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The purpose of this study was to assess the level of the emotional intelligence of students 

at Trimaudomsuksa Pattanakarn School and to investigate the relationship between the influence 

of family and peer group on the Emotional Intelligence of these students. 
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ABSTRACT 

The study investigated the relationship between the emotional intelligence of 400 students 

at Trimaudomsuksa Pattanakarn School and the influence of family and peer group on these 

students. The participants ranged between I 2 and 19 years of age. The self-administered research 

instrument of the study consisted of 4 survey questionnaires: (a) Demographic Questionnaire, (b) 

Parental Attachment Questionnaire, ( c) Inventory of Parental and Peer Attachment, and ( d) Thai 

Emotional Intelligence Screening Test. 

The results showed that there were significant differences in students' emotional 

intelligence and level of education, as well as their amount of their monthly allowance. There was 

a significant relationsh ip between emotional intelligence and the influence of family and peer 

group. The influence of both family and peer group could predict emotional intelligence. 
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INTRODUCTION 

Research Background 

Over decades, we have noticed dramatic changes in the fabric of Thai 

society. Oftentimes, especially when changes bring about social problems, 

people believe that technological advances account for such unfortunate 

events. They are misled in thinking that the development in westernization 

alone triggers changes in lifestyle. In fact, everybody is accountable for these 

consequences, either for better or for worse. Nowadays, we may notice that 

Thai people become more materialistic and westernized. One possible reason 

for this change in lifestyle could be from their own values and perceptions, 

rather than the trends set off by advanced technologies. 

With the speed of today's lifestyle, the smallest yet crucial unit of 

society, the family, seems to be less significant. That is to say, parental roles 

focus more on providing financial support for their children than on providing 

physical and psychological support ~d preparing them for a complete 

adulthood. The latter is rather believed to be a role of educational institutions. 

As higher education yields a higher success rate, particularly in financial or . 
economic aspects, plus taking into consideration the competitive advantage of 

being a university graduate in the job market, most parents introduce their 

children to the value of being scholarly. Many children are put under much 

pressure to become successful in academic life, and to exploit brainpower 

without considering the true quality of an individual. Such misdirected 

pressure is proven to be the cause of numerous psychological problems found 

in many children, especially during their adolescence when they become 
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aware of their own value and begin to question the beliefs of their parents. 

Many might decide to shut themselves off from their family and become more 

connected to their friends. Many might choose to take on the pressure yet fail 

to engage in social relations, not to mention other less-fortunate children who 

turn to drugs and other negative coping mechanisms. 

Most teenagers struggle through a significant transformation of their 

emotional and physical state. It is during this time that they begin to 

experience need for acceptance as an adult and love from the opp0site sex, the 

needs to express themselves,. the impulse for sexual relations, and 

unpredictable and abrupt shifts in mood. As an adolescent, their approach to 

unraveling difficult circumstances could be one of hostility. Without proper 

guidance from parents, they are likely to eventually grow up to have poor 

conduct and not be unacceptable according to societal standards. 

Understanding and attention are vital during adolescence. The behavior 

of teenagers is typically influenced by their friends. They acquire the values of 

the majority of their group of friends and develop them as their own. One 
0 

apparent includes the inappropriate and seductive dressing style of many 

teenagers, and the use of alcohol and other addictive substances. Both of them 

represent the needs for acceptance as an adult. Oftentimes, rivalry within a 

family gives way to these kinds of incongruous behaviors. Understanding and 

attention from parents is undoubtedly a shield to protect their children from 

such harmful consequences. 

The use of alcohol or other addictive substances represents one 

possible, yet negative, way in which an adolescence may choose to alleviate a 

problem, usually one that are connected with his/her feeling at the particular 
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point in time. The question is why? Why do they tum to alcohol or drugs? 

Why do they run away from home? And most importantly, why do they 

choose to commit suicide? 

These questions obviously have also been an interest to many scientists 

and psychologists for quite a period of time. Therefore, there were large 

nwnbers of psychologists who make attempts to define the term "Emotional 

Intelligence" in order to explain why one reacts to a certain circumstance in a 

certain way. As Mayer and Salovey have written in their book The Intelligence 

of Emotional Intelligence: " .. . [Emotional intelligence] is a type of social 

intelligence that involves the ability to monitor one's own and other's 

emotions, to discriminate among them, and to use the information to guide 

one's thinking and action." (Mayer & Salovey, 1993). 

If emotional intelligence (EI) of a person is a guideline for a person to 

react to a certain circumstance in a certain way, could it be that a 14 year-old 

boy who chooses to use drugs as a way to escape from the usual scene of 

parents fighting has low EQ? If so, could parents be the cause? Or, could it be 

that a bad experience in school causes a person to have low self-confidence 

and EQ? If so, could friends or other factors in the academic environment be 

the cause? 

In this research, the influence of family and friends on the emotional 

intelligence of an adolescent will be assessed. This topic is interesting in 

Thailand because Thai people, it is said, score high in Emotional Intelligence 

relative to westerners. Also, Thai people value good relationships, self

adjustment and happiness more than they value money (Klausner, 2004). This 



4 

research will measure and compare levels of Emotional Intelligence, perceived 

family support and peer relationships in a sample of adolescents in Bangkok. 

Objectives of the Study 

I. To assess the level of Emotional Intelligence of students at 

Triamudomsuksa Pattanakam School. 

2. To investigate the correlation between the influence of family and 

Emotional Intelligence of students at Triamudomsuksa Pattanakarn 

School. 

3. To investigate the correlation between the influence of peer group and 

Emotional Intelligence of students at Triamudomsuksa Pattanakarn 

School. 

RO Statement of Problems 

The study aims to answer and clarify the following questions: 

I . Are there any differences in Emotional Intelligence and selected 

demographic variables: gender, age, level of education, religion, 

number of siblings, monthly allowance, source of income, and family 

structure of students at Triamudomsuksa Pattanakam School? 

2. Is there a significant relationship between the influences of family and 

Emotional Intelligence on students at Triamudomsuksa Pattanakarn 

School? 

3. Is there a significant relationship between the influence of peer group 

and Emotional Intelligence on students at Triamudomsuka Pattanakarn 

School? 
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Hypotheses 

Ha1: There are significant differences in Emotional Intelligence in relation 

to different selected demographic variables: gender, age, level of 

education, religion, number of siblings, monthly allowance, source of 

income, and family structure of students at Triamudomsuksa 

Pattanakarn School. 

Ha2: There is a significant relationship between Emotional Intelligence and 

the influence of family among the students at Triamudomsuksa 

Pattanakarn School. 

Ha3: There is a significant relationship between Emotional Intelligence and 

the influence of peer group among the students at Triamudomsuksa 

Pattanakarn School. 

Significance of the study 

The results of this study are expected to: RI l. 

1. Provide baseline measures of Emotional Intelligence ofThai students 

at Triamudomsuksa Pattanakarn School. * 
2. Enhance the understanding of parental influence on students' 

Emotional Intelligence at Triamudomsuksa Pattanakarn School. 

3. Develop a better perspective of the relationship between peer group 

influence and Emotional Intelligence of students at Triamudomsuksa 

Pattanakarn School. 

4. Contribute new data to help other researchers to continue 

investigations of Emotional Intelligence and related areas. 
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Defmition of Terms 

1. Emotional Intelligence: the ability to live a pleasant and dynamic life 

(Department of Mental Health, 2000, p.55). 

2. The influence of family: family structures that affect an adolescent's 

Emotional Intelligence, as measured by the Parental Attachment 

Questionnaire (Kenny, 1985) which includes assessment of affective 

quality of attachment, parental fostering of autonomy, and parental 

provision of emotional support. 

3. Peer Influence: the tendepcy to go along with the wishes of peers or 

to yield to peer group pressures (Shaffer, 2002) as measured by 

Inventory of Parent and Peer Attachment (Armsden & Greenberg, 

1987), and which includes assessment of trust, communication and 

alienation. 

4. Adolescents: students who have an average age between 12-19 years 

old and who study between Mattayom 1-6 (grade 7th_ 12th> at 

Triamudomsuksa Pattanakarn School. ~ 

o'- ~~ *;/,,fl, a t1~$@'P 
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CHAPTER II 

REVIEW· OF RELATED LITERATURE 

The major purpose of this research is to measure emotional intelligence 

in adolescents and to_ find out if there is a relationship among family and peer 

group influences and emotional intelligence. 

In this chapter, emotional intelligence, family and peer group 

influences, and the relationships between them will be discussed. Definitions 

and factors related to emotional intelligence presented are referenced from 

recent publications on emotional intelligence. 

Emotional Intelligence 

Definition of Emotional Intelligence 

Many psychologists, educated people, and professors have defined 

Emotional Intelligence. According to Daniel Goleman (1 995), emotional 

intelligence is described as a different way of being smart. It includes knowing 

what your feelings are and using your feelings to make good decisions in life. 

It also includes abilities S1:JCh as being able to motivate oneself and persist in 

the face of frustrations, to control impulses ana delay gratification, to regulate 

one's moods and keep d~stress from swamping the ability to think, to 

empathize and to hope. 

Bar-On's definition of emotional intelligence is, "An array of non

cognitive capabilities, competencies, and skills that influence one's ability to 

succeed in coping with environmental demands and pressures." (Bar-On & 

Parker, 2000) 

Mayer and Salovey (1997) described Emotional Intelligence as a type 

of social intelligence that involves the ability to monitor one's own and others' 
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emotions, to discriminate among them, and to use the information to guide 

one's thinking and actions. 

Cooper and Sawarf (1997) described emotional intelligence as the 

ability to sense, understand, and to effectively apply the power and acumen of 

emotions as a source of human energy, information, connection and influence. 

Weisinger (1998) described Emotional Intelligence as the intelligent 

use of emotions: one intentionally makes one's emotions work positively by 

using them to help guide one's behavior and thinking in ways that enhance the 

results. s 
The Department of Mental Health in Thailand described Emotional 

Intelligence as the ability to live a pleasant and dynamic life (Department of 

Mental Health, 2000). 

Daniel Goleman 's Emotional Intelligence 

Goleman's jive emotional competencies e,RI l. 

Goleman ( 1995) divided emotional intelligence into the following five 

emotional competencies: 0 A 

• Self- Awareness - to ide tify and name one's emotional states and to 

understand the link between emotions, thought and action 
' 

• Self- Regulation - to manage one's emotional states and to control 

emotions or to shift undesirable emotional states to more adequate ones 

• Motivation - to enter into emotional states associated with a drive to 

achieve and be successful 

• Empathy - to read, be sensitive to and influence other people's emotions 

• Social Skills - to enter and sustain satisfactory interpersonal 

relationships 
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In Goleman's view, these emotional competencies build on each other in 

a hierarchy. One must identify one's emotions in order to manage them. One · 

aspect of managing emotions involves entering into drive-to-achieve 

emotional states. These three abilities, when applied to other people, lead to 

the fourth one: to read and influence positively other people's emotions. All 

four competencies lead to increased ability to enter and sustain good 

relationships. 

Emotional Intelligence by Reuven Bar-On 

Reuven Bar-On's definition of emotional intelligence is similar to 

Golman's as it uses clusters of personality traits. He defined emotional 

intelligence as an array of non-cognitive capabilities, competencies, and skills 

that influence one's ability to succeed in coping with environmental demands 

and pressures. Bar-On (2000) developed an interesting instrument called the 

Emotional Quotient Inventory (EQ-i) that assesses five broad subtypes of 

emotional intelligence: 

1. lntrapersonal intelligence includes self-regards, emotional self-
(, 

awareness, assertiveness, independence, and self- actualization . 

. 2. Interpersonal intelligence includes empathy, social responsibility and 

interpersonal relationships. 

3. Adaptability includes accurate reality checking, flexibility and problem 

solving. 

4. Stress management includes stress tolerance and impulse control. 

5. General mood includes optimism and happiness. 
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Peter Salovey and John Mayer's Four Branch Model of Emotional 

Intelligence 

Peter Salovey and John Mayer ( 1997) introduced emotional 

intelligence to Psychology in series of papers. They suggested that the 

capacity to perceive and understand emotions defined a new intelligence. The 

Mayer-Salovey model defmes emotional intelligence as the capacity to 

understand emotional information and to reason with emotions. More 

specifically, they divide emotional intelligence abilities into four "branches": 

1. Emotional Perception and Expression - the ability to accurately identify 

and express feelings 

2. Use of Emotions - the ability to use feelings constructively 

3. Emotional Understanding- the ability to understand the meanings of 

emotions and how they can change -
4. Emotional Management - the ability to manage emotions for personal and 

social growth 
LABO CIT 

. Emotional Intelligence by the Department of Mental Health, Thailand 

The Department of Mental Health, within the Ministry of Public Health, 

has developed their own theory of Emotional Intelligence by combining the 

theories of Goleman, Mayer and Salovey, Bar-On as well as adding elements 

of Buddhism to suit Thai people. The Department of Mental Health's 

Emotional Intelligence Screening Test divides Emotional Intelligence into 3 

categories: virtue, competence, and happiness. 

1. Virtue means the ability to control oneself, maintain relationships and 



respond to society. It also includes self-control, empathy, and 

responsibility (Questions 1-18). 

2. Competence means the ability to know oneself, one's potential, 

innovation, self-motivation, and commitment to success, decision

maldng and self-expression (Questions 19-36). 

3. Happiness means the ability to live happily and includes self-esteem, 

self-satisfaction, and calmness (Questions 37-52). 

ER 
Demographic Variables and Emotional Intelligence 

12 

Emotional Intelligence might be different between individuals based 

on demographics. For example, Goleman (1995) suggests that emotional 

intelligence increases with age. Women may have higher levels of empathy 

(Trobst, Collins & Embree, 1994). Carson and Birkenmeire (2000) found that 

older individuals did not report significantly higher levels of emotional 

intelligence than younger ones, which may be due to limited variance in the 

sample. The study was done among ninety MBA students in a southern 

university in the USA. Further, within the same study, women did not report 

significantly higher emotional intelligence levels than men. 

Related Foreign and Local Studies on Emotional Intelligence 

Suppapitipom, Kanchanatawan, and Tangwongchai (2006) conducted 

a study of Emotional Intelligence of a sampling of medical students. The 

sample consisted of 184 third-year medical students in academic year 2003, 
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Chulalongkom University. Emotional intelligence was measured using the 

Thai Emotional Intelligence Screening Test. The mean score of the medical 

students regarding emotional intelligence as a whole and on the three main 

structures of the Screening Test was within the range of normal scores for the 

Thai population as a whole, when adjusted for their age. The three factors 

correlating to high emotional quotient (EQ) scores of medical students were: 

genuine perceived need to be a doctor, having hobbies, and participating in 

extra curricular activities. In conclusion, enhancing the emotional skills of 

medical students is worthwhile. The findings that having hobbies, 

participating in extracurricular activities and a genuine perceived need to be a 

doctor associated with high emotional intelligence scores may be helpful for 

the evaluation and development of emotional intelligence in students of other 

subjects and disciplines. -

IntaQrasert, Maneeton, and Maneeton (2003) studied the correlation 

between Emotional Intelligence and level of Stress in First-Year medical 

students at Chiang Mai University. The sample was a group of 179 first-year 

medical students. The results showed that most of the medical students had a 

high level of emotional intelligence and a normal level of stress. The level of 

emotional intelligence and stress level were negatively correlated in all 

dimensions of emotional intelligence. 

Na Lamlieng (2004) studied 593 engineering freshmen students at the 

Rajamangala Institute of Technology regarding the relationship between 

Emotional Intelligence and Anxiety. The results showed that most of this 

sample scored normal in all facets of emotional intelligence, and that anxiety 
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levels were within the average range. There was a highly significant negative 

relationship between emotional intelligence and anxiety levels. 

Pearkaew (2002) did research on family factors affecting the emotional 

quotients (EQs) of teenagers. The subjects were 300 students from six 

secondary schools in Bangkok. She found that personal factors (age, income, 

and number of family members) had no correlation with the emotional 

quotients of the sample group. The emotional bonding in families had a 

relationship with coping and problem solving. The time spent with family had 

a relationship with positive coping skills. The decision-making methods in the 

family were correlated with self-awareness, self-regulation, social skills and 

problem solving. 

Wongpiromsarn, Lotrakul, Wanitrommanee, Inseeyoung, Sukmak, 

Usaha, Chaninyuthwong, Suwanmaitree, and Thongngen (2002) developed the 

Thai Emotional Intelligence Screening Test for Thai people aged 12-60 years. 

The initial sample consisted of 6,812 Thai people who were selected as 

representatives of those residing in Bangkok, Chiangmai in the North, 

Songkhla in the South, Nakomsawan in the central region, and 

Ubolratchathani in the Northeast. The emotional intelligence scores as a whole 

and those on the three main indicators could not significantly differentiate 

between male and female subjects. Emotional intelligence as a whole and 

results on the three main indicators were significantly different among the four 

age groups (12-17, 18-25, 26-40, and 41-60). The yotinger age group had 

lower emotional intelligence scores than those in the highest age group. The 

subjects who were married obtained significantly higher emotional 

intelligence scores than those who were single, separated, or divorced. The 
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subjects whose working status were at the executive level scored significantly 

higher than those whose working status was lower. 

Harrod and Scheer (2005) conducted a study on adolescent emotional 

intelligence in relation to demographic characteristics with 200 students 16-19 

years of age from three Midwestern USA high schools. The results showed 

that no significant relationship existed between Emotional Intelligence and age 

nor location of residence. Emotional intelligence levels were significantly 

higher for females than for males. The higher the level of mothers' and 

fathers' education, the higher the reported emotional intelligence. The results 

also indicated that as household income increased, so did the emotional 

intelligence scores. 

Family Influence 

The first social unit that a child is exposed to is the family. It is the sole 

relationship available to a child at the earliest stages of development. The 

interaction and emotional relationships between the child and parents will 

influence th~ child's expectations and responses in subsequent social 

relationships (Lerner, 2002). 

"Family ~ife is our first school for emotional learning, " writes Daniel 

Goleman (1995, p. 189). He describes in rich detail the scientific research that 

has led to our growing understanding of this field. "In this intimate caldron we 

learn how to f~el about ourselves and how others will react to our feelings; 

how to think about these feelings and what choices we have in reacting; how 

to read and express hopes and fears. This emotional schooling operates not 

just through the things parents say and do directly to children, but also in the 

models they offer for handling their own feelings and those that pass between 
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husband and wife. Some parents are gifted emotional teachers, others 

atrocious" (Goleman, 1995, p. 189). 

During this stage, the child is exposed to the beliefs, values, and 

attitudes that have been synthesized by the parents, which will later become an 

integrated part of the personality of the child. The different values, beliefs, 

socioeconomic class, religious affiliation, education, and sex of the parents 

also play a major role in shaping the personality of the child. The functions of 

the family are to promote the physical survival and health of the child, 

' 
ensurir:ig that he or she will live long enough to have children, to foster the 

skills and behavioral capacities that the child needs for economic self-

maintenance as an adult, and to foster behavioral capabilities for maximizing 

other cultural values, including morality, religion, achievement, wealth, 

prestige, and a sense of personal satisfaction (Lerner, 2002). 

As they grow, children learn to develop certain type of responses in 

order to ensure that their needs will be met. This is the point at which the 

development of a child's emotional ~tate becomes significant because they 

have limited capability for moral judgment to help them decide what behavior 

is appropriate. 

A study of four types of parenting patterns, which have been shown 

empirically to be associated with significantly different outcomes for 

teenagers, begin in early childhood (Baumrind, 1967). These four parenting 

patterns are as follows: 
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1. Authoritative Parents 

These are parents who combine adequate control . along with 

acceptance and child-centered involvement together. They exercise high levels 

of control in a positive manner and require their children to behave at 

intellectual and social levels consistent with their age and abilities. 

Authoritative parents combine their control and strong motivation with 

warmth, nurturance, and two-way communication. They solicit their children's 

opinion and feelings when family decisions are made, and they offer 

explanations and reasons for p~tive and restrictive measures whenever they 

feel these must be imposed. Research shows that children of such parents tend 

to be independent, self-assertive, friendly with peers, and cooperative with 

parents. They are likely to be successful both intellectually and socially, and 

they seem to enjoy life along with a strong motivation to achieve. 

RO /'f e,RI l. 

CIT 

2. Authoritarian Parents * 
Controlling and demanding,Parents simply assert their power without 

warmth, nurturance, or two-way communication. They attempt to control and 
' 

evaluate the behavior and attitudes of their children in accordance with a 

parent-centered set of standards: they value obedience, respect of authority, 

work, tradition, and preservation of order. Children of such parents tend to be 

moderately competent and responsible, but they also tend to be socially 

withdrawn and lack spontaneity and self-starting behaviors. The girls seem to 

be particularly dependent on their parents and lack achievement and 

motivation to succeed on their own. Boys from these families tend to be more 
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aggressive than other boys. Some studies also find a link between authoritarian 

parenting and low self-esteem in boys (Coopersmith, 1967). 

3. Indulgent Parents 

The third category consists of accepting, responsive, and child-

centered parents· who place few demands on their children. Such children are 

more positive in their moods and show more vitality than children of 

authoritarian families. However, eir behavior tends to be immature in that 

they lack impulse control, social responsibility, and self-reliance (Baumrind, 

1967). 

4. Neglecting Parents 

Most such parents are not neglecting in the extreme ways that would 

constitute child abuse. Rather, they are concerned with their own activities and 

uninvolved with those of their children: they are parent-centered rather than 

child-centered. This type parent might well not know their children's where-

abouts, activities, and associates when children are away from home. This type 

parent is comparatively uninterested in events at their children's schools. They 

have few daily conversations with their children, and they do not consider 

their children's opinion (Baumrind, 1967). 

Related local studies on Family Influence. 

According to Sanyavivat (2001 ), Thai parents are very protective. 

They do everything they can for their children. They think and decide for their 
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children in all important matters. Thai parents typically believe that the 

choices they have made for their children are for the best and always right. As 

a consequence, their children can become low in self-reliance, as well as 

passive, aimless, and submissive. Typical Thai parents fall between 

Authoritarian and Authoritative points along the scale described above. From 

this, it might be supposed that Thai children, whose authoritative parents are 

perceived as supportive, would have high emotional intelligence, perhaps 

higher than those children from more permissive societies. 

The study of parenting style and the effect on problematic behavior of 

children and adoleseents in educational institutions in Chiangmai by 

Narkwatchara (1987) revealed that Thai children raised by Authoritative 

parents do have less problematic behavior than those raised by Authoritarian 

or Indifferent parents. -
In adolescence, relationships in the family change over time. Parents 

were the closest persons for young children. Once children go to school, they 

start being exposed to new relationships with teachers and friends. 

Adolescents become less and less attached to their parents. Friends begin to 

play a more important role in their lives. Because they share the same 

interests, teenagers feel that peers understand them than their parents. 

In this research, further study of adolescents' perceptions of parental 

and peer group support was conducted and the scores were compared to 

emotional intelligence scores. 
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Adolescence and Peer Group Influence 

Adolescence 

Adolescence, according to Oxford Dictionary, is the period following 

the onset of puberty during which a young person develops from a child into 

an adult. The subjects the researcher has chosen for this study are students in 

Mattayom 1-6 (grade 7th-12~ in Triamudomsuksa Pattanakam School, with 

ages ranging between 12-18 years. One distinctive adolescent conflict includes 

the tension between searching for self-definition on one hand and the ·desire to 

be accepted by society and by significant othe~. Apart from the influence of 

family and the effect of the adolescent's developing Emotional Intelligence, 

his or her peer group is one of the major influences in the adolescent's 

thought, emotion and action. 

Most developmental psychologists believe that adolescence should be 

a period of"role experimentation" in which young persons can explore 

alternative behaviors, interests, and ideologies. Many beliefs, roles, and way 

of behaving may be experimented with, modified, and discarded in an attempt 

to shape an integral concept of the self. One of the major developmented tasks 

of adolescence is to create an identity strong enough to develop answers to the 

question "Who am I?" and "Where am I going?" Erikson (1968) uses the term 

"identity crisis" to refer to this active process of self-definition. 

Early Adolescence or Critical Period (Atkinson, Smith, & Bern, 1993) 

is the time when children's minds and thoughts begin to change. They become 

more independent, have their own peers, and are more socialized outside the 

family. The change in their psychological make-up will now depend on the 

environment, who they are with and what they have already learned rather 
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than only on how they have been brought up. They become more distanced 

from parents. 

Late Adolescence is when the development of minds and bodies are at 

their peak of change from childhood (Atkinson, Smith, & Bern, 1993). This 

period is the most critical because their minds and thoughts are being 

developed. External influences will determine their adulthood. During their 

late adolescent stage teenagers will try to imitate their modeling adults with 

behaviors such as smoking, drinking and methods of socializing. They start 

dressing the same as their parents or the peers whom they most want to 

imitate. As can be seen in shopping malls or tutor schools, adolescents wear 

clothes similar to their friends. Somehow it makes them feel like they belong 

and are a part of the group. 

Interrelated with the biological changes associated with adolescence 

are psychological changes (Steinberg, 2002). PsychologieaJ changes arise 

because adolescence is also an internal process. New characteristics of thought 

and emotions emerge. Cognition becomes abstract and hypothetical, and 

emotions involve feelings about sexuality and changing relationships. An 

important developmental task is to cope positively with these new 

psychological characteristics. To interact adaptively in the world, the 

adolescent needs to recognize abstractions and hypotheses as different from 

reality. And to avoid problems of health and adjustment, adolescents need to 

find ways to deal in socially acceptable ways with their sexuality. Thus 

psychological stress clearly effects adolescents in their social world and shows 

how complicated adolescence is. 
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Atkinson, Smith and Bern (1993) described adolescence as a period of 

problems. It is a period of "storm and stress" characterized by moodiness, 

inner turmoil, and rebellion. Teenagers tend to make rapid and inconsistent 

decisions without second thoughts or careful consideration. Their emotion will 

often be shown clearly without sufficient self-control and discipline. 

Peer Group Influence 

The process of affiliating with a peer group involves opening oneself 

up to the pressure and social influence of that group. As members of peer 

groups, adolescents find they have more influence than they would as 

individuals. They begin to understand social advantages and membership in 

peer groups increases their self worth and protects them from feelings of 

loneliness (Newman & Newman, 1979). RIEL 

Peers or adolescents of the same age form a social unit by generating 

ounique values and standards of behavior and a social structure of leaders and 

followers that ensures group goals will be met (Hartup, 1983). 

Adolescents' relationships with their peers have a profound influence 

on their behavior and development (Lerner, 2002). Adolescents who are 

disliked by peers, who are aggressive and disruptive, and who cannot establish 

good friendships are at risk for developing significant problems in adulthood. 

Morison and Masten (as cited in Lerner, 2002) said adolescents with poor peer 

relationships were more likely to drop out of school, to engage in delinquent 

behavior, and experience mental or behavioral problems than adolescents with 

good peer relationships. 
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Related local studies on Peer Group Influence 

In Thailan~ Pipatchukiat (1998) did research on factors related to the 

wellness level of Freshmen students at Thammasat University's Rangsit 

campus. It showed that the students habitually ask for help from their peer 

group. They constantly shared their experiences whether they were in 

happiness or sadness. Thus the subjects received strong support and guidance 

regarding how to react and respond to their problems. 

Sachdev (2004) studied the relationship between peer influence and 

moral development on juvenile delinquents. He found that there was a 

significant positive relationship between the level of peer influence and the 

level of moral development. From the findings, the more an individual was 

positively affected by peer influence, the higher was his/her moral 

development. 

In this review _of the literature, Emotional Intelligence, family 

influence and peer group support are brought together to show the need for 

further Thai research in these areas. The current research is intended to shed 
' 

light on this topic. 
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CHAPTER Ill 

RESEARCH METHODOLOGY 

Research Design 

This research focused on finding the relationship between the influence 

of family and peer group and Emotional Intelligence. The results of the 

research are based on sets of questionnaires. 

Population and Sample 

The popul~tion of this study includes Mattayom 1-6 (grade 7•h-12th) 

students of Triamudomsuksa Pattanakarn School, in the first term of the 2006 

school year. The subjects ranged in age from 12-19, consisted of both male 

and female, with a total number of 4,500 students. According to Yamane's 

formula (Yamane, 1967), a sample size of 368 students is estimated as 

adequate for valid generalization of results. Convenience random sampling 

was used to draw the sample. 

The researcher chosed Triamudomsuksa Pattanakam School because . 
the school is very well known. It is one of the fifty schools in the list of 

highest scoring schools of the 0-NET (Ordinary National Educational Test). 
0 

The students came from various family, social, and finacial backgrounds. 

Instruments for the Study 

The instruments used in this study consisted of a set with 3 parts: 

Part 1 : Demographic Data Questionnaire 

Part 2: Family and Peer Group Influence Questionnaires 

Part 3: Thai Emotional Intelligence Screening Test 
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Part 1: Demographic Data Questionnaire 

This instrument was designed by the researcher to collect relevant 

demographic data, which includes gender, age, level of education, religion, 

number of siblings, monthly allowance, sources of income and whom the 

participants lived with. 

Part 2: Family and Peer Group Influence Questionnaires 

2.1 Parental Attachment Questionnaire 

Kenny (1985) devised the Parental Attachment Questionnaire (P AQ). This 

questionnaire is used to assess parent and ~hild relationships. It is a 55-item 

questionnaire that assesses perceived parental availability, understanding, 

acceptance, respect, and facilitation of autonomy; interest in interaction with 

parents and affect toward parents during visits; help-seeking behavior in 

stressful situations; and satisfaction with help obtained from parents (Kenny, 

1985). RO RI l. 

The P AQ contains 3 scales derived from factor analysis: Affective Quality 

of Attachment, Parental Fostering of Autonomy, and Parental Role in 
0 

Providing Emotional Support. Test-retest reliability over a 2-week interval 

was .92 for the measure as a whole, and ranged from .82 to .91 for the three 
0 

scales (Kenny, 1990). Cronbach's alpha was .96 for Affective Quality of 

Attachment, .88 for Parental Fostering of Autonomy, and .88 for Parental Role 

in Providing Emotional Support (Kenny & Donaldson, 1991 ). Internal 

consistency for the PAQ was .93 for male and .95 for female college students 

(Kenny, 1987). Reversed-scored items are: 3, 6, 10, 11, 14, 16, 18, 20, 22, 23, 

25, 26, 27, 29, 31, 33, 34, 35, 38, 41, 43, 47, 52, 53, and 55. There are no 

norms for the PAQ. Higher scores indicate more attachment. 
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2.2 Inventory of Parent and Peer Attachment 

Armsden and Greenberg devised the Inventory of Parent and Peer 

Attachment (IPPA) in 1987. This questionnaire was used to determine the 

participants' level of attachment to their parent and their peers. 

For this study, the IPPA included the Peer Attachment scale only. The 

25-item scale has three subscales: Trust, Communication, and Alienation. The 

total scale scores were used. Participants were asked to rate, on a 5-point 

Likert scale, their relationship with their peer group. The items consist of self

descriptive statements with a Likert-style response format, ranging from 1 for 

"almost never or never true" to 5 for "almost always or always true". Reverse 

scoring applied for items 4, 5, 9, 10, 11, 18, 22, and 23. Higher scores indicate 

more attachment. 

The peer instrument yielded subscale alphas of 0.91 for Trust, 0.87 for 

Communication, and 0.72 for Alienation for the three scales, respectively. 

Hart (1998) found Cronbach alphas of0.92 for the Peer Attachment scale . 

. Parental Attachment Questionnaire and Inventory of Parent and Peer 

Attachment's Scale Rating 

The range of scores for the scale was 1 to 5 with the following description: 

s = Always true 

4 = Often true 

3 = Moderately true 

2 = Somewhat true 

1 = Not true 
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In reverse scoring, the scale ratings were as below: 

1 = Always true 

2 = Often true 

3 = Moderately true 

4 = Somewhat true 

5 = Not true 

Part 3: Thai Emotional Intelligence Screening Test 

The researcher selected this questionnaire which was developed by the 

Committee of the Department of Mental Health in Thailand. It has already 

been tested for efficacy and appropriateness for Thai people. It consists of a 

52-item scale with three subscales: Virtue, Competence, and Happiness. Each 

subscale consists of 18, 18, and 16 items respectively. Participants are asked to 

rate, on a 4-point scale ranging from "not true" (scale point 1) to" true" (scale 

point 4). * 0 

Wongpiromsarn, Lotrakul, Wanitrommanee, Inseeyoung, Sukmak, Usaha, 

Chaninyuthwong, Suwanmaitree, and Thongngen (2002) developed the Thai 

Emotional Intelligence Screening Test for Thai people aged 12-60 years. The 

initial sample consisted of 6,812 Thai people who were selected as 

representatives of those residing in Bangkok, Chiangmai in the North, 

Songkhla in the South, Nakomsawan in the central region, and 

Ubolratchathani in the Northeast. The findings of the study showed that the 

analysis of the discrimination index of all 52 items showed that they were able 

to differentiate between persons with low and high emotional intelligence 
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scores. The reliability coefficient of the whole set of test and the three main 

subsets were Cronbach alpha= 0.85, 0.75, 0.76 and 0.81; split-half(odd-even) 

reliablility = 0.84, 0.83, 0.86 and 0.71 respectively. The norms of the Thai 

Emotional Intelligence Screening Test were established and the range of 

normal scores was constructed for use with different age groups in the future. 

Thai Emotional Intelligence Screening Test's Scale Rating and Scoring 

Level " The range of scores for the scale was 1 to 4 with the following description: 

4 = True 

3 = Moderately true 

2 = Somewhat true 

1 = Not true RI l 

In reverse scoring, the scale ratings were as below: 

1 = True 0 A * 
2 = Moderately true 

59 ~~ 
'ti~~ 

3 = Somewhat true 

4 = Not true 

The scoring level is divided into 3 levels: 

Average score Rating level 

1.00-2.00 Cautionary 

2.01-3.00 Normal 

3.01-4.00 Optimal 
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Procedure of the study 

The research procedure consisted of the following steps: 

1. A pilot study was conducted to test the reliability of the Thai 

research instruments. The researcher tested the reliability of the questionnaires 

by distributing these to 30 Triamudomsuksa Pattanakarn School students. 

These 30 students were not included in the actual sampling of the study. To 

assess reliability, the researcher used Cronbach's coefficient Alpha scale. 

Cronbach's alpha is a widely used measure for assessing the reliability of 

psychometrically developed scales (Ko santisook, 2005). An acceptable alpha 

reliability coefficient should not be less than 0.60 and preferably higher than 

0.70. The reliability coefficient of this research was 0.87. This result led the 

researcher to accept the research instruments as reliable for use in this project 

study. -
2. The questionnaires were distributed between 18 - 22 September 

2006 to the students in the classroom. The researcher assisted in their 

administration. It took an average of 20 minutes for the students to complete 

the questionnaire. 

The researcher clarifies that, since the computed theoretically 

acceptable sample is N = 368, she opted to distribute more than the 

recommended number of questionnaires to accommodate for unreturned and 

invalid completed questionnaires. Out of a total of 400 questionnaires given 

out, 400 were accepted as valid. These 400 completed questionnaires were 

used in the study for analysis and interpretation. 

3. After completion of the collection process, the researcher began the 

process of statistical treatment of the data. 
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Statistical analysis 

The collected data were statistically analyzed using the Statistical 

Package for Social Sciences (SPSS) version 11.5. The questionnaire responses 

were subjected to the following statistical tools: 

1. Frequency and percentage distribution were used to analyze the 

respondents' demographic data. 

2. The t-test was utilized to compare significant differences between 

emotional intelligence and gender. 

3. Analysis of variance (ANOV A) was used to determine whether there 

were significant differences between emotional intelligence and age, 

level of education, religion, number of siblings, monthly allowance, 

source of income, and living conditions. 

4. Multiple regression · analysis was used to find the significant 

relationship between emotional intelligence and influence of family 

and peer group. 
BO Nerf 
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CHAPTER IV 

PRESENTATION OF FINDINGS 

This chapter presents the findings from the study of the influence of 

family and peer group on emotional intelligence of the students at 

Triamudomsuksa Pattanakarn School. 

The presentation and discussion of the findings are in the following 

order: 

Section}: Findings of respondents' demographic characteristics. 

Section2: Descriptive statistics of Parental Attachment Questionnaire, 

Inventory of Parental and Peer Attachment, and Thai Emotional 

Intelligence Screening Test. 

Section3: The statistical analyses of the relationship between emotional 

intelligence and the influence of family and peer group. 

Section I: Finding of Respondents' demographic characteristics: 

Table 1 

Frequency and Percentage Distrib!'tion of Demographic Variables 

Demographic variables ~ ~ . ~~t\$\S Frequency 

Sex . Male 175 
Female 225 
Total 400 

Age 13 88 
14 63 
15 76 
16 71 
17 61 
18 15 
Others: 12 26 
Total 400 

Level of education M.1 69 
M.2 65 
M.3 64 
M.4 69 
M.5 73 

Percent 
(O/o) 
43.8 
56.3 
100.0 
22.0 
15.8 
19.0 
17.8 
15.3 
3.8 
6.5 

100.0 
17.3 
16.3 
16.0 
17.3 
18.3 
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M.6 60 15.0 
Total 400 100.0 

Religion Buddhism 340 85.0 
Christianity 8 2.0 
Islam 51 12.8 
Others: Sikhism 1 0.3 
Total 400 100.0 

Number of siblings 1 75 18.8 
(Including the respondent) 2 199 49.8 

3 90 22.5 
4 29 7.3 
5 7 1.8 
Total 400 100.0 

Monthly Allowance Less than 1,000 50 12.5 
(Baht) 1,001-1,500 84 21.0 

1,501-2,000 69 17.3 
2,001-2,500 

"ty 
71 17.8 

~" 
2,501-3,000 52 13.0 
3,001-3,500 25 6.3 
3,501-4,000 15 3.8 

~ More than 4,000 34 8.5 
Total 400 100.0 

Sources of Allowance Parents 392 98.0 
Grandparents 6 1.5 
Scholarship 1 0.3 
Others 1 0.3 
Total 400 100.0 

Family Structue Both parents 319 79.8 
Father or mother 47 11.8 

LABO Grandparents · 7 1.8 

* Cousin 19 4.8 
Others Lf'\ d. 8 2.0 
Total 400 100.0 

0 

Table 1 shows the frequency and percentage distribution of the 

respondents' demographic variables, as derived from Part I of the research 

instrument, the Demographic Data Questionnaire. A breakdown of the 

demographics with corresponding results of findings is presented as follows: 

1. More than half of the respondents were female, represented by a 

higher percentage of 56.3%. Males numbered 43.8%. 

2. The age group of respondents was from 12-18 years old. 22% of 

the respondents were 13 years old. 19% of the respondents were 15 
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years old. 17.8% of respondents were 16 years old. 15.8% of 

respondents were 14 years old. 15.3% of respondents were 17 years 

old. 3.8% of respondents were 18 years old. The youngest were 12 

years old; they represented 6.5% of the sample. 

3. In level of education, the researcher found 18.3% of the 

respondents were studying in M.5; 17.3% were in M.l and M.4; 

16.3% were in M.2; 16% were in M.3; 15% were in M.6. 

4. More than 3/4 of the respondents (85%) were Buddhists; 12.8% 

were Muslim; 2% were Christian; and 0.3% were Sikh. 

5. Almost half of the respondents (49.8%) had 2 siblings; 22.5% had 

3 siblings; 18.8% were the only child; 7.3% had 4 siblings; 1.8% of 

the respondents had 5 or more siblings. S 
6. The results of monthly allowance question can be seen in Table 1. 

21 % of the respondents received 1,001-1,500 baht; 17 .8% received 

2,001-2,500 baht; 17.3% received 1,501-2,000 baht; 13% received 

2,501 -3,000 baht; 12.5% received less than 1,000 baht; 8.5% 

received more than 4,000 baht; 6.3% received 3,001-3,500 baht; 

and 3.8% received 3,501-4,000 baht. 

7. Almost all of the respondents (98%) received monthly allowance 

from their parents. 1.5% received it from grandparents. 0.3% 

received funds from scholarships; and one respondent received aid 

from a cousin. 

8. 80% of the respondents lived with both parents; 12.3% lived with 

father or mother; 6% lived with cousins; and 1. 7% lived with their 

grandparents. 
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Section2: Descriptive statistics of Parental Attachment Questionnaire, 

Inventory of Parental and Peer Attachment, and Thai Emotional Intelligence 

Screening Test: 

This section presents the results of findings derived from the students' 

responses to Part II and III of the research instrument, assessing parents and 

child relationships, measuring one's attachment to peers, and evaluating one's 

emotional intelligence. 

Table 2 

Mean and Standard Deviation of Parental Attachment Questionnaire 

A 55-item self-assessment scored on a Likert scale, ranging from 1 for "not 

true" to 5 for "always true" 
,. I 

- ~ 

I 
Statement x S.D. 

In general, my parents 
• -

1. are persons I can count on to provide I 2.14 1.134 
emotional support when I feel troubled. 

,' 

2. support my goals and interests. IT 2.12 1.063 

3. live in a different world. 
.. 

1.58 .892 
- t- I YOY 

• 6~ -

~~ 

4. understand my problems and concerns. 2.49 1.057 

5. respect my privacy. 2.55 1.035 

6. restrict my freedom or independence. 2.18 1.119 

7. are available to give me advice or guidance 
1.86 1.046 

when I want it. 

8. take my opinions seriously. 2.15 1.007 

9. encourage me to make my own decisions. 2.14 1.066 

10. are critical of what I can do. 3.01 1.134 

11. impose their ideas and values on me. 3.05 1.137 

12. have given me as much attention as I have 2.47 1.038 



Statement x S.D. 

wanted. 

13. are persons to whom I can express 
2.33 1.193 

differences of opinion on important matters. 

14. have no idea what I am feeling or thinking. 2.13 1.094 

15. have provided me with the freedom to 
2.41 1.166 

experiment and learn things on my own. 

16. are too busy or otherwise involved to help 
2.12 1.123 

me. 

17. have trust and confidence in me. 2.38 1.115 

18. try to control my life. SJ-,..~ 2.21 1.132 
<.; 

19. protect me from danger and difficulty 1.78 .936 

20. ignore what I have to say. 1.89 .993 

21. are sensitive to my feelings and needs. 3.09 1.019 

22. are disappointed in me. 1.96 .930 

23. give me advice whether or not I want it. c 3.80 1.036 

24. respect my judgement and decisions, even if 
2.59 1.012 different from what they would want. 

25. do things for me, which I coul~ do for~~'ft~ 1 , 2.85 1.181 myself. 
~ J01> ~ 

26. are persons whose expectations I feel 
3.05 1.145 

obligated to meet. 

27. treat me like a younger child. 2.48 1.264 

During recent visits or time spent together, my parents were persons 
... 
28. I looked forward to seeing. 2.38 1.241 

29. with whom I argued. 2.18 1.210 

30. with whom I felt relaxed and comfortable. 2.45 1.306 

31. who made me angry. 2.13 1.196 

32. I wanted to be with all the time. 2.48 1.351 
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Statement x S.D. 

33. towards whom I felt cool and distant. 1.77 1.188 

34. who got on my nerves. 1.69 .983 

35. who aroused feelings of guilt and anxiety. 1.96 1.134 

36. to whom I enjoyed telling about the things I 
2.36 1.287 

have done and learned. 

3 7. for whom I felt a feeling of love. 1.54 1.075 

38. I tried to ignore. 1.71 1.340 

39. to whom I confided my most personal 
2.05 1.187 

thoughts and feelings. 
" 

40. whose company I enjoyed. ' 2.41 1.285 

41. I avoided telling about my experiences. 1.82 .999 

Following time spent together, I leave my parents ••• 

42. with warm and positive feelings. 1.86 1.118 

43. feeling let down and disappointed by my 
1.68 1.138 family. 

I 

< -

When I have a serious problem or an important decision to make ... 

44. I look to my family for support, "9 ol. ~ 

encouragement, andLor guidance. $\I 2.22 1.194 

45. I seek help from a professional, such as a 
4.07 1.119 

therapist, school counselor, or clergy. 

46. I think about how my family might respond 2.58 1.098 and what they might say. 

4 7. I work it out on my own, without help or 2.44 1.079 
discussion with others. 

48. I discuss the matter with a friend. 2.98 1.096 

49. I know that my family will know what to do. 2.16 1.160 

50. I contact my family if I am not able to resolve 
the situation after talking it over with my 2.66 1.338 
friends. 
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Statement x S.D. 

When I go to my parents for help ... 

51. I feel more confident in my ability to handle 2.41 1.131 
the problems on my own. 

52. I continue to feel unsure of myself. 2.26 1.078 

53. I feel that I would have obtained more 2.35 1.160 understanding and comfort from a friend. 

54. I feel confident that things will work out as 2.28 1.148 long as I follow my parents' advice. 

55. I am disappointed with their response. 1.92 1.044 

Overall .. ,., 2.32 .457 
- lJ Jl 

Table 2 shows that the highest mean score was 4.07 in statement No. 

45: when the students had a serious problem or an important decision to make, 

they seek help from a professional, such as a therapist, school counselor, or 

clergy. In statement No. 37, students felt that their parents were persons for 

whom they felt a feeling of love had the lowest mean score of 1.54. And with 

the mean score of 1.58 and 1.68, students felt that their parents lived in a 

different world and they were feeling let down and disappointed by their 

family, respectively. 

The overall mean score of the Parental Attachment Questionnaire is 

2.32 (SD= 0.457). 
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Table 3 

Mean and Standard Deviation for Inventory of Parental and Peer Attachment 

A 25-item self-assessment scored on a Likert scale, ranging from 1 for "not 

true" to 5 for "always true" 

Statement x S.D. 

1. I like to get my friends' point of view on things 
2.55 1.042 

I am concerned about. 

2. My friends can tell when I am upset about 2.87 1.183 something. 

3. When we discuss things, my friends care about 
2.78 .942 

my point of view. 

4. Talking over my problems with my friends 
2.32 1.098 

makes me feel ashamed or foolish. 

5. I wish I had different friends. I 3.24 1.279 

6. My friends understand me. 
I 

2.44 1.009 

7. My friends help me to talk about my 2.68 1.092 
difficulties. RI 

8. My friends accept me as I am. 2.22 1.005 

9. I feel the need to be in touch with my friends 3.26 1.147 
more often. 

10. My friends do not understand what I am going 
2.41 1.039 

through these days. 0 

11. I feel alone or apart when I am with my 
1.90 1.034 

friends. 

12. My friends listen to what I have to say. 2.40 .974 

13. I feel my friends are good friends. 2.15 1.043 

14. My friends are fairly easy to talk to. 2.21 .995 

15. When I am angry about something, my friends 
2.62 1.045 

try to understand. 

16. My friends help me to understand myself 
2.78 1.075 

better. 
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Statement x S.D. 

17. My friends care about how I am. 2.91 1.186 

18. I feel angry with my friends. 2.01 .923 

19. I can count on my friends when I need to get 2.37 1.107 
something off my chest. 

20. I trust my friends. 2.36 1.026 

21. My friends respect my feelings. 2.47 1.008 

22. I get upset a lot more than my friends know 
2.36 1.171 

about. 

23. It seems as if my friends are irritated with me 2.08 1.075 for no reason. · 

24. I can tell my friends about my problems about 
2.66 1.135 

troubles. 

25. Ifmy friends know something is bothering me, 
2.60 1.129 they ask me about it. 

Overall 2.50 .508 

Table 3 shows that the range of the mean score of the peer group 

relationship is between 1.90 and 3.26. The highest mean score was 3.26 (SD= 

1.147) in statement No. 9: St~dents felt the need to be in touch with their 

friends more often had the highest mean score. The lowest mean score was 

1.90 (SD = 1.034) in statement No. 11: Student feeling alone or apart when 

they were with their friends. 

The overall mean score of the Inventory of Parental and Peer 

Attachment is 2.50 (SD = 0.508). 
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Table4 

Mean and Standard Deviation of Thai Emotional Intelligence Screening Test 

A 52-item self assessment scored on a Likert scale, ranging from 1 for "not 

true" to 4 for ''true" 

Statement x S.D. Score Level 

1. When I am in anger or anxiety, I can 
sense what is going to happen with 1.77 .769 Cautionary 
me. 

2. I am not capable of identifying the 
1.92 .803 Cautionary 

cause of my anger. 
. i'li. 

3. When I am prohibited from some 
certain action, I feel uncontrollably 2.25 1.119 Normal 
furious. 

4. I am patient in achieving my goal. 2.02 .744 Normal 

5. I often respond too seriously to small 
1.92 .843 Cautionary 

problems. 

6. When I am forced to do something I 
do not like, I will explain why and try 

2.40 .813 - Normal 
to persuade others to accept my 

,, 

reason. I 

7. I am capable of noticing the change 0 

in emotion of my significant others. 
1.90 .787 Cautionary 

8. I do not care for misery or problems 
1.87 .808 Cautionary 

of others whom I do not know. 

9. I reject others' action or behavior that 
is not pertinent to my own thinking or 1.74 .779 Cautionary 
belief. 

10. I am able to accept that people may 
have their own reason for not being 2.05 .824 Normal 
content with my action. 

11. I always have a feeling that people 
2.19 .795 Normal 

often demand too much attention. 

12. Even engaged in my own 2.12 .783 Normal 
responsibilities, I always manage to 
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Statement x S.D. Score Level 

attend to others' despair. 

13. It is common to take advantage of 
others when opportunity comes 1.88 .903 Cautionary 
about. 

14. I appreciate people's generosity 
1.59 .703 Cautionary 

towards me. 

15. I am able to say "I am sorry" when I 
1.59 .811 Cautionary 

do something wrong to others. 

16. I find it difficult to accept people's 
1.82 .809 Cautionary 

mistakes. 

17. I am willing to contribute to society 
even though I have to sacrifice my 2.13 .736 Normal 
personal benefit. 

~ 

18. I feel uncomfortable doing something 
1.85 .794 Cautionary 

for others. 

19. I do not know what I am good at. 2.23 .914 Normal 

20. Despite the difficulty of a task, I am 
2.22 .759 Normal 

sure I am capable of dealing with it. 

21. I feel hopeless when I do not achieve 
2.22 .751 Normal 

something. 

22. I feel worthwhile when carrying out 
1.61 .717 Cautionary 

some task with all my effort. 
a 

23. I do not surrender to obstacles and 
2.06 .820 Normal 

despair. 

24. Once I start on a task, I often fail to 
1.93 .756 Cautionary 

carry on. 

25. I always attempt to find the core 
cause of the problem without 

2.31 .729 Normal 
interference of my own belief or 
prejudice. 

26. Often times I cannot identify what 
3.05 1.145 Optimal 

makes me unhappy. 

27. I personally feel that decision-making 
2.48 1.264 Normal 

is difficult. 
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Statement x S.D. Score Level 

28. When engaged in multiple tasks, I 
2.10 .803 Normal 

can prioritize things. 

29. I feel awkward being with strangers. 2.63 .922 Normal 

30. I find the society with rules that are 
irrelevant to my belief or my 2.21 .867 Normal 
habituation intolerable. 

31. I can get to know people easily. 1.96 .829 Cautionary 

32. I have a lot of close friends whom I 
1.91 .862 Cautionary 

have known for a long time. 

3 3. I cannot express my needs to others. 2.27 .811 Normal 

34. I follow my needs without causing 
2.02 .827 Normal 

any trouble to others. 

35. I find it difficult to debate with others 
even I have adequate background on 2.23 .839 Normal 
the issue of discussion. 

36. When I disagree with others, I can 
explain why and persuade others 2.41 .787 Normal 
about my belief. 

3 7. I feel inferior to others. 2.00 .833 Cautionary 

38. I can perform my duty well regardless 
2.32 .727 Normal 

of which role I play. 

39. I am able to manage the assigned task 
2.12 .754 Normal 

at my best. 

40. I feel insecure when dealing with a 
2.38 .823 Normal 

difficult task. 

41. Even in the worse circumstances, I 
am confident that things will get 1.99 .780 Cautionary 
better. 

42. There is always a way out of all 
1.59 .747 Cautionary 

problems. 

43. In a stressful situation, I always turn 
the moment into a relaxing or 2.12 .786 Normal 
enjoyable one. 
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Statement x S.D. Score Level 

44. I always enjoy my activities during 
1.87 .811 Cautionary holidays or weekends. 

45. I feel discontented to see that people 
1.86 .800 Cautionary are granted higher value than I am. 

46. I am content with who I am. 1.76 .768 Cautionary 

4 7. I cannot find anything to do when I 2.22 .891 Normal am bored. 

48. When I am off wor~ I always engage 
1.75 .782 Cautionary in pleasurable activity. 

49. When I feel uncomfortable, I always 
1.95 .829 Cautionary have a way to relax. 

50. I am able to relax even after 
1.96 .776 Cautionary performing a tough duty. 

51. I cannot consider myself to be happy 2.07 .859 Normal until I have everything I want. 

52. I always feel anxious even when all 
2.16 .869 Normal problems are insignificant. 

"Ir Overall -.. , 2.03 .325 Normal -
Table 4 shows that the range of the mean score in emotional 

intelligence is in between 1.59 and 3.05. The highest mean score was 3.05 (SD 

= 1.145) in statement No. 26: Students often cannot identify what made them 

happy. The lowest mean score was 1.59 in statements No. 14, 15, and 42: 

Students appreciated people's generosity towards them; student were able to 

say "I am sorry" when they did something wrong to others; and there was 

always a way out of all problems. 

The overall mean score of the Thai Emotional Intelligence Screening 

Test is 2.03 (SD= 0.325). 



44 

Section3: Statistical analyses of the relationship between emotional 

intelligence and the influence of family and peer group 

Table 5 

Mean and Standard Deviation of Emotional Intelligence and Gender 

Male Female 

EI (175) (225) t- (Sig) 
Mean Mean value 
(x) 

S.D. 
(x) 

S.D. 

Emotional 2.06 .325 2.00 .323 1.909 .057 
Intelligence 

Significance at 0.05 level, P :5 0.05 • 
Research Hypothesis: There is a significant difference in emotional 

intelligence and gender. 

Of 400 respondents, as shown in Table 5, 175 male respondents had a 

mean score of 2.06 (SD = 0.325), while 225 female respondents had a mean 

score of 2.00 (SD = 0.323). The findings show that males had higher mean 

score of emotional intelligence than females. 

It can be seen from the results that gender does not have a significantly 

different effect on emotional intelligence scores. * The Research Hypothesis was rejected. 

Table 6 

Mean and Analysis of Variance of Emotional Intelligence and Age 

Mean Source of 
SS MS 

F- (Sig) Age 
(X > Variation test 

13 2.09 Between Groups 1.661 .277 2.676 .203 
14 1.95 Within Groups 40.641 .103 
15 1.97 Total 42.302 
16 2.06 
17 1.98 
18 2.05 
Others: 12 2.16 

Significance at 0.05 level, P :5 0.05 
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Research Hypothesis: There is a significant difference in emotional 

intelligence· and age. 

Table 6 shows the respondents at age 13 had a mean score of2.09. The . 

14-year-old groups had a mean score of 1.95. The 15, 16, 17, and 18 year-old 

group had a mean score 1.97, 2.06, 1.98, and 2.05 respectively. The 

respondents at 12 had the highest mean score: 2.16. These findings show that 

students aged 12 had a higher mean score of emotional intelligence than all 

other ages. 

It can be seen from the results that age does not have a significant 

effect on emotional intelligence scores. 

The Research Hypothesis was rejected. 

Q.. 
Table7 ~ 
Mean and Analysis of Variance of Emotional Intelligence and Level of 

Education 
CIT 

~ = 0 

o~ Mean Source of - l ) 
- Oii SS MS F-test (Sig) ~ u 

<'X> Variation I 
t = 
~ "" ~ 
M.1 2.13 Between Groups 2.107 .421 4.130* .001 
M.2 2.06 Within Groups 40.195 .102 
M.3 1.91 Total 42.302 
M.4 1.99 
M.5 2.07 
M.6 1.98 

•Significance at 0.05 level 

Research Hypothesis: There is a significant difference in emotional 

intelligence and level of education. 
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Table 7 shows the students in M.1 had the highest mean score of 2.13 

in emotional intelligence. Students in· M.2 had a mean score of 2.06. Students 

in M.3 had the lowest mean score of 1.91. Students in M.4, M.5, and M.6 had 

a mean score of 1.99, 2.07 and 1.98 respectively. It can be seen from the 

results that education level has a highly significant effect on emotional 

intelligence scores. 

Therefore, the Research Hypothesis was accepted. 

In order to identify significant differences between level of education 

for the significant levels of emotional intelligence, Scheffe multiple tests was 

conducted. The results are presented in Table 8. 

Table 8 

Multiple Comparisons of Means Between Emotional Intelligence and Level of 

Education -... I r-
'° 
_J~ 

Cl 
M.1 M.2 M.3 M.4 M.S M.6 c.. .2 

Q ..... Mean 
- OS ~ u .. = (X) 
~ "O 2.13 2.06 1.91 1.99 2.07 1.98 ~~ 

0 

M.l 2.13 , .2271* tT. 

- (.006) 
M.2 2.06 ;:;,j 

M.3 1.91 . 
M.4 1.99 
M.5 2.07 
M.6 1.98 

Follow up Scheffe comparisons indicated that there was a significant 

difference between the students in M.1 and the students in M.3 such that the 

students in M.l (mean score of2.13) had higher emotional intelligence than 

the students in M.3 (mean score of 1.91). 
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Table 9 

Mean and Analysis of Variance of Emotional Intelligence and Religion 

Religion 
Mean Source of SS MS F- (Sig) <x > Variation test 

Buddhism 2.03 Between Groups .077 .026 .240 .869 
Christianity 2.02 Within Groups 42.225 .107 
Islam 2.03 . Total 42.302 
Others: 2.30 
Sikhs 

Significance at 0.05 level, P::; 0.05 

Research Hypothesis: There is a significant difference in emotional 

intelligence and religion. 

Table 9 shows the Buddhist students shared the same mean score of 

2.03 in emotional intelligence. The Christian students had a mean score of 

2.02. And the Sikh student had the highest mean score of 2.30. It can be seen 

from the results that religion does not correlate a significant effect on the 

emotional intelligence. 
I I.. 

The Research Hypothesis was rejected. 

rr 

* 0 
Table 10 a\ilf. ~ S N C E l 9 6 9 at 

Mean and Analysis of Variance of Emotional Intelligence and Number of 

Siblings 

... 
~ ~ 

.= """- .e Mean Source of 
SS MS F-test (Sig> e C) ::s (x > Variation :s .... z 00 

1 1.94 Between Groups .888 :222 2.117 .078 
2 2.04 Within Groups 41.414 .105 
3 2.06 Total 42.302 
4 2.03 
5 or more 2.20 

Significance at 0.05 level, P ::; 0.05 
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Research Hypothesis: There is a significant difference in emotional 

intelligence and number of siblings. 

Table 10 shows that respondents, who represent a single child in the 

family had a mean score of 1.94. The respondents who had 2, 3 and 4 siblings 

had a mean score of2.04, 2.06 and 2.03 respectively. The students who had 5 

siblings or more had the highest mean score of 2.20 in emotional intelligence. 

The findings also show that number of siblings does not have a significant 

effect on the emotional intelligence scores. 

The Research Hypothesis was rejected. 

Table 11 

Mean and Analysis of Variance of Emotional Intelligence and Monthly 

Allowance -
.ea= C' -= = Mean Source of - ~ ~-= SS MS F-test (Sig) = Q 

(J ~ 
(X) Variation Q= e ~< 

Less than 2.17 Between Groups 2.831 .404 4.017* .000 
1,000 
1,001-1,500 2.03 Wi thin Groups 39.470 .101 
1,501-2,000 1.91 Total 42.302 
2,001 - 2,500 2.06 
2,501 -3,000 1.99 
3,001 - 3,500 2.16 
3,501 -4,000 1.97 
More than 1.97 
4,000 

•Significance at 0.05 level 

Research Hypothesis: There is a significant difference in emotional 

intelligence and monthly allowance. 

Table 11 shows that the students who received a monthly allowance of 

less than 1,000 baht had the highest mean score of 2.17 in emotional 
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intelligence. The students who received an allowance between 1,501 and 

2,000 baht per month had the lowest score of 1.91 in emotional intelligence. It 

can be seen from the result that monthly allowance has a highly significant 

effect on emotional intelligence scores. 

The Research Hypothesis was accepted. 

In order to identify significant differences between emotional 

intelligence and monthly allowance, Scheffe multiple test was conducted. The 

results were presented in Table 12. 

Table 12 

Multiple Comparisons of Means Between Emotional Intelligence and Monthly 

Allowance 
...._ 

Z" Q.. = = = = = = Cl = = = = = = = -= .,, = .,, = 'ti = OS = == .. .. .. .. .. -= = b5 ;9 = - N N ~ ~ ~ .... = 
-= ~ Ill = I I I I I I ~= 

~ ....:- - - - - - - a.. .. .... u Mean =~ = = = = = = = = = = (x) ~ ~ II) = 'ti = .,, ~ 
~ ~ 

.. M' .. 
M' - - N ~ 

= = < 2.17 2.03 1.91 2.06 1.99 2.16 1.97 1.97 

2.17 .2629* 
a c\iJp~ (.007) 
.;; 0 

~ 
;:)1 

v.io ' v.io ,,, . 
ii v .. 

i-l-

2.03 
I 
-o 
00 
qv:. --

1.91 
I 
-o 
00 
II) 0 
..... ~N 

2.06 
I 
-o 
00 
0 II') 

N'N' 
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1.99 
I -o 00 

VIO 
N'M' 

2.16 
I 

08 
q "'?, 
MM 

1.97 
I 

08 
V>O 
M'..£ 

~ 
1.97 

eo 
00 .r. -~~ ~ 

~ ~ 

Follow up Scheffe comparisons in Table 12 it indicates that there was 

significant difference in the students who received a monthly allowance less 

than 1,000 baht and the students who received a monthly allowance between 

1,501 - 2,000 baht such that the students who received 1,000 baht per month 

(mean score of 2.17) had higher emotional intelligence than the students who 

received between 1,501 - 2,000 baht per month (mean score of 1_.91). 

Table 13 Jf. ~ SINCE1969 

Mean and Analysis of Variance of Emotional Intelligence and Source of 

Monthly Allowance 

-... .... ~ 
e - ~ 
~ .C OS Mean Source of F-
~ = ~ (x) Variation 

SS MS 
test 

(Sig) 
::1 e e 
e~-

r:'1 < 
Parents 2.03 Between Groups .209 .070 .655 .580 
Grandparents 2.03 Within · Groups 42.093 .106 
Scholarship 1.80 Total 42.302 
Others; cousin 1.63 

Significance at 0.05 level, p ~ 0.05 
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Research Hypothesis: There is a significant difference in emotional 

intelligence and source of monthly allowance. 

Table 13 shows that students who received a monthly allowance from 

parents and grandparents shared the same highest mean score of2.03. Students 

who received scholarship aid had a mean score of 1.80. And another student 

who received a monthly allowance from his cousin had a mean score of 1.63. 

The findings also show that the source of monthly allowance does not have a 

significant effect on the emotional intelligence scores. 

The Research Hypothesis was rejected. 

Table 14 

Mean and Analysis of Variance of Emotional Intelligence and Family 

Structure -
Family Mean Source of 

SS MS F-
(Sig) 

Structure (x) Variation test 
Parents 2.01 Between Groups .425 .106 1.003 .406 
Father or Mother 2.09 Within Groups 41.876 .106 
Grandparents 2.10 Total 42.302 
Cousins 2.10 ~I - t 
Others 2.05 °'..JI. . < llf21..,, v S1gmficance at 0.05 le el, p _ 0.05 

Research Hypothesis: There is a significant difference in emotional 

intelligence and family structure. 

Table 14 shows that students who lived with grandparents and cousins 

shared the same highest mean score of 2.10 in emotional intelligence. Students 

who lived with parents had the lowest mean score of 2.01. The findings also 

show that family structure does not have a significant effect on the emotional 

intelligence scores. 

The Research Hypothesis was rejected. 
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Table 15 

Multiple Regression Analysis of Family Influence and Peer Group Influence 

with Emotional Intelligence 

Model J3 Beta t Sig. 

Constant 0.787 9.449 0.000* 
Family Influence 0.260 0.365 8.811 0.000* 
Peer Group Influence 0.252 0.395 9.514 0.000* 
R = 0.605 R' = 0.367 Std. Error of the Estimate = 0.2598 F = 
114.861 Sig. = 0.000* 
•Significant at 0.05 level 

Research Hypothesis: There is a significant relationship between 

emotional intelligence and the influence of family and peer group 

Table 15 shows that family influence and peer group influence have a 

highly significant effect on emotional intelligence (R = 0.605). Peer group 

influence had the greater effect (Beta = 0.395; t = 9.514; p S 0.05). Family 

influence also had a significant effect (Beta= 0.365, t = 8.811; p S 0.05). 

The Research Hypothesis is accepted. There is a significant 

• relationship between emotional intelligence and the influence of family and 

peer group. 
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The purposes of the study were to assess the level of Emotional 

Intelligence, and to investigate the significant relationship between the 

influence of family and peer group on Emotional Intelligence of students at 

Triamudomsuksa Pattanakam School. 

The results revealed that there was a significant relationship between 

the influence of family and peer group on emotional intelligence of students at 

Triamudomsuksa Pattanakam School. In Thailand, it is said that parents are 

the first teachers of their children. Children learn and absorb behaviors and 

attitudes from their parents. From childhood to early adolescence, children 

spend most of the time with their parents. Hence the experiences and feelings 

of the students in relationship with their parents influenced their ability to live 

a pleasant and dynamic life. In addition, peer group influence had a greater 

effect than family influ~nce. As Morison and Masten (as cited in Lerner, 2002) 

say, adolescents' relationships with their peers have a profound influence on 

their behavior and dev~lopment. At ages 12-18, students become more 

independent, have their own peers, and feel a need to be more in touch with 

their friends. Parents have decreasing roles in their children's life as they grow 

to adulthood. Thus, the adolescent students in this study turned out to be more 

attached to their peers than to their parents. 

Additionally, the subjects had a normal level of emotional intelligence 

(2.03). The emotional intelligence level was slightly higher for male 
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participants than for females, although there was no significant difference 

between emotional intelligence and gender. 

Goleman ( 1995) suggests that emotional intelligence increases with 

age. Carson and Birkenmeire (2000) found that older individuals did not report 

significantly higher levels of emotional intelligence than younger ones, which 

maybe due to limited variance in the sample. In this study, students' emotional 

intelligence did not increase with age. Since this research did not study the 

same sample over a period of time, there might be some other aspects that 

influence emoti_onal intelligence. However, in this study there was no 

significant difference between emotional intelligence and age. 

The findings showed that the emotional intelligence level was normal 

in different religions. However, students who had more than one sibling had 

higher emotional intelligence levels than students who were an only child. 

Furthermore, from the Thai Emotional Intelligence Screening Test, 

statement No. 14, the test showed that students were not aware of how to 

appreciate people' s generosity and statement No. 15, they were not able to say . 
sorry when they did something wrong to others. On Question 42, students also 

did not feel that there was always a way out to all problems. This is explained 

as a lack of ability to see things optimistically or to hope. Moreover, on 

Question 26, it was moderately true that oftentimes students could not identify 

what made them unhappy. 

The findings from the Parental Attachment Questionnaire showed that 

students did not have a good relationship with their parents as they felt that 

they lived in different worlds, and that they felt cool and distant towards their 

parents, and tried to ignore them. Their parents were persons who aroused 
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feelings of guilt and anxiety, who got on their nerves and who they avoided 

telling about their experiences. 

Although this study only looked at one particular school, the end 

results could be valuable information for other Thai schools, teachers, school 

counselors and parents to help their students or children in terms of developing 

or improving the relationships between students and their families as well as 

their relationships with their peer group. Also, the research could be a 

guideline for more in-depth investigation for those who want to study these 

variables with other subjects or in differen~ situations. 

Conclusion and Recommendations 

Findings indicate that there were significant differences in students' 

emotional intelligence and level of education, and monthly allowance. The 

study did not show significant differences in students' emotional intelligence 

and sex, age, religion, number of siblings, source of allowance or family 

structure. In a multiple regression model, each independent variable (family 

influence and peer group influence) had significant effect on the predictiol} of 

emotional intelligence. 

Based on the findings of this study, the following recommendatio~s 

can be made: 

Recommendations 

1. Parents should model emotional intelligence themselves. Children will 

see how they respond to many situations, and they will see whether 

their parents are aware of their own feelings and the feelings of others. 

2. Parents should be willing to be part of the solution to the problem and 

practice being non-judgmental. If their children make a mistake, 



I 

56 

parents should try to listen and understand their children's problems 

without harsh judgment. Rather, parents should be very supportive and 

teach children choices for dealing with their problems. 

3. Parents should support and encourage their children to participate in 

activities with friends or other people. This helps them develop their 

emotional intelligence. 

4. School is also an important location that will help promote students' 

emotional intelligence. In addition to improving curriculum to enhance 

Intelligent Quotients in students, schools should organize activities 

such as sport clubs, music clubs, workshops or seminars in relation to 

emotional development. 

5. Students should learn to differentiate between good and bad in their 

friend's personality, so that they can adjust themselves and act 

appropriately according to each individual. Learning positive values is 

part of enhancing emotional intelligence. 

Recommendation for Further Studies 

1. In this study, the researcher only focused on the influence of family 

and peer group. Other influences such as educational institutions, 

media, social status, parents' educational level, or household income 

should be studied to see if they affect the emotional intelligence also. 

2. Emotional intelligence can be developed in every age. Most studies 

focus on emotional intelligence in children, teenagers, and adults 

through middle age. There should be a study on emotional intelligence 

in retirees and their relationships in the family. The results might help 

us understand the gap between retirees and their family members. 
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3. There should be studies comparing people's Intelligent Quotients and 

their Emotional Intelligence. If there is a difference in levels of 

Intelligence Quotient and Emotional Intelligence, how will they affect 

the course of people's lives? 

4. Future studies in Thailand could examine the nature of family and peer 

relationships in order to support these relationships in appropriate 

ways. 

Scope and Limitation of the Study 

1. The study focuses on the relationship between the Influences of Family 

and Peer Group on Emotional Intelligence of students in Mattayom 1-6 

at Triamudomsuksa Pattanakarn School. ,A 

2. The sample of this study is limited to the students of Triamudomsuksa 

Pattanakarn School. Therefore, the result cannot be generalized. 

3. There are not many Thai studies and resources about Thai peoJ*'s 

Emotional Intelligence available to researchers. 

4. There is an altemati~e way of calculating the score of the Parental 

Attachment Test and the Inventory of Parental and Peer Attachment 

Test by adding up the total scores for an alternative result. 
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Table 16: Frequency and Percentage of Parental Attachment Questionnaire 

Frequency and Percentage 

Statement Somewhat Moderately Often Always 
Not true 

True True True True 

In e.eneral, my parents . . . 
152 119 56 69 4 

I. are persons I can count on (38.0) (29.8) (14.0) (17.3) (l.O) 
to provide emotional 
support when I feel 
troubled. 

131 152 64 43 10 
2. support my goals and 

(32.8) (38.0) (16.0) (10.8) (2.5) 
interests. 

7 12 32 102 247 
3. live in a different world. (1.8) (3.o) (8.0) (25.5) (61.8) 

76 138 109 67 10 
4. understand my problems (19.0) (34.5) (27.3) (16.8) (2.5) 

and concerns. 
~ 

' 65 140 116 69 10 
5. respect my privacy. 

(16.3) (35.0) I (29.0) (17.3) (2.5) 
16 41 72 139 132 

6. restrict my freedom or (4.0) (10.3) (18.0) (34.8) (33.0) 
independence. 

196 107 60 29 8 
7. are available to give me (49.0) (26.8) (15.0) (7.3) (2.0) 

advice or guidance when I 
want it. 

127 130 100 40 3 
8. take my opinions seriously. (31.8) (32.5) (25.0) (10.0) (0.8) 

134 137 78 42 9 
9. encourage me to make my (33.5) (34.3) (19.5) (10.5) (2.3) 

own decisions. 

51 81 112 132 24 
10. are critical of what I can 

(12.8) (20.3) (28.0) (33.0) (6.0) 
do. 

44 98 129 91 38 
11. impose their ideas and 

(11.0) (24.5) (32.3) (22.8) (9.5) 
values on me. 

77 141 108 67 7 
12. have given me as much 

(19.3) (35.3) (27.0) (16.8) (1.8) 
attention as I have wanted. 

128 108 86 61 17 
13. are persons to whom I can (32.0) (27.0) (21.5) (15.3) (4.3) 

express differences of 
opinion on important 
matters. 

16 36 64 152 132 
14. have no idea what I am 

(4.0) (9.0) (16.0) (38.0) (33.0) 
feeling or thinking. 

102 136 77 67 18 
15. have provided me with the 

(25.5) (34.0) (19.3) (16.8) (4.5) 
freedom to experiment and 
learn things on my own. 

15 44 56 143 142 
16. are too busy or otherwise (3.8) (11.0) (14.0) (35.8) (35.5) 

involved to help me. 
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95 146 91 49 19 
17. have trust and confidence (23.8) (36.5) (22.8) (12.3) (4.8) 

in me. 

18 37 88 126 131 
18. try to control my life. (4.5) (9.3) (22.0) (31.5) (32.8) 

194 126 57 18 5 
19. protect me from danger and (48.5) (31.5) (14.3) (4.5) (1.3) 

difficulty 

9 20 63 134 174 
20. ignore what I have to say. (2.3) (5.0) (15.8) (33.5) (43.5) 

25 83 153 107 32 
21 . are sensitive to my feelings (6.3) (20.8) (38.3) (26.8) (8.0) 

and needs. 

10 20 44 194 132 
22. are disappointed in me. (2.5) (5.0) (11.0) (48.5) (33.0) 

116 148 82 48 6 
23. give me advice whether or (29.0) (37.0) (20.5) (12.0) (1.5) 

not I want it. 

51 137 133 60 13 
24. respect my judgement and (14.3) (34.3) (33.3) (15.0) (3.3) 

decisions, even if different 
from what they would 
want. 

39 88 96 129 48 
25. do things for me, which I (9.8) (22.0) (24.0) (32.3) (12.0) 

could do for myself. 

52 86 119 114 29 
26. are persons whose (13.0) (21.5) (29.8) (28.5) (7.3) 

expectations I feel 
obligated to meet. 

33 61 80 117 109 
27. treat me like a younger (8.3) (15.3) (20.0) (29.3) (27.3) 

child. 

During recent visits or time spent ~ 
together, my parents were persons Ncn 
... 

124 109 85 109 124 
28. I looked forward to seeing. (31.0) (27.3) (21.3) (27.3) (31.0) 

28 38 52 141 141 
29. with whom I argued. (7.0) (9.5) (13.0) (35.3) (35.3) 

125 103 72 67 33 
30. with whom I felt relaxed (31.3) (25.8) (18.0) (16.8) (8.3) 

and comfortable. 

26 31 65 124 154 
31. who made me angry. 

(6.5) (7.8) (16.3) (31.0) (38.5) 
129 93 73 65 40 

32. I wanted to be with all the 
(32.3) (23.3) (18.3) (16.3) (10.0) 

time. 

22 26 36 69 247 
33. towards whom I felt cool 

(5.5) (6.5) (9.0) (17.3) (61.8) 
and distant. 

11 18 30 119 222 
34. who got on my nerves. (2.8) (4.5) (7.5) (29.8) (55.5) 

17 33 49 121 180 
35. who aroused feelings of (4.3) (8.3) (12.3) (30.3) (45.0) 

guilt and anxiety. 

133 108 70 58 31 
36. to whom I enjoyed telling 

(33.3) (27.0) (17.5) (14.5) (7.8) 
about the thin2S I have 
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done and learned. 

297 44 25 16 18 
37. for whom I felt a feeling of 

(74.3) (11.0) (6.3) (4.0) (4.5) 
love. 

43 13 20 32 292 
38. I tried to ignore. 

(10.8) (3.3) (5.0) (8.0) (73.0) 
170 118 60 27 25 

39. to whom I confided my (42.5) (29.5) (15.0) (6.8) (6.3) 
most personal thoughts and 
feelings. ' 

124 112 75 55 34 
40. whose company I enjoyed. 

(31.0) (28.0) (18.8) (13.8) (8.5) 
12 15 53 130 190 

41. I avoided telling about my 
(3.0) (3.8) (13.3) (32.5) (47.5) 

experiences. 

Following time spent together, I 
leave mv parents ... 

14 214 83 63 26 
42. with warm and positive 

(53.5) (20.8) (15.8) (6.5) (3.5) 
feelings. 

l\ . 
23 17 26 78 256 

43. feeling let down and 
(5.8) (4.3) (6.5) (19.5) (64.0) 

disappointed by my family. 

When I have a serious problem or an 
important decision to make . . . 

20 138 127 63 52 
44. I look to my family for 

(34.5) (31.8) (15.8) (13.0) (5.0) 
support, encouragement. 

~ 

and/or guidance. 

15 33 48 117 187 
45. I seek help from a (3.8) (8.3) (12.0) (29.3) (46.8) 

professional, such as a 
therapist. school counselor, 
or clergy. 

76 118 116 77 13 
46. I think about how my 

(19.0) (29.5) (29.0) (19.3) ' (3.3) 
family might respond and 
what they might say. 

19 52 91 164 74 
4 7. I work it out on my own, 

(4.8) (13.0) (22.8) (41.0) (18.5) 
without help or discussion 
with others. 

47 81 125 126 21 
48. I discuss the matter with a 

(11.8) (20.3) (31.3) (31.5) (5.3) 
friend. 

148 121 65 52 14 
49. I know that my family will 

(37.0) (30.3) (16.3) (13.0) (3.5) 
know what to do. 

106 91 77 86 40 
50. I contact my family ifl am 

(26.5) (22.8) (19.3) (21.5) (10.0) 
not able to resolve the 
situation after talking it 
over with my friends. 

When I go to my parents for help ... 
11 106 115 100 68 

51. I feel more confident in my (26.5) (28.8) (25.0) (17.0) (2.8) 
ability to handle the 
problems on my own. 
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18 41 67 176 
52. I continue to feel WlSure of (4.5) (10.3) (16.8) (44.0) 

myself. 

28 38 82 151 
53. I feel that I would have (7.0) (9.5) (20.5) (37.8) 

obtained more 
understanding and comfort 
from a friend. 

124 123 88 48 
54. I feel confident that things (31.0) (30.8) (22.0) (12.0) 

will work out as long as I 
follow my parents' advice. 

13 23 55 135 
55. I am disappointed with (3.3) (5.8) (13.8) (33.8) 

their response. 

Table 17: Frequency and Percentage oflnventory of Parental and Peer 
Attachment 

<-.~ \~ 
~ Frequency and Percentage 

Statement .Somewhat Moderately Often 
Not true True True True 

61 154 103 70 
1. I like to get my friends' point of 

(15.3) (38.5) (25.8) (17.5) 
view on things I am concerned 
about. 

54 115 95 103 
2. My friends can tell when I am 

(13 .5) (28.8) (23.8) (25.8) 
upset about something. 

31 124 159 73 
3. When we discuss things, my (7.8) (31.0) (39.8) (18.3) 

friends care about my point of 
view. 

17 44 90 147 
4. Talking over my problems with (4.3) (11.0) 1 ~ (22.5) (36.8) 

my frieads makes me feel 
ashamed or foolish. 

84 91 105 77 o5. I wish I had different friends. (21.0) (22.8) (26.3) (19.3) 
79 137 119 60 

6. My friends understand me. (19.8) (34.3) (29.8) (15.0) 
64 114 126 79 

7. My friends help me to talk (16.0) (28.5) (31.5) (19.8) 
about my difficulties. 

109 148 93 46 
8. My friends accept me as I am. (27.3) (37.0) (23.3) (11.S) 

73 86 136 82 
9. I feel the need to be in touch (18.3) (21.5) (34.0) (20.5) 

with my friends more often. 

14 48 102 159 
10. My friends do not understand (3.5) (12.0) (25.5) (39.8) 

what I am going through these 
days. 

5 37 54 120 
11. I feel alone or apart when I am (1.3) (9.3) (13.5) (30.0) 

with my friends. 

67 

98 
(24.5) 

101 
(25.3) 

17 
(4.3) 

174 
(43.5) 

Always 
True 

12 
(3.0) 

33 
(8.3) 

13 
(3.3) 

102 
(25.5) 

43 
(10.8) 

5 
(1.3) 

17 
(4.3) 

4 
(1.0) 
23 

(5.8) 

77 
(19.3) 

184 
(46.0) 
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81 135 128 54 2 
12. My friends listen to what I have (20.3) (33.8) (32.0) (13.5) (0.5) 

to say. 

132 130 92 39 7 
13. I feel my friends are good (33.0) (32.5) (23.0) (9.8) (1.8) 

friends. 

115 131 111 40 3 
14. My friends are fairly easy to (28.8) (32.8) (27.8) (10.0) (0.8) 

talk to. 

59 130 129 67 15 
15. When I am angry about (14.8) (32.5) (32.3) (16.8) (3.8) 

something, my friends try to be 
understanding. 

51 111 135 82 21 
16. 16. My friends help me to (12.8) (27.8) (33.8) (20.5) (5.3) 

understand myself better. 

57 94 114 99 36 
17. My friends care about how I 

(14.3) (23.5) (28.5) (24.8) (9.0) 
am. 

5 24 71 172 128 
18. I feel angry with my friends. (1.3) (6.0) (17.8) (43.0) (32.0) 

105 126 96 63 10 
19. I can count on mY. friends when (25.3) (31.5) (24.0) (15.8) (2.5) 

I need to get something off my 
chest. 

88 149 101 55 7 
20. I trust my friends. (22.0) (37.3) (25.3) (13.8) (1.8) 

74 137 124 58 7 
21. My friends respect my feelings. 

(18.5) (34.3) (31.0) (14.5) (1.8) 
26 44 82 142 106 

22. I get upset a lot more than my (6.5) (11.0) (20.5) (35.5) (26.5) 
friends know about. 

15 30 68 146 141 
23. It seems as if my friends are (3.8) (7.5) (17.0) (36.5) (35.3) 

irritated with me for no reason. 

74 109 ll5 84 18 
24. I can tell my friends aoout my 

(18.5) (27.3) ' ~ (28.8) (21 .0) (4.5) 
problems about troubles. 

80 110 118 75 17 
25. If my friends know something 

(20.0) (27.5) (29.5) (18.8) (4.3) 
is bothering me, they ask me ~bout 
it. 
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Table 18: Frequency and Percentage of Thai Emotional Intelligence Screening 

Test 

Frequency and Percenw e 

Statement 
Not true 

Somewhat Moderately 
True 

True True 

171 157 67 5 
1. When I am in anger or anxiety, I can (42.8) (39.3) (16.8) (1.3) 

sense what is going to happen with me. 

17 64 191 128 
2. I am not capable of identifying the (4.3) (16.0) (47.8) (32.0) 

cause of my anger. 

105 - 188 107 
3. When I am prohibited from some (26.3) (47.0) (26.8) 

certain action, I feel uncontrollably 
furious. 

102 194 99 5 
4. I am patient in achieving my goal. (25.5) (48.5) (24.8) (1.3) 

21 65 177 137 5. I often respond too seriously to small (5.3) (16.3) (44.3) (34.3) 
problems. 

58 151 165 26 
6. When I am forced to do something I do (14.5) (37.8) (4 1.3) (6.5) 

not like, I will explain why and try to 
persuade others to accept my reason. 

134 182 73 11 
7. I am capable of noticing the change in 

(33.5) (45.5) (18.3) (2.8) 
emotion of my significant others. 

14 66 175 145 
8. I do not care for misery or problems of 

(3.5) (16.5) (43.8) (36.3) 
others whom I do not know. 

7 62 152 179 
9. I reject others' action or behavior that is (1.8) (15.5) (38.0) (44.8) 

not pertinent to my own thinking or 
0 

belief. 

Jl3 167 107 13 
10. I am able to accept that people may (28.3) (41.8) (26.8) (3.3) 

have their own reason for not being 
content with my action. 

30 82 223 65 
11. I always have a feeling that people (7.5) (20.5) (55.8) (16.3) 

often demand too much attention. 

93 177 121 9 
12. Even engaged in my own 

(23.3) (44.3) (30.3) (2.3) 
responsibilities, I always manage to 
attend to others' despair. 

26 65 147 162 
13. It is common to take advantage of 

(6.5) (16.3) (36.8) (40.5) 
others when opportunity comes about. 

212 144 41 3 
14. I appreciate people's generosity towards 

(53.0) (36.0) (10.3) (0.8) 
me. 

234 105 50 11 15. I am able to say "I am sorry" when I do (58.5) (26.3) (12.5) (2.8) 
something wrong to others. 

-
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16 54 174 156 
16. I find it difficuh to accept people's (4.0) (13.5) (43.5) (39.0) 

mistakes. 

79 195 120 6 
17. I am willing to contribute to society (19.8) (48.8) (30.0) (1.5) 

even though I have to sacrifice my 
personal benefit. 

16 53 188 143 
18. I feel uncomfortable doing something (4.0) (13.3) (47.0) (35.8) 

for others. 

39 108 161 92 
19. I do not know what I am good at. (9.8) (27.0) (40.3) (23.0) 

73 171 149 7 
20. Despite the difficulty of a task, I am (18.3) (42.8) (37.3) (1.8) 

sure I am capable of dealing with it. 

26 89 233 52 
21. I feel hopeless when I do not achieve (6.5) (22.3) (58.3) (13.0) 

something. 

208 141 49 2 
22. I feel worthwhile when carrying out (52.0) (35.3) (12.3) (0.5) 

some task with all my effort. 

109 169 109 13 
23. I do not surrender to obstacles and (27.3) (42.3) (27.3) (3.3) 

despair. 

14 59 212 115 
24. Once I start on a task, I often fail to (3.5) (14.8) (53.0) (28.8) 

carry on. 

52 182 155 11 
25. I always attempt to find the core cause (13.0) (45.5) (38.8) (2.8) 

of the problem without interference of 
my own belief or prejudice. 

35 91 187 87 
26. Often times I cannot identify what (8.8) (22.8) (46.8) (21.8) 

makes me unhappy. 

81 205 89 25 
27. I personally feel that decision-making is (20.3) (5 1.3) (22.3) (6.3) 

difficult. 0 

99 175 114 12 28. When engaged in multiple tasks, I can (24.8) (43.8) (28.5) (3.0) 
prioritize things. 

83 126 151 40 
29. I feel awkward being with strangers. (20.8) (31 .5) (37.8) (10.0) 

37 92 192 79 
30. I find the society with rules that are (9.3) (23.0) (48.0) (19.8) 

irrelevant to my belief or my 
habituation intolerable. 

132 167 87 14 
31. I can get to know people easily. (33.0) (41.8) (21.8) (3.5) 

159 130 101 10 
32. I have a lot of close friends whom I (39.8) (32.5) (25.3) (2.5) 

have known for a long time. 

35 95 213 57 33. I cannot express my needs to others. (8.8) (23.8) (53 .3) (14.3) 
122 160 107 11 

34. I follow my needs without causing any (30.5) (40.0) (26.8) (2.8) 
trouble to others. 

31 105 190 74 
35. I find it difficult to debate with others (7.8) (26.3) (47.5) (18.5) 

even I have adequate background on the 
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issue of discussion. 

58 135 190 17 
36. When I disagree with others, I can (14.5) (33.8) (47.5) (4.3) 

explain why and persuade others about 
my belief. 

22 73 189 116 
37. I feel inferior to others. (5.5) (18.3) (47.3) (29.0) 

so 185 153 12 
38. I can perform my duty well regardless (12.5) (46.3) (38.3) (3.0) 

of which role I play. 

84 191 117 8 
39. I am able to manage the assigned task at (21.0) (47.8) (29.3) (2.0) 

my best. 

36 134 178 52 
40. I feel insecure when dealing with a (9.0) (33.5) (44.5) (13.0) 

difficult task. 

117 178 98 7 
41. Even in the worse circumstances, I am 

(29.3) (44.5) (24.5) (1.8) 
confident that things will get better. 

22 1 126 48 5 
42. There is always a way out of all 

(55.3) (31.5) (12.0) (1.3) 
problems. 

94 172 126 8 
43. In a stressful situation, I always turn the (23.5) (43.0) (31.5) (2.0) 

moment into a relaxing or enjoyable 
one. 

152 155 85 8 
44. I always enjoy my activities during 

(38.0) (38.8) (21 .3) (2.0) 
holidays or weekends. 

16 56 185 143 
45. I feel discontented to see that people are (4.0) (14.0) (46.3) (35.8) 

granted higher value than I am. 

169 168 54 9 
46. I am content with who I am. (42.3) (42.0) (13.5) (2.3) 

40 93 183 84 
47. I cannot find anything to do when I am 

(10.0) (23.3) (45.8) (21 .0) 
bored. 

175 156 61 8 
48. When I am off work, I always engage in 

(43.8) (39.0) (15.3) (2.0) 
pleasurable activity. 

135 161 92 12 
49. When I feel uncomfortable, I always 

(33.8) (40.3) (23.0) (3.0) 
have a way to relax. 

119 189 82 10 
50. I am able to relax even after performing (29.8) (47.3) (20.5) (2.5) 

a tough duty. 

26 85 181 108 
51. I cannot consider myself to be happy (6.5) (21.3) (45.3) (27.0) 

until 1 have everything I want. 

34 88 189 89 
52. I always feel anxious, even when all 

(8.5) (22.0) (47.3) (22.3) 
problems are insignificant. 
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THE ASSUMPTION UNIVERSITY LIBRAAY 

Questionnaire 

Title "The Influence of Family and Peer Group on Emotional Intelligence" 

Part I Personal Information 

Direction: Please answer these questions by check the ../ in the box. 

1. Gender 0 1. Male 0 2. Female 

2.Age a t. 13 

0 4. 16 

0 2. 14 

0 5. 17 

0 7. Others, specify _____ _ 

0 3. 15 

0 6. 18 

3. Level of Education 0 1. Mattayom l 

0 3. Mattayom 3 

~ 0 5. Mattayom 5 

0 2. Mattayom 2 

0 4. Mattayom 4 

0 6. Mattayom 6 

"' 4. Religioun 0 1. Buddhist 

0 3. Islamic 

5. Number of Siblings (including you) 

0 l. I 0 2.2 
A 

0 4. 4 

* 
0 5. 5 or more 

6. Monthly Allowance 

0 2. Christian 

a 4. Others, specify __ _ 

0 3.3 

0 I. Below 1,000 baht 0 2. 1,001-1,500 baht 

a 3. 1,501-2,000 baht a 4. 2,001-2,500 baht 

a 5. 2,501-3,000 baht a 6. 3,001-3,500 baht 

0 7. 3,501-4,000 baht 0 8. More than 4,000 baht 

7. Source oflncome 

a 1. Parents 

0 4. Scholarship 

0 2. Grandparents 0 3. Part-time job 

0 5. Others, specify ____ _ 

73 

8. You are living with 

0 1. Parents 

0 4. Cousins 

D 2. Father or Mother 0 3. Grandparents 

0 5. Others, specify ____ _ 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

Part II 

2.1 Parental Attachment Questionnaire 
Direction: Item 1-55 

74 

The following items contain statements that describe family relationships and 
the kind of feelings and experiences. Please respond to each item by using "°' to 
the right of each statement that best describes your parents, your relationship 
with your parents, and your experiences and feelings. If only one parent is 
living, or if your parents are divorced, respond with reference to your living 
parent or the parent with whom you feel closer. 

Statement Not true 
Somewhat Moderately Often Always 

True True True True 

In general, my parents ••• 

are persons I can count on to 
\:J ~. . 

provide emotional support 

~ when I fee) troubled. 

support my goals and interests. 
Fl 

live in a different world. ·~, 
~~ 

understand my problems and 
r 1----. 

concerns. 

respect my privacy. R 

restrict my freedom or L 
independence. 

are available to give me advice I Y6'1 ,_ 
or guidance when I want it. 01 

~ _J<~ 

take my opinions seriously. 
C)j t>'-1. 

encourage me to make my own 
decisions. 

I 0. are critical of what I can do. 

11. impose their ideas and values 
on me. 

12. have given me as much 
attention as I have wanted. 

13. are persons to whom I can 
express differences of opinion 
on important matters. 

14. have no idea what I am feeling 
or thinking. 
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Statement Not true Somewhat Moderately Often Always 
True True True True 

15. have provided me with the 
freedom to experiment and 
learn things on my own. 

16. are too busy or otherwise 
involved to help me. 

17. have trust and confidence in 
me. 

18. try to control my life. 

19. protect me from danger and 

R?~ difficulty \\ ll -

20. ignore what I have to say. 
I r" 

""' 
21. are sensitive to my feelings and 

needs. 
~ 

22. are disappointed in me. 

23. give me advice whether or not I 
want it. 

24. respect my judgement and 
decisions, even if different 
from what they would want. 

r ! ' 

25. do things for me, which I could 
do for myself.· 

~ lOA ~o\ 
26. are persons whose expectations °' 

:-v 
'el . 

I feel obligated to meet. 
0 

27. treat me like a younger child. 

During recent visits or time spent together, my parents were persons ••• 

28. I looked forward to seeing. 

29. with whom I argued. 

30. with whom I felt relaxed and 
comfortable. 

31. who made me angry. 

32. I wanted to be with all the 
time. 

33. towards whom I felt cool and 
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Statement Not true 
·Somewhat Moderately Often Always 

True True True True 

distant. 

34. who got on my nerves. 

35. who aroused feelings of guilt 
and anxiety. 

36. to whom I enjoyed telling 
about the things I have done 
and learned. 

37. for whom I feh a feeling of 
love. -

38. I tried to ignore. ~' \\ ' 
~ 

39. to whom I confided my most 
personal thoughts and feelings. 

40. whose company I enjoyed. 
ti.. 

41. I avoided telling about my 
experiences. 

-

Following time spent together, I leave my parents ••• 
~ , 

42. with warm and positive 
feelings. 

43. feeling let down and : 
disappointed by my family. SI 9M ~'*' 

When I have a serious problem or an important decision to make .•• 

44. I look to my family for support, 
encouragement, and/or 
guidance. 

45. I seek help from a professional, 
such as a therapist, school 
counselor, or clergy. 

46. I think about how my family 
might respond and what they 
might say. 

4 7. I work it out on my own, 
without help or discussion with 
others. 

48. I discuss the matter with a 



Statement 

friend. 

49. I know that my family will 
know what to do. 

SO. I contact my family if I am not 
able to resolve the situation 
after talking it over with my 
friends. 

When I go to my parents for help •.• 

S 1. I feel more confident in my 
ability to handle the problems 
on my own. 

S2. I continue to feel unsure of 
myself. 

S3. I feel that I would have 
obtained more understanding 
and comfort from a friend. 

S4. I feel confident that things will 
work out as long as I follow 
my parents' advice. 

SS. I am disappointed with their 
response. 
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Not true Somewhat Moderately Often Always 
True True True True 



2.2 Inventory of Parental and Peer Attachment 
Direction: Item 1-25 
This part asks about your feelings about your relationships with your close 
friends. Please read each statement and ...J on the right of each statement that 
tells how true the statement is for you now. 
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Statement Not true 
Somewhat Moderately Often Always 

True True True True 

I. I like to get my friends' point of 
view on things I am concerned 
about. 

2. My friends can tell when I am 
upset about something. 

3. When we discuss things, my 1, 

friends care about my point of 
view. 

- ~ 

4. Talking over my problems with '" 
my friends makes me feel 
ashamed or foolish. 

5. I wish I had different friends. 

6. My friends understand me. 
P.' 

~ 
....._ 

7. My friends help me to talk 
about my difficultie . 0 * 8. My friends accept me as I am. INC 9 

~I 

9. I feel the need to be in touch 'U1 i;tb" 

with my friends more often. 

l 0. My friends do not understand 
what I am going through these 
days. 

l l. I feel alone or apart when I am 
with my friends. 

12. My friends listen to what I have 
to say. 

13. I feel my friends are good 
friends. 

14. My friends are fairly easy to 
talk to. 

15. When I am angry about 
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Statement Not true 
Somewhat Moderately Often Always 

True True True True 

something, my friends try to 
understand. 

16. My friends help me to 
understand myself better. 

17. My friends care about how I 
am. 

18. I feel angry with my friends. 

19. I can count on my friends when 
I need to get something off my 
chest. i!\fl 11 rr ~ 

20. I trust my friends. 
\J I..!: ~//, 

-
21. My friends respect my feelings . ~ 

.I 
22. I get upset a lot more than my 

friends know about. 
\., 

23. It seems as if my friends are 
.. .I 

-
irritated with me for no reason. 

24. I can tell my friends about my 
problems about troubles. -

25. If my friends know something ~ 
is bothering me, they ask me ' N 

about it. 0 * _u 

v 



3. Thai Emotional Intelligence Screening Test 
Direction: Item 1-52 
Read each statement and then mark .../ to the right of each statement that you 
think it is best describing yourself right now. 

Statement Not true Somewhat Moderately True True True 

I. When I am in anger or anxiety, I can 
sense what is going to happen with 
me. 

2. I am not capable of identifying the 
cause of my anger. 

~ ffWi' 

3. When I am prohibited from some bU\! Ty -
certain action, I feel uncontrollably ,If'-, 
furious. 

4. I am patient in achieving my goal. 
( 

5. I often respond too seriously to small I problems. l=' 
6. When I am forced to do something I ,.... 

do not like, I will explain why and try l:=a 
to persuade others to accept my I I.. 
reason. 

7. I am capable of noticing the change in Cl1 

emotion of my significant others. 

8. I do not care for misery or problems .... E l < ~~ of others whom I do not know. 
\~ 

9. I reject others' action or behavior that 
is not pertinent to my own thinking or 
belief. 

I 0. I am able to accept that people may 
have their own reason for not being 
content with my action. 

11. I always have a feeling that people 
often demand too much attention. 

12. Even engaged in my own 
responsibilities, I always manage to 
attend to others' despair. 

13. It is common to take advantage of 
others when opportunity comes about. 

14. I appreciate oeoole's generosity 
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Statement Not true 
Somewhat Moderately 

True 
True True 

towards me. 

15. I am able to say "I am sorry" when I 
do something wrong to others. 

16. I find it difficult to accept people's 
mistakes. 

17. I am willing to contn"bute to society 
even though I have to sacrifice my 
personal benefit. 

18. I feel uncomfortable doing something 
for others. -r fa 

,!;;;:, u \\ 'Ill 
19. I do not know what I am good at. 

20. Despite the difficulty ofa task, I am 
d. I• 

sure I am capable of dealing with it. 

" 
I 

...... 
21. I feel hopeless when 1 do not achieve 

something. 

22. I feel worthwhile when carrying out c some task with all my effort. 

-
23. I do not surrender to obstacles and RI l. 

despair. 

24. Once 1 start on a task, 1 often fail to 
carry on. A 

25. I always attempt to find the core 
l ( ~~ 

cause of the problem without - O' l~i'~ '~ 1at1 " interference of my own belief or 
prejudice. 

26. Often times I cannot identify what 
makes me unhappy. 

27. I personally feel that decision-making 
is difficult. 

28. When engaged in multiple tasks, I can 
prioritize things. 

29. I feel awkward being with strangers. 

30. I find the society with rules that are 
irrelevant to my belief or my 
habituation intolerable. 

31. I can get to know people easily. 
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Statement Not true 
Somewhat Moderately 

True 
True True 

32. I have a lot of close friends whom I 
have known for a long time. 

33. I cannot express my needs to others. 

34. I follow my needs without causing 
any trouble to others. 

35. I find it difficult to debate with others 
even I have adequate background on 
the issue of discussion. 

36. When I disagree with others, I can 
explain why and persuade others ~ 1,n ~~ 
about my belief. 

37. I feel inferior to others. 

38. I can perform my duty well regardless 
of which role I play. . r ~ 

I 
,,....-

39. I am able to manage the assigned task ':P 
at my best. -~ 

40. I feel insecure when dealing with a l=.. 
difficult task. I I.. ~ 

-

41. Even in the worse circumstances, I 
am confident that things will get Ncrr 
better. 

M 

42. There is always a way out of all ;::, I CE l ~~ problems. 
~AM ...,,.,.. __ 

43. In a stressful situation, I always tum 
the moment into a relaxing or 
enjoyable one. 

44. I always enjoy my activities during 
holidays or weekends. 

45. I feel discontented to see that people 
are granted higher value than I am. 

46. I am content with who I am. 

47. I cannot find anything to do when I 
am bored. 

48. When I am off work, I always engage 
in pleasurable activity. 

49. When I feel uncomfortable, I always 
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Statement Not true 
Somewhat Moderately 

True 
True True 

hav.e a way to relax. 

50. I am able to relax even after 
performing a tough duty. 

51. I cannot consider myself to be happy 
until I have everything I want. 

52. I always feel anxious, even when all 
problems are insignificant. 



84 

UUU0'8U01tl 

4 .... .., ....... ' '"' 
118~ 8Tl1i't'tD'U8~ft18tJft1lllDZtlfi1Jl't18\ln1JNDfl8ftlU.U.fW110Tl1~811SJW'll8~lrl1'U 

************** 
• 

chun 1 ~v>Jnri1ui1 

thiaa{)~ lt.ln1,;1afl!v.n11no ./ 

fl~ 1Wtrtl~l1,J1~ t>fl111J~fl1 ~fltJfl111JLfJu t; ~'llt>~TI1U1J1fl~tl~ 
u1111tJ1:1uuil'1tijjf11At>1JQfll1lt>N~ n1&~1tiiifl1~m11n1w11~1Jt11n~1u<itH11~ 

1. l'Wff 

2. 61Q 

D 1. 'lflO R 02. 't1tY~ 

Ot.niJ 02.14iJ 

04. 16iJ Os. 11iJ 

07. gu.:i 1::'4 __________ 

03.1siJ 

06. 1sil 

~ . 
3. 1::~11ciu,j1io1JttmniJn 

D t.1J. 1 

04. lJ. 4 

02.1J. 2 

05.1J.5 06. lJ. 6 

4. D 1. l'fvt1i D 2. fllff~ D 3. uuel111 

* 4 
04. tl'U'11::'4 _________ • __ _ 

. ~ 
0 49' .,., ' 

5. ~l'U1'U'WUV~ <11lJ'Yl~A1'YllU> 

D 1.1 

04.4 

6. 1101~tJ1::tl'lltl~n1u9it>L~tl'U 

D 1. ~1n11 1,000 111'YI 

D 3. 1,so1-2,ooo 

D s. 2,501 - 3,ooo 

07. 3,501-4,000 

03.3 

02. 1,001-1,500 

D 4. 2,001 - 2,500 

D 6. 3,001 - 3,soo 

D s. 1J1nn-:i1 4,ooo 



85 

D 1. vh>m.i D 2. ~.61.~n.mu D 3. ~1uvt1ffll 

D 4. 'lum1ffn\11 D 5. ~1u-ri1rN 

0 ' ' 1. Ytt1ua::u1J 

04. qp9i 

0 ' • ' 2. Yttl H1tl111J 
... D 5. t1uci 1::1J_ 

D 3. ~.61.~n.uw 



' ' ... D'l'Utl 2 

2.1 8nina"U8~tl1euft1'1 
0 0 ,, 

tll&&'U::'Ul 'U6 1-55 

a I "" I ,_, ..r ~ . I 1 d ... 4 W "' ~ ., 

U1J1Jul::L1J'lJHflfl6 u'lJ&u'lJflllul:: tlflVlt::61i1Jltl(l.:Jfl111Jff1J'Vt'lJ1i L'Ufll61Jfll1 

f1111Jf unufl::tJ,::num,ol' ltJ,fl lri1fl!tHl11J1t1 ./ fl~ 1u,j6.:s~flwfiA11flnnunnu,j 

86 

,, 
'Utl.:Sflw f1111Jn1J~ui''U6.:sflwfiufi1un.:suo.:s tJnuum,wufl::f1111Jf SntJw ~int1..,;t1 

,, ..; . 
U,jflWLff t1;1~l1; t>~ 1fi1un.:s t16.:J'H thfl'u 1 if o.:sil.:sfl 'lJVIO.:Jij;1~t1g'H; tlfl'lJ ihi l'lJ l n~;ift 

~1tl 
- -

~~\"JJ ff.11«~/.,.y 
... .. ' 

'" 
'1H '1H fl{l'lJ .. ,, ,,~ 

~ 
.. 1J1.:J 1hu 'Ul.:J 

'1H 
' 

1Jlfl .. 
ff 'l'lJ mn~ ,,~ 

lftm-i"litJ nt1U,j'Ut1~\t'U 

1. n ..; ... in ..; , "0 11"' ..; ... 1 u 1l fl fl fl VI 'Ru n1 t::lJR fl till fl:: 11 m 'm:nrifl 
1 ~ 

I... .. d"' ""il ~ fl 
~ l::=J 

llO'R'lJl1J6L1ftlVl'R'lJ1J qj'H1Vl1~ 1'lJ61'l1JW i i= 

2. inr uin-iu1-l11111J1t1Lm::f1111J tYu l t'Ut1~i u J 5i'I 
• c:1.'RIE1 , 

m;lvut>tjflun:: lnnfl'uiu 
,. 

3. 
I 

4. 1~1 l tilqj111un::fl111Jn~1n l t'Ut1~iu CIT 1 

5. Lflll'Vtlufl111J1fJuri1u~1'Ut1~iu r.. , 
0

" 
0 °'~~ 

6. i1nAVn''l fll'W'Ut1.:Jiu O'-'t,\V 

7. d, ..; l"·,r, .. ..; ... ,, 
.L~1J '1Lff1J6Vlt:: 'Hfll 'lfl1:11L1J6L1ll1Vl'R'lJ~{l~fll'l 

8. i' uli.:sfl111JfiR1itu'U6~iu mh.:s~~ l' 
9. uuutY'4u llf iu i~~Rau ,, 1uL~t1~~1.:s 'l ~1t1~um.:s 

lo. ~111\llua.:s~iuih 

11. U~fl~.:Jfl111JflftUfl::fhUt11J'U6.:J'Vt'lfll'Ul, 'lJ~1i 'lJ 

12. llf fl111Jff'lJ ,, lu~1it1ov1.:s~it19"t1.:sm1 

13. 1f1t1flt1~iun11J1,nutYR.11fl111JfiR1itu~1.:s'l 
lu11v~d1ttqji~ 

14. '°"1flt1{11it1f Sn 11;'6fiAvv1.1111 



87 

.... .... I 

," 
\l'H \lH flf)'\J .... 

~H 
\lH 

... 'U1~ 1.hu 
\lH 

I ... 1J1fl 
ft1'\J mn~ \lH ,,, ... , .,; .. r~. 

15. ltf>ftlt 'Ufl1'l't'l\ltYl~'Htl~llfttl'lO'\J ft~"1~C') 

~10~11V~ . ... •&t' • ., 
16. q~lfl'\Jfl11Yl\lt'lr10ll1'Hf>U'\J ..... , .:,,,.,.., 
17. 1Jfl111JlY6 \lllftt1J'\J t 1.lfl1U1.I 

...... ., 
18. fttl1011Jfl1'Ufl1J'lr1"U1.1 

19. ~v~ilui1.1'11ntl't1fll1oun::iltyl11~1~~ .... , a .,; .., ,, .;:i 

20. lftfllUtJ 1.1 ~YIU'\J"tl~fl1lttl3~ 

21. fl~flr.lfl11J, lifl'Ufl1111f ff flllt'ltfl111J~6~fl1'l 'Utl~i '\J 
~ 

22. NAl11~1u~1§u 
..., ./ ' 

',,. 0,.' ., 'JI • , ' 23. l1fl1U'\J t'\J1 1J11U\.l"tl~fl1ll1'ltl 1J 

24. lfl1'lft1um'l~Aiiu1\l'Ut>~\lu .. ... ,,.... ' ii""',, tl.:JU1J111J'U\l:aLVlfWl1.:J\l1fl .:J't'l't'l1\.1Vltl-1fl1-S 

0 Q • , ,, ., .. ., 0 '""~ .., d 25. 't'l1ft~"1~~ l1U\.I tl~U\.l\ltft11J1'ltlY11 10~1lV-1flA11J 

rt ..i ... " 0 
, n~ · ..i .., 26. l 'Ufl'\J YIU '\J Atl~'t'l1 11 6tJH't'lft1fll'U1fl1~111~ 

I 

27. ll6li~~Diu1111fou1~n 
I 

~ . ~ . 
flf ~rl1f{All\l'U, iJ111l1 l6flf -3rl1f{All l~ ~l1'H1~10fl\.I 

O' .... ' • • 
fl'UfttlU1J'U6~Yl11.I ·~e·- ~ .~~'6\-a-a n• 01 . . - ... .,,.._ 

• • Cll .:I 

28. fltlfl'\J't'lU'UfltltJYl\ltl\l6 . 
• 4 QI ~ 29. fltlfl'\JYIU\.1Yltlt'l1:: 1tl . . . • .. .., fa . ... .. ·~ 30. fl()fl'\J't'lU'\J flH6'\Jfl'H1tlllt'ltft1.11tJnqAn\l::6g 1tl 

31. fltlflU~ihlll'iulJJl11 . 
d .caw ·~ 32. fltlflUnuut>v1m•::vg 1o"nv~11-n1 

• .,;.., fa d ..... 33. tltlfl'\JYIU'\J flltl'\J'lr1ll'Htl11\.111H . • .. • 11'., ... 34. flf>tl\.IYIYl1 U'\Jlflltl~ 

• .,; . , ,, ., fa .... .., 
35. fl6fl1.IYl't'l1 l1U\.I flH~m'ltfl~1'H 



88 

... ... ' 

'" 
'1H \'JH flf)\J ... 

'111~ 
\'JH 

.... 1.Jl~ 1.h\J 
\'JH 

' ... 1Jlfl 
U1'U mn~ \'JH • cl.,,,., .:I ... '. 

36. flf)fl\JY1Y11 11u \JU1-!flY1\l::m1n~a~~1~'1 

~u\Ji~li1un::1'!t1\Jf . . ... ., ., 
37. flf)fl\JYIU\Jlfl 

• ,d.., ,. , 
38. f16fl'UYIU\Jl'ttlltl11J 1JU'U t 

.. d.., .d .. ... 
39. flf)fl\JYIU\J6r.JlflYl\l::l3All6Ul111Jflftllt\:: 

f111JJf nmhui1 

40. flf)fl\J~u\JtY1-!fl~'::6g~1t1 
• dcu 4 d .J • U ~ cu 

41. flf)fl\JYIU\J111'fl11'tl~Yl\l::m1 'i::U1.Jfl1lOl'U6~~\J 

'Hn~\l1m1~n~i~<fl111n\J U\J\l1nfivmfo1~10 
1 .. 

. "S ... 42. fl111J61.J~ULLn::1 flA 

43 f11111f Snudun::flA111'~\llflfl'i61.Jfli'1 

1rl6u\JiHlty11111;6~6~iAiiul' 
...... ., .... , • 0 ., 

44. ~\J'n~l'tlfl1'HY\J1.JtY\i\J mn~ ' muu::u1 \llflfl'i61.Jfln 

45. uu'U6fl11JJcii1m11t;v,1nunv1uA fll\lnv~ulm:n 
·~ ... 

wrnn'i:: 

46. uuf1An~11fl'i V1.Jfli'1\l::Av11un::l3A11vrh~ h "'~ •: 
47. u\J111Y11~vvn~1vi1m~ 1Aviii'U6fl11JJ-ii1vmav 

... in .. 11lf)fl1 'jfllJlfl\Jf)\J 

., .... .. 
48. ~\Juln1111nvu 

49. U'Ul 11fl'l61.Jfli'1'1::iiYIHtltlfl llf ut.1ltY1Jtl 

50. u \J t::1.J6flfll v11fli'1'U6~u u ~1U\J iiiu111nn 
~ . 

utfl'Ui1ty111u\J i~11n~\l1nf1t1nm~o\J 

.. ., i11 • • • • l1J6~ \J 'Uf)fl111J'IS1tll111'f) \l1fll'tf)ll1J 

... fa ~ , , ., ,I 51. 11\J fl1J\J \l \Jfl111JtY11J1ltl'UV~1l\J1J1fl'U\J 

.d., i] :~.., 
Yl\l::\'JAfll'i OJ111\J\J 1tl~116~ 

52. uu~v~f nn iuJt\J,' lui1m~9'0 iu 



89 

... ... ' 

'" 
9H 9H flt)\I ... 

~1.:i 
9H 

... 1.JH i.J11..1 
9H 

' .... l.llfl 
ft'1\J mn.:i tH 

53. u1..1f So11u1..1i~i'1.Jfl111JL~l 1tun::m1i.Jnvu lr.11..1 

.... ' tlfll'rttl\11Jlflfl11 

54. u1..1fSnii'1..11~d1a.:i~Hci 
t::N11..1ii.J~1r.i;l<T1u uli 1~11Jti1u1..1:: u 14\lt:i.:il'i t:iuii 

QIQ ..,., 0 

55. U\JNA111.:!fl1.Jfl1~61.J4\lfH'rt1fll4\11 



90 

' ..... . · ' 4 
2.2 t>'fllYHl,,9~fl'Q1JlYHtY 

fi1nY::'11 •e 1-2s 

I ,_.,,:!ii ..f "" ., ~ ., ~ I ., .. Q I ti ~ o 
916 1JU llJU rt1011JlfU.11fl1Jfl'l11JTI 1Jl'tU1i 'UfHYl1U fl1Jll't0U t'fU Yl/fll tu 101\.l'U tlfl 111JUn 1'YI 1 

... , , • 11 ,,, ., !Ii ... ., • 
&mt>·nnnu" a~ uiv6~'\ltlfl'l11l9l11lfl111ln11J1::t'l'11 tt~Hfl1Jtl11lJlllU'll1~'U6.:J~1n1u 

... ... • 

'" 
'llH 'llH fltlU 

"" 
,,,,~ 

'llH 

... 1J1~ t11u 
'llH • ... 1J1fl 

ff1U fl~H 'llH 

1. 
. fl ... d ... 

YllU'VOtJ ~fl'l1lJfl~n1U'llfHl'ntl~'1 

2. .i f'' "" ' , ' 1 ..i ., A ll't6U'1 '11:: 'nUYll11flYl1U lJ'ntl '111flU'lfl1.JL16~ 

' ... ' 1.Jl~ff ~tJ1~6U1~ 

3. l1?l1l'll"111U&~O~~h~'1 
A l " 1 , ... d , 

l'ntlU t1fl111JffU '119'16fl111Jfl~Ut1U'U6'3Yl1U --
n1ufunt>1v11;outJan'1 4. 

i=:=: 

.. "" .. il .. ,,, .. 
l1JtlfJUlflU1fl1J tyl11'U6~9'11Ltl~ l1lff6Ul'l~ l 
n1ut1111ou1~'ll::u1~t>ul11>.i 

~ 

5. 
( 

6. 
.. ,, , . 

ll't6U'1 l'U1 'VYl1U 

7. 1~6U'1 '1bvlif'ti1imn'1uhilqil11~1.:i'1 'UtHthu 

8. A • ., ' "'rt 1'10\.J'l tl61JllJYl1U~11JYll U 1r 9 -1 

9. n1uf un9"v~m1~~~t>nm~vu'1 u t>v;fu 6\i'" 
1 o. l~vu'Uti~n1u l>.i1..l1 l 'lln~ri~~n1un1~~ 

ti 

tJ1::ff1JOQ't]fl1UU 

11. fll\.ll nn l~Al~tl1l1a10dlim~lJl~6U 
... .,fl ... d • 

12. 1'101..1'1 'Utl~YITU1tJ ~fl111Jfl~ll1U'U6~Yl1U 

· fa · • rt • ....... 13. Yl1U t111ll'ttl\.1'1 l \Jlfi6UYIA'llH'1 

• fa • ~ ~ • ..: ... "' 14. YllU 0111 un~~1UYl'll:fJUfl1Jll'tOU'1 .. 
15. ll'ttlU'l 

l'tV1tl11Jl.tj11'lll1?llfl1U1fl11i1 Ul~ tl~l1\1~1~ 6~ l~ .. . ,~. ,,, ... ~ 
16. lfrnuci 'V1V Yl1Ul'U1 '119\UlfHA'UU 



91 

... .. ' 
iu 

tH 11H flf)\J ... 
~H 

tH .. Ul~ th\J 
11H 

' .. 1.110 
fr1\J m\H 111~ 

• ii ·,a"'· ri 17. 'l'l6U1 ' U'H1~ \.I UIYllU' U 

ts. 1huf6n ln11n~flu'1 
... ' ... ... i' , 19. '1J6Tl1U1J&16~ 1JfrU1V 11 

' ., ... it\' Tl1Ufr11J11(llJ9't)f.lflUll'ltlU'l 

20. thuH'1"~6U1 it\' 
... .. fu . 21. lYftlU'l rJ61J11Jfl111J tl,,6~Tl1U ri In'\ ,,,_ 

' ... ' A l 22: 't'l1U11iP111~fl1J10011lYf6U'1 \I. lIYi~f J 
"' ' A 23. ~ll11J6U11,l'ltl\J'l 

"'~ " 11::'Hifl'H~PintJti1u lPivilium~Nn , 

' ii ' .. u ... ' ,,, ... 24. Tll\JO 1nrn16~ ty111ua::116~~~'1 11ll'ltlU'1 

~~it\' 

2s. ll1&i4flu'1 fi~m~i1li1\Jua~1P101u111 
]~ 

I 

'Yi1nl'U11lt011J't'll\J OT1f1- , .. i:.S 
' 

LABO Cll 



92 

' ' ... D'lUYI 3 

. . " tn11u::u1 "UB t-52 

ti ... .: '4 ti l ..1 ... ,, ..; ., ~ "!! ..; , 
ll1JU l::L1JUUL1JU l:: flflfl1J'U6fl111JlflfJ1fl1Jtlll1JOIUlt::fl111J1TiflflUfffl ·Ul6fl U 

afl1'0l::~h~'1 ull-J1111~tl1:: loflt:: ii.illf fmJn ~Yll'lU\16~01ll1l6 ,i.i9'Hfl1Jfl111JLi'Juog 
d , ,, ' .. ..! .d ., ., ' .d , .... ti • ... ... 4 , .... 
fl9'11J 'U6 l1fll'Ullt6flT119'61JYl9'Hfl1J9'1fllU1JlflfltlA 1J1J 19'61JQfll1l6Nfl fll1ltl 1Jfl 

ltl1A9'tllJ9'l1Jf1111J1rJu,;~un::9'61J'Jflf tJ 

1~01 ll' Nnm1tl1::1iiu1rJu~1~tJntl ii'\'un::1f!utl1:: lo"Vu1um11f 11 ttnl1JW 'Uo~l11u 1 ~~ 
• .I l·' , ' • , ' ..; ' ... ' ., ., ' .d fl~'UU uHI n'lfl1tl~l11Jltl ./ U'ltl~YIY11UflA119'Hfl1J9'1YllU1JlflfltlA 

.... .. I 

~" iii 
'1H \lH fltl'W ... ,, ~n~ 

... 1Jl~ UlU 'UH 
'1H 

' ... 1Jlfl 
ff1U mn~ '1H 

1. 
1 4 , I , W QI fl1" t ... , .1 

nn1 mnl1-so 1Jtru10 ' uu-su 11 mf!o:: -s'Uu 
.... .... 
fl'UU'W 

2. iuutJni1n1"11o::inhlll'iufnn lnn 

3. 1rloQfl oU9'\ 1 \lU tnfof anl1i~l1 ~fl\l'Wfl11Jfl1Jtl111JW 
~ 

,_, 

ii.iii'\' 
::r 

.... 4,,, ii ..; , I 

4. ~'Wff11Jl'S(lfltl"1Yitl 'tt'U-s-sq1 l\11JlfJYl'Yitl ' 

iu2foihJijmm l~"tJ1J~luuH~ailqiM11~u~1gntl'au 
. 

5. 

6. 1rlaQnU'~tiulM'ihluii~~vhuii.i,,t:1uiut:: t>iu10 

ll1~Nn'1uij~UU61Ji'1.J,~ . 
7. iuft'~m" i~ 1dm1ulf;flumn1w1u~ouutln~ 

8. iu ii.iuu 1 tfl1Jfl111J'Jfl,j''Utl~ij~u~iu ii.if vn 

9. uuii.iut>1Ji'ulua~~ij6un1~1n1n~uuf\9'l 
"' ... ,~ ' ij"' ... ..; , ' , 10. UUD61J11J 11 fltllt1Jll1~Nilfl\l:: 1Jl'i6 \l 

m101::n1'Ut:1~iu 

11. iu{an11~tu,,t>m'irmf a~tl11JJuul'2.nmnui11 
,, .. .: i . .., d• 4 ., ~ 

12. U1Jt::1Jfl11::YI 6~Yl1 U'UflUU9'\11J~~fl111JlJfl'U'Utl~ 

~"' "'~ ' . OUYI 6~fl11fl111J'l1fl&\1lttl 

{I • ..; in "4 ... ""l 13. l Ul16~1i111J9'\1Ylt::&611 W1Jfj6Ul1J61J 6fllff 



93 

\l;~ \l;~ fl6'U 

'" \l;-3 1J1~ 1.h'U .u'H 
\l;~ 1Jlfl 

ri1u na1~ ,;~ 

"" .! - ., • • l 15. l1J611l~f\ ~'UU11Jl'JOm''1'lfl1 '"Utl fl'W" 

0 "' • \l::'Yl1L'W6ff1'U'11J 

20. ul1\l::1riu~1uo1n iu~>i'u l \l11n11J1u1'11 i~ 

22. iuf n nijtJwfi11d6 i~n1a-39i1'3'1 601-31~" ,~ 
fl111Jff11J1Hl 

23. 1do~6~L~;tyn1J~i.Jnnfl11n::fl111JNf\11i~ 
U'U~\l::,lit161JU~ IE 

25. \lunt11t111J111n111191~u-n'\ll~'U0-3i1qi111 l~wi1H\~ 

L61L6'3~11J l \l'l161J 

.. ,, . , "' . l ... ... 
28. l1J6~0~l116:: lffflOtll~ 'Ul1fl11Atl1fl'U 

iu9'Aiiu l \l i~11,::'116:: i ·stlt>u11a~ 

29. u 'Uft11Jlfl l \lido~ 0~6Q01Jfl'UUUflfll1'1111; o 

flu~iu~ulflt1 
30. u 'U'Yl'U iui~1rlo~6~ogl 'Uft-3fl1J~ijflQl::LUt11JiA 

01Jfl111Jlt1t1i'U'lltHU'U 

.., ... ... - ""' ... 32. ~'U1Jl'W6'Uff'Ufl11flltlfl'Uflfl1Jfl\J1Jl\Jl'U 



94 

... ... • 

iu 
\lH \lH fl OU ... 

.n'i~ 
\lH 

.... 1.JH 1hu 
\lH • ... J.Jlfl 

a'1U mn~ n~ 

.., , . fl ,, .., ij" f 33. UU 1Jfl 11.J0flfl111J~O~fll'S'UO~UU OU 

34. uun1 lua~~~o~m1 l~wl1hhlM'e6u,~0Af ou 

35. &i'lum1v1nd1Hi'1JUU~\l:: 1A'u~~n1J~t1u 
,, .. .. 

U1J\l::1Jn1~HlUYttJ~Yt6 

• , • d i .. ~· 36. &1J6 1Jn1U 1tlfl1J 61.J 

uun1m1'mi1J1am~r·m~1'l11t101Ji'11l~ 

37. \lufi10~1vn11~gu 

38. \lunrnU'1~1~~ 12Hn::oqlu1J't11J1n1A 

39. \ltrn'l1Jl'SOTI1~1U~l~i'1J1JV1J't11J1'11~A~t1A 

40. \lu l1hlu 1 \l l um·niH1u~mnii11J10 
,, ~ f "' cl..s .., • ..J 

41. U1Jff01Ufl110Uft1 1'1 UUfl1Jfl111J't11nl\l::~'UU 

42. 'tJflilqJ't11,joun1~ovmn1J6 
d 4 ..s d 0 , ,, "" .., .., ii"' ild , ,, i'l 43. l1JV1Jl'SO.:J't1Yl1 't1lflW~ UU1Jfl 'j1Jl nuu 't1l u c: :-::::i 

1~V~~HVUflnlll't1;'Vff~flffU1U 1~ 
~ ,_ 

.. 
44. \luu~nuu1u'Jnfli'~t111n\lmcs1Jlu1uttAff'il~nlf 

"' "' • -
un::1U't1Q~\'YiflHVU t I ' '> 9 , 

45. \luf ifo lijYtv 1\l~r;~u1~i'1Ja~;l'l 1J10011\lu i;\'r 

46. uuvrnl\ln1Ja~~\lu1rluvd 
.. , 'f · , · • fu • · 47. uu 1J 1n::111v:: 1ri111Jo m1Jo't1u1v .. ~ ,,.:., . .:..:., 

48. &1J011~& U\llfltn1::11Ul't1 UU\l::n1unmUYV1J 

.. f~ , . , .. ...... . rt~ 49. l1J6 fl 1Ja'1J1'1 \l UU1J11iHOUflft1" 6111.JW 

50. UUff11Jl'JOH6Uflftlll~UltH 1i'\' 
,, .. ,, d 

u1J \l:: mu omnmn cs:: 't1U 1ri 

5t. \lu1iju11J11mhl\llil'1rlu11,,i~\lun11\l::i~'lna~ 
d,, 
't'l~V.:Jfll'J 

.., .. ~r .., .. "' ,, .1 ... ~. 
52. UU1Jfl'Jfl'll 6Ufl1Jl'JV~lnfl'l UVV'l nmA'UUlff1JV 

THE ASSUMPTION UNIVERSITY LIBRARY 




	Cover and Title Page
	Abstract
	Acknowledgement
	Table of Contents
	List of Tables
	Chapter  I :  Introduction
	Chapter II :  Review of Related Literature
	Chapter III : Research Methodology
	Chapter IV : Presentation of Findings
	Chapter V :  Discussion, Conclusions, and Recommendations
	References
	Appendix : A
	Appendix : B

