim on Sunday?

O A: Was Lisa at the party on Sunday?
B: I don’t think so. I didn’t see her.

0 We waited (or were waiting) for an
hour. (we are no longer waiting)

O Ian lived in Scotland for ten years.
Now he lives in London.

D I didn’t play golf last summer.

O After you come back from holiday you
say: It was a really good holiday. I

Past simple — Unit 5 Present perfect — Units 7-8 Present perfect and past 1 — Unit 13
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Pve really enjoyed it. ' really enjoyed it. ;



Exercises Unit 14

14.1  Are the upderlined parts of these sentences right or wrong? Correct them where necessary.
1 D've lost my key. I can’t find it anywhere. oK

Have you eaten a lot of sweets when you were a child? ..Did._you_eat

I'v ught a new car. You must come and see it.

I’ve bought a new car last week.

Where have you been yesterday evening?
Lucy has left school in 1999.

I’m looking for Mike. Have you seen him?
‘Have you been to Paris?* ‘Yes, many times.’

W NN LA W

9 I’'m very hungry. [ haven’t eaten much today.

10 When has this book been published?

14.2 Make sentences from the words in brackets. Use the present perfect or past simple.
1 (it / not / rain / this week) ..!t hasn't rained. this week.

2 (the weather / be / cold / recently) The weather

3 (it / cold / last week) It
(I/ not / read / a newspaper yesterday) I

(I/ not / read / a newspaper today)
(Emily / earn / a lot of money / this year)

N »n h

7 (she / not / earn / so much / last year)

8 (you/ have / a holiday recently?)

14.3 Put the verb into the correct form, present perfect or past simple.

1 Idon’t know where Lisa is. ...Have uyou seen  (you/ see) her?

2 When | (get) home last night, I (be) very
tired and [ (go) straight to bed.
3 A (you / finish) painting the bedroom?
B: Not yet. I'll finish it tomorrow.
4 George (not / be) very well last week.
S Mr Clark (work) in a bank for 15 years. Then he gave it up.
6 Molly lives in Dublin. She (live) there all her life.
7 A: {you/ go) to the cinema last night?
B: Yes, but it (be) a mistake. The film (be) awful.
8 My grandfather (die) before I was born. I
(never / meet) him.
9 I don’t know Carol’s husband. 1 (never / meet) him.
10 A: Is Martin here? B: No, he (go) out.
A: When exactly (he / go) out? B: About ten minutes ago.
11 A: Where do you live? B: In Boston.
A: How long {you / live) there? 3: Five years.
A: Where {you / live) before that? 8: In Chicago.
A: And how long . (you/ live) in Chicago? B8: Two years.

14.4  Write sentences about yourself using the ideas in brackets.

1 (something you haven’t done today) ...l.haven't eaten any fruit today.
2 (something you haven’t done today)

3 (something you didn’t do yesterday)
4 (something you did yesterday evening)

5 (something you haven’t done recently)

6 (something you’ve done a lot recently)

— Additional exercises 2-4 (pages 303-04), 14-15 (pages 310-11)
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REXEEY

The roof of Lisa’s house was damaged in a storm.
Yesterday a workman came and repaired it.

Lisa had the roof repaired yesterday.

This means: Lisa arranged for somebody else to
repair the roof. She didn’t repair it herself.

We use have something done to say that we arrange for somebody else to do something for us.

Compare:

O Lisa repaired the roof. (= she repaired it herself)
Lisa had the roof repaired. (= she arranged for somebody else to repair it)

O ‘Did you make those curtains yourself?” ‘Yes, I enjoy making things.’
‘Did you have those curtains made?’ ‘No, I made them myself.’

Be careful with word order. The past participle (repaired/cut etc.) is after the object:

have object past participle
Lisa had | the roof repaired yesterday.
Where did you have | your hair cut?
Your hair looks nice. Have you had | it cut?
Our neighbour has just had | a garage built:
We are having | the house painted at the moment.
How often do you have | your car serviced?
I think you should have | that ccat cleaned.
I don’t like having | my photograph | taken.

Get something done

You can also say ‘get something done’ instead of *have something done’ (mainly in informal

spoken English):

O When are you going to get the roof repaired? (= have the roof repaired)
O I think you should get your hair cut really short.

Sometimes have something done has a different meaning. For example:

O Paul and Karen had all their money stolen while they were on holiday.
This does not mean that they arranged for somebody to steal their money. ‘They had all their
money stolen’ means only: ‘All their money was stolen from them’.

With this meaning, we use have something done to say that something happens to somebody or
their belongings. Usually what happens is not nice:

O Gary had his nose broken in a fight. (= his nose was broken)

0O Have you ever had your passport stolen?




Exercises. ~ Unit 46

46.1 Tick (V) the correct sentence, (a) or (b), for each picture.

SARAH BILL JOHN SUE

(a) Sarah is cutting (a) Bill is cutting his | (a) John is cleaning ! (a) Sue is taking a
her hair. hair. his shoes. photograph.

(b) Sarah is having (b) Bill is having his | (b) John is having his | (b) Sue is having her
her hair cut. hair cut. shoes cleaned. photograph taken.

46.2 Answer the questions using To have something done. Choose from the boxes:

my-ear-  my eyes my jacket my watch clean  repair  -serviee  test

1 Why did you go to the garage? ..Jo.have my car serviced.
2 Why did you go to the cleaner’s? To
3 Why did you go to the jeweller’s?
4 Why did you go to the optician’s?

46.3 Write sentences in the way shown.

1 Lisa didn’t repair the roof herself. She ..had it repdired.
2 1didn’t cut my hair myself. 1
3 They didn’t paint the house themselves. They
4 John didn’t build that wall himself.
S Ididn’t deliver the flowers myself.

46.4 Use the words in brackets to complete the sentences. Use the structure have something done.
1 We ..are having the house painted  (the house / paint) at the moment.

2 1lost my key. I'll have to (another key / make).
3 When was the last time you {your hair / cur)?
4 (you / a newspaper / deliver) to your

house every day, or do you go out and buy one?
5 A: What are those workmen doing in your garden?

B: Oh, we (a garage / build).
6 A: Can I see the photographs you took when you were on holiday?

B: I'm afraid I (not / the film / develop) yet.
7 This coat is dirty. I must (it / clean).

8 If you want to wear earrings, why don’t you
(your ears / pierce)?

A: I heard your computer wasn’t working.
B: That’s right, but it’s OK now. I (it / repair).

o

In these items, use ‘have something done’ with its second meaning (see Section D).

10 Gary was in a fight last night. He .. h&d. his nose broken  (his nose / break).

11 Did I'tell you about Jane? She
(her handbag / steal) last week.

12 Did you hear about Pete? He (his car / vandalise)
a few nights ago.




Appendix M

Sample of exercise
“Question tag”
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QUESTION TAGS

Question tags iugtliunvesinwsenolszTon émi‘lumimummxﬁuﬂaiﬁﬂa
ﬂ?m’v’iegj“ludawm tag 9¢i] tense 1ReIAUL5E TonTiundranii Question Tags Hin
vooiignynizaan
1. 3z TondhamTuiugtuenial tag szihugihfias
1Y It will work, won’t it ?

You can drive, can’tyou ?

We are late, aren’t we 7

He plays tenni‘s”, doesn’t he ?

You saw him, dida’t you ?
_‘luﬁﬂymzi’: AoezmanITNANNIITABLT *Yes®
wnome veldanah Srludse ToaginSeowntii 1ily ver to be 1u Tag 9214
verb to do HATANHULVYBI Tag a2itly verb+ pronoun laU®
2. WseTondhamiuiiugalyfias tag suidlugiluenan
1¥U It won’t wort, will it?

He can’t go, can he ?

You didn’t telephone, did you ?

We haven’t do_pe it, have we ?
Tudnuasil fomszmanivhez18fne N’
3. UszToadhendidhugiueniat tag Allugiueniar oty tag siiafien dow

s1dieurminiunisznaale
¥4 You’re coming with us, are you?
You went out with John again, did you ?
?}Q‘ﬁmssz%’ﬂu Question Tags:
1. dnlsz Tondhamihimiinammnelfas Tag sziuvend frivhillud
hardly barely
scarcely rarely

seldom



(YU Jane hardly talked to anyone, did she ?
You seldom go there, do you ?

y
2. Slsesmveadss Toadusde 14i

nobody anybody none
anyone neither everybody
someone somebody

Tu tag wiv pronoun ‘they’
I¥U  Nobody liked her, did thery ?

None complained, did they ?

Everyone likes her, don t they ?
ey 1.8 Nothing 9214 proncun’it’

2. Nothing is done, is it ?
3. fulsesuaeatse Toadly “thisthar Ty tag 9214 it uazduiu «
these/those 1u tag wly ‘they’
I¥U  That’s a beautiful car, isn’t it ?
Those are your books, aren’t they ?
a. lunsdifiysz Toafid1h 1 think/ T suppose’ i lannumdn 1l verb
Tuleanuman
19U 1 think you will help me. Won’t you ?
I suppose he can’t swim, can he ?
5. lunsdifinsonlulss Toneglugiangy vefesas i ldhinsndudude
or'ls

WU “d better = had bettet (A239%)

‘d rather = would rather (38U11AN1)

‘ddo = would do

‘d done = had done

6. tiovsz TomTluise Toadda ag sxitly will you



(Y . Stop talking, will you ?
Open the window, will you ?

Let me do it, will you ?

A 1 4
7. Wose TonTuduAe Let’s 1u tag 9214 shil we
(WU Let’s go out, shall we ?

Let’s eat, shall we ?7



nuven¥a
A question tag Molsz Tenldgndes
1. He arrived at 10 p.m, .....cccernveneeenneee. ?
2. We should go now,.....ccccoceeeeeericnnnnen. ?
3. Hand in your paper now...................... ?
4. Let’s go for a walk,...ceiniineincinininnns ?
5. You weren’t at the meeting,.................7
6. It’s cold,.......ucovveeeennnnl?
7. You’d better read it ﬁrst, .............. 2
8. Suda hardly goes shopping,................ ?
9. Nobody works here,.......cccceeovreenee.... |
10. Those people are waiting for you,..................... ?
11. I think the answer isn’t correct,..........ceeveveveenenns ?
12. They are going with you,..................... ?
13.That’s not the same book........................ ?

14. They said they wouldn’t do it,..................7

15. Jane used to live here,........eeeevveeeeeneeeneenn. ?



Appendix M

Sample of exercise
“Question tag”
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Homework

Task 1:Instruction: Use emotive verbs to compose your own story (Don’t forget to write
the title of your story)

—
. 3
(IR

7
Pt irou® e

frighten  interest bore tire disappoint hate angry sad

. -
e \\\C( Uﬂr(( SR Ce V¢ z/
| . +fﬂa
¢ i : ERAIE ﬂé‘d ) e A Mﬁ«v GULC L F‘"' vt
. iy s | 1 aw rreﬂ‘mr ‘Wah
. / ..‘.ClI..JPO’-h -(‘//_1 Ceng ™ 7 & p A f:g\/ U\ \Y\d,\ \rlfn

/L‘ no e ra)f' /

boag “’Ivd‘becavje Lo /

g 1,’“\ E’Jow d When IL vy r.‘.,'vi‘ B s oty nd b /

:( Lo N Cpy Nevd o dngrcth Yoy ‘tv’ S\ € /
= Ca

s .o
e

‘ - T . - ' N vy ‘ B
- L vy ’39(1 Ef (b e b oV Ao tayely | Pl
/

—\

~ = s o
P
s




! Name: (\A’T ...........
'& |13 -3

P Date: aeececeiirreieneraaane
i

Homework

Task 1:Instruction: Use emotive verbs to compose your own story (Don’t forget to write
the title of your story) -
TS R . e N “\ Lm

Eal . .
A v AN [RLSLTN TN

frighten interest bore tire disappoint hate angry sad

-~

- . . . A ¢ -
oo : '5 L %Yy W 169 N NG o




Name: ..BQ.‘Z:Q ...............
11 2SR
DALE: ceeerererinteeicancacannonns

Homework

Task 1:Instruction: Use emotive verbs to compose your own story (Don’t forget to write
the title of your story)

\
AnA 9 Al Ve WSQ"} Gows) Vazd

frighten  interest bore tire disappoint hate angry sad

y. K )N, 0*7\617‘\2 'W ‘H\ ™My \(hend [f
J r

2 1y \n’fivegirﬁg;n convert |

% . [omg borcll CLy h*’“ﬁw”\*,/
L\\'l\w‘ hate a  <snake /
5. I‘\i v oS (\}5qP ‘pOQn*c& Yhe 3Y¢\J€ .

L T #Y\ll}"\*"rd*\hﬁ (\)}\'\0'3'\.

. I’Y*\ SQ& \)ccqygg m\r/ AD‘; Kv die

g . 1Im h”{;? becuuse 1 wlay 4 spor T,
N . 7 \ ® 5
~

tihy



...........................

Homework

Task 1:Instruction: Use emotive verbs to compose your own story (Don’t forget to write
the title of your story)

_ﬂ'&fr’ﬂ . ) jﬁt"ﬁ;: . Wacn X fmn
frighten interest bore tire  disappoint

hate angry sad

N v fe&i éb 5L

WS
~irievested \/C]le:«bau,
feel 7 am _
1 "{r Qlﬂg *‘\/\d q%cﬁ.
{ee, Kulew T om
T ~kored m sludying,
-re l WL\GT\I N
I ejf\re 1e read Qa bogk.
el
]

l T

T V\C'd'e 5‘&(&(_]\/,\/\5]

T o :”\’/ —SQ exj
fed .
- Yot Fepcovse (SR P




Homework
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