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ABSTRACT 

The study of feedback is an under-examined aspect of English Language Teaching. It 

is usually not given much emphasis in the literature as it is assumed that feedback is 

what teachers do when they mark or examine students. Most teachers only think of 

feedback as the result of evaluation, not as an integral part of the teaching-learning 

process. This study attempted to look at feedback in terms of how it is practiced in a 

teacher-training programme, as part of the practicum done by a group of student

teachers over a seven week period. 

The research involved a small group of four student-teachers in a Master's level 

programme in the Graduate School of English at Assumption University. It collected 

data from the feedback given to the Basic English students taught by four students 

doing the practicum. This feedback was given in their students' journals, in interviews 

and in the mid-term examinations marked by the practicum teachers in order to find 

out how the feedback helped to improve the Basic English students' use of grammar 

and how the teaching of feedback could be improved in the Master's courses in 

future. 

The results of the study indicated that the feedback given by the Practicum teachers 

was not consistent as the teachers had not been explicitly trained in giving feedback. 

While some teachers give explicit grammar feedback, other teachers do not. However, 

the students who received explicit grammar correction as part of the feedback did not 

improve more than students who did not receive such feedback. The data provided 

insights into what trainee-teachers might do in terms of feedback when they do not 
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think of feedback in an integrated way. While the Basic English students did improve 

in the use of grammar in their writing, there were many missed opportunities for 

reinforcing the role of grammar in their learning of English. 

This study developed a check-list of indicators that could be used by teachers who 

want to improve their use of feedback in their teaching. The data produced by using 

this check-list allowed trainee-teachers to see where they could improve their use of 

feedback in their teaching. 

The research suggests that this check-list could be beneficial for students doing the 

Practicum in future and that more exp-licit training in the use of feedback should be 

incorporated into the preparation of students for doing the Practicum. 
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Introduction 

Chapter One 

Introduction 

This chapter introduces the rationale and background of the study. It then presents the 

objectives, the significance of the study, states the research questions, and defines lay 

terms. Finally, the outline of the thesis will be addressed. 

1. 1 Rationale 

Feedback is important and necessary for the learning and teaching process. In 

students' written assignments, feedback generally comes in the form of a grade and 

less often, comments along the margin to provide the students with a better idea of the 

rationale behind acceptable and not so acceptable answers. However, it is recognized 

that teacher feedback is an integral input for teachers to realize how to measure 

students' understanding in grammar writing. Such input helps teachers to teach 

students to meet the objectives of each subject and to help students improve their 

writing through feedback. 

In writing most students still make many mistakes; therefore, it is necessary for 

teachers to help students understand correctly through feedback. Feedback can have a 

positive or negative effect. Feedback ought to be positive; it should be helpful to 

students. In fact, many teachers give unhelpful feedback. When foreign-language 

students are often anxious about writing, they need to be encouraged to see it as a 

means of learning, rather than demonstrating learning. Teachers need to provide them 

with opportunities to respond to constructive feedback on their work. The crucial 

point is that the teacher's role in student writing does not show the process is not 
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given enough emphasis in the teacher-training process. The result is that too many 

newly graduated teachers do not understand or appreciate the role of giving feedback 

fully. Marking should always provide a platform from which students can reassess 

and redraft their work. Feedback must be interactive to be genuinely effective, and 

this requires teachers to find ways of correcting papers which both encourage students 

to think about what they have done and lead them to improve on it. Consequently, 

teachers have to consider constructive feedback as a way for students to improve. 

They should use it to discourage inappropriate, unproductive, undesirable behavior 

and to guide the individual toward effective behavior. Therefore, giving feedback is 

an important factor to encourage students to improve their writing. 

However, giving feedback in writing seems to be a problem for trainee-teachers 

because these teachers may lack experience in giving effective feedback. When 

teachers checked students' written assignments, teachers often do not know to give 

helpful feedback. Consequently, practicum teachers have to realize of the way and to 

pay attention to giving feedback to support students' writing. 

At Assumption University, the ABAC English syllabus demands a lot of writing from 

the students; therefore, teacher feedback is important to help students develop their 

grammatical competence. hnportantly, this study will emphasize the ways that 

feedback is actually used as compared to what the literature recommends. In the Basic 

English course, the trainee-teachers must know the way in teaching of four skills; 

especially writing. More often teachers have to give the written assignments to 

students. As a result, helpful feedback on the written work plays an important role in 

helping practicum teachers to improve their writing skills. 
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1.2 Background 

In class, there are several problems which arise in teaching. It is true that grammar is 

often boring in students' opinions. Most students feel so bored with remembering the 

rules of grammar usage on the blackboard. Although students would be able to recite 

the whole of the grammar structure, more often students would forget the grammar 

rules by the following day. What happens is that students cannot use grammar 

structure to improve their writing. In general, at the university level students are asked 

to write an essay, journal, story etc as homework or in a test; still, what students write 

needs coherent and detailed feedback from a teacher to help students understand how 

to improve their writing. As a result, teachers should pay attention to feedback on 

students' written work. Done correctly, good feedback can support students to 

improve their writing more quickly. When done poorly, teacher feedback actually 

makes the task of teaching harder. Thus, teachers should know their impact when 

teaching in order to develop themselves better by feedback usage. This way will help 

teachers measure themselves in teaching well. 

Therefore, feedback is important and necessary for teachers to help them teach 

effectively. Consequently, teacher feedback is studied in this thesis because teachers 

who teach grammar, especially in the context of writing, should understand students' 

attitudes and needs. If teachers know the problems which occur for students, it is 

easier to solve them and to implement suitable and interesting approaches. 

Importantly, effective feedback will be the outcome for teachers and students in 

teaching and learning how to use grammar in their writing. 
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1.3 Objectives of the Study 

The Objectives of the Study are as Follow; 

1. To identify the nature of the problems which the university trainee-teachers 

encounter in giving grammar feedback 

2. To see what methods are appropriate in giving feedback on writing at the 

university level 

3. To investigate the current methods of trainee-teachers feedback on students' 

writing. 

1.4 Significance of the Study 

The purpose of the study is to develop teachers' effective use of feedback in the 

teaching-learning process. Teachers can monitor their grammar abilities from 

students' written work through feedback. Consequently, teacher's feedback plays an 

important role in helping students improve grammar; it will support teachers to know 

the correct ways to emphasize feedback on students' written assignments. When 

students receive helpful and useful feedback, students can develop their writing more 

quickly. Importantly, it means feedback which is given by teachers is useful to help 

students understand grammar better as a way of expressing their ideas and experience. 

When done well, feedback integrates all the skills of learning and provides 

scaffolding for the students' learning. 

1.5 Research Questions 

1. What types of feedback are used in teaching and evaluating writing in the 

Practicum course at Assumption University? 

2. How can the use of feedback be improved in the MA-Practicum at 

Assumption University? 

4 



1.6 Definitions of the Terminology 

For the purposes of the study, these terms are defined as follow: 

..... Grammar in Writing 

Writing conforms to the conventions of English syntax and usage, generally, referred 

to as grammar. Grammar is indisputably an essential element of second language 

writing instruction, but the ways in which it is integrated with other components of 

learning have varied. (Frodesen and Holten: 2004) 

..... Feedback 

Feedback is the process in which part of the output of a system is returned to its input 

in order to regulate its further output response to an inquiry or experiment. In 

cybernetics and control theory, Feedback is a process whereby some proportion of 

the output signal of a system is passed (fed back) to the input. Often this is done 

intentionally, in order to control the dynamic behaviors of the system. This process is 

applicable to the teacher-student relationship throughout the teaching-learning 

process. (http://www.answers.com/topiclfeedback) 

..,.. Teacher Feedback 

Teacher feedback on written work refers to "any procedures used to inform a learner 

whether an instructional response is right or wrong." In addition, those feedbacks can 

help students revise and improve their composition. (Kepner: 1991) 

..... Grammar Correction 

The eITor correction research in L2 writing was conclusive in demonstrating that 

gran11nar correction was ineffective in facilitating improvement in student writing. 
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(Truscott: 1999) In this thesis, correction is understood in the context of the wider 

communication network between the teacher and the student. 

~ Error Correction 

The evidence is extremely unclear on what a teacher should correct at any one time, 

as "grammar instruction" as a variable can be hard to operationalize and measure. 

Any suggestions on this issue should be regarded as purely speculative as to written 

error correction (Doughty and William, 1998; Ellis, 1998; James, 1998). Error 

correction is often done by the teacher providing corrections for mistakes made by 

students. However, it is probably more effective for students to correct their own 

mistakes. In order to do this, students and the teacher should have a common 

sho1ihand for correcting mistakes. 

~ Oral Feedback in Writing 

According to Cohen and Cavalcanti (1990), after the teacher hands back the 

compositions, the students were asked to react to the feedback by indicating their first 

impressions, their general understanding, and their attitudes. They are also asked to 

provide comments of a more general nature concerning their experience in the course. 

This allows teachers and students to gain a better understanding of what should be 

improved as a result of any particular learning activity. 

~ Process Writing and Product 

Zamel (1983) investigated the degree to which ESL students experienced writing as a 

process of discovering and creating meaning and how writing in a second language 

affected this process. The process in this thesis refers to the communication between a 

teacher and a student on any given task in a course. 
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1. 7 Organization of the Thesis 

The thesis is organized into five chapters: 

Chapter one is an introduction which provides an overview of the study with specific 

reference to the rationale and background, the objectives, the significance of the 

study, research questions, and the terms used in the study. 

Chapter two reviews the relevant literature on the terms 'written feedback' with 

particular reference to teacher feedback on students' writings. 

Chapter three describes the steps followed in conducting the study and the types of 

data collected. It presents the background of the subjects used for the study, the 

instrument of the research and the procedure of data collection and analysis. 

Chapter four presents and discusses the findings that arise from the study. 

Chapter five summarizes the major findings of the study, discusses the main 

limitations of the study and offers some suggestions for further research. 
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Introduction 

Ch~pter Two 

Literature Review 

The purpose of this chapter is to provide a brief overview of theoretical constructs of 

written feedback with particular reference to teacher feedback on students' writings. 

2.1 What is Written Feedback? 

Feedback is an important skill and a valuable part of any language course. It is a vital 

aspect of the teaching of writing. Importantly, the research shows it enables students 

to assess their performances, modify their behavior and transfer their understanding. 

Accordingly, in the context of writing there are several researchers who have 

discussed feedback. 

For instance, 

Sherman (1994:57) indicates that "feedback is a response or reaction from another 

person to something you do that can be used to support you assess and improve your 

performance in the future". 

Keh (1990:294) explains that "feedback is a fundamental element of a process 

approach to writing. It can be defined as input from a reader to a writer with the effect 

of providing information to the writer for revision" 

According to Harmer (2004: 110), "feedback is responding to students' work at 

various stages of the writing process rather than assessing or evaluating'', He also 

stresses that the response should be helpful and not censorious. 
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Ur (1996) points out that feedback is information that is aimed at the learners' 

perfonnance of the learning task, with the goal of improving their performance. That 

is, there are two mains issues in giving feedback; assessment and correction. 

Assessment will be judged on the score while the correction is focused on the specific 

information on students' performance of a written task. 

According to Hamp-Lyons and Heasley (1987:143), "the feedback on written work is 

an important role, both in motivating further learning, and ensuring that the learner's 

texts gradually come nearer and nearer to written fluency". As such it is a 

motivational strategy. 

Sless (1992) defines feedback as information designed for "managing the relationship 

between the writer and student's task". It will be shown that such feedback is needed 

before making decisions about the content and presentation, as well as during the 

process of writing the draft. 

Krashen and Terrell (1983) suggest that feedback originates in biology and refers to 

the message that comes back to an organism that has acted on its environment. This is 

important as it stresses the organic nature of feedback and sees the feedback process 

as a natural thing that improves or at last changes the body of a student's work. 

Freedman (1987:5) claims a more exhaustive definition. She states that feedback 

"includes all reaction to writing, fonnal or informal, written or oral, from teacher or 

peer, to a draft or final version". In addition, she has described how effective teachers 

provide feedback primarily during the writing process. 
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2.2 What is Feedback on Grammar Feedback? 

Feedback on grammar feedback is the response by students which indicates their 

coITect understanding of the initial feedback. It is also the result of the use of written 

grammar by students. It can show students' improvement in grammatical accuracy 

when teachers provide feedback on grammar errors. 

Grammar feedback often only consists of underling all grammar errors (e.g., verb 

· fom1s, tenses, articles, agreement). Therefore, students may only be told the location 

of their errors only and were not given information on the kinds of errors or shown the 

correct forms. 

Feedback on grammar too often only depends on the grammar scores which were 

based upon the number of grammar errors (e.g., tense, case, agreement) occurring in 

each composition. That is to say, the number of errors in each composition and 

rewrite was counted, and each paper was assigned a grammar score; a small number 

of errors (a low numerical score) indicates good grammatical accuracy. This is a very 

traditional form of feedback which fails to recognize the organic relationship between 

grammar and writing. 

Semke (1984) analyzes the effects of various methods of reacting to students' free 

writing journal assignments. Four experimental groups, each one receiving a different 

kind of feedback: 1) comments only, 2) corrections only3) corrections with comments 

and 4) errors signaled with a correction code for students to self-correct. The result 

points out that a positive and productive teacher-student relationship is fostered when 

teachers can get to know their students through their writing. She also notes that error 

correction is particularly effective when students ask for it. 
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Penis and Helt (2000) found that feedback may improve students' progress in 

accuracy in five major enor categories (verbs, noun endings, articles, word choice, 

and sentence structure) between the first and last essay assignments of the semester, 

so that feedback helps students reduce the total number of enors. They did not 

address the issue of how this works to improve the students' overall writing ability. 

Fathman and Whalley (1990) found that students who received feedback on grammar 

and content simultaneously improved their written texts in both areas, while student 

who received feedback on content only actually made more enors in subsequent 

drafts. 

Shih ( 1998) claims that adopting a hands-off approach to grammar editing often 

leaves students, especially those with the weakest overall language proficiency, with 

texts replete with language enors, enors they often lack the editing strategies or 

grammar knowledge to tackle. For this reason, the feedback system needs to be more 

supportive and to function as an on-going communication between teachers and 

students. 

Beach (1979) shows that comments on a single dimension of content were effective 

and that such comments may be more helpful than ones that are verbose or scattered 

throughout the paper. The finding led to the suggestion that teachers should focus on 

content more than form and provide content feedback between initial and final drafts 

of papers. 

Hedge (1988) points out that teachers can enter into writer-reader relationships with 

their students by responding to students' texts rather than simply assessing them. 
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Hillcocks (1986: 166) concluded that "focused feedback can have an effect on certain 

aspects of writing". Consequently, feedback on usage plays an important role to 

reflect teaching grammar and it can measure or indicate students' written grammar 

development precisely. 

2.3 Aims of Feedback 

Feedback defines for a student what their teacher thinks about a student's 

performance or a subject. At its best, feedback should: 

(http:llwww.flinders.edu. au/teach/t4 l/ assesslfeedback.php) 

• guide both teachers and students 

• be a core part of teaching and learning, not an add-on ritual 

• focus around course and topic learning outcomes 

• guide students to become independent learners and their own critics 

• account for a developmental approach for achievement in a discipline. 

Feedback ought to aim at enabling students to improve their future efforts. However, 

one often gets the impression that students leave university making many of the same 

errors that they made when they entered. Explanations for this common phenomenon 

could be that: 

• Assessors' feedback is little more than editing and does not give students a 

clear message about what they must do to improve future submissions. 

• Students don't read or take the advice that is given and are not required to do 

so. 
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2.4 Characteristics of Feedback 

Feedback is needed by: 

• teachers to adapt and adjust teaching to accommodate learning needs 

• students to adapt and adjust their learning strategies 

Feedback should be ... 

• Constructive 

so that students feel encouraged and motivated to improve their practice 

• Timely 

so that students can use it for subsequent learning and for future work to be 

submitted 

• Prompt 

so that students can recall what they did and thought at the time 

• Supportive of learning 

as a clear statement of orderly progression of learning so that students have 

clear indications of how to improve their performance 

• Focused 

on achievement, not effort. The work should be assessed, not the student 

• Specific to the learning outcomes 

so that assessment is clearly linked to learning 

• Consequential 

so that it engages students and they are required to attend to feedback, 

removing the need for continually giving the same student the same advice 

• Fostering of independence 

so that it leads students to being capable of assessing their own work 
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• Efficient 

so that teachers and students use the time of the course in productive ways 

without wasting efforts in counter-productive actions. 

2.5 Types of Feedback 

• Informal 

e.g., verbal feedback in class, personal consultation 

• Formal 

in writing (e.g. checklists, written commentary, generic exemplars) 

• Direct 

to individual student (either in written form or in consultation) 

• Indirect 

to the whole class (e.g. generic exemplars) 

• Formative 

given during the teaching of the topic, enabling risk taking and adjustment 

prior to final submission 

• Summative 

given at the end of a topic, with the purpose of letting students know what they 

have achieved. 

2.6 Difficulties Associated with Giving and Getting Feedback 

Academic Concerns: 

• Time-consuming 

Giving useful feedback can be very time consuming for academics and has 

limited value if students don't read it or act on it. 

14 



• Repetitive 

It is not uncommon to correct the same errors on a particular student's work 

and on most students' work with little change occurring over time in students' 

performances. 

• Too late 

Few assessment tasks enable teachers to get timely feedback to adjust either 

content or teaching strategies to focus on actual learning needs. 

Student Concerns: 

• Too late 

Feedback often occurs when a subject/topic is over and there is little that can 

be done to remedy misunderstanding. Students are rarely required to act upon 

it. 

• No explanation 

Students often are left not knowing what they have done well, what they need 

to change and why they have achieved the grade they have. Often feedback is 

only given to students who do not do well; otherwise, good students receive 

little more than 'excellent' on their work without gaining an insight into what 

they have done better and what they could additionally do to enhance their 

perfonnance. 

• "One-off" 

Many assessment tasks are 'one-off' and for real grades. Students don't get the 

opportunity to take the advice given. There is little room for risk taking, 

experimentation and practice. 

• Limited value 

Much feedback is either editing of grammar or spelling, or cliched (e.g. 
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"More", "Good", "What's this?", etc.) Much feedback does not actually give 

the students a sense of what they might do to improve their learning or the 

products of their learning. 

• Not progressive 

It does not give students a sense of what they have achieved in progressing 

towards a goal and what they have yet to achieve. 

• Useless 

When feedback is given at the wrong time or place, it often cannot be 

understood or acted upon by students in a timely way. 

2. 7 Oral Feedback in Written Work 

In this approach, Paltridge (2001) claimed that the teacher puts learners in 

communicative situations in which they are required to use language to complete a 

task. The teacher then monitors the learners' performance and provides input in 

response to any specific difficulties the learners may have had. 

Ur ( 1996) said that feedback should be focused on communication activities by 

providing a context in which the language features and skills they are intended to 

practice might reasonably arise. Students ought to be given opportunities in improving 

their perfonnance of a task. 

Hammond and Joyce (1992) point out that feedback is a response from spoken to 

written text; students need to have an understanding of what is characteristic of the 

genre they are studying being a spoken or a written language text as much as they 

need to know about other linguistic aspects of the particular geme. 
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2.8 Peer Feedback 

Students Appear to Enjoy Peer Feedback and to Find it Helpful 

Leki (1990), Mangelsdorf (1992) and Mendonca and Johnson (1994) have found that 

peer response is well received by student writers and that they enjoy the process: it 

increases students' motivation for, writing and assists students in gaining confidence 

in their writing. 

Zamel (1982:206) states that peer feedback is beneficial because it" reinforces the 

fact that the teacher is truly not the only reader, a claim which we repeatedly make out 

but fail to convince our students of, and that audience considerations therefore need to 

be taken into account". 

According to Berger (1990) and Zhang (1995), sometimes students question the 

efficacy of peer feedback, express concern about either their peers' competency to 

evaluate their work or their ability to give critical feedback constructively and not 

hurtfully, and clearly prefer teacher feedback over peer feedback when asked to 

choose. 

Nelson and Murphy (1993: 135) offer that the rationale for employing peer response is 

in "students' providing other students with feedback on their preliminary drafts so that 

the student writers may acquire a wider sense of audience and work toward improving 

their compositions". 

To this point, the available evidence does not suggest that L2 student writers have 

strongly negative feelings toward peer feedback or feel that it is hannful to them. 
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2.9 Feedback: Timing and Type 

Language teachers still seem to focus on surface-level errors according to Cohen and 

Cavalcanti (1990), Fathman and Whalley (1990) and Robb, Ross and Shortreed 

(1986). However, Robb et al. (ibid) found that detailed feedback on surface errors was 

not more accurate than less detailed feedback on their respondents' work. They also 

observed that 'improvement was independent of type of feedback' (ibid.:93) 

Fathman and Whalley (1990) found that learners' grammatical competence only 

improved when they received specific feedback on their grammar. They do not 

however suggest exactly what form this feedback should be in. Nor do they examine 

how such feedback fits into the wider feedback context which is the teaching-learning 

process understood in terms of communication between the teacher and the student. 

Cohen and Cavalcanti (1990) note a mismatch between what teachers and students 

thought about the aspects of writing emphasized in feedback. In order to overcome 

this problem, they suggest that both parties should agree on the areas to be 

commented upon. This idea is compatible with an approach which sees feedback as 

more effective when it is practiced in a communicative way. 

Their study also shows that students appreciate comments on both content and 

language. Similar findings have been reported by Radecki and Swales (1988). It 

seems, then, that although regular writing does improve students' writing, they also 

require feedback in order to achieve considerable improvement. 

Taylor ( 1981) and Crew es and McLeod ( 1986) consider the communicative function 

of the text to be most important, and stress the importance of providing students with 
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feedback on content first. This finding is also consistent with the view of feedback in 

tenns of its place in the communication cycle between the student and the teacher. 

While Zamel (1985) also recommends that comments be prioritized and spread over 

more than one draft, Fathman and Whalley (1990) argue that multiple drafts may not 

be necessary. Content is recognized as the first priority by others, too (Chenoweth 

1987 and Shih 1986). The researcher assumes that the first of these two views is more 

compatible with an approach to feedback which understands and studies it in terms of 

its cyclical nature. Just as these are stages of development in a student's learning, 

these should also be commensurate stages in the communication between teachers and 

students as they work together on developing the student's writing. 

Allwright (1988) recommends both peer feedback and reformulation for promoting 

learner autonomy, while Chandrasegaran (1986) and Leki (1990) recommend 

conferencing as a way of investigating the effects of teacher and peer feedback on 

ESL learners' revision of their work, Chaudron (1984) found that both are equally 

effective in improving students' writing. 

2.10 The Study of Teacher Feedback 

There are different types of classifications of teacher feedback. Sinclair and Coulthard 

(1975) focus on the "evaluative feedback" used by the teacher in classroom discourse, 

which usually consists of the acts of accepting, evaluating and commenting. Richards 

and Lockhart's (1994) classification includes saying that something is correct or 

incorrect, praising, modifying a student's answer, repeating, summarizing and 

criticizing. While both of these studies are consistent with the type of cyclical 
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feedback studied in this thesis, this thesis seeks to expand their views by looking at 

the ways feedback may be used as feedback on teacher feedback. 

As Graham (1983) noted, frequency of teacher feedback does not ensure better 

student writing. In a classroom, assignments like those suggested by Raimes (1983), 

which encourage revision without feedback and writing without teacher intervention 

(e.g., journal writing), should be valuable components of the curriculum. But they 

should not be the only feedback given. It is possible to use such "hands off' responses 

at certain times. But when these times are remains to be clearly studied. 

Sommers (1982) studied the substance of teachers' comments and found that most 

teacher comments are vague and do not provide specific reactions to what students 

have written. This seems incompatible with Beach (1979), who said that teacher 

feedback should be focused on the content (for example, organization, amount of 

detail) more than form (for example, grammar, mechanics) and provide a single 

dimension of content feedback between initial and final drafts of papers. Neither of 

these approaches seems adequate as total approaches, when feedback is understood in 

terms of the teacher's on-the-spot decision about what each student needs or wants. 

Feedback, if organic, is customized to the needs of each individual student and works 

to help the teacher to show the student how to meet the course requirements. 

In addition, she found that the students tended to respond to comments on form and 

ignored those on content. In another report, Cohen acknowledged that his own 

feedback to students was frequently unsystematic and inconsistent (see Cohen and 

Robbins 1976). It remains to be seen how much feedback can be fitted into an organic 

approach to feedback. 
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However, these seemingly contradictory findings make one wonder about the overall 

usefulness of teacher feedback. In a study that looked at the effects of no feedback, 

Graham (1983) found that those students who received feedback on every assignment 

did not make fewer errors than those students who received feedback on every third 

assignment. Thus more frequent feedback does not ensure greater improvement in 

writing. Of course, this result would depend on the type off eedback and the quality of 

feedback. 

Even though research results lead to some questions about the usefulness of feedback 

on writing, teachers report that students want feedback. Consequently, teachers often 

feel obliged to provide it. Because students want feedback and teachers feel obliged to 

give it, the question remains when during the writing process and how it should be 

provided. 

Cohen (1987) found that teacher feedback has a limited impact because students feel 

that teacher comments are often too short and uninformative. Cohen concludes that 

teachers need training with respect to providing effective feedback, just as students 

need training to develop effective strategies for handing teacher feedback. This is an 

important suggestion which this thesis works to address. Out of the analysis of actual 

untutored feedback by trainee-teachers, a systematic approach to giving feedback was 

developed. 

2.11 The Role of Teacher Feedback in Process Writing 

The teacher takes on an active role in the editing process in process writing but there 

has been considerable debate on what type of feedback should be given. According to 

Radecki and Swales (1988: 72), "there is an emerging consensus among certain Ll 
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and L2 writing researchers that an instructor's time is better spent in attending to 

textual meaning, rather than to grammatical errors, as a means of aiding students in 

reshaping their writing". This approach seems to be based on the belief that meaning 

comes before the grammatical form. Thought precedes form which is a means to 

express the thought. 

Ferris and Hedgecock (1998) believe that grammatical corrections are necessary but 

should not be given on first drafts of multiple draft essays. Comments on earlier drafts 

should, according to the authors, focus on organization and content rather than 

grammar. It is important to understand what the student is trying to say first in order 

to give meaningful feedback on the grammar which will best express the student's 

intentional meaning. 

Fathman and Whalley (1990:185) found that "grammar and content feedback, whether 

given alone or simultaneously, positively affect rewriting". Radecki and Swales 

( 1988 :72) note that the students stated a preference for their instructors to edit 

grammatical and other mechanical errors as they found these comments to be the most 

helpful. The question is 'helpful' for what. When seen as a process of communication, 

it could be suggested that such students seem to know that they need grammatical 

feedback so as to shape and communicate their thoughts, feelings, and experience 

more clearly. 

This feedback is often done efficiently in a whole-class context with the teacher 

writing on an overhead projector and discussing the strategic choices made while 

brainstonning or composing. As students become more comfortable with the process, 
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they can provide more of the information and text for such cooperative writing as they 

learn to appropriate the teacher's composing strategies. 

2.12 The Feedback Cycle 

The figure below shows that teacher feedback considers characteristics of the 

institutional, programmatic and methodological context, the teacher, the student, the 

text the teacher comments on as well as the revised text, and the teacher's 

commentary. Goldstein (2001: 87) had drawn the following feedback cycle for 

writing teachers. 
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While this conceptual action is useful, it is not very practical as it does not describe 

actual patterns with concrete patterns of behavior. For this reason, the checklist 

suggested by Conlon (2008) is used in this thesis as a way of evaluating the feedback 

actually given in the evaluation process. As this emphasis on feedback is now being 

more stressed in the M.A. program, it seems appropriate to see how useful it is when 

applied to the feedback of student teachers in the program. As it is about the actual 

practices of student-teachers, such feedback on their feedback should have a positive 

influence on their own learning process and so make them more reflective of their 

own beliefs, attitudes and actions. In this way, this study is itself self- reflective and 

organically related to the researcher's own experience as a trainee-teacher in the M.A. 

program. 

Conlon (2008) recommends that the feedback cycle has to be a two-way process. 

Importantly, efficient feedback has to be a cycle of trust between each student and the 

teacher in the communication process. Moreover, he said that teacher feedback needs 

to be consistent; feedback inside students' journals should be supported and expanded 

in the comments and at the end of the piece of writing should be evaluated. 

Importantly, teachers should give students a chance in an interview to clarify or 

reinforce any questions he or she may have about the teacher's evaluation. Most 

importantly, the teacher has to follow up on the feedback given in one piece of work 

when giving feedback to other pieces of work. This helps the student understand how 

to put the various pieces of the learning experience together. Therefore, good 

feedback should have a positive backwash and be understood as never-ending. 
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2.13 The Evaluating Process 

One of the effects of the process movement has been to occlude the criteria used to 

evaluate writing. Faigley (1992: 112-113) states that while most teachers of writing 

still assign grades to papers at some point in the course of instruction, the emphasis 

has shifted from summative to formative evaluation, or, in the language of process 

advocates, from a teacher's role as judge to one of coach. 

This chapter has discussed the development of these changes in approach by looking 

at the developments as a single, organic unit, not as atomized responses that fragment 

our understanding of what teachers do. It seems that many trainee-teachers provide 

feedback based on their own reception of feedback when they were students. It is 

therefore important to understand earlier forms or approaches in feedback when 

analyzing what teachers and trainee-teachers actually do when they practice feedback. 

In keeping with the organic approach advocated by the researcher, it is important to 

approach the issue of feedback holistically. When this is done, many of the concerns 

expressed by a wide variety ofresearchers may be addressed in a way that builds a 

better informed approach to the analysis of feedback as it is actually practiced by 

certain trainee-teachers and to develop a research methodology which reflects the 

ways feedback itself may be improved in the ways the trainee-teachers are taught how 

to do feedback. Such training should have positive backwash on the ways such 

trainee-teacher perform feedback in their future careers. 
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Introduction 

Chapter Three 

Research Methodology 

This chapter presents detailed information on the research methodology employed to 

seek answers to the research questions. In particular, the methodology will be 

discussed in sections; restating the research questions, subjects of the study, data 

collection method and the process of data analysis and summaries. 

3.1 Restatement of the Research Questions 

1. What types of feedback are used in teaching and evaluating writing in the 

Practicum course at Assumption University? 

2. How can the use of feedback be improved in the M.A-Practicum at 

Assumption University? 

3.2 Subjects of the Study 

This study focused on practicum teachers of the first-year students in the course of 

Basic English at Assumption University, Bangkok, Thailand. For the objectives of 

this course, teachers would like students to improve Basic English skills; reading, 

listening, speaking, and writing. In class, English language was caITied out in the 

teaching and learning process to develop all of the four skills of the students. 

Especially in writing skills, more often teachers would give the written assignments to 

improve students' grammar writing. Thus, what was a main factor to make students 

develop their grammar writing well was feedback. As a result, teacher feedback is an 

important and yet often undervalued part of the writing task. Therefore, the researcher 

thinks that giving helpful and effective feedback on the written work will be able to 
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improve students' writing more quickly. Importantly, this is only a general course to 

help students improve English for the higher level. That is, this course will help 

students use English more, and students can develop the four skills. 

There were 40 texts (journals and mid-term examination booklets) taken for analysis 

in this study written by the students from the class of teacher A, B, C, D. and 

including the interview for detailed analyses. There are 4 teachers referred to as A, B, 

C, D. Five students were randomly selected from each teacher's practicum class. 

These students are referred to as S Al etc (S Al means the first randomly selected 

student from Teacher A's class.) 

3.3 Data Collection Method 

There are four steps in searching for information: 

- An observation in the class 

- An interview between the four teachers and the twenty students was tape recorded 

- The checked twenty journals 

- The checked twenty mid-term examination booklets 

To obtain the data, the researcher made an observation in class first for two weeks to 

notice both teachers and students' giving and getting feedback. Later, to get a feel for 

students' understandings on the comments, the researcher interviewed the teachers 

about students' understanding of teacher feedback on the journal writing. Thus, the 

research was focused on the types of writing assignment which was the checked 

journals and the mid-term examination. To know the efficiency of the 4 teachers' 

feedback the research focused on the term 'fluency and accuracy' in the journal while 

the mid-tenn examination was fixed on assessment and correction. That is, attention 
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was paid to whether teacher feedback on the written work could make students relate 

to the improvement on the exam or not. As a result, the researcher collected 20 

students' samples of writing and 4 teachers' feedback. 

3.4 Data Analysis and Summaries 

Data Analysis and Summaries in All of the Four Classes 

The researcher used a check-list to analyze 4 teachers' feedback in the interview, the 

journal and the mid-term examination. It had fifty-two questions. The questions will 

be "Yes I No" response. The more questions asked in the check-list were answered 

"Yes", the more effective the feedback was likely be. To determine the differences 

among 4 teachers, the researcher would count the number of "Yes" responses about 

the five students of each teacher. Afterwards, the researcher found the percentage of 

these responses for each teacher to compare. 

The check-list of fifty-two questions was divided into five parts: 

1. Feedback written in the student's text 

2. Feedback comments at the end of the journal entry or homework 

3. Feedback made orally in an interview 

4. Feedback on the student's examination 

5. Overall feedback effectiveness 

3.4.1 Analytical Examples: 

Interview between 4 teachers 

and 20 students with recording. Interview 

Types of writing assignment Journal and Mid - Term Examination 

with teacher feedback; 
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3.4.2 Example of Data Analysis 

Analysis of Teacher A's feedback for Student Al, A2 

1 Feedback written in the student's text 

1.1 Did the feedback clarify the student's inte11ded mea11ing? 
S.A.1 Yes. 
S.A.2 Yes. 

1.2 Did the feedback fix recurre11t grammatical errors? 
S.A. l Yes. Example:- Using Auxiliary verb +verb 1; Student wrote "will to be, must 

to practice", and teacher used "underli11e"I Word Order; student wrote "I 
and my frie11ds", and teacher rewrote "my friends and I'' on it. 

S.A.2 Yes. Example; Using linking verb/ Student wrote "you are looks good''. 
Teacher used "underline and deleting" on it. 

1.3 Was the feedback responding to statements, observations or opi11io11s made by 
the student? 
S.A.l No. 
S.A.2 No. 

1.4 Was the feedback focused on the fluency of the entry? 
S.A.l Yes. 
S.A.2 Yes. 

1.5 Did the teacher appear to make a concerted effort to provide written feedback in 
the text? 
S.A.1 Yes. 
S.A.2 Yes. 

2 Feedback comments at the end of the journal entry 

2.1 Was the feedback related to the feedback made in the stude11t's text in order to 
explain it or reinforce it by discussing what the student did well or needs to 
improve? 
S.A. l Yes. "Not in the past but in the present life" 
S.A.2 Yes. "Good job as usual" 

2.2 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S.A. l Yes. "expanding" 
S.A.2 Yes. "reinforce" 

2.3 Did the feedback mention specific recurrent grammatical errors made by the 
student? 
S.A.l No. 
S.A.2 No. 
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2.4 Was the feedback responding to statements, observations or opinions made by 
the student in the entry? 
S.A. I No. 
S.A.2 Yes. "Good job as usual I show your talents to the next teacher as well". 

2.5 Was the feedback focused on the fluency of the student's journal entry? 
S .A. I Yes. "You must give me only the details of what you see!" 
S.A.2 No. 

2.6 Did the feedback address the issue of the adequacy of the student's response? 
S.A. I Yes. "You didn't write 2 full pages, so I am sorry but I can't sign your work" 
S.A.2 No. 

2. 7 Was the content of the entry discussed? 
S.A.I Yes. "It doesn't meet my criteria. First, you didn't answer 'What do you see' I 

you didn't write "2 FULL PAGES" 
S.A.2 No. 

2.8 Did the feedback positively reinforce the student's effort in order to encourage 
the student to continue writing the way he/she did in the entry? 
S.A.I No. 
S.A.2 Yes. "Good job as usual/ show your talents to the next teacher as well" 

2.9 Did the feedback refer to what the student had written in previous entries? 
S.A.I No. 
S.A.2 Yes. "Good job as usual" 

2.10 Did the teacher appear to make a concerted effort to provide written feedback 
in the comments at the end of the text? 
S .A. I Yes. 6 sentences long. 
S.A.2 No. I sentence long. 

2.11 Did the teacher's written comments explicitly refer to comments made in the 
body of the student's text? 
S .A. I Yes. Present tense and "focus on present life" 
S.A.2 No. 

2.12 Did the teacher's written comments relate the student's performance to other 
areas or aspects of the overall course? 
S.A. I Yes. "it doesn't meet my criteria" 
S.A.2 No. 

2.13 Were the teacher's comments focused on encouraging the student's fluency/ 
production of more writing? 
S.A.l Yes. 
S.A.2 No. 

2.14 Did the teacher's comments reinforce the personal relationship between the 
teacher/ reader and the student/ writer? 
S.A.I Yes. "This is a goodjoumal" 
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S.A.2 Yes. "Good job as usual I show your talents to the next teacher as well" 

3 Feedback made orally in the interview 

3.1 Was there a student initiated discussion of the written comments in the journal? 
S.A.1 Yes. 
S.A.2 Yes. 

3.2 If there was a student initiated discussion, what was its specific focus? 
S.A. l Yes. "why the topic is what do you see"/ 'just only 'what do you see' not my 

feelings or not what other things?" 
S.A.2 Yes. "On the last comments you said 'a bit upset' I don't understand" 

3.3 Was the feedback related to the feedback made in the student's text and/or ill 
the teacher's written comments in order to explain it or reinforce it by further 
discussing what the student did well or needs to improve? 
S.A.1 No. 
S.A.2 Yes. To comment; reinforce and praise 

3.4 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S.A.1 Yes. "clarifying and expanding" 
S.A.2 Yes. "reinforcing" 

3. 5 Did the feedback mention specific recurrent grammatical errors made by the 
student? 
S.A.l No. 
S.A.2 No. 

3.6 Was the feedback responding to statements, observations or opillions made by 
the student in the journal entry? 
S.A.1 No. 
S.A.2 No. 

3. 7 Was the feedback clarifying, expanding or reinforcing comments made by the 
teacher at the end of the student's journal entry? 
S.A.1 Yes. "clarifying I expanding" 
S.A.2 Yes. "reinforcing" 

3.8 Was the feedback focused 011 the fluency of the student's journal entry? 
S.A.1 Yes. 
S.A.2 No. 

3.9 Did the feedback address the issue of the adequacy of the student's response? 
S.A.1 No. 
S.A.2 No. 

3.10 Was the content of the entry discussed? 
S.A.l No. 
S.A.2 No. 
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3.11 Did the feedback positively reinforce the student's effort in order to encourage 
the student to continue writing the way he/she did in the entry? 
S.A.l Yes. 
S.A.2 Yes. 

3.12 Did the feedback refer to what the student had written in previous entries? 
S.A.1 No. 
S.A.2 Yes. "you did very good journals every week." 

3.13 Did the teacher appear to make a concerted effort to provide oral feedback? 
S .A.1 Yes. Adequate length. 
S.A.2 No. Too brief. 

3.14 Did the teacher's oral comments relate the student's performance to other 
areas or aspects of the overall course? 
S.A.1 No. 
S.A.2 No. 

3.15 Were the teacher's oral comments focused on encouraging the student's 
fluency/ production of more writing? 
S.A.1 Yes. 
S.A.2 No. 

3.16 Did the teacher's oral comments reinforce the personal relationship between 
the teacher/ reader and the student/ writer? 
S.A.l No. 
S.A.2 Yes. "I really enjoyed reading your journals" 

4 Feedback on the student's examination 

4.1 Was the feedback related to the feedback made in the student's journal in order 
to explain it or reinforce it by further discussing what the student did well or needs 
to improve? 
S.A. l Yes. 
S.A.2 Yes. 

4.2 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S.A. l Yes. "clarifying" 
S.A.2 Yes. "clarifying" 

4.3 Did the feedback identify specific recurrent grammatical errors made by the 
student? 
S.A.1 Yes. 
S.A.2 Yes. 

4.4 If recurrent grammatical errors were identified, were these systematically 
related to the errors identified in the feedback to the student's journal? 
S.A.1 Yes. 
S.A.2 Yes. 
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4.5 Was tlte feedback responding to statements, observations or opinions made by 
tlte student in tlte examination response? 
S.A.l No. 
S .A.2 Yes. Improve a lot. 

4. 6 Was tlte feedback clarifying, expanding or reinforcing comments made by tlte 
teacher at tlte end of tlte student's examination response? 
S.A.l No. 
S.A.2 No. 

4. 7 Was tlte feedback focused on tlte fluency of tlte student's examination 
response? 
S.A.1 No. 
S .A.2 Yes. "what about bad leader?" 

4.8 Did tltefeedback address the issue oftlte adequacy oftlte student's examination 
response? 
S.A.1 No. 
S.A.2 No. 

4.9 Was the co1tte1tt of the examination response discussed? 
S.A.1 No. 
S.A.2 No. Just a little "what about bad leader?" 

4.10 Did the feedback positively rei1tforce the student's effort in order to encourage 
tlte stude1tt to continue writing the way he/site did in the examination? 
S.A.1 Yes. The mark of 19/30, the ticks for the correct paragraphs. 
S.A.2 Yes. The mark of 24/30, the ticks for the correct paragraphs. 

4.11 Did the feedback refer to wltat the student had written in !tis/her journal? 
S.A.1 No. 
S.A.2 No. 

4.12 Did the teacher provide written feedback at the end of tlte text? 
S.A.l No. 
S.A.2 No. 

4.13 Did tlte teacher's comments relate the student's performance to other areas or 
aspects oftlte overall course? 
S.A.1 No. 
S.A.2 No. 

4.14 Were the teacher's comments focused on encouraging the student's fluency/ 
production of more writing? 
S.A.1 No. 
S.A.2 No. 

4.15 Did the teacher's evaluation of the student's examination response reinforce 
the personal relationship between the teacher/ reader and tlte student/ writer? 
S.A.1 No. 
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S.A.2No. 

5 Teacher A's Overall Feedback Effectiveness 

5.1 Was the teacher's feedback consistent and focused for each individual student 
at each stage of the feedback process? 
S.A.1 Yes. (Same/ injournal, the end of journal, interview, examination) 
S.A.2 Yes. (Same/ in journal, the end of journal, interview, examination) 

5.2 Was the teacher's feedback systematic in the way feedback was given to the 
group of students as a whole in terms of stressing fluency, stressing accuracy, 
making suggestions about content, building a relationship between the teacher and 
the students? 
Yes. Teacher always focused on accuracy and fluency. 

In the checklist, all of the fifty-two questions were organized to relate to feedback 

which teachers gave to students. The checklist (Conlon; 2008) traces the feedback 

cycle from the initial writing of a student in a journal entry and in an interview. 

Teacher's feedback needs to be consistent, and the teacher's comment inside the 

student's text ought to be supported and expanded at the end of the student's written 

work. In the interview, teachers we:e observed and taped to see how they gave 

students a chance to clarify or reinforce any impressions he or she may have of the 

teacher's evaluation. Consequently, the feedback process should be understood as a 

part of wider communication cycle with a two-way movement. 

In conclusion, the purpose of this chapter was to provide information on the research 

methodology and to explain the general analytical instruments to be used in this study. 

The next chapter will focus on the analysis of the data and an interpretation of the data 

to answer the research questions. 
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Chapter Four 

Data Ana!ysis and Findings 

This chapter will present, analyze and interpret the data collected from the students 

involved in this study. The main data are in the journals, the interviews and the mid

term examination booklets from 4 teachers; teacher A, B, C, and D. The five students 

were chosen at random; both poor and good students were taped in the interviews. In 

analyzing students' writing the researcher used a check-list for fifty-two questions to 

know what types of feedback the ABAC practicum teachers use in monitoring 

students' writing and to give students the marks on their tests. 

Organization of Chapter 4 

Note: See appendix 1 for full transcripts of all feedback given by the four teachers. 

The feedback is organized by each Teacher with Teacher A's feedback to S Al, S A2, 

S A3, S A4 and SAS given first. \Yhile there was a lot of preliminary analysis of the 

data, this is included in the Appendix. Such material gives an insight into how the 

researcher developed her research and provides evidence of the organic ethnographic 

preliminary research stage which was an integral part of the overall research process. 

This chapter presents: 

• A brief description of data collection process 

• Data analysis from the collected journals and summaries of the students' mid-term 

examinations which are based on the sort of teacher feedback, and the symbols are 

used on students' writing in Assumption University. 

• Main findings to answer the two research questions. 
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4.1 The Process of Data Collection of Basic English at Assumption University 

To collect data on four teachers' feedback, the journals of the Basic students were 

randomly checked to examine how the teachers provided written feedback. The 

teachers' oral feedback on the journals was taped of the same students. Finally, the 

mid - tenn examination was looked at in terms of the ways the teachers' used 

feedback. 

The exam question the students responded to was: 

- What makes a good leader? 

- Who is a good leader in the book of Mumimu? 

- Who is a bad leader? 

- Why? 

4.2 Data analysis; Analysis of Teacher A's feedback for Student A 

4.2.1 Feedback written in the student's text 

4.2.1.1 Did the feedback clarify the student's intended meaning? 
S.A.l Yes. 
S.A.2 Yes. 
S.A.3 Yes. 
S.A.4 Yes. 
S.A.5 Yes. 

4.2.1.2 Did the feedback fIX recurrent grammatical errors? 
S.A.1 Yes. Example:- Using Auxiliary verb +verb 1; Student wrote "will to be, must 

to practice", and teacher used "underline"/ Word Order; student wrote "I 
and my friends", and teacher rewrote "my friends and I" on it. 

S.A.2 Yes. Example; Using linking verb/ Student wrote "you are looks good". 
Teacher used "underline and deleting" on it. 

S.A.3 Yes. Example; Using pronoun; Student wrote "I think Thai people we are 
Better." Teacher used "circle" on it. 

S.A.4 Yes. Example; Using past simple. Student wrote "has been study" Teacher 
rewrote "studied" 

S.A.5 Yes. Example: Using passive voice. Student wrote "arrangement" Teacher 
used " underline" and wrote "arranged" above on it. 
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4.2.1.3 Was the feedback responding to statements, observations or opinions made 
by the student? 
S.A.l No. 
S.A.2 No. 
S.A.3 Yes. Teacher wrote "Thanks" when student wrote "someone read my journal" 
S.A.4 Yes. Teacher wrote "Good! I'm looking forward to it! When student wrote 

"I'll try to do like them to be an honor student". 
S.A.5 No. 

4.2.1.4 Was the feedback focused on the fluency of the entry? 
S.A.1 Yes. 
S.A.2 Yes. 
S.A.3 Yes. 
S.A.4 Yes. 
S.A.5 Yes. 

4.2.1.5 Did the teacher appear to make a concerted effort to provide written 
feedback in the text? 
S.A.1 Yes. 
S.A.2 Yes. 
S.A.3 Yes. 
S.A.4 Yes. 
S.A.5 Yes. 

4.2.2 Feedback comments at the end of the journal entry 

4.2.2.1 Was the feedback related to the feedback made in the student's text in order 
to explain it or reinforce it by discussing what the student did well or needs to 
improve? 
S.A. l Yes. "Not in the past but in the present life" 
S .A.2 Yes. "Good job as usual" 
S.A.3 Yes. "You wrote fully 2 pages and each one is interesting in it's our way" 
S.A.4 Yes. "It is an interesting one!" 
S.A.5 Yes. "Though you said it was difficult for you, your journal proved it wrong" 

4.2.2.2 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S .A. l Yes. "expanding" 
S.A.2 Yes. "reinforce" 
S.A.3 Yes. "reinforce" 
S.A.4 No. Just a little for reinforcing 
S.A.5 Yes. "reinforce" 

4.2.2.3 Did the feedback mention specific recurrent grammatical errors made by the 
student? 
S.A.1 No. 
S.A.2No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 
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4.2.2.4 Was the feedback responding to statements, observations or opinions made 
by the student in the entry? 
S.A.1 No. 
S.A.2 Yes. "Good job as usual I show your talents to the next teacher as well". 
S.A.3 Yes. "You made a few grammatical mistakes so it shows you have a good sense 

in writing. 
S.A.4 Yes. "Good job. It is an interesting one! I'm waiting for your next journal" 
S.A.5 Yes. "It is a perfect work, I have to say, Well done!" 

4.2.2.5 Was the feedback focused on the fluency of the student's journal entry? 
S.A.1 Yes. "You must give me only the details of what you see!" 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.2. 6 Did the feedback address the issue of the adequacy of the student's 
response? 
S.A.1 Yes. "You didn't write 2 full pages, so I am sorry but I can't sign your work" 
S.A.2 No. 
S.A.3 Yes. "You wrote fully 2 pages" 
S.A.4 No. 
S.A.5 No. 

4.2.2. 7 Was the content of the entry discussed? 
S.A.1 Yes. "It doesn't meet my criteria. First, you didn't answer 'What do you see'/ 

you didn't write "2 FULL PAGES" 
S.A.2 No. 
S.A.3 Yes. "Each one is interesting in it's our way" 
S.A.4 No. 
S.A.5 No. 

4.2.2. 8 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did in the entry? 
S.A.1 No. 
S.A.2 Yes. "Good job as usual/ show your talents to the next teacher as well" 
S.A.3 Yes. "That's good. And you made a few grammatical mistakes so it shows that 

you have a good sense in writing." 
S.A.4 Yes. "Good job. It is an interesting one! I'm waiting for your next journal" 
S.A.5 Yes." Well done! dear. I wanna see the same good journal it next week, o.k.?". 

4.2.2.9 Did the feedback refer to what the student had written in previous entries? 
S.A.1 No. 
S.A.2 Yes. "Goodjob as usual" 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 
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4.2.2.10 Did the teacher appear to make a concerted effort to provide written 
feedback in the comments at the end of the text? 
S.A.1 Yes. 6 sentences long. 
S.A.2 No. 1 sentence long. 
S.A.3 Yes. 9 sentence long. 
S.A.4 No. 1 sentence long. 
S.A.5 No. 3 sentences long. 

4.2.2.11 Did the teacher's written comments explicitly refer to comments made in 
the body of the student's text? 
S.A. l Yes. Present tense and "focus on present life" 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.2.12 Did the teacher's written ccmments relate the student's performance to 
other areas or aspects of the overall course? 
S.A.1 Yes. "it doesn't meet my criteria" 
S.A.2 No. 
S.A.3 Yes. "each one is interesting in it's our way" 
S.A.4 No. 
S.A.5 No. 

4.2.2.13 Were the teacher's comments focused on encouraging the student's 
fluency! production of more writing? 
S.A.1 Yes. 
S.A.2 No. 
S.A.3 Yes. 
S.A.4 No. 
S.A.5 No. 

4.2.2.14 Did the teacher's comments reinforce the personal relationship between 
the teacher/ reader and the student/ writer? 
S .A. I Yes. "This is a good journal" 
S .A.2 Yes. "Good job as usual I show your talents to the next teacher as well" 
S .A.3 Yes. "Thanks for your attention and participating" 
S.A.4 Yes. "Good job. It is an interesting one" 
S.A.5 Yes. "Well done! dear I it is a perfect work" 

4.2.3 Feedback made orally in the interview 

4.2.3.1 Was there a student initiated discussion of the written comments in the 
journal? 
S.A.l Yes. 
S.A.2 Yes. 
S.A.3 Yes. 
S.A.4 Yes. 
S.A.5 Yes. 
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4.2.3.2 If there was a student initiated discussion, what was its specific focus? 
S.A.1 Yes. "why the topic is what do you see"/ 'just only 'what do you see' not my 

feelings or not what other things?" 
S.A.2 Yes. "On the last comments you said 'a bit upset' I don't understand" 
S.A.3 Yes. Student said "why you spent a lot of time for comments in every journal?" 
S.A.4 Yes. Student asked "why do you want me to write two full pages" 
S.A.5 Yes. Student wanted to know why teacher choose 'what do you see' as a topic. 

4.2.3.3 Was the feedback related to the feedback made in the student's text and/or 
in the teacher's written comments in order to explain it or reinforce it by further 
discussing what the student did well or needs to improve? 
S.A.1 No. 
S.A.2 Yes. To comment; reinforce and praise 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.3.4 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S.A. l Yes. "clarifying and expanding" 
S.A.2 Yes. "reinforcing" 
S.A.3 Yes. Clearly "clarifying, expanding and reinforcing" 
S.A.4 Yes. A lot "clarifying, expanding and reinforcing." 
S.A.5 Yes. Clearly "clarifying, expanding and reinforcing" 

4.2.3.5 Did the feedback mention specific recurrent grammatical errors made by the 
student? 
S.A.1 No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.3.6 Was the feedback responding to statements, observations or opinions made 
by the student in the journal entry? 
S.A.l No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.3. 7 Was the feedback clarifying, expanding or reinforcing comments made by 
the teacher at the end of the student's journal entry? 
S.A. l Yes. "clarifying I expanding" 
S.A.2 Yes. "reinforcing" 
S.A.3 Yes. "reinforcing" 
S.A.4 Yes. "reinforcing" 
S.A.5 Yes. "reinforcing" 
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4.2.3.8 Was the feedback focused on the fluency of the student's journal entry? 
S.A.l Yes. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 Yes. 

4.2.3.9 Did the feedback address the issue of the adequacy of the student's 
response? 
S.A.1 No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 Yes. 
S.A.5 Yes. 

4.2.3.10 Was the content of the entry discussed? 
S.A.1 No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.3.11 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did i11 the entry? 
S.A.1 Yes. 
S.A.2 Yes. 
S.A.3 Yes. 
S.A.4 Yes. 
S.A.5 Yes. 

4.2.3.12 Did the feedback refer to what the student had written in previous entries? 
S.A.1 No. 
S.A.2 Yes. "you did very good journals every week." 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.3.13 Did the teacher appear to make a concerted effort to provide oral feedback? 
S.A.1 Yes. Adequate length. 
S.A.2 No. Too brief. 
S.A.3 Yes. Good comparison. 
S.A.4 Yes. Good comparison with the clear sample. 
S.A.5 Yes. Adequate length with the clear explanations. 

4.2.3.14 Did the teacher's oral comments relate the stude11t's performance to other 
areas or aspects of the overall course? 
S.A. l No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
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S.A.5 No. 

4.2.3.15 Were the teacher's oral comments focused 011 encouraging the student's 
fluency/ production of more writing? 
S.A. l Yes. 
S.A.2 No. 
S.A.3 No. 
S.A.4 Yes. 
S.A.5 Yes. 

4.2.3.16 Did the teacher's oral comments reinforce the perso11al relationship 
between the teacher/ reader and the student/ writer? 
S.A.l No. 
S.A.2 Yes. "I really enjoyed reading your journals" 
S.A.3 No. 
S.A.4 No. 
S.A.5 Yes. Student asked "do you read all journals me there in?" Teacher said "Every 

single sentence" 

4.2.4 Feedback on the student's examination 

4.2. 4.1 Was the feedback related to the feedback made in the student's journal in 
order to explain it or reinforce it by further discussing what the student did well or 
needs to improve? 
S.A.l Yes. 
S.A.2 Yes. 
S.A.3 Yes. 
S.A.4 Yes. 
S.A.5 Yes. 

4.2.4.2 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S .A. l Yes. "clarifying" 
S .A.2 Yes. "clarifying" 
S .A.3 Yes. "clarifying" 
S .A.4 Yes. "clarifying" 
S.A.5 Yes. "clarifying" 

4.2.4.3 Did the feedback identify specific recurrent grammatical errors made by the 
student? 
S.A.l Yes. 
S.A.2 Yes. 
S.A.3 Yes. 
S.A.4 Yes. 
S.A.5 Yes. 

4.2.4.4 If recurrent grammatical errors were identified, were these systematically 
related to the errors identified in the feedback to the student's journal? 
S.A. l Yes. 
S.A.2 Yes. 
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S.A.3 Yes. 
S.A.4 Yes. 
S.A.5 Yes. 

4.2.4.5 Was the feedback responding to statements, observations or opinions made 
by the student in the examinatio11 response? 
S.A.1 No. 
S.A.2 Yes. hnprove a lot. 
S.A.3 Yes. hnprove more. 
S.A.4 No. Worse. 
S.A.5 Yes. 

4.2.4.6 Was the feedback clarifying, expa1tdi11g or rei11forcing comme11ts made by 
the teacher at the e11d of the student's examinatio11 response? 
S.A.1 No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.4. 7 Was the feedback focused on the fluency of the student's examination 
respo11se? 
S.A.1 No. 
S.A.2 Yes. "what about bad leader?" 
S.A.3 Yes. "bad leader?" 
S .A.4 Yes. "What about bad leader?" 
S.A.5 Yes. "Characteristic of good leader" 

4.2.4.8 Did the feedback address the issue of the adequacy of the student's 
examination response? 
S.A.1 No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.4.9 Was the content of the examination response discussed? 
S.A.1 No. 
S.A.2 No. Just a little "what about bad leader?" 
S.A.3 No. 
S.A.4 No. Just a bit "what about bad leader?" 
S.A.5 No. 

4.2.4.10 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did i11 the examination? 
S.A. l Yes. The mark of 19/30, the ticks for the correct paragraphs. 
S.A.2 Yes. The mark of 24/30, the ticks for the correct paragraphs. 
S.A.3 Yes. The mark of 21/30, a lot of ticks for the correct parts. 
S.A.4 Yes. The mark of 16/30, the ticks for the right parts. 
S.A.5 Yes. The mark of23/30, the ticks for the correct parts. 
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4.2.4.11 Did the feedback refer to what the student had written in his/her joumal? 
S.A.l No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.4.12 Did the teacher provide written feedback at the end of the text? 
S.A.l No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.4.13 Did the teacher's comments relate the student's performance to other areas 
or aspects of the overall course? 
S.A.l No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No 

4.2.4.14 Were the teacher's comments focused on encouraging the student's 
fluency/ production of more writing? 
S.A.l No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.4.15 Did the teacher's evaluation of the student's examination response 
reinforce the personal relationship between the teacher/ reader and the student/ 
writer? 
S.A. l No. 
S.A.2 No. 
S.A.3 No. 
S.A.4 No. 
S.A.5 No. 

4.2.5 Teacher A's Overall Feedback Effectiveness 

4.2.5.1 Was the teacher's feedback consistent and focused for each individual 
student at each stage of the feedback process? 
S.A. l Yes. (Same/ in journal, the end of journal, interview, examination) 
S.A.2 Yes. (Same/ in journal, the en<i of journal, interview, examination) 
S.A.3 Yes. (Same I in journal, the end of journal, interview, examination) 
S.A.4 Yes. (Same I in journal, the end of journal, interview, examination) 
S.A.5 Yes. (Same I in journal, the end of journal, interview, examination) 
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THE ASSUMPTION UNIVERSITY LIBRA.RY 

4.2. 5.2 Was the teacher's feedback systematic in the way feedback was given to the 
group of students as a whole in terms of stressing fluency, stressing accuracy, 
making suggestions about content, building a relationship between the teacher and 
the students? 
Yes. Teacher always focused on accuracy and fluency. 

4.3 Analysis of Teacher B's feedback for Student B 

4.3.1 Feedback written in the student's text 
4.3.1.1 Did the feedback clarify the student's intended meaning? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.1.2 Did thefeedbackftx recurrent grammatical errors? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.1.3 Was the feedback responding to statements, observations or opinions made 
by the student? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.1.4 Was the feedback focused on the fluency of the entry? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.1.5 Did the teacher appear to make a concerted effort to provide written 
feedback in the text? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 
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4.3.2 Feedback comments at the end of the journal entry 

4.3.2.JWas thefeedback related to the feedback made in the student's text in order 
to explain it or reinforce it by discussing what the student did well or needs to 
improve? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2.2 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2.3 Did the feedback mention specific recurrent grammatical errors made by the 
student? 
S.B.l No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2.4 Was the feedback responding to statements, observations or opinions made 
by the student in the entry? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2.5 Was the feedback focused 011 the fluency of the student's journal entry? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2.6Did the feedback address the issue of the adequacy of the student's response? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 
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4.3.2. 7 Was the content of the entry discussed? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2.8 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did in the entry? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2. 9 Did the feedback refer to what the student had written in previous entries? 
S.B.l No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2.lODid the teacher appear to make a concerted effort to provide written 
feedback in the comments at the end of the text? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2.11 Did the teacher's written comments explicitly refer to comments made in 
the body of the student's text? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2.12 Did the teacher's written comments relate the student's performance to 
other areas or aspects of the overall course? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2.13 Were the teacher's comments focused on encouraging the student's 
fluency/ production of more writing? 
S.B.1 No. 
S.B.2 No. 
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S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.2.14Did the teacher's comments reinforce the personal relationship between the 
teacher/ reader and the student/ writer? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.3 Feedback made orally in the interview 

4.3.3.J Was there a student initiated discussion of the written comments ill the 
journal? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.3.2 lf there was a student initiated discussion, what was its specific focus? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.3.3 Was the feedback related to the feedback made in the student's text and/or 
in the teacher's written comments in order to explain it or reinforce it by further 
discussing what the student did well or needs to improve? 
S.B.1 Yes. To the text (Explanation briefly) 
S.B.2 Yes. To the text (Praise) 
S.B.3 No. 
S.B.4 No. 
S.B.5 Yes. To the text (Explanation in short) 

4.3.3.4 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S.B.l No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.3. 5 Did the feedback mention specific recurrent grammatical errors made by the 
student? 
S.B.1 No. 
S.B.2 No. 
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S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.3.6 Was the feedback responding to statements, observations or opinions made 
by the student in the journal entry? 
S.B. l No. Student just said "yes, I forgot, thank you" 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. Student just said "hrn, I am worried about grammar, thank you" 

4.3.3. 7 Was the feedback clarifying, expanding or reinforcing comments made by 
the teacher at the end of the student's journal entry? 
S.B.l No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.3.8 Was thefeedbackfocused on the fluency ofthe student's journal entry? 
S.B.l Yes. 
S.B.2 No. 
S.B.3 No. 
S.B.4 Yes. 
S.B.5 Yes. 

4.3.3.9 Did the feedback address the issue of the adequacy of the student's 
response? 
S.B.l No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.3.l 0 Was the content of the entry discussed? 
S.B.1 No. Just a bit. 
S.B.2 No. Just a little. 
S.B.3 No. 
S.B.4 Yes. 
S.B.5 No. Just a little. 

4.3.3.11 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did in the entry? 
S.B.1 No. 
S.B.2 Yes. "Good ! Because your journal is getting better and better" 
S.B.3 Yes. "That's good!" 
S.B.4 No. 
S.B.5 Yes. "You just continue to write anyway. Okay, that's good" 

49 



4.3.3.12 Did the feedback refer to what the student had written in previous entries? 
S.B.1 No. 
S.B.2 Yes. "I noticed that you write more than two pages. It is good" 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.3.13 Did the teacher appear to make a concerted effort to provide oral feedback? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.3.14 Did the teacher's oral comments relate the student's performance to other 
areas or aspects of the overall course? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.3.15 Were the teacher's oral comments focused on encouraging the student's 
fluency/ production of more writing? 
S.B.1 Yes. 
S.B.2 Yes. 
S.B.3 Yes. 
S.B.4 Yes. 
S.B.5 Yes. 

4.3.3.16 Did the teacher's oral comments reinforce the personal relationship 
between the teacher/ reader and the student/ writer? 
S.B.1 No. 
S.B.2 Yes. "Good! Because your journal is getting better and better" 
S .B .3 Yes. "That's good" 
S.B.4 No. 
S.B.5 Yes. "So you are worried about grammar I you continue to write anyway" 

4.3.4 Feedback on the student's examination 

4.3.4.1 Was the feedback related to the feedback made in the student's journal in 
order to explain it or reinforce it by further discussing what the student did well or 
needs to improve? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 
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4.3.4.2 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S.B.l No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.4.3 Did the feedback identify specific recurrent grammatical errors made by the 
student? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.4.4 If recurrent grammatical errors were identified, were these systematically 
related to the errors identified in the feedback to the student's joumal? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.4.5 Was the feedback responding to statements, observations or opinions made 
by the student in the examination response? 
S.B.l No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.4. 6 Was the feedback clarifying, expanding or reinforcing comments made by 
the teacher at the end of the student's examination response? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.4. 7 Was the feedback focused on the fluency of the student's examination 
response? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 
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4.3.4.8 Did the feedback address the issue of the adequacy of the student's 
examination response? 
S.B.l No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.4.9 Was the content of the examination response discussed? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.4.10 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did in the examination? 
S.B. l No. Except for the mark of 19 
S.B.2 No. Except for the mark of 26 
S.B.3 No. Except for the mark of 22 
S.B.4 No. Except for the mark of 26 
S.B.5 No. Except for the mark of 22 

4.3.4.11 Did the feedback refer to what the student had written in his/her journal? 
S.B.l No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.4.12 Did the teacher provide written feedback at the end of the text? 
S.B.l No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.4.13 Did the teacher's comments relate the student's performance to other areas 
or aspects of the overall course? 
S.B.l No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.4.14 Were the teacher's comments focused on encouraging the student's 
fluency/ production of more writing? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
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S.B.4 No. 
S.B.5 No. 

4.3.4.15 Did the teacher's evaluation of the student's examination response 
reinforce the personal relationship between the teacher/ reader and the student/ 
writer? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.5 Teacher B's Overall Feedback Effectiveness 

4.3.5.J Was the teacher's feedback consistent and focused for each individual 
student at each stage of the feedback process? 
S.B.1 No. 
S.B.2 No. 
S.B.3 No. 
S.B.4 No. 
S.B.5 No. 

4.3.5.2 Was the teacher's feedback systematic in the way feedback was given to the 
group of students as a whole in terms of stressing fluency, stressing accuracy, 
making suggestions about content, building a relationship between the teacher and 
the students? 
No. Teacher did not focus on the stress of the any feedback that made student improve 
their writing. 

4.4 Analysis of Teacher C's feedback for Student C 

4.4.1 Feedback written in the student's text 
4.4.J.J Did the feedback clarify the studellt's intended meaning? 
S.C.1 Yes. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4. 1.2 Did the feedback ftx recurrent grammatical errors? 
S.C.1 No. 
S.C.2 Yes. Teacher used 'deleting and underlining' when student wrote 'a my 

beautiful house. Teacher used 'underline' on the words 'vahical' 
S.C.3 Yes. Teacher used "underline with the corrected sentence" when student wrote 

"You can see a lot of people smoking" 
S.C.4 Yes. Teacher wrote "There are a lot of places where we can do many 

activities/ thing" when student wrote "on the beach, play kite ...... " 
S.C.5 Yes. Teacher used "underline" when student wrote "Everyone have" 

Teacher wrote "to+ infinitive verb" when student wrote "had to sat" 
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4.4.1.3Was the feedback responding to statements, observations or opinions made 
by the student? 
S.C.1 Yes. Teacher wrote "Thank you for your promise" when student wrote "I 

promise I will be a good student" 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 Yes. Teacher wrote "Good point" when student wrote "what is important thing 

that I have to do" 

4.4.1.4 Was the feedback focused on the fluency ofthe entry? 
S.C.l No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.1.5 Did the teacher appear to make a concerted effort to provide written 
feedback in the text? 
S.C.l No. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4.2 Feedback comments at the end of the journal entry 

4.4.2.1 Was the feedback related to the feedback made in the student's text in order 
to explain it or reinforce it by discussing what the student did well or needs to 
improve? 
S.C.l No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.2.2 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S.C. l No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.2.3 Did the feedback mention specific recurrent grammatical errors made by the 
student? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
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S.C.5 No. 

4.4.2.4 Was the feedback responding to statements, observations or opinions made 
by the student in the entry? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.2.5 Was the feedback focused on the fluency of the student's journal entry? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4. 2. 6Did the feedback address the issue of the adequacy of the student's response? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.2. 7 Was the content of the entry discussed? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.2.8 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did in the entry? 
S.C.l No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.2.9 Did the feedback refer to what the student had written in previous entries? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.2.10 Did the teacher appear to make a concerted effort to provide written 
feedback in the comments at the end of the text? 
S.C. l No. 
S.C.2 No. 
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S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.2.11 Did the teacher's written comments explicitly refer to comments made in 
the body of the student's text? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.2.12 Did the teacher's written comments relate the student's performance to 
other areas or aspects of the overall course? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.2.13 Were the teacher's comments focused on encouraging the student's 
fluency/ production of more writing? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.2.14 Did the teacher's comments reinforce the personal relations/tip between 
the teacher/ reader and the student/ writer? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.2.3 Feedback made orally in the interview 

4.4.3.1 Was there a student initiated discussion of the written comments in the 
journal? 
S.C.1 Yes. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 No. 
S.C.5 Yes. 

4.4.3.2 If there was a student initiated discussion, what was its specific focus? 
S.C. l Yes. "Grammar use" 
S.C.2 Yes "the procedure of writing and the benefits of the written comment" 
S.C.3 Yes. "the writing method" 
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S.C.4 No. 
S.C.5 Yes. "the procedure of writing" 

4.4.3.3 Was the feedback related to the feedback made in the student's text and/or 
in the teacher's written comments in order to explain it or reinforce it by further 
discussing what the student did well or needs to improve? 
S. C.1 Yes. To text/ reinforcing. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.3.4 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S.C.l No. 
S.C.2 No. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4.3. 5 Did the feedback mention specific recurrent grammatical errors made by the 
student? 
S.C.l No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.3.6 Was the feedback responding to statements, observations or opinions made 
by the student in the journal entry? 
S. C.1 Yes. "I think it is very useful for me. I can develop myself for writing" 
S.C.2 Yes. "Your comments show me about your interesting that you give me" 
S.C.3 Yes. "It can improve my writing skills on English language. 
S.C.4 Yes. "I think your comment is good, and I can improve my English skills ... " 
S.C.5 Yes. "the first comment that you give me; I have a good handwriting; it makes 

me write a good writing for you next time" 

4.4.3. 7 Was the feedback clarifying, expanding or reinforcing comments made by 
the teacher at the end of the student's journal entry? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.3. 8 Was the feedback focused on the fluency of the student's journal entry? 
S.C.1 No. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 Yes. 
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S.C.5 Yes. 

4.4.3.9 Did the feedback address the issue of the adequacy of the student's 
response? 
S.C.1 No. 
S.C.2 No. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4.3.10 Was the content of the entry discussed? 
S.C.l No. 
S.C.2 No. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4.3.11 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did in the entry? 
S.C.1 Yes. 
S.C.2 Yes. 
S.C.3 No. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4.3.12 Did the feedback refer to what the student had written in previous entries? 
S.C.1 No. 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.3.13 Did the teacher appear to make a concerted effort to provide oral feedback? 
S.C.1 No. Too brief. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4.3.14 Did the teacher's oral comments relate the student's performance to other 
areas or aspects of the overall course? 
S.C.1 No. 
S.C.2 No. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4.3.15 Were the teacher's oral comments focused on encouraging the student's 
fluency/ production of more writing? 
S.C.1 Yes. "But you understand how to improve the title" 
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S.C.2 Yes. "That's great" 
S.C.3 Yes. "Do you write two full pages of journal every week? 
S.C.4 Yes. "Two full pages, two hours enough! Good let me know the procedure" 
S.C.5 Yes. "Hmm ... Good. Let me know your method" 

4.4.3.16 Did the teacher's oral comments reinforce tlte personal relationship 
between the teacher/ reader and tlte student/ writer? 
S.C.1 Yes. "grammar is the most difficult for you. But you understand how to 

Improve the title!" 
S.C.2 Yes. "That's great" 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.4 Feedback on the student's examination 

4.4.4.1 Was the feedback related to the feedback made in the student's journal in 
order to explain it or reinforce it by further discussing wltat the student did well or 
needs to improve? 
S.C.l Yes. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 No. 
S.C.5 Yes. 

4.4.4.2 Did tlte feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S.C.l Yes. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4.4.3 Did the feedback identify specific recurrent grammatical errors made by the 
student? 
S.C. l Yes. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 No. 
S.C.5 Yes. 

4.4.4.4 lfrecurrent grammatical errors were identified, were these systematically 
related to tlte errors identified in the feedback to tlte student's journal? 
S.C.1 Yes. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 No. 
S.C.5 Yes. 
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4.4.4.5 Was the feedback responding to statements, observations or opinions made 
by the student in the examination response? 
S.C.1 Yes. "Thank you very much" 
S.C.2 No. 
S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.4.6 Was the feedback clarifying, expanding or reinforcing comments made by 
the teacher at the end of the student's examination response? 
S.C.1 Yes. "clarifying, expanding and reinforcing" 
S.C.2 Yes. "clarifying, expanding and reinforcing" 
S.C.3 Yes. "reinforcing" 
S.C.4 Yes. "reinforcing and expanding" 
S.C.5 Yes. "expanding and reinforcing" 

4.4.4. 7 Was the feedback focused on the.fluency of the student's examination 
response? 
S.C.1 Yes. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4.4.8 Did the feedback address the issue of the adequacy of the student's 
examination response? 
S.C.1 Yes. "Paragraph= Good" 
S.C.2 Yes. ''Very long paragraph. Divide it. 
S.C.3 No. 
S.C.4 No. 
S.C.5 Yes. "O.K= Paragraph writing" 

4.4.4.9 Was the content of the examination response discussed? 
S.C.1 Yes. "Mind mapping= very good; Outlining= very good; Examples= good" 
S.C.2 Yes. "Examples from book of Mumimu and real life" 
S.C.3 Yes. "you can write it very well and give concrete examples" 
S.C.4 Yes. "Is there any disadvantage for a good leader I advantage for bad leader?" 
S.C.5 Yes. "Where are your leaders in the real world?" 

4.4.4.10 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did in the examination? 
S.C.1 Yes. "Well done! Second pfize*/ you've got the second highest score" 
S.C.2 No. 
S.C.3 Yes. "Excellent job I First prize" 
S.C.4 Yes. "Good. You follow the instruction; note taking, outlining and writing" 
S.C.5 Yes. "O.K= Paragraph writing" 

4. 4. 4.11 Did the feedback refer to what the student had written in his/her journal? 
S.C.1 No. 
S.C.2 No. 
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S.C.3 No. 
S.C.4 No. 
S.C.5 No. 

4.4.4.12 Did the teacher provide written feedback at the end of the text? 
S.C.l Yes. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4. 4. 4.13 Did the teacher's comments relate the student's performance to other areas 
or aspects of the overall course? 
S.C.l Yes. 
S.C.2 No. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4.4.14 Were the teacher's comments focused on encouraging the student's 
fluency/ production of more writing? 
S.C.l Yes. 
S.C.2 Yes. 
S.C.3 Yes. 
S.C.4 Yes. 
S.C.5 Yes. 

4.4.4.15 Did the teacher's evaluation of the student's examination response 
reinforce the personal relationship between the teacher/ reader and the student/ 
writer? 
S.C.1 Yes. "Well done! Congratulations" 
S.C.2 No. 
S.C.3 Yes. "Excellent job I First prize" 
S.C.4 Yes. "Good. You follow the instruction. Not taking, outlining and writing" 
S.C.5 Yes. "O.K= Paragraph writing" 

4.4.5 Teacher C's Overall Feedback Effectiveness 

4.4.5.l Was the teacher's feedback consistent and focused for each individual 
student at each stage of the feedback process? 
S.C.l No. Different injoumal. 
S.C.2 Yes. At the same way 
S.C.3 Yes. At the same way. 
S.C.4 No. especially in the side of accuracy on examination. 
S.C.5 Yes. At the same way. 
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4.4.5.2 Was the teacher'sfeedback systematic in the way feedback was given to the 
group of students as a whole in tern;s of stressing flue11cy, stressing accuracy, 
making suggestions about content, buildi11g a relationship between the teacher and 
the students? 
Yes. Teacher always fixed on fluency and accuracy. Mainly on fluency. 

4.5 Analysis of Teacher D's feedback for Student D 

4.5.1 Feedback written in the student's text 
4.5.1.1 Did the feedback clarify the stude11t's intended meaning? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 Yes. 

4.5.1.2 Did thefeedbackfu: recurre11t grammatical errors? 
S.D.l No. 
S.D.2 No 
S.D.3 No. 
S.D.4 No. 
S.D.5 Yes. Example: Using preposition; student wrote "At beside of me" Teacher 

used "deleting" on some words. 

4.5.1.3Was the feedback responding to stateme11ts, observations or opi11io11s made 
by the student? 
S.D. l Yes. Teacher used "underline with writing 'really?"' when student wrote "we 

really enjoyed this game" 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.1.4 Was the feedback focused on the fluency of the entry? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.1.5 Did the teacher appear to make a co11certed effort to provide written 
feedback in the text? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 Yes. 
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4.5.2 Feedback comments at the elld of the journal entry 

4.5.2.J Was the feedback related to the feedback made in the student's text in order 
to explain it or reinforce it by discussing what the student did well or needs to 
improve? 
S .D. l Yes. "your journal seems to be a narrative" 
S.D.2 Yes. "I get your point but you should have written what you see first.." 
S.D.3 Yes. "Your journal seems to be a narrative. However, I marked some sentences 

that was ok. So next time please write what you see" 
S.D.4 Yes. "Your journal at the first half of the first page is ok" 
S.D.5 Yes. "I sit a M .... .I see officers. They put. .... " 

4.5.2.2 Did the feedback attempt to further clarifY, expand or reinforce the student's 
intended meaning? 
S.D. l Yes. "clarifying" 
S.D.2 Yes. "clarifying" 
S.D.3 Yes. "clarifying and reinforci11g" 
S.D.4 Yes. "clarifying and reinforcing" 
S.D.5 Yes. "clarifying and expanding" 

4. 5. 2.3 Did the feedback mention specific recurrent grammatical errors made by the 
student? 
S.D.1 No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 Yes. 

4.5.2.4 Was the feedback responding to statements, observations or opinions made 
by the student in the entry? 
S.D.1 No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.2.5 Was the feedback focused on the fluency of the student's journal entry? 
S.D.1 No. 
S.D.2 Yes. 
S.D.3 Yes. 
S.D.4 Yes. 
S.D.5 No. 

4.5.2.6 Did the feedback address the issue of the adequacy of the student's 
response? 
S.D.1 No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 
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4.5.2. 7 Was the content of the entry discussed? 
S.D.1 Yes. "your journal seems to be a narrative" 
S.D.2 Yes. "you should have written what you see first. .. " 
S.D.3 Yes. "your journal seems to be a narrative" 
S.D.4 Yes. "the rest seems to be a narrative. So please write what you see .. " 
S.D.5 No. 

4.5.2.8 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did in the entry? 
S.D.1 Yes. (statement) "I am happy to hear that you enjoy playing this game" 
S.D.2 No. 
S.D.3 Yes. (statement) "I'm glad to hear that this game is advantage for you" 
S.D.4 Yes. "your journal at the first half of the first page is ok." 
S.D.5 No. 

4.5.2.9 Did the feedback refer to what the student had written in previous entries? 
S.D.1 No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4. 5. 2.10 Did the teacher appear to make a concerted effort to provide written 
feedback in the comments at the end of the text? 
S.D. l Yes. 6 sentences long. 
S.D.2 No. 1 sentence long. 
S.D.3 Yes. 12 sentences long. 
S.D.4 No. 3 sentences long. 
S.D.5 Yes. 7 sentences long. 

4.5.2.11 Did the teacher's written comments explicitly refer to comments made in 
the body of the student's text? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 Yes. Using a full stop "you see! Not putting a comma, it must be a full stop" 

4.5.2.12 Did the teacher's written comments relate the student's performance to 
other areas or aspects of the overall course? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.2.13 Were the teacher's comme11-tsfocused on encouraging the student's 
fluency/ production of more writing? 
S.D. l Yes. "However, I got useful information from it" 
S.D.2 Yes. "Actually I get your point" 

64 



S.D.3 Yes. "I marked some sentences that was ok." 
S.D.4 Yes. "your journal at the first half of the first page is ok" 
S.D.5 No. 

4.5.2.14 Did the teacher's comments reinforce tire personal relationship between 
the teacher/ reader and the student/ writer? 
S.D.1 Yes. "It doesn't work, it's ok. We just try" Have a nice weekend!" 
S.D.2 Yes. "Have a nice weekend" 
S.D.3 Yes. "I mean don't worry if you do sth wrong when you play game" 
S .D .4 Yes. "Have a nice weekend" 
S.D.5 Yes. "If you have any question, please ask me in class. Good luck" 

4.5.3 Feedback made orally in the interview 

4.5.3.1 Was there a student initiated discussion of the written comments in the 
journal? 
S.D.l Yes. 
S.D.2 Yes. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.3.2 If there was a student initiated discussion, what was its specific focus? 
S.D.l Yes. "The procedure of writing" 
S .D .2 Yes. "improving in writing grammar" 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.3.3 Was the feedback related to the feedback made in the student's text and/or 
in the teacher's written comments in order to explain it or reinforce it by further 
discussing what the student did well or needs to improve? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.3.4 Did the feedback attempt to further clariJY, expand or reinforce the student's 
intended meaning? 
S .D .1 Yes. "reinforcing" 
S.D.2 No. 
S .D .3 Yes. "clarifying" 
S.D.4 No. A little bit. 
S.D.5 No. Just a little. 

4. 5.3. 5 Did the feedback mention specific recurrent grammatical errors made by the 
student? 
S.D.1 No. 
S.D.2 No. 
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S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.3.6 Was the feedback responding to statements, observations or opinions made 
by the student in the journal entry? 
S.D.1 No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.3. 7 Was the feedback clarifying, expanding or reinforcing comments made by 
the teacher at the end of the student's journal entry? 
S.D.l No. 
S.D.2 No 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.3.8 Was the feedback focused on the fluency of the student's journal entry? 
S.D.1 Yes. 
S.D.2 Yes. 
S.D.3 No. 
S.D.4 Yes. 
S.D.5 No. 

4.5.3.9 Did the feedback address the issue of the adequacy of the student's 
response? 
S.D.1 No. 
S.D.2 Yes. "two full pages is a lot of pages, but now it is a few" 
S.D.3 Yes. "I feel good, but in the past two pages is difficult for me" 
S.D.4 Yes. "I think two pages is too much if you said the first week.." 
S.D.5 No. 

4.5.3.10 Was the content of the entry discussed? 
S.D.1 No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4. 5. 3.11 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did in the entry? 
S.D.1 Yes. "I think your grammar is quite good" 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 
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4.5.3.12 Did the feedback refer to what the student had written in previous entries? 
S.D.1 No. 
S.D.2 Yes. "What do you think about journal so far?" 
S.D.3 Yes. "I feel good, but in the past. .. two pages is difficult for me" 
S.D.4 Yes. "two pages is too much if you said the first week" 
S.D.5 Yes. "I can review another subject I I can improve my grammar" 

4.5.3.13 Did the teacher appear to make a concerted effort to provide oral feedback? 
S.D.1 No. Too brief in the explanation. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.3.14 Did the teacher's oral comments relate the student's performance to other 
areas or aspects of the overall course? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.3.15 Were the teacher's oral comments focused on encouraging the student's 
fluency/ production of more writing? 
S.D.1 Yes. 
S.D.2 Yes. 
S.D.3 No. 
S.D.4 Yes. 
S.D.5 No. 

4.5.3.16 Did the teacher's oral comments reinforce the personal relationship 
between the teacher/ reader and the student/ writer? 
S.D. l Yes "I think your grammar is quite good. You don't have any problem about it" 
S.D.2 No. 
S.D.3 Yes. "I feel good" 
S.D.4 No. 
S.D.5 No. 

4.5.4 Feedback on the student's examination 

4.5.4.1 Was the feedback related to the feedback made in the student's journal in 
order to explain it or reinforce it by further discussing what the student did well or 
needs to improve? 
S.D.1 No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 
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4.5.4.2 Did the feedback attempt to further clarify, expand or reinforce the student's 
intended meaning? 
S.D.1 No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.4.3 Did the feedback ide11tify specific recurrent grammatical errors made by the 
student? 
S.D.1 Yes. 
S.D.2 Yes. 
S.D.3 Yes. 
S.D.4 Yes. 
S.D.5 Yes. 

4.5.4.4 If recurrent grammatical errors were identified, were these systematically 
related to the errors ide11tified i11 the feedback to the student's journal? 
S.D.1 Yes. 
S.D.2 Yes. 
S.D.3 Yes. 
S.D.4 Yes. 
S.D.5 Yes. 

4.5.4.5 Was the feedback respo11ding to statements, observations or opinions made 
by the student in the examination response? 
S.D.1 No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.4. 6 Was the feedback clarifying, expa11ding or reinforcing comme11ts made by 
the teacher at the end of the student's exami11atio11 response? 
S.D. l Yes. "Clarifying and expanding" 
S .D .2 Yes. "Clarifying" 
S .D .3 Yes. "Clarifying" 
S .D .4 Yes. "Clarifying" 
S.D.5 Yes. "Clarifying" 

4.5.4. 7 Was the feedback focused on the fluency of the student's examination 
response? 
S.D.1 No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5No. 
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4.5.4.8 Did the feedback address the issue of the adequacy of the student's 
examination response? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.4.9 Was the content of the examination response discussed? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.4.10 Did the feedback positively reinforce the student's effort in order to 
encourage the student to continue writing the way he/she did in the examination? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.4.11 Did the feedback refer to what the student had written in his/her journal? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.4.12 Did the teacher provide written feedback at the end of the text? 
S.D.1 Yes. "Be careful about - Singular I Plural N." 
S.D.2 Yes. "Be careful about -wrong spelling" 
S.D.3 Yes. "Be careful about -wrong spelling" 
S.D.4 Yes. "Another+ Singular Noun" 
S.D.5 Yes. "Be careful about - wrong spelling; Singular /Plural Pronouns" 

4.5.4.13 Did the teacher's comments relate the student's performance to other areas 
or aspects of the overall course? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.4.14 Were the teacher's comments focused on encouraging the student's 
fluency/ production of more writing? 
S.D.l No. 
S.D.2 No. 
S.D.3 No. 
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S.D.4 No. 
S.D.5 No. 

4.5.4.15 Did the teacher's evaluation of the student's examination respollse 
reinforce the personal relationship between the teacher/ reader and the student/ 
writer? 
S.D.1 No. 
S.D.2 No. 
S.D.3 No. 
S.D.4 No. 
S.D.5 No. 

4.5.5 Teacher D's Overall Feedback Effectiveness 

4.5.5.1 Was the teacher's feedback consistent and focused for each individual 
student at each stage of the feedback process? 
S.D.1 No. Especially in the examination. 
S.D.2 Yes. (little given) 
S.D.3 No. Different in the examination. 
S.D.4 No. Different in the examination. 
S.D.5 No. Different in the examination. 

4.5.5.2 Was the teacher's feedback systematic in the way feedback was given to the 
group of students as a whole in terms of stressing fluency, stressing accuracy, 
making suggestiolls about content, building a relationship between the teacher and 
the students? 
Yes. Teacher mostly focused on accuracy. 

4.6 Discussion of the four teachers' feedback; how many times a student teacher 

have a "Yes" response to a question from the fifty-two questions. 

4.6.1 TABLE of a "Yes" response with the percentage of each teacher 

Teacher A Teacher B Teacher C Teacher D 

Student 1 27 3 23 19 

Student 2 25 5 21 16 

Student 3 28 3 25 16 

Student 4 23 3 21 15 

Student 5 26 5 28 14 

Average 51.6 7.6 47.2 32 

70 



4.6.2 TABLE of average scores of the S students of each teacher in the mid -

term examination (30 score) 

Teacher A Teacher B Teacher C Teacher D 

Student 1 's score 19 19 26 25 

Student 2's score 24 26 20 25 

Student 3's score 21 22 27 25 

Student 4's score 16 26 23 25 

Student S's score 23 22 22 26 

Average 20.6 23 23.6 25.2 

Analysis from the Table 

1. What types off eedback are used in teaching and evaluating writing in the 

Practicum course at Assumption University? 

From the table, it was clear that teacher A and teacher C made a lot of useful feedback 

(51.6% and 47.2%) to the students to improve their writing. All of the feedback on 

journal, interview and mid-term examination that the two teachers made were clear 

and effective to the students in both accuracy and fluency. However, it can be seen 

that when both of the teachers gave the students a chance to clarify the teachers' 

evaluation by asking questions, all of the students always focused on the fluency and 

the adequacy more than the accuracy. First, in teacher A's class, students did not 

wonder about the grammar feedback or the comments that teacher A made on the 

journals; instead, the students turned to pay attention to the content (the appropriate 

method of evaluating description writing) and the length (two pages) instead. For 

instance, "I want to know why you want me to write two full pages", "I want to know 

do you read my entire journals?" "I don't understand the last comment that you said 

"a bit upset" at the end of the journal" etc. This implied that the students understood 

the corrections of grammar from teacher A's written feedback. Teacher A's data 
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indicates that students in class A were quite weak in grammar because the feedback 

fixed recurrent grammatical errors. Teacher A always gave a lot of corrections on the 

journals to expound about the grammatical mistakes. It was clear for students to 

understand teacher feedback on their journals because from the oral feedback teacher 

A's comments motivated and encouraged students to write two full pages and to focus 

on description writing. The result of the examination showed that teacher feedback on 

grammar reduced the number or errors. This suggests that students could improve the 

mistakes that always took place on paper. Importantly, most of the students could 

write better with two full pages and in one hour and twenty minutes. The effects of 

giving useful and effective feedback helped students improve their writing and have 

less correction from teacher A. Clearly, teacher A's giving consistent feedback 

motivated and encouraged the students to try to write better in the exam. 

Likewise, teacher C gave useful and positive written feedback to the students. In their 

journal, there were several corrections of wrong spelling and grammatical mistakes. 

This indicated that students still made grammar errors; therefore, teacher C would 

emphasize this by reinforcing and giving clear feedback to help students understand 

co1Tectly. However, teacher C gave students the opportunity to clarify her comments 

and asked what they wondered. What teacher found was that her comments were very 

useful for students to improve their grammar writing. Thus, teacher focused on the 

fluency (the procedure of writing) more than the accuracy (grammar). This showed 

that the feedback teacher C gave was clear and helpful to the students. However, the 

result of the exam appeared to suggest that students could improve the grammatical 

mistakes. This is based on the score 23.6/30 on average which was a high score. Of 

course, feedback that teacher added in the journal helped students understand 

grammar. There were some grammar corrections on the exam booklet, and at the end 
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of the exam teacher C focused on giving the score as well as on the correction of 

some grammatical mistakes and the making of written comments such as "good 

samples, excellent job." This indicated that students could improve grammar from the 

journals with teacher feedback. Mostly, teacher C emphasized the fluency by 

reinforcement and praise. 

On the other hand, Teacher B only gave oral feedback; just 7.6 percent to check their 

grammar understanding. Teacher B's method was that she would explain to students 

in the text and ask students about some grammar that students had made mistakes in. 

However, teacher B did not try to give more feedback to explain grammar to students 

clearly; she just gave short suggestions to the students orally. There was no teacher 

feedback after the journal. Mostly, what teacher B fixed in the text was the accuracy 

to explain about the text. From the data, teacher B gave less feedback (7.6%). The 

average score was 23 130. Although teacher B gave less feedback, especially verbal 

feedback, in the mid-term examination booklet students in class B achieved the good 

score (23/30) on an average. This was surprising as teacher B ignored giving the 

positive and efficient feedback to the students. Possibly, when teacher B did not use 

the feedback that supported students, teacher B might not be strict with giving the 

score to the students as the criteria because it was hardly seen that feedback supported 

students at all. 

Feedback that teacher D gave to students on all the written work was mostly on 

accuracy more than fluency. However, feedback that teacher made was just 32%. 

However, the result of the exam showed that students in class D got the highest 

25.2130 average of the 4 teachers. This indicated that feedback which teacher D 

provided was useful and efficient in helping students to improve their writing skills. 
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However, although teacher D would make less feedback, students could write well as 

indicated by their score. This showed that teacher's feedback was beneficial to the 

students. It is possible that teacher D was not so effective as an evaluator in the mid

term examination. 

2. How can the use of feedback be improved in the MA-Practicum at 

Assumption University? 

From the analysis of the 52 areas of feedback above, teacher A could use both the 

verbal feedback and written feedback very well to clarify teachers' evaluation. In 

journal, teacher A wrote a lot of feedback to motivate or encourage the students to 

practice grammar writing. Then, at the end of the journal teacher A wrote short or 

long comments to the students to explain about what students did again; the short or 

long comment depended on each student's grammar writing. In the interview, teacher 

A reinforced the students' effort; (giving many clear samples in the way of 

description writing) to expound about what each student wondered. In the 

examination, teacher A mostly checked the grammar carefully by underlining, 

deleting, and circling the mistakes and rewriting the correct word; in giving the score 

teacher A did not still make it clear because teacher did not write the criteria on which 

the score was based. 

Teacher B did not give much useful feedback to improve the students' writing 

because there was less teacher feedback that teacher B did.(no comment, 

encouragement, reinforcement). Supposing, if students in class B were good at 

grammar use or in describing the content required by the examination question, 

teacher should have reinforced and encouraged the students to continue doing it. 

When journals were without extensive corrections, students could not develop their 
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writing skills. In the interview, teacher B asked about what the student wrote wrong in 

the context of the journal. However, the method that teacher B used did not clarify, 

expand or reinforce the writing. That is, teacher B did not try to know or understand 

the mistakes in the students' writing. Then, in the exam, there was no teacher 

feedback except for the score and using the symbols to rewrite the mistake etc. Giving 

feedback like this could not help students to make progress in writing. 

The feedback that teacher C gave to the students was similar to teacher A's. That is, in 

their journal teacher C was careful in checking. However, teacher C did not give 

comments after checking. In the interview, teacher C paid attention to the process of 

writing the journal because most students hardly had any grammar problems. In the 

examination, teacher C checked the wrong spelling and some grammatical mistakes. 

Importantly, after checking, teacher C wrote the short comment to give each student 

the score. (First prize, good paragraphs, excellent job) Teacher C's written feedback 

would help students know which part he/she had to improve. 

Finally, teacher D gave different feedback on each journal; however, the feedback that 

she gave was to suggest the way of description in short at the end of the journal. In the 

text of one journal, mistakes were corrected carefully while in another one mistakes 

were underlined in just one sentence from two pages. The other three journals were 

not checked for mistakes at all. In the interview, teacher D asked a general question to 

know the development of writing since the first journal; for instance, "Do you think 

that grammar can improve writing so far?" etc. Later, in the examination booklet, 

teacher D's feedback was to give the sign; the circle or the mistake on the wrong 

grammar. That is, students had to find the answers by themselves. 
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THE ASSUMPTION UNIVERSITY LIBRARY 

Feedback that ABAC practice teachers used was a variety of verbal feedback and 

written feedback. But there seems to be no pattern of consistency used by the teachers 

as a group. In checking teachers should design the feedback that was suitable for what 

teachers want to measure as the criteria first. More importantly, teachers must be 

consistent, careful in giving useful and helpful feedback on the text; especially 

grammar and the content. In giving feedback, ABAC practice teachers have to think 

of a two- way process in giving and getting the feedback. Importantly, teachers have 

to follow up on the feedback given in one piece of work in the course. This helps the 

students understand and apply it to the various pieces of the learning experience 

together. For example, the teacher's comment inside the student's text should be 

supported and even expanded clearly at the end of journal; however, all four teachers 

must think of the feedback that is timely, actionable meaningful and attainable for the 

students. In their interviews, the four teachers ought to continue interviewing to give 

students a chance to clarify or reinforce any impressions he or she may have of the 

teacher's evaluation. However, feedback should be carried out consistently to help the 

students improve their grammar writing more quickly; especially teacher A and C 

were rather complete in giving feedback. That is, feedback that they made showed 

that teachers cared about the student's writing. What both of them have to improve is 

to follow up the written work with more feedback in order to know students' 

problems and interests in improving their writing. Teachers B and D have to use 

helpful feedback to explain about the mistakes easily and clearly; otherwise, both of 

them could not measure students' grammar ability. 
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4.7 Overall Discussion of Each Teacher's Feedback 

Teacher A 

When teacher A checked all of the students' writing journals, teacher A would use 

several symbols to correct the wrong sentences such as rewriting, circling, 

underlining, the question mark, and writing the comments after checking to make 

suggestions to students. For instance, when student 1 did not write two full pages, 

teacher A wrote the question mark. After that, she encouraged the student and 

explained about the description. However, teacher A did not sign her name on his 

work. This indicated that teacher A was strict to make student 1 practice expanding 

the journal. Feedback that teacher A explained was clear and helpful for students to 

understand, and it gave positive reinforcement; for example, in description writing 

some students wondered how they should write, and teacher A would explain about it 

in detail. Teacher A used the samples to make student imagine. 

(See journal 1 in the Appendix) 

"This is a good journal* but it's good ill it's ow1t way. It does1t 't meet my criteria 
*First, you didn't answer 'what do you see' I k1tow you got confused. You must give 
me only the details of what you see! Not in the past, but in the present life, 'what do 
you see 1tow' it can be a room, badmi11to1t court, person, car, everything ok? 

I 

*Second, you did11 't write "2 Full Pages" so I'm sorry but I can't sign your journal 
this week". 

This showed that teacher A expounded about it clearly and was strict in the rule to 

make the student try to write two full pages. In all five journals, teacher A followed 

the same method to motivate students. In checking, teacher A would fix and 

emphasize grammar in their writing, not the content. Even a little wrong point of 

grammar, teacher A did not ignore it. This indicated that teacher A was careful in 

checking; especially when she finished checking, she would write the extensive 
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comments. This depended on each person's mistakes. Teacher A used both written 

feedback and verbal feedback to make students clear. Moreover, in verbal feedback 

each student did not ask teacher A about teacher feedback on the grammatical 

mistakes; they paid attention to the content, for instance, about why teacher wanted 

them to write two full pages etc. This showed that students had no problem about 

written comments; they understood what teacher A corrected. In the examination, 

teacher A gave clear feedback to students; that is, when students wrote the wrong 

sentences, teacher A would rewrite it or delete it clearly. Teacher A tried to check it in 

detail. For some vague sentences, teacher A would give the symbol that students 

should revise and improve it again. Feedback that teacher A gave was quite complete, 

though she did not separate it such as into the outline, the paragraph etc. However, 

students could revise and improve their writing from teacher feedback. Feedback that 

teacher A gave could help students develop grammar, and it was easy and clear to 

understand. 

Teacher B 

Feedback that teacher B gave to students was not clear and helpful for students to 

improve their grammar. When teacher B checked students' journals, teacher B did not 

give any sign or written comments to indicate the wrong spelling and grammatical 

mistakes. For example, in student 1 's journal when student 1 wrote in Thai because he 

did not know the vocabulary, teacher B did not make any symbol on it. Consequently, 

he would not try to write it again or to find the word; although he could not write 

appropriately and not describe for two full pages, teacher B did not comment or pay 

attention to his journal. In addition, when other students did not write two full pages; 

some used double space, some used only capital letters, teacher B did not write any 

comments on it. This was the feedback that could not help students revise and 
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improve. What happened was that students did not understand using tense and were 

not focused on grammar from verbal feedback because teacher B did not give any 

explicit feedback on the accuracy of their writing. In mid - term examination, teacher 

B gave the same small amount of correction; that is to say, teacher B just wrote the 

score on the examination booklet without any comment or explanations. This was 

negative feedback because students could not know how to improve their grammar, or 

which standard teacher B used to give marks. This feedback failed because students 

could not make progress. Teacher B did not emphasize checking both grammar and 

the content. The students would assume the teacher did not care and so the students 

may see no reason to care either. 

Teacher C 

When teacher C checked all of the journals, teacher C would use the circle, the 

question mark, the underline and write the short comment; agree and disagree (yes, 

no )in the context. For example, when student 4's sentences were rather redundant, 

teacher C rewrote them to make them brief. This was the guideline to make student 

practice writing. However, every journal that teacher C checked had teacher feedback 

in the point that student mainly wrote wrong. It was not checked in detail; one of the 

five students did not describe for two foll pages, and there were several paragraphs in 

his journal. However, teacher C did not give any feedback to let student 4 improve the 

method of description writing. Above all, students followed the criteria. Therefore, 

teacher should have been strict in reading the journal; if any student did not write two 

full pages, teacher should not sign his I her work. However, most students said in their 

interviews they got benefits from teacher feedback; grammar and ideas to improve 

their writing. In the examination booklet, teacher C divided the comments to reflect 

the students' writing step by step to tell students which part was good; however, 
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teacher C did not check grammar carefully. However, she gave many comments after 

checking about the outline, how well the job was done by the student and explaining 

about the grammar. However, students could improve and expand the text in the 

exam, and importantly most students could use grammar better. Feedback that teacher 

C gave was rather successful for students. That is, students could apply it in their 

mid-term examination. 

Teacher D 

In the journals, teacher D did not correct the same way for each student; that is, in 

journal 1 teacher D just underlined one sentence and wrote the short comment, and 

then injoumal 2 and journal 3 there was no teacher feedback on the grammatical 

mistakes. Still, she wrote the short comment; for instance, "you have to write what 

you see first" to explain the way of description writing. Later, in journal 4 she just 

used the tick in the right sentences; nevertheless, this method was not clear to 

understand because student 4 could not know clearly which part she had to improve. 

On the other hand, journal 5 was corrected carefully with deleting and rewriting of the 

mistakes. Moreover, teacher D inserted some words in sentences to make them more 

cotTect. Importantly, teacher D wrote comments to suggest to students how to use the 

method of description writing. Teacher D's feedback was different for each student, 

but there was just student 5 who could revise or improve on the mistakes. In the 

examination booklet, every paper teacher D would explain about grammar; she picked 

a few mistakes to explain briefly. Nevertheless, in the context teacher D used the 

circle or the square to check the mistakes; still, teacher D did not delete, insert, or 

rewrite it. Teacher D's method was to let students find the answer by themselves. 

Certainly, in the wrong spelling, students could check it in the dictionary, but they 

probably wanted to solve the grammatical mistakes that they did not know from 
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teacher D also. When teacher D gave feedback like this, students could not know how 

to improve because they did not know the causes of their problems. 

4.8 Conclusion of Discussion of Overall Feedback 

The courses were taught with a fluency-first approach. Such an approach impacted the 

degree to which explicit grammatical feedback was given as such feedback is more 

appropriate in an accuracy-first approach. Having said this, it is still clear that two of 

four teachers did address grammatical accuracy issues in their feedback. The 

examination results of the students of these two teachers were not significantly 

different to the results for the other two groups of the students who received more 

explicit and extensive grammatical feedback. 

The similarity of the results may be because grammatical feedback takes time to 

produce results more than the seven week over which the four teachers' feedback was 

studied. It is also possible that students who received both accuracy and fluency 

feedback needed more time to integrate the more extensive feedback they received as 

compared to the more simple feedback the students of the other two teachers received. 

The most important findings of this research was that teachers with little experience 

or guidance on giving feedback seemed to provide feedback as a group in different 

ways that were more indicative of personal decisions that each teacher made than of 

the aims of the Basic English course that they taught. As students may have discussed 

their work with students in other sections, this inconsistency may have undermined 

the effectiveness of the course which tried to focus on getting students to write more 

and focus on particular thinking skills, related to their real world and experience. 
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Chapter Five 

Conclusion 

This chapter summarizes the findings of the study. It also discusses the limitations of 

the study and makes several recommendations for further research. 

Restatement of Research Questions of the Study 

5.1 Research Questions 

1. What types of feedback are used in teaching and evaluating writing in the 

Practicum course at Assumption University? 

2. How can the use of feedback be improved in the MA-Practicum 

Assumption University? 

5.2 Summary of the Main Findings of the Study 

5.2.1 What types of feedback are used in teaching and evaluating writing at 

Assumption University in Basic English course? 

Among the 4 teachers, different feedback systems were used; students do not seem to 

have received explicit direction. This variety is indicated by the facts that: 

• In checking on the mid-term examination, teacher A just gave the feedback in 

detail on the accuracy; in contrast, teacher A did not criticize or explain about the 

text in terms of the fluency and the adequacy of students' paragraph ( good or 

bad I necessary to improve or not and etc.) 

• In the interview, teacher B did not clarify the grammatical mistakes that students 

made. 

• In teacher C's checking of the journals, when student 1 wrote many paragraphs, 

teacher C did not give any comment to make him reorganize his text. 
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• In teacher D's checking of the mid-term examination, teacher D would make the 

signs (the square and the circle) to let students find the answers by themselves. 

Within each teacher's feedback, there seems to be inconsistencies: 

• Teacher B did not give any feedback to let students improve their writing; except 

for the score. 

• Teacher C did not fix the grammatical mistakes in detail in the journals. 

• Teacher D's checking the journal was inconsistent; one was checked in detail, one 

had no teacher feedback on the wrong grammar. 

In fact, some teachers, such as, teacher B did not provide much focused feedback at 

all. While the result of the students' mid-term examination indicated no immediate 

harm from this, it could be expected that such a lack of guided and focused feedback 

will have longer negative backwash on the students. 

As long as a teacher uses a principled and consistent method of feedback, the problem 

seems to be linked in the short term. No teacher actually focused clearly and in detail 

on any feedback designed to elicit more language product from the students or on 

what seems to be a feedback method which is designed to engage his/ her students in 

writing more effectively in a fluency-first approach. 

5.2.2 How can the use of feedback be improved at Assumption University? 

Timely 

• This study only looked at half a semester, as the focus was on 4 teachers who only 

taught a half of semester. The researcher only looked at the tendency or overall 

emphasis- not - fluency and accuracy could work together. 

• It only looked at Practicum teachers who were inexperienced. 
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• It only looked at a fluency-first based course. 

None of the 4 teachers gave perfect feedback to students; and this may be because of 

the reasons above. Still, the feedback that ABAC practice teacher use should depend 

on time spent in formal feedback (written commentary) and informal (verbal 

feedback) to check grammar. That is, when feedback is timely, students can use it for 

subsequent learning. 

Grammar feedback on writing should pay more attention to what teachers have to 

improve, such as to clarify teacher feedback on the grammatical mistakes. Teachers 

should have a systematic method for correction of students' writing. As a result, 

teachers need to train and emphasize about consistent formal and informal feedback to 

help student understand grammar by following up the previous written work, and 

teachers ought to give feedback as a two-way communication. Therefore, the check

list is one remedy for ABAC practice teachers to develop effective feedback to 

students. 

5.3 Limitations of the study 

In this study, the researcher was limited by the small sample of teachers analyzed. The 

results of the study are only suggestive of some general tendencies. One of the 

obstacles and limitations was that the researcher encountered time constraints. That is, 

the researcher made four steps to get data collection, so each part was produced in a 

hun-y. Consequently, when this study collected the data in a short period of time with 

four teachers and twenty students, the effects of teacher feedback on students' written 

grammar might not have been fully discussed. 
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5.4 Recommendation for Further Research 

To get more useful feedback further research ought to devote more time to collecting 

the data and extend the number of teachers and students so that it will provide more 

generalized results. The diversity of giving feedback in checking will be beneficial for 

teachers to develop in giving useful feedback to students, and students will be able to 

improve their writing more quickly. 

The researcher believes that these methods will provide the new data to improve 

giving feedback on written work, and the positive way to support students to develop 

their writing skills. Especially, this study suggests more emphasis to train the practice 

teachers to know how to give the helpful feedback in both fluency and accuracy to 

students. More importantly, giving feedback will successfully be one of the important 

and necessary points for teachers to develop in teaching grammar writing, and it is 

hoped that other teachers may also benefits from the insights the study has provided. 

5.5 Conclusion 

This study investigated teacher feedback on students' written work at Assumption 

University. The result of the study showed that successful feedback which was used in 

the journal and the mid- term examination booklet were of teacher A and teacher C. 

Nevertheless, the findings revealed that teacher A and teacher C built a method to 

support the useful and helpful feedback to the students. Integrated feedback that both 

of them did on journals, interview, mid - term examination could lead students to the 

more cotTect understanding of grammar use. That is, there was less coITections on the 

examination booklet; on the other hand, teacher A used the ticks for the cotTect 

paragraphs; teacher C reinforced students who wrote well by encouraging students 

with the positive feedback (praise). This showed that students could improve the 
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fluency, the accuracy and the adequacy in their writing better. In contrast, teacher B 

and teacher D did not focus on the extensive correction of grammatical mistakes. This 

may create a less motivated and more confused student when teachers gave students 

unclear feedback. That is, most of the feedback given by teacher B was only to write 

the score. Likewise, most feedback that students D received was to find the answer by 

themselves. Therefore, good feedback should be a two - way process to make both 

teacher and students understand the same point. Of course, clear and efficient 

feedback can motivate students to improve their grammar more quickly. 
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The Journal Feedback Occurred in the 5t1t Week and the Exam was in 

the 111 Week of the Course 

Date: On 11 July, 2008 

Time: 12.30-14.00 p.m. 

Place: S building, Room 22 

Name of the Teacher: Thet 

Interviewed Students: 

1. W achira Srepipat 

2. J arucha Kongkunapom 

3. Nattapon Phucharoen 

4. Siribun Sudijai 

5. Pacharawadee Srirongrach 

Teacher A 



Teacher Feedback to Student A 1 
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1. Interview between Teacher A and Student A 1 

Teacher: I gave you comments to your journal every week, so do you have any 

question about your journal or comments? 

Student : I have one question about the journal, why the topic is "what do you 

see" every week? 

Teacher: So you mean "why the topic is what do you see"? every week right? 

Student: Yeah! , just only "what do you see" not my feelings or not what other 

things? 

Teacher: Okay, we choose the topic for the vocabularies buildings ok? To make 

you gain more vocabularies. And this kind of journal is not about 

feelings. It is a descriptive journal, you have to describe everything 

that you see, the classroom or, Jet's say one place 'in the park' so you 

have to describe everything that you see in the park, so it helps you to 

improve your vocabularies. Okay? 

Student : Okay. 

Teacher: Any question? 

Student : No, thank you. 



Analysis of Teacher A's Written Feedback on Student Al 

• Teacher circled the words such as "J and my friends, very" 

• Teacher underlined the words and the sentences "will to be, more easy, for 

ask, his habit is very good, must to practice, that show and a gist is, shine, 

4, 000 persons 

• Teacher wrote the correct word above the wrong word such as "went, shy, 

were, sad". 

• Teacher used the symbol of the question mark "?"on the blank area. 

• Teacher wrote the word "well! Could be" in the last sentence before writing 

the conclusion. 

• Teacher showed her feelings on student 1 's j oumal after checking. 

Analysis of Teacher A's Verbal Feedback on Student Al 

• Teacher gave student 1 a chance to ask what he wondered on the journal and 

comments. In contrast, she asked 'why the topic is "what do you see" every week? 

Besides, he asked teacher why he had to write only topic "what do you see" not his 

feelings or not other things. 

Discussion of Journal Feedback 

• First, student 1 wrote the title to describe; nevertheless, he could not write two full 

pages as the criteria. In his writing there were a lot of grammatical mistakes; still, 

teacher A gave student 1 feedback to solve it rather easily and clearly to understand. 

For example, 

- Using Auxiliary verb + verb 1 such as will, must, has to/ have to, should. 

- Using Article 'the' in front of 'most' 

- Using the comparative rightly 'easier' 

- Changing the word to make the sentence clearer 'to answer' 

- Changing the tense 'went' instead 'going' to tell the event in the past. 

- Changing the sentence to make it more correct 'he has a good habit'. 

- Ordering the word 'my friends and I' 

- Using the correct tense and't' after comma 'my friends and I were reading the 

books, !eacher came to see me and told me that.. .. .' 

- Showing the feelings to motivate student 'oh, urn!, good, well done, could be' 

- Rewriting in error; when student 1 wrote it wrong for two times'; I'm very shine; 



(shy or ashamed) to let student 1 choose any word. 

- Using the structure of if-clause; the past and future in the past; were and would 

(If you were me, you would think like me sure) 

- Using the adjective after verb to. be or linking verb 'I'm very sad'. 

- Writing the question mark when student 1 did not write two full pages. 

Nevertheless, after teacher finished checking, teacher wrote a long comment to 

encourage student 1 by writing 'this is a good journal', and teacher A suggested 

student 1 to write it as a description writing correctly. Teacher told student 1 'you 

have to write in what you see in detail, not in the past, but student 1 has to describe 

the present life'. Most importantly, teacher gave him many samples to put his ideas 

such as a room, badminton course, person, car, everything. Then, teacher A 

emphasized that student 1 did not write '2 full pages'; therefore, she said 'sorry' and 

could not sign the journal this week. 

What teacher A explained to studentl about the tense use or the criteria was easy to 

understand, and of course he knew t11e reason why teacher A did not sign his work, 

although he wrote almost two full pages. However, this is the feedback to make him 

try to write every line; teacher A was so strict in the rule, this will make student 1 

follow it strictly to do it rightly in order to get her signature next time. In addition, it 

indicated that teacher A read all lines. Possibly, student 1 will be more careful in 

writing such as tense use, spelling, punctuation, word order, auxiliary verb + verb 1 

and etc when teacher A checked it in detail and gave the easy symbols to understand. 

Discussion of Verbal Feedback 

Teacher gives the student 1 the opportunity to clarify the teachers' evaluation by 

asking questions. This puts the onus on the student to control the topic and the refuse 

may explain the brevity of the spoken feedbacks session. However, the student does 

ask about the reason for only writing what he sees. This suggests the student has not 

understood the rationale for five tasks, but now after 5 weeks he wants to know. The 

teacher's explanation seems to satisfy the student now, as student 1 says 'Okay' and 

has no more questions. 
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Discussion of Mid - Term Examination of Student 1 

Additional feedbacks written on the examination booklet were: 

1. Teacher wrote the score 19/30 

2. Teacher deleted 'wrote' and inserted 'write' 

3. Teacher circled the word 'It's have to not, be will to, enslave,' 

4. Teacher deleted 'to' after (may be)and filled into verb-ing (having) 

5. Teacher rewrote 'it' after comma 

6. Teacher deleted 'to' after 'must, should, 

7. Teacher deleted 'is' and wrote 'are' 

8. Teacher deleted 'may be' when student 1 used 'is' 

9. Teacher delete 'apostrophe's' without necessary usage. 

10. Teacher used the tick mark in the correct sentences. 

Discussion of Mid -Term examination feedback 

In student 1' writing, first he did not write two full pages as the criteria. Then, there 

were a Jot of grammatical mistakes that teacher A corrected and rewrote. Clearly, 

when teacher deleted the wrong words, she would rewrite the correct words. This was 

student l's the checked samples with teacher feedback. 

-Using verb 1 after 'Auxiliary Verbs I Helping Verbs 

Will may should must has to/have to + Verb 1 

1. I will write about relationship between Mumimu and friends. 

2. In the present my country may be having bad leader. 

3. It may have a war in country. 

4. It does not have to be selfish. 

5. It must have a leader's friend in group. 

6. You should have a leader. 

7. Leader's friends should find when we have dangerous place. 

- Using verb infinitive with to (verb 1) 

l. Marling want to enslave everybody. 

- Using Subject+ Verb 

1. People are worried and upset. 

2. I think good leader is Mumimu. 



3. She wants him to fall in love. 

From the mistakes, student 1 did it in error; especially, every sentence that he wrote 

about the use of Auxiliary verb/Helping verb was wrong. This indicated that teacher 

emphasized about the wrong point 01.Jviously because she wanted him to observe the 

right structure of this kind of verb and to improve it. Importantly, the feedback that 

teacher A gave on many points about using helping verb was adequate for student 1 to 

revise and understand. 

The Comparison between the Journal Feedback and the Mid -Term 

Examination Feedback 

In journal writing, student 1 could not expand two full pages as homework, and he 

omitted many lines to write. Therefore, teacher A did not sign on his journal because 

student 1 did not follow the criteria. Then, when student 1 took the exam, he could 

develop it more to expand his text within one hour and twenty minutes, although he 

could not write two full pages. Student 1 still made mistakes in the mid-term 

examination as the same as he did in his journal; nevertheless, he had made the 

mistakes less than the journal; this showed his writing improved more, and what he 

wrote wrong was the use of the helpings verb+ verb 1 most. Student 1 was still 

confused with the subject+ verb; this may happen from no revision before submitting 

due to the time limit in the exam. Later, the little points were to write the capital letter 

after comma. In contrast, his word sequence is good, so teacher A did not rewrite it. 

Importantly, student 1 could describe almost two pages; this indicated that he made a 

progress of thinking more, and it showed that teacher A' teacher feedback could make 

student 1 develop in expressing the ideas to expand the sentences. Written feedback 

that teacher A used on journal was rather successful to motivate student 1 in the exam 

to describe more; however, his grammar still has to be improved also. 



Teacher Feedback to Student A 2 
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2. Interview between Teacher A and Student A 2 

Teacher: I gave the comments on your journals. So do you have any questions about 

my comments or any questions about the journal? 

Student: On the last comments you said. A bit "upset" I don't understand. 

Teacher: Uh! I mean you did very good journals every week. And I really enjoyed 

reading your journals. But this week is the last week. I don't have the 

chance to read your journal, so it makes me a bit upset. 

Student : Thank you. 



Analysis of Teacher A's Written Feedback on Student A 2 

• Teacher underlined the phrase "challenging for me", "many season or 

colorful", "red, orange, pink, and violet and wrote 'oh!, um, impressive, I 

see. 

• Teacher deleted using Article A in line four. 

• Teacher underlined and deleted the word in the sentence "you are looks 

good", and wrote oh, haha!, Thanks! 

• Teacher underlined 'luxurious' and wrote 'nice usage' 

• Teacher inserted 's' after 'three ways' 

• Teacher underlined 'sleeping suits' and wrote 'nighties' to ask her. 

• Teacher circled 'It mades by' and wrote 'they are' 

• Teacher inserted 'go' between 'want to' and 's/wping' 

• Teacher underlined 'you should come here' and wrote 'ok!' 

• After checking, teacher wrote the comment on journal with her signature. 

Analysis of Teacher A's Verbal Feedback on Student A 2 

• Teacher let student 2 ask in what she wondered about the journal or her 

comments. However, student 2 wanted to know teacher's feeling on comments last 

week because she did not understand what teacher wrote. 

Discussion of Journal Feedback 

• First, student 2 could write two full pages as the criteria, but she did not write the 

title in what she wanted to describe; just write "what do you see ?". In grammar 

writing, student 2 just made a few mistakes, and teacher A corrected it. For example, 

- Using the article A in front of countable noun 

- Using the linking verb (to be, look, smell, get, feel, remain, grow etc) 

and verb to be. (is am are, was were) 

This is wrong 'you are looks good' because student 2 has to choose one verb to 

use.' you look good', or 'you are good'. However, the meanings will be different; it 

depends on the writer's sense. However, student 2's meaning is 'when you wear a 

long shirt, you look good. This occurs from the mistake because she could use it 

rightly in the last paragraph. 

-Using the pronoun after noted things 



THE ASSUMPTION UNIVERSITY LIBRA.r.". 

(See the last paragraph) There are many things that student 2 describes such as big 

bra, suit clothes, and a nice shirt. Therefore, she could not use the pronoun 'it'; it 

makes by handmade. Teacher A rewrote 'they are (handmade)(adj)' to note those 

things. 

- Using words such as go shopping, go fishing, go trekking, go camping etc. 

Student 2 wrote "if you want to shopping and make you look good, you should come 

here". However, teacher A recommended her to use 'go' in front of shopping, and 

The little point that she made a mistake was to fill in's' in the plural noun 'three way'. 

Above all, this was the teacher feedback that was put in journal to encourage and to 

motivate student 2 such as the words "oh!, um!, impressive, I see, oh, haha, thanks, 

nice usage, okay. This feedback encourages student 2 to try to use the varieties of the 

words more. At least, student 2 coulG know that teacher had read in every line and 

was interested in her writing; this is a tendency that student 2 will be more careful and 

pay attention to writing her next journal. After checking, teacher gave student 2 the 

positive feedback to motivate her to continue writing. In the sentence 'good job as 

usual', and teacher used the words to make student 2 know that she really enjoyed 

reading the journal very much. 'I'm a bit upset to give up the chance to read your 

journal, show in your talents to next teacher as well' this showed that student 2' 

writing was very good and interesting, and it is easily possible that student 2 will go 

on improving her journal with grammar accuracy. 

Discussion of Verbal Feedback 

Teacher A gave student 2 a chance to ask in what she wondered in journal or the 

comments. Student 2 told her that she did not understand in what teacher A wrote 'a 

bit upset'. Teacher explained about it 'I meant you did very good journals every week, 

and I really enjoyed reading your journals, but this week is the last week that I did not 

have a chance to read, so it makes me a bit upset because you have to learn with the 

new teacher. That is to say, student 2 wanted to understand teacher's feelings, 

attitude, or compliment etc. However, she did not wonder about the mistaken words; 

she understood in what teacher A expounded. This shows that her sentences are quite 

accurate in grammar. From many teacher feedbacks, it makes her improve her writing 

quickly. 



.. _,_ :-:.!o; _•).,:...:.: .• 'Y.,~'-.:·.-::;::.~ .... ·· .•· ,.: . . \:~~~\:.li¥;J~' .. ~:·.: ~~!: "-.:."~'r 
... · ... '.\• · .. ./ 

----~~~-'-'.....,..::._; t; 

{.~ .. . 

· ,', _2j ,f,o'1L hq,,,~: ,,., ], .. ),L 
3 '. ' ... ·: 
'if" :: .... ~ .. ' ' 

5 
6 
7 

8 
9 

10 

A good ttodet .. olwa~. ~e\gfyl: · '.-~·~ 

,·;',;.·~~9 

nones 

confident 
1hl n\; Qpse£u\\~ 

- 9ood \doos 
- creqtlve 





Discussion of Mid - Term Examination of Student 2 

Additional feedbacks written on the examination booklet were: 

1. Teacher wrote the score; 24/30 

2. Teacher wrote 'what about bad leader?' 

3. Teacher used the tick to check the correct writing; positive reinforcement 

4. Teacher circled the words 'hasn't' and wrote 'doesn't have' instead. 

5. Teacher deleted some alphabets to be adjective 'lucky' behind verb to be. 

6. Teacher inserted 'be' for two times between 'will' and 'proud' I between 

'will not' and 'happy' 

7. Teacher deleted the article A when student 2 used in the plural noun. 

Discussion of Mid - Term examination feedback 

• Student 2 could write two full pages as the criteria, but she did not write it 

completely. That is, she just explained about a good leader, so teacher A wrote "what 

about bad leader" in the outline. In the examination booklet, there are some things that 

teacher A rewrote in grammar. 

For example; 

-Using the negative sentence of 'have' 

Student 2 made a mistake in this sentence "He hasn't a knowledge"; therefore, teacher 

A wrote the correct sentence 'he doesn't have knowledge' to make student 2 get clear 

in the negative usage. However, teacher A did not delete A in front of 'knowledge' 

because it was uncountable noun. This would be a weak point that student 1 might 

ignore if teacher did not fix it seriously. 

- Using adjective with future tense 

When student 2 wrote 'you will proud in yourself, student 2 did not put 'be' behind 

'will', and another sentence 'you will not happy'. She did not write it. Normally, she 

can use adjective rightly, but when she used it in the structure of future tense 

(will+verb 1), she could not use it. That is, she will not fill into 'be' between will and 

adjective. This was an error that she still used wrong 

-Using the article A in front of the plural noun 



Student 2 wrote 'if you do a bad things, the future or until now you will get a bad 

things'. This was wrong, but she could write it correctly in the last paragraph, this 

happened from mistake without the revision. 

-Mistake in spelling. 

Student 2 wrote the word wrong 'it is luckily' this mistake took place from writing 

quickly without observing the part of speech. Nevertheless, teacher A deleted some 

letters to make the word correct. In other words, she wrote 'a confident' in the 

sentence 'you have a confident', and teacher had already changed it. Still, feedbacks 

that teacher A put in her text rather clearly, so it is easy for student 2 to read and 

revise. However, what student 2 made mistakes was the little points, but she was 

necessary to improve it to make her work complete. 

-Using the tick mark in the correct sentences 

On the examination booklet, teacher A gave student 2 many ticks when she wrote 

correctly; when student 2 received it, it was a positive feedback to encourage her. 

Importantly, she tried to find the words that she wrote wrong or about grammatical 

mistakes. Feedbacks that teacher A gave were so useful for her to improve it better. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

Student 2 could write two full pages in both the journal and mid term examination, 

and student 2's grammar is rather accurate. In journal, she just made a mistake in the 

structure of grammar, that is, 'you are look good' above all; there are the little 

mistakes that she wrote carelessly. Likewise, in mid-term examination she still made a 

mistake to change as the negative sentence. 'he hasn't a knowledge' as 'he doesn't 

have a knowledge'. Each paragraph teacher A used the tick for the right writing. It 

was hardly seen the wrong words that teacher A checked, this indicated that student 2 

has the progress of grammar quickly, and the little points that she did wrong, teacher 

corrected it. Teacher feedbacks on journal make student 2 improve in writing quickly, 

and she could apply it for the mid - term examination. Still, in checking teacher A did 

not engage in the content, but she paid more attention to the structure of grammar and 

writing the correct word. 
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3. Interview between Teacher A and Student A 3 

Teacher: Do you have any questions about your journals or my comments? 

Student: About the journal, I want to ask you why you spent a lot of time for 

comments in every journal because in other class, the teacher didn't spend 

time on comments every week. 

Teacher: O.k. ! Before I answer your question, I want to ask you one question. So do 

you like to spend a lot of time or not? 

Student : Yep, I like it very much 

Teacher: Yeah, that's the reason. Okay! because I meant interaction between 

teachers and students. I like myself to communicate in the book. You 

write and I give you feedback. It can motivate you. I appreciate your 

work, it can motivate you. It encourages you more and more. 

Student : Thank you. 



An Analysis of Teacher A's Written Feedback on Student A 3 

• Teacher circled a lot of the wrong word, and some words teacher rewrote it in 

the first page of the journal 

• Teacher underlined the word "asked" and wrote "talked" instead. 

• Teacher circled the word "our" and "with my". 

• Teacher underlined the sentences and wrote "Thanks" above and "That's 

good" in the last sentence. 

• Teacher wrote a long commentary in his journal. 

An Analysis of Teacher A's Verbal Feedback on Student A 3 

• Teacher A asked student 3 whether she wondered about the comments or the 

Journal, and teacher A explained about why she spent a lot of time giving the 

comments every week. 

Discussion of Journal Feedback 

• First, student 3 could write two full pages as the rule, but he did not write the title 

that he wanted to describe. In the first page, there were several mistakes that teacher 

A circled. 

Fore example, 

- Using verb to be to tell the distance 

Student 3 wrote 'Vangvieng there are far from capital city', teacher rewrote 'is' 

instead 'Vangvieng is far from capital city' to make the sentence rightly. 

- Using verb (see, hear, watch, observe, notice etc) correctly 

Student 3 wrote 'We saw many people they are look like Thai people. 

The right sentence is (We saw many people look like Thai people) 

(Subject+ verb;( see, hear, watch etc)+ object+ verb 1 or verb ing) 

Remark: In writing most people choose to use verb-ing or gerund verb more. 

- Using the noun and the pronoun 

Student 3 wrote 'I think Thai people we are better'. Teacher circled 'we' to let him 

delete it. The problem was that student 3 used both noun and pronoun together in one 

sentence. Importantly, he was still confused to use it in many sentences. 



- Using the appropriate word 

Student 3 wrote 'We asked about anything'. Teacher \Yrote the new word 'talked' to 

let him use the suitable word more. Then, he made a mistake 'in the last our gang' 

teacher circled it to let student 3 delete it; that is, he was not necessary to use the 

possessive behind 'last'. 

- Writing repeatedly 

Student 3 wrote 'I was happy with my new with my new friend at ABAC'. This took 

place due to his being careless. 

- Writing 'thanks, that's good' 

In the last sentence, teacher wrote 'thanks, that's good' while she checked. This 

feedback will make student 3 know that what he wrote was interesting; besides, he 

could know that teacher A read in what he wrote every line. 

Nevertheless, after teacher A finished checking, she gave him a lot of comments on 

his journal; this feedback could make him try to do it best in the next writing. 

From the sentence 'you wrote fully 2 pages and each one is interesting, that is good'. 

Of course, it will make student 3 try to expand it with the interesting ideas to make his 

text readable. After that, teacher wrote 'you made a few grammatical mistakes, so it 

shows that you have a good sense in writing'. In addition, teacher A told him to 

change some behaviors in the class 'but I noticed that you are a bit quiet in the class' 

therefore, teacher told him speak as much as he can to practice English. This was a 

feedback that could encourage student 3 to write better. 
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Discussion of Mid - Term Examination of Student 3 

Additional feedbacks written on the examination booklet were: 

1. Teacher wrote the score; 21/30 

2. Teacher wrote 'bad leader' 

3. Teacher used the tick mark to check the correct writing 

4. Teacher used the cross mark xin the mistaken word. 

5. Teacher use the mark ( ) in the phrase. 

6. Teacher deleted 'slove' and wrote 'solve' 

7. Teacher wrote 'they' to indicate the subject, and deleted 'they' when student 

3 wrote it repeatedly. 

8. Teacher underlined the sentence; someone in the group know how to slove 

that problem. 

Discussion of Mid - Term Examination Feedback 

• Student 3 could write two full pages as the rule, but he did not write 'bad leader' 

in the outline. Still, his grammar improved more because there were just a few 

mistakes that student 3 had to improve. 

For instance: 

- Writing noun and pronoun in the same sentence 

There were three sentences that student 3 wrote; for instance, good leader they are so 

different, good leader they are not shy, good leader they will ask everyone in the 

group. This showed that student 3 was still confused in usage, although he would 

write it correctly in many sentences. Nevertheless, it is vivid when teacher A deleted 

unnecessary word with the cross mark. This would make him realize of usage more. 

- Spelling wrong 

Student 3 made a mistake in spelling 'slove' I 'solve' the problem' and he forgot to 

write the subject 'they' in the sentence 'if .... don't know'. However, it is clear and 

easy to understand what teacher wrote. This will not make student wondered why he 

was wrong. 

- Underling and using the tick marks 



Teacher A underlined the sentences; 'someone in the group know how to slove that 

problem' this might mean that what he described was not clear, or teacher A wanted 

him to observe the vocabulary. Otherwise, his grammar was wrong. (Someone + 

singular verb) etc.; this feedback would make student 3 want to find which point he 

was wrong. Importantly, there were many tick marks in his correct writing; this would 

make him proud of his writing; at least, he could knew that his grammar rather 

improve. Teacher feedback that student 3 received was clear. 

Discussion of Verbal Feedback 

From interview, teacher A gave a cfomce student 3 to ask in what he wondered in the 

journal or the comments; especially grammar. In contrast, what he asked was why 

teacher spent a lot of time for comment in every journal. However, teacher asked him 

'Do you like to spend a lot of time or not?'. Absolutely, he liked it, and teacher A's 

reason was that she wanted to interact with students like reading the book. 'You write 

and I give you feedback, it can motivate you, it encourages you more and more'. 

Nevertheless, although he did not ask about the grammar, he knew why teacher spent 

a lot of time to check it. This feedback will make student 3 know that teacher A read 

in what he wrote every line, and this will make him more careful in grammar writing. 

The comparison between the Journal Feedback and the Mid-Term 

Examination Feedback 

Injoumal, there was the feedback that teacher A gave to student 3 such as circling, 

underlining, inserting the word, changing the new word, writing a short comment to 

motivate student 3 to improve, although he would make a few mistakes. What he 

made a mistake was to write the noun and pronoun in the same sentence. Above all, 

the mistakes happened from being careless, or teacher wanted him to know to use the 

word rightly. In examination booklet, her grammatical mistakes reduced; however, 

what he made mistake still were the use of the noun and pronoun in the same 

sentence. Still, he could use it correctly in many sentences; just choose one word 

(noun /pronoun). this indicated that he tried to improve it, but it might take place due 

to the time limit or getting used to it. Teacher feedback that teacher A put was clear to 

see and easy to understand. This would make know which parts he should improve or 

emphasize on use more. 
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4. Interview between Teacher A and Student A 4 

Teacher: Do you have any question about the journals or my comments? 

Student: I don't have, but why do you want me to write two full pages. 

Teacher: Uh! You mean why I want you to write two full pages. Ok! before I answer 

your question. Is that difficult to write two full pages or not? 

Student : Yes, very much 

Teacher: Is that the first time in your life that you have to write two full pages in 

your own English. 

Student : Yes, it is the first time. 

Teacher: Yes, that's the reason! It's very hard. But that's how you learn. Now you 

write two full pages every week in your own English. So in the future, it is 

a piece of cake. Okay.because you have to do many things, I mean the 

reports more than two full pages, three or four pages. So I am training you 

guys so that you can get used to it? 

Student : Thank you. 



An Analysis of Teacher A's Written Feedback on Student A 4 

• Teacher deleted the mistakes such as staying, have, this, are 

• Teacher underlined "has been study" and rewrote "studied". 

• Teacher inserted the word 'go, what,' in the sentence and filled ins in the word 

'chair, girl'. 

• Teacher wrote "haha!, oh boy! in some sentences and comes above the word 

'arrive'. 

• Teacher deleted 'so many' and wrote 'takes a' instead. 

• Teacher underlined the sentence rnd wrote 'good! I'm looking forward to it' 

• Teacher wrote a short comment after checking with her signature. 

An Analysis of Teacher A's Written Feedback on Student A 4 

• Teacher A gave student 4 a chance to ask about the journal or the comments. 

However, student 4 asked why teacher A had to let her write two full pages because 

this was the first time for her to write a lot. 

Discussion of Journal Feedback 

• First, student 4 did not write the title to describe; just write 'what do you see'; 

however, he could describe two pages. There was feedback that teacher A gave to 

him, and what he made mistakes was mainly to use the tenses in writing. This 

feedback that teacher A gave was rather clear and easy to understand. 

For example: 

- Using the present simple tense; Now I am in a very big hall at Suvannabhum 

Campus. 

- Using the past tense; She studied at my old school. 

- Using the word; When I go upstairs, I see a little wood on the stair. 

- Inserting the word; I don't know what it uses for. 

- Fill s into the plural noun; 'many chairs, beautiful girls' 

- Changing as the new word; 'the time comes' 

- Using verb correctly; we sing the ABAC song 

- Using the correct word; it takes a long time 

From this feedback, it showed that teacher paid attention to his grammar. When he 

made the grammatical mistakes, teacher rewrote it or used the easy symbols to 



understand. Importantly, when teacher A read and was interested in it, teacher would 

show her feelings such as haha! Oh! Boy, and when student 4 wrote 'I'll try to do like 

them to be an honor student'. Teacher A wrote 'good! I'm looking (onvard to it'. 

Possibly, this feedback would motivate him to try to intend in learning to get a good 

grade. From teacher feedback, it showed that teacher read every line and paid 

attention to his writing, and importantly student 4 could know in what he had to 

improve in his next j oumal 

Discussion of Verbal Feedback 

Teacher A gave student 4 to ask in what he wondered about the journal and the 

comments. Nevertheless, he did not ask about the grammatical mistakes; in contrast, 

he said 'I don't have, but why do you want me to write two full pages'. As soon as 

teacher A listened to him, she asked him 'is that difficult to write two full pages or 

not?. Of course, he said 'yes, very much', and importantly, it is the first time to for 

him to write two full pages in his own English. Teacher A expounded to him that she 

wanted him to write two full pages every week in his own English, in the future it is a 

piece of cake because he had to do many things; reports more than two full pages. 

Therefore, she was training him to make him get used to it. This feedback makes him 

know why teacher A wants him to ~1ite a lot. However, in journal it indicated that he 

tried to write two pages, and importantly he made teacher A know that he spent a lot 

of time to finish it because this was the first time that he wrote. Imp01iantly, teacher 

knew that it was difficult for him, but he could write two pages in his own English. 

The feedback that teacher A motivated to student 4 was clear to revise. Importantly, 

teacher A was strict in rule because if he did not write two pages, teacher A would not 

sign her name on his work. 
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Discussion of Mid - Term Examination of Student 4 

Additional feedbacks written on the examination booklet were: 

1. Teacher A wrote the score; 16/30 

2. Teacher wrote 'what about bad leader' 

3. Teacher fills behind 'worker', and inserted 'be' behind 'must, should' 

4. Teacher circled 'serious' 

5. Teacher used the tick marks when his paragraph was right. 

Discussion of Mid - Term Examination Feedback 

First, student 4 could not describe two full pages as the criteria; just write one page 

and a half. For teacher feedback, teacher A wrote 'what about bad leader?' in the 

outline. In essay, teacher just inserted the words that he wrote 

For example, 

- Fill's' behind the plural noun; workers 

- Inserting 'be' behind Auxiliary verb I Helpings verb (must, should+ verb 1) 

'A good leader must be democracy; A good leader should be generous, leader should 

be friendly'. These were errors that student 4 did. 

- Using adjective; verb to be and linking verb+ adj (serious)/ do not+ verb 1. Student 

4 could rewrite it from the sentence; do not be serious to make adjective use correct. 

- The tick marks in the correct sentences. 

When student 4 checked his exam and saw the tick marks, it would encourage him to 

improve his grammar. However, although he would get the score; 16/30, the 

grammatical mistakes were less than in the journal. The reason why he got a low 

score was no writing it as the criteria in both the outline (bad leader) and the essay 

(just one page and a half). The one main course that he could not write as the rule was 

the time limit. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, teacher A could know that it was difficult for student 4 to describe a lot 

because it was the first time for him to write; however, there were several mistakes 

that he did, but it was the same mistake. In fact, there were just a few errors and some 



mistakes about choosing the proper word. This was homework, so he could write two 

pages. In examination booklet, like the journal there were just a few errors on his 

writing; Auxiliary verb/Helpings verb+ verb 1, he wrote wrong for three times. 

Nevertheless, teacher feedback was clear to make him understand. An important thing 

that student 4 had to improve urgently was the time; that is, he had to practice writing 

regularly to finish it with the time limit. Certainly, he would be able to develop his 

writing due to good teacher feedback because teacher A did not give him the signature 

if he did not write two pages. That is, he had to write it as the rule, when he practiced 

it for long time, it would be a piece of cake like teacher A said. Possibly, the feedback 

that teacher motivated could make student 4 develop in his writing more. 



Teacher Feedback to Student A 5 
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5. Interview between Teacher A and Student A 5 

Teacher: Do you have any questions about the journals or about my comments? 

Student : Well! I just want to ask that why you choose the topic "what do you see"? 

Teacher: Uh! I already answered that question, but I will answer it again. It is a 

description journal, not a feelings journal, ok. Description journal means 

you have to describe everything you see! It helps you to improve your 

vocabularies. 

Student : But feeling is also help you to improve language. 

Teacher: Yeah! That's a very good point. Yah! Feeling can help you to improve 

your vocabulary and language as well. But there is no limit in feelings. Is 

that very difficult to write two full pages for the topic "what do you see"? 

Student: Yes! Very much. 

Teacher: Yahl Very challenging, that's homework me learn, sometimes me have to 

do the difficult things. That's homework me learn, that's homework me 

train, ourselves okay? 

Student : So do you read all journals me there in? 

Teacher: Every single sentence. 

Student : So what do you think about our journals. 

Teacher: Some improve a lot, but some just recycle the words they've already 

known. But most of you guys improve a lot. And some .. .it's very hard to 

write every week, two full pages. But hey! When you encounter that kind 

of journal again, it becomes a piece of cake. Because you do every week 

that the tiring journal so you are getting used to it okay? 

Student : Thank you. 



An Analysis of Teacher A's Written Feedback on Student A 5 

• Teacher circled the word 'is' and rewrote 'has' above. 

Teacher circled the word 'toast' and dragged this word behind 'bread'. In another 

way, teacher rewrote 'toaster' above as the vocabulary. 

• Teacher underlined the word 'arrangement' as 'arranged' instead. 

• Teacher wrote 'your snake?' 

• Teacher wrote a short comment after checking with her signature. 

An Analysis of Teacher A's Verbal Feedback on Student A 5 

• Teacher A asked student 5 whether she wondered about the journal and the 

comments. Student 5 wanted to know why teacher did not let her describe a lot of 

feelings, and she wanted to know if teacher read every journal or every single that she 

read. 

Discussion of Journal Feedback 

• Student 5 wrote the journal for two full pages, and she wrote the topic that she 

wanted to describe as the criteria. Nevertheless, there were just a few mistakes that 

she did. These were feedbacks that teacher A checked. 

For example, 

- Using the present perfect tense; 'my mom has not cleaned yet' 

-Word order/ noun or its modifiers; a mini bread toast= toaster 

Student 5 did not know the vocabulary 'toaster', so she used word order. Although 

she used wrong, teacher explained to her clearly, and importantly teacher A gave the 

vocabulary of this word; toaster. This would make her observe word order more. 

-Using the passive voice in the second sentence; Subject +verb to be + verb 3 

'it is not arranged on the box' 

-Underlining and wring 'your snake?' 

Student 5 wrote 'I see my snake in my refrigerator', so teacher wrote 'your snake'. 

This was because that teacher A wanted her to rewrite or observe the spelling 'snake' 

or 'snack' in the refrigerator. 

Nevertheless, after checking, teacher A wrote the comments on her journal in a 

positive way 'though you said it was so difficult for you, your journal proved'. In 

addition she said 'it is a perfect work, I have to say. Well done! I wanna see the same 



good journal in next week'. Of course, this was a good feedback to motivate student 5 

to go on doing a good journal. Importantly, when there were a few mistakes with the 

positive comments, she would try to do it best and revise the spelling or tense use. 

Discussion of Verbal Feedback 

Teacher A asked student 5 'Do you have any questions about the journals or about the 

comments?' what student 5 asked was that why teacher choose the topic 'what do you 

see?' Although teacher A would already answer this question, but she said again to 

emphasize about it; 'it is a description journal, not a feelings journal, Description 

journal means you have to describe everything you see!. It helps you to improve you 

vocabularies'. Her explanations were clear; nevertheless, she argued with teacher A 

that 'but feelings is also help me to improve language'. Teacher A explained to him 

'that's a very good point. Feeling can help you to improve your vocabularies and 

language as well, there is no limit in feelings, and the reason was that it is difficult to 

write two full pages for the topic 'what do you see'? When student 5 said "yes, very 

much", teacher A told her that very challenging and gave her samples or experiences; 

'that was what I learn', 'that was homework that I learn'. Of course, teacher A told 

her that she did it like this in the past, and importantly it is very challenging to write 

two full pages. This was possible to motivate student 5 to try to succeed like the 

teacher A did in the past. Then, she asked teacher A that 'do you read all journals me 

there in? When teacher A answered 'every single sentence' student 5 continued 

asking 'what do you think about our journals?' teacher said 'some improved a lot, 

some just recycle the words that they had already known .. ., most of you improve a lot, 

and some ... .it is very hard to write every week; two full pages. Besides, teacher A 

encouraged student 5 that 'when you encounter that kind of journal again, it becomes 

a piece of cake because you do every week with the tiring journal, so you are getting 

used to it. Teacher A could explain to her in detail and gave her examples, and teacher 

A' words would encourage student 5 to try to write it better and better like a piece of 

cake in the future. The feedback that teacher A used was very useful to make her 

improve writing such as grammar, vocabularies, and language use etc. 
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Discussion of Mid - Term Examination of Student 5 

Additional feedbacks written on the examination booklet were: 

1. Teacher wrote the score; 23/30 

2. Teacher circled 'social' and wrote 'society' 

3. Teacher circled 'touch' and wrote'?'/ in another word 'Muggling' as 

'Marnling' 

4. Teacher inserted 'the' in front of 'richest'. 

5. Teacher deleted 'e' in the word 'losf and wrote 't' instead 

6. Teacher used the tick marks in the correct writing. 

Discussion of Mid - Term Examination Feedback 

First, student 5 wrote two full pages as the criteria, and in essay there were just a few 

grammatical mistakes that she wrote. For teacher feedback, teacher A gave her clear 

feedback to improve. What student 5 made mistakes was: 

- Using the part of speech; 'current society' 

- Word use; 'touch' with the question mark' this indicated that this word was not 

correct with usage, and teacher A v/anted her change the word. Then, student 5 

answered the question wrong 'Muggling', and teacher rewrote the correct word 

'Marnling' above. 

- Using article 'the' in front of 'superlative'; the richest I the richest people 

- Using the idiom I the past perfect; I got lost. 

- The tick marks with the correct paragraph 

This would make student 5 know that what she wrote was correct in grammar, and it 

was easily possible that she would try not to do it wrong, and feedbacks that teacher A 

gave was easy to understand. 

The comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, teacher A gave clear feedback to student 5 such as circling, rewriting, 

explaining about the word order, and importantly after checking, teacher A gave her 

the positive feedback to motivate her go on writing the good journal every week, then 

her grammar mistakes were obviously rewritten by teacher A, and when student 5 did 

not understand in the kind of description writing, teacher A expounded about it with 



the interesting samples and her experiences. Nevertheless, in the examination booklet 

as the journal student 5 improved her grammar, she just made a few mistakes on it 

such as writing 'the' in front of 'superlative'; the riches people, and word use or 

idiom; got lost. However, teacher A gave clear feedback on her essay, and when 

student 5 knew the wrong words; it was easy for her to improve. For example, when 

teacher A circled 'touch' and wrote '?',this made her know that her word was not 

proper with the context; it was necessary to be explained again. Especially, when she 

knew that teacher A read every sentence, it made her more careful in writing. As the 

result, there were hardly the grammatical mistakes in her exam, and this was the 

successful feedback from teacher A to make her more accurate in grammar use. 



Teacher B 

I Date: On 11 .July, 2008 

1 Time: 12.30-14.00 p.m. 
I I Place: S building, Room S 45 

I Name of the Teacher: Jojo 

j Interviewed students: 

1. Tajtchai Pattarathumrong 

2. Polawat Thongsondhi 

3. Surachai Lertsuwansert 

4. Pawida Mochadapom 

5. Pitchayaporn Chaiwat 
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l. Interview between Teacher B and Student B l 

Teacher: Your journal is in second f!oor. Ok! Then, you moved to somewhere else 1 

right. Do you move to somewhere else or just stay one room. 

Student : One. 

Teacher: Just one room! What is it in Thai? 

Student : I forgot! 

Teacher: Alright, you wrote in Thai. Why you wrote it in Thai? 

Student : I forgot! 

Teacher: Uh! Ok, you see here! You talked about your bedroom first and you 

moved to your parent room. 

Student : Yes. 

Teacher: So you moved from your bedroom to your parents' room. So next time, 

you just try to. Okay! here, for example, you just write about your room 

or your parents' room. You don't have to move. You just have to rnove 

your eyes around your place. 

Student : Thank you. 



THE ASSUMPTION UNIVERSITY LIBRAR. 

An Analysis of Teacher R's Written Feedback on Student Bl 

There is no teacher feedback on the journal I except for the date noted in checking. 

However, there were a lot of grammatical mistakes in student I's journal; thus, the 

researcher just shows some samples of the mistakes that student I wrote; for example, 

when student I wrote the Thai word; tntfwu because he did not know the vocabulary, 

teacher B did not give any sign on it. In another one, student 1 did not fill's' to 

indicate that this word is the plural noun such as two pillow, two bolster or in spelling 

'too/bush' 

An Analysis of Teacher B's Verbal Feedback on Student B 1 

• Teacher asked student 1 about wrat he wrote and explained about only choosing 

one topic to write, and asked student 1 why he wrote it in Thai. 

Discussion of Journal Feedback 

• First, student 1 wrote the title 'My home' to describe; however, he did not write it 

for two full pages as the rule; student I omitted the line to write, and each line he just 

wrote one sentence or one phrase on it. This indicated that he could not expand the 

text and did not know the method to express his ideas. Still, when there was no 

teacher feedback on journal, he could not know what he wrote; it was right or wrong. 

Therefore, when journal was not corrected, student 1 could not develop his writing at 

all. Importantly, when student 1 broke the rule without writing every line, his work 

should not have been signed by teacher B. This was a negative feedback that teacher 

B gave him. Eventually, student 1 would make mistakes and have errors repeatedly in 

his writing, and from checking like this, student 1 will not be responsible for his 

writing. 

Discussion of Verbal Feedback 

• Teacher B used the spoken feedback to know the problem in writing. Teacher 

asked him about the word that he wrote it in Thai. Nevertheless, student 1 just said 'I 

forgot'. In addition, teacher B found that student 1 could not control his text because 

first he wrote his room, but later he changed into his parents' room. This showed that 

it was difficult for him to expand tht- text from writing full two pages per one topic; 

thus, he decided to write another room to make his two papers full of ink. 



Most importantly, from interview student 1 was so shy and did not dare to speak to 

his teacher; as a result, he just said "one", "I forgot", "yes". Importantly, it showed 

that teacher B did not try to get rid of the problem that took place to student 1. The 

communication between teacher B and student I was a one-way process because 

teacher B did not build the effort to understand student I' writing problem. 
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Discussion of Mid - Term Examination of Student I 

Additional feedback written on the examination booklet was: 

The only teacher feedback that teacher B used was to write the score; 19 

Discussion of Mid - Term Examination Feedback 

There was no teacher feedback from teacher B except for the score; 19. In his writing 

student 1 did not follow the rule of the test to write two full pages, and there were the 

grammatical mistakes that teacher B did not correct; for example, (See the last 

sentence of the first page) Finally Marlings don't have friend because his friend is 

don't like Marling every one, (See the second page) Mumimu never don't like who 

because Mumimu think everyone is My friend, (See the last sentence of the second 

page) If Marling is a good person every one in Nolnocnic like to him. Of course, 

when teacher B ignored it, student 1 could improve his grammar at all. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, teacher B did not give student 1 any feedback to motivate him to write 

better. Although student 1 would write Thai word, teacher B did not give any sign on 

it. Imp01tantly, student 1 might think that teacher B did not read in what he wrote. As 

the result, it was not necessary for him to care about grammar or the content in 

writing next time. For verbal feedback, teacher B just explained to him to choosing 

one topic to describe without explanations in grammar; in addition, teacher B did not 

talk about the big problem; especially writing two full pages with every line. Then, in 

the mid-term examination teacher B did not give any feedback on his writing. There 

was just the score, and surely student 1 could not know that why teacher B gave him 

the scores like this and what standard teacher Bused in decision. Certainly, his 

writing will not be successful when there was no teacher feedback. 
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2. Interview between Teacher B and Student B 2 

Teacher: Other journal writing now? 

Student: Yes! Right, now I can describe more. 

Teacher: More and more. 

Student: Yes. 

Teacher: Because I noticed that you write more than two pages, even three pages 

It is good! 

Student: Yahl It is hard for the first that you gave here and describe here more and 

more. 

Teacher: More and more right? So when you don't know the words, how do you do? 

Student: Hm ........ .I can ask my dad, my dad knows a lot of words. 

Teacher: Good! Because your journal is getting better and better. 

Student: Thank you. 



An Analysis of Teacher B's Written Feedback on Student B 2 

• Teacher B just wrote the grade A and gave her signature with checked date on 

student 2's writing. In journal, there were some grammatical mistakes which student 2 

made. Nevertheless, teacher did not give any comments more on his journal. For 

example, student 2 made many errors such as "builded a couple year ago.'', "my 

mom buy it', "year old". 

An Analysis of Teacher B's Verbal Feedback on Student B 2 

• Teacher B just encouraged student 2 when she saw him writing more than two 

pages, and she wanted to know how he did when he did not know the words to write. 

Discussion of Journal Feedback 

• In journal writing, student 2 wrote three pages, but he omitted the line to write, 

and importantly he wrote it by the capital Jetter. However, teacher did not give any 

comment to make him improve in writing as the criteria. From checking, when there 

was no teacher feedback to make him improve grammar. Student 2 could not make a 

progress of grammar because student 2 did not know which sentence was right or 

wrong. Importantly, this was a tendency to make student 2 wrote wrong repeatedly. 

Discussion of Verbal Feedback 

Teacher B asked student 2 about the journal; however, teacher B did not talk about 

grammar. Teacher B just said 'I noticed that you write more than two pages, three 

pages, it is good!' This was a negative feedback to student 2 because student 2 did not 

write it with the correct pattern. In addition, teacher B asked student 2 'when you 

don't know the words, how do you do?' Student 2 answered 'I can ask my dad, my 

dad knows a lot of words. Teacher said 'good' and 'your journal is getting better and 

better'. This encouraged student 2 to try to improve his grammar and to know the 

variety of vocabularies. In the other hand, teacher B did not explain about some 

grammar that he wrote wrong, and she did not emphasize the right method of writing. 
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Discussion of Mid - Term Examination of Student 2 

Additional feedback written on the examination booklet was: 

The only teacher feedback that teacher Bused was to write the score; 26 

Discussion of Mid - Term Examination Feedback 

In the examination booklet, teacher B did not give any feedback to student 2 except 

for, the score; 26. Nevertheless, although student 2 would get the high scores, he 

could not know why teacher B gave i1im like this because there was no feedback on 

his writing. Importantly, it is possible that student 2 wondered what standard teacher 

B used in decision. When teacher B gave back to him without the comments, student 

2 might ignore the mistakes. Possibly, student 2 might be just interested in the score 

that he got. Besides, student 2 could not describe two full pages because he spent a lot 

of time with the long outline. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, the feedback that teacher B gave student 2 was to write the grad A on his 

journal, but teacher B did not give the symbols to explain about the grammatical 

mistakes. Then, in the examination booklet teacher B did it like the journal, that is to 

say, teacher B just gave the scores to him without teacher feedback. Importantly, if 

teacher B did not check and give the feedback to him with the suggestions, student 2 

did not made a progress of the grammar writing. Certainly, from both of the journal 

feedback and mid-term examination feedback, student 2 still used the wrong grammar 

like the past because there was no teacher feedback from teacher B at all to make him 

improve his grammar better. 
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3. Interview between Teacher B and Student B 3 

Teacher: Do you like writing journal?, now so do you like it? 

Student : Yes, I like it. 

Teacher: Why do you like it? 

Student: I have a problem with some grammar! Like, how to use! I have a 

problem to choose tense, like past tense or perfect tense, simple tense. I 

am confused. Sometimes I usually use the simple present tense. 

Teacher: Thafs good! So do you think the grammar that made stop your writing 

sometimes? 

Student : No, I just keep continue writing. And may be I just only think 30% 

about grammar because I think it's not important ifl write. And I think 

not everyone is correct 100% and you know what I mean. 

Teacher: Good. Thank you. 

Student : Thank you. 



An Analysis of Teacher B's Written Feedback on Student B 3 

• There was no teacher feedback on the journal 3 except for the date and the 

signature noted in checking. Nevertheless, there were the grammatical mistakes that 

teacher B did not solve in his writing such as 'only 2 stick short', 'ciggarets '. using 

(which, where) of the complex sentence. 

An Analysis of Teacher B's Verbal Feedback on Student B 3 

• Teacher B asked student 3 whether sometimes grammar made him stop his writing 

to know the problem while student 3 wrote. 

Discussion of Journal Feedback 

• Student 3 did not write the title; just write 'wherever?', and he did not write two 

full pages as the criteria because he omitted the line to describe. Nevertheless, there 

was no feedback from teacher B; except for the signature and the noted date. In 

journal, student 3 made mistakes in many points; especially the complex sentence. 

(See sentence 2)When teacher B did not give him any feedback or not check them 

carefully, student 3 might understand that his grammar was correct. Nevertheless, the 

complex sentence was difficult to use, and if teacher 3 did not expound about it to 

him, he could not use it rightly. When student 3 got teacher feedback like this, he 

could not improve his grammar. Possibly, student 3 may not be careful in his next 

writing such as spelling, article, tense, word order etc. 

Discussion of Verbal Feedback 

Teacher Basked student 3 in the journal writing 'Do you like writing journal now?' 

Student 3 said 'yes, I like it'. Then, teacher Basked about the reason 'why do you like 

it'. He said ' I have a problem with some grammar; how to use, I have a problem to 

choose tenses like the past tense or tli.e perfect tense, simple tense, I am confused'. 

However, he told teacher B 'sometimes I usually use the simple present tense. This 

indicated that he had the problem about choosing the tense to write, so the reason was 

that he wanted to use tenses correctly to improve his writing. That was why student 3 

liked to write journal. However, teacher B wanted to know and asked him 'do you 

think the grammar that made stop your writing sometimes?' Student 3 said 'no I just 

keep continue writing' this was good for him to try to go on doing; besides, student 3 

said 'I just only think 30% about grammar because I think it is not important if I 



write, and I think not everyone is con-ect 100%'. However, although student 3 's 

opinion was right, teacher should have increased some ideas to make him pay more 

attention to grammar writing. Besides, though this feedback made teacher B know 

that student 3 was anxious about choosing tense, teacher B did not recommend or 

emphasize on the use of the con-ect t'=nse. 
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THE ASSUMPTION UNIVERSITY :LJBM!r, 

Discussion of Mid - Term Examination of Student 3 

Additional feedback written on the examination booklet was: 

The only teacher feedback that teacher B used was to write the score; 22 

Discussion of Mid - Term Examination Feedback 

Teacher B just wrote student 3 the score; 22; however, teacher did not give any 

feedback on his writing. In the examination booklet, student 3 did not write for two 

full pages as the criteria. Certainly, when student 3 received this, student 3 could not 

improve his writing such as tenses, the symbols in writing, word order etc. Of course. 

student 3 would wonder why teacher gave the scores to him like this. Importantly. he 

could not know the defect in grammar, and student 3 could not know which part he 

had to improve urgently to make his writing exam better. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In both the journal and the mid - term examination booklet, student 3 did not get any 

comment or feedback from teacher B, and student 3 could not know that what he 

wrote right or wrong. Moreover, although he would talk to teacher about the problem 

in choosing tenses to write, teacher did not explain about it; just asked about the 

problem without explanations, and that was why he still made the mistakes. 
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4. Interview between Teacher B and Student B 4 

Teacher: What about your journal when you write? 

Student : At first it is hard for me, ::>nd I think two pages is too much if you said 

the first week only one page is too much for me, and I write only half 

page; I will try to do much and now it is quite hard, I don't know how 

to write two full pages, but now I know to make a long sentence. 

Teacher: You drag your sentence or you drag your grammar 

Student : At first I not correct tense but now when you tell me about you use 

only present. I will use it. 

Teacher: What is your procedure when you write your journal? 

Student : I think suddenly and I will give my Thai-English dictionary to search 

my vocabularies that I don't know and write it. 

Teacher: Hm .... thank you 

Student : Thank you. 



An Analysis of Teacher B's Written Feedback on Student B 4 

• Teacher B just wrote the grade A. the name, the date noted in checking on student 

4's journal. Nevertheless, teacher did not give any comments more on her journal, 

although student 4 would made a grammatical mistakes such as "My Parent's 

bedroom", "my father like to .... " 

An Analysis of Teacher B's Verbal Feedback on Student B 4 

• Teacher Basked student 4 about the feelings in writing journal, and she let student 

4 tell the procedure in writing journal. 

Discussion of Journal Feedback 

• In checking. teacher B just gave grad A as the feedback in student 4' writing. This 

feedback could encourage student 4 to write more, but she could not know her defect 

in writing; especially grammar. Importantly, student 4 did not know which sentences 

she had to improve. Importantly, student 4 did not write the title that she wanted to 

describe and not expanded the text two full pages as the criteria; student 4 omitted the 

line to write. However, although student 4 would get A, she could not know that 

which point she had to improve. It is easily possible that student 4 would not revise 

her next writing because teacher B did not check it in detail. Student 4 might 

understand that if she wrote more and more, she would get A, though she would have 

a lot of the grammatical mistakes. 

Discussion of Verbal Feedback 

Teacher B asked student 4 about writing journal; however, student 4 told teacher B 

'At first it is hard for me, and I think two pages is too much if you said the first week 

only one page is too much for me, and I write only half page; I will try to do much 

and now it is quite hard, I don't know how to write two full pages, but now I know to 

make a long sentence'. This feedback would make teacher B know that student 4 

could expand the text more, and know that student 4 tried to write as much as she 

could. Importantly, it showed that student 4 made a progress of the expression more. 

Student 4 told teacher that before this she did not know to choose the tense to write, 

but when teacher B told her just to choose the present sentence, this would not make 

her confused with using the tense and made it correct. Then, teacher asked student 4 

about the procedure of writing, and she said 'I think suddenly and I will give my 



Thai-English dictionary to search my vocabularies that I don't know and write it'. 

This made teacher B know student 4's way to improve the vocabularies to expand the 

sentences. This spoken feedback could make teacher B know that student 4 

understand in what she explained about using tense, and importantly teacher could 

know which method student 4 used in expanding the sentences; that is to say, student 

4 looked up the words into Thai -English dictionary. 
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Discussion of Mid - Term Examination of Student 4 

Additional feedback written on the examination booklet was: 

The only teacher feedback that teacher B used was to write the score; 26 

Discussion of Mid - Term Examination Feedback 

In the examination booklet, teacher B just gave the scores on student 4's writing. 

There was no feedback to make student know which point student 4 had to improve. 

In writing, student 4 just wrote one page and five lines, she spent a lot of time 

thinking the outline. Nevertheless, when there was no feedback and comment from 

teacher B, student 4 did not know how much she had the knowledge about grammar 

use. Moreover, student 4 might think she wrote the outline a lot; nevertheless, this 

vvas not the entire criteria to decide that student 4 did because in her essay student 4 

just wrote one page and five lines. In contrast, she got the high scores 26/30. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

Jn journal writing, the only written feedback that teacher B gave was to write the 

grade A. However, although student 4 would make mistakes about grammar use, 

teacher B did not make any sign to emphasize on it, this would make student 4 not 

know her grammar was good or not. Possibly, student 4 wanted to know what she 

wrote right or wrong. When teacher B did not give any feedback on her work, student 

4 could not improve her grammar more. Nevertheless, in verbal feedback teacher B 

could know student 4 chose to use the tense rightly from her answers and knew her 

procedure in writing to make the text longer. In the examination booklet, student 4 

spent a lot of time thinking and writing the outline without thinking of her essay. 

Therefore, student 4 just wrote one page and five lines; however, when teacher B gave 

her back, student 4 might pay attention to the scores without revision because teacher 

B did not conect the essay at all. This was unhelpful feedback to student 4 because 

student 4 did not know how to improve her grammar writing. 
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5. Interview between Teacher B and Student B 5 

Teacher: Do you have any question about journal writing? 

Student : Hm .... 

Teacher: You are telling me about your mother bedroom and your bedroom 

So you mean both of room, but you just describe one room. 

Student : Hm ..... 

Teacher: Do you have any question about grammar or the vocabularies? 

Student: Hm .. i am won-ied about grammar. 

Teacher: So you are worried about grammar. Do you feel worried about 

grammar problem in writing journal? 

Student : Hm .......... . 

Teacher: No! You just continue to write anyway. Okay, that's good. 

Student : Thank you. 



An Analysis of Teacher's \Vritten Feedback on Student B 5 

• There was no teacher feedback on the journal 5; except for the date and the 

signature noted in checking. However, there were many grammatical mistakes that 

student 5 wrote; for example, this journal is join with the journal that I has wrote 

same the last journal. 

An Analysis of Teacher B's Verbal Feedback on Student B 5 

• Teacher B asked student 5 whether he had any question about journal writing. 

However, teacher B did not know the real answer because teacher B did not build the 

attempt to get rid of the problem which occmTed to student 5, and student 5 just talk 

to her in short. 

Discussion of Journal Feedback 

• First, student 5 did not write the title to describe, and she did not write two full 

pages as the criteria; however, teacher did not give any symbol or the written 

comments on her journal. When student 5 got the feedback like this, student 5 would 

not revise what she wrote or ignore the grammar accuracy. Importantly, teacher 

should not have signed on her journe,l; when teacher B did not rewrite or give the 

signs on the grammatical mistakes, (See sentence 3) student 5 still used the present 

perfect tense; changing verb 3 'has wrote'. Student 5 did not know how to improve 

without teacher feedback. Possibly, student 5 wondered what she wrote was read by 

teacher B or not because if teacher Bread why she did not correct it. Student 5's 

grammar would not be improved such as sentence sequence, the complex sentence, 

word use, tenses etc. 

Discussion of Verbal Feedback 

Teacher B let student 5 tell about the problem in writing journal; nevertheless, student 

5 did not say anything much. Then, when teacher read her journal, teacher B 

expounded about it 'You are telling me about your mother bedroom and your 

bedroom. So you mean both of room, but you just describe one room'. This showed 

that student 5 could not write two pages with one topic, so she had to write another 

room to expand the sentence; otherwise, student 5 could not control her text with 

systematic thought. Later, teacher B 'Do you have any question about grammar or the 

vocabularies? Student 5 hesitated to answer 'I'm worried about gran1mar'. Teacher B 



said again 'Do you feel worried about grammar problem on writing journal?'. 

Nevertheless, student 5 just said 'hmm'. Thus, teacher B said 'You just continue to 

write anyway. Okay, that's good' this encouraged student 5 go on writing. However, 

teacher B could know student 5 had a problem about grammar. However, teacher B 

did not explain about using the tense in writing or not emphasize the wrong points. 

Student 5 was still confused with using tense and could not improve more because 

teacher B did not recommend student 5 to prove grammar on her writing. 
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Discussion of Mid - Term Examination of Student 5 

Additional feedback written on the examination booklet was: 

The only feedback that teacher B used was to write the marks; 22 

Discussion of Mid - Term Examination Feedback 

In the examination booklet, teacher B just gave the marks on student S's writing, and 

above all teacher B did not rewrite or give any symbol on her grammatical mistakes. 

In her writing, student 5 could write as an essay for two pages as the criteria. Still, 

when there was no teacher feedback, it was impossible that student 5 would have the 

grammar progress because only writing the score did not make student 5 know what 

she wrote right or wrong, or arranging ideas were good or not. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, teacher B did not give the- useful feedback to student 5 to improve her 

grammar. She just signed her name on it; when there was no feedback, student 5 did 

not know which part she had to resolve. Consequently, student 5 still made the 

mistakes. Importantly, this feedback would not motivate student 5 to try to use 

grammar rightly because teacher B did not care about her grammar or spelling. In oral 

feedback, student 5 told teacher about the problem in writing journal. That is to say, 

Student 5 had a problem about grammar use; she could not use the tense or the 

stmcture of grammar such the complex sentence, the passive voice. However, teacher 

did not explain or emphasize on it to her; especially the present tense in the 

description writing. When feedback was not clear, it was difficult for student 5 to 

make a progress in grammar writing. In the examination booklet, giving feedback was 

like the journal, teacher B just wrote the score on her writing. Of course, student 5 did 

not know why she got the marks; 22. Possibly, she thought that she wrote two pages 

with the outline as the criteria; nevertheless, there was no comment from teacher B to 

make her grammar writing better. Maybe, student 5 wanted to know what she made 

mistakes in grammar use. When her writing was not corrected or rewritten by teacher 

B, it would not make student 5 try to go on writing because she did not receive the 

new knowledge from teacher feedback. 



Date: On 11 July, 2008 
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1. Interview between Teacher C and Student C 1 

Teacher: When I give you journal back, I always write some comments on your 

journal, right? So at that time do you understand my comments or not? 

Student: Yes, I think it is very useful for me. I can develop myself for writing. 

Teacher: When you write your journal, which part is the most difficult for you? 

grammar, thinking, vocabularies. Among of theses, which one is the 

most difficult for you? And how to improve. 

Student: Grammar. 

Teacher: Hm ... grammar is the most difficult for you. But you understand how to 

improve the title! 

Student: Yes, I can understand. 

Teacher: Good. 

Student : Thank you. 



An Analysis of Teacher C's Written Feedback on Student C 1 

• Teacher C wrote 'because you are first year studem, when you are senior man, 

you can lead freshmen & others'. 

• Teacher C underlined '/promise I will be ti good student' and wrote 'thank you 

for your promise' with the signature. 

An Analysis of Teacher C's Verbal Feedback on Student C 1 

• Teacher C asked student 1 whether he understood the comments that she gave, and 

teacher C wanted to know which part was the most difficult for him. 

Discussion of Journal Feedback 

• First. student 1 wrote "what do you see and participate in Wai Kru ceremony" as 

the topic, and student 1 could describe two full pages as the criteria. Then, on paper, 

written feedback that teacher C used was to express in what student 1 wrote. For 

instance, when student 1 wrote 'because in my high school I participate in Wai Kru 

ceremony more than Assumption University, I was a leader to sing the song and 

others but in this ceremony, I just see the ceremony go on and didn't do anything 

only see'. However, teacher C did not give the symbols on the grammatical mistakes 

from this paragraph, when teacher C finished reading, she gave him a short comment 

to encourage student 1 'because you are first year student, when you are senior, 

man, you can lead freshmen & others'. This indicated that teacher C paid attention to 

his writing and understood in what student 1 described. Then, in the last paragraph, 

when student 1 wrote '/promise I will be a good student and pay more attention for 

studying' teacher C motivated student 1 by writing 'Tltankyoufor your promise' 

this was a positive feedback that teacher C gave to student l to intend in learning. 

Maybe, when student 1 received and read it, he would have an inspiration to follow 

his promise. However, from checking student 1 could lmow that teacher C read in 

what he wrote every line, and this may make him more careful in writing. 

Discussion of Verbal Feedback 

First, teacher C asked student 1 to realize of the understanding in her comments 

'when I give you journal back, I always write some comments on your journal, do 

you understand my comments or not? However, student 1 answered 'yes, I think it is 

very useful for me. I can develop myself for writing' this made teacher C know that 



her comments were very useful and could make student 1 made a progress in 

grammar use also. Then, teacher Casked student 1 which part it is the most difficult 

for him in writing; grammar, thinking, vocabularies and how to improve. Still, student 

1 answered that grammar was the most difficult for him, but teacher C argued with 

him and said 'but you understand how to improve the title' this indicated that student 

1 's writing was more accurate in grammar use. Although it would be the most 

difficult thing for student 1, he could do it very well and understand in teacher 

feedback quickly. This may encourage student 1 to attempt in writing with correct 

grammar. 
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Discussion of Mid - Term Examination of Student 1 

Additional feedbacks written on the examination booklet were: 

1. Teacher wrote the score; 26 

2. Teacher underlined 'charactQr' and wrote 'e' as 'characters' 

3. Teacher underlined 'love' and inserted'd' to be the past simple tense. 

4. Teacher underlined 'know' and wrote 'e' instead' 

5. Teacher wrote - Well done! Second prize* 

You've got the second highest score and Congratulations. 

Mind mapping = Very good 

Outlining =Very good 

Paragraph 

Examples 

=Good 

=Good 

Discussion of Mid - Term Examination Feedback 

First, student 1 could write two full pages as the criteria. However, there was jus only 

grammatical mistake that student 1 wrote. That is, student 1 forgot to change the 

present simple tense as the past tense for two points; 'She love_ another, for example 

when she knQW her villager had problem, she did everything with Mumimu to chase 

the bad leader out of Nolnocni'. In spelling, there was just only one word that student 

1 wrote wrong 'charator', but teacher C rewrote 'characters' as the plural noun 

clearly. However, written feedback that teacher C wrote was quite easy and clear to 

understand. Of course, student 1 could revise it without any question. Nevertheless, 

after checking, teacher wrote 'Well done, you've got the second highest score and 

Co11gratulatio11s.' This was a good feedback to encourage student 1 to keep doing 

better; at least, what student 1 tried to write and to continue improving made him 

rather successful in the mid - term examination. In addition, teacher C separated each 

point to let student 1 see obviously 'mind mapping = very good, outlining= very 

good, paragraph =good, examples =good'. Certainly, when student 1 received what 

teacher C wrote, he might revise why he got the highest score, and of course student 1 

could remember his procedures to apply for it next. This was a positive feedback to 

make student 1 develop in writing more quickly. Surely, student 1 would try to 

continue improving not to have the grammatical mistakes in his next writing, and 

student 1 would try to write it carefully to get a good feedback like this. 



The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, there were a few short comments as the feedback on student 1 's writing. 

Nevertheless, this feedback could encourage student 1 to get rid of the difficulties in 

writing; especially grammar. Importantly, student 1 would try to make the text 

readable, and he would try to writ it better. In oral feedback, teacher C could know 

that student 1 improved grammar from her comments because he said the comments 

were useful to improve or apply for it. However, although grammar would be the 

most difficult thing, student 1 could develop it faster. This meant teacher feedback 

was an important factor to make student 1 achieve. In the examination booklet. 

student 1 just wrote one grammatical mistake about using the past tense. Above all, 

student 1 just wrote the only vocabulary wrong. Teacher C gave the easy and clear 

symbols to understand. What student 1 wrote was the mistakes; not errors. In addition, 

teacher C wrote the good points that showed that his writing was good step by step. 

Absolutely, student 1 will try to improve and observe his grammar use. What student 

I tried to understand from teacher feedback on journal made his writing better in the 

examination. Oral feedback made teacher C know that student 1 improved grammar. 

From student I's improvement, it showed teacher feedback was so useful to student 1. 
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2. Interview between Teacher C and Student C 2 

Teacher: Did you write weekly journal, right? 

Student : Yes. 

Teacher: After giving some comments, how do you feel about my comments') 

Student : For me, I think your comment is very useful for me, and I can practice 

and develop my writing. And I think your comments show me about 

your interesting that you 2ive me. When I read your comments, I think 

you put your ideas what you think about my writing, or what do you 

think about my opinion about this journal that I write. 

Teacher: How do you prepare to write for that? 

Student : For me, I always write other pages, I am won-ied and afraid about 

grammar, when I had already written, I always ask my sister to check 

grammar before sent you, and then she will explain me about any 

mistake grammar. When I understand more, oh! Okay I choose it like 

this for true grammar. 

Teacher: That's great. 

Student : Thank you. 



An Analysis of Teacher C's Written Feedback on Student C 2 

• Teacher fill 's' into 'place' 

• Teacher underlined the word "shad", "vahical", "kitchenroom ". 

• Teacher underlined the sentences and wrote "nice! Home sweet home", "Can 1 

sit?", "oh! Reallv", "yes, it is", "I agree with you", "Me too, I used to change 

my room's style" above. 

• Student wrote "nobady", but teacher rewrote "nobody" by a tick at a, and she 

wrote o above. 

• Teacher article A in front of 'square room' 

• Teacher rewrote the adjective word ''proud of'' instead. 

An Analysis of Teacher C's Verbal Feedback on Student C 2 

• Teacher C asked student 2 about her comments after student 2 received, and 

teacher C wanted to know how she prepared to write. 

Discussion of Journal Feedback 

• First, student 2 just wrote the title 'My favorite place', to describe. Besides, 

student 2 could write two full pages as the criteria. In her writing, there were many 

grammatical mistakes that teacher C conected. For example. 

- Filling's' into 'place' to indicate the plural noun 

- Spelling wrong 'vehicle', 'proud of, 'kitchen', 'nobody' and verb 2 'shaded' clearly 

- Putting article A in front of countable noun; a square room. 

This was easy and clear teacher feedback to understand. From this feedback, it 

showed that student 2 spelled several wrong vocabularies. However, teacher's 

comments might make student 2 check her words every time before submitting. The 

little points that student 2 made a few mistakes were to put 's' behind the plural noun 

and to use article A in front of the countable noun. Certainly, the little points would 

make student 2 not to ignore them in the next writing. 

Above all, teacher C underlined the phrases and the sentences and wrote 'nice!, home 

sweet home, can I sit?, Me too. I used to change my room's style, yes it is, I agree 

with you'. Possibly, this teacher feedback could encourage student 2 to write better. 

Student 2 could know indirectly that teacher B read in what she described every line. 



Teacher C's expression would motivate student 2 to write her interesting text with 

grammar accuracy. 

Discussion of Verbal Feedback 

Teacher C checked student 2's understanding about the comments 'after giving some 

comments, how do you feel about my comments?' student 2 answered '/think your 

comment is very useful for me, and I can practice and develop my writing. And I 

think your comments show me about your interesting that you give me. When I read 

yours, I think you put your ideas what you think about my writing, or what do you 

think about my opinion about this journal that I write.' Nevertheless, this showed 

that the comments that teacher C put on student 2' s writing were successful. Student 2 

understood in what teacher C explained, and she could improve her grammar writing 

from teacher feedback. Certainly, this indicated that teacher C paid attention to her 

writing and suggested her about guicielines by putting her ideas. This would motivate 

student 2 to write the text more interestedly. Then, teacher C gave student 2 to tell 

about preparing to write for that, this could make teacher C know that student 2 

always wrote other pages because she was worried about grammar. However, teacher 

C knew that after student 2 finished writing, she would let her sister check grammar 

before submitting, and her sister would explain about grammatical mistakes. Of 

course, teacher C encouraged student 2 'that's great'. At least, teacher C knew 

student 2 's writing methods. This would make teacher C know that student 2 

practiced grammar and tried to develop her writing better. 
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Discussion of Mid - Term Examination of Student 2 

Additional feedbacks written on Hie examination booklet were: 

1. Teacher wrote the score; 20 

2. Teacher wrote 'Every+ Singular= Every place 

3. Teacher circled 's' and used the cross mark x 'Every places' 

4. Teacher drew the square and put into the words 

must to have 

S. Teacher underlined 'theive' and wrote 'thief?' 

6. Teacher used the sign ( ) and wrote 'Very long paragraph.' Divide it. 

7. Teacher wrote 'must+ Simple present verb', 'have to+ Simple present verb. 

8. Teacher wrote 

*Don't use ~--m_u_st_h_a_v_e_to __ ~\ at the same time 

9. Teacher wrote - Examples from book of Mumimu and real life. 

Discussion of Mid - Term Example Feedback 

• First of all, student 2 could not write two full pages as the criteria, and in the text 

teacher C gave feedback on her writing to explain about the grammatical mistakes 

clearly. Fore instance, 

- Using Every+ Singular= Every place 

- Giving the circle's' and using the cross mark; 'every places' 

-Using ( ) in the long paragraph to give student 2 divided it. 

- Spelling wrong 'thieve' and teacher C rewrote 'thief?' 

- Using the structure of must+ Simple present verb I have to + Simple present verb. 

- Giving the remark obviously * Don't use must have to at the same time. 

- Suggesting to student 2 to use the examples from book of Mumimu and real life. 

This feedback indicated that student 2 just made a few grammatical mistakes; 

especially, using 'must I have to + Simple present verb, and Every+ Singular. 

However, teacher C emphasized about the mistakes on her writing clearly with the 

easy symbols to understand. From student 2's writing, teacher C could know that 

student 2 had a problem in writing; that is, student 2 spent a lot time thinking and 

arranging the correct sentences. 



The Comparison between the Jou. nal Feedback and the Mid - Term 

Examination Feedback 

In journal, most problem that student 2 did was to write the wrong vocabularies; this 

occurred because student 2 did not check it carefully; in contrast, there were a few 

grammatical mistakes; for example, student 2 forgot to fill 's' into the plural noun'; 

'many place', and student 2 wrote article a in front of 'my beautiful house'. Above 

all, it was positive feedback to motivate student 2 to improve her writing. However, in 

spoken feedback teacher knew that before student 2 wrote the journal, student 2 

would write on other papers; importantly, student 2 would gave her sister to check her 

grammar first. This was why student 2's journal writing was quite good. In the 

examination booklet, student 2 would have to write two full pages excluding the 

outline; consequently, she could not write it in time. However. student 2 tried to use 

the coITect tenses and the vocabularies. Possibly, she wasted time to check it again 

and again. This made her writing incomplete. However, student 2 developed her 

grammar; there were a few mistakes in her papers, and there was the only vocabulary 

that student 2 wrote wrong. This indicated that student 2 improve using tenses and 

spelling the words. However, what student 2 had to develop was to have a systematic 

thought with the time limit. 
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3. Interview between Teacher C and Student C 3 

Teacher: Do you write two full pages of journal every week? 

Student: Yes. 

Teacher: How many minutes do you take it? 

Student : Two hours. 

Teacher: Two hours ..... You write for two full pages. So the first thing on your 

journal, how do you take first? 

Student : The first thing is the title; the title is about what and gives main idea to 

create a topic of them in every margin. 

Teacher: Let me know your opiniori to write the journal. 

Student : Opinion about what? 

Teacher: Like or dislike, afraid of writing something special. 

Student : I think it's a lot. It can improve my writing skills on English language. 

Teacher: Among my journal title, which one don't you like to write? 

Student: Wai-Kroo Ceremony. It is hard. 

Teacher: Why is the most difficult for you? 

Student : I don't have essential items because everything in that situation I saw 

them, but I didn't participate in. 

Teacher: But you saw them, and you avoid Wai-Kroo ceremony on that day. You 

are not interesting on this topic. Okay. Thank you. 

Student : Thank you. 



An Analysis of Teacher C's Written Feedback on Student C 3 

• Teacher underlined the sentences and wrote ')'es, they do, right, thanks for your 

think, but I am not". 

e Teacher underlined and rewrote the complex sentence that students wrote wrong. 

"You can see a lot of people smoking in ABAC gate". 

• Teacher underlined 'I think maybe she graduated from military institute' and 

wrote 'Thanks for your think, but I'm not.' with her signature. 

An Analysis of Teacher C's Written Feedback on Student C 3 

• Teacher Casked student 3 about his writing procedure such as spending time 

writing and asking about his opinion in write the journal. Above all, teacher C asked 

the general questions about what topic it was the most difficult for him. 

Discussion of Journal Feedback 

• First, student 3 wrote the topic to describe, and importantly student 3 could write 

two full pages as the criteria. In student 3's writing, there was only point that teacher 

C rewrote about a grammatical mistake. That is, 

- Relating to the two sentences by using verb (see) 

Student 3 wrote 'you can see a lot of people smoking in ABAC gate. 

Teacher C rewrote 'you can see a lot of people smoke in ABAC gate. 

However, what teacher C corrected was vivid to revise it. However, in the 

researching, student 3 's writing was correct also because there are some verbs (about 

feelings) that the writer can write both of patterns. (see, hear, notice, watch, observe 

etc) Therefore, both student 3 's sentence and teacher C's sentence were available. 

Remark: most people will use gerund verb more. Above all, teacher C wrote the 

feedbacks 'right, yes, they do, thanks for you think, but I'm not.' This indicated that 

teacher C was careful in checking; read every line, and this would motivate student 3 

to write it better; especially grammar. 

Discussion of Verbal Feedback 

Teacher C asked student 3 about journal writing to know the ways 'do you write two 

full pages of journal every week'. Student 3 said 'yes', and teacher C could know that 

student 3 wrote it within two hours. Therefore, teacher asked him 'you write for two 

full pages, so the first thing 011 your journal, how do you take first?' Of course, 



teacher C knew his methods in writing. That is, first student 3 would think about title; 

the title was about what, he would give main idea to create a topic of them in every 

margin. This showed that student 3 had the systematical thinking and practiced it 

regularly until he could finish writing it within two hours, and this showed that he had 

the ideas step by step to write the outline and the essay. Of course, when students 3 

continued developing it, he would be more skilled in writing quickly. 
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Discussion of Mid - Term Examination of Student 3 

Additional feedbacks written on the examination booklet were: 

1. Teacher wrote the score 27 

2. Teacher underlined 'he is!! bad people' and wrote 'person' above. In the last 

sentence of the first paragraph in writing 'a bad leader' teacher wrote 'singular= 

person, plural= people' or in another part teacher inserted 'a' in front of •good 

manner'. 

3. Teacher deleted 'is' and wrote 'was' 

4. Teacher inserted 'old' in front of 'president' I 'an old president' 

5. Teacher inse1ied 'and avoid' in the sentence 

6. Teacher wrote 'great' in the sentence 

7. Teacher wrote 'you can write it very well and give concrete example', 

'Excellent job', 'First prize'. 

Discussion of Mid -Term Examination Feedback 

e First, student 3 could write three full pages in his essay; however, there were just a 

few grammatical mistakes that student 3 wrote, and teacher C corrected it clearly. 

Importantly, student 3 could read and understand easily. For instance, 

- Using the article a 'a bad person' I!! good manner+ singular verb; 

He is a bad person who has a bad mind 

- Changing the present simple tense into the past simple tense; 'is'/ 'was' 

- Filling the words to make sentence clearer 'he was an old president of Thailand two 

years ago./ 'he changes a law to adapt and avoid with his taxes responsibility. 

- Writing 'great' in the sentence to encourage student with his ideas 

After checking, teacher C wrote 'you can write it very well and give concrete 

examples, excellent job, first prize' this was a good feedback to encourage student 

with his successful attempt. Student 3 could describe it very well such as giving the 

clear samples or placing the ideas step by step. Importantly, student 3 's both grammar 

and vocabularies were quite correct. This showed that student 3 improved it a lot; this 

made him skilled in writing with a lot of vocabularies. Consequently, student 3 could 

write three pages. 



---- ------ ---

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, teacher C gave feedback to student 3 such as 'yes, they do, right, thanks 

for your think, but I am not' this was the feedback that made student 3 knew that 

teacher C read what he wrote and paid attention to his written work. Importantly, 

there was the only grammatical mistake that teacher wrote. This would encourage him 

to go on improving. ln oral feedback, teacher C could know student 3 's writing 

procedures. Student 3 spent two hours describing; student 3 submitted his writing two 

full pages from the first week. This indicated that when student 3 practiced it more 

often, he would be able to write it more quickly and had the ideas more to expand the 

text. In the examination booklet, student 3 could write it very well; there were three 

pages with grammar accuracy excluding the outline in essay. There were a few 

mistakes such as using article A with the singular verb, changing tense 'is'/was; just 

only point, and some comments in word use. Most importantly, when student 3 

revised in what teacher C wrote 'you can write it very well and give concrete sample, 

excellent job, first prize' student 3 would be proud of his successful writing. Of 

course, this teacher feedback would encourage him to continue attempting. At least, 

what student 3 always practiced made him spend less time writing. 
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4. Interview between Teacher C and Student C 4 

Teacher: All of the journal topic, which one is the most interesting'! 

Student: Hm .. My friend. 

Teacher: Your friend! Why do yolt think it is interesting? 

Student : I have to think the meaning of friends and create what is it, and I like 

my best friend. 

Teacher: So you write the journal. How long did you take? 

Student : Two hours. 

Teacher: So two full pages, two hours enough! Good. Let me know the procedure 

how you write the journal step by step. 

Student : I have to think the main idea and I will write other pages. If I will 

write wrong sentences, I will check it: it is true or it is the correct 

grammar etc. 

Teacher: Each check your grammar and what kind of meaning in the vocabularies? 

Student: Yes, check grammar and vocabularies. 

Teacher: After getting the comments, how do you think that? 

Student : Uh! I think your comment is good, and I can improve my English 

skills and improve my writing skills. Okay thank you. 

Teacher: Thank you. 



An Analysis of Teacher C's Written Feedback on Student C 4 

• Teacher rean-anged the sentence as "Hua Hin, Chang, La nong are located in 

Thailand" 

• Teacher underlined and wrote the question mark for two times "a lot of activities, 

no activities, activities" (See paragraph 3,4,5) 

• Teacher rewrote the sentence "there are a lot of places where we can do many 

activities I things". 

• Teacher wrote the adjective word "new?, old? in front of 'generation' 

• Teacher underlined the sentence "it is rude" and disagreed with it. 

• Teacher wrote 'I think it's not rude', and 'why do you think that?' with her 

signature. 

An Analysis of Teacher C's Verbal Feedback on Student C 4 

• Student 4 was asked to tell about the most interesting topic and the procedure in 

writing journal. Moreover, teacher Casked student 4 how you think that after getting 

the comments. 

Discussion of Journal Feedback 

• First, student 4 wrote the title, 'My favorite places' to describe. However, although 

student 4 would write two pages, each page there were a lot of paragraphs that student 

4 wrote. However, although teacher C signed her name on his writing, teacher C 

should have written 'divide the paragraph suitably' to let student 4 improve arranging 

the paragraph; it should have been noted clearly on his paper. 

The feedback that teacher C put on his writing was: 

- Arranging the brief sentence; this would make his writing more readable and to 

teach him in using the passive voice; Hua Hin, Chiang, La 11011g are located in 

Thailand', and teacher C suggested student 4 not to use 'outside country'. In another 

sentence, teacher wrote 'there are a lot of places where we can do many activities I 

things. This was teacher feedback that teacher C wanted him to use the brief sentence. 

- Giving the three question marks in three paragraphs; student 4 wrote 'a lot of 

activities with the question mark (?). However, teacher C should have explained about 

it clearly because student 4 had already given the samples to indicate 'activities'. In 

another way, student 4 might think that he used the structure of 'a lot of+ plural noun 

wrong, or he had to write the article 'the' before the plural noun, or he should not 



have used the word 'activity' in this sentence, but he should change the new suitable 

word. This feedback was vague to know the meaning of what teacher C wanted 

student 4 to improve. 

- Inse1iing the adjective to emphasize the sentence more; 'I think my generation', but 

teacher C wanted to know 'new or old'. This showed that student 4 still write it 

vaguely; this would teach student 4 to be careful in writing to make his sentences 

clearer. 

- Underlining 'it's rude' in the last paragraph and teacher C wrote 'I think it's not 

rude. I Why do you think that?' this was feedback to make student 4 know that 

teacher disagreed with his opinion in the paragraph. Neve1iheless, teacher feedback 

made teacher C know student 5 still had a problem in word use to make the sentence 

clear, brief and correct. 

Discussion of Verbal Feedback 

Teacher Casked about the procedure in student 4's writing journal; however, teacher 

C knew that student 4 had to think the main idea first, and he would \Hite it on other 

pages. After that, if he wrote the sentences wrong, he would check grammar and the 

vocabularies again, and he spent two hours writing. Neve1iheless, teacher could know 

that her comments made student 4 improve his English skills and writing skills. That 

is, after teacher C gave the journal back to student 4, he would revise it and try to 

make it better from this sentence "/think your comment is good, and I can improve 

my English skills and improve my writing skills". This indicated that student 4 

understood what teacher C explained on the text, and certainly he used the useful 

comments to continue developing his writing. 
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Discussion of Mid - Term Examination of Student 4 

Additional feedbacks written on the examination booklet were: 

1. Teacher wrote the score 23 

2. Teacher wrote 'I. Good. You follow the instruction. Note taking, outlining and 

writing. 2. Is there any disadvantage for a good leader? I ls there any advantage 

for a bad leader? 3. Why do you write it in your outlining?' 

Discussion of Mid - Term Examination Feedback 

First, student 4 did not write two full pages; he omitted many lines. In addition, 

student 4 divided his paragraphs into several sections in each page; student 4 did not 

follow the rule in writing. In his essay, there was no teacher feedback to indicate the 

grammatical mistakes. This showed that student 4's grammar was rather accurate. 

However, teacher gave a positive feedback on his writing. 'Good. You follow the 

instruction; Note taking, outlining and writing'. Nevertheless, teacher C wrote 'Is 

there any disadvantage for a good leader? I Is there any advantage for a bad 

leader? /why do you write it in your outlining?' This showed that student 4 broke the 

rule. In contrast, although student 4 would not follow the criteria at all, he got the 

scores; 23. This might be because he was so accurate in grammar use, and he might 

use the correct word sequence because of no grammatical mistakes on his writing. 

The Comparison between the Jou; nal Feedback and the Mid - Term 

Examination Feedback 

In journal, student 4 did not write two full pages; he omitted many lines, and he wrote 

many paragraphs per a page. However, teacher C gave her signature on his writing. 

On journal writing, there was no mistake about grammar at all; still, teacher C taught 

student 4 to know the use of the passive voice to make the sentence brief and 

readable. That is, when there were a lot of the redundant words, teacher C taught 

student 4 to adapt it to make his text more interesting. In verbal feedback, teacher C 

could know that his grammar was pretty good because when student 4 started to write, 

he would think about the main ideas and write his sentences on other papers. 

Afterwards, student 4 would revise and check grammar and vocabularies again. This 

showed that student 4 paid attention to writing a lot. In mid-term examination booklet, 

there was no grammatical mistake that teacher C wrote. That showed student 4 could 



develop and made a progress of grammar use very well. Maybe, the problem that took 

place was that student 4 spent a lot of time thinking and revising until he could not 

write other points such as the disadvantage for a good leader, advantage for a bad 

leader, writing essay in his outline. This showed that student 4 had to improve writing 

with the time limit urgently. In contrast, his grammar and vocabularies were rather 

complete. 
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5. Interview between Teacher C and Student C 5 

Teacher: Most of all journals how do you feel to write journal? 

Student : At first, I feel very bad, but I think I have too time, In Assumption 

University we have to learn to improve our writing skills. It is only 

Basic English, but we have to do a lot, so far away. 

Teacher: To write a journal entry, how long did you take it? 

Student: I take about three hours. Before I write it, I will write it in Thai, 

hm .. main idea in Thai anci what Thai language about that topic if topic 

is about favorite place I have to think what happen in this place, and 

why I like it I will write it in Thai language and next day I will 

translate it. 

Teacher: Hm .. The first of all, you translate Thai language to English language, 

that's why you take three hours. If you translate from Thai language 

into English language, how do you translate? Let me know your 

method. 

Student: I have to open the dictionary: the vocabularies that I didn't know. 

Teacher: Okay, after getting my comments on your journal, how do you think 

that? 

Student : The first comment that you give me, I have a good handwriting, it 

makes me write a good handwriting for you next time. 

Teacher; Yes, it encourages you. 

Student: And some comments of you about grammar, it makes me remember 

this is how to use singular verb or regular verb like that. 

Teacher: Among the journal of the topic, which one do you like and which one 

you don't like to write? 

Student 5: Journal that I like is my friend like Pasakom, when I see this topic; I 

have to think my friends, my old friends at my school, I have in this 

situation that happen at pratom six like that about the past, a good thing 

with my friends. And journal that I don't like is what do you see" 

Wai-Kroo ceremony because it is a real thing that you see, it have to 

come from that day; it is hard to write about two pages. It is a lot, but 

good luck in Wai- Kroo ceremony I come back before I go to 

Assumption University. 

Teacher: Okay. Thank you very much. 



An Analysis of Teacher C's Written Feedback on Student C 5 

• Teacher underlined the sentence and wrote "Thanks for your information". 

• Teacher underlined the phrase "with 3 meaning/it! flowers" and wrote "every 

year?". 

• Teacher underlined "Everyone have to ... " and wrote "has" above. 

• Teacher filled 's' behind 'all of my friends'. Then, she underlined 'met' and 

rewrote 'meet' in the same sentence. 

• In another one, teacher wrote to+ infinitive verb when student 5 wrote 'I had to 

sat at the front of gymnasium' I 'we had to sang "Wai-Kru Poem". 

• Teacher wrote "a lot, great!" 

• Teacher underlined in the last sentence and wrote "good point". 

An Analysis of Teacher C's Verbal Feedback on Student C 5 

• Teacher C asked student 5 about the feelings and the procedure of writing journal. 

Besides, student 5 was requested to tell about how he thought about the comments 

after receiving. Above all, teacher C asked student 5 which topic he I iked and which 

topic he did not like to write as the general question. 

Discussion of Journal Feedback 

• First, student 5 wrote the title 'Wai Kru ceremony' to describe, and student 5 

could write two full pages as the criteria. In journal writing, there were the 

grammatical mistakes that teacher C corrected. For instance, 

- Using (everyone+ singular verb); 'Everyone has to study this subject'. 

-Using (all of my+ plural noun); (would+ verb l); all of my friends would meet each 

other again. 

-Using (to+ infinitive verb); I had to sit at the front of gymnasium I we had to sing 

"Wai Kru ceremony" 

Apart from the feedback on the grammatical mistakes, teacher C underlined the 

sentences; for example, Wai Kru ceremony will be hold on second Thursday of June., 

and teacher wrote 'Thanks for your information'. In another sentence, teacher C 

underlined 'students will create their tray with 3 meaningful flowers'. Teacher C 

wrote 'every year? and 'good point' when student 5 said that 'what is important thing 

that I have to do was to try my best in this university for teachers who give love and 

care' This indicated that teacher C was interested in what student 5 wrote, when she 



knew about that, she wrote 'thanks for your information'. This was teacher feedback 

that made student 5 knew that teacher C checked what he wrote all. However, teacher 

C could know that student 5 had a problem about the use of the helpings verb+ verbl 

or the use of 'to+ infinitive'. Above all, teacher knew that other grammars were 

pretty good. However, the feedback that teacher C gave student 5 were obviously 

seen; this would make student 5 understand what teacher C corrected and explained. 

Discussion of Verbal Feedback 

Teacher C asked student 5 about the problem in writing journal. First, teacher asked 

student 5 how he felt to write journal. Student 5 said 'At first, I feel very bad, but I 

think I have too time, In Assumption University we have to learn to improve our 

writing skills. It is only Basic English, but we have to do a lot, so far away.' This 

showed that at first student 5 felt so worried about writing, though it was only basic 

English; however, although student 5 would be poor in English, he encouraged 

himself to improve his writing because he thought that he had a lot of time to learn 

and develop his writing skills. Then, teacher C asked 'to write a journal entry, how 

long did you take it?' student 5 told his teacher that he took about three hours in 

writing; he would write it in Thai; main idea in Thai, and he would think of what 

happened in that place and wrote it all, and the following day student 5 would 

translate it in English. This showed his procedure step by step in writing journal. Of 

course, student 5 still spent a lot of time to write and check his grammar. When 

student 5 did not know the words, he would open the dictionary, and student 5 told 

teacher C 'the first comment that you give me, I have a good handwriting, it makes 

me write a good handwriting for you next time. This showed that the comments that 

teacher C wrote made him more careful in writing; especially grammar with the good 

handwriting. In addition, teacher C knew that student 5 got the advantages from some 

comments about grammar, when he said that 'it makes me remember this is how to 

use singular verb or regular verb'. Absolutely, what teacher C put on his writing was 

so beneficial to him because he could remember and apply for it in the next writing. 
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Discussion of Mid - Term Examination of Student 5 

Additional feedbacks written on the examination booklet were: 

1. Teacher wrote the score 23 

2. Teacher filled 's' into the word 'good leader' 

3. Teacher underlined 'libraly' and rewrote 'library' 

4. Teacher wrote - OK= Paragraph writing 

- You can give concrete example of good and bad leaders from the 

Book of Mumimu. 

- Where are your leaders in the real world? 

- Good and bad leaders from real Iif e? 

Discussion of Mid - Term Examination Feedback 

Student 5 did not write two full pages; there were eight lines left that student 5 

omitted. In his writing, there were two points that teacher C rewrote. These were clear 

to make him understand and improv.:; it. The grammatical mistakes which teacher C 

gave were: 

- Fill's' into 'good leader§_' to indicate it as the plural noun 

In addition, student 5 wrote wrong. This was the mistake, not error and might occur 

from writing in a hurry to expand the text for two full pages. 

- Spelling wrong 'libraly' I 'librClry' 

Nevertheless, although student 5 would have a few mistakes; one grammatical 

mistake, one vocabulary, he did not write it completely. Certainly, teacher C gave 

clear feedback on his writing to make student 5 know that which part he did not put. 

That was what student 5 had to improve 'Where are your leaders in the real world? I 

Good and bad leaders from real life?.; student 5 did not have time left to write about 

that, so student 5 had to develop writing with the time limit to practice his writing 

skills more. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, student 5 could write two full pages; however, there were some grammars 

that student 5 had to improve such as the use of to +infinitive, the use of auxiliary 

verb; will, would, must, had to, have to etc + verb 1. Then, in verbal feedback, teacher 



C knew that student 5 spent a lot of time writing two full pages. That is, he had to 

think about the main ideas and wrote all in Thai first, later the next day; he would 

translate it in English. This was why student 5 took about three hours. However, 

student 5 improved it and remembered in what teacher C wrote on his paper; how to 

use verb; singular verb or regular verb, and this proved that the teacher feedback that 

teacher C wrote was useful to student 5 to get rid of the weak point. However, in the 

examination booklet, student 5 improved grammar a lot; teacher C just wrote it only 

one point with one wrong vocabulary. This showed that his grammar was already 

improved. Importantly, the feedback that teacher C used made student 5 succeed in 

writing more, although he had to improve the time in writing. 



Date: On 11 July, 2008 

Time: 14.00 -15 .30 p.m. 

Place: S building, Room S 23 
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1. Apichaya Poosrirat 

Teacher D 
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3. Parach Silangem 

4. Jirapom Fuangfungkul 

5. Boonsoong Santitammanon 



Teacher Feedback to Student D 1 

f.lh f l . . • ·~ . .u'.1 ··?' , • .:.:'·;"\'.'. r: "<':'I 
.. n .. 11, o.O. ~QI( • ~t,e,. .. 1!\. ·. ~.~. ·:~~m~ · .. :. ::: ~ .. :1.1'::: _. ;t:1'. P~f gf :?f: 

1..o..d Wed.11t.sd.o.y, 011r te.o.cher ~\tided ~s .to ·p.l\>.y .. O.Y\ 1rit~$Hn9' .... game.· 
All st1J.de..nts we.re tnort enth1.1sia.stic. t-han 'fhe. Other ~o..ys. TetJ.c.her 
showed hOW to plo.y this 9ame. via. the proje.c}or. All of us v-iue.. 

rea. Hy excHir.3. We. conc.erdroJe..d. in ltarnin9 it. The., narne of' t-hi!; 

o.rn1.1.s'ing ~a.me.. wo.s "Word orde-~ '' B~fore plo.yit'19 this <frne 
le.ac.he,y .sh~wed o.n example. o.nd explained bow fo plo,y it. A-t 
+he., be31M1ng, the-re wos o-. to.b\e. which consisfe~ of +wo rows 
a.rid seve.ra.1 co\v.rnf\S. The. nlimbe.y of columns de-pwde.d OY\ ho"J 

rnany words the.re, weYe. tY\ +he.. SW1t~nce.. . fa.ch cell of ffii s 
1ob\e snowed as o... colorf"u! box such as blue, gre.e,n, ~e.llow, 
p\l'lk,p1..1,rple. and ~rey. E.o.c,h cell of the f1rs~ row showQiA +he. 
word. And each ce.11 of +he secoY\d row .showe~ ihe l'\l.!rnbex 

which was one to tVf\. The.. n\.l.mb~r- -;;~s re,pnse.Vlled For 

fu e.. \/JOYO. I Y\ +tie. so.me.. c.o l u i'Y\ YI Tea. c.h e,v- s b.o wed tb e, to. b l Q.S 

w\!ich co11to.\ne~ se..veKUI woms G\Y\O Mmbt..Y.s. lt shoLt_IG\ be.. 

o.. SeV110l"-ce. bv.f i+ wo..s rnlsplo..ced. We, ho.cl. +o solve. +Ylts 

proble,rn b~ re.Qn .... an~~ +he., wor-ds -Iv be.come, Q. ~ec..-f 
se,\'\fe.;{\c-E'.-. [n stead of +e!lin~ th~ p-eried s€.4'lfe.V1C€.. by 
woY-d.S, we.. ha.d fD tel\ b~ the, nv..rn~ wht'c..\, re..prese...\'\+e~ 
fuo.i wortl. ie_o_c.he,y tole{ U-S to group foy- two by rnu.fuhin9 
ea.ch Oile with \f\e. one. \l'I front of ~ou.. l- I.MAS o.. pa:rl nex-
o.f' Bibo- wno so.1 \h -h-ont of me... We.. took o- .few rnin\A-\-E:,s 
fur- ~rou.pll"lg. F-od·u.l'lo.ie. ~, IJ.J€, ~e, e,,vw so eve.r~one.. cov.lc\ 
plo.y me., ~arne.. ln pa.Ir. Bibo.. a11d I lncludu{ my c lo.ssrno..1es 
saw o.. bl~ to.bk wi*' sevtro.I VvOrdS In o.. tnod0rY1 pl'Uje.v+or-. 
lhexi, we_ f{.ou.ght- co..v-efu\ly osv) tried +o YeA'«O.Y13e. all of 
+host 1_..x:wds ii'\ ~e.. +able.. to be.come.. o... ri'~ht SCV\le.V\ce,. 

WheA11 1 thou...~ht if wo.s o..!l n'~ht 1 1 wvofe. down the. nu.rnbcv.s 
of v..iords whic-h re.presv.rite.d +ht n'~ht pos(+\on of the. v...:oYd-s 

ll'i t-he- $e.it.feN1ces on o... whi+e. Po-(J€Y. Bibo.. ~k.Kly Y'Q..is~O. 
. b~ ... s!~~ .. ~nci a.Yid, wo.itQd fov- tt.a.chev ca.llin h~ 

7~" ~::'>}". ; •" . "'j' ft' .. t L•- .J t :,\t' 
~; .. ;~·~'. ~-y. ~·~lY.1'.'.19 ..... SeJ.A..~.• ... Wci... .~.ft>: C9vt1p~ ~ .. e0::'*1. " 
1fu?t:< .f-o. ro.is~ : QUY- h0-nd o..Vlcl \.\Alt fur- t~w to cal\ . ,, 
.s o..nswex- thQ... so lu.HOYI. Somdim~s, ~ wClH.ed for 0-. lon5. 
irnt O..'t\d. t1Ml\y the.. rv-ob\e,m wa.s o..\re.o..dy solve.cl. FiY-sr, ~e. 
io.d fo o.Ylswex fhe., seq,u.('...l/\ce of +he. nu_rn~ urih l f<-achCY"' 

old us tho. t it wo.s c..oy-yec) -the\"I t.ve... held. to re0-.d tw:i.t 
,ight SVA{0V\cQ. Fil"lo.lly, Yve, ho.d. io explai\t\ ea.ch woY-d ir, 

rat soluiion S€.N\\€Nlces fu.,.... ou.x clo.sc;rno..1es. Some. s<':'Mi€1nc-e, 

o.4 two so\ui(oY'\S be.c.a.\.l;)e CAdverb of' titne. cou-!c\ be. e,(the,.v 
' ~111 of the SeM{€1hC..~ o'! cd t\,e. lo.st o.f SC!kit0V\CQ. 

·he,;n we 11-0Y\ ti'e. ~om~ Lve., we.re \-\o.-pri o-ncl. feel prnud 
f ourselve.s. We.. re.o.lly Vt!joye.d. *'is ga-n1L ''wi wuv..ld lire.... +u 
10.y.JL~. Bv.f whVn we, \N\'u~e.<l 1 wt tr\vf~~t~.- ci.5~1n
obod.y qo.ve. up F'ur the. solu..fiOYI. Some..iimts, Som vied w;th 

YI~ +o 0..V\S\N<UY the.. l'\UnJtxKS. She stoo~ up o.nd C0111oeted +o 
r\')\Nex o.s q-utckl~ o..s she eould . £ve,vyone.. la..v9neJ

1 
o...1 Som 

10. Ping whil-e.. the..y wue d.oin9 those. fu.Ylny thir1~s.. 1 think tro..t 
1!S ~iHne is vexy. intvre.,s{i~ o..'(\d use.fu.\ for- rne My fnwd-s o..'(\c!_ · / 

CQY'\ \{Ar'YI t~\1sh ~ru.rnmay, whw we.. pl°"Y +ht go.rne foy-e10mple.
1

.i. 

'... o..'<e. o..ble. 1-o f<.Mlrv whic.h wwds o_ye .sv-~ju:,;f 
1 

ve.xb, o.cVe.c..hve., 
lveK'Q 

1 
D.V\d. obje.cl Subject rT\v..si be, fut firSt wo~ of the. sevde\'\Ce. 

x-b -o\!oulcl. .ful\ow OY'\ sv.bjed. Rmlly Is obje,c.,t of me. se,v,teince. 
~ is rno_3nified b~ o..ctve.¥"b whic,h d(.1.Y1tie . .s +he... frlw..l'linS of 

W\+0\c~. M.veKb \5 \'\Onrio..lly before vexb. The... o.d,je. dive., Is *10 

;_yd whic..h vn°'0 r.\h es \'\OIA\1 or- 0-djective.. d-se\P. The..re.. a_y-e o.ble 

. h:AV€.., se,vexu.\ o..d.je.ctive.s tn ~e Se,\f\te.v\ce.. Arro.n~e.xnEW\t of 

~~v\'.- 1'3 the_ ~Y'Cle..st ~\~. We, ?lo-~e.d tfri\s ~me o.11 ovex
~~_c.\C\.~S· The. wil"lt'lut o..f this 90.me. wo.s Jack a.no( De,w, 1hey 
~~~.<'.\O_\e. :ro O.Y\SWV{ +he. rno.);irnv..m 1\1.ln\O~KS of SVllT0V\c..Qs. t 

. :·~:::_~\lee{ +he.¥Y\ -Tu shoVv v..p \\'\ frvY1t o.f the. cia.ss · o.."c( 

'!~~t~~--%0.1.1-+_ .-the.- tihe. of Jq1A.'(V\a.\ wh1\~ .. \\ wo\.\~ be., 
· · ·· '.h~l_;,w~0!'1~~v\o.y. fo"°'lly 

1 
ihe. +wo ~l"ivs boys 



.. ~~ 

'1: -;~ .. 

,. ··1 ' 

S'e.led-ed. 
11 

Who..t do yol.A see. l"' · f.t.\i5 ~aVI\(?, '? . toy.. ou.Y- Jou.n,a.. \, 
1 -\·hiV\k thcd mey s\;\ou~d INY'if.e_ t\'\e. oet;f jOU.v-nO..\. ~r fYl<S 
we~ k lX'CJAV.Se +t-.e.y o.-ve .\-V\e OV'\e-S W\'\O se,!ect I~. It l) VV0f 

-\o~\, fo.1 vn-e +o wV"iie ~() jou.n"o..\. \t to.ke-s 'rY1e. £Almost 

-\twe.~ do..Y', fDy finish Ing ii. 

/1(' rf!t1yr1 

Yn11· )' (1t11r1/ Sf(C/11.I {r /0
( O f'l(lrr"1/ ivt: lk1vf l'f/'

1 
j 9c t 

L1 1 r I u I 111 fc 1· 111 o I 1c11 r;.: 111 , I 

j'111.h'"/i'.'/ tr hu". {h<il .'!(// ei;/cyrrl /'1''.l./'0r;lh1<,c;t11,, 0 

O 11 c I 1 c { r l 1 n f l 11c1 , I ui 'l r· fr-: 111 1 t 

? ( h Id. If '/ l l .' /o Ch I! (i l"l/ ((/; {1.f ~1-~(·l' f j'/t'' '')! /~ 1 _?Ol1l f 

'" tl-e rlc~ 1.1 .. "/' 1~ ror .rr.t1vo- .. '/'"'' /dpa.1 1o·,'f11 

.'fLL1r fv;.,,.,.f 1 ~re/ W"( n1~ti try f:. /!c1y ti ;t-1 

Cl<r c/111.1 OV'd·.rr--r:· hc1v 1f 1,-[t/\\ Cr 1°,f. 

ne.~_{_'f:th~e t'IPn«<' v:re t'I 1'~1e1,,f /-t:nle.

tv. ;,:;;te. ,c;c1u· jt lO' l'1 t'}/. 



TIIEASSUMPTION UNIVERSITY LIBRAR' 

1. Interview between Teacher D and Student D 1 

Teacher: I think your grammar is quite good. Right? So you don't have any 

problem about grammar? What is the procedure when you write your 

journal? 

Student : No problem about grammar. I will take note it in Thai first, and then I 

start to writ the journal. 

Teacher: Do you think two full pages is a lot or just a little or easy for you? 

Student: Uh! Not too little and not too a lot, it's okay. 

Teacher: How do you think about journal when you write so far for five weeks? 

Do you think your grammar improves or progress? 

Student : Yes, I improved a lot. 

Teacher: Why do you thing like this? 

Student: Hm .. .I can practice my writing. 

Teacher: Thank you. 

Student : Thank you. 



An Analysis of Teacher D's Written Feedback on Student D 1 

• Teacher underlined the sentence 'We really enjoyed this game. We would like to 

play it again and wrote "really?" above it. 

• Teacher wrote a long commentary after checking. 

An Analysis of Teacher D's Verbal Feedback on Student D 1 

• Teacher D gave student 1 to tell about the procedure of writing journal with 

grammar. Besides, teacher D asked student 1 if you thought two full pages is a lot or 

just a little or easy for you, and teacher D asked her "how do you think about journal 

when you write so far for six weeks? And do you think your grammar improves or 

progress?" 

Discussion of Journal Feedback 

• First of all, student 1 wrote the title 'what do you see in this game' to describe, and 

importantly student 1 could write two full pages. In student 1 's writing, there was no 

the grammatical mistake that teacher D corrected. In contrast, teacher D underlined 

the sentence 'We really enjoyed this game. We would like to play it again.' and 

wrote 'really?' above on it. It showed teacher D paid attention to her writing; this 

implied that teacher D read in what student 1 wrote every line with checking the 

grammar. The feedback that teacher D gave was to express in short. Student 1 was 

accurate in grammar use; tenses, word order etc, and writing the correct vocabularies. 

However, although student 1 would write it completely from checking grammar, 

teacher D's comments were obvious and necessary for her to improve. That is, teacher 

D wrote 'your journal seems to be a narrative; please use a present tense to write 

your journal'. It is easily possible that student 1 's writing will be complete if student 

1 understand and develop her description writing very much because there was no 

grammar mistake on hers at all. In addition, teacher feedback could encourage student 

1 to go on writing and participating in activity in the class when teacher D wrote 'I'm 

happy that you enjoyed playing this game and got some knowledge from it, I think 

that you have any ideas about playing game, in the class you can share your ideas 

with your friends and me and try to play it, it doesn't work, it's o.k. we just try'. This 

showed teacher D could know student 1 's feedback on learning in the class also, and 

student 1 could understand more in description writing with the present simple tense. 



Discussion of Verbal Feedback 

Teacher D checked student 1 's grammar understandings from her writing. Teacher D 

said 'I think your grammar is quite good, don't you have any problem about 

grammar?' Student 1 said 'No problem about grammar' this showed that student 1 

was rather skilled in grammar, so teacher D let student 1 explain about the procedure 

in writing. Student 1 said 'I will take note it in Thai first, and then I start to write the 

journal'. This showed that student 1 checked the grammar carefully with using the 

correct sentences on other papers before submitting. Therefore, teacher D asked 'Do 

you think two full pages is a lot or just a little or easy for you?' student 1 said 'not 

too little and not too much a lot, it is okay'. This showed that student I's grammar 

was quite good, and importantly student 1 answered to teacher D that she improved it 

and made a progress of grammar use because she practiced it so far for five weeks. 

This indicated that student 1 improved and tried to follow teacher D's feedback on her 

writing. As a result, student 1 could write the text with the grammar accuracy better. 
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Discussion of Mid - Term Examination of Student l 

Additional feedbacks written on the examination booklet were: 

• Teacher wrote the score 25/30 

• Teacher used the square o to check the grammatical mistakes for many 

points to Jet student 1 revise it again 

- 'they never give bad thingo' 

- He wan to guest in other country _o_ know him that he is a rich man and 

have a Jot of power to his people - Nolnocnians. 

• Teacher wrote Be careful about - Singular I Plural N. 

-s are 

e.g. The good leader in a book of Mumimu is Patminni and Mumimu 

- Article 

e.g. Mamling w~nt to be I 1 famouse person. 
~ 

wants a 

Discussion of Mid - Term Examination Feedback 

.~~ 

Plural ? 

First, student 1 could write two full pages as the criteria, and in student l's writing, 

teacher D used the square o to check the grammatical mistakes. However, teacher D's 

method was to give student 1 to observe it and find the answer by herself. 

For example, 

- A good leadero in the book of Mumimu is Patmini and Mumimu. In the first 

time, Patmimi is a one leader in Nolnocni land. 

- 'they never give bad thingo' 

- He wan to guest in other country _o_ know him that he is a rich man and 

have a Jot of power to his people - Nolnocnians. 

- He is not delevop Nolnocni land 

- He is not do anything for Nenocnians. 

- He just do only eats grate wine. But Nolnocnians are work hard 

- Marlning takes many advantage from Nolnocnians. 

This showed that more often student 1 could not use the subject+ verb correctly in 

the negative sentences. These were student l's writing errors from several points; 



however, teacher D checked the grammatical mistakes by using the square to let 

student find the answers. After checking, teacher D gave some comments to student 1 

about explaining about what student 1 did not understand. Obviously, teacher D 

dragged the incorrect sentences on her writing to explain. Certainly, it was the clear 

sample that student 1 could understand easily. 

'Be careful about - Singular I Plural N. 

-s are 

e.g. The good leader in a book ofMumimu is Patminni and Mumimu 
L 

Plural? 

- Article 

e.g. Mamling want to be I, famouse person. 
----r- .I 
~ ,_ 

wants a 

This was the good feedback that teacher D gave to student 1 to improve grammar. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, student 1 could write two full pages with the good grammar because there 

was no mistake on it; there were just the positive comments to motivate her to 

improve in description writing. In verbal feedback, student 1 said that she had no 

problem about grammar use because student 1 would practice it by writing on other 

pages and revising it so far for five weeks. This indicated that student 1 was rather 

skilied in grammar and got used to it very well. In examination booklet, student 1 still 

did it very well; she made the errors in the negative sentence. However, teacher 

feedback which teacher D put on hers was rather clear. That is, teacher would 

expound the wrong sample that student 1 did systematically after her checking. From 

comparing, student 1 could improve it faster; what happened might be the time limit 

without revision. However, teacher feedback was one important factor to make 

student 1 improve. 
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2. Interview between Teacher D and Student D 2 

Teacher: What do you think about journal so far? 

Student: I think it is okay, your comment is good I think writing journal 

practice me to be good about grammar. 

Teacher: What is your step when you write your journal? 

Student: I see at the room .. .I see around the room and I write it 

Teacher: Do you think your gramwar improve like before? 

Student : Yes! Improve. Because I write journals for five weeks, it practices me 

about English skills, writing grammar I think two pages is a few 

because the first time two full pages is many ... a lot of pages, but now 

it is a few. 

Teacher: Thank you. 

Student: Thank you. 



An Analysis of Teacher D's Written Feedback on Student D 2 

• Teacher D wrote the comments on student 2's journal after checking. 

An Analysis of Teacher D's Verbal Feedback on Student D 2 

• Teacher D asked student 2 about the feelings since writing journal so far. After 

that, student 2 was requested to tell c:bout the step in writing journal, and then teacher 

D wanted to know if she improved grammar like before in order to investigate student 

2's understandings on her work. 

Discussion of Journal Feedback 

• First, student 2 wrote the topic which she wanted to describe, and in writing 

student 2 could wrote two full pages. However, there was no mistake about grammar 

that teacher D checked. There was just a short comment to suggest student 2 to write 

it as description writing. That is, teacher D wrote 'Actually I get your point but you 

should have written what you see first and then you continue a next sentence'. 

However, although teacher D would recommend student 2 with a short sentence or 

teach student 2 to write what she see first, teacher D did not monitor her grammar on 

writing at all. When there was on any feedback to make student 2 know that the 

sentence was right or wrong, it was difficult for her to improve. When the journal was 

not con-ected on the text, student 2 could not improve grammar more. 

Discussion of Verbal Feedback 

Teacher D wanted to know student 2 's the progress of grammar use; therefore, teacher 

D gave the questions to her 'what do you think about journal so far?' student 2 

answered 'I think it is okay, your comment is good I think journal practice me to be 

good about grammar'. Then, student 2 told teacher D 'I see at the room ... I see around 

the room and I write it'. Moreover, sne said 'I improve because I write journals for 

five weeks; it practices me about English skills, writing grammar. I think two pages is 

a few because the first time two full pages is a lot, but now it is a few'. That indicated 

that student 2 could expand the text more and try to write it more con-ectly. Practicing 

for five weeks with the comments made student 2 develop her grammar writing. 
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Discussion of Mid - Term Examination of Student 2 

Additional feedbacks written on the examination booklet were: 

• Teach er wrote the score 25/30 

• Teacher used the squareo and the circle o to corrected the mistakes for many 

Points in the sentences 

• Teacher wrote 'Be careful about - wrong spelling' after checking. 

Discussion of Mid - Term Examination Feedback 

First, student 2 just wrote one page and eight lines. This indicated that student 2 could 

not expand the sentence with the time limit. In writing, there were the grammatical 

mistakes that student 2 wrote; however, teacher D gave feedback with the symbols on 

her paper. That is, teacher D did not rewrite the correct words, but teacher D would 

draw the circle or the square on the mistakes. Student 2 had to find the answer it by 

herself. For example, 

- Using the plural noun; 'protects from bad thing 

- Using verb to be+ adjective; 'should be honestly, kindness I everyone_proud to you. 

- Using the word 'say truth', 'say lie', 'tell lie' 

- Using Subject + verb; 'He usually speak QQ.li1ly'= spelling wrong/Nononcian make ... 

- Spelling wrong 'if your look kind, every want to be your friend' I 'workhourse' 

Nevertheless, after checking, teacher C reminded student 2 about the wrong spellings 

'Be careful about - wrong spelling'. This indicated that in student 2 's essay there were 

a lot of wrong spellings; she wrote the vocabularies wrong, and possibly it happened 

from no time to revise and to hurry finish it in time. Teacher feedback that was clear 

with the wrong spelling; however, te1cher D did not put the correct words or the 

correct sentence in the grammatical mistakes. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, student 2 could write two full pages as homework; however, there was no 

mistake about the grammar on her writing. Certainly, when student 2 got it without 

teacher feedback, this did not encourage student 2 to be careful in grammar writing. 

That is, student 2 could not know her grammar was good or not. However, in oral 



feedback, student 2 had a problem about writing because she thought that two pages 

was too much for her, but later student 2 told teacher D that she improved it more and 

could expand the sentence. On the other hand, in the examination booklet, student 2 

could not write two full pages. She just wrote one page and eight lines in her essay; 

this showed that student 2 had to improve in thinking and writing as the system with 

the time limit. Consequently, there were a lot of wrong spelling due to no revision, 

and teacher feedback that teacher D corrected was rather good, but she could not 

know the right word. Thai is, student 2 had to look up the words in the dictionary or 

find the conect structure of the part of speech by herself; for example, in the text she 

wrote 'someone should be honestlv, kindness ...... ' 



Teacher Feedback to Student D 3 
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3. Interview between Teacher D and Student D 3 

Teacher: How do you feel when you write your journal? 

Student: I feel good, but in the past I think it is about writing hm ... two pages is 

difficult for me 

Teacher: You meant until now it is difficult for you! 

Student : I think it is good when I .... 

Teacher: Uh! The first time you think it is too much for you, but now it is okay. 

What is your problem about grammar? 

Student : About tense in my journals. 

Teacher: What kind of tense? 

Student : I don't know what I choose tense for write 

Teacher: You write present tense. Right? The problem is you forget or you 

don't know. 

Student : I think I forget it 

Teacher: Okay, thank you. 

Student : Thank you. 



An Analysis of Teacher D's Written Feedback on Student D 3 

• Teacher used the tick marks for the correct sentences 

• Teacher wrote a long comment after checking. 

An Analysis of Teacher D's Verbal Feedback on Student D 3 

• Teacher D asked student 3 "how do you feel when you write your journal?". and 

later student 3 was requested to tell about the grammar problem that happened from 

writing journal. Besides, teacher D emphasized about using the present tense to her. 

Discussion of Journal Feedback 

• Student 3 could write two full pages and wrote the title that student 3 wanted to 

describe. However, in writing teacher D gave the tick marks with the correct 

sentences; nevertheless, this feedback could not make student 3 know that which 

point it was wrong or right because this teacher feedback was vague and difficult to 

understand. Possibly, when student 3 wrote, she would try to use tenses and the word 

use to make her text readable and interesting, student 3 wanted to know those 

sentences that she used right or wrong; she wanted to know the right words to 

improve her next writing. After checking, teacher D suggested student 3 about it. and 

wrote 'your journal seems to be a narrative. However I marked some sentences that 

was o.k.' In addition, teacher D encouraged student about doing the activity in the 

class. In contrast, checking like this could not make student 3 know clearly which 

sentence was correct or wrong. Importantly, student 3 did not know how to write the 

correct sentence. 

Discussion of Journal Feedback 

Teacher D asked student 3 to know the problem in writing journal 'How do you feel 

when you write your journal?' Student 3 said that now she felt good, but in the past 

she thought two pages were difficult for her. This showed that student 3 made a 

progress in writing more. However, student 3 still had a problem about grammar. That 

is to say, student 3 did not know which tense she had to choose for writing. However, 

teacher D told her to use the present tense in this kind of writing. However, student 3 

forgot to use it. Possibly, this implied that student 3 might be confused in tense use 

between narrative and descriptive writing. 
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Discussion of Mid - Term Examination of Student 3 

Additional feedbacks written on the examination booklet were: 

• Teacher wrote the score 25/30 

• Teacher used the symbols such as the circle, the square, and the underline to 

check the wrong words 

• Teacher wrote 'Be careful about - wrong spelling 

-v 

e.g My fatherXmake ........ . 
1 
v 

Discussion of Mid - Term Examination 

First, student 3 could just write one page and seven lines. Student 3 did not follmv the 

criteria. However, there were a lot of the grammatical mistakes that teacher D 

checked. Still, teacher D used the symbols such as the circle, the square, the underline 

to indicate the mistakes. However, student 3 could not know what she had to improve. 

That is, teacher D just gave feedback to her, but teacher D did not rewrite, delete, 

crossing to make student 3 know that this sentence was wrong or right. Teacher D did 

not write the part of speech or the abbreviation that made student 3 understand more. 

Possibly, student 3 wanted to know '.vhy she made the mistakes, which point she had 

to improve urgently, or what standard teacher D gave the score because she got the 

high score, but there were a lot of the grammatical mistakes. Teacher D wrote the 

signs on the mistakes, but she did not explain about it to make student 3 understand 

more. There was just one sample that she explained. 'My father make ..... ' this was 

not clear. Importantly, teacher D expounded about it wrong 'My father= Singular 

noun, but why teacher D did not fill 's' in the verb 'makes' this was not clear. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, teacher D gave student 3 the tick mark as the symbol for the correct 

sentences. However, these were not clear because student 3 did not know which point 

it was obviously right or wrong. Teacher D did not rewrite to make student 3 know 

how to solve, how to change the wrong sentence. In verbal feedback, teacher D 



emphasized on the use of the present simple tense in writing because teacher D knew 

that she had a problem about grammar. In mid-term examination booklet, teacher D 

used the symbols to indicate the wrong sentences or the wrong words. Still, her 

methods were to give student 3 find the answers by herself. Absolutely, student 3 

could not know some correct structures of grammar because it had to require teacher 

D's explanation. At least, in the wrong spelling student 3 could look up the words into 

the dictionary. If teacher D gave feedback to student 3 like this, student 3 could 

improve grammar a little. 



Teacher Feedback to Student D 4 
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4. Interview between Teacher D and Student D 4 

Teacher: What about your journal when you write? 

Student : At first it is hard for me, and I think two pages is too much if you said 

the first week only one page is too much for me, and I write only half 

page; I will try to do much and now it is quite hard, I don't know how 

to write two full pages, but now I know to make a long sentence. 

Teacher: You drag your sentence or you drag your grammar. 

Student : At first I not correct tense but now when you tell me about you use 

only present. I will use it. 

Teacher: What is your procedure when you write your journal? 

Student : I think suddenly and I will give my Thai-English dictionary to search 

my vocabularies that I don't know and write it. 

Teacher: Hm .... Thank you. 

Student : Thank you. 



An Analysis of Teacher D's Written Feedback on Student D 4 

• Teacher D just wrote the comments on student 4's writing after checking. 

An Analysis of Teacher D's Verbal Feedback on Student D 4 

• Teacher D asked student "what about your journal when you write?", and teacher 

D let student 4 tell about the procedure of writing j oumal. 

Discussion of Journal Feedback 

• Student 4 wrote the title that she wanted to describe, and student 4 could write two 

full pages as the criteria. Nevertheless, there was no grammatical mistake that teacher 

D corrected at all. Possibly, student 4 was not sure that all of the sentences were 

correct, and student 4 wanted to know the mistake or errors that she did to improve in 

next writing. When teacher D did not give the symbols on her journal, student 4 could 

not improve her writing, especially grammar. Nevertheless, after checking, teacher 

gave student 4 a short comment 'your journal at the first haft of the first page is o.k. 

However, the rest seems to be a narrative. So please write what you see ... ?' this 

showed that teacher D wanted student 4 to try to control his text well, and teacher D 

emphasized 'write what you see ... ?'. However, when teacher D did not check her text 

carefully, student 4 could not learn grammar quickly and correctly. 

Discussion of Verbal Feedback 

Teacher D gave student 4 a chance to clarify the problem of writing journal; what 

student 4 answered was that at first for the first week it was hard for her to write for 

two pages. She just wrote only half page, but student 4 tried to write it much; it was 

quite hard. Importantly, she did not know how to write two full pages. However, now 

she could expand her writing more. This showed that student 4 practiced it and tried 

to make it longer. At first, student 4 did not know to choose the tense; now she had 

already known. This showed that student 4 followed in what teacher D suggested. 

Student 4's method was that she would give Thai - English dictionary to search her 

vocabularies when she did not know. Of course, this oral feedback made teacher D 

knew about her writing methods and knew that student 4 could improve writing 

English by expanding the text. 
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Discussion of Mid - Term Examination of Student 4 

Additional feedbacks written on the examination booklet were: 

• Teacher wrote the score 25/30 

• Teacher used the circle, the underline, and the square to check the mistakes. 

• Teacher wrote - Another+ Singular Noun 

e.g. Another person 

Discussion of Mid-Term Examination Feedback 

Student 4 could not write two full pages; however, in essay there were a lot of 

grammatical mistakes that teacher D checked, and the symbols that teacher D used 

were the underline, the circle, the square, and a short comment. However, the 

feedback that teacher used was not clear because teacher D did not write or solve the 

wrong words or sentences. Of course, student 4 did not know the correct word; still, if 

it was the wrong spelling, student 4 could check it in the dictionary. Possibly, in some 

grammars student 4 still wanted teacher D to explain about what she wrote such as 

deleting some words, the part of speech etc. teacher D just used the signs ' A good 

leader must be respond it./ A good leader should be solve their problem.' However, 

after checking, teacher D just explained about only sentence. That is, Another+ 

Singular Noun =Another person. This was not enough to make student 4 understand 

grammar clearly from teacher D's less feedback. 

The Comparison between the Journal Feedback and the Mid - Term 

Examination Feedback 

In journal, student 4 could write two full pages; however, there was no teacher 

feedback that teacher D gave about the grammatical mistakes. Teacher D just 

recommended student 4 to write it as the description writing. Surely, student 4 could 

not know which part she had to improve. In writing, student 4 knew that she did not 

write it 100% correctly; possibly, stedent 4 hoped teacher D to check or to explain 

about the wrong sentences; what student 4 wrote was an error or mistake and how 

teacher D conected. In spoken feedback, teacher D knew that student 4 improved 

grammar more; at least, teacher D knew her methods to get rid of the difficulties in 

writing. That is, student 4 would look up the words into the Thai - English dictionary. 

In examination booklet, teacher D gave feedback on her text with many signs to 



indicate the wrong words or sentences, but teacher D did not solve it; in contrast, 

teacher D let student 4 find the answer by herself. Surely, it was not possible that 

student 4 would be able to correct all correctly because some grammars were needed 

to explain. There were a lot of mistakes, but teacher D just explained about only point. 

Student 4 could not improve it well, and there were many lines left which student 4 

omitted; on the other hand, she got the high score. This was negative feedback that 

teacher D should not have given. 



Teacher Feedback to Student D 5 
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5. Interview between Teacher D and Student D 5 

Teacher: How do you feel about your journal in our class? 

Student : I think it has a good. When I write journal, I use the more time with 

that time I can review another subject, and it is good because I can 

improve my grammar. 

Teacher: Do you think your grammar improve so far? 

Student : Yes! I search at the book of grammar. 

Teacher: What is the procedure when you write your journal? 

Student : Depend that event because I will think the subject what I write. 

Teacher: You don't brainstorn1, you just write what you see, not write what you 

are going to do; you don't have any plan before? 

Student: Yes! 

Teacher: Do you think your grammar improve or have any problem? 

Student : Yep! Improve, when I submit the journal, I can improve about my 

English grammar. 

Teacher: Thank you. 

Student : Thank you. 



An Analysis of Teacher D's Written Feedback on Student D 5 

• Teacher wrote a full stop in the second sentence, and she rewrote "They" and 

"wear" in the third sentence. 

• Teacher deleted and changed the word "I see two women, the first wonum 

wears a pink shirt .. the second woman wears a grey shirt ..... ". 

• Teacher rewrote the word in the sentence "In front of it, there are many cars, 

peoples, boxes of telephone. 

• Teacher rewrote it in many points to give student five to write it with the 

capital letter after the full stop. 

• Teacher wrote a short written commentary on the journal after checking 

An Analysis of Teacher D's Verbal Feedback on Student D 5 

• Teacher D asked student 5 about the feelings in writing journal, and student 5 was 

asked to tell about the procedure in writing. Moreover, teacher D asked student 5 "do 

you think your grammar improve or have any problem?" to know his understandings. 

Discussion of Journal Feedback 

• Student 5 could write two full pages, and in essay there were many mistakes about 

grammar use. In addition, what helped student 5 to understand about grammar more 

was teacher feedback. Teacher D used the symbols such deleting, inserting, re\vriting, 

and suggesting about using the full stop in the sentence. Clearly, teacher D used clear 

feedback to make student 5 revise and understand more easily. Fore example, 

- She puts a grey shirt= She wears a grey shirt. Teacher D rewrote it above. It was not 

wrong, but teacher D wanted to let him choose the suitable word. This would make 

student 5 observe, remember, and try to understand. After checking, teacher D 

suggested him about using the full stop. Thai is, in his writing he did not put it when 

he finished writing for many sentences. 

Discussion of Verbal Feedback 

From interview, teacher D gave student 5 to tell about the feeling and problem about 

writing journal. Importantly, student 5 showed his feelings and said about the 

procedure 'When I write journal, I use the more time with that time I can revie\v 

another subject, and it is good because I can improve my grammar'. This made 

teacher D know that student 5 tried to write and to develop his writing. Then, student 



5 described about the procedure. He thought that his grammar improved so far, and he 

would check it in the book of grammar. However, describing depended on that event 

and the subject that he would write. This indicated that student 5 paid attention to 

writing and tried to think it step by step to expand the sentences. 
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Discussion of Mid - Term Examination of Student 5 

Additional feedbacks written on the examination booklet were: 

• Teacher wrote the score 26/30 

• Teacher used the square to indicate the grammatical mistakes for a lot of points 

• Teacher wrote -Be careful about - wrong spelling 

e.g. your self 

sicerity 

- Singular I Plural Pronouns 

e.g. every people 
I 

l it mush be Sing N. 
L _______ --- . -- -----1' 

many problem 
1\ 

it must add -s 
' 

Discussion of Mid - Term Examination Feedback 

Student 5 almost wrote two pages; in addition, there were grammatical mistakes on 

his. Neve1iheless, teacher D gave a lot of the square as the sign to indicate the wrong 

words. This was good that teacher D gave her feedbacks; in contrast, student 5 did not 

know how to revise. From the comments, teacher D just showed a few samples to 

explain. Teacher D did not insert, delete, rewrite, crossing etc to know the right words 

or sentences to improve or to apply for it. That is, student 5 had to find them by 

herself. This could not make student 5 develop correctly. However, there were just a 

few samples that teacher wrote after checking. These were rather clear; for instance, 

wrong spelling = your self I sicerity '.)r using Singular I plural noun 

e.g. every people 

\ 
it mush be Sing N. 

1 
many problem 

t it must add -s 

-···-------1 

Teacher D gave student 5 to find the answers by herself. When teacher D did not 

emphasized the correct words, it would not motivate student 5 to improve more. 



The Comparison between the Jou:"nal Feedback and the Mid - Term 

Examination Feedback 

In journal, feedback that teacher D gave was obvious and easy to understand; for 

example, in the sentence teacher D would delete the wrong words, rewrite the correct 

words, or insert the new words etc. this feedback would emphasize about the conect 

words to improve it more easily. In oral feedback, teacher D knew that student 5 

developed his writing more with expanding the text, and student tried to write two full 

pages. In examination booklet, student 5 could think and write two full pages. 

Importantly, student 5 mad a lot of grammatical mistakes, but they were the same 

mistakes repeatedly; using singular and plural noun, many wrong spelling. Although 

teacher D would explain about it with the short sample, in essay teacher D did not 

solve it directly; that is, student 5 had to find the answers by himself. However, 

mostly student 5 made the mistakes about spelling. This might be due to the time limit 

to revise them. This indicated that the feedback that teacher D used was not clear to 

student 5 to improve his grammar writing. 
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