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ABSTRACT

The purpose of this research was to study the attitudes towards family,
sex, Interpersonal relationship and self concept of the selected high school
students in Bangkok Metropolis. It also examined the differences in attitude
related to gender, class level, and academic achievement.
The Sample group was a 100 high school students from the selected
high school in Bangkok Metropolis which was Samsen Wittayalai School.
The instrument utilized was The Sacks Sentence Completion test. (SSCT)

The data were analyzed by using I -test, F-test one way analysis
variance. The findings suggested that :

1. The high school students have mildly emotional disturbed into attitude
areas namely : Family and Self-Concept.
2. There was a statistical significant difference at .05 level between male
and female student in two attitude areas. (Family and Interpersonal
Relationship attitude area).

3. There was a statistical significant difference at .05 level among class
level (Mathayom Suksa 4, Mathayom Suksa 5 and Mathayom Suksa 6) in
one attitude area (Family Attitude area)
4. There was a statistical significant difference at .05 level among grade
point average in one attitude area (Family Attitude area)
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CHAPTER I
THE PROBLEM AND ITS BACKGROUND

Introduction
The Constitution of the Kingdom of Thailand, section 86,
B.E. 1991 with regards to the development of the youth states that
the youth are very important resources of the country for they will
eventually inherit the nation's culture. Therefore, the state should
support and promote youth development so they physically,
mentally and intellectually develop well. They will in tum improve
the economic development and security of the country. ( Wannida,
1997)
It is generally accepted that children during the

adolescence period will become adults who will manage the
country. The future of a nation is very much dependent upon its
younger generation. Thus, the importance of the development of
adolescents who will be the "Masters" of the nation in the future
should be recognized.
Steinberg (1993) stated that adolescents are growing into
adults and are moving from the immaturity of childhood into adult
maturity. It is referred to as the concept of transition which is
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defined as an "in-between period", whereby one is not considered a
child nor an adult. This characteristic of transitional status is
known as "marginal man . According to Hall (1946) adolescents
are in a critical period of human development, which is the period
of "storm and stress" because adolescents are developing
physically , psychologically, and cognitively with social changes
during this time. In addition, this period of adolescence is full of
idealism, commitment of the goal, attitude changing, revolution
against old concepts, and fighting against internal and external
value systems . Because of the rapid changes occurring in their
mind and body, they can easily cause confusion if the degree of
clarity about primary roles is not attained (Erickson, 1950). Failure
to resolve the adolescent crises may contribute to "identity
diffusion", in which feelings of being may lead to withdrawal from
reality , and extreme cases to mental illness or even suicide. The
height of adolescent crises is what Erikson calls a "psychosocial
moratorium." It refers to a period of delay in the assumption of
adult commitment. During puberty, adolescents need identity. They
also begin to develop their own value system and attitude based
primarily on personal preference and individual conviction rather
than on handed-down parental value (Havighurst, 1951 ). Not
surprisingly, adolescents cause troubles and misunderstandings
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with family and interpersonal relationship. It is said by
Montemayor (1982) that family status has more influence upon
adolescents . The second influence upon them what surrounds the
person or his environment such as parents, friends , teachers,
neighbours and classmates etc.
As reported in Kosareff (1993) mentioned that attitude is the
factor that affect students' achievement. He studied student's
attitude especially the attitude about their family (parents and the
sibling), school environment and friends. If students have a
negative attitude about their family and their relationship with
others, they have difficulty in adjustment and will have a problem
with their education.
The researcher aims to find out how gender, academic
achievement and class level difference may influence adolescent's
attitude also . The research done by Eleanor Maccoby and Carol
Jae Lin (1990) on how the sexes differ in attitude , he found that
Boys are more aggressive than girls.
According to Wassamom (1997), she mentioned that high
school students especially those in Mathayom Suksa 6 are regarded
to be in adolescence and , this age interval is a crisis for students.
There are many factors in environment, which affect their attitude
such as gender, school environment, peer group and their major
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studies . If students have a suitable developmental in their attitude,
the adolescent will be happy, but if students have unstable
development attitude, it will bring them unhappiness .
The researcher aims to focus on Thai adolescents who are
15 to 18 years old

and who are mostly studying in the High

schools. These respondents spend almost of their time in school to
gain knowledges and to promote physical, intellectual, emotional
development as well as social support. The teacher sometimes
cannot avoid facing some adolescent behavior-related problems.
Bangkok was also chosen to be the place of research study because
it is a city where learning and teaching facilities are found, being
the center of Thai civilization. On the other hand, the crowdedness
of the environment also has a negative impact that sometime lure
adolescents to inadequate ways of living ,causing some social
problems.
The researcher focus on the one selected high school in
Bangkok metropolis which is Samsen Wittayalai school because
the school management is very cooperative to support on this
research. They hope that this research will be useful for both
teachers and students .
The researcher realizes that the adolescence period is the
first step to a person's independence from home, a move towards
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maturity. Adolescents see that they physically look like adults and
want to do whatever adults do. It challenges them to do so hoping
that it would cause physical and mental development. Those
involved should endeavor to understand them and guide them in
rational ways towards mature behavior and attitudes to become
good and responsible citizens in the future.

Objectives of the Study
This research has the following objectives:

1. To study the attitude towards family, sex , interpersonal
relationship and self concept of high school students in
Bangkok metropolis by using The Sacks Sentence Completion
Test (SSCT) developed by Joaeph M.Sacks and Sidney Levy
(1950).
2. To compare the attitude toward family, sex, interpersonal
relationship and self concept of high school students in
Bangkok Metropolis according to gender, class level and
academic achievement.

Significance of the Study
The importance of this study is as follows:

6

1.

To identify the areas if immature attitudes among

adolescents according to The SSCT for their own awareness and
understanding
2.

For the counselors and teachers who interact with

adolescents be their guide as to gender, class level and academic
achievement factors that may influence their life in school.
3. For the parents will understand their children more in
order to keep a good relationship in the family including know how
to assist and encourage them to be successful in their studies .

Hypotheses
The null hypotheses for this study are stated as follows:
1. There is no significant difference in the student's
academic achievement and the 4 areas of the SSCT
(Family, Sex, Interpersonal Relationship, Self concept)
2.

There is no significant difference between male and
female and the 4 areas of the SSCT (Family, sex,
Interpersonal Relationship, Self concept)

3. There is no significant difference among Mathayom
Suksa 4 to Mathayom Suksa 6 in attitude according to
the 4 areas of the SSCT( Family, Sex, Interpersonal
Relationship, Self concept).
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Definition of Terms

1. Academic achievement is the student's grade point average,
which is gathered from the registration office in the second
semester, 1999. The grade point average is as follows:

4.00-3.00

Very Good

3.00

Good

2.00

2.00 -1.00

Average

1.00 - 0.00

Poor

2. Attitudes are individual mental processes, which determine both
the actual and potential responses of each person in the social
world. In this research are concerning in four areas of the Sacks
Sentence Completion Test as: Family, Sex, Interpersonal
relationships, and self-concept.
3. High School Students are students who are studying in M.4 M.6 in the selected high school which is Samsen Wittyalai
School.
4. Class Level is the class where the students are studying from
Mathayom Suksa 4,

Mathayom Suksa.5,

and

Mathayom

Suksa 6.
5. Gender is the judgment about masculinity and feminity,
judgments that are influenced by culture and context.
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6. Adolescence is a developmental stage as one moves from the
immaturity of childhood to adulthood. Usually from the age of
15-19 year olds (Beck and Weishar, 1995)
7. The 4 areas of the SSCT
- The family area includes three sets of attitudes, those toward
mother, father and family unit. Each of these is represented
by four sentence completion items.
- The sex area includes attitudes toward women and toward
heterosexual relationships. The eight items in this area allow
the subject to express himself with regard to women as
social relationships themselves.
- The interpersonal relationships area includes attitudes
toward friends and acquaintances, colleagues at work or
school, superiors at work or school, and people supervised.
The sixteen items in this area afford an opportunity for the
subject to express his feelings toward others outside the
home and his idea of other feelings toward him.
- The Self-concept area involves fears, guilt feelings, goals
and attitudes toward one's own abilities, past and future. The
attitudes expressed in this area give the psychologist a
picture of the subject's concept of himself a she is, as he was
as he hopes to be, and as he thinks he actually will be.
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( Sacks and Levy, 1950)

Scope of the Study

1. Subjects of this research are high school students of
Samsen Wittyalai School. The total number of the
population is 1,842 students.
2. This research considers the attitude in 4 aspects according
to The Sentence Completion Test, which was developed
by Joseph M. Sacks and Sidney Levy, 1950
3. The independent variables in this research are:
Student's academic Achievement, Gender, and Class
level
4. The dependent variables in this research is:
The Attitude in four areas of the Sacks Sentence
Completion Test (SSCT) Family, Sex, Interpersonal
relationships, and Self-concept.
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Methodology
This descriptive research aims to investigate the attitude of
the selected high school students in Bangkok metropolis.
The selected high schools is Samsen Wittyalai School. The
total population is 1,842 and by using the Yamane Table at the
consistency level of 10 percent, 95 was the number of students
needed.
Respondents were asked to complete a close-ended
information questionnaire gathering demographic information
which generated related variables in the research study. These
variables are gender, class level and academic achievement.
The Sacks Sentence Completion Test (SSCT) developed by
Joseph M. Sacks and Sidney Levy (1950) was used to show the
attitude of the high school students. Respondents were asked to
read each one and finish the test by writing the first thing that
comes to their mind. And they should write as quickly as they can.

Collection and Analysis of Data
1. Classify the demographic or personal data in accordance to
independent variables, gender, and class level and academic
achievement.

MScp
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2. Compute the score of each aspect and interpret the number of
the score in each item.
3. Data is coded, scored and recorded in a computer
4. The use advanced SPSS inferential statistics to show the attitude
of the student and the difference in each variable.
5. Interpret the findings and compare them as the subjects are
grouped according to gender, class level and academic
achievement.

St. Gabriel's Library
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CHAPTER II
REVIEW OF THE LITTERATURE

The major purpose of this research was to study the attitude in
four areas of the students in the selected high school located in
Bangkok Metropolis. The related literature in this research will be
presented as literature on :
1. Attitude
2. Adolescence
3. Adolescents Counseling
4. Review of Foreign Related Research Studies
5. Review of Local Related Research Studies

Attitude
History of the concept of attitude
Like most abstract terms in the English language, attitude has
more than one meaning. Derived from the Latin aptus, it has on the
one hand the significance of "fitness" or "adaptedness" and like its by
form Aptitude connotes a subjective or mental state of preparation for
action. Through its use in the field of art, however, the term came to
have a quite independent meaning, it referred too the toward or visible
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posture (the bodily position) of a figure in statuary or painting. The first
meaning is clearly preserved in modem psychology in what are often
refer to as "mental attitudes" and the second meaning in "motor
attitudes". Since mentalistic psychology historically precedes response
psychology, it is only natural to find that mental attitudes are given
recognition earlier than motor attitudes. One of the earliest
psychologists to employ the term was Alexander Bain who wrote that
the forces of mind may have got into a set track or attitude, opposing a
certain resistance as when some one subject engrosses out attention, so
that even during a break in the actual current of thoughts, other
subjects are not entertained. Somewhat later, when psychologists were
forsaking their exclusively mentalistic point of view, the concept of
motor attitudes became popular. (Engel ,1996)

The Component of Attitude
According to Resenberg and Hovland's (1960), they present the
three component of attitude, note that all responses to a stimulus object
are mediated by the person's attitude toward that object. Corresponding
to each of these response classes is one component of attitude. The
different responses are classified into three categories:
1. Cognitive: perceptual responses and verbal statements of
belief,
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2. Affective:

sympathetic

nervous

responses

and

verbal

statements of affect, and
3. Behavioral or Cognitive: overt actions and verbal statements
concerning behavior.
A complete description of attitude requires all three components
by obtaining measures of all three-response classes. It follows that
measures of attitude based on only one or two response classes are
incomplete and that use of such incomplete measures to predict overt
behavior does not represent a fair test of the relation between attitude
and behavior. The repeated finding of a low relation between attitude
and behavior was explained by arguing that most measures of attitude
merely assess that affective component. It was not made clear, the
prediction of behavior required assessment of all three components or
whether it would be sufficient to obtain an index of the cognitive or
behavioral component

The Functions of Attitudes
Traditionally, attitudes have been found to have four functions:
1. Adjustment, where attitudes serve as a means to reach a
desired goal or to avoid an undesired one. For example, if
students find great satisfaction on their education· program,
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they will repetitively use their method to avoid the risk of
dissatisfaction on their education program.
2. Ego defensive. Attitudes here are formed and used to protect
centrality, or ego. This method is demonstrated when students
observe certain reaction decisions. Some students have the
attitude and/or belief that their reaction is an extension and an
expression of their self (ego).
3. Value expressive attitude functions as a means of making
concrete expressions about certain values. Some reactions are
inherently defined as "Gang" and allow them to make a
statement about their values by participate of the gang.
4. Knowledge functions by providing a frame of reference for
understanding and adapting to the world.

Attitude Change
Attitude change is a change in one of the dimensions of attitude
(cognitive, cognitive, affective) will often lead to a change in others
because of the pervasive tendency to resolve and overcome the
resulting cognitive inconsistency ( Engel, 1996)
In general, the probability of attitude change varies inversely
with the level of involvement. Attitudes are easy to change when
existing information is small. Attitudes having centrality are most

St. Gabriel's Library
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difficult to change. Centrality and self-concept are directly related and
therefore at the core of our personality. Attitudes are highly
interconnected are more resistant to change
It may be concluded that there is a positive, linear relationship

between message discrepancy and attitude change when the message is
attributable to a highly credible source . Generally speaking, it is easier
to achieve attitude change when the source is trustworthy and /or an
expert in the related filed.
Attitudes change is also closely connected to Cognitive
Dissonance Theory, which states, simply those people attempt to reduce
the distance or discomfort between their feelings or attitude and a much
different presented attitude. A clash between one's own point of view
and input of voluntary information perceived as highly different will
cause the people to either change their attitude or to reduce the
credibility of the expert source.
It is also important to mention that attitude change is best

achieved by successive exposures, each of which encompasses a small
discrepancy . ( Engel, 1996)

Attitude and Family
Family provides a model of student's attitude and expressiveness
(Balswick and Avertt, 1977). Through their interactions with each
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other, their ability or willingness to express a wide range of feelings
and their involvement with friends, parents provide their adolescent
children with a view of how adults handle feelings and how they
establish

meaningful

personal

relationships.

High

parental

expressiveness may give adolescents some insight achievements of
adult life. Low parental expressiveness may convey the expectation that
adults have things under control, that the remain invulnerable in the
face of conflict or crisis. Low parental expressiveness may also be
associated with a feeling that parents do not really understand. The
inability to share emotional reactions may suggest to adolescents that
their feelings of gentleness, anxiety, concern, or anger are simply not
shared by their parents.

Attitudes Model
Rokeach's Attitudes model explains that the self (or collectively,
the world) is arranged according to centrality, also known as ego.
Imagine this model as a small circle surrounded by many circles. The
circle as a whole has many "layers" and the layers overlap one another.
Again, envision balance and complexity.
At the core or center of our personality circle is our self
concept. This guides the three instruments of the psyche
attitudes, and values ( Barbara,1990).

beliefs,
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On the outside are people's peripheral, or changeable beliefs,
including their values. Values are specific beliefs that act as life guides.
There are two types:
1. Instrumental, values based on daily living, such as daily goals
for completion of work, and
2. Terminal, ultimate personal goals, such as achieving a sense
of inner peace.
Finally, surrounding values are attitudes. Attitudes are groups of
beliefs focused around a subject and predispose a particular behavior.
There are attitudes towards objects, and attitudes towards situations.
Attitudes towards either objects or situations involve complex
evaluation processes and are subject to many influences.

Definition of Adolescence
Adolescence is derived from adolescere, which means to grow into
adulthood. Adolescence is a time of growing up, of moving from the
immaturity of childhood to adulthood. Many psychologists have
different views about it and have defined adolescence in varied ways. A
few are given below:
Lewin (1969) holds the concept that an adolescent is really in a
"no-man's land." He is neither a child nor an adult. He is caught in a
field of overlapping forces and expectation . He never really knows
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how he stands. For example, one moment he is told by his parent that
he is too young to take the family car out of town. The next moment he
is blamed for not acting like a man and being as big as his father. It is
believed that this uncertainly of his role causes many adolescents to be
in conflict, to be over sensitive and sometimes unstable and
unpredictable ( Berk, 1996)

Field of

Field of
adulthood

The Psychology Field of an Adolescent
Young

people

accomplish

the

developmental

tasks

of

adolescence in the following sequence:
a) The first stage is generally referred to as early adolescence
and coincides roughly with the junior high or middle school
years. This is a time when young people are growing rapidly,
both physical and in their intellectual capacities, and are
beginning to take on adult sexual characteristics.
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b) The second stage is called middle adolescence and coincides
roughly

with

the

high

school

years.

The

primary

developmental task facing middle adolescents is becoming
physically self-reliant and achieving psychological autonomy
from expanding peer relationship. However, their attention is
focused mainly on establishing themselves not only as
autonomous but interdependent individuals who are able to
get along well with their parents, peers and dating
companions.
c) The third stage is called late adolescence and usually young
people have already formed a reasonably clear, consistent
sense of their personal identity in relation to others, and life
goals.
As far as adolescents are concerned, the developmental tasks
represent the vital problems which must be met and solved during the
transition from childhood to adulthood. These problems are not entirely
unique to adolescence period, but they are the ones upon which the
adolescents must work if they attempt to achieve a successful adult
role. If adolescents have to go through a difficult stage, then parents
simply have to wait patiently, confidently, and lovingly until the young
people grow out of it into civilized adulthood.
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In Erikson's term, during the adolescence more than in other
stages of life, an individual faces the crises of discovering and
establishing a· mature personal identity, of evaluating the attitudes,
beliefs and goals acquired from his parents. Thus, Erikson (1968)
emphasizes the role of other people towards the growth of an
individual's sense of identity. The adolescents sees himself partly
through reflections mirrored by all the significant people in his life (the
old concept of looking-glass self). He also models his self-concept on
the way he sees other people, identifying with some pictures and
rejecting other. Part of his problem is to hang onto a feeling of being
the same person. Failure to resolve the adolescent crises leads to what
Erikson calls a psychological moratorium - a period of delay in the
assumption of adult commitment.
Freud (1917) in his essays on the "transformation of puberty"
says that increased sexual drives of adolescents require them to work
through for a second time many of the psychosexual concerns they had
previously experienced as young children. It means that the Oedipus
complex is reawakened during puberty and generating a new cycle of
feeling attracted to the parent of the other gender, becoming anxious
about having these feelings. And resolving the matter by turning away
from that parent towards the same gender parent.

St.

Gabriel's Library
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The Nature of Adolescent

It is imperative that the parents understand their adolescent
children so as to shape and guide their behavior.
Montgomery and Morris (1988) classified the nature of
adolescent as follow:
1. Adolescent develop sexually. They are curious about sex,
talk about sex and swap jokes about sex. They have explored their own
bodies and discovered that it feel nice to touch themselves on the
genitals. This is a normal childhood sexual behavior.
2. Masturbation means touching one's own genitals. Boys
usually do it by rubbing their penis, girls usually do it by rubbing their
clitoris, just above their vagina. Masturbation feels good and can build
up sexual feelings until they have an orgasm. Adolescents think
masturbation can be a valuable part of growing up sexually.
3. Adolescents sometime wonder who they are. They have
confused ideas about being an adolescent. Their changing body and
interests tell them clearly that they are no longer children. No one seems
willing to treat them or trust them as an adult, so just who are they?
4. Adolescents socialize with friends as a part of gradually
movmg away from their families. Many adolescents will form
friendships with their families. Most adolescents will form friendships
with other adolescents and spend increasing amount of time with those
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friends, to give a chance to meet and mix, to form a friendship, and to
share common interests and activities, Sometimes the group is where
adolescents feel that they most belong because other adolescents are
more accepting than adults.
5. Adolescents become more independent. Normal
adolescents gradually build their independence from their parents and
from their family. This development of independence usually starts in
childhood but adolescence gives a big push to the development of
independence.

Interpersonal Relationship and Adolescent
Throughout adolescence, friends and peers become increasingly
important in a child's life. Their contribution to a youngster's social
development may be especially important during early adolescence,
when children are coming to terms with the physical and emotional
changes in their lives (Crockett, Losoff and Petersen, 1984). In most
cases, this growing attachment to peers does not interfere with teenagers
relationship with their parents, but complements it.
When we consider how much time adolescents spend with their
peers, the surprise is that peer influence is not more substantial than
studies indicate. For the first time, we have a fairly accurate picture of
the company teenagers keep. As part of the study reported in the box
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"What Teenagers Do All day" . High school students reported whom
they were with each time their pager beeped (Csikszentmihalyi and
Larson, 1984) . When time peers in the classroom (23.percent) and
outside it (29 percent) was added together, it become apparent that the
largest portion of most adolescents' waking

hours is spent in the

company of their Contemporaries. Because teenagers are alone with
parents for less than 5 percent of their time, with parents and sialings for
about 8 percent, parents seem to have limited opportunities to influence
their adolescent children. Some youngsters spend more time with peers
than others. Among the high school students in this study, too much
time devoted to peers spelled trouble in other area of child's life.
Teenager who were with family more and peers less made better grades
in school, were absent less often, and according to their teachers were "
more intellectually involved" than other youngsters.
Outgrowing the "fair-weather cooperation" that characterizes the
child's friendship, the adolescent moves into an intimate relationship
that is characterized by mutual sharing . Intimate friendships increase
sharply between the ages of twelve and fourteen, perhaps because by
then adolescents are equipped for this deepening relationship. Their new
cognitive powers allow them to take the role of their friend, to see the
friend point of view, and to imagine how the friend understand them. As
we saw earlier, adolescent egocentrism leads most adolescents to a

St.

Gabriel's Library
25

preoccupation with how they impress other people . As Carolyn Shantz
(1983) describes the adolescent friendship, it is a mutual relationship, in
which the friend care for each other, share their thoughts and feelings,
and comfort each other.
Most children get along well with their peers . Among one group
of tenth graders, more than 80 percent said that they had a best friend,
and the majority said that the friendship had lasted more than a year
(Crockett, Losoff, and Petersen, 1984). Most children had one " best"
friend and several "good" friends. They saw them every day at school
about half visited each other's homes daily, with the rest exchanging
visits at least weekly. Tenth graders live up to popular stereotype of the
adolescent as a creature with a telephone grafted to one ear while a rock
tape blasted in the background. Besides seeing their friend at school and
at each other's homes, half the boys and four-fifths of the girls phoned
their friends every day. The girls spent more than an hour each day on
phone. About a third talk for at least ninety minutes. Boys were less
talkative, they averaged just over thirty minutes a day, with about one in
ten spending an hour or more on the phone.( Tanher, 1997)
Girls' friendships progress from activity centered pairs of twelve
year olds to the interdependent, emotional relationships of middle
adolesence. The fourteen to sixteen year old want someone to confide
in, someone who can offer emotional support and understanding. At
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this age a friend must be loyal, trustworthy, and a reliable source of
support in an emotional crisis . Many mid adolescent boys'friendship
tend to resemble those of the eleven or twelve year old girl. The average
boy is less concerned with closeness, mutual understanding, emotional
support, and more concerned with finding a congenial companion with
whom to share activities. when fourteen year olds describe their
friendships, the level of intimacy in girls' friendships is significantly
higher than that of boys in every aspect of the relationship ( Crockett,
Losoff and Petersen, 1984)
Interpersonal relationship is mainly positive. Realizing this, most
parents encourage their children to develop friendships and to spend
time with age-mates. Spending more time outside of the family
environment allows young people to explore the world of non family
relationships and become comfortable in the larger community (Collins
& Repinski, 1994). Surprisingly, despite the importance of social skills

in adult work and relationships, social achievement in adolescence
usually is not perceived as a major influence on occupational
achievement or family life
Interpersonal relationship offers valuable feedback that helps
shape adolescents' self - perceptions. Parents offer feedback, but most
children understand that their parents cannot view them objectively.
Although negative feedback from friends can be painful, it helps all but
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the most vulnerable adolescents to develop a thicker skin. With friends,
adolescent hone their ability to disagree, argue, negotiate, resolve
conflict, and cope with strong feelings (Newman, 1992).
As girls move into later adolescence, the emotonal intensity of
their friendships subsides.The relationship is calmer, although the
exchange of confidences remains important, older girls focus on
sharing their personality, talents and interests. At seventeen and
eighteen, girl feel more secure in their own identity and no longer need
to identify with an emotional clone. They worry less about loyalty,
security and trust, and many have turned to boys for intimacy. As for
older boys, many spend their social lives in gangs instead of in pairs.
(Newman, 1992)

Family and Adolescent
When a child enters adolescence, the family system changes. The
adolescents' new body, changing social relationship, and burgeoning
mental powers affect the nature of family interactions.
More or less compliant children, who saw their parents as wise and
powerful dispensers of affection, discipline, and material goods, tum
into " almost adults" who begin to assert their rights, question family
rules, and see their parents as imperfect human beings. At the same
time, they become less emotionally dependent on their parents. As
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adolescents move toward a more nearly peer like relationship with their
parents , some tension in inevitable. But generational warfare or
continual turmoil is rare. In three out

of four families, a child's

transition into adolescence, with its accompanying changes in family
roles, causes only minor and sporadic conflict (Newman, 1992).
Whatever stress develops is handled effectively.
Perhaps one reason that family life remains relatively smooth is
that most parents understand their teenage sons and daughters fairly
well. In more than 100 normal families, researchs compared
adolescents' image of themselves with their mothers' and fathers'
perceptions of their child .In most instances, parents and children
agreed. For example a boy's answer to a statement that explored how
well he understood his parents was similar to the parents' estimate of
how well the son thought he understood them. When did the
adolescent's self-image and his or her parents' perceptions part
company? Primarity on sexual matters. Parents tended to understimate
the importance of having a boyfriend to their daughter or having a
girlfriend to their son . They also underestimated their teenager's
appreciation of dirty jokes. But they overestimated their child's
attractiveness to the other sex at least in their child's eyes.
The nature of family relations before puberty has a good deal to
do with way a child experiences adolescence. Communication between
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parent and child seems to be a key to healthy adolescence. The better
the communication between parent and child, the more positive an
adolescent's self-image is likely to (Offer, Ostrov, and Howard, 1982).
Good communication seems to reflect a smoothly functioning family
system, one in which parents are able to communicate their values,
beliefs, and feelings to their children. Such families are likely to be
loving and democratic, and the parents are likely to set clear demands
without being rigid. As youngsters who grow up in families where
parents are undemanding, rejecting, and unresponsive are at risk for a
number of adolescent disorders. In such families, parents may fail to
communicate their basic values.
No matter how loving and democratic the home, no matter how
well parents understand their sons and daughters, as children enter
adolescence, their interactions with parents change in subtle ways. The
result is often a shift of power within the family. When Laurence
Steinberg(l 981) followed thirty-one intact, middle class families in
which the oldest child was a boy on the brink of puberty, he found that
the boy's sexual maturation ushered in mother-son conflict. The pair
began interrupting each other in family discussions and the son became
increasingly less deferential to his mother. Eventually, the mother
backed off and began to defer to her son. The father retained his
dominance over the boy, in fact, fathers' power seemed to increase.
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Puberty also affects a girl's relationship with her parents, but the
Pattern of change is somewhat different. Menarche seems to usher in a
period of temporary strain between mother and daughter. Among the
seventh grade girls in one study, those who recently had begun
menstruating saw their mothers as less accepting and the family as
being stricter and more controlling than did girls who had not yet
reached menarche. The girls also participated less in family activities,
seemed less influenced by their families and turned to them less often
for guidance.
Minor parent-child conflict seems to peak in early adolescence,
just before a youngster enters high school. Then disagreements wane ,
and relationship steadily become more harmonious. When researchs
asked more than 300 seventh and eighth graders about family
arguments, they reported that issues of school performance, household
rules and chores, and adolescent privileges and freedoms dominated
family disagreements (Richardson, Galambos, Schulenberg, and
Petersen, 1985). Although one youngster out of ten complained about
angry outbursts by their parents, most of these seventh and eighth
graders said that their parents' disciplinary methods were fair.
Any family discord that accompanies the child's new status
occurs within the context of general family harmony. These same
seventh and eighth graders said that they were generally satisfied with
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family life and enjoyed sharing activities. Asked what they would
change about their families, only 4 percent of the boys and 7 percent of
the girls focused on their relationships with their parents. Most
youngsters said they went to their parents with their problems, and
mother were seen as a better source of comfort and understanding than
fathers. More than two-thirds of these young adolescents felt
comfortable discussing with their parents such issues as family
relationships, their future goals and aspirations, and their relationships
with same-sex peers. However, they drew the line at talking with
parents about sexual issues or their relationships with adolescents of the
other sex. ( Lois, 1992)

Self - Concept and Adolescent
The achievement of identity is an essential task of adolescence.
Identity is a coherent sense of individuality formed out of the
adolescent's traits and circumstances. But such a definition barely
begins to explain a complicated concept. According to Erikson (1968),
the adolescent's identity develops silently, over time, as many bits and
pieces of the self come together in an organized way. These elements
include inborn aspects of personality, such as temperament, developed
aspects of personality, such as passivity, aggression, sensuality, talents
and abilities, identification with models, whether parent, peer, or
culture figure, way of handling conflicts and regulating conduct and
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adoption of consistent social, vocational and gender roles. Identity
formation is a life long task that has its roots in early childhood, but it
does not become central until adolescence. At that time, a youngster's
physical development, cognitive skills and social expectation mature
enough to make the formation of a mature identity possible.
Erikson (1968) saw adolescence as a time of moratorium, a
period when definitive choices are postponed while the various
elements of identity are coming together. During that period, all the
choices adolescents make (which courses to take in school, join a
church, or work in a political campaign) contribute to the forging of
identity. When the process does not go well, as when a variety of
conflicts make the choices difficult or even impossible the result is a
confused identity, in which the young person makes no commitment.
Because Erikson's concept of identity is so complicated, assessing an
adolescent's progress on this development task is extremely difficult.
Grotevant (1982) found that the process of identity formation
may take somewhat different paths in boys and girls. When interviewed
at the end of their junior or senior year in high school, boys who had
achieved an occupational identity tended to be assertive, prefer
difficult, challenging tasks and to have little concern about others'
opinions of them . Girl who had achieved an occupational identity
were quite different, they believed that hard work was important, but
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they avoided competition. (Huston, 1983). Some girls show a pattern
of development in which achievement is as important as interpersonal
success and traditionally feminine interests.
According to James Marcia (1994), the self is the "deepest"
structure in personality, deeper than identity. "A solid sense of self is a
necessary, but not sufficient, condition for an identity". Gecas and
Burke (1995) equate self with self-awareness. Clearly, concepts such as
identity and self need to be "more sharply defined and theoretically
better situated"
Presumably, our sense of feeling separate from others and being
in relationship with others arises very early in life and eventually
merges with our identity. The functions of self include lending meaning
and organization to one's experiences and motivating action by
providing standards, incentives, strategies, and scripts for behavior
(Oyserman, 1995). In contrast to the concept of identity (the sense of
who I am over time), the concept of self often is used synonymously
with the concept of personality, which includes all observable personal
traits and behaviors that distinguish one from others .
Psychologists consider a self-concept to be healthy if it is
realistic, self-generated, and integrated across the many roles that most
adults take on . An analogy for a healthy self-concept would be an
outfit or uniform that is specifically designed for the wearer rather than
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one taken off the bargain rack. Compared to adolescents of previous
centuries, who had relatively few "uniforms" to try on, it is more
difficult for modem adolescents to create an identity that is good fit
(Baumeister & tice, 1986).
Sex and Adolescence
Changes in sexual attitudes and values have occurred so rapidly
since mid-century that some observers proclaim the movement toward
individual freedom and choice to be a sexual revolution. Indeed,
attitudes about sex-related practices such as masturbation, premarital
sex, and abortion have become more liberal. With the availability of
safe,

effective

birth

control

technology,

sexual

activity

and

reproduction are no longer inextricably linked, leading to increasingly
permissive sexual values and attitudes. Discussion of sexual topics
occurs more frequently, and self-disclosure is more explicit than in
previous decades (Cited in Tanher, 1997).

If there has been a sexual revolution, it probably has affected
females more than males. The victimization of females throughout
history via forced marriages, prostitution, rape, and sexual abuse is well
documented . Over the past few decades there has been a slight
lessening of the sexual double standard, society's greater tolerance of
premarital sexual activity for males than for females. The double
standard presumes that males have almost uncontrollable sexual needs
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that must satisfied as opportunities anse. The double standard
downplays female sexual desire (even in marriage) and provides
sanctions for females who are sexually active outside of a marriage
relationship.
As they enter puberty, boys and girls already are interested in
the other sex. When ~ighth graders were asked what they thought about
most, about half of boys said "girls" and somewhat more girls said
"boys" (Crockett,Losoff, and Petersen, 1984 ).Despite this sexual
fascination, it is unclear just how much early boy-girl interaction is
strictly sexual and how much is simply a variation of friendship.
The age at which formal dating begins varies from one school to
another. Long before the start dating, young adolescents believe that
having a boyfriend or girlfriend is important. According to Sherman
Feinstein and Marjorie Ardon (1973), boy-girl relationships pass
through a series of four stages, with some youngsters moving along
more rapidly than others. Most young adolescents are in the stage of
sexual awakening, which is essentially a period of experimentation.

They are not emotionally involved with their boyfriends or girlfriends,
even though couples may pet on occasion. They are still anxious about
the whole dating procedure and preoccupied with learning the ropes.
This is especially true of boys, who may feel insecure, because they are
behind the girls physiologically (and many are shorter than their dates).
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They know that the girls have opportunities to date older boys. In the
mid-adolescent stage ofpracticing, youngsters go through a rapid series
of intense, short term relationships. These pairings often feature the
exchange of personal property, a boy may give a girl a football letter
jacket or one of his earrings. Although youngsters see them as major
commitments and take them seriously, they may be over in less than a
week. Still unskilled at social relationships, youngsters may break off
awkwardly. During this stage girls treat dating as a manipulative game,
rather than a relationship based on mutuality and emotional interaction.
Typical of late adolescence is the stage of acceptance of the sexual role.
At this stage, dating patterns are regular and stable , and anxiety no
longer surrounds the dating process. Relationships last longer, and
trustful love relationships begin to appear. Sexual experimentation is
prevalent and the incidence of sexual intercourse increases. Both sexes
enter the final stage, typified by the development of a permanent love
object, when they have consolidated their identity and are ready to enter
childhood. Mature sexual relationships become possible, and the
Eriksonian task of intimacy becomes prominent. Some young people
move into this stage when they are about eighteen years old, others
remain in the previous stage until they reach their mid-twenties.
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Counseling Adolescents
Cognitive counseling
Albert Ellis (1953) is due credit for his ardent promotion of the
cognitive approach that he dubbed rational-emotive therapy (RET).
Counselors today have come to see the advantages of working with the
conscious human mind, and cognitive psychology is a fertile field of
scientific investigation.
The cognitive counselor assumes that feelings and behavior are
mediated by thoughts . Unless an individual is actively psychotic (for
example, schizophrenic), conscious thoughts are accessible and
malleable. Conversely, emotions may be buried and difficult to surface,
and observable behaviors may be subject to forces in the environment
that are beyond the control of the individual.
The cognitive counselor regards emotional disturbance and
disordered behavior as the consequence of disturbed thinking. People
who are psychologically disturbed introduce a bias into the way they
process information. According to Beck and Weishaar (1995), these
cognitive distortions may take many forms.
1. Arbitrary inference. This distortion results when an individual
adheres to a belief even when pragmatic data contradicts the belief.
Arbitrary inference is illustrated by the athlete who has previously
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experienced success in competition, places last in a single event, and
concluded, "I am washed up! I'm a loser."
2. Selective abstraction. A person uses a detail taken out of context to
conceptualize an entire situation. For example, after hearing a story
about how her sister had been picked on when she started a new
school, a new student feels fearful and refuses to come to school.
3. Overgeneralization. A person uses an isolated incident to develop a
rule and then applies the rule to unrelated situations. An example is
a youngster who enjoys a cigarette without ill effects and then starts
smoking heavily.
4. Magnification and minimization. The individual exaggerates the
significance of an event or experience. An illustration of this
phenomenon is a teenager who 'catastrophizes," "I'll die if I don't
get a date for the prom."
5. Personalization. Individuals attribute external events to themselves
without evidence that logically supports a causal connection. For
example, a student raises her hand to ask a question, but the teacher
responds to another student instead. The student concludes, "I must
have done something to make the teacher angry with me."
6. Dichotomous thinking. A person polarizes experiences at one of two
extreme positions. It's all or nothingl An example is a high school
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student who says, "If I don't get accepted at an Ivy League school, I
would just as soon not go to college at all."

Procedures. The cognitive counselor is interested in an attitude shift
that changes the way the client thinks about a problem. As youngsters
move from the "concrete egocentrism" of middle childhood into
adolescence, they are no longer restricted by the world of things
( Bergin, 1993). They can reflect on possibilities not yet experienced
and project themselves into the future, and into the experience of other
people. Behavior and emotion can be anticipated and controlled.
The counselor's task is to change the way the disturbed
adolescent client thinks about the world; to transform a self-defeating
egocentric view to a sociocentric or other-oriented viewpoint. Beck and
Weishar (1995) describe the therapeutic interventions that make this
"attitude shift" possible.
1. Collaborative empiricism. The counselor and the client work as a
team. They are "detectives," examining the evidence behind any
assumption. For example, they might test the logic behind the
assumption that, no matter how hard he or she tries, the client will
not be able to improve his or her grades in algebra.
2. Socratic dialogue. This term refers to a mode of inquiry. The
counselor asks questions to help the adolescent define the problems,
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explore the meaning of events, and consider the consequences of
maintaining maladaptive thoughts and behaviors. The following are
examples of "Socratic" questions: ''How would you account for
your father's anger with you." "Describe exactly what happens
when you ask a girl to go out with you." " Is your strategy for
making friends working for you?"
3. Guided discovery. The counselor helps the client design new
experience or behavioral experiments that lead to new perspective.
The counselor might suggest that a student stay after class to ask the
algebra teacher for help and report back on what happen. The
student might also be asked to visualize this same situation and to
imagine what the teacher might feel when asked for help.

There are other strategies that engage adolescents at a cognitive
level. For example, the adolescent's home and school environments
should provide opportunities to make choices in real-life situations.
Many adolescents haven't had much experience in decision making.
Counselors can use psychodrama, storytelling, bibliotherapy, and
videotaped scenarios to help youngsters to project themselves into the
experience of other. (Bergin, 1993)
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Haley (1980) describes a powerful cognitive-behavioral strategy
in his book Leaving Home: The Therapy of Disturbed Young People
Haley prompts teenage clients and their parents to redefine cognitively
their perceptions of adolescent rebellion and come to understand that
the teenager is trying to become independent. Then Haley questions his
teenage client about their practical plans for leaving home, pointing out
that many young people fail in the attempt because they are
inadequately prepared. For example, 15-year-old Cindy has tried to run
away from home only to "crawl" back, unable to support herself. Note
that this process of preparation for a crucial life task can be ego
enhancing for both parent and teenager.

Indications and limitations.

It is important to consider the child's

level of cognitive development in order to select an appropriate
intervention along a continuum from

behavioral to cognitive

approaches. Although there are exceptional cases in which cognitive
counseling has been effective with small children, most young clients
benefit from behavioral or affective approaches.
Adolescents, in contrast, simultaneously thin and behave in a
synthesized process, and cognitive and behavioral interventions are
most effective when they are used at the same time. However, the
cognitive organizational abilities of the adolescent client will quite
likely determine how, if at all, new behavior will generalize beyond a
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specific treatment setting. As for affect, if teenagers can learn to think
through a problem and then solve it successfully, they will begin to feel
better, as well.(Bergin, 1993)

Review of Foreign and Local Related Research Studies

Related Foreign Research Studies
Anastasi (1972) suggested that academic achievement had
relationship with intellectual factor and non-intellectual factor such as
attitude

toward self concept, adjustment, living condition, interest.

Besides, there were some other factors such as economic, society,
motivation, etc.

Prescott (1972) recommended the influential factors on academic
achievement as follows: physical factors, cultural, peer groupfactors,
self concept development factors, and attitude. Each factor was related
to each other and had a lot of influence on learning.

Massad

(1981) studied " The sex role on the peer group

acceptance ". Research sample is the high school students . There were
2 type of questionnaires ( Personal Attributes questionnaire and Peer
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Interaction Rating Scale) . Findings were showed female students are
highly acceptance on the peer group than male students.

Harpter&Marshall (1991) conducted research on 210 adolescents
in Sydney and found that girls were more concerned than boys about
peer relatinship and social psychological relations. Girls also had
significantly lower self esteem than boys.

Losoff (1990) studied toward friendship of high school students
".Data are collected from 500 high school students who are 15-18 year
old. In the conclusion the attitude levels toward high school student 's
friendship (Percent) are as follows:
Significance

Boys

Girls

(p-value)

Seek friend for advice

2.60

3.80

.001

Wants to be like friend

2.48

3.10

.001

Feels accepted by friend

4.10

4.37

.025

Shares secrets I inner feelings

3.95

4.31

.022

3.00

3.93

.001

with friend
Friend seeks him or her for
Advice
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Importance of friend

4.29

4.68

.004

Satisfaction with relationship

4.48

4.54

NS

Note: High school students rated their friendships on a 5-point scale, in
which 1 "not at all"· 2 " a little"· 3 "some"· 4
'
'
'

"mostly",· and 5 =

"very much." Only in their satisfaction with the relationship was there
no significant difference (NS) between girls and boys.

De Gaston Jacquelin France Richardson (1995), studied "
Adolescent Sexuality and Sex Education Programs found that the
students who took the sex education program can develop positive
attitude toward sexual relation than the students who did not take this
program.

Local Related Research Studies
Nippapom Jindawattana (1969), studied relationship between
academic achievement and capacity in adjustment of student in high
school . She found that the students who had high academic
achievement would have high capacity in adjustment. On the other
hand, the students with low academic achievement would have low
capacity in adjustment.
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Somsak Chinaphan (1981 ), studied the relationship between
teacherwstudent interaction and self concept of student, found that
personality of teacher had· influence on student's behavior and self
concept.
Chattika Timakron (1991), studied

" A comparative study of

peer adjustment among adolescents with different sex roles".

The

purpose of this study was to compare the ability to adjust with peers of
an adolescents with different sex roles.
Results of the study are as follows:
1. Adolescents with different sex roles show significant different in
their ability to adjust to peers (P<.001)
2. Male adolescents with masculine sex roles have move ability to
adjust to peers than male adolescents with androgynous sex roles,
male adolescents with feminine sex roles and males adolescent with
undifferentiated sex roles (P<. 001)
3. Female adolescents with andfogynous sex roles have more ability to
adjust to peer than female adolescents with masculine sex roles,
female ·adolescents with feminine sex roles and female adolescents
with undifferentiated sex roles (P<.001)
4. Adolescents with undiffentialed sex roles show the lowest ability to
adjust to peers. (P<.001)
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Pakapan Chanapai (1995), studied" A comparative study of attitude
towards sex of female high school students who are studying in the
exclusive schools for girl and

co-education schools in Bangkok

metropolis. The purpose of the study was to compared the attitude
toward sex between the female high school students who are studying
in the exclusive schools for girl and

the co-education school in

Bangkok Metropolis. The research sample was 745 female students of
Mathyom Suka 6 , 364 female students of co-education schools and
381 female students of the exclusive schools for girl) by using the
simple random sampling.
The instrument of the research study was sex attitude test which had
0.64 reliability. T test was employed to compare significant differences
for two variables.
The result of the study are as follows :
1. The female high school students had an average attitude toward
sex in 6 areas and positive attitude toward sex in 7 areas.
2. The was no significant difference at 0.05 level between the female
high school students in exclusive school and the female high school
students in co-education school.

Jariya Chaiwiwat (1993), studied" The belief of sex and marriage
of the female high school students in Bangkok Metropolis" The
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purpose of the research is to study about the belief of female high
school students in Bangkok metropolis toward sexual relationship and
marriage according to the Thai traditional . The research sample was
375 female high school students in Bangkok metropolis. The research
was reported that more than 50 % of the students answered that the
major source of the belief about sexual relationship and marriage is
came from the students' own belief .
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CHAPTER III
METHODOLOGY

This chapter contains a description of the methodology in
studying the attitude of the high school students, which affect their
education achievement. Information will be presented in five sections:

1. The subjects

2.The instruments of the study
3. The procedure of the study
4. Collection of the data, and
5.Data analysis methods

Subjects

The subjects of this research were the high school students who
are studying in Samsen Wittayalai School by using the purposive
sampling
According to the their record in 1999 from the Registrar's Office,
it indicated the total of high School students in Samsen Wittayalai
School are as follows: (see Table 1).

49

Table 1
The Total Number of Students in Samsen Wittayalai School

Class Level

Male

Female

Total

Mathayom Suksa 4

300

324

624

Mathayom Suksa 5

297

334

631

Mathayom Suksa 6

292

295

587

Total

889

953

1,842

According the Yamane Table, on the Table of Random Digits
(Uthumporn, 1993) was applied to choose the sample's with the
consistency level at 10 percent, 95 samples was a acceptable number.

After distributing the questionnaires, 120 ( 85 %) questionnaires were
returned and 100 (71 %) were considered qualified questionnaires for
analysis. The frequency of the respondent questionnaires is show as
follows.
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The Freguency and Percentage of the Respondents Questionnaires
Respondents Questionnaires

Distributed Questionnaires
N= 100

A. Respondents
Returned Questionnaires
Not returned Questionnaires
Total
B. Returned Questionnaires
Completed Questionnaires
Incomplete Questionnaires
Total

120
20
140
100
20
120

Instruments

The instruments used in data collection for this study had 2 sets of
questionnaires:
1. Personal Information Questionnaire

2. Sacks Sentence Completion Test (SSCT)

1. Personal Information Questionnaire
This questionnaire was meant to gather some personal information
of the sample. The questions were related to the sample's gender, Grade
Point Average, and Class Level.
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2. Sacks Sentence Completion Test
The sentence completion test designed to obtain significant
clinical material in four representative areas of adjustment was
developed by Joseph M. Sacks and other psychologists of the New York
Veterans Administration Mental Hygiene Service. The four areas
covered by that test are family, sex, interpersonal relationships, and selfconcept. It is felt that the items included in these areas present the
subjects with sufficient opportunities to express his attitudes so that a
clinical psychologist may infer his dominant personality tendencies.
Such information is useful in screening patients for therapy, and it offers
the therapist significant clues to the content and dynamics of the patients
attitudes and feelings.
The family area includes three sets of attitudes, those toward
mother, father and family unit. Each of these is represented by four
sentence completion items that stimulate the subject to express attitudes
toward his parents individually and toward his family as a whole. It is
hoped that even when the subject tends to be cautious and evasive he
will reveal significant material in response to at least one of the four
items.
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The six areas include attitudes toward women and toward
heterosexual relationships. The eight items in this area allow the subject
to express himself with regard to women as social relationships
themselves.
The area of interpersonal relationships includes attitudes toward
friends and acquaintances, colleagues at work or school, superiors at
work or school, and people supervised. The sixteen items in this area
afford an opportunity for the subject to express his feelings toward
others outside the home and his idea of others' feelings toward him.
Self-concept involves fears, guilt feelings, goals and attitudes
toward one's own abilities, past and future. The attitudes expressed in
this area give the psychologist a picture of the subject's concept of
himself a she is, as he was, as he hopes to be, and as he thinks he
actually will be.

Construction of the test
The complete test consists of sixty items, of which four represent
each of the fifteen attitudes enumerated above. The test was constructed
in the following manner: twenty clinical psychologists were asked to
submit three sentence completion items, purporting to elicit significant
attitudes in each of these categories. To these were added items culled
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from the literature on sentence completions. In this way 280 items were
obtained. They ranged in number from fourteen to twenty-eight items
per category. For example, nineteen items for attitude toward father, and
so on. The twenty psychologists were then required to select in each
category the four items they considered best suited to elicit significant
attitudes in that category. The items chosen most frequently became the
final test items.

Reliability and Validity of the Test
Three psychologists rated the degree of disturbance of one
hundred subjects in each of the fifteen categories on the basis of the
subjects' sentence completion responses. The psychiatrists who treated
these subjects made independent ratings of their degree of disturbance in
each of the fifteen categories, based on their clinical impressions of the
subjects. Reliability of the psychologists' judgements of degree of
disturbance is indicated by agreement of two out of three psychologists
on 92 percent of 1,500 ratings. The psychiatrists had no knowledge of
the SSCT responses. When the ratings of the psychiatrist, contingency
coefficients of .48 to .57 were found, with standard errors of .02 and .03.
these figures indicate that the ratings of the psychologists had a
significant, positive relationship with those of the psychiatrists. For fifty
subjects psychologists wrote interpretative summaries of the fifteen
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attitudes, based upon each attitude. These interpretative summaries were
submitted to the psychiatrists, who rated them with respect to their
agreement with clinical findings. Some 77 percent of the statements
were rated in close agreement or partial agreement with clinical findings.
These results of the SSCT compare favorably with those found in
validation studies of such other methods of personality study as the
Rorschach Test and the TAT.
Experience with the test thus developed has demonstrated the
need for minor revisions in the wording of some items to allow greater
freedom of response, and for the substitution of new items for those
which tended to elicit stereotypes and cliches. These revisions are now
m process.

Administration of the Test

The SSCT can be administrated individually or to group, and
requires from twenty to forty minutes. The subject is asked to read the
following instructions and to ask any questions he may have about them.
Instructions: "Below are sixty party completed sentences. Read
each one and finish it by writing the first thing that comes to your mind.
Work as quickly as you can. If you cannot complete an item, circle the
number and return to it later."
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Subjects frequently ask: "Should I take time to think of a sensible
answer?" It is emphasized that responses should consist of the first
spontaneous reaction to each stimulus item, and that the subject should
not stop to think of a logical completion. Another common question is:
"Must I write only one word?" HE is told that either a single word or a
group of words is acceptable, and that it is the subject's spontaneous
thought that is desired. Subjects sometimes ask the examiner to look at a
response and tell them if it is all right. They should be assured that it is a
good response if it represents a spontaneous reaction to the stimulus
item. Occasionally an examiner is asked the meaning of words in the
sentence beginnings. It is permissible to say, for example, that "seldom"
means "hardly ever". But if the subject asks the examiner to explain the
meaning of an entire item he should be told to respond in terms of the
item's meaning to him.
When the subject is ready to respond to the first item, the
beginning time should noted in the upper right-hand corner of the page.
When he turns the paper in, the finishing time should be marked.
Whenever possible, an inquiry should be conducted. The
examiner selects responses that appear to be significant or cryptic and
asks the subject to "tell me a little more about this." The value of this
procedure is demonstrated by the following incident: one of the
responses of a depressed, unproductive patient was: "My most vivid
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childhood memory is an accident." When he was asked to tell more
about this, he related an event that occurred during his upset a pot of hot
water, which scalded his playmate and resulted in the latter's death. He
was later able to discuss this incident with his therapist.
While the standard method of administration requires that the
subject should read the stimulus and respond to it in writing, with some
anxious patients it is fruitful to administer the items orally and to record
the patient's oral responses. This process provides an opportunity for
ventilation. These patients often use the SSCT items as a stimulus to
abreast, and they tell you afterward that they "feel much better." The
oral method also provides an opportunity to note specific items on which
the subject blocks by observing his reaction time, flushing, facial
expression, changes in tone or volume of voice, and general behavior.

SSCT Scoring
Dr. Joseph M. Sacks and other psychologists of the New York
Veterans Administration Mental Hygiene service developed a sentence
completion test designed to obtain significant clinical material in four
representative areas of adjustment namely:
(a) Family
(b) Sex
(c) Interpersonal relationships
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(d) Self - concept
It is felt that items included in these areas present the subject with

sufficient opportunities to express his attitudes so that a clinicai
psychologist may infer his dominant personality trends.

Such

information is useful in screening patients for therapy, which gives clues
to the content and dynamics of the patients' attitudes an feelings.
The family area includes 3 sets of attitudes, namely: (a) those
towards mother, (b) father, (c) family unit. It is hoped that even when
the subject tends to be cautious as evasive he will reveal significant
material in response to at least one of the four items.
The sex area includes attitudes toward women and hetero-sexual
relationships. The eight items in this area allows the subject to express
himself with regard to women as social individuals, towards marriages,
and with respect to sexual relationships themselves.
The area of interpersonal relationships includes attitudes toward
friends and acquaintances, colleagues at work or school, superiors at
work or school, and people supervised. The 16 items in this area affords
opportunity for the subject to express his feelings toward them.
The area on self - concept involves fears, guilt feelings, goals, and
attitudes toward one's own abilities, past, and future. The attitudes
expressed in this area give the psychologist a picture of the subject's
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concept of himself as he is, as he was, as he hopes to be, and as he thinks
he actually will be. There are twenty four items include in this area.
The complete test consist of 60 items, of which four represent
each of the 15 attitudes enumerated above.

Description of the Scale
2 - severely disturbed

Appears to require aid in handling
emotional conflicts in this area.

1 - mildly disturbed

Has emotional conflicts in this area
but appears able to handle them without
therapeutic aid.

0 - no significant difference noted in this area.
insufficient evidence

X-unknown

SSCT Clusters
FAMILY
Interpretative Summary

I.

II.

Attitude towards mother
(Items 14, 29, 44, 59)

Rating: _ __

Attitude towards father
(Items 1, 16, 31, 46)

Rating: _ __
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III.

Attitude towards family unit
(Items 12, 27, 42, 57)

Rating: _ __

SEX
Interpretative Summary
IV.

V.

Attitude towards women
(Items 10, 25, 40, 55)

Rating: _ __

Attitude towards heterosexual relationship
(Items 11, 26, 41, 56)
Rating: _ __

INTERPERSONAL RELATIONSHIP

Interpretative Summary
VI.

Attitude towards friend and acquaintances
Rating: _ __
(Items 8, 23, 38, 53)

VII.

Attitude towards people supervised
(Items 4, 18, 34, 48)
Rating: _ __

VIII. Attitude towards supervisors at work/school
(Items 2, 21, 36, 51)
Rating: __
IX.

Attitude towards colleagues at work/school
(Items 13, 28, 43, 58)
Rating: _ _

SELF-CONCEPT

Interpretative Summary
X.

XI.

Fear
(Items 7, 21, 37, 52)

Rating: _ __

Guilt feelings
(Items 15, 30, 45, 60)

Rating: _ __
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XII.
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Attitude towards own abilities
(items 2, 19, 32, 47)
Rating:

XIII. Attitude towards past
(Items 9, 24, 39 ,54)

Rating:

XIV. Attitude towards future
(Items 5, 20, 35, 50)

Rating:

XV. Goals
(Items 3, 17, 33,49)

Rating:

The scoring and interpretation of the research was done by
Dr.Dolores de Leon, The Dean ofMSCP, Assumption University
who is considered as a professional counselor.
The Thai version of the Sacks Sentence Completion Test was
initially printed in English and it had been translated into Thai by the
researcher herself. And it was rechecked by three professional lecturers,
considered experts as,
The pilot study of Sacks Sentence Completion was conducted on
30 high school student of Sara Vit-taya to test reliability by using
coefficient reliability. The coefficients for the global factors were high,
ranging from .81. Therefore, the reliability coefficient of the pilot study
proves that the instrument was as reliable as the original instrument
adopted for this particular study.
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Procedure of the Study
1. The data was collected through the use of the demographics and
one psychological instrument, The Sack Completed Sentence.
2. A pilot study launched to 30 high school students in SaraWittaya high school to test the reliability of the instrument. A set of
questionnaires was sent to a group of 30 high school students (15 males,
15 females) who responded through the instrument. The researcher
collected all questionnaires back to test the reliability and to check for
the understanding of the contents of the test.
2. Thereafter, the complete sets of questionnaires were
distributed to the selected high school (Samsen Wittayalai School)
guidance teachers. They were explained about the questionnaire's
instruction and asked to distribute the questionnaires to their students on
the date, month, and year. The questionnaires were returned in one
week's time.
3. There were 140 questionnaires distributed, out of which
120 were returned by hand (80 %). Of the total respondents, 100
(71 %) were considered qualified for the study, 20 were excluded for the
following reasons:

5 students did not complete the Personal detail
-

15 students did not complete the test.
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5. Responses from completed questionnaires on all scales were
scored, and interpreted according to the prescribed scoring rules. All the
relevant demographic information was summarized for further analyses.
7.

The data was statistically analyzed by using the following

formula:
- Mean and Standard Deviation to explore the
-

T-test was employed to compare the significant differences for
gender variable.

- F test one-way ANOVA was used to test the significant
differences among three or more categories ( class level and
academic achievement).
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Conceptual Framework

Independent Variables

Dependent Variables

Attitude 4 areas by
Demographic Variables

Sack Sentences
Completion Test (SSCT)

- Gender

-Family

- Class Level

- Sex

- Academic Achievement

- Interpersonal
Relationship
- Self-Concept
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CHAPTER IV
PRESENTATION OF THE FINDINGS

This chapter reports the results obtained through the question
survey that was conducted in high school students, and discussion
about the results. The findings of the study are presented in four
separate sections as follows:
1. General demographic characteristics of high school
students.
2. The mean and standard deviation of the attitude
according to selected variables.
3. The mean and standard deviation of the attitude of the
high school students according to SSCT.
4. The attitude of the high school students according to
. their gender.
5. The attitude of the high school students according to
their class level.
6. The attitude of the high school students according to
their grade point average.

All the results are presented in tables and graphs, with
accompanying explanations of the statistics employed in the study.
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Section 1
Background of the samples according to their variables as
gender (Male and Female) , class level (Mathayom

Suksa.4,

Mathayom Suksa 5, and Mathayom Suksa 6 ) and academic
achievement (1.00-4.00) are presented in Table 2.

Table 2
The Demographic Data of High School Students According to
Selected Variables

Demographic Characteristics

Students
N= 100
Number

Percentage

Male

47

47

Female

43

43

100

100

Mathayom Suksa 4

34

34

Mathayom Suksa 5

36

36

Mathayom Suksa 6

30

30

100

100

A. Gender

Total
B. Class Level

Total
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B. GPA

36

36

1.00 -2.00

44

44

2.00-3.00

20

20

3.00-4.00

100

100

Total

Information data and characteristics of the high school
students

were

presented

in

accordance

to

some

selected

demographic data (see Table 2).
The first demographic variable was gender, shows that there
were 47 (47 %) males and 43 (43 %) females . We can imply that
the respondents were nearly equal in gender.
The second demographic variable was student's class level
(Mathayom Suksa 4, Mathayom Suksa 5 and Mathayom Suksa 6).
There are 34 (34 %) students in Mathayom Suksa 4, 36 (36 %)
student in Mathayom Suksa 5 and 30 (30 %) in Mathayom Suksa
6. This can imply that the respondents were almost equal in each
class level.
The last demographic variable was grade point average
(G.P.A.). Most of the students 44 (44 %) had a grade point average
range of 2.00 - 3.00, followed by 36 (36 %) students who got
G.P.A. around 1.00 - 2.00, and 20 (20 %) students got G.P.A. of
3.00 -4.00.
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A summary p(ofile for the general background of the high
school students showed that there was quite a fair distribution of
the demographic variables.
'

Section 2
Table 3
Tho Mean and Standard Deviation of the Attitudes according to
the selected variables .
Variables

Attitude

According lo SSCT

Class Level

Gendl)r

Male Female M.4

M.6

M.5

- ·--·..··-·-.....................................-............_,_,_,___ ........................................................
,,_

G.P.A
3-4

________

..

,_ ,_ ,_ ,_ ,,.,,

Family

3-2

2-1

-

.....

~-····-·-

Mean

1.45

1.69

1.58

1.52

1.63

1.37

1.21

1.22

SD.

l.55

2.79

1.67

1.59

l.72

1.48

1.31

1.25

Mean

0.24

0.27

0.82

0.79

0.28

0.0&

0.82

0.86

S.D.

0.37

0.32

123

0.81

0.98

0.89

LIO

0.95

Menn

1.26

0.56

LOI

0.78

0.93

0.94

0.87

0.91

SD.

LJ3

0.60

1.09

0.83

LOl

LOO

0.92

1.45

Mean

l.50

1.04

1.26

1.27

0.28

1.3

1.27

l.26

S.D.

l.52

I. I

1.28

1.29

1.35

1.33

1.29

l,33

Sex

Interpersonal Relationship

SelI Co11cept

--
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Section 3
Table 4. The Mean and Standard deviation of Attitude of High
School Students by SSCT

Attitudes Dy SSCT

N

Mean

S.D.

Level of
Emotional Disturbed

Family

100

l.57

1.68

Mildly disturbed

Sex

100

0.83

0.70

No disturbed

lntcrpersoruil relationship

100

0.91

0.96

No disturbed

100

1.27

1.31

Mildly disturbed

Self - Concept

According to SSCT scoring:

0 - 0.99

No (emotional) disturbed

1 - 1.99

Mildly (emotional) disturbed

2 - above

Severely (emotional) disturbed

By looking at Table 4, it indicated that high school students

have mildly disturbed in two attitude areas namely: Family and
Self - concept areas which contain U1e mean score of l.57 and l .27
respectively. And in Sex and Interpersonal relationship areas show
no emotion disturbed which contain the mean score of 0.83 and
0.91 respectively.
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From the above findings, it is supported by all adolescent
theorists that the stage of adolescence is inherently stressful and
that parent-adolescent relations are likely to be more conflictual
than parent-child relations. Traditionally, parent-adolescent stress
has been viewed as the result of change in adolescents brought
about by puberty. The nature of family relations before puberty has
a good deal to do with way a child experience adolescence.
Communication between parent and child seems to be a key to
healthy adolescence. The youngsters who grow up in familes
where parent are demanding, rejecting and unresponsive are at risk
for a number of adolescent disorders (Cited in Offer, Ostrov, and
Howard, 1982).
The research assumed that because of the economic cns1s, the
parent have to work harder to earn income for the family as the
tough time so the communication between parent and child have
not enough the conflict is happened. The arguments are indicative
of adolescents' growing desire for autonomy and independence
from parents.
Psychologists consider a self concept to be healthy if it is realistic,
self-generated, and intergrated across the many roles that most
adults take on. In the finding the students are facing mildly
distrubed emotional conflict in self concept. The researcher
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assumed that adolescents are facing the crises of discovering and
establishing a mature personal identity of evaluating the attitudes,
beliefs and goals. The adolescents see himself partly through
refelections mirrored by all the significant people in his life. He
also models his self concept on the way he sees other people,
identifying with some pictures and reject other. Part of his problem
is to hand onto a feeling of being the same person.

Section 4
The results of the four areas of attitudes (SSCT) level of the
high school students according to their gender are presented in
Table 5;

Hypothesis:

There is no significant difference between male and female in 4
areas of Attitude (SSCT)
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Table 5
The Comparison of Student's gender and Four Areas of Attitudes
(SSCT).
Attitude Category

Male

Female

N=47

N=43

Mean

SD

Mean

SD

T

Family

1.45

0.19

1.69

2.79

13.73*

Sex

0.24

0.37

1.42

0.32

1.68

Interpersonal relationship

1.26

1.33

0.56

0.6

6.81 *

Self - concept

1.50

1.52

1.04

1.1

0.11

*P<.05
The t-test was performed on comparing the mean scores of
both groups (male and female) in four attitude areas. By looking at
Table 5, two significant differences were found as in Family and
Interpersonal relationship areas. Therefore the following null
hypotheses were accepted:

a.

There is no significant difference between male and female in
the Sex Attitude area.
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b.

There is no significant difference between male and female in
the Self - Concept.

The differences in the mean scores of attitude level between
male and female could be best presented in the form

graph as

show in Figure 1. When comparing the two group of students
·(male and female) in Family area, female show the mean score of
1.69 which is more mildly emotional disturbed than male which is
contained 1.45 mean score. And in Sex area, male show mildtly
emotional disturbed in this area which has the mean score 1.42
than female which is 0.24 mean score. In interpersonal relationship
male show the mean score of 1.26 which is mildly emotional
disturbed in this area than female which show lower mean score
of 0.56. In self-concept area, male show mildly emotional
disturbed on this area which the mean score of 1.50. Meanwhile
female show the mean score of 1. 04 which is lower.
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The Comparison of Menn Score According to Gender

Sex

Se~

- concopl

Figure I The Comparison of Student's Gender and Four Atlltude
Areas
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Section 5
The results of the comparison among high school students
who are studying in Mathayom Suksa 4, Mathayom suksa 5, and
Mathayom Suksa 6, and the four attitude areas.
Hypothesis:

There is no significant difference among students' class level in
attitudes.
Table 6
The Comparison of Student's Class Level and Four Attitude Areas
(SSCTJ
Class level

Attitude Category
M.4
N= 34
Mean

M.6

M.5

SD

N=36

N=30

Mean

SD

Mean

SD

Family

1.58

1.67

1.52

1.59

1.63

1.72

Sex

0.82

1.23

0.79

0.81

0.88

0.98

Interpersonal relationship

1.01

1.09

0.78

0.83

0.93

1.01

Self Concept

1.26

1.28

1.27

1.29

1.28

1.35

*P<.05

All the subjects were grouped into three according to their
respective class level. The F - test one - way ANOVA was

*
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employed to determine whether any differences would emerge
from the comparison of the mean values, and the results were
presented in Table 6. However, F values reveal one significant
difference in Family attitude area. The findings were illustrated
with the use of a bar graph for clearer understanding and were
presented in Figure 2.

Therefore, the following null hypotheses were accepted:
a. There is no significant difference among class level in the Sex
Attitude area.
b. There is no significant difference among class level m the
Interpersonal - Relationship Attitude area.
c. There is no significant difference among class level in the Self Concept attitude area ..

In the findings, Mathayom Suksa 6 has highest mean score
1.63 in family area which is mildly emotional disturbed . The
researcher assumed that major parent-adolescent conflct may come
form the parent's expectation because they want their children to
pass the entrance examination so the children have a lot of stress .
They are afraid they can not reach parent' s expectation.

16

Malhayom Suksa 4 has a highest mean score I 06 m
interpersonal relationship it might be because they were just in the
beginning period of changing U1eir role in school. They just passed
from junior high school level to high school level U1at many !lungs
change. They have to take some times to adjust themselves, so 11 is
quite easy to get into trouble and stress. Wltilc the students in
higher class level have already taken enough time to adjust
themselves to gel accustomed to all changes, so Utey might get less
problems.
Tho Comparison of Me.in Score According to Closs Level

ro!Thly

Sex

lnl.afPOtSONI rcl;lllon~~P

SeU • Concept

Figure 2 The Comparison of Student's Class Level and Four
Attitude Areas
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Table 6.1
Differentiation Between Class Level and Family Attitude using
one-way ANOVA

Source of Variable

Df

Sum of Squares

Mean Squares

F Value

Between Groups

2

0.17

0.08

3.06*

Within Groups

97

2.19

0.02

Total

99

2.36

*P<.05
It was noted that students who study in student who study in
Mathayom Suksa 6 had obtained a mean score of 1.63 which
attained a statistical significance at the 0.05 level in the Family
area. Followed by students who study in Mathayom Suksa 4 and
Mathayom Suksa 5 which had mean scores of 1.58 and 1.52
respectively.

The differences in the mean scores of the Family attitude areas
among class level confirmed in the Seheffe Procedure ranges for
the .05 level as shows in the Table 6.1.1
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Table 6.1.1
Differentiation Between class level and Family Attitude using the
Scheffe Procedure

Mean Score

Class level

0.01

M.4

0.13

M.5

0.07

M.6

M.4

M.5

M.6

*

Table 6.1.1 shows the difference between the student's grade
point average and Family attitude by using Scheffe Procedure. It
showed that there was one group of student's class level difference:
The students who belong to Mathayom Suksa 6 and the students
who belong to Mathayom Suksa 4.
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Table 6.2
Differentiation Between Class Level and Sex Attitude using oneway ANOVA

Source of Variable

Df

Sum of Squares

Mean Squares

F Value

Between Groups

2

0.11

0.05

0.76

Within Groups

97

6.00

0.07

Total

99

6.11

As show in Figure 2, it was reported that student who
studied in Mathayom 6 appeared in Sex attitude area with the mean
value of 0.82. the other groups tend to be more alike in the number
of mean value in this category. The F-test, however, did not find
statistical difference when the mean values were compared.
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Table 6.3
Differentiation

Between

Class

Level

and

Interpersonal

Relationship Attitude using one-way ANOVA

Source of Variable

Df

Sum of Squares

Mean Squares

F Value

Between Groups

2

0.04

0.02

0.84

Within Groups

77

0.91

0.01

Total

79

0.95

Similarly, Figure 2 shows that students who studied in
Mathayom Suksa 4 reported to perceive attitude in Interpersonal
relationship with a mean value of 1.01 compare to the rest of the
groups whose mean values are close to 0.86. This variable did not
show any significant area when mean values were compared using
the F-test.
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Table 6.4
Differentiation Between Class Level and Self Concept Attitude
using one-way ANOVA

Source of Variable

Df

Sum of Squares

Mean Squares

F Value

Between Groups

2

0.04

0.02

0.11

Within Groups

77

1.56

0.02

Total

79

1.60

Finding reported the group of high school reveals the
equality in mean score, which has the mean score in 0.83.
However, the results from the F-test did not propose any significant
differences among the compared means from the three groups.

Section 6

The results of the comparison among student's grade point
average (G.P.A.) and the attitude by categorized into four areas in
Table 7 and Figure 3.

Hypothesis:

There

is

no

significant difference

achievement in attitude.

m student's

academic
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Table 7
The Comparison of Students' Grade Point Average (G.P.A.) and
Four Attitude areas (SSCT)

Attitude Category

GPA
1.00-2.00
N = 36

Mean

2.00-3.00
N=44

3.00-4.00
N=20

SD

Mean

SD

Mean

SD

Family

1.37

1.48

1.21

1.31

1.22

1.25*

Sex

0.80

0.89

0.82

1.10

0.86

0.95

Interpersonal relationship

0.94

1.00

0.89

0.92

0.91

1.45

Self Concept

1.30

1.33

1.27

1.29

1.26

1.33

*P<.05
Firstly, all the subjects were group into four according to
their respective grade point average: 0.00 - 1.00 (poor), 1.00 - 2.00
(averages), 2.00 - 3.00 (good), and 3.00 - 4.00 (excellent). But
when looking at the data, majority of the students' fall under the
good ranges, the range of 0.00 - 1.00 had only 4 students (4%) that
was much different from others. This huge disproportion of
distribution induced the researcher to combine the range of 0. 00 1.00 with the range of 1.00 - 2.00 in order to make the findings be
more reliable (under the suggestion of the statistician).
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The F - test one - way ANOVA was employed to determine
whether any differences would emerge from the comparison of the
mean values, and the results were presented in table 6. However, F
value reveal the significance difference at 0.05 at Family attitude.
The findings were illustrated with the use of a bar graph for a
clearer understanding and were presented in Figure 3
Therefore, the following null hypotheses were accepted:
d. There is no significant difference among Grade Point Average
in the Sex Attitude area.
e. There is no significant difference among Grade Point Average
in the Interpersonal - Relationship Attitude area.
f. There is no significant difference among Grade point Average
in the Self - Concept area.

The finding indicated that the high school students who got the
grade point average between 1.00-2.00 have highest mean score of
family and self concept which are 1.3 7 and 1.30 (Mildly emotional
disturbed). The result in this study were quit similar to the study of
Nippapom (1969) who studied relationship between academic
achievement and capacity in adjustment of student in high school.
She found that the students who had high academic achievement
would have high capacity in adjustment and less problem. On the
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other hand the student with low academic achievement would have
low capacity in adjustment. According related foreigh research was
done by Anastasi (1972) suggested that academic achievement had
relationship with non-intellectual factor such as attitude toward self
concept, self adjustment etc.

The Comparison of Mean Score According to GPA

1.4

1.2

m1.00 - 2.00
I! 2.00 - 3.00

0.8

03.00-4.00

0.6
0.4
0.2
0
Family

Sex

Interpersonal

Self - Concept

Relationship

Figure 3The Comparison of Student's Grade Point Average and
Four Attitude Areas
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Table 7.1
Differentiation Between GPA and Family Attitude using one-way
ANOVA

Source of Variable

Df

Sum of Squares

Mean Squares

F Value

Between Groups

2

0.19

0.09

3.53*

Within Groups

97

2.17

0.02

Total

99

2.37

*P<.05
The results presented in Table 7 and Table 7 .1 shows that
Family attitude obtained a mean score which attained a statistical
significance at the .05 level. Findings reported that students who
got the grade point average in 1.00 - 2.00 tend to have attitude in
family area with a mean value of 1.37 followed by students who
got the grade point average in 4.00 - 3.00 with mean values of
1.22.
The differences in the mean scores of the Family attitude
areas among student's grade point average could be confirmed in
the Seheffe Procedure ranges for the .05 level as shows in the
Table 7.1.1
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Table 7.1.1
Differentiation Between GPA and Family Attitude usmg the
Scheffe Procedure

Mean Score

GPA

0.20

1.00 - 2.00

0.05

2.00-3.00

0.04

3.00-4.00

1.00 - 2.00

2.00 - 3.00

3.00 - 4.00

*

Table 7. I . I shows the difference between the student's grade
point average and Family attitude by using Scheffe Procedure. It
showed that there was one group of student's grade point average,
which was difference: The students who got the grade point
average between I. 00 - 2. 00 and the students who got the grade
point average between 2.00 - 3.00.
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Table 7.2
Differentiation Between GPA and Sex Attitude usmg one-way
ANOVA

Source of Variable

Df

Sum of Squares

Mean Squares

F Value

Between Groups

2

0.03

0.01

0.25

Within Groups

77

6.08

0.07

Total

79

6.11

As show in Figure 3, it was reported that students who got

the grade point average in 3.00 - 4.00 appeared to have the highest
mean value in the sex attitude area with the mean value of 0.86.
The other groups tend to have similar the mean score to the group
of the students who have grade point average in 3. 00-4. 00.
The F-test, however, did not find statistical difference when the
mean values were compared.
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Table 7.3
Differentiation Between GPA and Interpersonal Relationship
Attitude using one-way ANOVA

Source of Variable

Df

Sum of Squares

Mean Squares

F Value

Between Groups

2

0.02

0.01

1.04

Within Groups

97

0.93

0.01

Total

99

0.95

As show in Figure 3, it was reported that students who got
the grade point average in 1.00 - 2.00 appeared to have attitude in
the sex attitude area with the mean value of 0.91. The other groups
tend to be more alike in the mean score of this attitude. The F-test,
however, did not find statistical difference when the mean values
were compared.
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Table 7.4
Differentiation Between GPA and Self - Concept Attitude using
one-way ANOVA

Source of Variable

Df

Sum of Squares

Mean Squares

F Value

Between Groups

2

0.04

0.02

1.22

Within Groups

77

1.52

0.01

Total

79

1.56

Respondents revealed that the three groups of student have
the equality in the mean value in this interpersonal relationship
attitude area with the mean value of 0 .14. This attitude area did not
show any significant area when mean values were compared using
the F-test.
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CHAPTERV
CONCLUSIONS AND RECOMMENDATIONS

Summary of the Research

This study was conducted to find out the attitude of the
selected high school students in Bangkok Metropolis. The
conclusions and recommendations would be presented in this
chapter, divided into the following topics:
1. The purpose of the study

2. Research design
3. Sampling Procedure
4. Instruments
5. Summary of the finding
6. Conclusion
7. Recommendations

The Purpose of the Study

The primary purpose of this study was to determine and find
out the attitude of high school student who studied in Samsen
Wittayalai School in Bangkok Metropolis in relation to some
demographic variables as gender (Male and Female), class level
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(Mathayom Suksa.4, Mathayom Suksa.5 and Mathayom Suksa.6)
and grade point average (from below 1.00 to 4.00)

Research Design

This research was a descriptive study of the student's
attitude whereby a survey research was conducted in order to
gather the data needed for analysis and measurement. Sets of
questionnaire in Thai version were given to the high school
students at Samsen Wittyalai School.

Sampling Procedure

After the principals of the designated schools granted
permission for distributing the questionnaires in their schools. The
researcher gave the questionnaire to the teachers and explained
them about the questionnaire 's instruction . The sample subjects
were drawn from the high school students in Samsen Wittayalai
School, Mathayom Suksa 4 - 6 through the use of purposive
sampling. Finally, the sampling groups consisted of 140 sample
subjects.
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Instruments

The instruments conducted for this study consisted of: a
personal data questionnaire and The Sacks Sentence Completion
Test (SSCT).
1.

Personal Data Questionnaire was a close-ended

information questionnaire constructed by the researcher herself to
gather demographic information which was necessary for the
study. Demographic data included gender, class level, and grade
point average.
2.

The Sacks Sentence Completion Test (SSCT) was a

standardized test developed by Joseph M. Sacks and other
psychologists of the New York Veterans Administration Mental
Hygiene Service. The four areas covered by the test are family,
sex, interpersonal relationships, and self-concept.

Scoring & Evaluation
SSCT Scoring

Dr. Joseph M. Sacks and other psychologists of the New
York Veterans Administration Mental Hygiene service developed a
sentence completion test designed to obtain significant clinical
material in four representative areas of adjustment namely:
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(a) Family
(b) Sex
(c) Interpersonal relationships
(d) Self - concept
It is felt that items included in these areas present the subject

with sufficient opportunities to express his attitudes so that a
clinical psychologist may infer his dominant personality trends.
Such information is useful in screening patients for therapy, which
gives clues to the content and dynamics of the patients' attitudes an
feelings.
The family area includes 3 sets of attitudes, namely: (a)
those towards mother, (b) father, (c) family unit. It is hoped that
even when the subject tends to be cautious as evasive he will reveal
significant material in response to at least one of the four items.
The sex area includes attitudes toward women and heterosexual relationships. The eight items in this area allows the subject
to express himself with regard to women as social individuals,
towards marriages, and with respect to sexual relationships
themselves.
The area of interpersonal relationships includes attitudes
toward friends and acquaintances, colleagues at work or school,
superiors at work or school, and people supervised. The 16 items in
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this area affords opportunity for the subject to express his feelings
toward them.
The area on self - concept involves fears, guilt feelings,
goals, and attitudes toward one's own abilities, past, and future.
The attitudes expressed in this area give the psychologist a picture
of the subject's concept of himself as he is, as he was, as he hopes
to be, and as he thinks he actually will be. There are twenty four
items include in this area.
The complete test consist of 60 items, of which four
represent each of the 15 attitudes enumerated above.

Description of the Scale

2 - severely disturbed

Appears to require aid in handling
emotional conflicts in this area.

1 - mildly disturbed

Has emotional conflicts in this area
but appears able to handle them
without therapeutic aid.

0 - no significant difference noted in this area.
X-unknown

insufficient evidence

95

SSCT Clusters
FAMILY
Interpretative Summary
I.

II.

III.

Attitude towards mother
(Items 14, 29, 44, 59)

Rating: _ __

Attitude towards father
(Items 1, 16, 31, 46)

Rating: _ __

Attitude towards family unit
(Items 12, 27, 42, 57)

Rating: _ __

SEX
Interpretative Summary
IV.

V.

Attitude towards women
(Items 10, 25, 40, 55)

Rating: _ __

Attitude towards heterosexual relationship
(Items 11, 26, 41, 56)
Rating: _ __

INTERPERSONAL RELATIONSHIP
Interpretative Summary
VI.

Attitude towards friend and acquaintances
Rating: _ __
(Items 8, 23, 38, 53)

VII.

Attitude towards people supervised
(Items 4, 18, 34, 48)
Rating: _ __

VIII. Attitude towards supervisors at work/school
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(Items 2, 21, 36, 51)
IX.

Rating: __

Attitude towards colleagues at work/school
(Items 13, 28, 4_3, 58)
Rating: _ _

SELF-CONCEPT

Interpretative Summary
X.

XI.

XII.

Fear
(Items 7, 21, 37, 52)

Rating:

Guilt feelings
(Items 15, 30, 45, 60)

Rating:

Attitude towards own abilities
(items 2, 19, 32, 47)
Rating:

XIII. Attitude towards past
(Items 9, 24, 39 ,54)

Rating:

XIV. Attitude towards future
(Items 5, 20, 35, 50)

Rating:

XV. Goals
(Items 3, 17, 33,49)

Rating:

The scoring and interpretation of the research was done by
Dr.Dolores de Leon, The Dean of Counseling Psychology Faculty
of Assumption University who is considered as a professional
counselor.
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Summary of the Findings
1. The high school students have mildly disturbed into attitude
areas namely: Family and Self-concept which contain the mean
score of 1.57 and 1.27 respectively. In sex and Interpersonal
relationship areas show no emotional disturbed which contain
the mean score of 0.83 and 0.91 respectively.
2. There was a statistical significant difference at .05 level
between male and female student in family attitude area and
interpersonal relationship attitude area.
3. In family area, female show the mean score of 1.69 which is
more mildly emotional disturbed than male which contained
1.45 mean score. In interpersonal relationship and self concept
area, male show the higher mean score which are 1.26 and 1.50
respectively than female which are 0.56 and 1.04 respectively.
4. Findings showed that there was a statistical significant
difference at 0.05 level among class level (Mathayom Suksa 4,
Mathayom Suksa 5 and Mathayom Suksa 6) in family attitude
area.
5. Students in Mathayom Suksa 4 in comparison with the mean
values seemed to perceive mildly disturbed in all areas except
sex attitude.
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6. Students in Mathayom Suksa 6 in comparison got the highest
mean values which found in family attitude 1.63, meanwhile the
students in Mathayom Suksa 5 got the lowest mean value which
found in interpersonal relationship 0.78
7. There was a statistical significant difference at 0.05 level among
grade point average (G.P.A.) in family attitude area.
8. The family and self concept area were found to be the mildly
emotional disturbed areas among students in all grade point
average. Meanwhile the interpersonal relationship area was
found no emotional disturbed among students in all grade point
average.
9. There was no significant difference between male and female in
sex and self concept area.
10. There was no significant difference among class level in sex,
interpersonal relationship and self concept area.
11. There was no significant difference among grade point average
in sex, interpersonal relationship and self-concept area.

Conclusion
The following conclusions flow from the findings of the study.
1. The high school students have mildly emotional disturbed into
attitude areas namely: Family and Self-Concept.

99

2. There was a statistically significant difference at .05 level
between male and female student in two attitude areas. (Family
Attitude and Interpersonal Relationship area).
3. There was a statistically significant difference at .05 level
among class level (Mathayom Suksa 4, Mathayom Suksa 5 and
Mathayom Suksa 6) in one attitude area (Family Attitude)
4. There was a statistically significant difference at .05 level

among grade point average in one attitude area (Family
Attitude)

Recommendation

After completing this research, the researcher considered
proposing the following recommendations:

Recommendation for the Students

1.As the results show that the students have a mildly emotional
disturbed in Family area so the students should communicate well
with their family members in order to avoid having this
disturbance. The good communication between parent and child
seems to be a key for the healthy adolescence.
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2. As the results show that the students have mildly emotional
disturbance in self concept area so the students should try to make
their self concept as realistic,, self generated and intergrated across
many roles that most adults take on.

Recommendation for the Family, Guidance and Counseling

1. The parents take note of the impact of too much expectation on

their children and should have some time to communicate with
their children so whenever the problem happens parent can deal
with it. The nature of family relations before puberty has a good
deal to do with way a child experiences adolescence.
2. Findings in this study can serve as a guideline for the school
administrators to realize of the emotional disturbed attitude and
need of the students. School administrators should become
more

attentive

to

the

students'

problems.

The

good

communication between the teachers and students is needed .
The interpersonal relationship in school offers valuable
feedback that helps shape adolescnts' self perceptions
3. The teacher and school administrator should become more
attentive for the students who are studing in Mathayom Suksa 6
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because they have the highest mean value among the other class
level because these students have a lot of stress due to the
Entrance Examination.

Recommendation for the Future Research

1. The Sampling in this study was limited only one selected high
school in Bangkok Metropolis . Further studies can be done by
other selecting other high schools in Bangkok Metropolis.
2. The Sampling in this study was limited only in Bangkok area.
Further studies can be done by selecting the other areas.
3. The sample focused on high school adolescents, further studies
may cover adolescents in other educational level.
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APPENDIX A

Questionnaire
The attitude of the selected high school students in Bangkok Metropolis

Instruction : please answer the following questions

1. Sex

(
(

) Male
) Female

2. Class level

(
(
(

) Mathayom Suksa 4
) Mathayom Suksa 5
) Mathayom Suksa 6

3.School

4.Grade point average (G.P.A.) _ _ _ _ _ _ __

5.Age

This questionnaires is a part of the study research " The attitude of the
selected high school in Bangkok Metropolis"

Researcher : Ms.Achareeya Chumpol
Student of Matser of Science in Counseling Psychology
Assumption University (ABAC)

Thanks for your kind cooperation.

SSCT
Instructions : Below are sixty partly complete sentences. .
Read each one and finish it by writing the first thing that
comes to your mind. Work as quickly as you can.
If you cannot complete an item, circle the number and return to it later.
SEX......... .

CLA.SS ................. .

G.P.A ... ........... .

1. I feel that my father seldom_ _ _ _ _ _ _ _ _ _ _ _ __
2. When odds are against me- - - - - - - - - - - - - - 3. I always wanted to _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
4. IfI were in charge_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
5. To me the future looks
---------------6. The men over me- - - - - - - - - - - - - - - - - 7. I know it is silly but I am afraid of_ _ _ _ _ _ _ _ _ _ __
8. I feel that a real friend- - - - - - - - - - - - - - - 9. When I was a child
----------------10. My idea of a perfect woman_ _ _ _ _ _ _ _ _ _ _ _ __
11. When I see a man and a women together_ _ _ _ _ _ _ _ __
12. Compared with most families, mine_ _ _ _ _ _ _ _ _ __
13. At school, I get along with_ _ _ _ _ _ _ _ _ _ _ _ __
14.Mymother_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
15. I would do anything to forget the time I_ _ _ _ _ _ _ _ __
16. If my father would only_ _ _ _ _ _ _ _ _ _ _ _ __
17. I believe that I could be happy if_ _ _ _ _ _ _ _ _ _ __
18. If people work for me_ _ _ _ _ _ _ _ _ _ _ _ _ __
19. I believe that I have the ability to- - - - - - - - - - - 20. I look forward to- - - - - - - - - - - - - - - - 21. In school , my teachers_ _ _ _ _ _ _ _ _ _ _ _ _ __
22. Most of my friends don't know that I am afraid of- - - - - 23. I don't like people who_ _ _ _ _ _ _ _ _ _ _ _ _ __
24. Before the war I- - - - - - - - - - - - - - - - - 25. I think most girl or women_ _ _ _ _ _ _ _ _ _ _ _ __
26. My feeling about married life is _ _ _ _ _ _ _ _ _ _ __
27. My family treats me like_ _ _ _ _ _ _ _ _ _ _ _ __
28. Those I work with are- - - - - - - - - - - - - - - 29. My mother and!_ _ _ _ _ _ _ _ _ _ _ _ _ _ __
30. My greatest mistake was_ _ _ _ _ _ _ _ _ _ _ _ _ __

31 . I wish myfather- - - - - - - - - - - - - - - - - 32. My greatest weakness is- - - - - - - - - - - - - - 33. My secret ambition in life- - - - - - - - - - - - - - 34. The people who work for me- - - - - - - - - - - - 35. Someday I _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
36. When I see the boss coming
-------------37. I wish I could lose the fear of
------------38. The people I like best_ _ _ _ _ _ _ _ _ _ _ _ _ __
39. Ifl were young again
---------------40. I believe most women- - - - - - - - - - - - - - - 41 . If I had sex relationship
--------------42. Most families I know- - - - - - - - - - - - - - - 43. I like working with people who_ _ _ _ _ _ _ _ _ _ __
44. I think that most mother- - - - - - - - - - - - - - 45. When I was younger I felt guilty about_ _ _ _ _ _ _ _ __
46. I feel that my father is _ _ _ _ _ _ _ _ _ _ _ _ _ __
47. Compared with others I _ _ _ _ _ _ _ _ _ _ _ _ _ __
48. In giving orders to others!_ _ _ _ _ _ _ _ _ _ _ _ __
49. What I want most out of life- - - - - - - - - - - - - 50. When I am older- - - - - - - - - - - - - - - - 51. People whom I consider my superiors_ _ _ _ _ _ _ _ _ __
52. My fears sometimes force me to_ _ _ _ _ _ _ _ _ _ __
53. When I am not around, my friends _ _ _ _ _ _ _ _ _ _ __
54. My most vivid childhood memory_ _ _ _ _ _ _ _ _ _ __
55. What I like least about women- - - - - - - - - - - - 56. My sex life_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
57. When I was a child, my family- - - - - - - - - - - - 58. People who work with me usually_ _ _ _ _ _ _ _ _ _ __
59. I like my mother but_ _ _ _ _ _ _ _ _ _ _ _ _ __
60. I feel particularly guilty about_ _ _ _ _ _ _ _ _ _ __

108

APPENDIXB

L~'fl.:I

n11'Fifn'H1Vlflf'Ufl~°l.l'fl.:!UnL~t!'Ua'.rfiti3'1FifnH1
j;l'fltJtJ~1t111'.:t L~tiu1. un'a.:i L'Vl~3'1V11'U fl'a
'I

A1LL u~u1
(

)

1.~tl'n Li!l'Ur?l'fl'IJ LL'IJ'l..Jt'fl'l..Jbl1 iJL@l!l'Vi1 LA~'fl~iun !I

LL'il~L~il,)'21 A';n il'il~°I. 'Ucrl'fl~~1~°1.~A'i'IJ'1'J'Ur?l1iiA'J13J L11'1.J~~~

1. L'WA

2.

I -a~°I. ucrl'fl~~1~

~~'l..Jci'U

(

) "lf1!1

(

)

(

) 3JCVfi !13.1 ~
fl! n 'ti1ti""'
'VI 4

(

) iiCVfi!l 3.1 An "H1tJ""'
'VI 5

(

) 3JCVfi !13.1 ~
fl! n "H1ti""'
'VI 6

....

\UlJ~

.,

3. L'i~Li!l'U .................................................................................... .

..,,
4.

Ln'i@IL';).il!lt~t3J .......................................................................... .

5. '211!1'I ................ti
..J'

LL'IJ'l..Jt'fl'l..Jbl12J'U

~

.J

~

..,j

ACV

....

'9

CV

....

irfi!l 2.!An"H1 r?l'fl'Ut1'il1!.IL'i~Li!lu°I. un-a~
L'Vien 3.1\111'1.JA'i
'I
-CV

e.J'J~!I
'II

'U.t

CV

.QI

L'U'U"61 'J 'U\11'1.J~ L'W'fl~1 'U'J ~!IL j'fl~ n1-a.-. n'ti1'Vl '3('1.J Ar?\81.l'fl~'Un L'i!l 'U

CV

.QI

'fl~';).j!.11

"lfil'n~
'I

unAn'ti1~~'1Jmruru1L'V1
., .,

Abl.l~~r?l':j'Vl!l1°1.~A1mn"H1

3J\111-:j'Vl!l1f!I ~tf3.1.nqj ( ABAC )

u"

fi1 Lm::ib 'li1" ~1'1dd:Ju1h::1£.Jfl~ i.3-im.1u·nlf ~""1.1t11lZum1£.JitL 1i E.JitL~3J'lit1fl113J
Li4t1Y111i1h·::1£.Jfl~3Ju1rn -;nnfl113J~~fl-¥'1LL1n~um1£.Jit~~ Y111iL11~~~L ri1~'1::
Y11i.~ 511.h::1£.Jfl1~um1£.Jiti.lJITTJJ11m~3Ji.~ 1i1'1rnrn11u~::~m_m;u3J1L~3Jn
'U

'U

~

-

I

I

-

..,

-

A

,

I

I

1.

Ut1.'H~n11l'Hl'lJtl-i!U'U.

2.

L11tJU'U.<iltl-i!lH"D'tyn1Jff-i!'Yl L11flt1.lfl!J •..•.........•.........••.••...•..•.••........................••.......................

3.

ui.i.Ji'n-;i::~ti.;in11 .••.••••••.•..•......•••..•......•..•..•••..•.•.••••.•••.••..•...............•.......••.......•........•.....

4.

n1uti111111::'Vlti1'Yl 'Yl<ilti-i!'Yl1 uu-;i:: .•.•..•..••...•.•.•••.••.•.•....•..••.......................•...••.........•.....••.•.

5.

•
A
ITT'VIWUt1.tlt1.1fl<il<ilL'V\11tJt1.';l::
.•......•.•..••..••.••.••••.•••..•...•••..•••.....•.................••......••...•.....•.••.•.

6.

~'ll1LJtlV1-i'uuti
.••.••.•••••..••....•...••••.•.•••..•..•.•••..•..••...•...•...•.........•.•.....•..•••.................•..•..•
,.

7.

Ut\11111"1.L t1.L1tl-i! -ii LL<i1Ut1.LJ-i!n'l1'Yl';l:: .••••••..•..•.••.•.••••••••.•..•...••..•.....•...•..•....•.........•..........•..

A

.,.

-

...

.......

-.

M

....

..

U.Jfltitr;i:: ..........•..•.....•••••.•...•..•.•..................................•..............•.......
..,."

1

.J.J ...

....

•..,

,.

- .... , - i'.J

t

d

I

I

....

-

,d

-

8..

,.
-~
• .d
..1 .....
Ut1.1ffn11L'Yitlt1.'YlLL'Yl';l1-i!
••••••••..•••••.•••••••••••.••••.•••••••.•••••••••.•.••••.••••••...••..•••.••••.•..•.••..••..•..••..
,.

9.

L11tJUt1.l 'U.L<iln •••••.••••••••••.•••.•••••...••.•••.••••••••••••.•.•..••.•••.••••.••••..•..••••••.....••.•...•••••.••..••.•...•

10.
.

H'VlnJ-i!a'l..11J1tll.U1J1J
t1.fl1111fl~'lltl-i!Ut1. •••••.••..••••••.••••.•..•.••••.••........•......•.•..•..••..........•.•....•..•..
'\I
..,
,.

11.

L11tJUt1.l'V\'U.l;!"D'1LJU'l::l;!'Vlt'1J-iltl~<il1LJnti •••••.•••••••••••••••••••••.••.•••.••••.••••.••..••.••••••••.•••...••.••••••••••••

12.

""
.r.:!
..
~
~..i
.'.-111.1
~
~
L11€1Lu1LJ1JLYILJUnumtiuflntJti') n1 L mtium1"llti-i!Uti •••••••••••.••..•..•••.•••.••••••.•.•.•..••..••••.•••.•.

13.

.Jt
..
·..," ..... YI 1-i!L1[J'U.U\U'lJ1 L~~nu •••••••••.•••.••••••..••.••• : ••.••••••••.••••••.••.•••.. ·••...••••.••••••.•..•...•...•..•.•...•••.•.

14.

uij'llti-i!uti ••••••••••••••••••••••••••••.•••••••••••••••••••••••••••••••••••••••••.••..••••••.•.•••••••..•.•.•...••••••.•..•••••.

15.

tl1\l.t1.<ilu-i!1111rl-iltf-i!L'Yitllutimrn1rnn uti11n-;i:: ••••••••••••••••••••••.••••••••.•••..••••••.••••.•.••••••.•.•..•.•••

""

i'.J

~

...

... ..:ii

.

..

'l

-

.......

~

....

,..,

-

-:A:cr

............l:

'

.......

16. tl1L~LJ-i!U~l4ti"lltl-i!Uti-;i:: ••••••.•••••..••••••••••••••.••.••••••••••.•••••••••••.•••...••.•.•••••.•••••......•.•..••..........
17.

..

·-"'·-

....... ••••••••••••••••.••••••••••••••••••••••.••••..••.•••..••••.•••..•..•.•••.••....••..•
Ut1.l"lffl11Ut1.ITT1111tl11fl1111a'"ll~L<iltl1
.., .,..

•

A

,

..,

18.

tl111fl'U.'Yl1-i!1\U'Yitl\l.t1. ••••••••••••••••••••••••••••••••••••••••••••.•.•••••..•••.•••.•.•••.•...•.••••••......••••.•.••••.•••.

19.

U t1.L"D'tl11\l.t1.11fl1111ITT1111tll1';l:: .••..•..••.•••••••••••••••••••..••••••.....••.•.....••.•.•..••..••.........•..•..••....••.

-

.,,,

~

::.

I

-

.J

....

... ::.

20. Ut1.<il-i!'Vl'U.1<il-i!<il1fltJ[J •••••••••••••.••.•••••••••••••.••••••••••.•••••••••••..•.•••.••••••.•••..••••••.••.......••..•.•..•.•• , ••

'l1..
~
.
t1. 1-i!L1[Jt1. fltll.fl?11tJ-i!Ut1. ••..•.•.••••..••••••••.•••••.•••••.••••••..•••••••.••.••.....•...•.•.•.••..........••••...... ·••••

21.

- . ',.,, - -

..

22. L'l'lti'llu-i!U'U.ITTti111n 11i11utina1 ......•...•.•.......•.•.•..••.•.••.••...•.•.....•.•.•..•...••............•.............

1.

~
.J
.
23. \I.ti 11-iruUflti'Yl ••••••••••••••.••............•..•.•.•....•..•...•..•.....••....•.........•.................•...................

•

..I

-

...

24. ntit1.'Yl';l::Ln<ilff-i!flTI11Ut1.';l:: ...............•...........•..•.....•......•.....................................................

l

25. Ut1.fl<il11~'Vlt'1J-ilff1t1. 'Vlty ••••..............•.••.••..•..•.••••••.........•..•....•.••...•.......•.•....•........•............
-

-

I

...

-

I

"I

I

-

-

26. n11LL<il-i!-i!1'U.L t1.fl1111fl~'lltl-i!Ut1.fl El ......•.••..•......•.••.•••••......•....•..•.....•.....................................
.

I

di

- .J"
..,
A
27. fl1tl1Jfl11L'l[J-i!~Ut1.L'Vl11tlt1. •............•..........•.•..•...•....•.•........•..........•...................................

8

d

.

...

•

...

I

1

I

2 • fl'U.'Yl\l.t1.Yl1-il1t1.<il1[Jff1t1. 'Vlty ...........................•.......•......................•...................................
29. LLihLa::uu ••.••••••••.••.•••••....................••..........•................................................................

30

'l .

- .:
.J ~
...
. fl1111Hi!U-i! 'Vlt'1JYIU'U.Lfl[J'Yl1fltl ...........................................................................................

31.

utiV11.;ii1viti'lJti.;iuu ........................................................................................................

32.

~<il~Elu n~<il'1Jt:h1U°l4fitJ ....................................................................................................

,

.d,...

A

....

33. fl111J'Yl;:L£HJ'YJ::LJ1U LU "151'il'JHJJU Ufltl .• : ..............•................. · ... · .. · ·· · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·
34.

T1u~li1J1u1~uu ................................ : •............•.........•.....•..........•..................................

35. u1J1uuu ........................................... : ..........................•..............................................
A...,d
<•-36.- L1J1JUULl'iU1l1";'J11LJ n1tlJL'ilUl.J1 .....................................................•....................................

......

.... •

....

....

.... ,

A

.

37. UUl'i1..l11UU";J::'JJ";J'ilfl11l.Jnl'l1L'U.L11lJ ................................. : ................................................. .

.

.

.

38. T1uYiuu"n1ltJ1J1niia-'il ................................................................................................... .
....

....

-

~·

..,

-r::

~

.., ......,..

.....

39. cnuunl'!u LtlLtJ•u'iln L'il1lnfl1..l .......................................................................................... .
-

A

.

.
f

...

-

I

,

I

40. UUL"J51l11~l'ituJR1ULl'itu
...•................ : .........•.....................••....•.••.•..................................
'U
v
v
...

-

d

-

....

.d

,_

'

41. t11UU1Jfl111lff1J'r'IUlintJLW1JU<;J1JLWl"I ................................•......................•..........................
-

I

tiid

,

-

""-

42. fl11l1.Jfl11R1ULl'otu'YIUU1";Jn
...........................................•........•..........................................
.
v
'U
-

.J.

·-...:

43. UU"J51ltJYl-;J::'YJ1..l1U111lntJflU'Yl ........................•.............••...•........•.....•................................

.. - . .. 1 .

44. UUfl'il11LL1JR1U l'ity ...•..•..•........•..........•...........••..•........•...•••....•....•................•.•..............

"""iJ UL'iln
- uu1a-n~'illl.J1l
-"'41:1- .d ..•..........................•..•......•........•.•...•••.......•............•.•..•.........
45. l111JUUL
'U

'l.d
•
'
46. UU1Rn11i'l1l'JJtJJUU
.......•...........................................•..•...•.•....••...•..........................•......

'U

A

.. t':'!

..:iii

.d

.....

....

47. L1J1JLu1[JtJLYl[JtJntJfl'U.1lU U'U. .............•..•....••...•.•..........••..•...••.••..•••...•...•....•......•••...•.......•.

48.

....

~

•

-

.d

....

L1l'l1UU1ltlnfl1RJntJfl'U.tJU U'U. ........................•..............••....•...••.•.•.....•.............................
~

d -

1

.J

...

odA

·49. RJY1Uu'ilt1Jn11l.J1nY1R'il
, 'U."151\11 .......•..•......••........•.................•..........•......•........•.................
50. Lrlauu1'ili1u ..••............•..........•................•......•....•...••.........•...•.•.....................•..............
.I .....

•

I

.:=1

,,J

....

... •

-

51. 1.Jflflt!YIUUL
l'i'U.111Jfl111JITT"11("i'YJ-;J::Lumm1'll1JJU'U.fl11";J::
..•..••.• ····•• .•.•......••..•.........................
,
'U

52.

... 1 "'"

~

.

1.J1..lfl1Jfl111lnl'l1'Yl1 l'iUU ..........•.................•.•..•...•...••..•••.•••.••.••..•...•..••..•................•.......
A-'!••A

..........

.

.

53. l1JtJUUL1JtJ[J lYitl'U.'JJtJJU'U.1Jn-;J:: ..............••....••..•••.••......•.•••••.••••••••••••...••.•••.••..••....••..•........
'U

·1-·-='-

.d

.....

_

54. fl111JYl1J";J1 'U.1£Jl'ilffYl'n'ilL";J'U.Ylff'ilITTl'i11.JUU
.•..•..•..••.•••••••••••••••••••••••••.•••••.•.••.••.........••......•..
,

55.
56.

..:.1-

...

.I_,""'-

RJYIUU"lftllJUtJ[J'YJR'ilLnu1ntJ~l'ituJ
.•.••.••••••••••••••••••••••.•••••••••••••••••.••••••.••..••....•••..•.•.••..•......
,
'U
v

--

-

~
~
Ll'la'R1JYiUliLUfl111l1Rn'lltJJU'U.
...•.••........•..........•.•.....••.••.••...••••••••..••..••..••.••...•.•....•...........
'U
.

... .. iJ .,

-

-

.

57. L1Jt!UUL Ul'iln fl"l"tllJflTI'JJtlJU'U. ...•••..•....•.•••••...•......•....••••••.•••••••..••...••••.........••.•.•.••.••...•...
..IJ
- 58. flu'Yl111'31unuuu1Jn-;i::
.•....•...........•......•............•......•.••••••...•....•..•....•................•.........•...

59. UU"JftllJLlij'JJtJ'3U'U.

LL~ ..................................................................................................... .

.....
'
C
~ .d - .••••....••.•.•...•.••.•••••••••..•••••••••.••..•.•....•..••.....••.•.••....•...•...
60. uuiana::a1u
-;ililuau1JU..llnu1nu
I

112

APPENDIXC

.

iuYI

"'o

15 m-Jn1~ufi ru'I 2543

•

L:t-lL1tlU .............................................................. .

~'tl1U'Jt1n1r

q

illry '1J1~Yi £J1f'l1f'lc<lfinnur.J.fili1Ltn~L ~~ LV'l.!th~luli'tn'l.!n11r--lft n1 iJ{tJ~1~1 'UP1 r~~hn cil1 'l.!n11
'J1~ llU'JY\1~ tl!)u~'fl"iJr.i ::Yi1 l iX Lnl1'. l1 nJ,tl ~~ltl''!i u~'i.li'~ \", ~

....

FICUUC?I

uru.fli;i";ji'ltl1~tl

~1~1~~~i'lt11n111~A1tfj-n-i:n

St. Gabriel's Library
ASSUMPTION UNIVERSITY Huamari::, Bangkok 10240 Tel: (662) 3004543-3004553 Fax. (662) 3004563

Assumption University
February 15, 2000

The Directors of concerned school.
Miss Achareeya Chumpol , student of Master of Science in
Counseling Psychology, Assumption University is conducting her
project paper entitled" The attitude towards family,sex,
interpersonal relationship and self concept of the selected high
school students in Bangkok Metropolis which is a requirement in
obtaining a master degree. The finding in her study may yield
useful information for students, teachers, school counselors and
other interested individual.
May I request for your permission allowing her to distribute 140
questionnaires to the students in Mathayom Suksa 4-6.

Best regards,

Dr.Dolores de Leon
Dean of Counseling Psychology.
Assumption University.

