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ABSTRACT

The study of feedback is an under-examined aspect of English Language Teaching. It
is usually not given much emphasis in the literature as it is assumed that feedback is
what teachers do when they mark or examine students. Most teachers only think of
feedback as the result of evaluation, not as an integral part of the teaching-learning
process. This study attempted to look at feedback in terms of how it is practiced in a
teacher-training programme, as part of the practicum done by a group of student-

teachers over a seven week period.

The research involved a small group of four student-teachers in a Master’s level
programme in the Graduate School of English at Assumption University. It collected
data from the feedback given to the Basic English students taught by four students
doing the practicum. This feedback was given in their students’ journals, in interviews
and in the mid-term examinations marked by the practicum teachers in order to find
out how the feedback helped to improve the Basic English students’ use of grammar
and how the teaching of feedback could be improved in the Master’s courses in

future.

The results of the study indicated that the feedback given by the Practicum teachers
was not consistent as the teachers had not been explicitly trained in giving feedback.
While some teachers give explicit grammar feedback, other teachers do not. However,
the students who received explicit grammar correction as part of the feedback did not
improve more than students who did not receive such feedback. The data provided
insights into what trainee-teachers might do in terms of feedback when they do not

il



think of feedback in an integrated way. While the Basic English students did improve
in the use of grammar in their writing, there were many missed opportunities for

reinforcing the role of grammar in their learning of English.

This study developed a check-list of indicators that could be used by teachers who
want to improve their use of feedback in their teaching. The data produced by using
this check-list allowed trainee-teachers to see where they could improve their use of

feedback in their teaching.

The research suggests that this check-list could be beneficial for students doing the

Practicum in future and that more exp-licit training in the use of feedback should be

incorporated into the preparation of students for doing the Practicum.
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Chapter One

Introduction

Introduction
This chapter introduces the rationale and background of the study. It then presents the
objectives, the significance of the study, states the research questions, and defines lay

terms. Finally, the outline of the thesis will be addressed.

1.1 Rationale

Feedback is important and necessary for the learning and teaching process. In
students’ written assignments, feedback generally comes in the form of a grade and
less often, comments along the margin to provide the students with a better idea of the
rationale behind acceptable and not so acceptable answers. However, it is recognized
that teacher feedback is an integral input for teachers to realize how to measure
students’ understanding in grammar writing. Such input helps teachers to teach
students to meet the objectives of each subject and to help students improve their

writing through feedback.

In writing most students still make many mistakes; therefore, it is necessary for
teachers to help students understand correctly through feedback. Feedback can have a
positive or negative effect. Feedback ought to be positive; it should be helpful to
students. In fact, many teachers give unhelpful feedback. When foreign-language
students are often anxious about writing, they need to be encouraged to see it as a
means of learning, rather than demonstrating learning. Teachers need to provide them
with opportunities to respond to constructive feedback on their work. The crucial

point is that the teacher’s role in student writing does not show the process is not



given enough emphasis in the teacher-training process. The result is that too many
newly graduated teachers do not understand or appreciate the role of giving feedback
fully. Marking should always provide a platform from which students can reassess
and redraft their work. Feedback must be interactive to be genuinely effective, and
this requires teachers to find ways of correcting papers which both encourage students
to think about what they have done and lead them to improve on it. Consequently,
teachers have to consider constructive feedback as a way for students to improve.
They should use it to discourage inappropriate, unproductive, undesirable behavior
and to guide the individual toward effective behavior. Therefore, giving feedback is

an important factor to encourage students to improve their writing.

However, giving feedback in writing seems to be a problem for trainee-teachers
because these teachers may lack experience in giving effective feedback. When
teachers checked students’ written assignments, teachers often do not know to give
helpful feedback. Consequently, practicum teachers have to realize of the way and to

pay attention to giving feedback to support students’ writing.

At Assumption University, the ABAC English syllabus demands a lot of writing from
the students; therefore, teacher feedback is important to help students develop their
grammatical competence. Importantly, this study will emphasize the ways that
feedback is actually used as compared to what the literature recommends. In the Basic
English course, the trainee-teachers must know the way in teaching of four skills;
especially writing. More often teachers have to give the written assignments to
students. As a result, helpful feedback on the written work plays an important role in

helping practicum teachers to improve their writing skills.



1.2 Background

In class, there are several problems which arise in teaching. It is true that grammar is
often boring in students’ opinions. Most students feel so bored with remembering the
rules of grammar usage on the blackboard. Although students would be able to recite
the whole of the grammar structure, more often students would forget the grammar
rules by the following day. What happens is that students cannot use grammar
structure to improve their writing. In general, at the university level students are asked
to write an essay, journal, story etc as homework or in a test; still, what students write
needs coherent and detailed feedback from a teacher to help students understand how
to improve their writing. As a result, teachers should pay attention to feedback on
students’ written work. Done correctly, good feedback can support students to
improve their writing more quickly. When done poortly, teacher feedback actually
makes the task of teaching harder. Thus, teachers should know their impact when
teaching in order to develop themselves better by feedback usage. This way will help

teachers measure themselves in teaching well.

Therefore, feedback is important and necessary for teachers to help them teach
effectively. Consequently, teacher feedback is studied in this thesis because teachers
who teach grammar, especially in the context of writing, should understand students’
attitudes and needs. If teachers know the problems which occur for students, it is
easier to solve them and to implement suitable and interesting approaches.
Importantly, effective feedback will be the outcome for teachers and students in

teaching and learning how to use grammar in their writing.



1.3 Objectives of the Study

The Objectives of the Study are as Follow;

1. To identify the nature of the problems which the university trainee-teachers
encounter in giving grammar feedback

2. To see what methods are appropriate in giving feedback on writing at the
university level

3. To investigate the current methods of trainee-teachers feedback on students’

writing.

1.4 Significance of the Study

The purpose of the study is to develop teachers’ effective use of feedback in the
teaching-learning process. Teachers can monitor their grammar abilities from
students’” written work through feedback. Consequently, teacher’s feedback plays an
important role in helping students improve grammar; it will support teachers to know
the correct ways to emphasize feedback on students’ written assignments. When
students receive helpful and useful feedback, students can develop their writing more
quickly. Importantly, it means feedback which is given by teachers is useful to help
students understand grammar better as a way of expressing their ideas and experience.
When done well, feedback integrates all the skills of learning and provides

scaffolding for the students’ learning.

1.5 Research Questions

1. What types of feedback are used in teaching and evaluating writing in the
Practicum course at Assumption University?

2. How can the use of feedback be improved in the MA-Practicum at

Assumption University?



1.6 Definitions of the Terminology

For the purposes of the study, these terms are defined as follow:

» Grammar in Writing

Writing conforms to the conventions of English syntax and usage, generally, referred
to as grammar. Grammar is indisputably an essential element of second language
writing instruction, but the ways in which it is integrated with other components of

learning have varied. (Frodesen and Holten: 2004)

» Feedback

Feedback is the process in which part of the output of a system is returned to its input
in order to regulate its further output response to an inquiry or experiment. In
cybernetics and control theory, Feedback is a process whereby some proportion of
the output signal of a system is passed (fed back) to the input. Often this is done
intentionally, in order to control the dynamic behaviors of the system. This process is
applicable to the teacher-student relationship throughout the teaching-learning

process. (http://www.answers.com/topic/feedback)

> Teacher Feedback
Teacher feedback on written work refers to “any procedures used to inform a learner
whether an instructional response is right or wrong.” In addition, those feedbacks can

help students revise and improve their composition. (Kepner: 1991)

» Grammar Correction
The error correction research in L2 writing was conclusive in demonstrating that

grammar correction was ineffective in facilitating improvement in student writing.



(Truscott: 1999) In this thesis, correction is understood in the context of the wider

communication network between the teacher and the student.

» Error Correction

The evidence 1s extremely unclear on what a teacher should correct at any one time,
as “‘grammar instruction” as a variable can be hard to operationalize and measure.
Any suggestions on this issue should be regarded as purely speculative as to written
error correction (Doughty and William, 1998; Ellis, 1998; James, 1998). Error
correction is often done by the teacher providing corrections for mistakes made by
students. However, it is probably more effective for students‘ to correct their own
mistakes. In order to do this, students and the teacher should have a common

shorthand for correcting mistakes.

» Oral Feedback in Writing

According to Cohen and Cavalcanti (1990), after the teacher hands back the
compositions, the students were asked to react to the feedback by indicating their first
impressions, their general understanding, and their attitudes. They are also asked to
provide comments of a more general nature concerning their experience in the course.
This allows teachers and students to gain a better understanding of what should be

improved as a result of any particular learning activity.

» Process Writing and Product

Zamel (1983) investigated the degree to which ESL students experienced writing as a
process of discovering and creating meaning and how writing in a second language
affected this process. The process in this thesis refers to the communication between a

teacher and a student on any given task in a course.



1.7 Organization of the Thesis

The thesis is organized into five chapters:

Chapter one is an introduction which provides an overview of the study with specific
reference to the rationale and background, the objectives, the significance of the

study, research questions, and the terms used in the study.

Chapter two reviews the relevant literature on the terms ‘written feedback’ with

particular reference to teacher feedback on students’ writings.

Chapter three describes the steps followed in conducting the study and the types of

data collected. It presents the background of the subjects used for the study, the

instrument of the research and the procedure of data collection and analysis.

Chapter four presents and discusses the findings that arise from the study.

Chapter five summarizes the major findings of the study, discusses the main

limitations of the study and offers some suggestions for further research.



Chapter Two

Literature Review
Introduction

The purpose of this chapter is to provide a brief overview of theoretical constructs of

written feedback with particular reference to teacher feedback on students’ writings.

2.1 What is Written Feedback?

Feedback is an important skill and a valuable part of any language course. It is a vital
aspect of the teaching of writing. Importantly, the research shows it enables students
to assess their performances, modify their behavior and transfer their understanding,
Accordingly, in the context of writing there are several researchers who have

discussed feedback.

For instance,

Sherman (1994:57) indicates that “feedback is a response or reaction from another
person to something you do that can be used to support you assess and improve your

performance in the future”.

Keh (1990:294) explains that “feedback is a fundamental element of a process
approach to writing. It can be defined as input from a reader to a writer with the effect

of providing information to the writer for revision”

According to Harmer (2004: 110), “feedback is responding to students’ work at
various stages of the writing process rather than assessing or evaluating”, He also

stresses that the response should be helpful and not censorious.



Ur (1996) points out that feedback is information that is aimed at the learners’
performance of the learning task, with the goal of improving their performance. That
is, there are two mains issues in giving feedback; assessment and correction.
Assessment will be judged on the score while the correction is focused on the specific

information on students’ performance of a written task.

According to Hamp-Lyons and Heasley (1987:143), “the feedback on written work is
an important role, both in motivating further learning, and ensuring that the learner’s
texts gradually come nearer and nearer to written fluency”. As such it is a

motivational strategy.

Sless (1992) defines feedback as information designed for “managing the relationship
between the writer and student’s task™. It will be shown that such feedback is needed
before making decisions about the content and presentation, as well as during the

process of writing the draft.

Krashen and Terrell (1983) suggest that feedback originates in biology and refers to
the message that comes back to an organism that has acted on its environment. This is
important as it stresses the organic nature of feedback and sees the feedback process

as a natural thing that improves or at last changes the body of a student’s work.

Freedman (1987:5) claims a more exhaustive definition. She states that feedback
“includes all reaction to writing, formal or informal, written or oral, from teacher or
peer, to a draft or final version”. In addition, she has described how effective teachers

provide feedback primarily during the writing process.



2.2 What is Feedback on Grammar Feedback?

Feedback on grammar feedback is the response by students which indicates their
correct understanding of the initial feedback. It 1s also the result of the use of written
grammar by students. It can show students’ improvement in grammatical accuracy

when teachers provide feedback on grammar errors.

Grammar feedback often only consists of underling all grammar errors (e.g., verb
forms, tenses, articles, agreement). Therefore, students may only be told the location
of their errors only and were not given information on the kinds of errors or shown the

correct forms.

Feedback on grammar too often only depends on the grammar scores which were
based upon the number of grammar errors (e.g., tense, case, agreement) occurring in
each composition. That is to say, the number of errors in each composition and
rewrite was counted, and each paper was assigned a grammar score; a small number
of errors (a low numerical score) indicates good grammatical accuracy. This is a very
traditional form of feedback which fails to recognize the organic relationship between

grammar and writing.

Semke (1984) analyzes the effects of various methods of reacting to students’ free
writing journal assignments. Four experimental groups, each one receiving a different
kind of feedback: 1) comments only, 2) corrections only3) corrections with comments
and 4) errors signaled with a correction code for students to self-correct. The result
points out that a positive and productive teacher-student relationship is fostered when
teachers can get to know their students through their writing. She also notes that error

correction is particularly effective when students ask for it.

10
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Ferris and Helt (2000) found that feedback may improve students’ progress in
accuracy 1n five major error categories (verbs, noun endings, articles, word choice,
and sentence structure) between the first and last essay assignments of the semester,
so that feedback helps students reduce the total number of errors. They did not

address the issue of how this works to improve the students’ overall writing ability.

Fathman and Whalley (1990) found that students who received feedback on grammar
and content simultaneously improved their written texts in both areas, while student
who received feedback on content only actually made more errors in subsequent

drafts.

Shih (1998) claims that adopting a hands-off approach to grammar editing often
leaves students, especially those with the weakest overall language proficiency, with
texts replete with language errors, errors they often lack the editing strategies or
grammar knowledge to tackle. For this reason, the feedback system needs to be more
supportive and to function as an on-going communication between teachers and

students.

Beach (1979) shows that comments on a single dimension of content were effective

and that such comments may be more helpful than ones that are verbose or scattered
throughout the paper. The finding led to the suggestion that teachers should focus on
content more than form and provide content feedback between initial and final drafts

of papers.

Hedge (1988) points out that teachers can enter into writer-reader relationships with

their students by responding to students’ texts rather than simply assessing them.

11



Hillcocks (1986:166) concluded that “focused feedback can have an effect on certain
aspects of writing”. Consequently, feedback on usage plays an important role to
reflect teaching grammar and it can measure or indicate students’ written grammar

development precisely.

2.3 Aims of Feedback

Feedback defines for a student what their teacher thinks about a student’s
performance or a subject. At its best, feedback should:

(http://www flinders.edu.au/teach/t4l/assess/feedback.php)

guide both teachers and students

« be a core part of teaching and learning, not an add-on ritual

o focus around course and topic learning outcomes

o guide students to become independent learners and their own critics

» account for a developmental approach for achievement in a discipline.

Feedback ought to aim at enabling students to improve their future efforts. However,
one often gets the impression that students leave university making many of the same
errors that they made when they entered. Explanations for this common phenomenon

could be that:

o Assessors' feedback is little more than editing and does not give students a
clear message about what they must do to improve future submissions.

e Students don't read or take the advice that is given and are not required to do

SO.

12



2.4 Characteristics of Feedback

Feedback is needed by:

» teachers to adapt and adjust teaching to accommodate learning needs

« students to adapt and adjust their learning strategies

Feedback should be...
o Constructive
so that students feel encouraged and motivated to improve their practice
o Timely
so that students can use it for subsequent learning and for future work to be
submitted
e Prompt
so that students can recall what they did and thought at the time
« Supportive of learning
as a clear statement of orderly progression of learning so that students have
clear indications of how to improve their performance
+ Focused
on achievement, not effort. The work should be assessed, not the student
« Specific to the learning outcomes
so that assessment is clearly linked to learning
o Consequential
so that it engages students and they are required to attend to feedback,
removing the need for continually giving the same student the same advice
« Fostering of independence

so that it leads students to being capable of assessing their own work



Efficient
so that teachers and students use the time of the course in productive ways

without wasting efforts in counter-productive actions.

2.5 Types of Feedback

Informal

e.g., verbal feedback in class, personal consultation

Formal

in writing (e.g. checklists, written commentary, generic exemplars)
Direct

to individual student (either in written form or in consultation)

Indirect

to the whole class (e.g. generic exemplars)

Formative

given during the teaching of the topic, enabling risk taking and adjustment
prior to final submission

Summative

given at the end of a topic, with the purpose of letting students know what they

have achieved.

2.6 Difficulties Associated with Giving and Getting Feedback

Academic Concerns:

Time-consuming
Giving useful feedback can be very time consuming for academics and has

limited value if students don't read it or act on it.

14



Repetitive

It is not uncommon to correct the same errors on a particular student's work
and on most students' work with little change occurring over time in students'
performances.

Too late

Few assessment tasks enable teachers to get timely feedback to adjust either

content or teaching strategies to focus on actual learming needs.

Student Concerns:

Too late

Feedback often occurs when a subject/topic is over and there is little that can
be done to remedy misunderstanding. Students are rarely required to act upon
it.

No explanation

Students often are left not knowing what they have done well, what they need
to change and why they have achieved the grade they have. Often feedback is
only given to students who do not do well; otherwise, good students receive
little more than 'excellent’ on their work without gaining an insight into what
they have done better and what they could additionally do to enhance their
performance.

"One-off"

Many assessment tasks are 'one-off' and for real grades. Students don't get the
opportunity to take the advice given. There is little room for risk taking,
experimentation and practice.

Limited value

Much feedback is either editing of grammar or spelling, or clichéd (e.g.

15



“More”, “Good”, “What's this?”, etc.) Much feedback does not actually give
the students a sense of what they might do to improve their learning or the
products of their learning.

» Not progressive
It does not give students a sense of what they have achieved in progressing
towards a goal and what they have yet to achieve.

e Useless

When feedback is given at the wrong time or place, it often cannot be

understood or acted upon by students in a timely way.

2.7 Oral Feedback in Written Work

In this approach, Paltridge (2001) claimed that the teacher puts learners in
communicative situations in which they are required to use language to complete a
task. The teacher then monitors the learners’ performance and provides input in

response to any specific difficulties the learners may have had.

Ur (1996) said that feedback should be focused on communication activities by
providing a context in which the language features and skills they are intended to
practice might reasonably arise. Students ought to be given opportunities in improving

their performance of a task.

Hammond and Joyce (1992) point out that feedback is a response from spoken to
written text; students need to have an understanding of what is characteristic of the
genre they are studying being a spoken or a written language text as much as they

need to know about other linguistic éspects of the particular genre.

16



2.8 Peer Feedback
Students Appear to Enjoy Peer Feedback and to Find it Helpful

Leki (1990), Mangelsdorf (1992) and Mendonca and Johnson (1994) have found that
peer response is well received by student writers and that they enjoy the process: it
increases students’ motivation for writing and assists students in gaining confidence

in their writing.

Zamel (1982:2006) states that peer feedback is beneficial because it “ reinforces the
fact that the teacher is truly not the only reader, a claim which we repeatedly make out
but fail to convince our students of, and that audience considerations therefore need to

be taken into account”.

According to Berger (1990) and Zhang (1995), sometimes students question the
efficacy of peer feedback, express concern about either their peers’ competency to
evaluate their work or their ability to give critical feedback constructively and not
hurtfully, and clearly prefer teacher feedback over peer feedback when asked to

choose.

Nelson and Murphy (1993:135) offer that the rationale for employing peer response is
in “students’ providing other students with feedback on their preliminary drafts so that
the student writers may acquire a wider sense of audience and work toward improving

their compositions”.

To this point, the available evidence does not suggest that L2 student writers have

strongly negative feelings toward peer feedback or feel that it is harmful to them.

17



2.9 Feedback: Timing and Type

Language teachers still seem to focus on surface-level errors according to Cohen and
Cavalcanti (1990), Fathman and Whalley (1990) and Robb, Ross and Shortreed
(1986). However, Robb et al. (ibid) found that detailed feedback on surface errors was
not more accurate than less detailed feedback on their respondents’” work. They also

observed that ‘improvement was independent of type of feedback’ (ibid.:93)

Fathman and Whalley (1990) found that learners’ grammatical competence only
improved when they received specific feedback on their grammar. They do not
however suggest exactly what form this feedback should be in. Nor do they examine
how such feedback fits into the wider feedback context which is the teaching-learning

process understood in terms of communication between the teacher and the student.

Cohen and Cavalcanti (1990) note a mismatch between what teachers and students
thought about the aspects of writing emphasized in feedback. In order to overcome
this problem, they suggest that both parties should agree on the areas to be

commented upon. This idea is compatible with an approach which sees feedback as

more effective when it 1s practiced in a communicative way.

Their study also shows that students appreciate comments on both content and
language. Similar findings have been reported by Radecki and Swales (1988). It
seems, then, that although regular writing does improve students’ writing, they also

require feedback in order to achieve considerable improvement.

Taylor (1981) and Crewes and McLeod (1986) consider the communicative function

of the text to be most important, and stress the importance of providing students with
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feedback on content first. This finding is also consistent with the view of feedback in

terms of its place in the communication cycle between the student and the teacher.

While Zamel (1985) also recommends that comments be prioritized and spread over
more than one draft, Fathman and Whalley (1990) argue that multiple drafts may not
be necessary. Content is recognized as the first priority by others, too (Chenoweth
1987 and Shih 1986). The researcher assumes that the first of these two views is more
compatible with an approach to feedback which understands and studies it in terms of
its cyclical nature. Just as these are stages of development in a student’s learning,
these should also be commensurate stages in the communication between teachers and

students as they work together on developing the student’s writing.

Allwright (1988) recommends both peer feedback and reformulation for promoting
learner autonomy, while Chandrasegaran (1986) and Leki (1990) recommend
conferencing as a way of investigating the effects of teacher and peer feedback on
ESL learners’ revision of their work, Chaudron (1984) found that both are equally

effective in improving students’ writing.

2.10 The Study of Teacher Feedback

There are different types of classifications of teacher feedback. Sinclair and Coulthard
(1975) focus on the “evaluative feedback” used by the teacher in classroom discourse,
which usually consists of the acts of accepting, evaluating and commenting. Richards
and Lockhart’s (1994) classification includes saying that something is correct or
incorrect, praisillg, modifying a student’s answer, repeating, summarizing and

criticizing. While both of these studies are consistent with the type of cyclical
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feedback studied in this thesis, this thesis seeks to expand their views by looking at

the ways feedback may be used as feedback on teacher feedback.

As Graham (1983) noted, frequency of teacher feedback does not ensure better
student writing. In a classroom, assignments like those suggested by Raimes (1983),
which encourage revision without feedback and writing without teacher intervention
(e.g., journal writing), should be valuable components of the curriculum. But they
should not be the only feedback given. It is possible to use such “hands off” responses

at certain times. But when these times are remains to be clearly studied.

Sommers (1982) studied the substance of teachers’ comments and found that most
teachgr cormments are vague and do not provide specific reactions to what students
have written. This seems incompatible with Beach (1979), who said that teacher
feedback should be focused on the content (for example, organization, amount of
detail) more than form (for example, grammar, mechanics) and provide a single
dimension of content feedback between initial and final drafts of papers. Neither of
these approaches seems adequate as total approaches, when feedback is understood in
terms of the teacher’s on-the-spot decision about what each student needs or wants.
Feedback, if organic, is customized to the needs of each individual student and works

to help the teacher to show the student how to meet the course requirements.

In addition, she found that the students tended to respond to comments on form and
ignored those on content. In another report, Cohen acknowledged that his own
feedback to students was frequently unsystematic and inconsistent (see Cohen and
Robbins 1976). It remains to be seen how much feedback can be fitted into an organic

approach to feedback.
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However, these seemingly contradictory findings make one wonder about the overall
usefulness of teacher feedback. In a study that looked at the effects of no feedback,
Graham (1983) found that those students who received feedback on every assignment
did not make fewer errors than those students who received feedback on every third
assignment. Thus more frequent feedback does not ensure greater improvement in
writing. Of course, this result would depend on the type of feedback and the quality of

feedback.

Even though research results lead to some questions about the usefulness of feedback
on writing, teachers report that students want feedback. Consequently, teachers often
feel obliged to provide it. Because students want feedback and teachers feel obliged to
give it, the question remains when during the writing process and how it should be

provided.

. Cohen (1987) found that teacher feedback has a limited impact because students feel
that teacher comments are often too short and uninformative. Cohen concludes that
teachers need training with respect to providing effective feedback, just as students
need training to develop effective strategies for handing teacher feedback. This is an
important suggestion which this thesis works to address. Out of the analysis of actual
untutored feedback by trainee-teachers, a systematic approach to giving feedback was

developed.

2.11 The Role of Teacher Feedback in Process Writing
The teacher takes on an active role in the editing process in process writing but there
has been considerable debate on what type of feedback should be given. According to

Radecki and Swales (1988: 72), "there is an emerging consensus among certain L1
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and L2 writing researchers that an instructor's time is better spent in attending to
textual meaning, rather than to grammatical errors, as a means of aiding students in
reshaping their writing". This approach seems to be based on the belief that meaning
comes before the grammatical form. Thought precedes form which is a means to

express the thought.

Ferris and Hedgecock (1998) believe that grammatical corrections are necessary but
should not be given on first drafts of multiple draft essays. Comments on earlier drafts
should, according to the authors, focus on organization and content rather than
grammar. It 1s important to understand what the student is trying to say first in order
to give meaningful feedback on the grammar which will best express the student’s

intentional meaning.

Fathman and Whalley (1990:185) found that "grammar and content feedback, whether
given alone or simultaneously, positively affect rewriting". Radecki-and Swales
(1988:72) note that the students stated a preference for their instructors to edit
grammatical and other mechanical errors as they found these comments to be the most
helpful. The question 1s ‘helpful’ for what. When seen as a process of communication,
it could be suggested that such students seem to know that they need grammatical
feedback so as to shape and communicate their thoughts, feelings, and experience

more clearly.

This feedback is often done efficiently in a whole-class context with the teacher
writing on an overhead projector and discussing the strategic choices made while

brainstorming or composing. As students become more comfortable with the process,
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they can provide more of the information and text for such cooperative writing as they

learn to appropriate the teacher’s composing strategies.

2.12 The Feedback Cycle

The figure below shows that teacher feedback considers characteristics of the

stitutional, programmatic and methodological context, the teacher, the student, the

text the teacher comments on as well as the revised text, and the teacher’s

commentary. Goldstein (2001: 87) had drawn the following feedback cycle for

writing teachers.
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While this conceptual action is useful, it is not very practical as it does not describe
actual patterns with concrete patterns of behavior. For this reason, the checklist
suggested by Conlon (2008) 1s used in this thesis as a way of evaluating the feedback
actually given in the evaluation process. As this emphasis on feedback is now being
more stressed in the M.A. program, it seems appropriate to see how useful it is when
applied to the feedback of student teachers in the program. As it is about the actual
practices of student-teachers, such feedback on their feedback should have a positive
influence on their own learning process and so make them more reflective of their
own beliefs, attitudes and actions. In this way, this study is itself self- reflective and
organically related to the researcher’s own experience as a trainee-teacher in the M.A.

program.

Conlon (2008) recommends that the feedback cycle has to be a two-way process.
Importantly, efficient feedback has to be a cycle of trust between each student and the
teacher in the communication process. Moreover, he said that teacher feedback needs
to be consistent; feedback inside students’ journals should be supported and expanded
in the comments and at the end of the piece of writing should be evaluated.
Importantly, teachers should give students a chance in an interview to clarify or
reinforce any questions he or she may have about the teacher’s evaluation. Most
importantly, the teacher has to follow up on the feedback given in one piece of work
when giving feedback to other pieces of work. This helps the student understand how
to put the various pieces of the learning experience together. Therefore, good

feedback should have a positive backwash and be understood as never-ending.
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2.13 The Evaluating Process

One of the effects of the process movement has been to occlude the criteria used to
evaluate writing. Faigley (1992: 112-113) states that while most teachers of writing
still assign grades to papers at some point in the course of instruction, the emphasis
has shifted from summative to formative evaluation, or, in the language of process

advocates, from a teacher’s role as judge to one of coach.

This chapter has discussed the development of these changes in approach by looking
at the developments as a single, organic unit, not as atomized responses that fragment
our understanding of what teachers do. It seems that many trainee-teachers provide
feedback based on their own reception of feedback when they were students. It is
therefore important to understand earlier forms or approaches in feedback when

analyzing what teachers and trainee-teachers actually do when they practice feedback.

In keeping with the organic approach advocated by the researcher, it is important to
approach the issue of feedback holistically. When this is done, many of the concerns
expressed by a wide variety of researchers may be addressed in a way that builds a
better informed approach to the analysis of feedback as it is actually practiced by
certain trainee-teachers and to develop a research methodology which reflects the
ways feedback itself may be improved in the ways the trainee-teachers are taught how
to do feedback. Such training should have positive backwash on the ways such

trainee-teacher perform feedback in their future careers.
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Chapter Three

Research Methodology
Introduction
This chapter presents detailed information on the resecarch methodology employed to
seek answers to the research questions. In particular, the methodology will be
discussed in sections; restating the research questions, subjects of the study, data

collection method and the process of data analysis and summaries.

3.1 Restatement of the Research Questions
1. What types of feedback are used in teaching and evaluating writing in the
Practicum course at Assumption University?
2. How can the use of feedback be improved in the M. A-Practicum at

Assumption University?

3.2 Subjects of the Study

This study focused on practicum teachers of the first-year students in the course of
Basic English at Assumption University, Bangkok, Thailand. For the objectives of
this course, teachers would like students to improve Basic English skills; reading,
listening, speaking, and writing. In class, English language was carried out in the
teaching and learning process to develop all of the four skills of the students.
Especially in writing skills, more often teachers would give the written assignments to
improve students’ grammar writing. Thus, what was a main factor to make students
develop their grammar writing well was feedback. As a result, teacher feedback is an
important and yet often undervalued part of the writing task. Therefore, the researcher

thinks that giving helpful and effective feedback on the written work will be able to
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improve students’ writing more quickly. Importantly, this is only a general course to
help students improve English for the higher level. That is, this course will help

students use English more, and students can develop the four skills.

There were 40 texts (journals and mid-term examination booklets) taken for analysis
in this study written by the students from the class of teacher A, B, C, D. and
including the interview for detaiied analyses. There are 4 teachers referred to as A, B,
C, D. Five students were randomly selected from each teacher’s practicum class.
These students are referred to as S Al etc (S Al means the first randomly selected

student from Teacher A’s class.)

3.3 Data Collection Method
There are four steps in searching for information:

- An observation in the class

An interview between the four teachers and the twenty students was tape recorded

The checked twenty journals

1

The checked twenty mid-term examination booklets

To obtain the data, the researcher made an observation in class first for two weeks to
notice both teachers and students’ giving and getting feedback. Later, to get a feel for
students’ understandings on the comments, the researcher interviewed the teachers
about students’ understanding of teacher feedback on the journal writing. Thus, the
research was focused on the types of writing assignment which was the checked
journals and the mid-term examination. To know the efficiency of the 4 teachers’
feedback the research focused on the term ‘fluency and accuracy’ in the journal while

the mid-term examination was fixed on assessment and correction. That is, attention
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was paid to whether teacher feedback on the written work could make students relate
to the improvement on the exam or not. As a result, the researcher collected 20

students’ samples of writing and 4 teachers’ feedback.

3.4 Data Analysis and Summaries

Data Analysis and Summaries in All of the Four Classes

The researcher used a check-list to analyze 4 teachers’ feedback in the interview, the
journal and the mid-term examination. It had fifty-two questions. The questions will
be “Yes / No” response. The more questions asked in the check-list were answered
“Yes”, the more effective the feedback was likely be. To determine the differences
among 4 teachers, the researcher would count the number of “Yes” responses about
the five students of each teacher. Afterwards, the researcher found the percentage of

these responses for each teacher to compare.

The check-list of fifty-two questions was divided into five parts:
1. Feedback written in the student’s text
2. Feedback comments at the end of the journal entry or homework
3. Feedback made orally in an interview
4. Feedback on the student’s examination

5. Overall feedback effectiveness

3.4.1 Analytical Examples:

Interview between 4 teachers

and 20 students with recording. Interview

Types of writing assignment Journal and Mid — Term Examination

with teacher feedback;
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3.4.2 Example of Data Analysis
Analysis of Teacher A’s feedback for Student A1, A2
1 Feedback written in the student’s text

1.1 Did the feedback clarify the student’s intended meaning?
S.A.1 Yes.
S.A2 Yes.

1.2 Did the feedback fix recurrent grammatical errors?

S.A.1 Yes. Example:- Using Auxiliary verb + verb 1; Student wrote “will to be, must
to practice”, and teacher used “underline”/ Word Order; student wrote “I
and my friends”, and teacher rewrote “my friends and I’ on it.

S.A.2 Yes. Example; Using linking verb/ Student wrote “you are looks good”.
Teacher used “underline and deleting” on it.

1.3Was the feedback responding to statements, observations or opinions made by
the student?

S.A.1 No.

S.A.2 No.

1.4 Was the feedback focused on the fluency of the entry?
S.A.1 Yes. '
S.A2 Yes.

1.5 Did the teacher appear to make a concerted effort to provide written feedback in
the text?

S.A.1 Yes.

S.A.2 Yes.

2 Feedback comments at the end of the journal entry

2.1 Was the feedback related to the feedback made in the student’s text in order to
explain it or reinforce it by discussing what the student did well or needs to
improve?

S.A.1 Yes. “Not in the past but in the present life”

S.A.2 Yes. “Good job as usual”

2.2 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.A.1 Yes. “expanding”

S.A.2 Yes. “reinforce”

2.3 Did the feedback mention specific recurrent grammatical errors made by the
student?

S.A.1 No.

S.A.2 No.
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2.4 Was the feedback responding to statements, observations or opinions made by
the student in the entry?
S.A.1 No.

S.A.2 Yes. “Good job as usual / show your talents to the next teacher as well”.

2.5 Was the feedback focused on the fluency of the student’s journal entry?
S.A.1 Yes. “You must give me only the details of what you see!”
S.A.2 No.

2.6 Did the feedback address the issue of the adequacy of the student’s response?
S.A.1 Yes. “You didn’t write 2 full pages, so I am sorry but I can’t sign your work”
S.A.2 No.

2.7 Was the content of the entry discussed?

S.A.1 Yes. “It doesn’t meet my criteria. First, you didn’t answer “What do you see’/
you didn’t write “2 FULL PAGES”

S.A.2 No.

2.8 Did the feedback positively reinforce the student’s effort in order to encourage
the student to continue writing the way he/she did in the entry?
S.A.1 No.

S.A.2 Yes. “Good job as usual/ show your talents to the next teacher as well”

2.9 Did the feedback refer to what the student had written in previous entries?
S.A.1 No.
S.A.2 Yes. “Good job as usual”

2.10 Did the teacher appear to make a concerted effort to provide written feedback
in the comments at the end of the text?

S.A.1 Yes. 6 sentences long.

S.A.2 No. 1 sentence long.

2.11 Did the teacher’s written comments explicitly refer to comments made in the
body of the student’s text?

S.A.1 Yes. Present tense and “focus on present life”’

S.A.2 No.

2.12 Did the teacher’s written comments relate the student’s performance to other
areas or aspects of the overall course?

S.A.1 Yes. “it doesn’t meet my criteria”

S.A.2 No.

2.13 Were the teacher’s comments focused on encouraging the student’s fluency/
production of more writing?

S.A.1 Yes.

S.A.2 No.

2.14 Did the teacher’s comments reinforce the personal relationship between the
teacher/ reader and the student/ writer?
S.A.1 Yes. “This 1s a good journal”
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S.A.2 Yes. “Good job as usual / show your talents to the next teacher as well”

3 Feedback made orally in the interview

3.1 Was there a student initiated discussion of the written comments in the journal?

S.A.1 Yes.
S.A2 Yes.

3.2 If there was a student initiated discussion, what was its specific focus?

S.A.1 Yes. “why the topic is what do you see”/ “just only ‘what do you see’ not my
feelings or not what other things?”

S.A.2 Yes. “On the last comments you said ‘a bit upset’ I don’t understand”

3.3 Was the feedback related to the feedback made in the student’s text and/or in
the teacher’s written comments in order to explain it or reinforce it by further
discussing what the student did well or needs to improve?

S.A.1 No. :

S.A.2 Yes. To comment; reinforce and praise

3.4 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.A.1 Yes. “clarifying and expanding”

S.A.2 Yes. “reinforcing”

3.5 Did the feedback mention specific recurrent grammatical errors made by the
student?

S.A.1 No.

S.A.2 No.

3.6 Was the feedback responding to statements, observations or opinions made by
the student in the journal entry?

S.A.1 No.

S.A.2 No.

3.7 Was the feedback clarifying, expanding or reinforcing comments made by the
teacher at the end of the student’s journal entry?

S.A.1 Yes. “clarifying / expanding”

S.A.2 Yes. “reinforcing”

3.8 Was the feedback focused on the fluency of the student’s journal entry?
S.A.1 Yes.
S.A.2 No.

3.9 Did the feedback address the issue of the adequacy of the student’s response?
S.A.1 No.
S.A.2 No.

3.10 Was the content of the entry discussed?
S.A.1 No.
S.A.2 No.

31



3.11 Did the feedback positively reinforce the student’s effort in order to encourage
the student to continue writing the way he/she did in the entry?

S.A.1 Yes.

S.A.2 Yes.

3.12 Did the feedback refer to what the student had written in previous entries?
S.A.1 No.

S.A.2 Yes. “you did very good journals every week.”

3.13 Did the teacher appear to make a concerted effort to provide oral feedback?
S.A.1 Yes. Adequate length.
S.A.2 No. Too brief.

3.14 Did the teacher’s oral comments relate the student’s performance to other
areas or aspects of the overall course?

S.A.1 No.

S.A.2 No.

3.15 Were the teacher’s oral comments focused on encouraging the student’s
fluency/ production of more writing?

S.A.1 Yes.

S.A.2 No.

3.16 Did the teacher’s oral comments reinforce the personal relationship between
the teacher/ reader and the student/ writer?
S.A.1 No.

S.A.2 Yes. “I really enjoyed reading your journals”
4 Feedback on the student’s examination

4.1 Was the feedback related to the feedback made in the student’s journal in order
to explain it or reinforce it by further discussing what the student did well or needs
to improve?

S.A.1 Yes.

S.A.2 Yes.

4.2 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.A.1 Yes. “clarifying”

S.A.2 Yes. “clarifying”

4.3 Did the feedback identify specific recurrent grammatical errors made by the
student?

S.A.1 Yes.

S.A.2 Yes.

4.4 If recurrent grammatical errors were identified, were these systematically
related to the errors identified in the feedback to the student’s journal?

S.A.1 Yes.

S.A.2 Yes.
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4.5 Was the feedback responding to statements, observations or opinions made by
the student in the examination response?

S.A.1 No.

S.A.2 Yes. Improve a lot.

4.6 Was the feedback clarifying, expanding or reinforcing comments made by the
teacher at the end of the student’s examination response?

S.A.1 No.

S.A.2 No.

4.7 Was the feedback focused on the fluency of the student’s examination
response?

S.A.1 No.

S.A.2 Yes. “what about bad leader?”

4.8 Did the feedback address the issue of the adequacy of the student’s examination
response?

S.A.1 No.

S.A.2 No.

4.9 Was the content of the examination response discussed?
S.A.1 No.
S.A.2 No. Just a little “what about bad leader?”

4.10 Did the feedback positively reinforce the student’s effort in order to encourage
the student to continue writing the way he/she did in the examination?

S.A.1 Yes. The mark of 19/30, the ticks for the correct paragraphs.

S.A.2 Yes. The mark of 24/30, the ticks for the correct paragraphs.

4.11 Did the feedback refer to what the student had written in his/her journal?
S.A.1 No.
S.A.2 No.

4.12 Did the teacher provide written feedback at the end of the text?
S.A.1 No.
S.A.2 No.

4.13 Did the teacher’s comments relate the student’s performance to other areas or
aspects of the overall course?

S.A.1 No.

S.A.2 No.

4.14 Were the teacher’s comments focused on encouraging the student’s fluency/
production of more writing?

S.A.1 No.

S.A.2 No.

4.15 Did the teacher’s evaluation of the student’s examination response reinforce
the personal relationship between the teacher/ reader and the student/ writer?
S.A.1 No.
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S.A.2 No.

5 Teacher A’s Overall Feedback Effectiveness

5.1 Was the teacher’s feedback consistent and focused for each individual student
at each stage of the feedback process?

S.A.1 Yes. (Same/ in journal, the end of journal, interview, examination)

S.A.2 Yes. (Same/ in journal, the end of journal, interview, examination)

5.2 Was the teacher’s feedback systematic in the way feedback was given to the
group of students as a whole in terms of stressing fluency, stressing accuracy,
making suggestions about content, building a relationship between the teacher and
the students?

Yes. Teacher always focused on accuracy and fluency.

In the checklist, all of the fifty-two questions were organized to rclate to feedback
which teachers gave to students. The checklist (Conlon; 2008) traces the feedback
cycle from the initial writing of a student in a journal entry and in an interview.
Teacher’s feedback needs to be consistent, and the teacher’s comment inside the
student’s text ought to be supported and expanded at the end of the student’s written
work. In the interview, teachers were observed and taped to see how they gave
students a chance to clarify or reinforce any impressions he or she may have of the

teacher’s evaluation. Consequently, the feedback process should be understood as a

part of wider communication cycle with a two-way movement.

In conclusion, the purpose of this chapter was to provide information on the research
methodology and to explain the general analytical instruments to be used in this study.
The next chapter will focus on the analysis of the data and an interpretation of the data

to answer the research questions.
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Chapter Four

Data Analysis and Findings

This chapter will present, analyze and interpret the data collected from the students
involved in this study. The main data are in the journals, the interviews and the mid-
term examination booklets from 4 teachers; teacher A, B, C, and D. The five students
were chosen at random; both poor and good students were taped in the interviews. In
analyzing students’ writing the researcher used a check-list for fifty-two questions to
know what types of feedback the ABAC practicum teachers use in monitoring

students’ writing and to give students the marks on their tests.

Organization of Chapter 4

Note: See appendix 1 for full transcripts of all feedback given by the four teachers.
The feedback is organized by each Teacher with Teacher A’s feedback to S A1, S A2,
S A3,S A4 and S AS given first. While there was a lot of preliminary analysis of the
data, this 1s included in the Appendix. Such material gives an insight into how the
researcher developed her research and provides evidence of the organic ethnographic

preliminary research stage which was an integral part of the overall research process.

This chapter presents:

e A brief description of data collection process

e Data analysis from the collected journals and summaries of the students’ mid-term
examinations which are based on the sort of teacher feedback, and the symbols are
used on students’ writing in Assumption University.

e Main findings to answer the two research questions.
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4.1 The Process of Data Collection of Basic English at Assumption University
To collect data on four teachers’ feedback, the journals of the Basic students were
randomly checked to examine how the teachers provided written feedback. The
teachers’ oral feedback on the journals was taped of the same students. Finally, the
mid — term examination was looked at in terms of the ways the teachers’ used
feedback.

The exam question the students responded to was:

What makes a good leader?

Who is a good leader in the book of Mumimu?

Who is a bad leader?

- Why?

4.2 Data analysis; Analysis of Teacher A’s feedback for Student A

4.2.1 Feedback written in the student’s text

4.2.1.1 Did the feedback clarify the student’s intended meaning?
S.A.1 Yes.
S.A.2 Yes.
S.A3 Yes.
S.A4 Yes.
S.A5 Yes.

4.2.1.2 Did the feedback fix recurrent grammatical errors?

S.A.1 Yes. Example:- Using Auxiliary verb + verb 1; Student wrote “will fo be, must
to practice”, and teacher used “underline”/ Word Order; student wrote “I
and my friends”, and teacher rewrote “my friends and I’ on it.

S.A.2 Yes. Example; Using linking verb/ Student wrote “you are looks good”.
Teacher used “underline and deleting” on it.

S.A.3 Yes. Example; Using pronoun; Student wrote ““I think Thai people we are
Better.” Teacher used “circle” on it.

S.A.4 Yes. Example; Using past simple. Student wrote “has been study” Teacher
rewrote “studied”

S.A.5 Yes. Example: Using passive voice. Student wrote “arrangement” Teacher
used “ underline” and wrote “arranged” above on it.
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4.2.1.3Was the feedback responding to statements, observations or opinions made

by the student?

S.A.1 No.

S.A.2 No.

S.A.3 Yes. Teacher wrote “Thanks” when student wrote “someone read my journal”

S.A.4 Yes. Teacher wrote “Good! I’'m looking forward to it! When student wrote
“DPll try to do like them to be an honor student”.

S.A.5 No.

4.2.1.4 Was the feedback focused on the fluency of the entry?
S.A.1Yes.
S.A.2 Yes.
S.A3 Yes.
S.A4 Yes.
S.A.5 Yes.

4.2.1.5 Did the teacher appear to make a concerted effort to provide written
feedback in the text?

S.A.1 Yes.

S.A.2 Yes.

S.A3 Yes.

S.A.4 Yes.

S.A.5 Yes.

4.2.2 Feedback comments at the end of the journal entry

4.2.2.1 Was the feedback related to the feedback made in the student’s text in order
to explain it or reinforce it by discussing what the student did well or needs to
improve?

S.A.1 Yes. “Not in the past but in the present life”

S.A2 Yes. “Good job as usual”

S.A.3 Yes. “You wrote fully 2 pages and each one is interesting in it’s our way”
S.A.4 Yes. “It is an interesting one!”

S.A.5 Yes. “Though you said it was difficult for you, your journal proved it wrong”

4.2.2.2 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.A.1 Yes. “expanding”

S.A.2 Yes. “reinforce”

S.A.3 Yes. “reinforce”

S.A.4 No. Just a little for reinforcing

S.A.5 Yes. “reinforce”

4.2.2.3 Did the feedback mention specific recurrent grammatical errors made by the
student?

S.A.1 No.

S.A.2 No.

S.A.3 No.

S.A.4 No.

S.A.5 No.
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4.2.2.4 Was the feedback responding to statements, observations or opinions made

by the student in the entry?

S.A.1 No.

S.A.2 Yes. “Good job as usual / show your talents to the next teacher as well”.

S.A.3 Yes. “Youmade a few grammatical mistakes so it shows you have a good sense
in writing.

S.A.4 Yes. “Good job. It is an interesting one! I’m waiting for your next journal”

S.A.5 Yes. “It is a perfect work, I have to say, Well done!”

4.2.2.5 Was the feedback focused on the fluency of the student’s journal entry?
S.A.1 Yes. “You must give me only the details of what you see!”

S.A.2 No.

S.A.3 No.

S.A.4 No.

S.A.5 No.

4.2.2.6 Did the feedback address the issue of the adequacy of the student’s
response?

S.A.1 Yes. “You didn’t write 2 full pages, so I am sorry but I can’t sign your work”
S.A.2 No.

S.A.3 Yes. “You wrote fully 2 pages”

S.A.4 No.

S.A.5 No.

4.2.2.7 Was the content of the entry discussed?

S.A.1 Yes. “It doesn’t meet my criteria. First, you didn’t answer ‘What do you see’/
you didn’t write “2 FULL PAGES”

S.A.2 No.

S.A.3 Yes. “Each one is interesting in it’s our way”’

S.A .4 No.

S.A.5 No.

4.2.2.8 Did the feedback positively reinforce the student’s effort in order to

encourage the student to continue writing the way he/she did in the entry?

S.A.1 No.

S.A.2 Yes. “Good job as usual/ show your talents to the next teacher as well”

S.A.3 Yes. “That’s good. And you made a few grammatical mistakes so it shows that
you have a good sense in writing.”

S.A.4 Yes. “Good job. It is an interesting one! I’'m waiting for your next journal”

S.A.5 Yes. “ Well done! dear. I wanna see the same good journal it next week, 0.k.?”.

4.2.2.9 Did the feedback refer to what the student had written in previous entries?
S.A.1 No.

S.A.2 Yes. “Good job as usual”

S.A.3 No.

S.A.4 No.

S.A.5 No.
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4.2.2.10 Did the teacher appear to make a concerted effort to provide written
feedback in the comments at the end of the text?

S.A.1 Yes. 6 sentences long.

S.A.2 No. 1 sentence long.

S.A.3 Yes. 9 sentence long.

S.A.4 No. 1 sentence long.

S.A.5 No. 3 sentences long.

4.2.2.11 Did the teacher’s written comments explicitly refer to comments made in
the body of the student’s text?

S.A.1 Yes. Present tense and “focus on present life”

S.A.2 No.

S.A.3 No.

S.A.4 No.

S.A.5 No.

4.2.2.12 Did the teacher’s written comments relate the student’s performance to
other areas or aspects of the overall course?

S.A.1 Yes. “it doesn’t meet my criteria”

S.A.2 No.

S.A.3 Yes. “each one is interesting in it’s our way”

S.A.4 No.

S.A.5 No.

4.2.2.13 Were the teacher’s comments focused on encouraging the student’s
Sfluency/ production of more writing?

S.A.1 Yes.

S.A.2 No.

S.A.3 Yes.

S.A.4 No.

S.A.5 No.

4.2.2.14 Did the teacher’s comments reinforce the personal relationship between
the teacher/ reader and the student/ writer?

S.A.1 Yes. “This is a good journal”

S.A.2 Yes. “Good job as usual / show your talents to the next teacher as well”
S.A.3 Yes. “Thanks for your attention and participating”

S.A.4 Yes. “Good job. It is an interesting one”

S.A.5 Yes. “Well done! dear/ it is a perfect work”

4.2.3 Feedback made orally in the interview

4.2.3.1 Was there a student initiated discussion of the written comments in the
journal?

S.A.1 Yes.

S.A2 Yes.

S.A.3 Yes.

S.A4 Yes.

S.A5 Yes.
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4.2.3.2 If there was a student initiated discussion, what was its specific focus?

S.A.1 Yes. “why the topic is what do you see”/ “just only ‘what do you see’ not my
feelings or not what other things?”

S.A.2 Yes. “On the last comments you said ‘a bit upset’ I don’t understand”

S.A.3 Yes. Student said “why you spent a lot of time for comments in every journal?”

S.A.4 Yes. Student asked “why do you want me to write two full pages”

S.A.5 Yes. Student wanted to know why teacher choose ‘what do you see’ as a topic.

4.2.3.3 Was the feedback related to the feedback made in the student’s text and/or
in the teacher’s written comments in order to explain it or reinforce it by further
discussing what the student did well or needs to improve?

S.A.1 No.

S.A.2 Yes. To comment; reinforce and praise

S.A.3 No.

S.A.4 No.

S.A.5 No.

4.2.3.4 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.A.1 Yes. “clarifying and expanding”

S.A.2 Yes. “reinforcing”

S.A.3 Yes. Clearly “clarifying, expanding and reinforcing”

S.A.4 Yes. A lot “clarifying, expanding and reinforcing.”

S.A.S Yes. Clearly “clarifying, expanding and reinforcing”

4.2.3.5 Did the feedback mention specific recurrent grammatical errors made by the
student?

S.A.1 No.

S.A.2 No.

S.A.3 No.

S.A.4 No.

S.A.5 No.

4.2.3.6 Was the feedback responding to statements, observations or opinions made
by the student in the journal entry?

S.A.1 No.

S.A.2 No.

S.A.3 No.

S.A.4 No.

S.A.5 No.

4.2.3.7 Was the feedback clarifying, expanding or reinforcing comments made by
the teacher at the end of the student’s journal entry?

S.A.1 Yes. “clarifying / expanding”

S.A.2 Yes. “reinforcing”

S.A.3 Yes. “reinforcing”

S.A.4 Yes. “reinforcing”

S.A.5 Yes. “reinforcing”
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4.2.3.8 Was the feedback focused on the fluency of the student’s journal entry?
S.A.1 Yes.

S.A.2 No.
S.A.3 No.
S.A.4 No.
S.A.S Yes.

4.2.3.9 Did the feedback address the issue of the adequacy of the student’s
response?

S.A.1 No.

S.A.2 No.

S.A.3 No.

S.A.4 Yes.

S.A.5 Yes.

4.2.3.10 Was the content of the entry discussed?
S.A.1 No.
S.A.2 No.
S.A.3 No.
S.A.4 No.
S.A.5 No.

4.2.3.11 Did the feedback positively reinforce the student’s effort in order to

encourage the student to continue writing the way he/she did in the entry?
S.A.1 Yes.

S.A2 Yes.
S.A.3 Yes.
S.A4 Yes.
S.A.5 Yes.

4.2.3.12 Did the feedback refer to what the student had written in previous entries?
S.A.1 No.

S.A.2 Yes. “you did very good journals every week.”

S.A.3 No.

S.A.4 No.

S.A.5 No.

4.2.3.13 Did the teacher appear to make a concerted effort to provide oral feedback?
S.A.1 Yes. Adequate length.

S.A.2 No. Too brief.

S.A.3 Yes. Good comparison.

S.A.4 Yes. Good comparison with the clear sample.

S.A.5 Yes. Adequate length with the clear explanations.

4.2.3.14 Did the teacher’s oral comments relate the student’s performance to other
areas or aspects of the overall course?

S.A.1 No.

S.A.2 No.

S.A.3 No.

S.A.4 No.
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S.A.5 No.

4.2.3.15 Were the teacher’s oral comments focused on encouraging the student’s
[fluency/ production of more writing?

S.A.1 Yes.

S.A.2 No.

S.A.3 No.

S.A4 Yes.

S.A.5 Yes.

4.2.3.16 Did the teacher’s oral comments reinforce the personal relationship

between the teacher/ reader and the student/ writer?

S.A.1 No.

S.A.2 Yes. “I really enjoyed reading your journals”

S.A.3 No.

S.A.4 No.

S.A.5 Yes. Student asked “do you read all journals me there in?” Teacher said “Every
single sentence”

4.2.4 Feedback on the student’s examination

4.2.4.1 Was the feedback related to the feedback made in the student’s journal in
order to explain it or reinforce it by further discussing what the student did well or
needs to improve?

S.A.1 Yes.

S.A2 Yes.

S.A3 Yes.

S.A4 Yes.

S.A5 Yes.

4.2.4.2 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.A.1 Yes. “clarifying”

S.A.2 Yes. “clarifying”

S.A3 Yes. “clarifying”

S.A.4 Yes. “clarifying”

S.A.5 Yes. “clarifying”

4.2.4.3 Did the feedback identify specific recurrent grammatical errors made by the
student?

S.A.1 Yes.

S.A2 Yes.

S.A3 Yes.

S. A4 Yes.

S.A.5 Yes.

4.2.4.4 If recurrent grammatical errors were identified, were these systematically
related to the errors identified in the feedback to the student’s journal?

S.A.1 Yes.

S.A2 Yes.
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S.A.3 Yes.
S.A.4 Yes.
S.A.5 Yes.

4.2.4.5 Was the feedback responding to statements, observations or opinions made
by the student in the examination response?

S.A.1 No.

S.A.2 Yes. Improve a lot.

S.A.3 Yes. Improve more.

S.A.4 No. Worse.

S.A.5 Yes.

4.2.4.6 Was the feedback clarifying, expanding or reinforcing comments made by
the teacher at the end of the student’s examination response?

S.A.1 No.

S.A.2 No.

S.A.3 No.

S.A.4 No.

S.A.5 No.

4.2.4.7 Was the feedback focused on the fluency of the student’s examination
response?

S.A.1 No.

S.A.2 Yes. “what about bad leader?”

S.A.3 Yes. “bad leader?”

S.A.4 Yes. “What about bad leader?”

S.A.5 Yes. “Characteristic of good leader”

4.2.4.8 Did the feedback address the issue of the adequacy of the student’s
examination response?

S.A.1 No.

S.A.2 No.

S.A.3 No.

S.A.4 No.

S.A.5 No.

4.2.4.9 Was the content of the examination response discussed?
S.A.1 No.

S.A.2 No. Just a little “what about bad leader?”

S.A.3 No.

S.A.4 No. Just a bit “what about bad leader?”

S.A.5 No.

4.2.4.10 Did the feedback positively reinforce the student’s effort in order to
encourage the student to continue writing the way he/she did in the examination?
S.A.1 Yes. The mark of 19/30, the ticks for the correct paragraphs.

S.A.2 Yes. The mark of 24/30, the ticks for the correct paragraphs.

S.A.3 Yes. The mark of 21/30, a lot of ticks for the correct parts.

S.A .4 Yes. The mark of 16/30, the ticks for the right parts.

S.A.5 Yes. The mark of 23/30, the ticks for the correct parts.
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4.2.4.11 Did the feedback refer to what the student had written in his/her journal?
S.A.1 No.
S.A.2 No.
S.A.3 No.
S.A .4 No.
S.A.5 No.

4.2.4.12 Did the teacher provide written feedback at the end of the text?
S.A.1 No.
S.A.2 No.
S.A.3 No.
S.A.4 No.
S.A.5 No.

4.2.4.13 Did the teacher’s comments relate the student’s performance to other areas
or aspects of the overall course?

S.A.1 No.

S.A.2 No.

S.A.3 No.

S.A.4 No.

S.A.5 No

4.2.4.14 Were the teacher’s comments focused on encouraging the student’s
fluency/ production of more writing?

S.A.1 No.

S.A.2 No.

S.A.3 No.

S.A.4 No.

S.A.5 No.

4.2.4.15 Did the teacher’s evaluation of the student’s examination response
reinforce the personal relationship between the teacher/ reader and the student/
writer?

S.A.1 No.

S.A.2 No.

S.A.3 No.

S.A.4 No.

S.A.5 No.

4.2.5 Teacher A’s Overall Feedback Effectiveness

4.2.5.1 Was the teacher’s feedback consistent and focused for each individual
student at each stage of the feedback process?

S.A.1 Yes. (Same/ in journal, the end of journal, interview, examination)

S.A.2 Yes. (Same/ in journal, the ena of journal, interview, examination)

S.A.3 Yes. (Same / in journal, the end of journal, interview, examination)

S.A.4 Yes. (Same / in journal, the end of journal, interview, examination)

S.A.5 Yes. (Same / in journal, the end of journal, interview, examination)
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4.2.5.2 Was the teacher’s feedback systematic in the way feedback was given to the
group of students as a whole in terms of stressing fluency, stressing accuracy,
making suggestions about content, building a relationship between the teacher and
the students?

Yes. Teacher always focused on accuracy and fluency.

4.3 Analysis of Teacher B’s feedback for Student B

4.3.1 Feedback written in the student’s text

4.3.1.1 Did the feedback clarify the student’s intended meaning?
S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.1.2 Did the feedback fix recurrent grammatical errors?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.1.3Was the feedback responding to statements, observations or opinions made
by the student?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.1.4 Was the feedback focused on the fluency of the entry?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.1.5 Did the teacher appear to make a concerted effort to provide written
feedback in the text?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.
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4.3.2 Feedback comments at the end of the journal entry

4.3.2.1Was the feedback related to the feedback made in the student’s text in order
to explain it or reinforce it by discussing what the student did well or needs to
improve?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.2.2 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.2.3 Did the feedback mention specific recurrent grammatical errors made by the
student?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.2.4 Was the feedback responding to statements, observations or opinions made
by the student in the entry?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.2.5 Was the feedback focused on the fluency of the student’s journal entry?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.2.6Did the feedback address the issue of the adequacy of the student’s response?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.
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4.3.2.7 Was the content of the entry discussed?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.2.8 Did the feedback positively reinforce the student’s effort in order to
encourage the student to continue writing the way he/she did in the entry?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.2.9 Did the feedback refer to what the student had written in previous entries?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.2.10Did the teacher appear to make a concerted effort to provide written
Jfeedback in the comments at the end of the text?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.2.11 Did the teacher’s written comments explicitly refer to comments made in
the body of the student’s text?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.2.12 Did the teacher’s written comments relate the student’s performance to
other areas or aspects of the overall course?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.2.13 Were the teacher’s comments focused on encouraging the student’s
fluency/ production of more writing?

S.B.1 No.

S.B.2 No.
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S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.2.14Did the teacher’s comments reinforce the personal relationship between the
teacher/ reader and the student/ writer?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.3 Feedback made orally in the interview

4.3.3.1 Was there a student initiated discussion of the written comments in the
Journal?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.3.2 If there was a student initiated discussion, what was its specific focus?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.3.3 Was the feedback related to the feedback made in the student’s text and/or
in the teacher’s written comments in order to explain it or reinforce it by further
discussing what the student did well or needs to improve?

S.B.1 Yes. To the text (Explanation briefly)

S.B.2 Yes. To the text (Praise)

S.B.3 No.

S.B.4 No.

S.B.5 Yes. To the text (Explanation in short)

4.3.3.4 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.3.5 Did the feedback mention specific recurrent grammatical errors made by the
student?

S.B.1 No.

S.B.2 No.
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S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.3.6 Was the feedback responding to statements, observations or opinions made
by the student in the journal entry?

S.B.1 No. Student just said “yes, I forgot, thank you”

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No. Student just said “hm, I am worried about grammar, thank you™

4.3.3.7 Was the feedback clarifying, expanding or reinforcing comments made by
the teacher at the end of the student’s journal entry?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.3.8 Was the feedback focused on the fluency of the student’s journal entry?
S.B.1 Yes.

S.B.2 No.

S.B.3 No.

S.B.4 Yes.

S.B.5 Yes.

4.3.3.9 Did the feedback address the issue of the adequacy of the student’s
response?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.3.10 Was the content of the entry discussed?
S.B.1 No. Just a bit.

S.B.2 No. Just a little.

S.B.3 No.

S.B.4 Yes.

S.B.5 No. Just a little.

4.3.3.11 Did the feedback positively reinforce the student’s effort in order to

encourage the student to continue writing the way he/she did in the entry?
S.B.1 No.

S.B.2 Yes. “Good ! Because your journal is getting better and better”
S.B.3 Yes. “That’s good!”
S.B.4 No.

S.B.5 Yes. “You just continue to write anyway. Okay, that’s good”
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4.3.3.12 Did the feedback refer to what the student had written in previous entries?
S.B.1 No.

S.B.2 Yes. “I noticed that you write more than two pages. It is good”

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.3.13 Did the teacher appear to make a concerted effort to provide oral feedback?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.3.14 Did the teacher’s oral comments relate the student’s performance to other
areas or aspects of the overall course?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.3.15 Were the teacher’s oral comments focused on encouraging the student’s
Sfluency/ production of more writing?

S.B.1 Yes.

SB.2 Yes.

S.B.3 Yes.

S.B.4 Yes.

S.B.5 Yes.

4.3.3.16 Did the teacher’s oral comments reinforce the personal relationship
between the teacher/ reader and the student/ writer?

S.B.1 No.

S.B.2 Yes. “Good! Because your journal is getting better and better”

S.B.3 Yes. “That’s good”

S.B.4 No.

S.B.5 Yes. “So you are worried about grammar / you continue to write anyway”

4.3.4 Feedback on the student’s examination

4.3.4.1 Was the feedback related to the feedback made in the student’s journal in
order to explain it or reinforce it by further discussing what the student did well or
needs to improve?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.
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4.3.4.2 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.4.3 Did the feedback identify specific recurrent grammatical errors made by the
student?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.4.4 If recurrent grammatical errors were identified, were these systematically
related to the errors identified in the feedback to the student’s journal?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.4.5 Was the feedback responding to statements, observations or opinions made
by the student in the examination response?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.4.6 Was the feedback clarifying, expanding or reinforcing comments made by
the teacher at the end of the student’s examination response?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.4.7 Was the feedback focused on the fluency of the student’s examination
response?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.
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4.3.4.8 Did the feedback address the issue of the adequacy of the student’s
examination response?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.4.9 Was the content of the examination response discussed?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.4.10 Did the feedback positively reinforce the student’s effort in order to
encourage the student to continue writing the way he/she did in the examination?
S.B.1 No. Except for the mark of 19

S.B.2 No. Except for the mark of 26

S.B.3 No. Except for the mark of 22

S.B.4 No. Except for the mark of 26

S.B.5 No. Except for the mark of 22

4.3.4.11 Did the feedback refer to what the student had written in his/her journal?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.4.12 Did the teacher provide written feedback at the end of the text?
S.B.1 No.
S.B.2 No.
S.B.3 No.
S.B.4 No.
S.B.5 No.

4.3.4.13 Did the teacher’s comments relate the student’s performance to other areas
or aspects of the overall course?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.4.14 Were the teacher’s comments focused on encouraging the student’s
fluency/ production of more writing?

S.B.1 No.

S.B.2 No.

S.B.3 No.
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S.B.4 No.
S.B.5 No.

4.3.4.15 Did the teacher’s evaluation of the student’s examination response
reinforce the personal relationship between the teacher/ reader and the student/
writer?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.5 Teacher B’s Overall Feedback Effectiveness

4.3.5.1 Was the teacher’s feedback consistent and focused for each individual
student at each stage of the feedback process?

S.B.1 No.

S.B.2 No.

S.B.3 No.

S.B.4 No.

S.B.5 No.

4.3.5.2 Was the teacher’s feedback systematic in the way feedback was given to the
group of students as a whole in terms of stressing fluency, stressing accuracy,
making suggestions about content, building a relationship between the teacher and
the students?

No. Teacher did not focus on the stress of the any feedback that made student improve
their writing.

4.4 Analysis of Teacher C’s feedback for Student C

4.4.1 Feedback written in the student’s text

4.4.1.1 Did the feedback clarify the student’s intended meaning?
S.C.1 Yes.

S.C.2 Yes.

S.C.3 Yes.

S.C.4 Yes.

S.C.5 Yes.

4.4.1.2 Did the feedback fix recurrent grammatical errors?

S.C.1 No.

S.C.2 Yes. Teacher used ‘deleting and underlining’ when student wrote ‘a my
beautiful house. Teacher used ‘underline’ on the words ‘vahical’

S.C.3 Yes. Teacher used “underline with the corrected sentence” when student wrote
“You can see a lot of people smoking”

S.C.4 Yes. Teacher wrote “There are a lot of places where we can do many
activities/ thing” when student wrote “on the beach, play kite...... ”

S.C.5 Yes. Teacher used “underline” when student wrote “Everyone have”
Teacher wrote “to+ infinitive verb” when student wrote “had to sat”
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4.4.1.3Was the feedback responding to statements, observations or opinions made

by the student?

S.C.1 Yes. Teacher wrote “Thank you for your promise” when student wrote “I
promise I will be a good student”

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 Yes. Teacher wrote “Good point” when student wrote “what is important thing
that I have to do”

4.4.1.4 Was the feedback focused on the fluency of the entry?
S.C.1 No.
S.C.2 No.
S.C.3 No.
S.C.4 No.
S.C.5 No.

4.4.1.5 Did the teacher appear to make a concerted effort to provide written
feedback in the text?

S.C.1 No.

S.C.2 Yes.

S.C.3 Yes.

S.C.4 Yes.

S.C.5 Yes.

4.4.2 Feedback comments at the end of the journal entry

4.4.2.1Was the feedback related to the feedback made in the student’s text in order
to explain it or reinforce it by discussing what the student did well or needs to
improve?

S.C.1 No.

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.4.2.2 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.C.1 No.

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.4.2.3 Did the feedback mention specific recurrent grammatical errors made by the
student?

S.C.1 No.

S.C.2 No.

S.C.3 No.

S.C.4 No.
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S.C.5 No.

4.4.2.4 Was the feedback responding to statements, observations or opinions made
by the student in the entry?

S.C.1 No.

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.4.2.5 Was the feedback focused on the fluency of the student’s journal entry?
S.C.1 No.
S.C.2 No.
S.C.3 No.
S.C.4 No.
S.C.5 No.

4.4.2.6Did the feedback address the issue of the adequacy of the student’s response?
S.C.1 No.
S.C.2 No.
S.C.3 No.
S.C.4 No.
S.C.5 No.

4.4.2.7 Was the content of the entry discussed?
S.C.1 No.
S.C.2 No.
S.C.3 No.
S.C.4 No.
S.C.5 No.

4.4.2.8 Did the feedback positively reinforce the student’s effort in order to
encourage the student to continue writing the way he/she did in the entry?
S.C.1 No.
S.C.2 No.
S.C.3 No.
S.C.4 No.
S.C.5 No.

4.4.2.9 Did the feedback refer to what the student had written in previous entries?
S.C.1 No.
S.C.2 No.
S.C.3 No.
S.C.4 No.
S.C.5 No.

4.4.2.10 Did the teacher appear to make a concerted effort to provide written
feedback in the comments at the end of the text?

S.C.1 No.

S.C.2 No.
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S.C.3 No.
S.C.4 No.
S.C.5 No.

4.4.2.11 Did the teacher’s written comments explicitly refer to comments made in
the body of the student’s text?

S.C.1 No.

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.4.2.12 Did the teacher’s written comments relate the student’s performance to
other areas or aspects of the overall course?

S.C.1 No.

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.4.2.13 Were the teacher’s comments focused on encouraging the student’s
fluency/ production of more writing?

S.C.1 No.

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.4.2.14 Did the teacher’s comments reinforce the personal relationship between
the teacher/ reader and the student/ writer?

S.C.1 No.

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.2.3 Feedback made orally in the interview

4.4.3.1 Was there a student initiated discussion of the written comments in the
Jjournal?

S.C.1 Yes.

S.C.2 Yes.

S.C.3 Yes.

S.C.4 No.

S.C.5 Yes.

4.4.3.2 If there was a student initiated discussion, what was its specific focus?
S.C.1 Yes. “Grammar use”

S.C.2 Yes “the procedure of writing and the benefits of the written comment”
S.C.3 Yes. “the writing method”
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S.C.4 No.
S.C.5 Yes. “the procedure of writing”

4.4.3.3 Was the feedback related to the feedback made in the student’s text and/or
in the teacher’s written comments in order to explain it or reinforce it by further
discussing what the student did well or needs to improve?

S.C.1 Yes. To text / reinforcing.

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.4.3.4 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.C.1 No.

S.C.2 No.

S.C.3 Yes.

S.C.4 Yes.

S.C.5 Yes.

4.4.3.5 Did the feedback mention specific recurrent grammatical errors made by the
student?

S.C.1 No.

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.4.3.6 Was the feedback responding to statements, observations or opinions made

by the student in the journal entry?

S.C.1 Yes. “I think it is very useful for me. I can develop myself for writing”

S.C.2 Yes. “Your comments show me about your interesting that you give me”

S.C.3 Yes. “It can improve my writing skills on English language.

S.C.4 Yes. “I think your comment is good, and I can improve my English skills...”

S.C.5 Yes. “the first comment that you give me; I have a good handwriting; it makes
me write a good writing for you next time”

4.4.3.7 Was the feedback clarifying, expanding or reinforcing comments made by
the teacher at the end of the student’s journal entry?

S.C.1 No.

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.4.3.8 Was the feedback focused on the fluency of the student’s journal entry?
S.C.1 No.
S.C.2 Yes.
S.C.3 Yes.
S.C.4 Yes.
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S.C.5 Yes.

4.4.3.9 Did the feedback address the issue of the adequacy of the student’s
response?

S.C.1 No.

S.C.2 No.

S.C.3 Yes.

S.C.4 Yes.

S.C.5 Yes.

4.4.3.10 Was the content of the entry discussed?
S.C.1 No.
S.C.2 No.
S.C.3 Yes.
S.C4 Yes.
S.C.5 Yes.

4.4.3.11 Did the feedback positively reinforce the student’s effort in order to
encourage the student to continue writing the way he/she did in the entry?
S.C.1 Yes.

S.C.2 Yes.

S.C.3 No.

S.C.4 Yes.

S.C5 Yes.

4.4.3.12 Did the feedback refer to what the student had written in previous entries?
S.C.1 No.
S.C.2 No.
S.C.3 No.
S.C.4 No.
S.C.5 No.

4.4.3.13 Did the teacher appear to make a concerted effort to provide oral feedback?
S.C.1 No. Too brief.

S.C.2 Yes.

S.C.3 Yes.

S.C4 Yes.

S.C.5 Yes.

4.4.3.14 Did the teacher’s oral comments relate the student’s performance to other
areas or aspects of the overall course?

S.C.1 No.

S.C.2 No.

S.C.3 Yes.

S.C4 Yes.

S.C.5 Yes.

4.4.3.15 Were the teacher’s oral comments focused on encouraging the student’s
[fluency/ production of more writing?
S.C.1 Yes. “But you understand how to improve the title”
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S.C.2 Yes. “That’s great”

S.C.3 Yes. “Do you write two full pages of journal every week?

S.C4 Yes. “Two full pages, two hours enough! Good let me know the procedure”
S.C.5 Yes. “Hmm...Good. Let me know your method”

4.4.3.16 Did the teacher’s oral comments reinforce the personal relationship

between the teacher/ reader and the student/ writer?

S.C.1 Yes. “grammar is the most difficult for you. But you understand how to
_ Improve the title!”

S.C.2 Yes. “That’s great”

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.4.4 Feedback on the student’s examination

4.4.4.1 Was the feedback related to the feedback made in the student’s journal in
order to explain it or reinforce it by further discussing what the student did well or
needs to improve?

S.C.1 Yes.

S.C.2 Yes.

S.C.3 Yes.

S.C.4 No.

S.C.5 Yes.

4.4.4.2 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.C.1 Yes.

S.C.2 Yes.

S.C.3 Yes.

S.C.4 Yes.

S.C.5 Yes.

4.4.4.3 Did the feedback identify specific recurrent grammatical errors made by the
student?

S.C.1 Yes.

S.C.2 Yes.

S.C3 Yes.

S.C.4 No.

S.C5 Yes.

4.4.4.4 If recurrent grammatical errors were identified, were these systematically
related to the errors identified in the feedback to the student’s journal?

S.C.1 Yes.

S.C2 Yes.

S.C3 Yes.

S.C.4 No.

S.C.5 Yes.
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4.4.4.5 Was the feedback responding to statements, observations or opinions made
by the student in the examination response?

S.C.1 Yes. “Thank you very much”

S.C.2 No.

S.C.3 No.

S.C.4 No.

S.C.5 No.

4.4.4.6 Was the feedback clarifying, expanding or reinforcing comments made by
the teacher at the end of the student’s examination response?

S.C.1 Yes. “clarifying, expanding and reinforcing”

S.C.2 Yes. “clarifying, expanding and reinforcing”

S.C.3 Yes. “reinforcing”

S.C.4 Yes. “reinforcing and expanding”

S.C.5 Yes. “expanding and reinforcing”

4.4.4.7 Was the feedback focused on the fluency of the student’s examination
response?
S.C.1 Yes.
S.C.2 Yes.
S.C.3 Yes.
S.C.4 Yes.
S.C.5 Yes.

4.4.4.8 Did the feedback address the issue of the adequacy of the student’s
examination response?

S.C.1 Yes. “Paragraph = Good”

S.C.2 Yes. “Very long paragraph. Divide it.

S.C.3 No.

S.C.4 No.

S.C.5 Yes. “O.K= Paragraph writing”’

4.4.4.9 Was the content of the examination response discussed?

S.C.1 Yes. “Mind mapping = very good; Outlining = very good; Examples = good”
S.C.2 Yes. “Examples from book of Mumimu and real life”

S.C.3 Yes. “you can write it very well and give concrete examples”

S.C.4 Yes. “Is there any disadvantage for a good leader / advantage for bad leader?”
S.C.5 Yes. “Where are your leaders in the real world?”’

4.4.4.10 Did the feedback positively reinforce the student’s effort in order to
encourage the student to continue writing the way he/she did in the examination?
S.C.1 Yes. “Well done! Second prize*/ you’ve got the second highest score”

S.C.2 No.

S.C.3 Yes. “Excellent job / First prize”

S.C.4 Yes. “Good. You follow the instruction; note taking, outlining and writing”
S.C.5 Yes. “O.K= Paragraph writing”

4.4.4.11 Did the feedback refer to what the student had written in his/her journal?
S.C.1 No.
S.C.2 No.
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S.C.3 No.
S.C.4 No.
S.C.5 No.

4.4.4.12 Did the teacher provide written feedback at the end of the text?
S.C.1 Yes.
S.C.2 Yes.
S.C.3 Yes.
S.C4 Yes.
S.C.5 Yes.

4.4.4.13 Did the teacher’s comments relate the student’s performance to other areas
or aspects of the overall course?

S.C.1 Yes.

S.C.2 No.

S.C.3 Yes.

S.C.4 Yes.

S.C.5 Yes.

4.4.4.14 Were the teacher’s comments focused on encouraging the student’s
fluency/ production of more writing?

S.C.1 Yes.

S.C2 Yes.

S.C.3 Yes.

S.C.4 Yes.

S.C.5 Yes.

4.4.4.15 Did the teacher’s evaluation of the student’s examination response
reinforce the personal relationship between the teacher/ reader and the student/
writer?

S.C.1 Yes. “Well done! Congratulations”

S.C.2 No.

S.C.3 Yes. “Excellent job / First prize”

S.C.4 Yes. “Good. You follow the instruction. Not taking, outlining and writing”
S.C.5 Yes. “O.K= Paragraph writing”

4.4.5 Teacher C’s Overall Feedback Effectiveness

4.4.5.1 Was the teacher’s feedback consistent and focused for each individual
student at each stage of the feedback process?

S.C.1 No. Different in journal.

S.C.2 Yes. At the same way

S.C.3 Yes. At the same way.

S.C.4 No. especially in the side of accuracy on examination.

S.C.5 Yes. At the same way.
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4.4.5.2 Was the teacher’s feedback systematic in the way feedback was given to the
group of students as a whole in tern:s of stressing fluency, stressing accuracy,
making suggestions about content, building a relationship between the teacher and
the students?

Yes. Teacher always fixed on fluency and accuracy. Mainly on fluency.

4.5 Analysis of Teacher D’s feedback for Student D

4.5.1 Feedback written in the student’s text

4.5.1.1 Did the feedback clarify the student’s intended meaning?
S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 Yes.

4.5.1.2 Did the feedback fix recurrent grammatical errors?

S.D.1 No. '

S.D.2 No

S.D.3 No.

S.D.4 No.

S.D.5 Yes. Example: Using preposition; student wrote “At beside of me” Teacher
used “deleting” on some words.

4.5.1.3Was the feedback responding to statements, observations or opinions made

by the student?

S.D.1 Yes. Teacher used “underline with writing ‘really?’” when student wrote “we
really enjoyed this game”

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.1.4 Was the feedback focused on the fluency of the entry?
S.D.1 No.
S.D.2 No.
S.D.3 No.
S.D.4 No.
S.D.5 No.

4.5.1.5 Did the teacher appear to make a concerted effort to provide written
feedback in the text?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 Yes.
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4.5.2 Feedback comments at the erd of the journal entry

4.5.2.1Was the feedback related to the feedback made in the student’s text in order

to explain it or reinforce it by discussing what the student did well or needs to

improve?

S.D.1 Yes. “your journal seems to be a narrative”

S.D.2 Yes. “I get your point but you should have written what you see first..”

S.D.3 Yes. “Your journal seems to be a narrative. However, I marked some sentences
that was ok. So next time please write what you see”

S.D.4 Yes. “Your journal at the first half of the first page is ok

S.D.5 Yes. “I'sita M.....I see officers. They put.....”

4.5.2.2 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.D.1 Yes. “clarifying”

S.D.2 Yes. “clarifying”

S.D.3 Yes. “clarifying and reinforcirig”

S.D.4 Yes. “clarifying and reinforcing”

S.D.5 Yes. “clarifying and expanding”

4.5.2.3 Did the feedback mention specific recurrent grammatical errors made by the
student?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 Yes.

4.5.2.4 Was the feedback responding to statements, observations or opinions made
by the student in the entry?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.2.5 Was the feedback focused on the fluency of the student’s journal entry?
S.D.1 No.

S.D.2 Yes.

S.D.3 Yes.

S.D.4 Yes.

S.D.5 No.

4.5.2.6 Did the feedback address the issue of the adequacy of the student’s
response?
S.D.1 No.
S.D.2 No.
S.D.3 No.
S.D.4 No.
S.D.5 No.
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4.5.2.7 Was the content of the entry discussed?

S.D.1 Yes. “your journal seems to be a narrative”

S.D.2 Yes. “you should have written what you see first...”
S.D.3 Yes. “your journal seems to be a narrative”

S.D.4 Yes. “the rest seems to be a narrative. So please write what you see..”
S.D.5 No.

4.5.2.8 Did the feedback positively reinforce the student’s effort in order to
encourage the student to continue writing the way he/she did in the entry?
S.D.1 Yes. (statement) “I am happy to hear that you enjoy playing this game”
S.D.2 No.

S.D.3 Yes. (statement) “I’m glad to hear that this game is advantage for you”
S.D.4 Yes. “your journal at the first half of the first page is ok.”

S.D.5 No.

4.5.2.9 Did the feedback refer to what the student had written in previous entries?
S.D.1 No.
S.D.2 No.
S.D.3 No.
S.D.4 No.
S.D.5 No.

4.5.2.10 Did the teacher appear to make a concerted effort to provide written
Sfeedback in the comments at the end of the text?

S.D.1 Yes. 6 sentences long.

S.D.2 No. 1 sentence long.

S.D.3 Yes. 12 sentences long.

S.D.4 No. 3 sentences long.

S.D.5 Yes. 7 sentences long.

4.5.2.11 Did the teacher’s written comments explicitly refer to comments made in
the body of the student’s text?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 Yes. Using a full stop “you see! Not putting a comma, it must be a full stop”

4.5.2.12 Did the teacher’s written comments relate the student’s performance to
other areas or aspects of the overall course?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.2.13 Were the teacher’s comments focused on encouraging the student’s
[fluency/ production of more writing?

S.D.1 Yes. “However, I got useful information from it”

S.D.2 Yes. “Actually I get your point”
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S.D.3 Yes. “I marked some sentences that was ok.”
S.D.4 Yes. “your journal at the first half of the first page is ok”
S.D.5 No.

4.5.2.14 Did the teacher’s comments reinforce the personal relationship between
the teacher/ reader and the student/ writer?

S.D.1 Yes. “It doesn’t work, it’s ok. We just try”’ Have a nice weekend!”

S.D.2 Yes. “Have a nice weekend”

S.D.3 Yes. “I mean don’t worry if you do sth wrong when you play game”

S.D.4 Yes. “Have anice weekend”

S.D.5 Yes. “If you have any question, please ask me 1n class. Good luck”

4.5.3 Feedback made orally in the interview

4.5.3.1 Was there a student initiated discussion of the written comments in the
journal?

S.D.1 Yes.

S.D.2 Yes.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.3.2 If there was a student initiated discussion, what was its specific focus?
S.D.1 Yes. “The procedure of writing”

S.D.2 Yes. “improving in writing grammar’

S.D.3 No.

S.D.4 No.

S.D.S No.

4.5.3.3 Was the feedback related to the feedback made in the student’s text and/or
in the teacher’s written comments in order to explain it or reinforce it by further
discussing what the student did well or needs to improve?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.3.4 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.D.1 Yes. “reinforcing”

S.D.2 No.

S.D.3 Yes. “clarifying”

S.D.4 No. A little bit.

S.D.5 No. Just a little.

4.5.3.5 Did the feedback mention specific recurrent grammatical errors made by the
student?

S.D.1 No.

S.D.2 No.
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S.D.3 No.
S.D.4 No.
S.D.5 No.

4.5.3.6 Was the feedback responding to statements, observations or opinions made
by the student in the journal entry?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.3.7 Was the feedback clarifying, expanding or reinforcing comments made by
the teacher at the end of the student’s journal entry?

S.D.1 No.

S.D.2 No

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.3.8 Was the feedback focused on the fluency of the student’s journal entry?
S.D.1 Yes.

S.D.2 Yes.

S.D.3 No.

S.D.4 Yes.

S.D.5 No.

4.5.3.9 Did the feedback address the issue of the adequacy of the student’s
response?

S.D.1 No.

S.D.2 Yes. “two full pages is a lot of pages, but now it is a few”

S.D.3 Yes. “I feel good, but in the past two pages is difficult for me”

S.D.4 Yes. “I think two pages is too much if you said the first week..”

S.D.5 No.

4.5.3.10 Was the content of the entry discussed?
S.D.1 No.
S.D.2 No.
S.D.3 No.
S.D.4 No.
S.D.5 No.

4.5.3.11 Did the feedback positively reinforce the student’s effort in order to
encourage the student to continue writing the way he/she did in the entry?
S.D.1 Yes. “I think your grammar is quite good”

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.
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4.5.3.12 Did the feedback refer to what the student had written in previous entries?
S.D.1 No.

S.D.2 Yes. “What do you think about journal so far?”

S.D.3 Yes. “I feel good, but in the past... two pages is difficult for me”

S.D.4 Yes. “two pages is too much if you said the first week”

S.D.5 Yes. “I can review another subject / I can improve my grammar”

4.5.3.13 Did the teacher appear to make a concerted effort to provide oral feedback?
S.D.1 No. Too brief in the explanation.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.3.14 Did the teacher’s oral comments relate the student’s performance to other
areas or aspects of the overall course?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.3.15 Were the teacher’s oral comments focused on encouraging the student’s
fluency/ production of more writing?

S.D.1 Yes.

S.D.2 Yes.

S.D.3 No.

S.D.4 Yes.

S.D.5 No.

4.5.3.16 Did the teacher’s oral comments reinforce the personal relationship
between the teacher/ reader and the student/ writer?

S.D.1 Yes “I think your grammar is quite good. You don’t have any problem about it”
S.D.2 No.

S.D.3 Yes. “I feel good”

S.D.4 No.

S.D.5 No.

4.5.4 Feedback on the student’s examination

4.5.4.1 Was the feedback related to the feedback made in the student’s journal in
order to explain it or reinforce it by further discussing what the student did well or
needs to improve?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.
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4.5.4.2 Did the feedback attempt to further clarify, expand or reinforce the student’s
intended meaning?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.4.3 Did the feedback identify specific recurrent grammatical errors made by the
student?

S.D.1 Yes.

S.D.2 Yes.

S.D.3 Yes.

S.D.4 Yes.

S.D.5 Yes.

4.5.4.4 If recurrent grammatical errors were identified, were these systematically
related to the errors identified in the feedback to the student’s journal?

S.D.1 Yes.

S.D.2 Yes.

S.D.3 Yes.

S.D.4 Yes.

S.D.5 Yes.

4.5.4.5 Was the feedback responding to statements, observations or opinions made
by the student in the examination response?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.4.6 Was the feedback clarifying, expanding or reinforcing comments made by
the teacher at the end of the student’s examination response?

S.D.1 Yes. “Clarifying and expanding”

S.D.2 Yes. “Clarifying”

S.D.3 Yes. “Clarifying”

S.D.4 Yes. “Clarifying”

S.D.5 Yes. “Clarifying”

4.5.4.7 Was the feedback focused on the fluency of the student’s examination
response?
S.D.1 No.
S.D.2 No.
S.D.3 No.
S.D.4 No.
S.D.5 No.
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4.5.4.8 Did the feedback address the issue of the adequacy of the student’s
examination response?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.4.9 Was the content of the examination response discussed?
S.D.1 No.
S.D.2 No.
S.D.3 No.
S.D.4 No.
S.D.5 No.

4.5.4.10 Did the feedback positively reinforce the student’s effort in order to
encourage the student to continue writing the way he/she did in the examination?
S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.4.11 Did the feedback refer to what the student had written in his/her journal?
S.D.1 No.
S.D.2 No.
S.D.3 No.
S.D.4 No.
S.D.5 No.

4.5.4.12 Did the teacher provide written feedback at the end of the text?
S.D.1 Yes. “Be careful about — Singular / Plural N.”

S.D.2 Yes. “Be careful about — wrong spelling”

S.D.3 Yes. “Be careful about — wrong spelling”

S.D.4 Yes. “Another + Singular Noun”

S.D.5 Yes. “Be careful about — wrong spelling; Singular /Plural Pronouns”

4.5.4.13 Did the teacher’s comments relate the student’s performance to other areas
or aspects of the overall course?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.4.14 Were the teacher’s comments focused on encouraging the student’s
[fluency/ production of more writing?

S.D.1 No.

S.D.2 No.

S.D.3 No.
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S.D.4 No.
S.D.5 No.

4.5.4.15 Did the teacher’s evaluation of the student’s examination response
reinforce the personal relationship between the teacher/ reader and the student/
writer?

S.D.1 No.

S.D.2 No.

S.D.3 No.

S.D.4 No.

S.D.5 No.

4.5.5 Teacher D’s Overall Feedback Effectiveness

4.5.5.1 Was the teacher’s feedback consistent and focused for each individual
student at each stage of the feedback process?

S.D.1 No. Especially in the examination.

S.D.2 Yes. (little given)

S.D.3 No. Different in the examination.

S.D.4 No. Different in the examination.

S.D.5 No. Different in the examination.

4.5.5.2 Was the teacher’s feedback systematic in the way feedback was given to the
group of students as a whole in terms of stressing fluency, stressing accuracy,
making suggestions about content, building a relationship between the teacher and
the students?

Yes. Teacher mostly focused on accuracy.

4.6 Discussion of the four teachers’ feedback; how many times a student teacher
have a “Yes” response to a question from the fifty-two questions.

4.6.1 TABLE of a “Yes” response with the percentage of each teacher

Teacher A Teacher B Teacher C Teacher D
Student 1 27 3 23 19
Student 2 25 5 21 16
Student 3 28 3 25 16
Student 4 23 3 21 15
Student 5 26 5 28 14
Average 51.6 7.6 47.2 32
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4.6.2 TABLE of average scores of the 5 students of each teacher in the mid —

term examination (30 score)

Teacher A Teacher B Teacher C Teacher D
Student 1’°s score 19 19 26 25
Student 2’s score 24 26 20 25
Student 3’s score 21 22 27 25
Student 4’s score 16 26 23 25
Student 5’s score 23 22 22 26
Average 20.6 23 23.6 25.2

Analysis from the Table

1. What types of feedback are used in teaching and evaluating writing in the
Practicum course at Assumption University?

From the table, it was clear that teacher A and teacher C made a lot of useful feedback
(51.6% and 47.2%) to the students to improve their writing. All of the feedback on
journal, interview and mid-term examination that the two teachers made were clear
and effective to the students in both accuracy and fluency. However, it can be seen
that when both of the teachers gave the students a chance to clarify the teachers’
evaluation by asking questions, all of the students always focused on the fluency and
the adequacy more than the accuracy. First, in teacher A’s class, students did not
wonder about the grammar feedback or the comments that teacher A made on the
journals; instead, the students turned to pay attention to the content (the appropriate
method of evaluating description writing) and the length (two pages) instead. For
instance, “I want to know why you want me to write two full pages”, “I want to know
do you read my entire journals?” “I don’t understand the last comment that you said
“a bit upset” at the end of the journal”etc. This implied that the students understood

the corrections of grammar from teacher A’s written feedback. Teacher A’s data
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indicates that students in class A were quite weak in grammar because the feedback
fixed recurrent grammatical errors. Teacher A always gave a lot of corrections on the
journals to expound about the grammatical mistakes. It was clear for students to
understand teacher feedback on their journals because from the oral feedback teacher
A’s comments motivated and encouraged students to write two full pages and to focus
on description writing. The result of the examination showed that teacher feedback on
grammar reduced the number or errors. This suggests that students could improve the
mistakes that always took place on paper. Importantly, most of the students could
write better with two full pages and in one hour and twenty minutes. The effects of
giving useful and effective feedback helped students improve their writing and have
less correction from teacher A. Clearly, teacher A’s giving consistent feedback

motivated and encouraged the students to try to write better in the exam.

Likewise, teacher C gave useful and positive written feedback to the students. In their
journal, there were several corrections of wrong spelling and grammatical mistakes.
This indicated that students still made grammar errors; therefore, teacher C would
emphasize this by reinforcing and giving clear feedback to help students understand
correctly. However, teacher C gave students the opportunity to clarify her comments
and asked what they wondered. What teacher found was that her comments were very
useful for students to improve their grammar writing. Thus, teacher focused on the
fluency (the procedure of writing) more than the accuracy (grammar). This showed
that the feedback teacher C gave was clear and helpful to the students. However, the
result of the exam appeared to suggest that students could improve the grammatical
mistakes. This 1s based on the score 23.6/30 on average which was a high score. Of
course, feedback that teacher added in the journal helped students understand

grammar. There were some grammar corrections on the exam booklet, and at the end
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of the exam teacher C focused on giving the score as well as on the correction of
some grammatical mistakes and the making of written comments such as “good
samples, excellent job.” This indicated that students could improve grammar from the
journals with teacher feedback. Mostly, teacher C emphasized the fluency by

reinforcement and praise.

On the other hand, Teacher B only gave oral feedback; just 7.6 percent to check their
grammar understanding. Teacher B’s method was that she would explain to students
in the text and ask students about some grammar that students had made mistakes in.
However, teacher B did not try to give more feedback to explain grammar to students
clearly; she just gave short suggestions to the students orally. There was no teacher
feedback after the journal. Mostly, what teacher B fixed in the text was the accuracy
to explain about the text. From the data, teacher B gave less feedback (7.6%). The
average score was 23 /30. Although teacher B gave less feedback, especially verbal
feedback, in the mid-term examination booklet students in class B achieved the good
score (23/30) on an average. This was surprising as teacher B ignored giving the
positive and efficient feedback to the students. Possibly, when teacher B did not use
the feedback that supported students, teacher B might not be strict with giving the
score to the students as the criteria because it was hardly seen that feedback supported

students at all.

Feedback that teacher D gave to students on all the written work was mostly on
accuracy more than fluency. However, feedback that teacher made was just 32%.
However, the result of the exam showed that students in class D got the highest
25.2/30 average of the 4 teachers. This indicated that feedback which teacher D

provided was useful and efficient in helping students to improve their writing skills.
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However, although teacher D would make less feedback, students could write well as
indicated by their score. This showed that teacher’s feedback was beneficial to the
students. It is possible that teacher D was not so effective as an evaluator in the mid-

term examination.

2. How can the use of feedback be improved in the MA-Practicum at
Assumption University?

From the analysis of the 52 areas of feedback above, teacher A could use both the
verbal feedback and written feedback very well to clarify teachers’ evaluation. In
journal, teacher A wrote a lot of feedback to motivate or encourage the students to
practice grammar writing. Then, at the end of the journal teacher A wrote short or
long comments to the students to explain about what students did again; the short or
long comment depended on each student’s grammar writing. In the interview, teacher
A reinforced the students’ effort; (giving many clear samples in the way of
description writing) to expound about what each student wondered. In the
examination, teacher A mostly checked the grammar carefully by underlining,
deleting, and circling the mistakes and rewriting the correct word; in giving the score
teacher A did not still make it clear because teacher did not write the criteria on which

the score was based.

Teacher B did not give much useful feedback to improve the students’ writing
because there was less teacher feedback that teacher B did.(no comment,
encouragement, reinforcement). Supposing, if students in class B were good at
grammar use or in describing the content required by the examination question,
teacher should have reinforced and encouraged the students to continue doing it.

When journals were without extensive corrections, students could not develop their
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writing skills. In the interview, teacher B asked about what the student wrote wrong in
the context of the journal. However, the method that teacher B used did not clarify,
expand or reinforce the writing. That is, teacher B did not try to know or understand
the mistakes in the students’ writing. Then, in the exam, there was no teacher
feedback except for the score and using the symbols to rewrite the mistake etc. Giving

feedback like this could not help students to make progress in writing.

The feedback that teacher C gave to the students was similar to teacher A’s. That is, in
their journal teacher C was careful in checking. However, teacher C did not give
comments after checking. In the interview, teacher C paid aitention to the process of
writing the journal because most students hardly had any grammar problems. In the
examination, teacher C checked the wrong spelling and some grammatical mistakes.
Importantly, after checking, teacher C wrote the short comment to give each student
the score. (First prize, good paragraphs, excellent job) Teacher C’s written feedback

would help students know which part he/she had to improve.

Finally, teacher D gave different feedback on each journal; however, the feedback that
she gave was to suggest the way of description in short at the end of the journal. In the
text of one journal, mistakes were corrected carefully while in another one mistakes
were underlined in just one sentence from two pages. The other three journals were
not checked for mistakes at all. In the interview, teacher D asked a general question to
know the development of writing since the first journal; for instance, “Do you think
that grammar can improve writing so far?” etc. Later, in the examination booklet,
teacher D’s feedback was to give the sign; the circle or the mistake on the wrong

grammar. That is, students had to find the answers by themselves.
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THE ASSUMPTION UNIVERSITY LIBRARY

Feedback that ABAC practice teachers used was a variety of verbal feedback and
written feedback. But there seems to be no pattern of consistency used by the teachers
as a group. In checking teachers should design the feedback that was suitable for what
teachers want to measure as the criteria first. More importantly, teachers must be
consistent, careful in giving useful and helpful feedback on the text; especially
grammar and the content. In giving feedback, ABAC practice teachers have to think
of a two- way process in giving and getting the feedback. Importantly, teachers have
to follow up on the feedback given in one piece of work in the course. This helps the

- students understand and apply it to the various pieces of the learning experience
together. For example, the teacher’s comment inside the student’s text should be
supported and even expanded clearly at the end of journal; however, all four teachers
must think of the feedback that is timely, actionable meaningful and attainable for the
students. In their interviews, the four teachers ought to continue interviewing to give
students a chance to clarify or reinforce any impressions he or she may have of the
teacher’s evaluation. However, feedback should be carried out consistently to help the
students improve their grammar writing more quickly; especially teacher A and C
were rather complete in giving feedback. That is, feedback that they made showed
that teachers cared about the student’s writing. What both of them have to improve is
to follow up the written work with more feedback in order to know students’
problems and interests in improving their writing. Teachers B and D have to use
helpful feedback to explain about the mistakes easily and clearly; otherwise, both of

them could not measure students’ grammar ability.
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4.7 Overall Discussion of Each Teacher’s Feedback

Teacher A

When teacher A checked all of the students’ writing journals, teacher A would use
several symbols to correct the wrong sentences such as rewriting, circling,
underlining, the question mark, and writing the comments after checking to make
suggestions to students. For instance, when student 1 did not write two full pages,
teacher A wrote the question mark. After that, she encouraged the student and
explained about the description. However, teacher A did not sign her name on his
work. This indicated that teacher A was strict to make student 1 practice expanding
the journal. Feedback that teacher A explained was clear and helpful for students to
understand, and it gave positive reinforcement; for example, in description writing
some students wondered how they should write, and teacher A would explain about it
in detail. Teacher A used the samples to make student imagine.

(See journal 1 in the Appendix)

“This is a good journal * but it’s good in it’s own way. It doesn’t meet my criteria
*First, you didn’t answer ‘what do you see’ I know you got confused. You must give
me only the details of what you see! Not in the past, but in the present life, ‘what do
you see now’ it can be a room, badminton court, person, car, everything ok?
*Second, you didn’t write “2 Full Pages” so I’'m sorry but I can’t sign your journal
this week”.

This showed that teacher A expounded about it clearly and was strict in the rule to
make the student try to write two full pages. In all five journals, teacher A followed
the same method to motivate students. In checking, teacher A would fix and
emphasize grammar in their writing, not the content. Even a little wrong point of
grammar, teacher A did not ignore it. This indicated that teacher A was careful in

checking; especially when she finished checking, she would write the extensive
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comments. This depended on each person’s mistakes. Teacher A used both written
feedback and verbal feedback to make students clear. Moreover, in verbal feedback
each student did not ask teacher A about teacher feedback on the grammatical
mistakes; they paid attention to the content, for instance, about why teacher wanted
them to write two full pages etc. This showed that students had no problem about
written comments; they understood what teacher A corrected. In the examination,
teacher A gave clear feedback to students; that is, when students wrote the wrong
sentences, teacher A would rewrite it or delete it clearly. Teacher A tried to check it in
detail. For some vague sentences, teacﬁer A would give the symbol that students
should revise and improve it again. Feedback that teacher A gave was quite complete,
though she did not separate it such as into the outline, the paragraph etc. However,
students could revise and improve their writing from teacher feedback. Feedback that
teacher A gave could help students develop grammar, and it was easy and clear to

understand.

Teacher B

Feedback that teacher B gave to students was not clear and helpful for students to
improve their grammar. When teacher B checked students’ journals, teacher B did not
give any sign or written comments to indicate the wrong spelling and grammatical
mistakes. For example, in student 1’s journal when student 1 wrote in Thai because he
did not know the vocabulary, teacher B did not make any symbol on it. Consequently,
he would not try to write it again or to find the word; although he could not write
appropriately and not describe for two full pages, teacher B did not comment or pay
attention to his journal. In addition, when other students did not write two full pages;
some used double space, some used only capital letters, teacher B did not write any

comments on it. This was the feedback that could not help students revise and

78



improve. What happened was that students did not understand using tense and were
not focused on grammar from verbal feedback because teacher B did not give any
explicit feedback on the accuracy of their writing. In mid — term examination, teacher
B gave the same small amount of correction; that is to say, teacher B just wrote the
score on the examination booklet without any comment or explanations. This was
negative feedback because students could not know how to improve their grammar, or
which standard teacher B used to give marks. This feedback failed because students
could not make progress. Teacher B did not emphasize checking both grammar and
the content. The students would assume the teacher did not care and so the students

may see no reason to care either.

Teacher C

When teacher C checked all of the journals, teacher C would use the circle, the
question mark, the underline and write the short comment; agree and disagree (yes,
no)in the context. For example, when student 4’s sentences were rather redundant,
teacher C rewrote them to make them brief. This was the guideline to make student
practice writing. However, every journal that teacher C checked had teacher feedback
in the point that student mainly wrote wrong. It was not checked in detail; one of the
five students did not describe for two full pages, and there were several paragraphs in
his journal. However, teacher C did not give any feedback to let student 4 improve the
method of description writing. Above all, students followed the criteria. Therefore,
teacher should have been strict in reading the journal; if any student did not write two
full pages, teacher should not sign his / her work. However, most students said in their
interviews they got benefits from teacher feedback; grammar and ideas to improve
their writing. In the examination booklet, teacher C divided the comments to reflect

the students’ writing step by step to tell students which part was good; however,
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teacher C did not check grammar carefully. However, she gave many comments after
checking about the outline, how well the job was done by the student and explaining
about the grammar. However, students could improve and expand the text in the
exam, and importantly most students could use grammar better. Feedback that teacher
C gave was rather successful for students. That is, students could apply it in their

mid—term examination.

Teacher D

In the journals, teacher D did not correct the same way for each student; that is, in
journal 1 teacher D just underlined one sentence and wrote the short comment, and
then in journal 2 and journal 3 there was no teacher feedback on the grammatical
mistakes. Still, she wrote the short comment; for instance, “you have to write what
you see first” to explain the way of description writing. Later, in journal 4 she just
used the tick in the right sentences; nevertheless, this method was not clear to
understand because student 4 could not know clearly which part she had to improve.
On the other hand, journal 5 was corrected carefully with deleting and rewriting of the
mistakes. Moreover, teacher D inserted some words in sentences to make them more
correct. Importantly, teacher D wrote comments to suggest to students how to use the
method of description writing. Teacher D’s feedback was different for each student,
but there was just student 5 who could revise or improve on the mistakes. In the
examination booklet, every paper teacher D would explain about grammar; she picked
a few mistakes to explain briefly. Nevertheless, in the context teacher D used the
circle or the square to check the mistakes; still, teacher D did not delete, insert, or
rewrite it. Teacher D’s method was to let students find the answer by themselves.
Certainly, in the wrong spelling, students could check it in the dictionary, but they

probably wanted to solve the grammatical mistakes that they did not know from
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teacher D also. When teacher D gave feedback like this, students could not know how

to improve because they did not know the causes of their problems.

4.8 Conclusion of Discussion of Overall Feedback

The courses were taught with a fluency-first approach. Such an approach impacted the
degree to which explicit grammatical feedback was given as such feedback is more
appropriate in an accuracy-first approach. Having said this, it is still clear that two of
four teachers did address grammatical accuracy issues in their feedback. The
examination results of the students of these two teachers were not significantly
different to the results for the other two groups of the students who received more

explicit and extensive grammatical feedback.

The similarity of the results may be because grammatical feedback takes time to
produce results more than the seven week over which the four teachers’ feedback was
studied. It is also possible that students who received both accuracy and fluency
feedback needed more time to integrate the more extensive feedback they received as
compared to the more simple feedback the students of the other two teachers received.
The most important findings of this research was that teachers with little experience
or guidance on giving feedback seemed to provide feedback as a group in different
ways that were more indicative of personal decisions that each teacher made than of
the aims of the Basic English course that they taught. As students may have discussed
their work with students in other sections, this inconsistency may have undermined
the effectiveness of the course which tried to focus on getting students to write more

and focus on particular thinking skills, related to their real world and experience.
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Chapter Five
Conclusion

This chapter summarizes the findings of the study. It also discusses the limitations of

the study and makes several recommendations for further research.

Restatement of Research Questions of the Study
5.1 Research Questions
1. What types of feedback are used in teaching and evaluating writing in the
Practicum course at Assumption University?

2. How can the use of feedback be improved in the MA-Practicum

Assumption University?

5.2 Summary of the Main Findings of the Study

5.2.1 What types of feedback are used in teaching and evaluating writing at
Assumption University in Basic English course?

Among the 4 teachers, different feedback systems were used; students do not seem to

have received explicit direction. This variety is indicated by the facts that:

m In checking on the mid-term examination, teacher A just gave the feedback in
detail on the accuracy; in contrast, teacher A did not criticize or explain about the
text in terms of the fluency and the adequacy of students’ paragraph ( good or
bad / necessary to improve or not and etc.)

m In the interview, teacher B did not clarify the grammatical mistakes that students
made.

m In teacher C’s checking of the journals, when student 1 wrote many paragraphs,

teacher C did not give any comment to make him reorganize his text.
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m In teacher D’s checking of the mid-term examination, teacher D would make the

signs (the square and the circle) to let students find the answers by themselves.

Within each teacher’s feedback, there seems to be inconsistencies:

m Teacher B did not give any feedback to let students improve their writing; except
for the score.

m Teacher C did not fix the grammatical mistakes in detail in the journals.

m Teacher D’s checking the journal was inconsistent; one was checked in detail, one

had no teacher feedback on the wrong grammar.

In fact, some teachers, such as, teacher B did not provide much focused feedback at
all. While the result of the students’ mid-term examination indicated no immediate
harm from this, it could be expected that such a lack of guided and focused feedback

will have longer negative backwash on the students.

As long as a teacher uses a principled and consistent method of feedback, the problem
seems to be linked in the short term. No teacher actually focused clearly and in detail
on any feedback designed to elicit more language product from the students or on
what seems to be a feedback method which is designed to engage his/ her students in

writing more effectively in a fluency-first approach.

5.2.2 How can the use of feedback be improved at Assumption University?

Timely

m This study only looked at half a semester, as the focus was on 4 teachers who only
taught a half of semester. The researcher only looked at the tendency or overall
emphasis- not - fluency and accuracy could work together.

m ]t only looked at Practicum teachers who were inexperienced.
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m It only looked at a fluency-first based course.

None of the 4 teachers gave perfect feedback to students; and this may be because of
the reasons above. Still, the feedback that ABAC practice teacher use should depend
on time spent in formal feedback (written commentary) and informal (verbal
feedback) to check grammar. That is, when feedback is timely, students can use it for

subsequent learning.

Grammar feedback on writing should pay more attention to what teachers have to
improve, such as to clarify teacher feedback on the grammatical mistakes. Teachers
should have a systematic method for correction of students’ writing. As a result,
teachers need to train and emphasize about consistent formal and informal feedback to
help student understand grammar by following up the previous written work, and
teachers ought to give feedback as a two-way communication. Therefore, the check-
list is one remedy for ABAC practice teachers to develop effective feedback to

students.

5.3 Limitations of the study

In this study, the researcher was limited by the small sample of teachers analyzed. The
results of the study are only suggestive of some general tendencies. One of the
obstacles and limitations was that the researcher encountered time constraints. That is,
the researcher made four steps to get data collection, so each part was produced in a
hurry. Consequently, when this study collected the data in a short period of time with
four teachers and twenty students, the effects of teacher feedback on students’ written

grammar might not have been fully discussed.
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5.4 Recommendation for Further Research

To get more useful feedback further research ought to devote more time to collecting
the data and extend the number of teachers and students so that it will provide more
generalized results. The diversity of giving feedback in checking will be beneficial for
teachers to develop in giving useful feedback to students, and students will be able to

improve their writing more quickly.

The researcher believes that these methods will provide the new data to improve
giving feedback on written work, and the positive way to support students to develop
their writing skills. Especially, this study suggests more emphasis to train the practice
teachers to know how to give the helpful feedback in both fluency and accuracy to
students. More importantly, giving feedback will successfully be one of the important
and necessary points for teachers to develop in teaching grammar writing, and it is

hoped that other teachers may also benefits from the insights the study has provided.

5.5 Conclusion

This study investigated teacher feedback on students’ written work at Assumption
University. The result of the study showed that successful feedback which was used in
the journal and the mid — term examination booklet were of teacher A and teacher C.
Nevertheless, the findings revealed that teacher A and teacher C built a method to
support the useful and helpful feedback to the students. Integrated feedback that both
of them did on journals, interview, mid — term examination could lead students to the
more correct understanding of grammar use. That is, there was less corrections on the
examination booklet; on the other hand, teacher A used the ticks for the correct
paragraphs; teacher C reinforced students who wrote well by encouraging students

with the positive feedback (praise). This showed that students could improve the
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fluency, the accuracy and the adequacy in their writing better. In contrast, teacher B
and teacher D did not focus on the extensive correction of grammatical mistakes. This
may create a less motivated and more confused student when teachers gave students
unclear feedback. That is, most of the feedback given by teacher B was only to write
the score. Likewise, most feedback that students D received was to find the answer by
themselves. Therefore, good feedback should be a two — way process to make both
teacher and students understand the same point. Of course, clear and efficient

feedback can motivate students to improve their grammar more quickly.
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APPENDIX



The Journal Feedback Occurred in the 5" Week and the Exam was in

the 7" Week of the Course

Teacher A

Date: On 11 July, 2008
Time: 12.30-14.00 p.m.
Place: S building, Room 22
Name of the Teacher: Thet
Interviewed Students:

1. Wachira Srepipat

2. Jarucha Kongkunaporn

3. Nattapon Phucharoen
4. Siribun Sudijai
5

. Pacharawadee Srirongrach
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1. Interview between Teacher A and Student A 1

Teacher: I gave you comments to your journal every week, so do you have any

question about your journal or comments?

Student : I have one question about the journal, why the topic is “what do you
see” every week?

Teacher: So you mean “why the topic is what do you see”? every week right?

Student : Yeah!, just only “what do you see” not my feelings or not what other
things?

Teacher: Okay, we choose the topic for the vocabularies buildings ok? To make
you gain more vocabularies. And this kind of journal is not about
feelings. It is a descriptive journal, you have to describe everything
that you see, the classroom or, let’s say one place ‘in the park’ so you
have to describe everything that you see in the park, so it helps you to
improve your vocabularies. Okay?

Student : Okay.

Teacher: Any question?

Student : No, thank you.




Analysis of Teacher A’s Written Feedback on Student Al

o Teacher circled the words such as “I and my friends, very”

e Teacher underlined the words and the sentences “will to be, more easy, for
ask, his habit is very good, must to practice, that show and a gist is, shine,
4,000 persons

o Teacher wrote the correct word above the wrong word such as “went, shy,

were, sad”.

o Teacher used the symbol of the question mark “?” on the blank area.

e Teacher wrote the word “well! Could be” in the last sentence before writing
the conclusion.

e Teacher showed her feelings on student 1’s journal after checking.

Analysis of Teacher A’s Verbal Feedback on Student Al
e Teacher gave student 1 a chance to ask what he wondered on the journal and
comments. In contrast, she asked ‘why the topic is “what do you see” every week?
Besides, he asked teacher why he had to write only topic “what do you see” not his

feelings or not other things.

Discussion of Journal Feedback

e First, student 1 wrote the title to describe; nevertheless, he could not write two full

pages as the criteria. In his writing there were a lot of grammatical mistakes; still,

teacher A gave student 1 feedback to solve it rather easily and clearly to understand.

For example,

- Using Auxiliary verb + verb 1 such as will, must, has to/ have to, should.

- Using Article ‘the’ in front of ‘most’

- Using the comparative rightly ‘easier’

- Changing the word to make the sentence clearer ‘to answer’

- Changing the tense ‘went’ instead ‘going’ to tell the event in the past.

- Changing the sentence to make it more correct ‘he has a good habit’.

- Ordering the word ‘my friends and I’

- Using the correct tense and‘t” after comma ‘my friends and I were reading the
books, teacher came to see me and told me that.....

- Showing the feelings to motivate student ‘oh, um!, good, well done, could be’

- Rewriting in error; when student 1 wrote it wrong for two times’; I’m very shine;



(shy or ashamed) to let student 1 choose any word.

- Using the structure of if-clause; the past and future in the past; were and would
(If you were me, you would think like me sure)

- Using the adjective after verb to. be or linking verb ‘I'm very sad’.

- Writing the question mark when student 1 did not write two full pages.

Nevertheless, after teacher finished checking, teacher wrote a long comment to
encourage student 1 by writing ‘this is a good journal’, and teacher A suggested
student 1 to write it as a description writing correctly. Teacher told student 1 ‘you
have to write in what you see in detail, not in the past, but student 1 has to describe
the present life’. Most importantly, teacher gave him many samples to put his ideas
such as a room, badminton course, person, car, everything. Then, teacher A
emphasized that student 1 did not write ‘2 full pages’; therefore, she said ‘sorry’ and

could not sign the journal this week.

What teacher A explained to studentl about the tense use or the criteria was easy to
understand, and of course he knew the reason why teacher A did not sign his work,
although he wrote almost two full pages. However, this is the feedback to make him
try to write every line; teacher A was so strict in the rule, this will make student 1
follow it strictly to do it rightly in order to get her signature next time. In addition, it
indicated that teacher A read all lines. Possibly, student 1 will be more careful in
writing such as tense use, spelling, punctuation, word order, auxiliary verb + verb 1

and etc when teacher A checked it in detail and gave the easy symbols to understand.

Discussion of Verbal Feedback

Teacher gives the student 1 the opportunity to clarify the teachers’ evaluation by
asking questions. This puts the onus on the student to control the topic and the refuse
may explain the brevity of the spoken feedbacks session. However, the student does
ask about the reason for only writing what he sees. This suggests the student has not
understood the rationale for five tasks, but now after 5 weeks he wants to know. The
teacher’s explanation seems to satisfy the student now, as student 1 says ‘Okay’ and

has no more questions.
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Discussion of Mid — Term Examination of Student 1

Additional feedbacks written on the examination booklet were:

1. Teacher wrote the score 19/30

2. Teacher deleted ‘wrote’ and inserted ‘write’
3. Teacher circled the word ‘It’s have to not, be will to, enslave,’
4. Teacher deleted ‘to’ after (may be)and filled into verb-ing (having)
5. Teacher rewrote ‘it’ after comma
6. Teacher deleted ‘to’ after ‘must, should,
7. Teacher deleted ‘is’ and wrote ‘are’
8. Teacher deleted ‘may be’ when student 1 used ‘is’
9. Teacher delete ‘apostrophe’s’ without necessary usage.
10. Teacher used the tick mark in the correct sentences.

Discussion of Mid — Term examination feedback

In student 1’ writing, first he did not write two full pages as the criteria. Then, there
were a lot of grammatical mistakes that teacher A corrected and rewrote. Clearly,
when teacher deleted the wrong words, she would rewrite the correct words. This was
student 1’s the checked samples with teacher feedback.

-Using verb 1 after ‘Auxiliary Verbs / Helping Verbs

Will may should  must has to/have to + Verb 1

1. T will write about relationship between Mumimu and friends.

. In the present my country may be having bad leader.

It may have a war in country.

2
3
4. It does not have to be selfish.
5. It must have a leader’s friend in group.

6. You should have a leader.

7. Leader’s friends should find when we have dangerous place.
- Using verb infinitive with to (verb 1)

1. Marling want to enslave everybody.
- Using Subject + Verb

1. People are worried and upset.

2. I think good leader is Mumimu.



3. She wants him to fall in love.

From the mistakes, student 1 did it in error; especially, every sentence that he wrote
about the use of Auxiliary verb/Helping verb was wrong. This indicated that teacher
emphasized about the wrong point obviously because she wanted him to observe the
right structure of this kind of verb and to improve it. Importantly, the feedback that
teacher A gave on many points about using helping verb was adequate for student 1 to

revise and understand.

The Comparison between the Journal Feedback and the Mid - Term
Examination Feedback

In journal writing, student 1 could not expand two full pages as homework, and he
omitted many lines to write. Therefore, teacher A did not sign on his journal because
student 1 did not follow the criteria. Then, when student 1 took the exam, he could
develop it more to expand his text within one hour and twenty minutes, although he
could not write two full pages. Student 1 still made mistakes in the mid-term
examination as the same as he did in his journal; nevertheless, he had made the
mistakes less than the journal; this showed his writing improved more, and what he
wrote wrong was the use of the helpings verb + verb 1 most. Student 1 was still
confused with the subject + verb; this may happen from no revision before submitting
due to the time limit in the exam. Later, the little points were to write the capital letter
after comma. In contrast, his word sequence is good, so teacher A did not rewrite it.
Importantly, student 1 could describe almost two pages; this indicated that he made a
progress of thinking more, and it showed that teacher A’ teacher feedback could make
student 1 develop in expressing the ideas to expand the sentences. Written feedback
that teacher A used on journal was rather successful to motivate student 1 in the exam

to describe more; however, his grammar still has to be improved also.
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2. Interview between Teacher A and Student A 2

Teacher: I gave the comments on your journals. So do you have any questions about
my comments or any questions about the journal?

Student : On the last comments you said. A bit “upset” I don’t understand.

Teacher: Uh! I mean you did very good journals every week. And I really enjoyed
reading your journals. But this week is the last week. I don’t have the
chance to read your journal, so it makes me a bit upset.

Student : Thank you.




Analysis of Teacher A’s Written Feedback on Student A 2

® Teacher underlined the phrase “challenging for me”, “many season or
colorful”, “red, orange, pink, and violet and wrote ‘oh!, um, impressive, I
see.

e Teacher deleted using Article A in line four.

e Teacher underlined and deleted the word in the sentence “pou are looks
good”, and wrote oh, haha!, Thanks!

® Teacher underlined luxurious’ and wrote ‘nice usage’

e Teacher inserted ‘s’ after ‘three ways’

® Teacher underlined ‘sleeping suits’ and wrote ‘nighties’ to ask her.

e Teacher circled ‘It mades by’ and wrote ‘they are’

® Teacher inserted ‘go’ between ‘wantto’ and ‘shoping’

e Teacher underlined ‘you should come here’ and wrote ‘ok!’

e After checking, teacher wrote the comment on journal with her signature.

Analysis of Teacher A’s Verbal Feedback on Student A 2
e Teacher let student 2 ask in what she wondered about the journal or her
comments. However, student 2 wanted to know teacher’s feeling on comments last

week because she did not understand what teacher wrote.

Discussion of Journal Feedback

e First, student 2 could write two full pages as the criteria, but she did not write the
title in what she wanted to describe; just write “what do you see ?”. In grammar
writing, student 2 just made a few mistakes, and teacher A corrected it. For example,
- Using the article A in front of countable noun

- Using the linking verb (to be, look, smell, get, feel, remain, grow etc)

and verb to be. (is am are, was were)

This is wrong ‘you are looks good’ because student 2 has to choose one verb to

use. you look good’, or ‘you are good’. However, the meanings will be different; it
depends on the writer’s sense. However, student 2’s meaning is ‘when you wear a
long shirt, you look good. This occurs from the mistake because she could use it
rightly in the last paragraph.

-Using the pronoun after noted things
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(See the last paragraph) There are many things that student 2 describes such as big
bra, suit clothes, and a nice shirt. Therefore, she could not use the pronoun ‘it’; it
makes by handmade. Teacher A rewrote ‘they are (handmade)(adj)’ to note those
things.

- Using words such as go shopping, go fishing, go trekking, go camping etc.
Student 2 wrote “if you want to shopping and make you look good, you should come
here”. However, teacher A recommended her to use ‘go’ in front of shopping, and

The little point that she made a mistake was to fill in‘s’ in the plural noun ‘three way’.

Above all, this was the teacher feedback that was put in journal to encourage and to
motivate student 2 such as the words “oh!, um!, impressive, I see, oh, haha, thanks,
nice usage, okay. This feedback encourages student 2 to try to use the varieties of the
words more. At least, student 2 could know that teacher had read in every line and
was interested in her writing; this is a tendency that student 2 will be more careful and
pay attention to writing her next journal. After checking, teacher gave student 2 the
positive feedback to motivate her to continue wri.ting. In the sentence ‘good job as
usual’, and teacher used the words to make student 2 know that she really enjoyed
reading the journal very much. ‘I’'m a bit upset to give up the chance to read your
journal, show in your talents to next teacher as well’ this showed that student 2’
writing was very good and interesting, and it is easily possible that student 2 will go

on improving her journal with grammar accuracy.

Discussion of Verbal Feedback

Teacher A gave student 2 a chance to ask in what she wondered in journal or the
comments. Student 2 told her that she did not understand in what teacher A wrote ‘a
bit upset’. Teacher explained about it ‘I meant you did very good journals every week,
and I really enjoyed reading your journals, but this week 1s the last week that I did not
have a chance to read, so it makes me a bit upset because you have to learn with the
new teacher. That is to say, student 2 wanted to understand teacher’s feelings,

attitude, or compliment etc. However, she did not wonder about the mistaken words;
she understood in what teacher A expounded. This shows that her sentences are quite
accurate in grammar. From many teacher feedbacks, it makes her improve her writing

quickly.
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Discussion of Mid — Term Examination of Student 2

Additional feedbacks written on the examination booklet were:

1. Teacher wrote the score; 24/30

2. Teacher wrote ‘what about bad leader?’

3. Teacher used the tick to check the correct writing; positive reinforcement

4. Teacher circled the words ‘hasn’t’ and wrote ‘doesn’t have’ instead.

5. Teacher deleted some alphabets to be adjective ‘lucky’ behind verb to be.

6. Teacher inserted ‘be’ for two times between ‘will’ and ‘proud’ / between
‘will not’ and ‘happy’

7. Teacher deleted the article A when student 2 used in the plural noun.

Discussion of Mid — Term examination feedback

e Student 2 could write two full pages as the criteria, but she did not write it
completely. That is, she just explained about a good leader, so teacher A wrote “what
about bad leader” in the outline. In the examination booklet, there are some things that

teacher A rewrote in grammar.

For example;

-Using the negative sentence of ‘have’

Student 2 made a mistake in this sentence “He hasn’t a knowledge”’; therefore, teacher
A wrote the correct sentence ‘he doesn’t have knowledge’ to make student 2 get clear
in the negative usage. However, teacher A did not delete A in front of “knowledge’
because it was uncountable noun. This would be a weak point that student 1 might
ignore if teacher did not fix it seriousiy.

- Using adjective with future tense

When student 2 wrote “you will proud in yourself, student 2 did not put ‘be’ behind
‘will’, and another sentence ‘you will not happy’. She did not write it. Normally, she
can use adjective rightly, but when she used 1t in the structure of future tense
(will+verb 1), she could not use it. That is, she will not fill into ‘be’ between will and

adjective. This was an error that she still used wrong

-Using the article A in front of the plural noun



Student 2 wrote ‘if you do a bad things, the future or until now you will get a bad
things’. This was wrong, but she could write it correctly in the last paragraph, this

happened from mistake without the revision.

-Mistake in spelling.

Student 2 wrote the word wrong ‘it 1s luckily’ this mistake took place from writing
quickly without observing the part of speech. Nevertheless, teacher A deleted some
letters to make the word correct. In other words, she wrote ‘a confident’ in the
sentence ‘you have a confident’, and teacher had already changed it. Still, feedbacks
that teacher A put in her text rather clearly, so it is easy for student 2 to read and
revise. However, what student 2 made mistakes was the little points, but she was

necessary to improve it to make her work complete.

-Using the tick mark in the correct sentences

On the examination booklet, teacher A gave student 2 many ticks when she wrote
correctly; when student 2 received it, it was a positive feedback to encourage her.
Importantly, she tried to find the words that she wrote wrong or about grammatical

mistakes. Feedbacks that teacher A gave were so useful for her to improve it better.

The Comparison between the Journal Feedback and the Mid - Term
Examination Feedback

Student 2 could write two full pages in both the journal and mid term examination,
and student 2°s grammar is rather accurate. In journal, she just made a mistake in the
structure of grammar, that is, ‘you are look good’ above all; there are the little
mistakes that she wrote carelessly. Likewise, in mid-term examination she still made a
mistake to change as the negative sentence. ‘he hasn’t a knowledge’ as ‘he doesn’t
have a knowledge’. Each paragraph teacher A used the tick for the right writing. It
was hardly seen the wrong words that teacher A checked, this indicated that student 2
has the progress of grammar quickly, and the little points that she did wrong, teacher
corrected it. Teacher feedbacks on journal make student 2 improve in writing quickly,
and she could apply it for the mid - term examination. Still, in checking teacher A did
not engage in the content, but she paid more attention to the structure of grammar and

writing the correct word.
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3. Interview between Teacher A and Student A 3

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Do you have any questions about your journals or my comments?
About the journal, I want to ask you why you spent a lot of time for
comments in every journal because in other class, the teacher didn’t spend
time on comments every week.
O.k.! Before I answer your question, I want to ask you one question. So do
you like to spend a lot of time or not?
Yep, I like it very much
Yeah, that’s the reason. Okay! because I meant interaction between
teachers and students. I like myself to communicate in the book. You
write and I give you feedback. It can motivate you. I appreciate your

work, it can motivate you. It encourages you more and more.
Thank you.




An Analysis of Teacher A’s Written Feedback on Student A 3
e Teacher circled a lot of the wrong word, and some words teacher rewrote it in
the first page of the journal
e Teacher underlined the word “asked” and wrote “talked’” instead.
® Teacher circled the word “eur” and “with my”.
e Teacher underlined the sentences and wrote “Thanks” above and “That’s
good” in the last sentence.

e Teacher wrote a long commentary in his journal.

An Analysis of Teacher A’s Verbal Feedback on Student A 3
e Teacher A asked student 3 whether she wondered about the comments or the
Journal, and teacher A explained about why she spent a lot of time giving the

comments every week.

Discussion of Journal Feedback
e First, student 3 could write two full pages as the rule, but he did not write the title
that he wanted to describe. In the first page, there were several mistakes that teacher

A circled.

Fore example,
- Using verb to be to tell the distance
Student 3 wrote ‘Vangvieng there are far from capital city’, teacher rewrote ‘is’

instead ‘Vangvieng is far from capital city’ to make the sentence rightly.

- Using verb (see, hear, watch, observe, notice etc) correctly

Student 3 wrote ‘We saw many people they are look like Thai people.
The right sentence is (We saw many people look like Thai people)
(Subject + verb;( see, hear, watch etc) + object + verb 1 or verb ing)

Remark: In writing most people choose to use verb-ing or gerund verb more.

- Using the noun and the pronoun
Student 3 wrote ‘I think Thai people we are better’. Teacher circled ‘we’ to let him
delete it. The problem was that student 3 used both noun and pronoun together in one

sentence. Importantly, he was still confused to use it in many sentences.



- Using the appropriate word

Student 3 wrote “We asked about anything’. Teacher wrote the new word ‘talked’ to
let him use the suitable word more. Then, he made a mistake ‘in the last our gang’
teacher circled it to let student 3 delete it; that is, he was not necessary to use the

possessive behind ‘last’.

- Writing repeatedly
Student 3 wrote ‘I was happy with my new with my new friend at ABAC’. This took

place due to his being careless.

- Writing ‘thanks, that’s good’
In the last sentence, teacher wrote ‘thanks, that’s good’” while she checked. This
feedback will make student 3 know that what he wrote was interesting; besides, he

could know that teacher A read in what he wrote every line.

Nevertheless, after teacher A finished checking, she gave him a lot of comments on
his journal; this feedback could make him try to do it best in the next writing.

From the sentence ‘you wrote fully 2 pages and each one is interesting, that is good’.
Of course, it will make student 3 try to expand it with the interesting ideas to make his
text readable. After that, teacher wrote ‘you made a few grammatical mistakes, so it
shows that you have a good sense in writing’. In addition, teacher A told him to
change some behaviors in the class ‘but I noticed that you are a bit quiet in the class’
therefore, teacher told him speak as much as he can to practice English. This was a

feedback that could encourage student 3 to write better.
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Discussion of Mid — Term Examination of Student 3

Additional feedbacks written on the examination booklet were:

1. Teacher wrote the score ; 21/30

Teacher wrote ‘bad leader’

Teacher used the tick mark to check the correct writing
Teacher used the cross mark Xin the mistaken word.
Teacher use the mark ( ) in the phrase.

Teacher deleted “slove’ and wrote ‘solve’

A o o

Teacher wrote ‘they’ to indicate the subject, and deleted ‘they’ when student
3 wrote it repeatedly.

8. Teacher underlined the sentence; someone in the group know how to slove

that problem.

Discussion of Mid — Term Examination Feedback
e Student 3 could write two full pages as the rule, but he did not write ‘bad leader’
in the outline. Still, his grammar improved more because there were just a few

mistakes that student 3 had to improve.

For instance:

- Writing noun and pronoun in the same sentence

There were three sentences that student 3 wrote; for instance, good leader they are so
different, good leader they are not shy, good leader they will ask everyone in the
group. This showed that student 3 was still confused in usage, although he would
wirite it correctly in many sentences. Nevertheless, it is vivid when teacher A deleted

unnecessary word with the cross mark. This would make him realize of usage more.

- Spelling wrong

Student 3 made a mistake in spelling ‘slove’ / ‘solve’ the problem’ and he forgot to
write the subject ‘they’ in the sentence ‘if ....don’t know’. However, it is clear and
easy to understand what teacher wrote. This will not make student wondered why he

was wrong.

- Underling and using the tick marks



Teacher A underlined the sentences; ‘someone in the group know how to slove that
problem’ this might mean that what he described was not clear, or teacher A wanted
him to observe the vocabulary. Otherwise, his grammar was wrong. (Someone +
singular verb) etc.; this feedback would make student 3 want to find which point he
was wrong. Importantly, there were many tick marks in his correct writing; this would
make him proud of his writing; at least, he could knew that his grammar rather

improve. Teacher feedback that student 3 received was clear.

Discussion of Verbal Feedback

From interview, teacher A gave a chance student 3 to ask in what he wondered in the
Jjournal or the comments; especially grammar. In contrast, what he asked was why
teacher spent a lot of time for comment in every journal. However, teacher asked him
‘Do you like to spend a lot of time or not?’. Absolutely, he liked it, and teacher A’s
reason was that she wanted to interact with students like reading the book. ‘You write
and I give you feedback, it can motivate you, it encourages you more and more’.
Nevertheless, although he did not ask about the grammar, he knew why teacher spent
a lot of time to check it. This feedback will make student 3 know that teacher A read

in what he wrote every line, and this will make him more careful in grammar writing.

The comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, there was the feedback that teacher A gave to student 3 such as circling,
underlining, inserting the word, changing the new word, writing a short comment to
motivate student 3 to improve, although he would make a few mistakes. What he
made a mistake was to write the noun and pronoun in the same sentence. Above all,
the mistakes happened from being careless, or teacher wanted him to know to use the
word rightly. In examination booklet, her grammatical mistakes reduced; however,
what he made mistake still were the use of the noun and pronoun in the same
sentence. Still, he could use it correctly in many sentences; just choose one word
(noun /pronoun).this indicated that he tried to improve it, but it might take place due
to the time limit or getting used to it. Teacher feedback that teacher A put was clear to
see and easy to understand. This would make know which parts he should improve or

emphasize on use more.
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4. Interview between Teacher A and Student A 4

Teacher: Do you have any question about the journals or my comments?

Student : I don’t have, but why do you want me to write two full pages.

Teacher: Uh! You mean why I want you to write two full pages. Ok! before I answer
your question. Is that difficult to write two full pages or not?

Student : Yes, very much

Teacher: Is that the first time in your life that you have to write two full pages in
your own English.

Student : Yes, it is the first time.

Teacher: Yes, that’s the reason! It’s very hard. But that’s how you learn. Now you
write two full pages every week in your own English. So in the future, it is
a piece of cake. Okay.because you have to do many things, [ mean the
reports more than two full pages, three or four pages. So I am training you
guys so that you can get used to 1t?

Student : Thank you.




An Analysis of Teacher A’s Written Feedback on Student A 4

e Teacher deleted the mistakes such as staying, have, this, are

e Teacher underlined “has been study” and rewrote “studied”.

e Teacher inserted the word ‘go, what,’ in the sentence and filled in s in the word
‘chair, girl’.

e Teacher wrote “haha!, oh boy! in some sentences and comes above the word
‘arrive’.

e Teacher deleted ‘so many’ and wrote ‘takes a’ instead.

e Teacher underlined the sentence end wrote ‘good! I'm looking forward to it’

e Teacher wrote a short comment after checking with her signature.

An Analysis of Teacher A’s Written Feedback on Student A 4
e Teacher A gave student 4 a chance to ask about the journal or the comments.
However, student 4 asked why teacher A had to let her write two full pages because

this was the first time for her to write a lot.

Discussion of Journal Feedback

e First, student 4 did not write the title to describe; just write ‘what do you see’;
however, he could describe two pages. There was feedback that teacher A gave to
him, and what he made mistakes was mainly to use the tenses in writing. This

feedback that teacher A gave was rather clear and easy to understand.

For example:

- Using the present simple tense; Now I am in a very big hall at Suvannabhum
Campus.

- Using the past tense; She studied at my old school.

- Using the word; When I go upstairs, I see a little wood on the stair.

- Inserting the word; I don’t know what it uses for.

- Fill s into the plural noun; ‘many chairs, beautiful girls’

- Changing as the new word; ‘the time comes’

- Using verb correctly; we sing the ABAC song

- Using the correct word; it takes a long time

From this feedback, it showed that teacher paid attention to his grammar. When he

made the grammatical mistakes, teacher rewrote it or used the easy symbols to



understand. Importantly, when teacher A read and was interested in it, teacher would

show her feelings such as haha! Oh! Boy, and when student 4 wrote ‘'l try to do like

them to be an honor student’. Teacher A wrote ‘good! I'm looking forward to it’.

Possibly, this feedback would motivate him to try to intend in learning to get a good
grade. From teacher feedback, it showed that teacher read every line and paid
attention to his writing, and importantly student 4 could know 1n what he had to

improve in his next journal

Discussion of Verbal Feedback

Teacher A gave student 4 to ask in what he wondered about the journal and the
comments. Nevertheless, he did not ask about the grammatical mistakes; in contrast,
he said ‘I don’t have, but why do you want me to write two full pages’. As soon as
teacher A listened to him, she asked him ‘is that difficult to write two full pages or
not?. Of course, he said ‘yes, very much’, and importantly, it is the first time to for
him to write two full pages in his own English. Teacher A expounded to him that she
wanted him to write two full pages every week in his own English, in the future it is a
piece of cake because he had to do many things; reports more than two full pages.
Therefore, she was training him to make him get used to 1t This feedback makes him
know why teacher A wants him to write a lot. However, in journal it indicated that he
tried to write two pages, and importantly he made teacher A know that he spent a lot
of time to finish it because this was the first time that he wrote. Importantly, teacher
knew that it was difficult for him, but he could write two pages in his own English.
The feedback that teacher A motivated to student 4 was clear to revise. Importantly,
teacher A was strict in rule because if he did not write two pages, teacher A would not

sign her name on his work.
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Discussion of Mid — Term Examination of Student 4

Additional feedbacks written on the examination booklet were:

1. Teacher A wrote the score; 16/30
Teacher wrote ‘what about bad leader’
Teacher fill s behind ‘worker’, and inserted ‘be’ behind ‘must, should’

Teacher circled ‘serious’

“aoa W

Teacher used the tick marks when his paragraph was right.

Discussion of Mid — Term Examination Feedback
First, student 4 could not describe two full pages as the criteria; just write one page
and a half. For teacher feedback, teacher A wrote ‘what about bad leader?’ in the

outline. In essay, teacher just inserted the words that he wrote

For example,
- Fill's’ behind the plural noun; workers
- Inserting ‘be’ behind Auxiliary verb / Helpings verb (must, should + verb1)
‘A good leader must be democracy; A good leader should be generous, leader should
be friendly’. These were errors that student 4 did.
- Using adjective; verb to be and linking verb + adj (serious)/ do not + verb 1. Student
4 could rewrite it from the sentence; do not be serious to make adjective use correct.
- The tick marks in the correct sentences.
When student 4 checked his exam and saw the tick marks, it would encourage him to
improve his grammar. However, although he would get the score; 16/30, the
grammatical mistakes were less than in the journal. The reason why he got a low
score was no writing it as the criteria in both the outline (bad leader) and the essay
(just one page and a half). The one main course that he could not write as the rule was

the time limit.

The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, teacher A could know that it was difficult for student 4 to describe a lot
because it was the first time for him to write; however, there were several mistakes

that he did, but it was the same mistake. In fact, there were just a few errors and some



mistakes about choosing the proper word. This was homework, so he could write two
pages. In examination booklet, like the journal there were just a few errors on his
writing; Auxiliary verb/Helpings verb + verb 1, he wrote wrong for three times.
Nevertheless, teacher feedback was clear to make him understand. An important thing
that student 4 had to improve urgently was the time; that is, he had to practice writing
regularly to finish it with the time limit. Certainly, he would be able to develop his
writing due to good teacher feedback because teacher A did not give him the signature
if he did not write two pages. That is, he had to write it as the rule, when he practiced
it for long time, it would be a piece of cake like teacher A said. Possibly, the feedback

that teacher motivated could make student 4 develop in his writing more.
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5. Interview between Teacher A and Student A 5

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :
Teacher:
Student :

Teacher:

Student

Do you have any questions about the journals or about my comments?
Well! 1 just want to ask that why you choose the topic “what do you see”?
Uh! I already answered that question, but I will answer it again. It is a
description journal, not a feelings journal, ok. Description journal means
you have to describe everything you see! It helps you to improve your
vocabularies.

But feeling is also help you to improve language.

Yeah! That’s a very good point. Yah! Feeling can help you to improve
your vocabulary and language as well. But there i1s no limit in feelings. Is
that very difficult to write two full pages for the topic “what do you see”?
Yes! Very much.

Yah! Very challenging, that’s homework me learn, sometimes me have to
do the difficult things. That’s homework me learn, that’s homework me
train, ourselves okay?

So do you read all journals me there in?

Every single sentence.

So what do you think about our journals.

Some improve a lot, but some just recycle the words they’ve already
known. But most of you guys improve a lot. And some...it’s very hard to
write every week, two full pages. But hey! When you encounter that kind
of journal again, it becomes a piece of cake. Because you do every week
that the tiring journal so you are getting used to it okay?

Thank you.




An Analysis of Teacher A’s Written Feedback on Student A 5
e Teacher circled the word ‘s’ and rewrote ‘has’ above.
Teacher circled the word ‘toast’ and dragged this word behind ‘bread’. In another
way, teacher rewrote ‘foaster’ above as the vocabulary.
® Teacher underlined the word ‘arrangement’ as ‘arranged’ instead.
e Teacher wrote ‘your snake?’

e Teacher wrote a short comment after checking with her signature.

An Analysis of Teacher A’s Verbal Feedback on Student A 5
e Teacher A asked student 5 whether she wondered about the journal and the
comments. Student 5 wanted to know why teacher did not let her describe a lot of
feelings, and she wanted to know if teacher read every journal or every single that she

read.

Discussion of Journal Feedback
o Student 5 wrote the journal for two full pages, and she wrote the topic that she
wanted to describe as the criteria. Nevertheless, there were just a few mistakes that

she did. These were feedbacks that teacher A checked.

For example,

- Using the present perfect tense; ‘my mom has not cleaned yet’

-Word order/ noun or its modifiers; a mini bread toast = toaster

Student 5 did not know the vocabulary ‘toaster’, so she used word order. Although
she used wrong, teacher explained to her clearly, and importantly teacher A gave the
vocabulary of this word; toaster. This would make her observe word order more.
-Using the passive voice in the second sentence; Subject + verb to be + verb 3

‘it is not arranged on the box’

-Underlining and wring ‘your snake?’

Student 5 wrote ‘I see my snake in my refrigerator’, so teacher wrote ‘your snake’.
This was because that teacher A wanted her to rewrite or observe the spelling ‘snake’
or ‘snack’ in the refrigerator.

Nevertheless, after checking, teacher A wrote the comments on her journal in a
positive way ‘though you said it was so difficult for you, your journal proved’. In

addition she said ‘it is a perfect work, I have to say. Well done! I wanna see the same



good journal in next week’. Of course, this was a good feedback to motivate student 5
to go on doing a good journal. Importantly, when there were a few mistakes with the

positive comments, she would try to do it best and revise the spelling or tense use.

Discussion of Verbal Feedback

Teacher A asked student 5 ‘Do you have any questions about the journals or about the
comments?’ what student 5 asked was that why teacher choose the topic ‘what do you
see?” Although teacher A would already answer this question, but she said again to
emphasize about it; ‘it is a description journal, not a feelings journal, Description
journal means you have to describe everything you see!. It helps you to improve you
vocabularies’. Her explanations were clear; nevertheless, she argued with teacher A
that ‘but feelings is also help me to improve language’. Teacher A explained to him
‘that’s a very good point. Feeling can help you to improve your vocabularies and
language as well, there is no limit in feelings, and the reason was that it is difficult to
write two full pages for the topic ‘what do you see’? When student 5 said “yes, very
much”, teacher A told her that very challenging and gave her samples or experiences;
‘that was what I learn’, ‘that was homework that I learn’. Of course, teacher A told
her that she did it like this in the past, and importantly it is very challenging to write
two full pages. This was possible to motivate student 5 to try to succeed like the
teacher A did in the past. Then, she asked teacher A that ‘do you read all journals me
there in? When teacher A answered ‘every single sentence’ student 5 continued
asking ‘what do you think about our journals?’ teacher said ‘some improved a lot,
some just recycle the words that they had already known..., most of you improve a lot,
and some....it is very hard to write every week; two full pages. Besides, teacher A
encouraged student 5 that ‘when you encounter that kind of journal again, it becomes
a piece of cake because you do every week with the tiring journal, so you are getting
used to it. Teacher A could explain to her in detail and gave her examples, and teacher
A’ words would encourage student 5 to try to write it better and better like a piece of
cake in the future. The feedback that teacher A used was very useful to make her

improve writing such as grammar, vocabularies, and language use etc.
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Discussion of Mid — Term Examination of Student 5

Additional feedbacks written on the examination booklet were:

1. Teacher wrote the score; 23/30

2. Teacher circled ‘social’ and wrote ‘society’

3. Teacher circled ‘touch’ and wrote *?°/ in another word ‘Muggling’ as
‘Marnling’

4. Teacher inserted ‘the’ in front of ‘richest’.

5. Teacher deleted ‘e’ in the word ‘lose’ and wrote ‘t’ instead

6. Teacher used the tick marks in the correct writing.

Discussion of Mid — Term Examination Feedback

First, student 5 wrote two full pages as the criteria, and in essay there were just a few

grammatical mistakes that she wrote. For teacher feedback, teacher A gave her clear

feedback to improve. What student 5 made mistakes was:

- Using the part of speech; ‘current society’

- Word use; ‘touch’ with the question mark’ this indicated that this word was not
correct with usage, and teacher A wanted her change the word. Then, student 5
answered the question wrong ‘Muggling’, and teacher rewrote the correct word
‘Marnling’ above.

- Using article ‘the’ in front of ‘superlative’; the richest / the richest people

- Using the idiom / the past perfect; I got lost.

- The tick marks with the correct paragraph

This would make student 5 know that what she wrote was correct in grammar, and it

was easily possible that she would try not to do it wrong, and feedbacks that teacher A

gave was easy to understand.

The comparison between the Journal Feedback and the Mid — Term
Examination Feedback \

In journal, teacher A gave clear feedback to student 5 such as circling, rewriting,
explaining about the word order, and importantly after checking, teacher A gave her
the positive feedback to motivate her go on writing the good journal every week, then
her grammar mistakes were obviously'rewritten by teacher A, and when student 5 did

not understand in the kind of description writing, teacher A expounded about it with



the interesting samples and her experiences. Nevertheless, in the examination booklet
as the journal student 5 improved her grammar, she just made a few mistakes on it
such as writing ‘the’ in front of ‘superlative’; the riches people, and word use or
idiom; got lost. However, teacher A gave clear feedback on her essay, and when
student 5 knew the wrong words; it was easy for her to improve. For example, when
teacher A circled ‘touch’ and wrote “?’, this made her know that her word was not
proper with the context; it was necessary to be explained again. Especially, when she
knew that teacher A read every sentence, it made her more careful in writing. As the
result, there were hardly the grammatical mistakes in her exam, and this was the

successful feedback from teacher A to make her more accurate in grammar use.



Teacher B

Date: On 11 July, 2008
Time: 12.30-14.00 p.m.
Place: S building, Room S 45

Name of the Teacher: Jojo

Interviewed students:

1.

2
3.
4
5

Tajtchai Pattarathumrong
Polawat Thongsondhi
Surachai Lertsuwansert
Pawida Mochadaporn

Pitchayaporn Chaiwat
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1. Interview between Teacher B and Student B 1

Teacher: Your journal is in second floor. Ok! Then, you moved to somewhere else!

Student :
Teacher:
Student :
Teacher:
Student :

Teacher:

Student :

Teacher:

Student :

right. Do you move to somewhere else or just stay one room.

One.

Just one room! What is 1t in Thai?

I forgot!

Alright, you wrote in Thai. Why you wrote it in Thai?

I forgot!

Uh! Ok, you see here! You talked about your bedroom first and you
moved to your parent room.

Yes.

So you moved from your bedroom to your parents’ room. So next time,
you just try to. Okay! here, for example, you just write about your room
or your parents’ room. You don’t have to move. You just have to move
your eyes around your place.

Thank you.




THE ASSUMPTION UNIVERSITY LIBRAR .

An Analysis of Teacher B’s Written Feedback on Student B 1
There 1s no teacher feedback on the journal 1 except for the date noted in checking.
However, there were a lot of grammatical mistakes in student 1’s journal; thus, the

researcher just shows some samples of the mistakes that student 1 wrote; for example,

when student 1 wrote the Thai word; &@Wu because he did not know the vocabulary,

teacher B did not give any sign on it. In another one, student 1 did not fills’ to
indicate that this word is the plural noun such as two pillow, two bolster or in spelling

‘toolbush’

An Analysis of Teacher B’s Verbal Feedback on Student B 1
e Teacher asked student 1 about what he wrote and explained about only choosing

one topic to write, and asked student 1 why he wrote it in Thai.

Discussion of Journal Feedback

e First, student 1 wrote the title ‘My home’ to describe; however, he did not write it
for two full pages as the rule; student 1 omitted the line to write, and each line he just
wrote one sentence or one phrase on it. This indicated that he could not expand the
text and did not know the method to express his ideas. Still, when there was no
teacher feedback on journal, he could not know what he wrote; it was right or wrong.
Thercfore, when journal was not corrected, student 1 could not develop his writing at
all. Importantly, when student 1 broke the rule without writing every line, his work
should not have been signed by teacher B. This was a negative feedback that teacher
B gave him. Eventually, student 1 would make nustakes and have errors repeatedly in
his writing, and from checking like this, student 1 will not be responsible for his

writing.

Discussion of Verbal Feedback

® Teacher B used the spoken feedback to know the problem in writing. Teacher
asked him about the word that he wrote it in Thai. Nevertheless, student 1 just said ‘I
forgot’. In addition, teacher B found that student 1 could not control his text because
first he wrote his room, but later he changed into his parents’ room. This showed that
it was difficult for him to expand the text from writing full two pages per one topic;

thus, he decided to write another room to make his two papers full of ink.



Most importantly, from interview student 1 was so shy and did not dare to speak to
his teacher; as a result, he just said “one”, ““I forgot”, “yes”. Importantly, it showed
that teacher B did not try to get rid of the problem that took place to student 1. The
communication between teacher B and student 1 was a one-way process because

teacher B did not build the effort to understand student 1° writing problem.
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Discussion of Mid — Term Examination of Student 1

Additional feedback written on the examination booklet was:

The only teacher feedback that teacher B used was to write the score; 19

Discussion of Mid — Term Examination Feedback

There was no teacher feedback from teacher B except for the score; 19. In his writing
student 1 did not follow the rule of the test to write two full pages, and there were the
grammatical mistakes that teacher B did not correct; for example, (See the last
sentence of the first page) Finally Marlings don’t have friend because his friend is
don’t like Marling every one, (See the second page) Mumimu never don’t like who
because Mumimu think everyone is My friend, (See the last sentence of the second
page) If Marling is a good person every one in Nolnocnic like to him. Of course,

when teacher B ignored it, student 1 could improve his grammar at all.

The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, teacher B did not give student 1 any feedback to motivate him to write
better. Although student 1 would write Thai word, teacher B did not give any sign on
it. Importantly, student 1 might think that teacher B did not read in what he wrote. As
the result, it was not necessary for him to care about grammar or the content in
writing next time. For verbal feedback, teacher B just explained to him to choosing
one topic to describe without explanations in grammar; in addition, teacher B did not
talk about the big problem; especially writing two full pages with every line. Then, in
the mid-term examination teacher B did not give any feedback on his writing. There
was just the score, and surely student 1 could not know that why teacher B gave him
the scores like this and what standard teacher B used in decision. Certainly, his

writing will not be successful when there was no teacher feedback.
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2. Interview between Teacher B and Student B 2

Teacher:
Student :
Teacher:
Student :

Teacher:

Student :

Teacher:
Student :
Teacher:

Student :

Other journal writing now?

Yes! Right, now I can describe more.

More and more.

Yes.

Because I noticed that you write more than two pages, even three pages
It 1s good!

Yah! It is hard for the first that you gave here and describe here more and
more.

More and more right? So when you don’t know the words, how do you do?
Hm......... I can ask my dad, my dad knows a lot of words.

Good! Because your journal is getting better and better.

Thank you.




An Analysis of Teacher B’s Written Feedback on Student B 2
e Teacher B just wrote the grade A and gave her signature with checked date on
student 2’s writing. In journal, there were some grammatical mistakes which student 2
made. Nevertheless, teacher did not give any comments more on his journal. For

” o«

example, student 2 made many errors such as “builded a couple year ago.”, “my

b 13

mom buy it’, “year old”.

An Analysis of Teacher B’s Verbal Feedback on Student B 2
e Teacher B just encouraged student 2 when she saw him writing more than two

pages, and she wanted to know how he did when he did not know the words to write.

Discussion of Journal Feedback

e Injournal writing, student 2 wrote three pages, but he omitted the line to write,
and importantly he wrote it by the capital letter. However, teacher did not give any
comment to make him improve in writing as the criteria. From checking, when there
was no teacher feedback to make him improve grammar. Student 2 could not make a
progress of grammar because student 2 did not know which sentence was right or

wrong. Importantly, this was a tendency to make student 2 wrote wrong repeatedly.

Discussion of Verbal Feedback

Teacher B asked student 2 about the journal; however, teacher B did not talk about
grammar. Teacher B just said ‘I noticed that you write more than two pages, three
pages, it is good!” This was a negative feedback to student 2 because student 2 did not
write it with the correct pattern. In addition, teacher B asked student 2 ‘when you
don’t know the words, how do you do?’ Student 2 answered ‘I can ask my dad, my
dad knows a lot of words. Teacher said ‘good’ and ‘your journal is getting better and
better’. This encouraged student 2 to try to improve his grammar and to know the
variety of vocabularies. In the other hand, teacher B did not explain about some

grammar that he wrote wrong, and she did not emphasize the right method of writing.
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Discussion of Mid — Term Examination of Student 2

Additional feedback written on the examination booklet was:

The only teacher feedback that teacher B used was to write the score; 26

Discussion of Mid — Term Examination Feedback

In the examination booklet, teacher B did not give any feedback to student 2 except
for, the score; 26. Nevertheless, although student 2 would get the high scores, he
could not know why teacher B gave nim like this because there was no feedback on
his writing. Importantly, it 1s possible that student 2 wondered what standard teacher
B used in decision. When teacher B gave back to him without the comments, student
2 might 1ignore the mistakes. Possibly, student 2 might be just interested in the score
that he got. Besides, student 2 could not describe two full pages because he spent a lot

of time with the long outline.

The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, the feedback that teacher B gave student 2 was to write the grad A on his
journal, but teacher B did not give the symbols to explain about the grammatical
mistakes. Then, in the examination booklet teacher B did it like the journal, that is to
say, teacher B just gave the scores to him without teacher feedback. Importantly, if
teacher B did not check and give the feedback to him with the suggestions, student 2
did not made a progress of the grammar writing. Certainly, from both of the journal
feedback and mid-term examination feedback, student 2 still used the wrong grammar
like the past because there was no teacher feedback from teacher B at all to make him

improve his grammar better.
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3. Interview between Teacher B and Student B 3

Teacher:
Student ;
Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Do you like writing journal?, now so do you like it?

Yes, I like it.

Why do you like it?

I have a problem with some grammar! Like, how to use! I have a
problem to choose tense, like past tense or perfect tense, simple tense, |
am confused. Sometimes I usually use the simple present tense.

That’s good! So do you think the grammar that made stop your writing
sometimes?

No, I just keep continue writing. And may be [ just only think 30%
about grammar because I think it’s not important if I write. And I think
not everyone is correct 100% and you know what I mean.

Good. Thank you.

Thank you.




An Analysis of Teacher B’s Written Feedback on Student B 3
e There was no teacher feedback on the journal 3 except for the date and the
signature noted in checking. Nevertheless, there were the grammatical mistakes that
teacher B did not solve in his writing such as ‘only 2 stick short’, ‘ciggarets’, using

(which, where) of the complex sentence.

An Analysis of Teacher B’s Verbal Feedback on Student B 3
e Teacher B asked student 3 whether sometimes grammar made him stop his writing

to know the problem while student 3 wrote.

Discussion of Journal Feedback

e Student 3 did not write the title; just write “wherever?’, and he did not write two
full pages as the criteria because he omitted the line to describe. Nevertheless, there
was no feedback from teacher B; except for the signature and the noted date. In
journal, student 3 made mistakes in many points; especially the complex sentence.
(See sentence 2)yWhen teacher B did not give him any feedback or not check them
carefully, student 3 might understand that his grammar was correct. Nevertheless, the
complex sentence was difficult to use, and if teacher 3 did not expound about it to
him, he could not use it rightly. When student 3 got teacher feedback like this, he
could not improve his grammar. Possibly, student 3 may not be careful in his next

writing such as spelling, article, tense, word order etc.

Discussion of Verbal Feedback

Teacher B asked student 3 in the journal writing ‘Do you like writing journal now?’
Student 3 said ‘yes, I like it”. Then, teacher B asked about the reason ‘why do you like
it’. He said ‘ I have a problem with some grammar; how to use, I have a problem to
choose tenses like the past tense or the perfect tense, simple tense, I am confused’.
However, he told teacher B ‘sometimes I usually use the simple present tense. This
indicated that he had the problem about choosing the tense to write, so the reason was
that he wanted to use tenses correctly to improve his writing. That was why student 3
liked to write journal. However, teacher B wanted to know and asked him ‘do you
think the grammar that made stop your writing sometimes?’ Student 3 said ‘no I just
keep continue writing’ this was good for him to try to go on doing; besides, student 3

said ‘I just only think 30% about grammar because I think it is not important 1f |



write, and I think not everyone 1s correct 100%’. However, although student 3’s
opinion was right, teacher should have increased some ideas to make him pay more
attention to grammar writing. Besides, though this feedback made teacher B know
that student 3 was anxious about choosing tense, teacher B did not recommend or

emphasize on the use of the correct tense.
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Discussion of Mid — Term Examination of Student 3

Additional feedback written on the examination booklet was:

The only teacher feedback that teacher B used was to write the score; 22

Discussion of Mid — Term Examination Feedback

Teacher B just wrote student 3 the score; 22; however, teacher did not give any
feedback on his writing. In the examination booklet, student 3 did not write for two
full pages as the criteria. Certainly, when student 3 received this, student 3 could not
improve his writing such as tenses, the symbols in writing, word order etc. Of course.
student 3 would wonder why teacher gave the scores to him like this. Importantly. he
could not know the defect in grammar, and student 3 could not know which part he

had to improve urgently to make his writing exam better.

The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In both the journal and the mid — term examination booklet, student 3 did not get any
comment or feedback from teacher B, and student 3 could not know that what he
wrote right or wrong. Moreover, although he would talk to teacher about the problem
in choosing tenses to write, teacher did not explain about it; just asked about the

problem without explanations, and that was why he still made the mistakes.
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4. Interview between Teacher B and Student B 4

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

What about your journal when you write?

At first it is hard for me, »nd I think two pages is too much if you said
the first week only one page 1s too much for me, and I write only half
page; I will try to do much and now it is quite hard, I don’t know how
to write two full pages, but now [ know to make a long sentence.
You drag your sentence or you drag your grammar

At first I not correct tense but now when you tell me about you use
only present. I will use it.

What is your procedure when you write your journal?

I think suddenly and I will give my Thai-English dictionary to search
my vocabularies that I don’t know and write it.

Hm....thank you

Thank you.




An Analysis of Teacher B’s Written Feedback on Student B 4
e Teacher B just wrote the grade A. the name, the date noted in checking on student
4’s journal. Nevertheless, teacher did not give any comments more on her journal,
although student 4 would made a grammatical mistakes such as “My Parent’s

o«

bedroom”, “my father like to....”

An Analysis of Teacher B’s Verbal Feedback on Student B 4
e Teacher B asked student 4 about the feelings in writing journal, and she let student

4 tell the procedure in writing journal.

Discussion of Journal Feedback

e In checking. teacher B just gave grad A as the feedback in student 4* writing. This
feedback could encourage student 4 to write more, but she could not know her defect
in writing; especially grammar. Importantly, student 4 did not know which sentences
she had to improve. Importantly, student 4 did not write the title that she wanted to
describe and not expanded the text two full pages as the criteria; student 4 omitted the
line to write. However, although student 4 would get A, she could not know that
which point she had to improve. It is easily possible that student 4 would not revise
her next writing because teacher B did not check it in detail. Student 4 might
understand that if she wrote more and more, she would get A, though she would have

a lot of the grammatical mistakes.

Discussion of Verbal Feedback

Teacher B asked student 4 about writing journal; however, student 4 told teacher B
‘At first it is hard for me, and I think two pages is too much if you said the first week
only one page is too much for me, and I write only half page; I will try to do much
and now it is quite hard, I don’t know how to write two full pages, but now I know to
make a long sentence’. This feedback would make teacher B know that student 4
could expand the text more, and know that student 4 tried to write as much as she
could. Importantly, it showed that student 4 made a progress of the expression more.
Student 4 told teacher that before this she did not know to choose the tense to write,
but when teacher B told her just to choose the present sentence, this would not make
her confused with using the tense and made it correct. Then, teacher asked student 4

about the procedure of writing, and she said ‘I think suddenly and I will give my



Thai-English dictionary to search my vocabularies that [ don’t know and write it’.
This made teacher B know student 4’s way to improve the vocabularies to expand the
sentences. This spoken feedback could make teacher B know that student 4
understand in what she explained about using tense, and importantly teacher could
know which method student 4 used in expanding the sentences; that is to say, student

4 looked up the words into Thai —English dictionary.
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Discussion of Mid — Term Examination of Student 4

Additional feedback yritten on the examination booklet was:

The only teacher feedback that teacher B used was to write the score; 26

Discussion of Mid — Term Examination Feedback

In the examination booklet, teacher B just gave the scores on student 4’s writing,.
There was no feedback to make student know which point student 4 had to improve.
In writing, student 4 just wrote one page and five lines, she spent a lot of time
thinking the outline. Nevertheless, when there was no feedback and comment from
teacher B, student 4 did not know how much she had the knowledge about grammar
use. Moreover, student 4 might think she wrote the outline a lot; nevertheless, this
was not the entire criteria to decide that student 4 did because in her essay student 4

just wrote one page and five lines. In contrast, she got the high scores 26/30.

The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal writing, the only written feedback that teacher B gave was to write the
grade A. However, although student 4 would make mistakes about grammar use,
teacher B did not make any sign to emphasize on it, this would make student 4 not
know her grammar was good or not. Possibly, student 4 wanted to know what she
wrote right or wrong. When teacher B did not give any feedback on her work, student
4 could not improve her grammar more. Nevertheless, in verbal feedback teacher B
could know student 4 chose to use the tense rightly from her answers and knew her
procedure in writing to make the text longer. In the examination booklet, student 4
spent a lot of time thinking and writing the outline without thinking of her essay.
Therefore, student 4 just wrote one page and five lines; however, when teacher B gave
her back, student 4 might pay attention to the scores without revision because teacher
B did not correct the essay at all. This was unhelpful feedback to student 4 because

student 4 did not know how to improve her grammar writing.




Teacher Feedback to Student B 5
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5. Interview between Teacher B and Student B §

Teacher: Do you have any question about journal writing?

Student : Hm....

Teacher: You are telling me about your mother bedroom and your bedroom
So you mean both of room, but you just describe one room.

Student : Hm.....

Teacher: Do you have any question about grammar or the vocabularies?

Student : Hm..i am worried about grammar.

Teacher: So you are worried about grammar. Do you feel worried about
grammar problem in writing journal?

Student: Hm...........

Teacher: No! You just continue to write anyway. Okay, that’s good.

Student : Thank you.




An Analysis of Teacher’s Written Feedback on Student B 5
e There was no teacher feedback on the journal 5; except for the date and the
signature noted 1n checking. However, there were many grammatical mistakes that
student 5 wrotc; for example, this journal is join with the journal that I has wrote

same the last journal.

An Analysis of Teacher B’s Verbal Feedback on Student B 5
e Teacher B asked student 5 whether he had any question about journal writing.
However, teacher B did not know the real answer because teacher B did not build the
attempt to get rid of the problem which occurred to student 5, and student 5 just talk

to her in short.

Discussion of Journal Feedback

e First, student 5 did not write the title to describe, and she did not write two full
pages as the criteria; however, teacher did not give any symbol or the written
comments on her journal. When student 5 got the feedback like this, student 5 would
not revise what she wrote or ignore the grammar accuracy. Importantly, teacher
should not have signed on her journal;, when teacher B did not rewrite or give the
signs on the grammatical mistakes, (See sentence 3) student 5 still used the present
perfect tense; changing verb 3 ‘has wrote’. Student 5 did not know how to improve
without teacher feedback. Possibly, student 5 wondered what she wrote was read by
teacher B or not because if teacher B read why she did not correct it. Student 5’s
grammar would not be improved such as sentence sequence, the complex sentence,

word use, tenses etc.

Discussion of Verbal Feedback

Teacher B let student 5 tell about the problem 1n writing journal; nevertheless, student
5 did not say anything much. Then, when teacher read her journal, teacher B
expounded about it “You are telling me about your mother bedroom and your
bedroom. So you mean both of room, but you just describe one room’. This showed
that student 5 could not write two pages with one topic, so she had to write another
room to expand the sentence; otherwise, student 5 could not control her text with
systematic thought. Later, teacher B ‘Do you have any question about grammar or the

vocabularies? Student 5 hesitated to answer ‘I’'m worried about grammar’. Teacher B



said again ‘Do you feel worried about grammar problem on writing journal?’.
Nevertheless, student 5 just said “hmim’. Thus, teacher B said “You just continue to
write anyway. Okay, that’s good’ this encouraged student 5 go on writing. However,
teacher B could know student 5 had a problem about grammar. However, teacher B
did not explain about using the tense in writing or not emphasize the wrong points.
Student 5 was still confused with using tense and could not improve more because

teacher B did not recommend student 5 to prove grammar on her writing.
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Discussion of Mid — Term Examination of Student 5

Additional feedback written on the examination booklet was:

The only feedback that teacher B used was to write the marks; 22

Discussion of Mid — Term Examination Feedback

In the examination booklet, teacher B just gave the marks on student 5°s writing, and
above all teacher B did not rewrite or give any symbol on her grammatical mistakes.
In her writing, student 5 could write as an essay for two pages as the criteria. Still,
when there was no teacher feedback, it was impossible that student 5 would have the
grammar progress because only writing the score did not make student 5 know what

she wrote right or wrong, or arranging ideas were good or not.

The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, teacher B did not give the useful feedback to student 5 to improve her
grammar. She just signed her name on it; when there was no feedback, student 5 did
not know which part she had to resolve. Consequently, student 5 still made the
mistakes. Importantly, this feedback would not motivate student 5 to try to use
grammar rightly because teacher B did not care about her grammar or spelling. In oral
feedback, student 5 told teacher about the problem in writing journal. That is to say,
Student 5 had a problem about grammar use; she could not use the tense or the
structure of grammar such the complex sentence, the passive voice. However, teacher
did not explain or emphasize on it to her; especially the present tense in the
description writing. When feedback was not clear, it was difficult for student 5 to
make a progress in grammar writing. In the examination booklet, giving feedback was
like the journal, teacher B just wrote the score on her writing. Of course, student 5 did
not know why she got the marks; 22. Possibly, she thought that she wrote two pages
with the outline as the criteria; nevertheless, there was no comment from teacher B to
make her grammar writing better. Maybe, student 5 wanted to know what she made
mistakes in grammar use. When her writing was not corrected or rewritten by teacher
B, it would not make student 5 try to go on writing because she did not receive the

new knowledge from teacher feedback.



Teacher C

Date: On 11 July, 2008
Time: 12.30-14.00 p.m.
Place: S building, Room S 23

Name of the Teacher: Nang

Interviewed students:

1.

2
3.
4
5

Phuwadon Chaisomboon
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Passakorn Virataka
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1. Interview between Teacher C and Student C 1

Teacher: When I give you journal back, I always write some comments on your
journal, right? So at that time do you understand my comments or not?

Student: Yes, I think it is very useful for me. I can develop myself for writing.

Teacher: When you write your journal, which part is the most difficult for you?
grammar, thinking, vocabularies. Among of theses, which one is the
most difficult for you? And how to improve.

Student: Grammar.

Teacher: Hm...grammar is the most difficult for you. But you understand how to
improve the title!

Student: Yes, I can understand.

Teacher: Good.

Student : Thank you.




An Analysis of Teacher C’s Written Feedback on Student C 1
e Teacher C wrote ‘because you are first year student, when you are senior man,
you can lead freshmen & others’.
e Teacher C underlined ‘I promise I will be a good student’ and wrote ‘thank you

for your promise’ with the signature.

An Analysis of Teacher C’s Verbal Feedback on Student C 1
e Teacher C asked student 1 whether he understood the comments that she gave, and

teacher C wanted to know which part was the most difficult for him.

Discussion of Journal Feedback

e First. student 1 wrote “what do you see and participate in Wai Kru ceremony” as
the topic, and student 1 could describe two full pages as the criteria. Then, on paper,
written feedback that teacher C used was to express in what student 1 wrote. For
instance, when student 1 wrote ‘because in my high school I participate in Wai Kru
ceremony more than Assumption University, I was a leader to sing the song and
others but in this ceremony, I just see the ceremony go on and didn’t do anything
only see’. However, teacher C did not give the symbols on the grammatical mistakes
from this paragraph, when teacher C finished reading, she gave him a short comment
to encourage student 1 ‘because you are first year student, when you are senior,
man, you can lead freshmen & others’. This indicated that teacher C paid attention to
his writing and understood in what student 1 described. Then, in the last paragraph,
when student 1 wrote ‘I promise I will be a good student and pay more attention for
studying’ teacher C motivated student 1 by writing ‘Thank you for your promise’
this was a positive feedback that teacher C gave to student | to intend in learning.
Maybe, when student 1 received and read it, he would have an inspiration to follow
his promise. However, from checking student 1 could know that teacher C read in

what he wrote every line, and this may make him more careful in writing.

Discussion of Verbal Feedback

First, teacher C asked student 1 to realize of the understanding in her comments

‘when I give you journal back, I always write some comments on your journal, do
you understand my comments or not? However, student 1 answered ‘yes, I think it is

very useful for me. I can develop myself for writing’ this made teacher C know that



her comments were very useful and could make student 1 made a progress in
grammar use also. Then, teacher C asked student 1 which part it is the most difficult
for him in writing; grammar, thinking, vocabularies and how to improve. Still, student
1 answered that grammar was the most difficult for him, but teacher C argued with
him and said ‘but you understand how to improve the title’ this indicated that student
1’s writing was more accurate in grammar use. Although it would be the most
difficult thing for student 1, he could do it very well and understand in teacher
feedback quickly. This may encourage student 1 to attempt in writing with correct

grammar.
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Discussion of Mid — Term Examination of Student 1

Additional feedbacks written on the examination booklet were:

1. Teacher wrote the score; 26
2. Teacher underlined ‘charactor’ and wrote ‘e’ as ‘characters’
3. Teacher underlined ‘}ove’ and inserted*d’ to be the past simple tense.
4. Teacher underlined ‘know’ and wrote ‘e’ instead’
5. Teacher wrote — Well done! Second prize*
- You’ve got the second highest score and Congratulations.

- Mind mapping = Very good

- Outlining = Very good
- Paragraph = (Good
- Examples = Good

Discussion of Mid — Term Examination Feedback

First, student 1 could write two full pages as the criteria. However, there was jus only
grammatical mistake that student 1 wrote. That is, student 1 forgot to change the
present simple tense as the past tense for two points; ‘She love_ another, for example
when she know her villager had problem, she did everything with Munimu to chase
the bad leader out of Nolnocni’. In spelling, there was just only one word that student
1 wrote wrong ‘charator’, but teacher C rewrote ‘characters’ as the plural noun
clearly. However, written feedback that teacher C wrote was quite easy and clear to
understand. Of course, student 1 could revise it without any question. Nevertheless,
after checking, teacher wrote ‘Well done, you’ve got the second highest score and
Congratulations.’ This was a good feedback to encourage student 1 to keep doing
better; at least, what student 1 tried to write and to continue improving made him
rather successful in the mid — term examination. In addition, teacher C separated each
point to let student 1 see obviously ‘mind mapping = very good, outlining = very
good, paragraph = good, examples = good’. Certainly, when student 1 received what
teacher C wrote, he might revise why he got the highest score, and of course student 1
could remember his procedures to apply for it next. This was a positive feedback to
make student 1 develop in writing more quickly. Surely, student 1 would try to
continue improving not to have the grammatical mistakes in his next writing, and

student 1 would try to write it carefully to get a good feedback like this.



The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, there were a few short comments as the feedback on student 1’s writing.
Nevertheless, this feedback could encourage student 1 to get rid of the difficulties in
writing; especially grammar. Importantly, student 1 would try to make the text
readable, and he would try to writ it better. In oral feedback, teacher C could know
that student 1 improved grammar from her comments because he said the comments
were useful to improve or apply for it. However, although grammar would be the
most difficult thing, student 1 could develop it faster. This meant teacher feedback
was an important factor to make student 1 achieve. In the examination booklet.
student 1 just wrote one grammatical mistake about using the past tense. Above all,
student 1 just wrote the only vocabulary wrong. Teacher C gave the easy and clear
symbols to understand. What student 1 wrote was the mistakes; not errors. In addition,
teacher C wrote the good points that showed that his writing was good step by step.
Absolutely, student 1 will try to improve and observe his grammar use. What student
1 tried to understand from teacher feedback on journal made his writing better in the
examination. Oral feedback made teacher C know that student 1 improved grammar.

From student 1’s improvement, it showed teacher feedback was so useful to student 1.
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2. Interview between Teacher C and Student C 2

Teacher:
Student :
Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Did you write weekly journal, right?

Yes.

After giving some comments, how do you feel about my comments?
For me, I think your comment is very useful for me, and I can practice
and develop my writing. And I think your comments show me about
your interesting that you zive me. When I read your comments, I think
you put your ideas what you think about my writing, or what do you
think about my opinion about this journal that I write.

How do you prepare to write for that?

For me, I always write other pages, I am worried and afraid about
grammar, when | had already written, I always ask my sister to check
grammar before sent you, and then she will explain me about any
mistake grammar. When I understand more, oh! Okay I choose it like
this for true grammar.

That’s great.

Thank you.




An Analysis of Teacher C’s Written Feedback on Student C 2
e Teacher fills’ into ‘place’

® Teacher underlined the word “shad”, “vahical”, “kitchenroom”.

e Teacher underlined the sentences and wrote “nice! Home sweet home”, “Can I

sit?”, “oh! Really”, “ves, it is”, “I agree with you”, “Me too, I used to change

my room’s style” above.

e Student wrote “nobady”, but teacher rewrote “nobody” by a tick at a, and she
wrote o above.
e Teacher article 4 in front of ‘square room’

e Teacher rewrote the adjective word “proud of” instead.

An Analysis of Teacher C’s Verbal Feedback on Student C 2

Teacher C asked student 2 about her comments after student 2 received, and

teacher C wanted to know how she prepared to write.

Discussion of Journal Feedback

e First, student 2 just wrote the title ‘My favorite place’, to describe. Besides,
student 2 could write two full pages as the criteria. In her writing, there were many
grammatical mistakes that teacher C corrected. For example.

- Filling‘s’ into ‘place’ to indicate the plural noun

- Spelling wrong ‘vehicle’, ‘proud of’, ‘kitchen’, ‘nobody’ and verb 2 ‘shaded’ clearly
- Putting article A in front of countable noun; a square room.

This was easy and clear teacher feedback to understand. From this feedback, it
showed that student 2 spelled several wrong vocabularies. However, teacher’s
comments might make student 2 check her words every time before submitting. The
little points that student 2 made a few mistakes were to put ‘s’ behind the plural noun
and to use article A in front of the countable noun. Certainly, the little points would

make student 2 not to ignore them in the next writing.

Above all, teacher C underlined the phrases and the sentences and wrote ‘nice!, home
sweet home, can I sit?, Me too. I used to change my room’s style, yes it is, I agree
with you’. Possibly, this teacher feedback could encourage student 2 to write better.

Student 2 could know indirectly that teacher B read in what she described every line.



Teacher C’s expression would motivate student 2 to write her interesting text with

grammar accuracy.

Discussion of Verbal Feedback

Teacher C checked student 2’s understanding about the comments ‘after giving some
comments, how do you feel about my comments?’ student 2 answered ‘I think your
comment is very useful for me, and I can practice and develop my writing. And 1
think your comments show me about your interesting that you give me. When I read
yours, I think you put your ideas what you think about my writing, or what do you
think about my opinion about this journal that I write.’ Nevertheless, this showed
that the comments that teacher C put on student 2’s writing were successful. Student 2
understood in what teacher C explained, and she could improve her grammar writing
from teacher feedback. Certainly, this indicated that teacher C paid attention to her
writing and suggested her about guicelines by putting her ideas. This would motivate
student 2 to write the text more interestedly. Then, teacher C gave student 2 to tell
about preparing to write for that, this could make teacher C know that student 2
always wrote other pages because she was worried about grammar. However, teacher
C knew that after student 2 finished writing, she would let her sister check grammar
before submitting, and her sister would explain about grammatical mistakes. Of
course, teacher C encouraged student 2 ‘that’s great’. At least, teacher C knew
student 2’s writing methods. This would make teacher C know that student 2

practiced grammar and tried to develop her writing better.
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Discussion of Mid — Term Examination of Student 2

Additional feedbacks written on tiie examination booklet were:

1. Teacher wrote the score; 20

2. Teacher wrote ‘Every + Singular = Every place

_L»J

Teacher circled °s” and used the cross mark % ‘Every places’

4. Teacher drew the square and put into the words

must to have

i

. Teacher underlined ‘theive’ and wrote ‘thief?’

[op)

. Teacher used the sign () and wrote ‘Very long paragraph.’ Divide it.

~J

. Teacher wrote ‘must + Simple present verb’, ‘have to + Simple present verb.

oo

. Teacher wrote

* Don’t use must have to at the same time

9. Teacher wrote — Examples from book of Mumimu and real life.

Discussion of Mid — Term Example Feedback

e [irst of all, student 2 could not write two full pages as the criteria, and in the text
teacher C gave feedback on her writing to explain about the grammatical mistakes
clearly. Fore instance,

- Using Every + Singular = Every place

- Giving the circle‘s’ and using the cross mark; ‘every places’

-Using () in the long paragraph to give student 2 divided it.

- Spelling wrong ‘thieve’ and teacher C rewrote ‘thief?’

- Using the structure of must + Simple present verb / have to + Simple present verb.
- Giving the remark obviously * Don’t use must have to at the same time.

- Suggesting to student 2 to use the examples from book of Mumimu and real life.
This feedback indicated that student 2 just made a few grammatical mistakes;
especially, using ‘must / have to + Simple present verb, and Every + Singular.
However, teacher C emphasized about the mistakes on her writing clearly with the
easy symbols to understand. From student 2’s writing, teacher C could know that
student 2 had a problem in writing; that is, student 2 spent a lot time thinking and

arranging the correct sentences.



The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, most problem that student 2 did was to write the wrong vocabularies; this
occurred because student 2 did not check it carefully; in contrast, there were a few
grammatical mistakes; for example, student 2 forgot to fill *s’ into the plural noun’;
‘many place’, and student 2 wrote article a in front of ‘my beautiful house’. Above
all, it was positive feedback to motivate student 2 to improve her writing. However, in
spoken feedback teacher knew that before student 2 wrote the journal, student 2
would write on other papers; importantly, student 2 would gave her sister to check her
grammar first. This was why student 2’s journal writing was quite good. In the
examination booklet, student 2 would have to write two full pages excluding the
outline; consequently, she could not write it in time. However, student 2 tried to use
the correct tenses and the vocabularies. Possibly, she wasted time to check it again
and again. This made her writing incomplete. However, student 2 developed her
grammar; there were a few mistakes in her papers, and there was the only vocabulary
that student 2 wrote wrong. This indicated that student 2 improve using tenses and
spelling the words. However, what student 2 had to develop was to have a systematic

thought with the time limit.
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3. Interview between Teacher C and Student C 3

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Teacher:
Student :
Teacher:

Student :

Teacher:

Student :

Do you write two full pages of journal every week?

Yes.

How many minutes do you take it?

Two hours.

Two hours..... You write for two full pages. So the first thing on your
journal, how do you take first?

The first thing is the title; the title is about what and gives main idea to
create a topic of them in every margin.

Let me know your opinion to write the journal.

Opinion about what?

Like or dislike, afraid of writing something special.

I'think it’s a lot. It can improve my writing skills on English language.
Among my journal title, which one don’t you like to write?

Wai-Kroo Ceremony. It is hard.

Why is the most difficult for you?

I don’t have essential items because everything in that situation I saw
them, but I didn’t participate in.

But you saw them, and you avoid Wai-Kroo ceremony on that day. You
are not interesting on this topic. Okay. Thank you.

Thank you.




An Analysis of Teacher C’s Written Feedback on Student C 3
e Teacher underlined the sentences and wrote “yes, they do, right, thanks for your
think, but I am not”.
e Teacher underlined and rewrote the complex sentence that students wrote wrong.
“You can see a lot of people smoking in ABAC gate”.
e Teacher underlined ‘I think maybe she graduated from military institute’ and

wrote ‘Thanks for your think, but I’'m not.’ with her signature.

An Analysis of Teacher C’s Written Feedback on Student C 3
e Teacher C asked student 3 about his writing procedure such as spending time
writing and asking about his opinion in write the journal. Above all, teacher C asked

the general questions about what topic it was the most difficult for him.

Discussion of Journal Feedback

e First, student 3 wrote the topic to describe, and importantly student 3 could write
two full pages as the criteria. In student 3’s writing, there was only point that teacher
C rewrote about a grammatical mistake. That 1s,

- Relating to the two sentences by using verb (see)

Student 3 wrote ‘you can see a lot of people smoking in ABAC gate.

Teacher C rewrote ‘you can see a lot of people smoke in ABAC gate.

However, what teacher C corrected was vivid to revise it. However, in the
researching, student 3’s writing was correct also because there are some verbs (about
feelings) that the writer can write both of patterns. (see, hear, notice, watch, observe
etc) Therefore, both student 3’°s sentence and teacher C’s sentence were available.
Remark: most people will use gerund verb more. Above all, teacher C wrote the
feedbacks ‘right, yes, they do, thanks for you think, but I’m not.’ This indicated that
teacher C was careful in checking; read every line, and this would motivate student 3

to write it better; especially grammar.

Discussion of Verbal Feedback

Teacher C asked student 3 about journal writing to know the ways ‘do you write two
full pages of journal every week’. Student 3 said ‘pes’, and teacher C could know that
student 3 wrote it within two hours. Therefore, teacher asked him ‘you write for two

full pages, so the first thing on your journal, how do you take first?’ Of course,



teacher C knew his methods in writing. That is, first student 3 would think about title;
the title was about what, he would give main idea to create a topic of them in every
margin. This showed that student 3 had the systematical thinking and practiced it
regularly until he could finish writing it within two hours, and this showed that he had
the 1deas step by step to write the outline and the essay. Of course, when students 3

continued developing it, he would be more skilled in writing quickly.
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Discussion of Mid — Term Examination of Student 3

Additional feedbacks written on the examination booklet were:

1. Teacher wrote the score 27

2. Teacher underlined ‘he is a bad people’ and wrote ‘person’ above. In the last
sentence of the first paragraph in writing ‘a bad leader’ teacher wrote ‘singular =
person, plural = people’ or in another part teacher inserted ‘a’ in front of ‘good
manner’.

Teacher deleted ‘is’ and wrote ‘was’

Teacher inserted ‘old” in front of ‘president’ / ‘an old president’

Teacher inserted ‘and avoid’ in the sentence

Teacher wrote ‘great’ in the sentence

A

Teacher wrote ‘you can write it very well and give concrete example’,

‘Excellent job’, ‘First prize’.

Discussion of Mid — Term Examination Feedback

e First, student 3 could write three full pages in his essay; however, there were just a
few grammatical mistakes that student 3 wrote, and teacher C corrected it clearly.
Importantly, student 3 could read and understand easily. For instance,

- Using the article a ‘a bad person’ / a good manner+ singular verb;

He is a bad person who has a bad mind

- Changing the present simple tense into the past simple tense; ‘is’/ ‘was’

- Filling the words to make sentence clearer ‘he was an old president of Thailand two
years ago./ ‘he changes a law to adapt and avoeid with his taxes responsibility.

- Writing ‘great’ in the sentence to encourage student with his ideas

After checking, teacher C wrote ‘you can write it very well and give concrete
examples, excellent job, first prize’ this was a good feedback to encourage student
with his successful attempt. Student 3 could describe it very well such as giving the
clear samples or placing the ideas step by step. Importantly, student 3’s both grammar
and vocabularies were quite correct. This showed that student 3 improved it a lot; this
made him skilled in writing with a lot of vocabularies. Consequently, student 3 could

write three pages.



The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, teacher C gave feedback to student 3 such as ‘yes, they do, right, thanks
for your think, but I am not’ this was the feedback that made student 3 knew that
teacher C read what he wrote and paid attention to his written work. Importantly,
there was the only grammatical mistake that teacher wrote. This would encourage him
to go on improving. In oral feedback, teacher C could know student 3’s writing
procedures. Student 3 spent two hours describing; student 3 submitted his writing two
full pages from the first week. This indicated that when student 3 practiced it more
often, he would be able to write it more quickly and had the ideas more to expand the
text. In the examination booklet, student 3 could write it very well; there were three
pages with grammar accuracy excluding the outline in essay. There were a few
mistakes such as using article A with the singular verb, changing tense ‘is’/was; just
only point, and some comments in word use. Most importantly, when student 3
revised in what teacher C wrote ‘you can write it very well and give concrete sample,
excellent job, first prize’ student 3 would be proud of his successful writing. Of
course, this teacher feedback would encourage him to continue attempting. At least,

what student 3 always practiced made him spend less time writing.



Teacher Feedback to Student C4
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4. Interview between Teacher C and Student C 4

Teacher:
Student :
Teacher:

Student :

Teacher:
Student :

Teacher:

Student :

Teacher:
Student :
Teacher:

Student :

Teacher

All of the journal topic, which one is the most interesting?

Hm.. My friend.

Your friend! Why do you think it is interesting?

I have to think the meaning of friends and create what is it, and I like
my best friend.

So you write the journal. How long did you take?

Two hours.

So two full pages, two hours enough! Good. Let me know the procedure
how you write the journal step by step.

I have to think the main idea and I will write other pages. If I will

write wrong sentences, [ will check 1t: it 1s true or it is the correct
grammar etc.

Each check your grammar and what kind of meaning in the vocabularies?
Yes, check grammar and vocabularies.

After getting the comments, how do you think that?

Uh! I think your comment is good, and I can improve my English

skills and improve my writing skills. Okay thank you.

: Thank you.




An Analysis of Teacher C’s Written Feedback on Student C 4

o Teacher rearranged the sentence as “Hua Hin, Chang, La nong are located in
Thailand”

o Teacher underlined and wrote the question mark for two times “a lot of activities,
no activities, activities” ( See paragraph 3,4,5 )

e Teacher rewrote the sentence “there are a lot of places where we can do many
activities / things”.

e Teacher wrote the adjective word “new?, old? in front of ‘generation’

e Teacher underlined the sentence “it is rude” and disagreed with it.

e Teacher wrote ‘I think it’s not rude’, and ‘why do you think that?’ with her

signature.

An Analysis of Teacher C’s Verbal Feedback on Student C 4

Student 4 was asked to tell about the most interesting topic and the procedure n
writing journal. Moreover, teacher C asked student 4 how you think that after getting

the comments.

Discussion of Journal Feedback

o First, student 4 wrote the title, ‘My favorite places’ to describe. However, although
student 4 would write two pages, each page there were a lot of paragraphs that student
4 wrote. However, although teacher C signed her name on his writing, teacher C
should have written “divide the paragraph suitably’ to let student 4 improve arranging
the paragraph; it should have been noted clearly on his paper.

The feedback that teacher C put on his writing was:

- Arranging the brief sentence; this would make his writing more readable and to
teach him in using the passive voice; Hua Hin, Chiang, La nong are located in
Thailand’, and teacher C suggested student 4 not to use ‘eutside country’. In another
sentence, teacher wrote ‘there are a lot of places where we can do many activities /
things. This was teacher feedback that teacher C wanted him to use the brief sentence.
- Giving the three question marks in three paragraphs; student 4 wrote ‘a lot of
activities with the question mark (?). However, teacher C should have explained about
it clearly because student 4 had already given the samples to indicate ‘activities’. In
another way, student 4 might think that he used the structure of ‘a lot of + plural noun

wrong, or he had to write the article “the’ before the plural noun, or he should not



have used the word ‘activity’ in this sentence, but he should change the new suitable
word. This feedback was vague to know the meaning of what teacher C wanted
student 4 to improve.

- Inserting the adjective to emphasize the sentence more; ‘I think my generation’, but
teacher C wanted to know ‘new or old’. This showed that student 4 still write 1t
vaguely; this would teach student 4 to be careful in writing to make his sentences
clearer.

- Underlining ‘1t’s rude’ in the last paragraph and teacher C wrote ‘I think 1t’s not
rude. / Why do you think that?’ this was feedback to make student 4 know that
teacher disagreed with his opinion in the paragraph. Nevertheless, teacher feedback
made teacher C know student 5 still had a problem in word use to make the sentence

clear, brief and correct.

Discussion of Verbal Feedback

Teacher C asked about the procedure in student 4’s writing journal; however, teacher
C knew that student 4 had to think the main idea first, and he would write 1t on other
pages. After that, if he wrote the sentences wrong, he would check grammar and the
vocabularies again, and he spent two hours writing. Nevertheless, teacher could know
that her comments made student 4 improve his English skills and writing skills. That
is, after teacher C gave the journal back to student 4, he would revise it and try to
make it better from this sentence “I think your comment is good, and I can improve
my English skills and improve my writing skills”, This indicated that student 4
understood what teacher C explained on the text, and certainly he used the useful

comments to continue developing his writing.



ASSUMPTION UNIVERSITY

basie
SUBJECT:_EN¢L1sn (60 hours) SEC.
NAME:_Passakors  Vivalokg CODE 188l -
DATE {e [0y | 2008 ROOM. 824
—— S VA S
QUESTIONS | MARKS CRevati. T T
; O T 1 fBefors ‘ahythifg: &iser AN’ the blanks above.
' 2, Students are strlctly forbidden to- take any booklet
2 - out of the exam—hall
3 —_ 3. Students-must write on both sides bt‘ the ‘Baper)x
4 ——r——— ; ‘.f Ve .
5] —
6| eo—_—
7 —_—
8 - INSTRUCTOR
ol @thge ~disad vaniage )
10 i ' I, 4‘/<
TOTAL - .,.2.3.. (REOSOD \
MAXIMUM j/ \

Toates e _(ession)
Good leqader —» (Mumimai , ?m‘fm\fm

A\
m\ ‘QW / own county

(rosson) /
e /
@mnicm %d(m
AN Bl v

?




T

IR e

=

Good lendoy .

- meanings o Good ' Yeader

. . Y t
- comparision real Mo aad Mumimus $ouy,

Bod \eader

2 ‘

- meanmm of Yad leqder

- comparisionvegl life and anm\xsg\mL
M Infer the s’mmJ

- Good leader

- o\o\\runiuge,
cl\mdvm age. C )
- %ad leoder . ..
- advantage @
£ B v
- disodvon \ugre e

food and '5&& - leader in Thailand

in Hhe {I)resf&'\\

in_the: past

A&cord\im to 3he Humnmu_fﬁom Them are . {wg kind of

C‘noruﬁj\fks leader, Ther are noad and beﬁ{\eadpm_

Accud,'mo\%\ﬂumimu S &ﬁnru/fhﬂ good \ggdgﬁ'ﬂrhgq are

tried 1o dewlooﬁed achi Memmm build Nalnnchi's lbrary

iporied ele’mc\*u angd Mcm lizadions, f[ood leaders , not on

ried to dew[oooerl Nolml \LMM very *rlendlu wa*h

Yajer villagers, N/@ compared \NM\ Aife | ’che g00dlender

must  concetned “what are residend NurLT\a:n talk W\H\ thert,

So_in_ the Mumimy story , the good leaders e “atmini and Humime.

but they hawe 'ch'eodvunhge.

“pex Qg -




This -Jogrnal {s oboub comgared duh‘ng \}ond teader and

Dad leader in Mumumi's heok —and compared el \ife Yoo,

Tu veal lite the go;d \egder  must havwe a .\d of res pgnsib'h“g

ond dutiess And the [moodtant pionts is the good leader mus

concerned what  Yhe resident o vi\\ugers » So, Accordimg 1o

Mumimy 'a slory Mumimu ond  Patmini are  concerned their

- N
reaideqt, We can see {n_the tasl chapler (4a-19, The Nolnochi s

creatures are  im the  darkness because of ’rhe\j ¢ hoosed Nrong

So_we can see that Mumimy ond fobmimi are good leader,

In the real life e bod leader ,afmost they are not homesf

and_sinnere ﬂ\eg became %o ho leader because of Mongg.T‘@%

can cheat the money from everywhore . fnd the {mportant giol is
-\—\'mj can do egery thing whot they woat 8o his is the veal

lite _of: bad leader,

Accordimg Mumimy's story, Marnling who become vew leader

reglaced Polwini, He is elfish and ugly, We can e HMamling

did everything Hhot he wanfed. For_ examgle he mode the rule
for Nolnochi nd everyore must deserved tum ‘a5 Kimg.

loader v dul” ‘\he\% are gead luck Yecouse Mumimu and fotmini servived.

We san imfer  thol  bad leader ,some\;_ﬁ%_mﬂ_'_%hg__muz_

of mofey or th\im L S0mMe %@u tannot live beeause  resident

Ye
Y uhzen w\\\"bumshe&‘rhem bVL ungeaceful like Hummn.

Marn! mm tannat s’mu \ono becuuse Nolno ehi_creq bure. tarqw Qveruﬂmng
at \\Lm

Dut i wWe can see  Ihe qood emdemﬂ\eu couldn't &uu lono

because the bad leader L 'pne.u can_ lobbist, AMLS__M\'_Q.LML

{ . .
E amazing thol Gupd leader , some country are develogment

very slow or_poor , There are no_veusong and why, But Bod leg-

der, they can_developed thoir coun)n'u such os ]ruq , Mleest

anu are from  Central of Asia

i1 compared Good leader and  %ad leader _in Thailand.

1 think  4heir are  ng good_leader . 1 cannnt choate perfect

leader oy my_own couv\\m.‘fou can_ See in Hhe m:m _This

ooVerv\mevﬂ have o ot oF prodlems, 1 haven™  aeen Dmb\gms

nov«arnmen\ like this before. In dhe gust  there ave mang qgods
.} J

\eoder Vr\r\oug\n some citizen didn \\ke.

/

GIM. YOI/ &ao«n ’b’\l V\,&l(!‘:ufm fwfz, 'l:aﬁm
Ocd‘?j)«ma gacf/ AW Q’

\

9y 8.8 &gacumo Gr o agod lader 7
~ ac{«\/an’taop

4 éacﬁ leadey ?

L. L«[‘w{ &0 as()w m;«y‘h ut V2% urovw mﬁgml




Discussion of Mid — Term Examination of Student 4

Additional feedbacks written on the examination booklet were:

1. Teacher wrote the score 23
2. Teacher wrote ‘1. Good. You follow the instruction. Note taking, outlining and
writing. 2. Is there any disadvantage for a good leader? / Is there any advantage

for a bad leader? 3. Why do you write it in your outlining?’

Discussion of Mid — Term Examination Feedback

First, student 4 did not write two full pages; he omitted many lines. In addition,
student 4 divided his paragraphs into several sections in each page; student 4 did not
follow the rule in writing. In his essay, there was no teacher feedback to indicate the
grammatical mistakes. This showed that student 4’s grammar was rather accurate.
However, teacher gave a positive feedback on his writing. ‘Goed. You follow the
instruction; Note taking, outlining and writing’. Nevertheless, teacher C wrote ‘Is
there any disadvantage for a good leader? / Is there any advantage for a bad
leader? /why do you write it in your outlining?’ This showed that student 4 broke the
rule. In contrast, although student 4 would not follow the criteria at all, he got the
scores; 23. This might be because he was so accurate in grammar use, and he might

use the correct word sequence because of no grammatical mistakes on his writing.

The Comparison between the Jou:nal Feedback and the Mid — Term
Examination Feedback

In journal, student 4 did not write two full pages; he omitted many lines, and he wrote
many paragraphs per a page. However, teacher C gave her signature on his writing.
On journal writing, there was no mistake about grammar at all; still, teacher C taught
student 4 to know the use of the passive voice to make the sentence brief and
readable. That 1s, when there were a lot of the redundant words, teacher C taught
student 4 to adapt it to make his text more interesting. In verbal feedback, teacher C
could know that his grammar was pretty good because when student 4 started to write,
he would think about the main ideas and write his sentences on other papers.
Afterwards, student 4 would revise and check grammar and vocabularies again. This
showed that student 4 paid attentionv to writing a lot. In mid-term examination booklet,

there was no grammatical mistake that teacher C wrote. That showed student 4 could



develop and made a progress of grammar use very well. Maybe, the problem that took
place was that student 4 spent a lot of time thinking and revising until he could not
write other points such as the disadvantage for a good leader, advantage for a bad
leader, writing essay in his outline. This showed that student 4 had to improve writing
with the time limit urgently. In contrast, his grammar and vocabularies were rather

complete.
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5. Interview between Teacher C and Student C 5

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Teacher:

Most of all journals how do you feel to write journal?

At first, I feel very bad, but I think I have too time, In Assumption
University we have to learn to improve our writing skills. It is only
Basic English, but we have to do a lot, so far away.

To write a journal entry, how long did you take it?

I take about three hours. Before I write it, I will write it in Thai,
hm..main idea in Thai ana what Thai language about that topic if topic
1s about favorite place I have to think what happen in this place, and
why I like it I will write it in Thai language and next day I will
translate it.

Hm.. The first of all, you translate Thai language to English language,
that’s why you take three hours. If you translate from Thai language
into English language, how do you translate? Let me know your
method.

I have to open the dictionary: the vocabularies that I didn’t know.
Okay, after getting my comments on your jowrnal, how do you think
that?

The first comment that you give me, I have a good handwriting, it
makes me write a good handwriting for you next time.

Yes, it encourages you.

And some comments of you about grammar, it makes me remember
this is how to use singular verb or regular verb like that.

Among the journal of the topic, which one do you like and which one

you don’t like to write?

Student 5: Journal that I like is my friend like Pasakorn, when I see this topic; I

have to think my friends, my old friends at my school, I have in this
situation that happen at pratom six like that about the past, a good thing
with my friends. And journal that I don’t like is what do you see “
Wai-Kroo ceremony because it is a real thing that you see, it have to
come from that day; it is hard to write about two pages. It is a lot, but
good luck in Wai- Kroo ceremony I come back before I go to

Assumption University.

Teacher: Okay. Thank you very much.



An Analysis of Teacher C’s Written Feedback on Student C 5

e Teacher underlined the sentence and wrote “Thanks for your information”.

e Teacher underlined the phrase “with 3 meaningful flowers” and wrote “every
year?”.

e Teacher underlined “Everyone have to...” and wrote “has” above.

e Teacher filled‘s’ behind ‘all of my friends’. Then, she underlined ‘mer’ and
rewrote ‘meet’ in the same sentence.

e In another one, teacher wrote fo + infinitive verh when student 5 wrote ‘I had to
sat at the front of gymnasium’/ ‘we had to sang “Wai-Kru Poem”.

e Teacher wrote “a lot, great!”

e Teacher underlined in the last sentence and wrote “good point”.

An Analysis of Teacher C’s Verbal Feedback on Student C 5
e Teacher C asked student 5 about the feelings and the procedure of writing journal.
Besides, student 5 was requested to tell about how he thought about the comments
after receiving. Above all, teacher C asked student 5 which topic he liked and which

topic he did not like to write as the general question.

Discussion of Journal Feedback

¢ First, student 5 wrote the title “Wai Kru ceremony’ to describe, and student 5
could write two full pages as the criteria. In journal writing, there were the
grammatical mistakes that teacher C corrected. For instance,

- Using (everyone + singular verb); ‘Everyone has to study this subject’.

-Using (all of my + plural noun); (would + verb 1); all of my friends would meet each
other again.

-Using (to + infinitive verb); I had to sit at the front of gymnasium / we had to sing
“Wai Kru ceremony”

Apart from the feedback on the grammatical mistakes, teacher C underlined the
sentences; for example, Wai Kru ceremony will be hold on second Thursday of June.,
and teacher wrote ‘Thanks for your information’. In another sentence, teacher C
underlined ‘students will create their tray with 3 meaningful flowers’. Teacher C
wrote ‘every year? and ‘good point’ when student 5 said that ‘what is important thing
that I have to do was to try my best in this university for teachers who give love and

care’ This indicated that teacher C was interested in what student S wrote, when she



knew about that, she wrote ‘thanks for your information’. This was teacher feedback
that made student 5 knew that teacher C checked what he wrote all. However, teacher
C could know that student 5 had a problem about the use of the helpings verb + verb]
or the use of ‘to + infinitive’. Above all, teacher knew that other grammars were
pretty good. However, the feedback that teacher C gave student 5 were obviously

seen; this would make student 5 understand what teacher C corrected and explained.

Discussion of Verbal Feedback

Teacher C asked student 5 about the problem in writing journal. First, teacher asked
student 5 how he felt to write journal. Student 5 said ‘At first, I feel very bad, but I
think I have too time, In Assumption University we have to learn to improve our
writing skills. It is only Basic English, but we have to do a lot, so far away.” This
showed that at first student 5 felt so worried about writing, though it was only basic
English; however, although student 5 would be poor in English, he encouraged
himself to improve his writing because he thought that he had a lot of time to learn
and develop his writing skills. Then, teacher C asked ‘to write a journal entry, how
long did you take 1t?’ student 5 told his teacher that he took about three hours in
writing; he would write it in Thai; main idea in Thai, and he would think of what
happened in that place and wrote it all, and the following day student 5 would
translate it in English. This showed his procedure step by step in writing journal. Of
course, student 5 still spent a lot of time to write and check his grammar. When
student 5 did not know the words, he would open the dictionary, and student 5 told
teacher C ‘the first comment that you give me, [ have a good handwriting, it makes
me write a good handwriting for you next time. This showed that the comments that
teacher C wrote made him more careful in writing; especially grammar with the good
handwriting. In addition, teacher C knew that student 5 got the advantages from some
comments about grammar, when he said that ‘it makes me remember this is how to
use singular verb or regular verb’. Absolutely, what teacher C put on his writing was

so beneficial to him because he could remember and apply for it in the next writing.
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Discussion of Mid — Term Examination of Student S

Additional feedbacks written on the examination booklet were:

1. Teacher wrote the score 23
2. Teacher filled‘s’ into the word ‘good leader’
3. Teacher underlined ‘libraly’ and rewrote ‘library’
4. Teacher wrote — OK= Paragraph writing
- You can give concrete example of good and bad leaders from the
Book of Mumimu.
- Where are your leaders in the real world?

- Good and bad leaders from real life?

Discussion of Mid — Term Examination Feedback

Student 5 did not write two full pages; there were eight lines left that student 5
omitted. In his writing, there were two points that teacher C rewrote. These were clear
to make him understand and improve it. The grammatical mistakes which teacher C
gave were:

- F1ll‘s” into ‘good leaders’ to indicate it as the plural noun

In addition, student 5 wrote wrong. This was the mistake, not error and might occur
from writing in a hurry to expand the text for two full pages.

- Spelling wrong ‘libraly’/ ‘library’

Nevertheless, although student 5 would have a few mistakes; one grammatical
mistake, one vocabulary, he did not write it completely. Certainly, teacher C gave
clear feedback on his writing to make student 5 know that which part he did not put.
That was what student 5 had to improve ‘Where are your leaders in the real world? /
Good and bad leaders from real life?.; student 5 did not have time left to write about
that, so student 5 had to develop wriﬁng with the time limit to practice his writing

skills more.

The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, student 5 could write two full pages; however, there were some grammars
that student 5 had to improve such as the use of to + infinitive, the use of auxiliary

verb; will, would, must, had to, have to etc + verb 1. Then, in verbal feedback, teacher



C knew that student 5 spent a lot of time writing two full pages. That is, he had to
think about the main ideas and wrote all in Thai first, later the next day; he would
translate it in English. This was why student 5 took about three hours. However,
student 5 improved it and remembered in what teacher C wrote on his paper; how to
use verb; singular verb or regular verb, and this proved that the teacher feedback that
teacher C wrote was useful to student 5 to get rid of the weak point. However, n the
examination booklet, student 5 improved grammar a lot; teacher C just wrote it only
one point with one wrong vocabulary. This showed that his grammar was already
improved. Importantly, the feedback that teacher C used made student 5 succeed 1n

writing more, although he had to improve the time in writing.



Teacher D

Date: On 11 July, 2008
Time: 14.00 -15.30 p.m.
Place: S building, Room S 23

Name of the Teacher: Arisara

Interviewed students:

1.

2
3
4.
5

Apichaya Poosrirat

Araya Charnpatchararoongroj
Parach Silangern

Jiraporn Fuangfungkul

Boonsoong Santitammmanon
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Teacher Feedback to Student D 1

T _..Wh‘?vf‘do.\{owisfe..?;,.i?\'."'..ﬂiis.irgqmgé",zfz L%/o%m;nﬁ
Last Wednesday, our feacher quu‘ded us fo ~'P_,IQY mmfms{mggame
All students were more enthusiastic than the other doys. Teacher
showed how fo play this game via the projector. Al of us were
really exciting. We woncentrated in leavning it. The name of thig
amus'mg game  was “Word order . Before P‘OYi“f) this game
jeacher showed an examp}e and explained how fo play it . At
the besihn'm(j, there was o table which -consisted of +wo rows
and several columns . The number of columns d&Pey\ded on how
many words thare were in the seatence . Each cell of Hhis

foble showed as ‘& colovful box such as blue, green, yellow,

pink | p\uple, and grey- Each cell of Hhe firsl row showed +he
word . And each cell of Hhe second row showed the number
which was one to fen. The number wos rePreseWted oy
the word In the same wlumn Teachewr showed the tables
which contained several words and numbirs. [t should be
a sentence but it was misplaced. We hod fo solve this
problem by rearvanged the words fo become a perfect
senfence. |n stead of +ellir\3 e p@rféd' sentence by
words , we had fo tell by the number which represented
thal word. Teacher told wus +to group for fwo by mo&ohing
each one with te one in front of you- 1 was a partner
of Blba who sat in fiont of me. We took o few minutes
for grouping. Fortunately, we were even so everyone could
play the game in pqir. Biba and I included my classmades
saw o blg fable with svexal words In & modern  projector
Then, we thought awvefully and tried 1o rearvange all of
Hhose words in the fable to become o r\‘(ah(' semience .

When 1 thought it wos all n‘gh‘f‘ T wote down the numbers |

of words which rePreswfe,d e n‘gh’( posH'\‘Oh of the wovds
n. the sentences on a white paper. Biba quickly vaised
her. slewder band. and waited for teacher calling her

FEaity o .saving. sentence., We tod fo. compefe sach
e fo. raise  our hand and ualt for feacher fv all
s onswer the solufton. Somefimes we waited for o lon
ime and fnally the problem was alrwdy solved. First, we
wd o answer the sequence of the numbers until feacher
dd us that it was corvect thern we had to read that
riqh’f Senfence . F(nallv , we had 1o explain each word in
ot solulion  semlemces for our classmafes, Some semlence
ad two  solulionS because adverbh
v front of the sewmtence or af ihe last of sentence.
hem we won the game we were happi“ and feel proud
£ ourselves. we really emjoyed this ﬂamé,.”%z would [ike o

oy b ogain. But whew we wyo ed  we \’Yl“éd:(*ag&la-_“
obody gave up for the solution. Semedimes, Som vied with

ng to answer  the numbers. She  stood up and oom?eTed fo
mwer as quickly as she could . Everyone laugheo\ ad Som

W Ping while they were do(ng thase funny things. T think fhaf
(5 game s very inferesting and useful for me. My fnends and |
can learn Erglish grammar, when we Play the game . for examplé,
L ave gble fo know which words ave subjech | verb adjective,
lvexh and object. Subject must be the fist word of the senlence.

xb should follow on subject. Firally is object of fhe sentence. |

s mqaniﬁed b\/ adverb which cdanfies the mwnin_ of
wience . Adverb is rormally before verb. The adjective is the
wd which ma@n-\ﬁ‘es roun or O\djeohve, itelf. There are able
Jhave, several odjectives in tae semfence. Anangement of
‘Jw('“’?« i the havdest Hf\in%. We p\o\\{ed this opme all ovex
g;_-dQSSz,The winner of Hhis game. was Jack and Dew. They
%%;,@.\ﬁ.,’rOAV\SWW Hhe maximum nambers of semtewnces.
i called. Hhem o show up in front of the dass’ and
:&H’\W\K%OL&* the fifte of J’Q\AW\M which wouwld be

%ﬁff;--iwﬁ-.o.\ﬂ?:%ay.. Fim\\y,“ﬂ\e two qenius boys

of time could ve either -

|
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selected “what do you see tn’ s gamg__? Aov our journal,.
T fhink that they should write the best journal for fats
weeld because they ove the ones who select it It is very
tough for me 4o wrile Hhis journal. It tukes me almost
Yhvee days fuy Fm(shlng R

/)/ K ('/'.'('1.:/(/ ‘
Yeur Joorpal Seems (v he a marralive  Hewever, [ get
e fur! l/'l/gr,/m(l(u'lq /;: 117 ¢ ‘
' h Yy e hear (hot yeu el¢ 184 /\/:44/,;4_(/ thi ¢ \(/’0/»15
anel gl ceme bucnledy e lrima ¢

1 thymk f (/u.'.' heive '(rlr'L/ refecry _E'../_‘.(‘“[ /\/(H/,,/;y »{/n/wF
(10 lhe Clenis Y cer fhare R v Jefeas b, fn
Yitr Friend s and we ord try {e Pagy it 1n
Cltir class avd cee boww St wTrhks cF 1 b

H ot deeim't L.C}:'f. /f RN SR AT /';'.'sf f’.’j i

Have a vuce iveekemd

PS5 A/"/'C/’L/.yq hé"xif_‘f/hg-e jleace wuse a pretent temie

tv Write Yeur jturnal




THE ASSUMPTION UNIVERSITY LIBRAP'

1. Interview between Teacher D and Student D 1

Teacher:

Student :

Teacher:
Student :

Teacher:

Student :
Teacher:
Student :
Teacher:

Student :

I think your grammar is quite good. Right? So you don’t have any
problem about grammar? What is the procedure when you write your
journal?

No problem about grammar. I will take note it in Thai first, and then I
start to writ the journal.

Do you think two full pages is a lot or just a little or easy for you?
Uh! Not too little and not too a lot, it’s okay.

How do you think about journal when you write so far for five weeks?
Do you think your grammar improves or progress?

Yes, I improved a lot.

Why do you thing like this?

Hm...I can practice my writing.

Thank you.

Thank you.




An Analysis of Teacher D’s Written Feedback on Student D 1

e Teacher underlined the sentence ‘We really enjoyed this game. We would like to

play it again and wrote “really?” above it.

e Teacher wrote a long commentary after checking.

An Analysis of Teacher D’s Verbal Feedback on Student D 1
e Teacher D gave student 1 to tell about the procedure of writing journal with
grammar. Besides, teacher D asked student 1 if you thought two full pages is a lot or
just a little or easy for you, and teacher D asked her “how do you think about journal
when you write so far for six weeks? And do you think your grammar improves or

progress?”’

Discussion of Journal Feedback

e First of all, student 1 wrote the title ‘what do you see in this game’ to describe, and
importantly student 1 could write two full pages. In student 1’s writing, there was no
the grammatical mistake that teacher D corrected. In contrast, teacher D underlined
the sentence ‘We really enjoyed this game. We would like to play it again.’ and
wrote ‘really?’ above on it. It showed teacher D paid attention to her writing; this
implied that teacher D read in what student 1 wrote every line with checking the
grammar. The feedback that teacher D gave was to express in short. Student 1 was

accurate in grammar use; tenses, word order etc, and writing the correct vocabularies.

However, although student 1 would write it completely from checking grammar,
teacher D’s comments were obvious and necessary for her to improve. That is, teacher
D wrote ‘your journal seems to be a narrative; please use a present tense to write
your journal’. 1t is easily possible that student 1’s writing will be complete if student
1 understand and develop her description writing very much because there was no
grammar mistake on hers at all. In addition, teacher feedback could encourage student
1 to go on writing and participating in activity in the class when teacher D wrote ‘I’'m
happy that you enjoyed playing this game and got some knowledge from it, I think
that you have any ideas about playing game, in the class you can share your 1deas
with your friends and me and try to play it, it doesn’t work, it’s 0.k. we just try’. This
showed teacher D could know student 1’s feedback on learning in the class also, and

student 1 could understand more in description writing with the present simple tense.



Discussion of Verbal Feedback

Teacher D checked student 1’s grammar understandings from her writing. Teacher D
said ‘I think your grammar is quite good, don’t you have any problem about
grammar?’ Student 1 said ‘No problem about grammar’ this showed that student 1
was rather skilled in grammar, so teacher D let student 1 explain about the procedure
in writing. Student 1 said ‘I will take note it in Thai first, and then I start to write the
journal’. This showed that student 1 checked the grammar carefully with using the
correct sentences on other papers before submitting. Therefore, teacher D asked ‘Do
you think two full pages is a lot or just a little or easy for you?’ student 1 said ‘not
too little and not too much a lot, it is okay’. This showed that student 1’s grammar
was quite good, and importantly student 1 answered to teacher D that she improved it
and made a progress of grammar use because she practiced it so far for five weeks.
This indicated that student 1 improved and tried to follow teacher D’s feedback on her

writing. As a result, student 1 could write the text with the grammar accuracy better.
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Discussion of Mid — Term Examination of Student 1

Additional feedbacks written on the examination booklet were:

e Teacher wrote the score 25/30
e Teacher used the square O to check the grammatical mistakes for many
points to let student 1 revise it again
- ‘they never give bad thingo’
- He wanto guest in other country o know him that he is a rich man and
have a lot of power to his people — Nolnocnians.
e Teacher wrote Be careful about — Singular / Plaral N.

-S are

e.g. The good leader in a book of Mumimu is Patminni and Mumimu

Plural ?
- Article
e.g. Marnling want to be /, famouse person.
w;nts e{J/

Discussion of Mid — Term Examination Feedback

First, student 1 could write two full pages as the criteria, and in student 1’s writing,
teacher D used the square O to check the grammatical mistakes. However, teacher D’s
method was to give student 1 to observe it and find the answer by herself.

For example,

A good leaderg in the book of Mumimu is Patmint and Mumimu. In the first

time, Patmimi is a one leader in Nolnocni land.

- ‘they never give bad thingd’

- He wanta guest in other country 0 know him that he is a rich man and
have a lot of power to his people — Nolnocnians.

- He is not delevop Nolnocni land

- He is not do anything for Nenocnians.

- He just do only eats grate wine. But Nolnocnians are work hard

- Marlning takes many advantage from Nolnocnians.

This showed that more often student 1 could not use the subject + verb correctly in

the negative sentences. These were student 1°s writing errors from several points;



however, teacher D checked the grammatical mistakes by using the square to let
student find the answers. After checking, teacher D gave some comments to student 1
about explaining about what student 1 did not understand. Obviously, teacher D
dragged the incorrect sentences on her writing to explain. Certainly, it was the clear
sample that student 1 could understand easily.
‘Be careful about — Singular / Plural N.
-8 are
e.g. The good leader in a book of Mumimu is Patminni and Mumimu

1
Plural ?7

- Article

e.g. Mamling want to be / famouse person.

N
N~

wants a

This was the good feedback that teacher D gave to student 1 to improve grammar.

The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, student 1 could write two full pages with the good grammar because there
was no mistake on it; there were just the positive comments to motivate her to
improve in description writing. In verbal feedback, student 1 said that she had no
problem about grammar use because student 1 would practice it by writing on other
pages and revising it so far for five weeks. This indicated that student 1 was rather
skilled in grammar and got used to it very well. In examination booklet, student 1 still
did 1t very well; she made the errors in the negative sentence. However, teacher
feedback which teacher D put on hers was rather clear. That is, teacher would
expound the wrong sample that student 1 did systematically after her checking. From
comparing, student 1 could improve it faster; what happened might be the time limit
without revision. However, teacher feedback was one important factor to make

student limprove.



Teacher Feedback to Student D 2
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2. Interview between Teacher D and Student D 2

Teacher:

Student :

Teacher:
Student :
Teacher:

Student :

Teacher:

Student :

What do you think about journal so far?

I think it 1s okay, your comment is good I think writing journal
practice me to be good about grammar.

What 1s your step when you write your journal?

I see at the room...I see around the room and I write it

Do you think your grammar improve like before?

Yes! Improve. Because [ write journals for five weeks, it practices me
about English skills, writing grammar I think two pages is a few
because the first time two full pages is many...a lot of pages, but now
itis a few.

Thank you.

Thank you.




An Analysis of Teacher D’s Written Feedback on Student D 2

e Teacher D wrote the comments on student 2’s journal after checking.

An Analysis of Teacher D’s Verbal Feedback on Student D 2
e Teacher D asked student 2 about the feelings since writing journal so far. After
that, student 2 was requested to tell ebout the step in writing journal, and then teacher
D wanted to know if she improved grammar like before in order to investigate student

2’s understandings on her work.

Discussion of Journal Feedback

e First, student 2 wrote the topic which she wanted to describe, and in writing
student 2 could wrote two full pages. However, there was no mistake about grammar
that teacher D checked. There was just a short comment to suggest student 2 to write
it as description writing. That is, teacher D wrote ‘Actually I get your point but you
should have written what you see first and then you continue a next sentence’.
However, although teacher D would recommend student 2 with a short sentence or
teach student 2 to write what she see first, teacher D did not monitor her grammar on
writing at all. When there was on any feedback to make student 2 know that the
sentence was right or wrong, it was difficult for her to improve. When the journal was

not corrected on the text, student 2 could not improve grammar more.

Discussion of Verbal Feedback

Teacher D wanted to know student 2’s the progress of grammar use; therefore, teacher
D gave the questions to her ‘what do you think about journal so far?’ student 2
answered ‘I think it is okay, your comment is good I think journal practice me to be
good about grammar’. Then, student 2 told teacher D ‘I see at the room... I see around
the room and I write it’. Moreover, sne said ‘I improve because I write journals for
five weeks; it practices me about English skills, writing grammar. I think two pages 1s
a few because the first time two full pages is a lot, but now it is a few’. That indicated
that student 2 could expand the text more and try to write it more correctly. Practicing

for five weeks with the comments made student 2 develop her grammar writing.
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Discussion of Mid — Term Examination of Student 2

Additional feedbacks written on the examination booklet were:

e Teacher wrote the score 25/30
® Teacher used the squaren and the circle o to corrected the mistakes for many
Points in the sentences

o Teacher wrote ‘Be careful about — wrong spelling’ after checking.
gsp g g

Discussion of Mid — Term Examination Feedback

First, student 2 just wrote one page and eight lines. This indicated that student 2 could
not expand the sentence with the time limit. In writing, there were the grammatical
mistakes that student 2 wrote; however, teacher D gave feedback with the symbols on
her paper. That is, teacher D did not rewrite the correct words, but teacher D would
draw the circle or the square on the mistakes. Student 2 had to find the answer it by
herself. For example,

- Using the plural noun; ‘protects from bad thing

- Using verb to be + adjective; ‘should be honestly, kindness / everyone_proud to you.

- Using the word ‘say truth’, ‘say lie’, “tell lie’
- Using Subject + verb; ‘He usually speak politly’= spelling wrong/Nononcian make...

- Spelling wrong ‘if your look kind, every want to be your friend’ / ‘workhourse’

Nevertheless, after checking, teacher C reminded student 2 about the wrong spellings
‘Be careful about - wrong spelling’. This indicated that in student 2’s essay there were
a lot of wrong spellings; she wrote the vocabularies wrong, and possibly it happened
from no time to revise and to hurry finish it in time. Teacher feedback that was clear
with the wrong spelling; however, teacher D did not put the correct words or the

correct sentence in the grammatical mistakes.

The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, student 2 could write two full pages as homework; however, there was no
mistake about the grammar on her writing. Certainly, when student 2 got it without
teacher feedback, this did not encourage student 2 to be careful in grammar writing.

That is, student 2 could not know her grammar was good or not. However, in oral



feedback, student 2 had a problem about writing because she thought that two pages
was too much for her, but later student 2 told teacher D that she improved it more and
could expand the sentence. On the other hand, in the examination booklet, student 2
could not write two full pages. She just wrote one page and eight lines in her essay;
this showed that student 2 had to improve in thinking and writing as the system with
the time limit. Consequently, there were a lot of wrong spelling due to no revision,
and teacher feedback that teacher D corrected was rather good, but she could not
know the right word. Thai is, student 2 had to look up the words in the dictionary or
find the correct structure of the part of speech by herself; for example, in the text she

wrote ‘someone should be honestly, kindness. ... .. ’
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3. Interview between Teacher D and Student D 3

Teacher:

Student :

Teacher:
Student :

Teacher:

Student :
Teacher:
Student :

Teacher:

Student :
Teacher:

Student :

How do you feel when you write your journal?

I feel good, but in the past I think it is about writing hm...two pages is
difficult for me

You meant until now it is difficult for you!

I think 1t 1s good when I ....

Uh! The first time you think it is too much for you, but now it is okay.
What is your problem about grammar?

About tense in my journals.

What kind of tense?

I don’t know what I choose tense for write

You write present tense. Right? The problem is you forget or you
don’t know.

I think I forget it

Okay, thank you.

Thank you.




An Analysis of Teacher D’s Written Feedback on Student D 3
e Teacher used the tick marks for the correct sentences

e Teacher wrote a long comment after checking.

An Analysis of Teacher D’s Verbal Feedback on Student D 3
e Teacher D asked student 3 “how do you feel when you write your journal?”. and
later student 3 was requested to tell about the grammar problem that happened from

writing journal. Besides, teacher D emphasized about using the present tense to her.

Discussion of Journal Feedback

e Student 3 could write two full pages and wrote the title that student 3 wanted to
describe. However, in writing teacher D gave the tick marks with the correct
sentences; nevertheless, this feedback could not make student 3 know that which
point it was wrong or right because this teacher feedback was vague and difficult to
understand. Possibly, when student 3 wrote, she would try to use tenses and the word
use to make her text readable and interesting, student 3 wanted to know those
sentences that she used right or wrong; she wanted to know the right words to
improve her next writing. After checking, teacher D suggested student 3 about it, and
wrote ‘your journal seems to be a narrative. However [ marked some sentences that
was 0.k.” In addition, teacher D encouraged student about doing the activity in the
class. In contrast, checking like this could not make student 3 know clearly which
sentence was correct or wrong. Importantly, student 3 did not know how to write the

correct sentence.

Discussion of Journal Feedback

Teacher D asked student 3 to know the problem in writing journal ‘How do you feel
when you write your journal?’ Student 3 said that now she felt good, but in the past
she thought two pages were difficult for her. This showed that student 3 made a
progress in writing more. However, student 3 still had a problem about grammar. That
1s to say, student 3 did not know which tense she had to choose for writing. However,
teacher D told her to use the present tense in this kind of writing. However, student 3
forgot to use it. Possibly, this implied that student 3 might be confused 1n tense use

between narrative and descriptive writing.
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Discussion of Mid — Term Examination of Student 3

Additional feedbacks written on the examination booklet were:

e Teacher wrote the score 25/30
o Teacher used the symbols such as the circle, the square, and the underline to
check the wrong words

e Teacher wrote ‘Be careful about — wrong spelling

-V
e.g My father>s<mjlke .........

v

Discussion of Mid — Term Examination

First, student 3 could just write one page and seven lines. Student 3 did not follow the
criteria. However, there were a lot of the grammatical mistakes that teacher D
checked. Still, teacher D used the symbols such as the circle, the square, the underline
to indicate the mistakes. However, student 3 could not know what she had to improve.
That 1s, teacher D just gave feedback to her, but teacher D did not rewrite, delete,
crossing to make student 3 know that this sentence was wrong or right. Teacher D did
not write the part of speech or the abbreviation that made student 3 understand more.
Possibly, student 3 wanted to know why she made the mistakes, which point she had
to improve urgently, or what standard teacher D gave the score because she got the
high score, but there were a lot of the grammatical mistakes. Teacher D wrote the
signs on the mistakes, but she did not explain about it to make student 3 understand
more. There was just one sample that she explained. ‘My father make....." this was
not clear. Importantly, teacher D expounded about it wrong ‘My father = Singular

noun, but why teacher D did not fill‘s’ in the verb ‘makes’ this was not clear.

The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, teacher D gave student 3 the tick mark as the symbol for the correct
sentences. However, these were not clear because student 3 did not know which point
it was obviously right or wrong. Teacher D did not rewrite to make student 3 know

how to solve, how to change the wrong sentence. In verbal feedback, teacher D



emphasized on the use of the present simple tense in writing because teacher D knew
that she had a problem about grammar. In mid-term examination booklet, teacher D
used the symbols to indicate the wrong sentences or the wrong words. Still, her
methods were to give student 3 find the answers by herself. Absolutely, student 3
could not know some correct structures of grammar because it had to require teacher
D’s explanation. At least, in the wrong spelling student 3 could look up the words into
the dictionary. If teacher D gave feedback to student 3 like this, student 3 could

improve grammar a little.



Teacher Feedback to Student D 4
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4. Interview between Teacher D and Student D 4

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

Teacher:

Student :

What about your journal when you write?

At first it is hard for me, and I think two pages is too much if you said
the first week only one page is too much for me, and 1 write only half
page; I will try to do much and now it is quite hard, I don’t know how
to write two full pages, but now I know to make a long sentence.
You drag your sentence or you drag your grammar.

At first I not correct tense but now when you tell me about you use
only present. | will use it.

What is your procedure when you write your journal?

I think suddenly and I will give my Thai-English dictionary to search
my vocabularies that I don’t know and write it.

Hm.... Thank you.

Thank you.




An Analysis of Teacher D’s Written Feedback on Student D 4

e Teacher D just wrote the comments on student 4’s writing after checking,.

An Analysis of Teacher D’s Verbal Feedback on Student D 4
e Teacher D asked student “what about your journal when you write?”, and teacher

D let student 4 tell about the procedure of writing journal.

Discussion of Journal Feedback

e Student 4 wrote the title that she wanted to describe, and student 4 could write two
full pages as the criteria. Nevertheless, there was no grammatical mistake that teacher
D corrected at all. Possibly, student 4 was not sure that all of the sentences were
correct, and student 4 wanted to know the mistake or errors that she did to improve in
next writing. When teacher D did not give the symbols on her journal, student 4 could
not improve her writing, especially grammar. Nevertheless, after checking, teacher
gave student 4 a short comment ‘your journal at the first haft of the first page is 0.k.
However, the rest seems to be a narrative. So please write what you see...?’ this
showed that teacher D wanted student 4 to try to control his text well, and teacher D
emphasized ‘write what you see...?’. However, when teacher D did not check her text

carefully, student 4 could not learn grammar quickly and correctly.

Discussion of Verbal Feedback

Teacher D gave student 4 a chance to clarify the problem of writing journal; what
student 4 answered was that at first for the first week it was hard for her to write for
two pages. She just wrote only half page, but student 4 tried to write it much; it was
quite hard. Importantly, she did not know how to write two full pages. However, now
she could expand her writing more. This showed that student 4 practiced it and tried
to make it longer. At first, student 4 did not know to choose the tense; now she had
already known. This showed that student 4 followed in what teacher D suggested.
Student 4’s method was that she would give Thai — English dictionary to search her
vocabularies when she did not know. Of course, this oral feedback made teacher D
knew about her writing methods and knew that student 4 could improve writing

English by expanding the text.
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Discussion of Mid — Term Examination of Student 4

Additional feedbacks written on the examination booklet were:

e Teacher wrote the score 25/30
e Teacher used the circle, the underline, and the square to check the mistakes.
e Teacher wrote - Another + Singular Noun

e.g. Another person

Discussion of Mid —Term Examination Feedback

Student 4 could not write two full pages; however, in essay there were a lot of
grammatical mistakes that teacher D checked, and the symbols that teacher D used
were the underline, the circle, the square, and a short comment. However, the
feedback that teacher used was not clear because teacher D did not write or solve the
wrong words or sentences. Of course, student 4 did not know the correct word; still, if
it was the wrong spelling, student 4 could check it in the dictionary. Possibly, in some
grammars student 4 still wanted teacher D to explain about what she wrote such as
deleting some words, the part of speech etc. teacher D just used the signs * A good
leader must be respond it./ A good leader should be solve their problem.” However,
after checking, teacher D just explained about only sentence. That is, Another +
Singular Noun = Another person. This was not enough to make student 4 understand

grammar clearly from teacher D’s less feedback.

The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, student 4 could write two full pages; however, there was no teacher
feedback that teacher D gave about the grammatical mistakes. Teacher D just
recommended student 4 to write it as the description writing. Surely, student 4 could
not know which part she had to improve. In writing, student 4 knew that she did not
write it 100% correctly; possibly, stzdent 4 hoped teacher D to check or to explain
about the wrong sentences; what student 4 wrote was an error or mistake and how
teacher D corrected. In spoken feedback, teacher D knew that student 4 improved
grammar more; at least, teacher D knew her methods to get rid of the difficulties in
writing. That is, student 4 would look up the words into the Thai — English dictionary.

In examination booklet, teacher D gave feedback on her text with many signs to



indicate the wrong words or sentences, but teacher D did not solve it; in contrast,
teacher D let student 4 find the answer by herself. Surely, it was not possible that
student 4 would be able to correct all correctly because some grammars were needed
to explain. There were a lot of mistakes, but teacher D just explained about only point.
Student 4 could not improve it well, and there were many lines left which student 4
omitted; on the other hand, she got the high score. This was negative feedback that

teacher D should not have given.



Teacher Feedback to Student D 5

¥ ‘! \ o

;l! TO[’('C WL‘AT Ao yov se¢ in P“V°U";+erheglac‘viqr In . ncx”" ”-o ﬂ'm‘f r{;n La; tne  word s \l’lj”f&’i/ \LWﬂ .B {’W\f Vhl‘f‘c Cﬂ}a,

I Losit at Macdonald.I ree OHn‘cG;‘/‘h‘“y FU* i . car, in frent o f and rr‘”“ " ,";L’f' I see a pair of molded fi uro’,‘n/u firet mode
)ﬂ.u Car Lm; one [cHr&r Is \‘m , ﬂ L\a,f ye,”av cvlw,ﬁ -(‘qu} N l',Jr L'QVZ WL\H& ‘/‘{h 0'"4} re d Curfy LMI'V ; If is } v ﬂww ﬂm: fccami

‘f, J[\M {CH pf L\;m aywl L,e Y(/tr rey {;h,r{’% LU“/A& P’% ™me v-utlcl ‘LA’/\f ﬂflé {\Mc vf it t\AVC Hac& eyc[;rpw P&A mouh‘ and
I See -‘,’WD WOYneNhWt‘m ?l'rt J;l;aomfvjfhi?;ﬁ rinfv"TL l\hvl %e Lmr A cur[y rctl nore .IT lqou ﬂ'lc LﬂwLU";c' 0"7‘»11‘1'- V‘";Hj LNU ant’{ pfwfmma

b i ﬂqe recand ;/Em vwaa rey shiel and  9re '{’roulcm At fhe low gloves . At E__lpu* oA T red boot and ave
LM(L/o’? hncm ‘nm ohz){mm{’ev,-ﬁ s Fa* 'an;:l {Za i '9"";3{?5 Cuv-)y ;f'f”'“';Sl"”é ‘V\Céf A’f ﬂfw I‘Hrr‘T of it have TLuo ci‘lo: Avre
\/\O\(r/ bi L»em\, Lf9 cyef/ grange  aems . DuTside ﬁfa c/)fmr {fmu red live and yello 9L\ivf/ Jro ﬂ'\c ‘cH of it has one f/;n thside
one  molded ?s‘?wa Nt p;' a yc((ou shint 'm(:&w Tar A The shiet Dhis $ign has one ]C,H“ s M b yelow colov and  cirele
}\/\o\r') one lebten ¢ " £’ A e red line Tt r/}? fhe ved shizs and IOV circvfar it bas e ‘%\i,&fr To The left hand of i} it ol
\(\M/L red L\N‘r In ?Nth of ,j‘ \,«.}Z”a;:omy Ci\'i‘;} fcﬂrfcr/ Lzaxg o{' Thc ?‘le on nﬂc TM;/ ave Lﬁvr Lw\mtyw;tw rﬂ'ete lire l:g\VQ tﬁl"awn
,TC(C(’}WY‘C \ -“\L Jfg\g VMM \'v\ﬂ'/l\(_ q‘? TL\L Lox l’)a; Y(,J/Ca‘or AJ( ﬂ'u. COLO» , /H ‘n’u Arm o{ it arrﬁw;é Ca[ovrt‘ o\”crnn{‘(‘v}, L)’ T-wa (‘p[,,m.
JYOF of he [oox of {'c(e hone  has  onme an‘x‘chowo\,H’_ L\m‘ grey are ved and wkﬁfé The  reemd model nwc is chorter han The ,f.'wf re dof
\moLQNVna\ an d oﬂl ;}u mfala“e oF it has one  ovd o ip vh‘ve and FAHCY h’mn ﬂ'!c' ‘Pirrf model . IIL has Aovk brown rhin  and r‘/f

in k]m red colvr’ . I fee  one Acrwfmnf ffowc, jj[ \Aqve ﬁan7 ¢l a black lfmk%” .,ﬁu'-‘P“( ol ,'f/ i have  black m“,n‘} black magh and
vy CLM{‘" dw«(( H,{' Pof/ KFC/ ICC/ TOT - ﬂlé f‘/?h' o{’ Ckerfzr orangc LAir /H ﬂu .rlr\ir# o{ ff Arranse cplpwp a(fc»m'}{n;!y L7 ng
év\\'u \"]GU }‘cA\ Lo\cfvjwvml Aho( J'm/f anw W"‘”J\ ir Chufcf-ﬁdy.‘l(.ﬂw CplOY‘f ave L\acuqno\ WL;*‘ ‘Mwl ﬂqtvc, )WJ“ 2 P&'L h“Lf“c /H ﬁm
sign o8 Hot Fq% hiave VL‘fl& {Mhﬁmmo\ fe  word ir “Hethas necktie  of it Thare . have many howmborger patters There bt red sho.
. green C/',[f.r_ and )_n_\c, word ir \P°+// has Llo\c[‘ C"(O‘" fhe L)O\W/ Hack ;m‘A r"'llyl“’&f' E 'ﬂ\t N?L\T Lumol o? it will L'NU\ h\e t/mml:w;u‘
e circle . KFC har red sign, T ree one old man mfm dign At on The blaok fray o B Fierd wrodel - To the et hand Thene A
_L\M W\M{c cq\or fAnd ﬁw wor(ol |5 v KFC//LM wL{hﬂ‘cﬂar. ﬂw : ,_hnm(,uvor, I see. many H:f'(ch on h»e op f (:H?.‘m ,ﬂu MA F"‘—cv{\""-
9]2\;\ O% /(’CC Lm)" Y‘OA L’lack ?X‘avn& Vlmt an 'hic MI‘AA((/‘ 09‘ ﬂ"r‘r 4_%“"5' A Yﬁ_f’f{r ;/MJ 0‘{) CQL{C/, rcA &Hv:.forc v]c F(‘chhfﬂ\y/ a kMLvrgo«_
,;;_m'gn '\’\‘7‘..3' ope ‘,"""‘}‘ (r “S'C'C” H- me WL[*'& C?l”\ , ﬂr\o ;,'?h g? _A_’nlLrL ‘Mu nlru. lAyuf o\‘f_ ﬁwe Flmf !o‘y_ev AS  seSame )ﬂ"f e cmd _Iayy_g{,,»
- ToT has .W,LH,{.‘& colve and has ene  word I TOT |} har grecn has a perk and e Auies (ay" has  cheese it has yellow coloy and e
ol The .&;fw’frun* stove har rang e ol B hay ix el netice oy a acu”’ aclgromd The seemd ey hay e bock grend.
_0\{" t\w T'P' 9{' l'&' \qaf a 'Poml covr? ("n;fk hv\é\rT l’:tlu wan}' .j\&r;& LN ‘ne '\MLW;H }{ LMI Ine lv\ycr a*‘ ﬂ'm chml OhA_(r):k.t‘zp
fL.OP(L and \’lqvc My $“A SL\"(’ ﬂu Vt‘C\'m‘j(y of ﬂw ).c,f]ar*'fmmf wo% nas fesame  and AJf hw widdle o{ Lmrthgw }w\vc vt;cjfaL{c ant/{____'_

) __Sjrwg, 1 fee manyy sk.p/ it chowe many ﬂy{n{?; are T—rﬁ:‘r’f{ﬁj?«yf/,, RPork o The hir A PI'Cfvu has gne ham ngw 't har one fo\ycr_ a_ﬂzﬂf

&)GA Ve A\ ictore | Bcrl}ia [ ﬁm J»(, nr‘{’mw\f' .“T-vc Aar ot __J'\'.)\“‘ '}. LWMLW‘;" LM\S‘ rrféﬂl €42 with cheere Lerilf. o f anng_c_@
. an /{;’ 'I_pl‘c_h'"" L_“ a \le'*‘t. ann[opc p? j('”ivl C[U'CLJ—V] .‘unc )tourn\ pn’c{vcc___m_

: J phd . )
post RMee JTE har red colon and grey edon, The sign ot it has
.K,qw paper . Fold +, Tm’anﬁbm‘ hare Llue Co[v: ank red eoler {J‘?‘*" force pager glass of L’”‘”‘?c’ﬂ" Fiite pictirs have freee flastic fombl o

. & £%] " ’ g D ’ ” D . . \ . . . b wodiese . . . " . . ) D -
lacabucabucuhuraburuhacahacahucahacabacabucibu abscobucobinaboeulocohacaboncabacden abunaby obocatos abocoddacabun ulunubﬁcg‘ ‘\“#‘gl a’;‘" am‘k‘*"“ ! f}“}"aa}"’?”é‘i‘ ‘i{‘g*‘g“‘;j’/’f“ b aluaahecabunedeuhocatunabocabis abicabo ol whenabocuhoeubocabaca
e e ———E T ORIt - o EEE - —




Assumption University g

abacubacahucabucabacabacabucabacabacubacalucabucabucatacatiocatacabocabacaducabacubacabacalicabacabiacadsacabacabacabac

bevnscong

Nt Yo b fimrst t«//‘llll'lcj [NRY t(‘H/H'(«, Lot ,'-\:l 6

stepr . Mind lhen yeu slert I«ut/rtc/ Caee Lhogy-
i"lv-;,v; Yoil "C(,.Il/llﬁ/ Cho dle frrst e
! .\/( ol M . 7 oLee C{/IL\‘IJ‘ [/-‘,I, /"L.f (e

7130»1 Jee./ not /mtﬁnj a comm
jtrust be a full 55"/%

I Sitat M., I See gffcers, ﬂveg put, .,
if \cjcl._z h_me CMF/ (t.ueshc;q /)/e{‘l(; Golotvre o Uhie cfasy,

/41'/.) I %G 05

[
s . e s e e

.
Vat .
bacabacabacabacabacubacabacubacubacabucabacabucabacabucubiucab

wbucubucubarabucabucubucabacabucubucubucabucubacubac




5. Interview between Teacher D and Student D 5

Teacher: How do you feel about your journal in our class?

Student :

Teacher:
Student :
Teacher:
Student :

Teacher:

Student

Teacher:

Student :

Teacher:

Student :

I think it has a good. When I write journal, I use the more time with
that time I can review another subject, and it is good because I can
Improve my grammar.

Do you think your grammar improve so far?

Yes! I search at the book of grammar.

What is the procedure when you write your journal?

Depend that event because I will think the subject what I write.
You don’t brainstorm, you just write what you see, not write what you
are going to do; you don’t have any plan before?

Yes!

Do you think your grammar improve or have any problem?

Yep! Improve, when I submit the journal, I can improve about my
English grammar.

Thank you.

Thank you.




An Analysis of Teacher D’s Written Feedback on Student D 5

e Teacher wrote a full stop in the second sentence, and she rewrote “They " and
“wear” 1n the third sentence.

o Teacher deleted and changed the word “I see two women, the first woman
wears a pink shirt.. the second woman wears a grey shirt....."”.

e Teacher rewrote the word in the sentence “In front of'it, there are many cars,
peoples, boxes of telephone.

e Teacher rewrote it in many points to give student five to write it with the
capital letter after the full stop.

e Teacher wrote a short written commentary on the journal after checking

An Analysis of Teacher D’s Verbal Feedback on Student D 5
e Teacher D asked student 5 about the feelings in writing journal, and student 5 was
asked to tell about the procedure in writing. Moreover, teacher D asked student 5 “do

you think your grammar improve or have any problem?” to know his understandings.

Discussion of Journal Feedback

e Student 5 could write two full pages, and in essay there were many mistakes about
grammar use. In addition, what helped student S to understand about grammar more
was teacher feedback. Teacher D used the symbols such deleting, inserting, rewriting,
and suggesting about using the full stop in the sentence. Clearly, teacher D used clear
feedback to make student 5 revise and understand more easily. Fore example,

- She puts a grey shirt = She wears a grey shirt. Teacher D rewrote it above. It was not
wrong, but teacher D wanted to let him choose the suitable word. This would make
student 5 observe, remember, and try to understand. After checking, teacher D
suggested him about using the full stop. Thai is, in his writing he did not put it when

he finished writing for many sentences.

Discussion of Verbal Feedback

From interview, teacher D gave student 5 to tell about the feeling and problem about
writing journal. Importantly, student 5 showed his feelings and said about the
procedure “When I write journal, I use the more time with that time I can review
another subject, and it is good because I can improve my grammar’. This made

teacher D know that student 5 tried to write and to develop his writing. Then, student



5 described about the procedure. He thought that his grammar improved so far, and he
would check 1t in the book of grammar. However, describing depended on that event
and the subject that he would write. This indicated that student 5 paid attention to

writing and tried to think it step by step to expand the sentences.
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Discussion of Mid — Term Examination of Student 5

Additional feedbacks written on the examination booklet were:

e Teacher wrote the score 26/30
e Teacher used the square to indicate the grammatical mistakes for a lot of points
e Teacher wrote -Be careful about - wrong spelling
e.g. your self
sicerity
- Singular / Plural Pronouns

e.g. every people
it mush be Sing N.
- il

ny problem

\

B e

m

T~

it must add -s

Discussion of Mid — Term Examination Feedback

Student 5 almost wrote two pages; in addition, there were grammatical mistakes on
his. Nevertheless, teacher D gave a lot of the square as the sign to indicate the wrong
words. This was good that teacher D gave her feedbacks; in contrast, student 5 did not
know how to revise. From the comments, teacher D just showed a few samples to
explain. Teacher D did not insert, delete, rewrite, crossing etc to know the right words
or sentences to improve or te apply for it. That s, student 5 had to find them by
herself. This could not make student 5 develop correctly. However, there were just a
few samples that teacher wrote after checking. These were rather clear; for instance,
wrong spelling = your self / sicerity or using Singular / plural noun

e.g. every people
it mush be Sing N.

many problem

/[ 1t must add -s
i

Teacher D gave student 5 to find the answers by herself. When teacher D did not

emphasized the correct words, it would not motivate student 5 to improve more.



The Comparison between the Journal Feedback and the Mid — Term
Examination Feedback

In journal, feedback that teacher D gave was obvious and easy to understand; for
example, in the sentence teacher D would delete the wrong words, rewrite the correct
words, or insert the new words etc. this feedback would emphasize about the correct
words to improve it more easily. In oral feedback, teacher D knew that student 5
developed his writing more with expanding the text, and student tried to write two full
pages. In examination booklet, student 5 could think and write two full pages.
Importantly, student 5 mad a lot of grammatical mistakes, but they were the same
mistakes repeatedly; using singular and plural noun, many wrong spelling. Although
teacher D would explain about it with the short sample, in essay teacher D did not
solve it directly; that is, student 5 had to find the answers by himself. However,
mostly student 5 made the mistakes about spelling. This might be due to the time limit
to revise them. This indicated that the feedback that teacher D used was not clear to

student 5 to improve his grammar writing.
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