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The purpose of this quantitative study was to investigate if there was a significant relationship
of self-efficacy and perceived parental encouragement for learning English as a foreign
language with English academic achievement of Batch 5 and Batch 6 students at Level Up
Academy, Loikaw Township, Kayah State, Myanmar. The sample population of this study
was comprised with 71 students from Batch 5 and Batch 6 who enrolled during the academic
year of 2017 and 2018. As research instruments, the Questionnaire for English Self-Efficacy
(QESE, Wang et al., 2013) was used to measure the levels of self-efficacy for learning EFL
including the four subscales (listening efficacy, speaking efficacy, reading efficacy and
writing efficacy). The parental encouragement subscale of Attitude/Motivation Test Battery
(international version) (AMTB, Gardner, 2004) was used to measure perceived parental
encouragement for learning EFL. To determine the levels of English academic achievement,
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English subject’s final test was used. After data collection was done, descriptive statistics
(means and standard deviations) and a statistical hypothesis testing (correlational analysis
using Pearson’s product moment correlation and multiple correlation coefficient) were
carried out to address the research objectives and hypotheses of this study. The research
findings indicated that the levels of self-efficacy for learning EFL of both Batch 5 and Batch
6 students were slightly high. It also indicated that the level of perceived parental
encouragement of Batch 5 students was slightly high while that of Batch 6 students was
moderately high. The English subject’s final test revealed that Batch 5 and Batch 6 students
had good English academic achievement. Pearson’s product moment correlation suggested
that there was a strong, significant and positive relationship between self-efficacy for learning
EFL and English academic achievement of Batch 5 and Batch 6 students. However, there was
not significant relationship between perceived parental encouragement for learning EFL and
English academic achievement of Batch 5 and Batch 6 students. The four subscales of selfefficacy for learning EFL (listening, speaking, reading and writing) were also strongly,
positively and significantly correlated with English academic achievement of Batch 5 and
Batch 6 student Level Up academy, Loikaw Township, Kayah State, Myanmar.
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CHAPTER I

INTRODUCTION
This chapter presents the introduction of the current study, consisting of the
background of the study, statement of the problem, research questions, research objectives,
research hypothesis, theoretical framework, conceptual framework, scope of the study,
definitions of terms and significance of the study.

Background of the Study
English is considered as a universal language nowadays, and hence mastering this
language seems to be crucial (Bohdanska, 2012). Referring to English as an international
language, Bohdanska (2012) stated that the majority of world’s major events (e.g., the
Olympic Games, Miss World competition) and almost all major conferences and summits of
international organizations (e.g., the United Nations, the European Free Trade Association,
NATO) mainly use English language to engage in communication.
In Asia, English language plays importantly as an official or semi-official
communication tool, as a core subject to be taught at schools, as instructional language in
academic institutions and as lingua franca (Cheng, 2012). As a matter of fact, English has
become increasingly important among member countries of the Association of South East
Asia Nations (ASEAN). English language has continuously been used as an official
communication language among members countries in ASEAN region. (Kirkpatrick, 2008,
2012). Not only in ASEAN region but also in many parts of the world, English is a dominant
language in both intranational and international events and settings (Honna, 2012; Low &
Hashim, 2012). As Rooth and Saarela (2007) stated, ability to communicate in English
language is considered to be a standout amongst the most essential working abilities, as it is
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regarded as a key piece of laborers' human capital. Due to a fact that the demand of Englishspeaking individuals has been rising drastically in South East Asia, the ASEAN nations
promote their residents to enhance both their professional expertise and English
communicative abilities for the changing circumstances and new challenges of the ASEAN
Community (Association of Southeast Asian Nations [ASEAN], 2012).
Over the past seven years in Myanmar, government has put a lot of effort to reform
education systems, due to which it is currently apparent that educational reform in Myanmar
is experiencing a fast and broad change (Ireland and Benthuysen, 2014). As Myanmar builds
its connections to the global network and builds up its economy, the pace and number of
these progressions will likewise expand (Ireland and Benthuysen, 2014). The necessity of
English language aptitude will be more essential than before in various parts of settings. For
example, it will be a language to present about governmental issues, financial aspects and
societal matters to international community to get their support. Because of those trends, all
levels and classifications of education will be important, including the learning of English as
a foreign language (Phyu, 2017). Although it is obvious that English language has become
more common in different sectors in Myanmar, students still find it challenging to
communicate in English (Phyu, 2017).
There are many factors, both internal (e.g, personal factors) and external (e.g,
environmental factors), which may influence students in learning English as a foreign
language (Bandura, 1997). According to Bandura (1997), self-efficacy is one of the most
important factors which students have it in their beliefs for doing or accomplishing anything.
The greater degree of self-efficacy for learning the students have, the more successfully they
will acquire the desired knowledge. Recent research studies conducted to investigate the
relationship of self-efficacy for learning a second language with academic achievement have
reported that students with higher self-efficacy tend to do better in class performance. For
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example, Pajares and Miller (1994) reported that there was a strong correspondence between
self-efficacy and academic achievement. Zhang and colleagues (2010) also found that there
was a significantly positive relationship between self-efficacy for nursing and academic
achievement of Chinese nursing students (Zhang et al., 2010). According to Gardner’s (2010)
socio-educational model, parental encouragement is also a significant external factor for
successful learning, related to the idea that parents support their children to improve in
academic performance, which is somehow obvious, since most parents are engaged to
participate, supervise, guide and support their students’ education since early school years.

Statement of the Problem
As it was discussed in the background of the study, students in Myanmar lack the
capacity to communicate in English, even after undergoing formal schooling for more than a
decade (Phyu, 2017). Although reform in Education took place recently in Myanmar, it will
take time, a lot of commitment and dedication from all stakeholders to witness its success. To
the knowledge of the researcher, students at Level Up Academy, Loikaw Township, Kayah
State, Myanmar, seem to have little support from their parents in terms of motivation or
encouragement for learning EFL. The researcher believes that students at Level Up Academy
feel shy to apply English language in real world. The researcher also believes that students’
self-efficacy for learning English as a foreign language (EFL) might also be one of the
reasons for this behavior. It is also reported that there is no previous research conducted on
this topic at the target school.
As an English language teacher, it seems very useful to conduct this research, in
which the researcher could find the level of students’ self-efficacy for learning EFL and their
parents’ encouragement for learning EFL. From this, the researcher decided to design a
quantitative study to examine the relationship of Batch 5 and Batch 6 students’ self-efficacy
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for learning EFL, perceived parental encouragement for learning EFL and their English
academic achievement at Level Up Academy, Loikaw Township, Kayah State, Myanmar.

Research Questions
The following were the research questions guiding this study.
1.

What are the levels of self-efficacy for learning EFL of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State, Myanmar?
1.1

What are the levels of listening efficacy of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar?

1.2

What are the levels of speaking efficacy of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar?

1.3

What are the levels of reading efficacy of Batch 5 and Batch 6 students
at Level Up Academy, Loikaw Township, Kayah State, Myanmar?

1.4

What are the levels of writing efficacy of Batch 5 and Batch 6 students
at Level Up Academy, Loikaw Township, Kayah State, Myanmar?

2.

What are the levels of perceived parental encouragement for learning EFL of
Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township, Kayah
State, Myanmar?

3.

What are the levels of English academic achievement of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State, Myanmar?

4.

Is there a significant relationship of self-efficacy for learning EFL and
perceived parental encouragement for learning EFL with English academic
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achievement of Batch 5 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar?
5.

Is there a significant relationship of self-efficacy for learning EFL and
perceived parental encouragement for learning EFL with English academic
achievement of Batch 6 students at Level Up Academy, Loikaw Township,
Kayah State, Myanamr?

6.

Is there a significant relationship of listening efficacy, speaking efficacy,
reading efficacy and writing efficacy with English academic achievement of
Batch 5 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar?

7.

Is there a significant relationship of listening efficacy, speaking efficacy,
reading efficacy and writing efficacy with English academic achievement of
Batch 6 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar?

Research Objectives
In order to meet the purpose of this study, the following research objectives were
addressed.
1.

To identify the levels of self-efficacy for learning EFL of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
1.1

To identify the levels of listening efficacy of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar.
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1.2

To identify the levels of speaking efficacy of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar.

1.3

To identify the levels of reading efficacy of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar.

1.4

To identify the levels of writing efficacy of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar.

2.

To identify the levels of perceived parental encouragement for learning EFL
of Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar.

3.

To identify the levels of English academic achievement of Batch 5 and Batch
6 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.

4.

To identify whether there is a significant relationship of self-efficacy for
learning EFL and perceived parental encouragement for learning EFL with
English academic achievement of Batch 5 students at Level Up Academy,
Loikaw Township, Kayah State, Myanmar.

5.

To identify whether there is a significant relationship of self-efficacy for
learning EFL and perceived parental encouragement for learning EFL with
English academic achievement of Batch 6 students at Level Up Academy,
Loikaw Township, Kayah State, Myanmar.

6.

To identify if there is a significant relationship of listening efficacy, speaking
efficacy, reading efficacy and writing efficacy with English academic
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achievement of Batch 5 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar.
7.

To identify if there is a significant relationship of listening efficacy, speaking
efficacy, reading efficacy and writing efficacy with English academic
achievement of Batch 6 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar.

Research Hypotheses
The following hypotheses were tested in this study.
1.

There is a significant relationship of self-efficacy for learning EFL and
perceived parental encouragement for learning EFL with English academic
achievement of Batch 5 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar, at a significance level of .05.

2.

There is a significant relationship of self-efficacy for learning EFL and
perceived parental encouragement for learning EFL with English academic
achievement of Batch 6 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar, at a significance level of .05.

3.

There is a significant relationship of listening efficacy, speaking efficacy,
reading efficacy and writing efficacy with English academic achievement of
Batch 5 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar, at a significance level of .05.

4.

There is a significant relationship of listening efficacy, speaking efficacy,
reading efficacy and writing efficacy with English academic achievement of
Batch 6 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar, at a significance level of .05.
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Theoretical Framework
This study was conducted based on the following supporting theories: social cognitive
theory and socio-educational model of second language acquisition.
Social Cognitive Theory
Social cognitive theory is a learning theory based on the idea that people learn and
develop new skills by observing others through interactive relationship of personal, cognitive
and environmental factors (Bandura, 1997). How people react and respond to particular
behavior is mainly influenced by those three factors. Bandura calls this model the “triadic
reciprocal determinism”.
Self-efficacy is one of the major theoretical components of Bandura’s social cognitive
theory. According to Bandura, self-efficacy is “the belief in one's capabilities to organize and
execute the courses of action required to produce given attainments” (Bandura, 1997, p. 3).
Students who have a high degree of self-efficacy usually believe in themselves that they are
able to overcome particular challenging tasks or problems. On the other hand, students with
low degree of self-efficacy tend to be less confident in themselves, and do not believe that
they can overcome those particular challenges. Self-efficacy is influenced by the following
factors: mastery experiences, vicarious experiences, social persuasions, and physiological and
affective factors (Bandura, 1997).
Socio-Educational Model of Second Language Acquisition
This model, developed by Gardner (1985), explains the way in which the variables,
such as integrativeness, attitude toward learning situation, motivation, language anxiety and
others, affect students of second or foreign language learners. They are integrating each other
for successful mastery on second languages. In this study, only parental encouragement
which is one of significant constructs of Gardner’s socio-educational model was be used as a
variable because others are not relevant for this study. Parental encouragement is one of the
external factors which influence students to successfully learn a second language. According
to this model, parents play important role for learning process of children. This study
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measured to what extent students perceive their parents support in learning English as a
foreign language. Gardner’s (2004) Attitude/Motivation Test Battery (AMTB) was used to
collect data from target students.

Conceptual Framework
Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar, was chosen as sample population for this research study. The purpose of this study
was to examine the relationship among students’ self-efficacy for learning EFL, perceived
parental encouragement for learning EFL and the English academic achievement of Batch 5
and Batch 6 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
Students were given questionnaires to fill in and the process of data collection took place on
5th December 2018. The conceptual framework of this study is shown below.

Source of Data

Independent Variables

Dependent Variable

Self-Efficacy for
Learning EFL
Listening Efficacy
Level Up

Speaking Efficacy

Academy, Loikaw

Reading Efficacy

Township, Kayah

Writing Efficacy

State, Myanmar
Batch 5
Students
Batch 6
Students

Figure 1. Conceptual framework.

Perceived Parental
Encouragement
for Learning EFL

English Academic
Achievement
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Scope of Study
This research was intended to focus only on Batch 5 and Batch 6 students at Level Up
Academy, Loikaw Township, Kayah State, Myanmar. This study was only limited to 71
students from Batch 5 and Batch 6 and they were voluntarily involved in this survey. Those
students belonged to different ethnic groups such as Kayah, Kayan, Kayaw, Shan, Pa O and
Burmese. The findings shall not be generalized to other schools in different places and
different settings. However, they should reflect to the schools which had similar contents and
same settings.
Data collection was carried out on 5th December 2018 at Level Up Academy, Loikaw
Township, Kayah State, Myanmar. The target population, Batch 5 and Batch 6 students, was
learning EFL four periods per week and each period lasted 50 minutes and they were being
taught by two English language teachers. EFL class alone consisted of total 200 minutes in
each week in the target school. Adapted versions of the questionnaires developed by Wang,
Kim, Bong, and Ahn (2013) and Gardner (2004) were used to collect data on students’ selfefficacy for learning EFL and their perceived parental encouragement for learning EFL.
Students’ final EFL test scores were collected from their English language teachers and used
to measure English academic achievement.
Although there are many different theories on self-efficacy and parental
encouragement, the researcher used Gardner’s (1985) socio-educational model and Bandura’s
(1997) social cognitive theory to explain, measure and analyze the variables involved in this
study. Therefore, the research findings were limited within the range of the chosen theories.
Definitions of Terms
To help researchers get a clear understanding of this study, the following terms are
defined to convey the sense in which they are used in this study.
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Batch 5 students. It refers to students who enrolled in the academic year of 2017 at
Level Up Academy, Loikaw Township, Kayah State, Myanmar. The total number of students
from Batch 5 is 34.
Batch 6 students. It refers to students who enrolled in the academic year of 2018 at
Level Up Academy, Loikaw Township, Kayah State, Myanmar. The total number of students
from Batch 6 is 37.
English academic achievement. It refers to the English subject’s final test score of
Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar. This final test covers students’ performance on English reading, speaking, reading
and listening and it was administered by school’s English language teachers.
English as a foreign language. It refers to the learning of the English language by
people from non-English speaking countries where English is not regarded as a official
language and not spoken daily basic.
Level Up Academy. It refers to a community-based learning center in Loikaw
Township in Kayah State, Myanmar. It was founded in 2012 as a learning center which was
designed to support youths from different background and develop their skills and abilities
need to make a positive impact in the community. Level Up Academy is providing courses on
English, Computer, Community Development, Learning Skills and Numeracy, Social Science
and Accounting. The population of students is comprised of different ethnic groups such as
Kayah, Kayan, Kayaw, Shan, Pa O and Burmese.
Perceived parental encouragement for learning EFL. It refers to the extent of
which students perceive or feel their parents encourage and support them in their EFL study.
Self-efficacy for learning EFL. It refers the belief in ones’ capabilities to succeed
and master in their EFL study.
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Significance of the Study
First, this study can help parents to understand the relationship of self-efficacy for
EFL with parental encouragement. As parents, they can know to what extent their
involvement and encouragement in children’s education benefits towards children’s academic
performance. So that, they can consider their importance in children’s academic achievement
and support in any means to boost their children’s potentials.
Second, this study can help EFL teachers in developing their classroom activities and
giving instructions to enhance students’ capability in English language skills. Based on the
research findings, they can design the curriculum, revise teaching methods and implement
assessments which can support students learning to their best. Teachers also may find ways to
collaborate with parents to increase student’s confidence and self-efficacy
Third, this study can help the principal and administrators as they are the ones who
manage the learning center operation and supervise all the teachers. They can encourage
parents to involve more and to have more interest in their children’s education by supporting
and showing positive attitude toward learning EFL. They shall create an interactive
environment among principal, teachers and parents to promote student’s self-efficacy and
develop the quality of education.
Fourth, this study can benefit students as they shall be able to reflect their efficacy
level, the level of encouragement from their parents and their actual academic performance in
EFL study. By involving in this study, students can understand more about the triadic
relationship of variables and they can help, encourage each other to boost self-efficacy level
and improve academic performance.
Finally, this study shall benefit future researchers who has strong interest in the
relationship of self-efficacy and perceived parental encouragement for learning EFL with
English academic achievement.

CHAPTER II

REVIEW OF RELATED LITERATURE
Introduction
In the previous chapter, the overall picture of this research such as the research
objectives, research questions and hypothesis were presented. This chapter presents literature
review related to English as a foreign language in South East Asia, background of EFL
education in Myanmar, the supporting theories of this study namely Social Cognitive theory
and Socio-Educational Model of Second Language Acquisition, previous research studies on
relationship of self-efficacy and academic achievement, previous research studies on the
relationship of parental encouragement and academic achievement, and background of Level
Up Academy.

English as a Foreign Language in South East Asia
English is considered as a universal language nowadays, and hence mastering this
language seems to be crucial (Bohdanska, 2012). It is obvious that there are a number of
television channels, vloggers and social media users have been using English as medium of
communication. As Rooth and Saarela (2007) additionally expressed, the use of English as
communication tool is viewed as a standout amongst the most imperative working skills for
English is a crucial piece of professionals’ human capital. Referring to English as an
international language, Bohdanska (2012) stated that the majority of world’s major events
(e.g., the Olympic Games, Miss World competition) and almost all major conferences and
summits of international organizations (e.g., the United Nations, the European Free Trade
Association, NATO) mainly use English language to engage in communication. It can be
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assumed that English has been widely used in both formal and semi-formal settings across the
world.
In Asia, English language plays importantly as an official or semi-official
commination tool, as a core subject to be taught at schools, as instructional language in many
academic institutions and as lingua franca (Cheng, 2012). English as lingua franca
communication means interactions between members of two or more different linguacultural
in English, for none of whom English is the mother tongue (House, 1990). In many parts of
South East Asia, English contributes a central part in both intranational and worldwide
settings (Honna, 2012; Low & Hashim, 2012). As a matter of fact, English has become
increasingly important among member countries of the (ASEAN). English has always been
the only official and working language used in different level of meetings among its member
countries; Singapore, Thailand, Malaysia, Vietnam, Cambodia, Laos, Myanmar, Indonesia,
Philippines and Brunei Darussalam (Kirkpatrick, 2008, 2012). Due to a fact that the demand
of English-speaking individuals has been rising drastically in South East Asia, the ASEAN
nations promote their residents to enhance both their professional expertise and English
communicative abilities for the changing circumstances and new challenges of the ASEAN
Community (ASEAN, 2012).
ASEAN Community was established in 2015 by outlining the objectives on the
regional countries’ financial and social advancement, social advancement, local harmony and
security, coordinated effort, mutual assistance in preparation and research, and enhancement
of expectations for everyday life (ASEAN, 2015). As an impact, there are professional
mobility among its member countries. One of the results is that there is more competitiveness
among ASEAN citizens who are working in professional careers (Deerajviset, 2014). For
better employment opportunities, it will be essential for the graduates to have not only their
professional skills but also extra skills such as being aware of English language and other

15
local dialects utilized in ASEAN (Office of the Higher Education Commission, 2008). It is
found out that being proficient in English leads to a lot more opportunities such as higher
income, broader network, wider social communication, higher living standard and bigger
market (EF English Proficiency Index, 2017). As it is indicated earlier that English serves as
lingua franca communication, it has become a crucial issue and one of essential skills for
ASEAN after the ASEAN Community has been established (Kirkpatrick, 2010).

Background of EFL Education in Myanmar
According to 2014 census, the Union of the Republic of Myanmar has a population of
more than 51 million (Department of Population, 2016). The country is represented by eight
major ethnic groups, namely Burmese, Kachin, Kayah, Kayin, Chin, Mon, Rakhine and Shan.
The Myanmar (also known as Burmese) language is the official language which has been
used in administration and taught in education. In Myanmar, English is the only foreign
language taught in education as a compulsory subject at all levels. Currently, students have to
undergo the basic education for 13 years (including a kindergarten year) and English is
introduced since the early stage of education. However, the English proficiency of Myanmar
students is still weak due to several reasons (Phyu, 2017).
Being one of the British colonized countries, Myanmar has a long history of teaching
English. During the British rule (from 1824 to 1948), English had been an official language
and knowledge of English played very important such as providing many job opportunities.
Anglo Vernacular Schools, managed by Christian missions, were purely English schools
during that time (Clifford & Htut, 2015). English language was regarded as the medium of
education and it had been practiced in all European Code schools and the universities (Paw,
2015). The schools during the colonial period can be categorized into three types. They were
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Burmese-medium schools, mixed Burmese-English medium schools, and English medium
schools (also known as Anglo-Vernacular schools) in Myanmar (Clifford & Htut, 2015).
Throughout the history of Myanmar education, politics had impacted negatively
towards the development of English language teaching as well as overall development of
education. During the 1950s, Myanmar was considered by many to be the best-educated
nation in Southeast Asia due to the quality education provided by Christian schools (Zaw,
2017). Although Myanmar had a good reputation regarding to the quality of education during
that time, the 1962 military coup in Myanmar caused the dawn of failing education system.
As the results of that military coup, all the private schools were nationalized and all the
schools in the country were being brought together under a single uniform system of
education for the first time. As all of the non-state-run schools were taken over by the
government, the practice of using English as a medium of instruction had ended. Before that
time, the privately-run European Code schools and Anglo-Vernacular schools were the major
schools which encouraged the use of English as a medium of instruction. The notion of
degrading English was that it was the language of colonizers. Then, it was taught as a second
language from the Grade 6, but the focus of teaching was more on reading and writing rather
than speaking (Lwin, 2000). In all levels of education, Burmese language was practiced as
the medium of instruction (Hays, 2014). Then the English language was prescribed as a
foreign language and the teaching of English focused only on literary (Paw, 2015).
However, from 1981 onwards, the new Education policy imposed that English should
be taught from kindergarten. The overall vision was to develop all four skills: speaking,
listening, reading and writing (Paw, 2015). It also prescribed that English should be used as a
medium of instruction at upper secondary level for teaching science subjects and economics.
At university level too, English became the medium of instruction for most disciplines. It has
been nearly four decades now since the introduction of the teaching of English from
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kindergarten (Paw, 2015). Nevertheless, the English skills and proficiency still declined
drastically (Phyu, 2017).
Although English is introduced from Kindergarten, Myanmar students are still
struggling to communicate in English even after undergoing more than a decade of formal
education (Phyu, 2017). To the knowledge of the researcher, one of the reasons for low
English proficiency is the competence of teachers. Teachers take part a unique and influential
role and they are generally viewed as agents of changes who will educate students with
liberal and humanistic values and ideals (Skidmore & Wilson, 2008). However, many of
teachers in Myanmar are not trained properly for their field of knowledge and they poorly
supported in terms of salary, teaching materials, etc. According to result of data collection in
1989, about 52% of the middle school English language teachers were employed with any
previous trainings and about 60% of the teachers had never attended any courses on the
teaching of English (Sein, 2015). It can be assumed that the teaching of English has been
undergoing by those disqualified teachers for several years and it is one of main causes for
students’ low proficiency skills of English.
In 2012, the National Education Reform Plan, a Comprehensive Education Sector
Review, was introduced by the Myanmar Ministry of Education. This plan was technically
and financially supported by a number of international organizations such as European
Union, World Bank, UNESCO, etc. As the first phase of the plan, textbooks in the basic
education sector including English textbook were updated and modified as most of them were
outdated and overloaded students’ ability to learn (Paw, 2015). The new English textbooks
were designed to improve communicative skills although there are some requirements in
assessment design which fails to over pronunciation, listening and speaking skills (Paw,
2015).
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It is witnessed that over the past seven years in Myanmar, government has put a great
deal of exertion to change educational frameworks, because of which it is currently obvious
that educational reform in Myanmar is experiencing a quick and broad change (Ireland &
Benthuysen, 2014). As Myanmar builds its connections to the worldwide network and builds
up its economy, the pace and number of these progressions will likewise expand (Ireland &
Benthuysen, 2014). The criterion of English-speaking ability will be more essential than
before in various areas of life such as in legislation, administration, financial matters and
society. Because of those patterns, all levels and classifications of education will be
demanded to produce quality individuals in their specialized areas, including the skill to
speaking English as a foreign language. (Phyu, 2017). Although it is obvious that English
language has become more common in different sectors in Myanmar, students still find it
challenging to communicate in English (Phyu, 2017).

Social Cognitive Theory
In Bandura’s (1986) social cognitive theory, the action of human is produced from a
self-motivated relationship among personal, behavioral, and environmental influences. Social
cognitive theory is a learning theory based on the idea that people learn and develop new
skills by observing others through interactive relationship of personal, cognitive and
environmental factors (Bandura, 1997). The triadic reciprocity between personal, behavioral,
and environment aspects is fundamental to the social cognitive theory (Bandura, 1986). How
people react and respond to particular behavior is mainly influenced by those three factors.
Figure 2 illustrates Bandura’s (1997) triadic reciprocity model.
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Figure 2. Bandura’s (1997) triadic reciprocity model.
According to this social cognitive theory, individual has intellectual capacities to selfarrange, self-reflect, and self-manage as per the adjustments in the environment and decide
their very own social fortune (Bandura, 1997). With the end goal to do it in this way,
individuals must be proactive in their improvement and get things going through their very
own exertion (Schunk & Pajares, 2009). They have to think about themselves and their
abilities with the end goal to control their activities. “These self-efficacy beliefs provide the
foundation for human motivation, well-being, and personal accomplishment” (Schunk &
Pajares, 2009). Social cognitive theory can be theoretical idea for education, therapy, and
counseling. Based on the triadic reciprocity, procedures can be illustrated to our prosperity to
enhance enthusiastic, intellectual, or inspirational processes, expanding social skills, or
changing the conditions under which individuals live and work. In school, instructors have
the difficulties of advancing the scholarly learning and confidence of their students (Schunk
& Pajares, 2009). Utilizing social cognitive theory as a guideline, educators can enhance their
students' enthusiastic states and correct their defective convictions and inclinations for
considering (personal variables), raise their scholarly aptitudes and self-control (behavioral
variables), and adjust the school and classroom structures (environmental variables) to
guarantee understudies achievement (Schunk & Pajares, 2009).
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Self-Efficacy
Self-efficacy is a key personal factor in Bandura’s social cognitive theory (Schunk &
Pajares, 2009). Self-efficacy refers to “beliefs in one’s capabilities to organize and execute
the courses of action required to produce given attainments” (Bandura, 1997, p. 3). It is a
positive self-belief in our capabilities or chances to successfully complete a challenge and
attain expected results. A solid sense of efficacy increases human success and individual
welfare in many way (Bandura, 1994). It is a psychological aspect which could empower
students to be successful learners in their academic life. Students with high competencies
tend to have high motivation and it results to performance. Those with high self-efficacy
conviction are willing to attempt difficult assignments and they tend to bring down level of
nervousness (Bandura & Schunk, 1981; Schunk, 1983). On the other hand, students with low
self-efficacy will in general abstain from challenging tasks and are not dedicated to defeat
their very own objectives nor finish duties (Shoemaker & Fautch, 2015). The individuals who
hold low self-efficacy conviction do not dare to confront difficulties and they maintain a
strategic distance from troublesome errands (Schunk, 1990).They are struggling with learning
behavior called self-doubt and they have characteristics of performance-avoidance orientation
and self-contingency (Schunk, 1990). From academic perspective, self-efficacy means the
level of student’s self-confidence in performing particular problems or tasks related to school
lessons. However, it shall not be concluded that students who have high self-efficacy in a
subject will also have similar confidence in other subjects (Bandura, 1997). The level of selfefficacy can vary from one area of subject of another. For example, high self-efficacy in
Metaethics do not necessarily indicate high self-efficacy in history (Bandura, 1997).
With regards to academic context, students with high self-efficacy utilize more
subjective and metacognitive procedures and endure longer at this stage while less strong
partners are not sustaining for a long time (Li & Wang, 2010; Schunk & Pajares, 2009). For
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instance, it is accounted for that the level of students’ mathematics self-efficacy was
decidedly associated with their utilization of self-administrative techniques and adversely
corelated with their looking for assistance from others. This relationship was likewise
affirmed crosswise over regions of science, social investigations and English as a foreign
language for both male and female students (Tilfarlioğlu & Cğnkara, 2009). Numerous
different investigations likewise have shown that a positive connection between students’
self-efficacy convictions and academic accomplishment (Bong & Skaalvik, 2003; Chen,
2007; Yahia, 2015).
Sources of Self-Efficacy
According to Bandura (1997), a person’s self-efficacy is affected by the four main
factors: mastery experiences, vicarious experiences, social persuasion, and physiological
factors. These main factors are fundamental sources to develop people’s belief about their
self-efficacy (Bandura, 1994).
Mastery experiences. The first, foremost way and most effective way to create strong
self-efficacy is through mastery experiences (Bandura, 1994). While failures demoralize selfefficacy, successful accomplishments shape a strong belief in one's personal efficacy.
Failures happen especially before the level of self-efficacy is low and it is not established
strongly (Bandura, 1994). The initial steps to successes begin from intrinsic confidence in
one's personal efficacy. Earlier experiences in overcoming difficulties reinforce sense of
efficacy and it makes people feel self-confident when facing similar situation again.
Conversely, experience of failures weakens our self-efficacy belief, particularly if failures
happen before a sense of efficacy is strongly rooted. The effective way to develop mastery
experience is to work with persistence and great effort (Bandura, 1997). When skills are
established easily and quickly, the effort and persistence do not sustain for a long time
(Bandura, 2008). However, people with dedicated determination tend to stand up from failure
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even after undergoing tough times. For them, failures are treated as learning opportunities to
arise stronger from adversity (Bandura, 1997).
Vicarious experience. The second effective way to create and strengthen selfefficacy is through the vicarious experiences. People can obtain much information about their
abilities and skills through observing how others perform (Bandura, 1997). Being similar to
other people gives a cue of judging our own self-efficacy (Schunk, 1995). In other word,
observing similar people who succeed in particular tasks can develop one’s self-efficacy, and
it can stimulate observers to try the tasks because this vicarious experience tells that they also
can accomplish. A vicarious experience can be negated by consequent performance failure.
When the observed persons are believed to be lack of the capability to succeed, this can
discourage observer from trying to do the task too (Schunk & Pajares, 2009). Vicarious
experiences were contributed by people around us whom we see them as our role model and
we are aspired by their behavior, way of thinking, strategies, skills and knowledge (Schunk,
1995). The higher degree of similarity there is, the greater chances there is to be persuaded by
from it for either successes or failures. If there is a sense of great differences between the two
parties, the extent of influences cannot be immense.
Social persuasion. The third way to improve self-efficacy is through social
persuasion acquired from others. Self-efficacy belief can be created and developed as a result
of social persuasions they obtain from others (Bandura, 1997). In this case, a persuader or a
mentor is a vital part to develop, inspire and improve an individual’s self-efficacy. However,
social persuasion does not mean just saying empty praise or stimulating words (e.g, “I know
you can do it”). Effective persuaders or mentors must nurture people’s self-confidence to
accomplish a certain task while at the same time they have to make sure that the target is
achievable. Even though the acts of giving positive and effective feedback can boost people’s
self-efficacy, the increase will not sustain if they subsequently perform poorly (Schunk,
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1995). Whilst positive persuasions might be effective to inspire and empower, negative
persuasions are also powerful that they can result low self-efficacy and motivation.
Physiological factors. The forth way to develop self-efficacy is through physiological
factors. People can obtain their self-efficacy information from emotional states such as
nervousness, concern and anxiety (Bandura, 1997). People count moderately on physiological
factors in scaling their level of capabilities (Bandura, 1994). Our emotions, moods, and
physical state can influence our interpretation of self-efficacy. People read how stresses and
tension respond in time of doing activities. When such activities include strength and
stamina, their reactions to fatigue, aches and pains are interpreted as signs of physical
incapacity. People can measure their self-efficacy level by the emotional state and physical
state, emotions and physical response. When they encounter negative feeling and worries
about their abilities (e.g., undergoing nervousness and fears to speak in front of the public),
those reactions can impact self-efficacy and they cause further reluctance and distress. To
develop and raise the extent of self-efficacy, it is important to expand physical and emotional
well-being and diminish negative thoughts. People usually have the ability to change their
mind, thoughts and feeling from positive to negative if there is high self-efficacy. It is
important to reduce stress, negative feeling, anxiety and worries.
Self-Efficacy in Educational Settings
A number of researches were conducted by applying and testing Bandura’s (1986)
theoretical ideas about self-efficacy in the classrooms, and it indicated that there are still
complicated features related to the way self-efficacy operates in learning contexts. (Schunk &
Pajares, 2004). Bandura (1997) initially assumed that persons with higher self-efficacy are
more likely to choose challenging task, they put greater effort to accomplish target, and they
have longer persistence on difficult tasks. These high motivations result a great learning and
higher accomplishment in their academic life. Schunk and Pajares (2009) argued that the
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three assumed effects of higher self-efficacy: 1) choosing challenging tasks, 2) putting greater
effort to accomplish target and 3) having longer persistence on challenging tasks, can be
different in educational setting due to situational factors. Looking at an educational setting, it
is observed that many times students engage in classroom activities due to the fact that their
teachers tell them do take part, that they are looking forward to a reward, that they will be
punished if they do not participate, or that they do not want to be incompetent (Schunk &
Pajares, 2009). Under these situations, self-efficacy has little relationship to choice. However,
when teachers allow students to make their own choices between a small and challenging
task, it is expected that there will be a relation between self-efficacy and choice because
students who have higher self-efficacy will choose more challenging tasks (Schunk &
Pajares, 2009).
Schunk and Pajares (2009) pointed out that there is also a little complication to
understand the relationship of self-efficacy to effort and persistence. In an early stage of
learning, students usually do not have the skills and likely to be low in self-efficacy for
performing school related tasks. They sensibly will have to put a certain amount effort to
accomplish tasks. When students acquire skills, it is hypothesized their self-efficacy should
increase. However, students will not need to put effort as same as in early stages of learning
as they have higher efficacy than before.
Similarly, students tend to have higher task persistence while they have not acquired
certain skills, but when skills and the level of self-efficacy progress, they will not need take
long time to accomplish tasks (Schunk & Pajares, 2009). When students’ skills are well
established, their effort and persistence might be negatively related to their self-efficacy.
During that time, students will need more challenging tasks to sustain their effort and
persistence, then it can be expected that students with higher self-efficacy also will continue
to put great effort and have long persistence (Schunk & Pajares, 2009).
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There is another more issue which makes complication about self-efficacy in
educational settings and it affects students’ self-efficacy for their learning and actual
performance differently. It is called “calibration”. Calibration refers to “how well selfefficacy related to actual performance on the corresponding tasks” (Pajares & Kranzler,
1995). It is originally hypothesized that people who judge themselves as a capable person to
do a certain task, and then they also actually can perform it, or those who judge themselves as
incapable to do a task, then they also cannot perform it. In this situation, it can be assumed
that there is a good calibration because perceived self-efficacy correctly predicts actual
performance. On the other hand, there is a situation that people who judge themselves as a
capable person to do a certain task, and then they actually cannot perform it, or those who
judge themselves as incapable to do a task, then they actually perform it. They are regarded
as being poorly calibrated because there is no correspondence between self-efficacy and
actual performance (Schunk & Pajares, 2009). Bandura (1977) found that calibration was
very high in clinical studies. However, the situation is complicated in school settings.
Calibration is a critical issue in educational setting. Students who overestimate their
skills possibly will fail, which can lead to lower motivation. Students who underestimate their
skills possibly will be reluctant to perform the task (Schunk & Pajares, 2009). Bandura (1986,
1997) argued that students who overestimate their capabilities can put greater effort and
persistence to do activities. However, the misjudgment can cause failure and finally it can
result low motivation to learn. Schunk and Pajares (2009) explained that there is poor
calibration because children cannot estimate the extent of the given task and hence they
overestimate what they are able to do.
The factors which are affecting calibration are instruction and social life (Schunk &
Pajares, 2004). Although instructional practices are intended to increase calibration by
developing capabilities and skills required for the task, those practices themselves also can
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lower calibration (Schunk, 1981). Teachers who discriminately apply instructional practices
may make students in low-ability groups feel demoralized and such practices may result low
performance even students are efficacious about learning. The social life and cultures of
students also may affect calibration (Schunk & Pajares, 2004). Research also indicated that
there is difference on self-efficacy and performance between boys and girls. Although girls
can perform as high as boys in various academic domains, it is reported that girls have low
self-efficacy, particularly at higher academic level (Pajares & Miller, 1994, 1997). The
reasons are that social factors stop girls from doing too well in mathematics and science, even
if they may feel exceedingly proficient in those domains (Schunk & Pajares, 2004).

Socio-Educational Model of Second Language Acquisition
Socio-educational model of second language acquisition is designed to study language
learning situations and it can be applied to study the contexts of both foreign and second
language learning (Gardner, 2006). This model explains the way the constructs, such as
integrativeness, attitudes toward learning situation, motivation, language anxiety and
instrumentality, affect students of second or foreign language learners. The constructs are
integrating each other for successful mastery on second languages (Gardner, 2006). Taie and
Afshari (2015) stated that this model has been revised over the years and it has several
versions. However, in this study, the researcher will present the latest version which was
revised in 2006. The figure below illustrates the structural equation representation of the
socio-educational model.
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Figure 3. A structural equation of the socio-educational model (Gardner, 2006).
Based on Gardner’ (2006) socio-educational model, the first construct is attitudes
toward learning situation and it refers to attitudes towards any feature of the situation which
is set up for language learning. Those attitudes could be directed toward the teacher, the
classroom, the curriculum, classmates, the quality and availability of course materials, and
extra-curricular activities associated to the curriculum. A teacher who has impressive content
and pedagogical knowledge, an exciting lesson outline, well prepared lesson plans and
productive evaluation plan can promote positive attitudes and increase motivation to learn the
language.
The second construct is integrativeness. It refers to an honest curiosity in learning the
second language for the purpose of communicating with members of the other language
community. People who have high integrativeness do not just focus on their own ethnolinguistic community but expand his willingness to communicate with other language group.
Gardner (2016) stated that our integrativeness is different depending on the influences of
factors such as culture, family beliefs, attitude, child-rearing characteristics and genetic
predispositions.
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The third construct is motivation and it refers to the powerful factor in any condition
to learning the language. Gardner (2010) said that motivation to learn a second language
cooperate as the most important role in the socio-educational model. However, as the concept
of motivation is intertwined with different aspects, it is impossible to merely measure it one
scale. Many aspects and variables are affecting motivation (Tremblay & Gardner, 1995).
According to Gardner (2010), motivation is measured based on the following three variables:
1) the desire to learn the language 2) attitudes toward learning the language 3) motivational
intensity. Therefore, Gardner (1985) wrote that students with high motivated must have
necessary elements such as high goal, strong desire to learn, positive attitudes and strong
determination.
The forth construct is language anxiety which means any nervousness arouse in
learning situations. Individuals feel language anxiety when they are communicating with
other or having language quiz, examination, etc., and it is the result of lacking adequate
language knowledge and skills (Gardner, 2006). Language anxiety can cause negative
impacts to other subsequent learnings.
The next construct is instrumentality and it means any potential supports and
conditions which help to increase motivation to learn language. Depending on the purpose of
the study, many researchers have used this construct by identifying the variables on their
own. Some of variables which have been focused are motivational intensity, motivation,
integrative motive, etc. (Gardner, 2006).

Perceived Parental Encouragement and Academic Achievement
Parental encouragement is an additional variable in Gardner’s socio-educational
model that influences students’ language achievement. According to Gardner (2010), it is
hypothesized that the social environment can influence the individual motivation to learn a
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second language, and one major feature of this environment is the student’s home. The
encouragement, support and assistance from parents play important role for children to learn
a second language. Parental encouragement was one of the major factors in the development
of children’s language learning skill in the class and parent’s positive perception profoundly
influences their children’s perception of learning a second language (Gardner, 2006). Many
academic researchers also have been conscious of the influence of parental encouragement in
children’s language learning. Many research studies shown that parental encouragement is
related to motivated and positive mind toward learning a second language. Many researchers
found out that there was a relationship between students’ perception of parental
encouragement and their academic achievement (Anguiano, 2008; Lawrence & Barathi,
2016; Olige, 2008; Wilson, 2012; Ye & Jiang, 2014; Zhang & Lynch, 2016).
Noels (2001) stated that parental encouragement is one of motives for learning a
language successfully and it has a significant effect on the journey of individuals’ learning
life. Dörnyei (2001) also did not recognize the importance of parental encouragement in this
earlier model of language motivation. However, a new component, parental influences, was
added in his new revised model of L2 motivational self-system theory.
Parental encouragement and involvement can influence not only on the children’s
academic achievement at young age but also on the life success. Howell and Frese (1982)
wrote that the children who often have regular discussion with parents and receive
encouragement from them increase the probability to successfully finish high school. Conklin
and Dailey (1981) also stated that the consistency of parental encouragement throughout
school years is positively related to attending college and university. One of the reasons for
high school dropouts was that parents barely monitored their children’s school activities and
hardly discussed with them (Ekstrom et al., 1986). Parents who are also dropouts from school
tend to be opposed to dropping out, however, they are likely to take less serious actions to
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help and encourage their children to stay in school (Mahan & Johnson, 1983). If parents are
interested in their children’s education, they are likely to provide study aids such as story
books, dictionaries, learning tools etc. for them and they spend some amount to time to help
their children learn (Ekstrom et al., 1986).

Parental Involvement in Children’s Learning
Parental encouragement is not only being passively engaged but also actively
involved in children’s learning. According to Epstein and Sheldon (2002), there are six types
of parental involvement to engage in children’s learning. Epstein and Sheldon (2002)
developed this research-based approaches in order that teachers, administrators, parents and
community partners can collaboratively work together to improve students’ learning and that
parents can be productive partner in their children’s school success. The research-based
framework of six types of parental involvement are – parenting, communicating,
volunteering, learning at home, decision making, and collaborating with the community. It
was found out that the support and encouragement from parents have a positive relation to
academic achievement of children (Anguiano, 2008; Lawrence & Barathi, 2016; Olige, 2008;
Wilson, 2012; Ye & Jiang, 2014; Zhang & Lynch, 2016).
Parenting. The first type of parental involvement is parenting. It is a basic and
essential engaging activity for parents because it helps them to provide children a home
which is safe, secure, fun and appropriate environment to live. Parents will need to know the
basic knowledge about providing healthy and nutritious food. Throughout the mental and
physical development of children, parents are also required to support different types of
support in both academic and social life. Other family members shall help to establish home
environment to be convenient to children to learn as students. Parents may need to take
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courses or training which provide parenting education if necessary. So that, parents will be
able to find ways to help children to be successful at the school and in social life.
Communicating. The second type for parent to involve in children’s learning is
through communicating. It is important for parents to have an effective school-to-home and
home-to-school communication, so that they can update themselves and know about school
programs, available school services and their children’ academic progress. Some of the
methods to build two-way communication is through phone calls, newsletters, emails,
parental conferences. It is also important for school to design and implement effective
communication with parents. So that, parents can also provide any necessary supports to the
school if there is an effective communication between two parties.
Volunteering. The third way to engage in children’s learning is through volunteering.
By actively participating in the school and classroom programs as volunteers, parents can
express their active involvement. Parents shall be ready to take part in any school related
activities. So that, parents will have opportunity to get to know with other parents,
administrators, other students and teachers. Schools shall design volunteer program in which
parents can contribute volunteer work depending on their available time, talents and location.
Learning at home. The forth way to actively involve is by learning at home. It means
that parents shall give a certain amount of time to their children to sit and read together with
children at home. Parents can provide information and ideas to help students with
assignments, homework, curriculum-related activities, making decision and planning. Proper
guidance and assistance are required from parents especially when children are still at young
age. School also shall provide information related to homework policies, the way to help and
monitor homework at home.
Decision making. The fifth way for parents to actively involve in children’s learning
is participating in decision making process. School shall open doors for parents’
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representatives or leaders to be included in school councils, committees or advisory team to
provide information related to school curriculum and safety. Those parents shall have chance
to offer their consensus and opinions to make decision for school administration, governance
and learning activities.
Collaborating with the community. The last way to participate children’s learning is
through collaborating with the community. We can collaborate community groups such as
businesses, agencies, government organizations, non-government organizations, charity
groups, colleges and universities. Receiving reservices and resources from those groups will
benefits students, families and schools in the community. Effective collaboration will
improve students with new exposures as they can get a variety of services.

Previous Research Related to the Current Study
The following section presents previous research studies related to the relationship
between student’s self-efficacy and academic achievement, and the relationship between
students’ perceived parental encouragement and academic achievement.
Previous Research Studies Related to the Relationship of Student’s Self-Efficacy and
Academic Achievement
Yahia’s (2015) study investigated differences in students’ motivation and its
correlation to student’s self-efficacy and achievement. The study examined the relationship
between students’ self-efficacy and their motivation to learn English as foreign language. The
participants in this study are college-level students in Sudan. All participants are students at
the National Liberty University (NLU), in Khartoum, Sudan. Self-efficacy and motivation
were tested for sophomore and senior college level Sudanese students who were learning
English as a foreign language. The student completed two surveys: Motivation for Learning
English as a Foreign Language (MLEFL), and the General Self-Efficacy scale (GSE). The
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students also completed the Test of English as a Foreign Language (TOEFL) as a measure of
achievement. For the qualitative part, a series of five interviews were conducted, with the aim
of sampling “students who live in villages” of five students: three females and two males.
The result showed that there was a reciprocal relationship among the students’ self-efficacy,
motivation, and achievement.
Youn (1993) examined the relationship between home environment, self-efficacy, and
academic achievement of 89 Asian-American students in the metropolitan Mid-South area in
USA. Fifty-seven girls and 32 boys from 15 elementary schools were asked to respond to
items on a 5-point Likert self-efficacy scale. Their parents were also questioned through a
home environment questionnaire measuring cultural influences. Results of the study indicated
that there were significant differences in gender and cultural background. Results showed that
Asian-American parents encouraged their male children to study harder than their female
children and had generally high expectations for their children's educational attainment. Also,
the academic achievement of children was strongly influenced by self-efficacy. The academic
achievement of students (Chinese, Japanese, and Korean) who immigrated early in life were
more likely to be affected by parents' expectations about educational attainment and selfefficacy; yet the academic achievement of more recent immigrant American students
(Vietnamese, Laotian, and Cambodian) was more likely to be influenced by length of stay in
the U.S.A. and family income, rather than parental expectations and self-efficacy.
Chen (2007) conducted a research study to examine “the predictive power of English
listening self-efficacy, English anxiety, and perceived value of English language and culture
on EFL learners' English listening performance”, and then finally “to investigate the
dominant sources of the EFL learners' English listening self-efficacy”. Two hundred and
seven college students in Taiwan participated in this research. The result indicated that
students’ self-efficacy for English listening skill has a positive relationship with English
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listening achievement. Self-efficacy could be regarded as a strongest predictor than other
variables. It is also found out that the reason for high self-efficacy in English language
learning is due to the impact of mastery experience and social persuasion obtained for
instructor.
Kitikanan (2017) investigated the relationship between English self-efficacy and
English learning achievement of L2 Thai learners from Naresuan University, Thailand. This
result suggested that English self-efficacy had a significant positive correlation to the English
learning achievement. Each of the subscales of English self-efficacy; listening efficacy,
speaking efficacy, reading efficacy and writing efficacy, were found significantly correlated
to students’ English learning achievement. It was reported that the higher self-efficacy
students had, the higher English academic achievement students had.

Previous Research Studies Related to the Relationship of Parental Encouragement and
Academic Achievement
Hou and Lynch (2016) conducted a research to find out the relationship between
motivation and perceived parental encouragement for learning Chinese with Chinese
academic achievement. About 113 students of Grade 4, Grade 5 and Grade 6 from an
international school in Thailand participated in this research study. The result indicated that
there was a significantly positive relationship among students’ motivation for learning
Chinese, perceived parental encouragement and academic achievement.
Lawrence and Barathi (2016) developed an academic research to determine the level
of perception of parental encouragement and its relationship with academic achievement.
This study had taken place at a higher secondary school in Thanjavur district, India. Random
sampling method was applied to choose sample population for that study. The sample
population comprised of 350 higher secondary school students from ten schools at Thanjavur
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district. Then, the researchers analyzed the data by using correlation coefficient methods. The
result showed that there was strong connection between perception of parental
encouragement and actual academic achievement of higher secondary school students.
Zhang and Lynch (2016) examined the connection between Primary 5 and 6 students'
perception of parental encouragement and their academic accomplishment in Mandarin
learning at a international school, Bangkok. The examination concentrated on three goals; to
distinguish the level of students’ perception of parental encouragement to learn Mandarin, to
recognize the level of students’ academic accomplishment for Mandarin learning and to
decide whether there was a critical connection between students’ perception of parental
encouragement and their Mandarin academic accomplishment. The discoveries shown that
there was a noteworthy connection between Primary 5 and 6 students’ parental
encouragement and their Mandarin academic accomplishment.
Wilson (2012) designed a research study to compare differences in parental
encouragement for learning a second language between immigrant background and native
students in Catalonia (Spain) and California (USA). It was hypothesized that parents in
Catalonia realized the importance of learning Catalan in Catalonia. In contrast, parents in
California were also aware of the importance of learning English. In addition, it was found
out that parental encouragement directly influenced student’s motivation. Students who have
high perceived parental encouragement improved their confidence and self-esteem on
language more than the students who have low parental encouragement.
Ye and Jiang (2014) conducted a study to compare the primary school students’
academic achievements between more and less parental involvement in Bangkok Christian
International School (BCIS), Thailand. Sixty students’ parents in Grade 5 and 6 participated
in the study. The study used frequency and percentage to report the student parents’
demographics firstly; used means and standard deviations to identify the levels of parental

36
involvement in BCIS, lastly used a t-test (one-tailed) to determine the difference of students’
achievement between more and less parental involvement. It was found out that the
involvement, engagement and their encouragement did make a positive difference towards
students’ achievement.
Olige (2008) directed an examination to find the impact of parenting styles and
parental contribution on students’ academic accomplishment. The exploration area was at a
secondary school in Tennessee, USA. The school was contained 95% of Caucasian, 2.5% of
African American, 1.8% of Hispanic, and 0.6% are other. An aggregate of 378 members out
of 988 from the secondary school were studied. The two instruments were the Parental
Authority Questionnaire (PAQ) and Perceived Parental Academic Support Scale (PPASS).
They were utilized to decide the parenting style and the level of apparent parental inclusion,
separately. At that point, the investigation broke down if there is a connection between
parental styles and parental inclusion with students’ academic accomplishment. A
quantitative research approach was utilized in this investigation. The consequences of the
investigation found ambivalent proof that parents at the explored secondary school had an
impact on students’ academic accomplishment.
Marina (2018) conducted a quantitative study to examine the correlation of Grades 68 students’ motivation, parental encouragement, and achievement in learning English at St.
John’s Private School, Myanmar. The findings suggested that there was a significantly
positive relationship between motivation for learning English and students’ achievement for
learning English. However, there was no significant relationship between parental
encouragement and students’ achievement for learning English.
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Background of Level Up Academy, Loikaw Township, Kayah State, Myanmar
Level Up Academy is a registered community-based learning center. It was founded
by inspired youths from Kayah state with the guidance of Bishop Sotero Phamo, mutual
partnership with Myanmar Communities Academies Program (MCAP) under Thabyay
foundation. It was first run with collaborative supports from Youth Life Formation Center
and different community leaders. Level Up Academy was established in 2012 as extension
program of YLFC in Loikaw. It was first called YLFC-Level Up Program. It was later
registered as Level UP Academy, a private training for English and computer course at
township Education Ministry Office in 2013.
Level Up Academy is designed to support youths from different background to
develop their skills and abilities needed to make a positive impact in the community. Level
Up Academy provides courses on English, Computer, Community Development, Learning
skills, Numeracy, Social Science and Accounting. The reason for designing this program is to
give a chance for the youth who have finished high school but have no chance to do further
study and those who are university graduates yet far from job opportunities. This program
intends to offer quality education which will empower their awareness that they are important
in the community and they have vital role and capacity to make a change for development of
their community.
Level Up academy also works closely with other education projects called Education
Gathering Group from Hpa-an and Pin Nyar Ta Khar from Myit Kyi Nar under Myanmar
Communities Academies Program (MCAP) network. Level Up Academy is proceeding to
remain as community-based school and resolved to deliver trained young people as operators
of constructive change in their communities.
The mission of the Level Up Academy is to help potential socially-drawn in youth
from different foundations in building up their aptitudes and capacities for rolling out positive
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improvement in their communities. The mission is supported by the following goals: 1) to
develop students’ skills and abilities through providing quality-based education, 2) to
increase students’ civic engagement in the community and 3) to promote inclusion and equity
through coaching and financial support. Criteria are set up as follow to be eligible students at
Level Up Academy. Students must be at least 16 years old and be a high school graduate. As
it is a two-year program, students must be able to give time and finish all the courses within
the timeframe. Students must be committed to do service learning, actively involved in
school activities and willingly work for community development. There is also a residential
scholarship program for students who have financial difficulty or come from remote area and
who have good academic record.
Level Up Academy had recruited Batch 1 students in 2012. A new batch of students is
accepted once a year in December. Batch 5 students were the ones who enrolled in the
academic year of 2017 at Level Up Academy. Batch 6 students were the ones who enrolled in
the academic year of 2018 at Level Up Academy. Totally, there are 71 students by the time of
this study. As the program lasts two years, students learn English (Elementary and PreIntermediate), Computer (Basic), Learning Skill, Service Learning, Social Studies, Numeracy
Skills and Active Citizen during the first academic year. During the second academic year,
they learn English (Intermediate), Computer (Advanced), Social Studies and go for internship
at an organization for certain length of time.

CHAPTER III

RESEARCH METHODOLOGY
This chapter presents research methodology and procedures, involving subheadings
such as research design, population and sample, research instrument, validation and reliability
of the instruments, collection of data, data analysis and summary of the research process.

Research Design
The overall purpose of this research was to determine whether there is a significant
relationship of self-efficacy and perceived parental encouragement for learning EFL with
English academic achievement of Batch 5 and Batch 6 students at Level Up Academy,
Loikaw Township, Kayah State, Myanmar. For this purpose, a quantitative correlational
research design was used to measure students’ self-efficacy and parental encouragement for
learning EFL.
A quantitative questionnaire, developed by Wang and colleagues (2013), was used to
measure the first variable, self-efficacy for learning EFL. This questionnaire has been used in
different studies to find out students’ self-efficacy in learning English. Parental
encouragement subscale of the international version of Attitude/Motivation Test Battery
(AMTB) (Gardner, 2004) was used to identify the second variable. AMTB were also used in
different countries to study human psychological aspects of learning second language.
English subject’s final test score was taken as an instrument to assess English academic
achievement of students.
At the end of the research, descriptive statistics (means and standard deviations) and a
statistical hypothesis testing (correlational analysis using Pearson’s product moment
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correlation and multiple correlation coefficient) was used to address the research objectives
and hypotheses of this study.
Population
The target population of this study were all students of Batch 5 and Batch 6 enrolled
in the academic year of 2017-2018 at Level Up Academy, Loikaw Township, Kayah State,
Myanmar. The total number of students were 71; 35 students from Batch 5 and 36 students
from Bach 6.
Sample
In this study, a population sample comprised of all the Batch 5 and Batch 6 students at
Level Up Academy, Loikaw Township, Kayah State, Myanmar were taken as the sample
group. This information is shown in Table 1.
Table 1
Sample Number of Students in Batch 5 and Batch 6 Students at Level Up Academy,
Loikaw Township, Kayah State, Myanmar
Batch

Sample

5

35

6

36

Research Instruments
This study was conducted based on the following research instruments:
Questionnaires for English Self-Efficacy (QESF, Wang et al., 2013), parental encouragement
subscale of Attitude/Motivation Test Battery (international version) (AMTB, Gardner, 2004)
and English subject’s final test.
Questionnaire for English Self-Efficacy (QESE)
In this research study, the first variable is students’ self-efficacy for English as
Foreign Language. For this purpose, the Questionnaire of English Self-Efficacy (QESE) was
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used as an instrument which was initially developed in the United States (Wang et al., 2013).
The QESE has 32 items which are all positively worded to measure self-efficacy for learning
EFL of Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar. Each item asks students to judge about their efficacy on certain tasks related to
EFL, such as using English in listening, reading, speaking and writing context. Students were
asked to rate their capacity level on a 7-point Likert-type scale from 1 (I cannot do it at all) to
7 (I can do it very well). Table 2 presents the interpretation of the 7-point Likert-type scale.
Table 2
Interpretation of the 7-Point Likert Type-Scale for the QESE
Self-efficacy
Capacity level

Scores

Scale

interpretation level

I am able to do this well

7

6.51 – 7.00

Very high

I am able to do this

6

5.51 – 6.50

Moderately high

I am basically and in principle able to

5

4.51 – 5.50

Slightly high

I am possibly able to do this

4

3.51 – 4.50

Neither high nor low

I am possibly unable to do this

3

2.51 – 3.50

Slightly low

I am unable to do this

2

1.51 – 2.50

Moderately low

I am totally unable to do this

1

1.00 – 1.50

Very low

do this

Parental Encouragement Subscale of Attitude/Motivation Test Battery (AMTB)
In order to measure the second variable which is parental encouragement, researcher
used international version of AMTB (Gardner, 2004) which was originally developed by
Gardner in 1958 and 1960. It was again developed by extending with additional variables by
Gardner and Lambert in 1972. The AMTB consists of many sub-tests, such as attitude,
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interest, integrative orientation, instructional orientation, anxiety, parental encouragement,
motivational intensity and several other variables related to language learning (Gardner,
1985). However, in this study, the researcher only used the parental encouragement variable
because the other variables were not relevant to this research. There are eight items (Items
1,2,3,4,5,6,7 and 8) developed to measure parental encouragement. They are positively
worded 6-point Likert responses scale, rating from 7 (strongly agree) to 1 (strongly
disagree). Table 3 presents the interpretation of the 6-point Likert scale.
Table 3
Interpretation of 6-Point Likert Scale for Parental Subscale of AMTB
Parental encouragement
Agreement level

Score

Scale

interpretation level

Strongly agree

7

6.01 – 7.00

Very high

Moderately agree

6

5.01 – 6.00

Moderately high

Slightly agree

5

4.01 – 5.00

Slightly high

Slightly disagree

3

3.01 – 4.00

Slightly low

Moderately disagree

2

2.01 – 3.00

Moderately low

Strongly disagree

1

1.00 – 2.00

Very low

English Subject’s Final Test
English subject’s test score was used to measure English academic achievement of
Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar. The test assesses students’ proficiency in English reading, speaking, listening,
writing, grammar and vocabulary. Students are expected to gain at least 60% of the test score
to be in the category of satisfactory. Less than 60% is regarded as failure while 100% is
determined as excellent achievement. Table 4 explains the interpretation of English subject’s
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final test score which was used to determine the level of English academic achievement at
Level Up Academy, Loikaw Township, Kayah State, Myanmar. This grading scheme is the
one officially used by Level Up Academy to grade English subject.
Table 4
Interpretation of English Subject’s Final Test Score
Percentage scale

Description

91% - 100%

Excellent

81% - 90%

Very good

71% - 80%

Good

60% - 70%

Satisfactory

≤ 59 %

Failure

Validation and Reliability of the Research Instruments
The Questionnaire for English Self-Efficacy (QESE) scale was developed by
conducting interviews, observations, and verbal protocols with Chinese EFL leaners in the
United States to establish and ensure validity (Wang, 2004). In 2013, this instrument had
been used to examine English self-efficacy scale of undergraduate students in Korea (Wang
et al., 2013). Acikel (2011) also used the same instrument in the research investigation on
self-efficacy for learning EFL with Turkish students. As this questionnaire was primarily
developed to measure the level of self-efficacy of students who are EFL leaners, it is valid for
this study because the researcher also studied the self-efficacy for EFL and the target
population was also EFL leaners.
The Attitude/Motivation Test Battery (AMTB) scale has been modified, developed
through a series of studies and also translated in many languages. Gardner (1985) used
AMTB to measure social psychological variables affecting Anglophone Canadian students
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who were learning French as second language. Many researchers and scholars across the
world conducted their respective studies applying AMTB scale to measure social
psychological variables associated to learning a second language (Allen, 2016; Campana,
2016; Cloutier, 1995; Hsu, 2006).
Many research studies have proved that there is consistency on the level of internal
reliability of both variables. Using QESE (Wang et al., 2013) as an instrument, many
researchers measured students’ self-efficacy for learning EFL. Table 5 shows the value of the
Cronbach’s alpha coefficients for self-efficacy for learning EFL. Table 6 shows the value of
the Cronbach’s alpha coefficient for parental encouragement for learning EFL, a subscale
from international version of AMTB (Gardner, 2004).
Table 5
Reliability of the Instrument (QESE)
Cronbach’s alpha
Variable
Self-efficacy for learning EFL

Acikel (2011)
.94

Wang et al. (2013)
.96

This study
.95

Table 6
Reliability of the Instrument (AMTB – Parental Encouragement Subscale)

Variable
Parental encouragement
for learning EFL

Cronbach’s alpha
Croatia
Spain
(Gardner, 2006)
(Gardner, 2006)
.81
.89

This study
.91

After consulting with English teachers and principal of Level Up Academy, it was
advised that those instruments shall be used just as English version. It was commented that all
the students had ability to read the questionnaires on their own as the questionnaires are

45
written in a very simple way. Therefore, the researcher had decided not to translate the
instruments into local language. However, the researcher made a little adaptation and
modification to the choice of words on QESE (Wang et al., 2013) in order to meet the
characteristics of target students and Myanmar context. For example, the researcher replaced
the words “your instructor” with “your teacher” and “your country” with “Myanmar”.
Collection of Data
The researcher had informally asked permission from school principal of Level Up
Academy to conduct this research study. The data collection began on 5 th December 2018.
The date for data collection was decided by the researcher and school authorities, depending
on class schedules and school calendar of target school. As English academic achievement,
English class’s final test scores of all students was collected from English teachers.
After collecting data, the researcher ran the data on a statistical package in order to
analyze and interpret result of the study. From January to April 2019, the researcher
continued developing Chapters IV and V based on result of that study. As it was expected,
the researcher did final defense in May 2019. Table 7 presents a timeline of this research
study.
Table 7
Research Timeline
Month

Activity

July 2018

To get permission from the school principal of target school

August – November 2018

To write Chapters I, II and III

November 2018

To do thesis proposal examination

December 2018

To distribute the questionnaires and collect data

January– April 2019

To analyze the collected date and write Chapters IV and V

May 2019

To do final thesis defense
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Data Analysis
Based on the research objectives, data analysis was carried out by using the following
statistical methods in this study:
1.

To identify the levels of self-efficacy for learning EFL of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
Method: In order to address this research objective, means and standard
deviations were used to measure the levels of self-efficacy for learning EFL of
Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township, Kayah
State, Myanmar.
1.1

To identify the levels of listening efficacy of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar.
Method: In order to address this research objective, means and
standard deviations were used to measure the levels of listening
efficacy of Batch 5 and Batch 6 students at Level Up Academy,
Loikaw Township, Kayah State, Myanmar.

1.2

To identify the levels of speaking efficacy of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar.
Method: In order to address this research objective, means and
standard deviations were used to measure the levels of speaking
efficacy of Batch 5 and Batch 6 students at Level Up Academy,
Loikaw Township, Kayah State, Myanmar.
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1.3

To identify the levels of reading efficacy of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar.
Method: In order to address this research objective, means and
standard deviations were used to measure the levels of reading efficacy
of Batch 5 and Batch 6 students at Level Up Academy, Loikaw
Township, Kayah State, Myanmar.

1.4

To identify the levels of writing efficacy of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar.
Method: In order to address this research objective, means and
standard deviations were used to measure the levels of writing efficacy
of Batch 5 and Batch 6 students at Level Up Academy, Loikaw
Township, Kayah State, Myanmar.

2.

To identify the levels of perceived parental encouragement for learning EFL
of Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar.
Method: In order to address this research objective, means and standard
deviations were used to measure the levels of perceived parental
encouragement for learning EFL of Batch 5 and Batch 6 students at Level Up
Academy, Loikaw Township, Kayah State, Myanmar.

3.

To identify the levels of English academic achievement of Batch 5 and Batch
6 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
Method: In order to address this research objective, means and standard
deviations were used to measure the levels of English academic achievement
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of Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar.
4.

To identify whether there is a significant relationship of self-efficacy and
perceived parental encouragement for learning EFL with English academic
achievement of Batch 5 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar.
Method: In order to address this research objective, correlational analysis
using multiple correlation coefficient was used to find whether there is a
significant relationship between self-efficacy and perceived parental
encouragement for learning EFL with English academic achievement of Batch
5 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.

5.

To identify whether there is a significant relationship of self-efficacy and
perceived parental encouragement for learning EFL with English academic
achievement of Batch 6 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar.
Method: In order to address this research objective, correlational analysis
using multiple correlation coefficient was used to find whether there is a
significant relationship between self-efficacy and perceived parental
encouragement for learning EFL with English academic achievement of Batch
6 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.

6.

To identify whether there is a significant relationship of listening efficacy,
speaking efficacy, reading efficacy and writing efficacy with English
academic achievement of Batch 5 students at Level Up Academy, Loikaw
Township, Kayah State, Myanmar.
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Method: In order to address this research objective, correlational analysis
using multiple correlation coefficient was used to find whether there is a
significant relationship of listening efficacy, speaking efficacy, reading
efficacy and writing efficacy with English academic achievement of Batch 5
students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
7.

To identify whether there is a significant relationship of listening efficacy,
speaking efficacy, reading efficacy and writing efficacy with English
academic achievement of Batch 6 students at Level Up Academy, Loikaw
Township, Kayah State, Myanmar.
Method: In order to address this research objective, correlational analysis
using multiple correlation coefficient was used to find whether there is a
significant relationship of listening efficacy, speaking efficacy, reading
efficacy and writing efficacy with English academic achievement of Batch 6
students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
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Summary of the Research Process
The following table shows the summary of the research process for this study.
Table 8
Summary of the Research Process

Research objectives
1. To identify the levels of selfefficacy for learning EFL of
Batch 5 and Batch 6 students at
Level Up Academy, Loikaw
Township, Kayah State,
Myanmar
1.1
To identify the levels of
listening efficacy of
Batch 5 and Batch 6
students at Level Up
Academy, Loikaw
Township, Kayah State,
Myanmar
1.2
To identify the levels of
speaking efficacy of
Batch 5 and Batch 6
students at Level Up
Academy, Loikaw
Township, Kayah State,
Myanmar
1.3
To identify the levels of
reading efficacy of
Batch 5 and Batch 6
students at Level Up
Academy, Loikaw
Township, Kayah State,
Myanmar
1.4
To identify the levels of
writing efficacy of Batch
5 and Batch 6 students at
Level Up Academy,
Loikaw Township,

Data collection
methods or
research
Sources of data
instruments
Batch 5 and
Questionnaires
Batch 6
for English Selfstudents at
Efficacy (Wang
Level Up
et al., 2013)
Academy,
Loikaw
Township,
1.1 Listening
Kayah State,
Efficacy (Items
Myanmar
1,3,9,7,10,15,22,
24)
Batch 5 (N=34)
Batch 6 (N=37)

Methods
of data
analysis
Means and
standard
deviations

1.2 Speaking
Efficacy (Items
4,6,8,17,19,20,23
,30)

1.3 Reading
Efficacy (Items
2,12,16,21,25,26,
29,32) and
1.4 Writing

Efficacy (Items
5,7,11,13,14,18,2
8,31).

(continued)
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(continued)

Research objectives
Kayah State, Myanmar
2. To identify the levels of
perceived parental
encouragement for learning
EFL of Batch 5 and Batch 6
students at Level Up Academy,
Loikaw Township, Kayah State,
Myanmar
3. To identify the levels of English
academic achievement of Batch
5 and Batch 6 students at Level
Up Academy, Loikaw
Township, Kayah State,
Myanmar
4. To identify whether there is a
significant relationship of selfefficacy for learning EFL and
perceived parental
encouragement for learning
EFL with English academic
achievement of Batch 5
students at Level Up Academy,
Loikaw Township, Kayah State,
Myanmar
5. To identify whether there is a
significant relationship of selfefficacy for learning EFL and
perceived parental
encouragement for learning
EFL with English academic
achievement of Batch 6
students at Level Up Academy,
Loikaw Township, Kayah State,
Myanmar
6. To identify whether there is a
significant relationship of

Sources of data

Data collection
methods or
research
instruments

Methods
of data
analysis

Parental
Encouragement
Subscale of
Attitude/Motivati
on Test Battery
(Gardner, 2004)
(Item
1,2,3,4,5,6,7,8)
English Class’s
Final Test

Means and
standard
deviations

1.Questionnaire
for English
Self-Efficacy
(Wang et al.,
2013)
2.Parental
Encouragement
Subscale of
Attitude/Motiva
tion Test
Battery
(Gardner, 2004)
3.English Class’s
Final Test

Correlatio-nal
analysis
(multiple
correlation
coefficient
)

Means and
standard
deviations

1. Questionnaire
for English Self(continued)

(continued)
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Research objectives
listening efficacy, speaking
efficacy, reading efficacy and
writing efficacy with English
academic achievement of Batch
5 students at Level Up
Academy, Loikaw Township,
Kayah State, Myanmar
7. To identify whether there is a
significant relationship of
listening efficacy, speaking
efficacy, reading efficacy and
writing efficacy with English
academic achievement of Batch
6 students at Level Up
Academy, Loikaw Township,
Kayah State, Myanmar

Data collection
methods or
research
Sources of data
instruments
Efficacy
2. English
Class’s Final
Test

Methods
of data
analysis
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CHAPTER IV

RESEARCH FINDINGS
This chapter presents the research findings obtained from the present study conducted
at Level Up Academy, Loikaw Township, Kayah State, Myanmar, and the statistical analysis
on the data collected from 71 students of Batch 5 and Batch 6 in the academic year of 20172018. This quantitative research was carried out to study a correlation of self-efficacy and
perceived parental encouragement for learning EFL with English academic achievement of
Batch 5 and Batch 6 students from Level Up Academy, Loikaw Township, Kayah State,
Myanmar.
Research Objective 1
Research Objective 1 was to determine the levels of self-efficacy for learning EFL of
Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar. As presented in Chapter III, the researcher used the Questionnaire for English
Self-Efficacy (QESE) to measure the level of self-efficacy for learning EFL (see Appendix
A). The QESE is comprised of 32 items in which students were asked to rate their capacity
level on a 7-point Likert-type scale (1 = I am totally unable to do this, 2 = I am unable to do
this, 3 = I am possibly unable to do this, 4 = I am possibly able to do this, 5 = I am basically
and in principle able to do this, 6 = I am able to do this, 7 = I am able to do this well). The
following table presents the mean scores, standard deviations and interpretation of Batch 5
and Batch 6 students’ self-efficacy for learning EFL.
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Table 9
Mean Scores, Standard Deviations and Interpretation of Batch 5 and Batch 6 students’ SelfEfficacy for Learning EFL
Interpretation of self-efficacy for
Batch

n

M

SD

learning EFL

Batch 5

34

5.37

.55

Slightly high

Batch 6

37

5.24

.74

Slightly high

Based on the statistical analysis of data, it indicates that the mean score of 32 items of
Batch 5 students’ self-efficacy for learning EFL was 5.37 (SD = .55), which could be
interpreted as slightly high. Likewise, the mean score of 32 items of Batch 6 students’ selfefficacy for learning EFL was 5.24 (SD = 74), which could be interpreted as slightly high. It
can be concluded that the levels of self-efficacy for learning EFL of Batch 5 and Batch 6
students at Level Up Academy was slightly high.
In the following sections, self-efficacy for learning EFL will be analyzed in detail by
focusing on its four sub-scales; listening efficacy, speaking efficacy, reading efficacy and
writing efficacy.
Research Objective 1.1
Research Objective 1.1 was to determine the levels of listening efficacy of Batch 5
and Batch 6 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
Listening efficacy is one of the subscales of overall self-efficacy for learning EFL. Findings
in regard to Research Objective 1.1 are presented in detail by batch in the following sections.
Batch 5. The following table presents mean scores, standard deviations and
interpretation of Batch 5 students’ listening efficacy.
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Table 10
Mean Scores, Standard Deviations and Interpretation of Batch 5 Students’ Listening Efficacy
Item

Interpretation of

No.

Statement

M

SD

listening efficacy

1

Can you understand stories told in English?

5.26

.75

Slightly high

3

Can you understand American TV programs

4.35

.69

Neither high nor

(in English)?
9

low

Can you understand radio programs in

4.26

.93

English-speaking countries?
10

Can you understand English-language TV

low
4.44

.86

programs?
15

Neither high nor

Neither high nor
low

Can you understand English dialogs (audio

5.56

1.02

Moderately high

4.15

1.21

Neither high nor

recordings) about everyday school matters?
22

Can you understand English films without
subtitles?

low

24

Can you understand English songs?

4.65

1.04

Slightly high

27

Can you understand telephone numbers

6.32

.84

Moderately high

4.88

.92

Slightly high

spoken in English?
Overall

Based on the results in Table 10, it was found that students’ listening efficacy varied
depending on contexts. For example, as it was expressed in Item 15 (M = 5.56, SD = 1.02)
and Item 27 (M = 6.32, SD = .84) students had a moderately high listening efficacy when it
came to the context of English dialogs (audio recordings) about everyday school matters and
telling numbers. However, as it was expressed in Items 3, 9, 10 and 22, students have neither
high nor low listening efficacy when it came to the context of understanding American TV
program, English radio programs and English films. In other words, students were not sure
about their listening efficacy in those tasks. Items 1 and 24 showed that Batch 5 had slightly
high listening efficacy to understand stories told in English and English songs. As the overall
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mean score of reading efficacy items was 4.88 (SD = .92), it can be concluded that the level
of listening efficacy of Batch 5 students from Level Up Academy was slightly high.
Batch 6. The following table presents mean scores, standard deviations and
interpretation of Batch 6 students’ listening efficacy.
Table 11
Mean Scores, Standard Deviations and Interpretation of Batch 6 Students’ Listening Efficacy
Item

Interpretation of

No.

Statement

M

SD

listening efficacy

1

Can you understand stories told in English?

5.08

1.04

Slightly high

3

Can you understand American TV programs

4.35

1.06

Neither high nor

(in English)?
9

low

Can you understand radio programs in

4.22

1.06

English-speaking countries?
10

Can you understand English-language TV

Neither high nor
low

4.54

.96

Slightly high

4.95

1.20

Slightly high

4.27

1.22

Neither high nor

programs?
15

Can you understand English dialogs (audio
recordings) about everyday school matters?

22

Can you understand English films without
subtitles?

low

24

Can you understand English songs?

4.54

1.30

Slightly high

27

Can you understand telephone numbers

6.11

1.13

Moderately high

4.76

1.12

Slightly high

spoken in English?
Overall

According to results in Items 1, 10, 15 and 24, Batch 6 students’ listening efficacy
was slightly high for understanding stories told in English, English TV programs, daily
conversation about school matters and English songs because mean scores were within the
range of 4.51 – 5.50. However, as it was expressed in Items 3, 9 and 22, students were not

57
sure whether they were able to understand American TV program, English radio programs
and English films because mean scores were within the range of 3.51 – 4.50. Item 27 (M =
6.11, SD = 1.13) indicates that students’ listening efficacy was moderately high for
understanding telephone numbers spoken in English. Looking at Table 11, it was found that
the overall mean score of listening efficacy items was 4.76 (SD = 1.12), thus it could be
concluded that the level of listening efficacy of Batch 6 students from Level Up Academy
was slightly high.
Research Objective 1.2
Research Objective 1.2 was to determine the levels of speaking efficacy of Batch 5
and Batch 6 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
Speaking efficacy is one of the subscales of overall self-efficacy for learning EFL. Findings
in regard to Research Objective 1.2 are presented in detail by batch in the following sections.
Batch 5. The following table presents mean scores, standard deviations and
interpretation of Batch 5 students’ speaking efficacy.
Table 12
Mean Scores, Standard Deviations and Interpretation of Batch 5 Students’ Speaking Efficacy
Item

Interpretation of

No.

Statement

M

SD

speaking efficacy

4

Can you describe your school to other people

6.06

.69

Moderately high

5.53

.82

Moderately high

in English?
6

Can you describe the way to the school from
the place where you live in English?

8

Can you tell a story in English?

4.97

1.14

Slightly high

17

Can you ask your teacher questions in

5.44

1.13

Slightly high

English?
(continued)
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(continued)
Item

Interpretation of

No.

Statement

M

SD

speaking efficacy

19

Can you introduce your teacher (to someone

5.97

.71

Moderately high

5.41

1.13

Slightly high

5.38

1.15

Slightly high

Can you introduce yourself in English?

6.59

.56

Very high

Overall

5.67

.92

Moderately high

else) in English?
20

Can you discuss subjects of general interest
with your fellow students (in English)?

23

Can you answer your teacher's questions in
English?

30

Based on results in Table 12, it was found that the mean score of Item 30 (M = 6.59,
SD = .56) was very high. It could be interpreted that Batch 5 students were able to introduce
themselves in English very well. As the mean scores of Items 4, 6 and 19 were within the
range of 4.51 – 5.50, it indicates that students were moderately able to describe their school
in English, tell the way to the school from the place they live and introduce their teacher to
someone in English. Looking at the overall mean score of speaking efficacy items, it shows
5.67 (SD = .92), therefore it can be concluded that the level of speaking efficacy of Batch 5
students from Level Up Academy was moderately high.
Batch 6. The following table presents mean scores, standard deviations and
interpretation of Batch 6 students’ speaking efficacy.
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Table 13
Mean Scores, Standard Deviations and Interpretation of Batch 6 Students’ Speaking Efficacy
Item

Interpretation of

No.

Statement

M

SD

speaking efficacy

4

Can you describe your school to other people

5.75

1.09

Moderately high

5.86

1.11

Moderately high

in English?
6

Can you describe the way to the school from
the place where you live in English?

8

Can you tell a story in English?

4.57

1.28

Slightly high

17

Can you ask your teacher questions in

5.14

1.40

Slightly high

5.97

1.01

Moderately high

4.92

1.12

Slightly high

5.14

1.18

Slightly high

Can you introduce yourself in English?

6.73

.50

Very high

Overall

5.51

1.09

Moderately high

English?
19

Can you introduce your teacher (to someone
else) in English?

20

Can you discuss subjects of general interest
with your fellow students (in English)?

23

Can you answer your teacher's questions in
English?

30

According to the mean scores of Items 4, 6, 8, 17, 19, 20 and 23 (M = 4.51 – 5.50), it
could be interpreted that Batch 6 students had high speaking efficacy. Among them, Item 30
had highest mean score (M = 6.73, SD = .50) and it could be interpreted that Batch 6 students
were able to introduce themselves in English very well. The overall mean score of speaking
efficacy items was 5.51 (SD = 1.09). Hence, it can be concluded that the level of speaking
efficacy of Batch 6 students from Level Up Academy was moderately high.
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Research Objective 1.3
Research Objective 1.3 was to determine the levels of reading efficacy of Batch 5 and
Batch 6 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar. Reading
efficacy is one of the sub-scales of overall self-efficacy for learning EFL. Findings in regard
to Research Objective 1.3 are presented in detail by batch in the following sections.
Batch 5. Table 14 presents mean scores, standard deviations and interpretation of
Batch 5 students’ reading efficacy.
Table 14
Mean Scores, Standard Deviations and Interpretation of Batch 5 Students’ Reading Efficacy
Item
No.
2

Interpretation of
Statement
Can you do homework/home assignments

M

SD

reading efficacy

5.82

.67

Moderately high

4.85

.99

Slightly high

4.94

.77

Slightly high

alone when they include reading English
texts?
12

Can you guess the meaning of unknown
words when you are reading an English text?

16

Can you understand messages or news items
in English on the internet?

21

Can you read short English narratives?

5.50

.96

Slightly high

25

Can you read English-language newspapers?

4.76

.85

Slightly high

26

Can you find out the meanings of new words

6.50

.86

Very high

4.91

.93

Slightly high

5.65

.92

Moderately high

using a monolingual dictionary?
29

Can you understand English articles on
Myanmar culture?

32

Can you understand new reading materials
(e.g., news from the English magazine)
selected by your teacher?

(continued)
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(continued)
Item
No.

Interpretation of
Statement
Overall

M

SD

reading efficacy

5.36

.87

Slightly high

Table 14 indicates that the mean score of Item 26 (M = 6.50, SD = .86) was the
highest among all the items and it means that students were able to find out the meanings of
news words using dictionary. Items 2 and 32 (M = 5.01 – 6.00) show that students’ efficacy
was moderately high to perform homework which include reading English text and to
understand news from English magazine. The mean scores of Items 12, 16, 21, 25 and 29
were between the range of 4.51 and 5.50 and it means that students were basically and in
principle able to do those certain reading tasks. The overall mean score of reading efficacy
items was 5.36 (SD = .87), consequently it can be concluded that the level of reading efficacy
of Batch 5 students from Level Up was slightly high.
Batch 6. The following table presents mean scores, standard deviations and
interpretation of Batch 6 students’ reading efficacy.
Table 15
Mean Scores, Standard Deviations and Interpretation of Batch 6 Students’ Reading Efficacy
Item

Interpretation of

No.
2

Statement
Can you do homework/home assignments

M

SD

reading efficacy

5.57

1.09

Moderately high

4.72

1.17

Slightly high

5.05

1.22

Slightly high

alone when they include reading English
texts?
12

Can you guess the meaning of unknown
words when you are reading an English text?

16

Can you understand messages or news items

(continued)
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(continued)
Item

Interpretation of

No.

Statement

M

SD

reading efficacy

in English on the internet?
21

Can you read short English narratives?

5.57

1.28

Moderately high

25

Can you read English-language newspapers?

4.84

1.32

Slightly high

26

Can you find out the meanings of new words

6.73

.51

Very high

4.92

1.23

Slightly high

5.73

1.10

Moderately high

5.39

1.12

Slightly high

using a monolingual dictionary?
29

Can you understand English articles on
Myanmar culture?

32

Can you understand new reading materials
(e.g, news from the English magazine)
selected by your teacher?
Overall

According to Table 15, the mean score of Item 26 (M = 6.73) was very high while the
mean scores of items 2, 21 and 32 (M = 5.01 – 6.00) were moderately high. The mean scores
of items 12, 16, 25 and 29 (M = 4.01 – 5.00) could be interpreted that the reading efficacy
was slightly high. The overall mean score of reading efficacy was 5.39 (SD = 1.12), thus it
can be concluded that the level of reading efficacy of Batch 6 students from Level Up
Academy was slightly high.
Research Objective 1.4
Research Objective 1.4 was to determine the levels of writing efficacy of Batch 5 and
Batch 6 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar. Reading
efficacy is one of the subscales of overall self-efficacy for learning EFL. Findings in regard to
Research Objective 1.4 are presented in detail by batch in the following sections.
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Batch 5. The following table presents mean scores, standard deviations and
interpretation of Batch 5 students’ writing efficacy.
Table 16
Mean Scores, Standard Deviations and Interpretation of Batch 5 Students’ Writing Efficacy
Item

Interpretation of

No.
5

Statement
Can you compose messages in English on

M

SD

writing efficacy

5.88

.87

Moderately high

the internet (Facebook, Twitter, Viber, etc.)?
7

Can you write a text in English?

5.97

.90

Moderately high

11

Can you leave a note for another student in

5.53

.86

Moderately high

5.47

.96

Slightly high

English?
13

Can you form new sentences from words you
have just learnt?

14

Can you write e-mails in English?

5.97

.77

Moderately high

18

Can you produce English sentences with

4.26

1.24

Neither high nor

idiomatic phrases?

low

28

Can you write diary entries in English?

5.35

.92

Slightly high

31

Can you write an essay in about two pages

5.17

.90

Slightly high

5.56

.93

Moderately high

about your teacher in English?
Overall

Items 5, 7, 11 and 14 indicate that students had moderately high efficacy for
composing messages, writing a text, leaving a note and writing e-mails in English. Items 13,
28 and 31 show that students had slightly high efficacy for forming new sentences from
words they have just learnt, writing diary entries and writing an essay about their teacher in
English. Item 18 shows that students were not sure whether they were able to produce
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English sentence with idiomatic phrases. The overall mean score of writing efficacy items
was 5.56 (SD = .93), which could be interpreted as moderately high. Hence, it can be
concluded that the level of writing efficacy of Batch 5 students from Level Up Academy was
moderately high.
Batch 6. Table 17 presents mean scores, standard deviations and interpretation of
Batch 6 students’ writing efficacy.
Table 17
Mean Scores, Standard Deviations and Interpretation of Batch 6 Students’ Writing Efficacy
Item

Interpretation of

No.
5

Statement
Can you compose messages in English on

M

SD

writing efficacy

5.35

1.23

Slightly high

the internet (Facebook, Twitter, Viber, etc.)?
7

Can you write a text in English?

5.65

1.25

Moderately high

11

Can you leave a note for another student in

5.68

1.11

Moderately high

5.19

1.05

Slightly high

English?
13

Can you form new sentences from words you
have just learnt?

14

Can you write e-mails in English?

5.97

1.17

Moderately high

18

Can you produce English sentences with

3.51

1.39

Neither high nor

idiomatic phrases?

low

28

Can you write diary entries in English?

5.11

1.35

Slightly high

31

Can you write an essay in about two pages

5.86

1.16

Moderately high

5.29

1.21

Slightly high

about your teacher in English?
Overall
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Items 7, 11, 14 and 31 indicate that students have moderately high efficacy for those
certain writing tasks. It means that students were able to write a text, leave a note, write emails and write an essay about their teacher in English. Items 5, 13 and 28 show that students
were basically and in principle able to compose messages, form new sentences from words
they had just learnt and write diary entries in English. Items 18 expresses that students were
not sure whether they could produce English sentences with idiomatic phrases. The overall
mean score of speaking efficacy items was 5.29 (SD = 1.21), which could be interpreted as
slightly high. Therefore, it can be concluded that the level of writing efficacy of Batch 6
students from Level Up Academy was slightly high.
Research Objective 2
Research Objective 2 was to determine the levels of perceived parental
encouragement for learning EFL of Batch 5 and Batch 6 students at Level Up Academy,
Loikaw Township, Kayah State, Myanmar. The researcher used the international version of
questionnaire for parental encouragement (subscale of AMTB) to measure the level of
perceived parental encouragement for learning EFL (see Appendix B). There were eight
items in the questionnaire to measure the level of perceived parental encouragement for
learning EFL, using 6-point Likert scale (1 = strongly disagree, 2 = moderately disagree, 3 =
slightly disagree, 5 = slightly agree, 6 = moderately agree, 7 = strongly agree). Findings
about the levels of perceived parental encouragement for learning EFL were presented in
separate tables by batch.
Batch 5. The following table presents mean scores, standard deviations and
interpretation of Batch 5 students’ perceived parental encouragement for learning EFL.
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Table 18
Mean Scores, Standard Deviations and Interpretation of Batch 5 Students’ Perceived
Parental Encouragement for Learning EFL
Interpretation of
Item

perceived parental

No.

Statement

M

SD

encouragement

1

My parents try to help me to learn English.

5.18

1.62

Moderately high

2

My parents feel that it is very important for

5.26

1.69

Moderately high

4.62

1.52

Slightly high

4.44

1.78

Slightly high

4.21

1.79

Slightly high

4.09

1.99

Slightly high

4.03

1.80

Slightly high

3.82

1.90

Slightly low

4.46

1.76

Slightly high

me to learn English.
3

My parents feel that I should continue
studying English all through school.

4

My parents have stressed the importance
English will have for me when I leave
school.

5

My parents urge me to seek help from
teacher if I am having problems with my
English.

6

My parents are very interested in everything
I do in my English class.

7

My parents encourage me to practice my
English as much as possible.

8

My parents think I should give more time to
study English.
Overall

According to Table 18, the mean scores of item 1 (M = 5.18) and item 2 (M = 5.26)
were moderately high and it means that parents of Batch 5 students tried to help their children
to learn English and they felt that it is very important to learn English. Items 3, 4, 5, 6, 7 and
8 (M = 4.51 – 5.50) show that the levels of parental encouragement on those particular
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questions were slightly high. The overall mean score of perceived parental encouragement
items was 4.46 (SD = 1.76), which could be interpreted that the level of perceived parental
encouragement for EFL of Batch 5 students from Level Up Academy was slightly high.
Batch 6. Table 19 describes mean scores, standard deviations and interpretation of
Batch 6 students’ perceived parental encouragement for learning EFL.
Table 19
Mean Scores, Standard Deviations and Interpretation of Batch 6 Students’ Perceived
Parental Encouragement for Learning EFL
Interpretation of
Item

perceived parental

No.

Statement

M

SD

encouragement

1

My parents try to help me to learn English.

5.70

1.63

Moderately high

2

My parents feel that it is very important for

5.89

1.37

Moderately high

4.97

1.95

Slightly high

4.86

1.97

Slightly high

5.30

1.58

Moderately high

4.54

1.82

Slightly high

4.68

1.86

Slightly high

4.68

2.00

Slightly high

me to learn English.
3

My parents feel that I should continue
studying English all through school.

4

My parents have stressed the importance
English will have for me when I leave
school.

5

My parents urge me to seek help from
teacher if I am having problems with my
English.

6

My parents are very interested in everything
I do in my English class.

7

My parents encourage me to practice my
English as much as possible.

8

My parents think I should give more time to
study English.

(continued)
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(continued)
Interpretation of
Item

perceived parental

No.

Statement
Overall

M

SD

encouragement

5.08

1.64

Moderately high

The mean scores of Items 1, 2 and 5 (M = 5.01 – 6.00) indicate that the
encouragement of parents was moderately high. In other words, students moderately agree
that their parents helped them to learn English, told the importance of learning English and
urged them to seek help form teacher if they had problems with their English. The mean
scores of Items 3, 4, 6, 7 and 8 (M = 4.01 – 500) show that the perceived parental
encouragement was slightly high on those questions. The overall mean score of perceived
parental encouragement was 5.08 (SD = 1.64), therefore it can be concluded that the level of
parental encouragement for learning EFL of Batch 6 students from Level Up Academy was
moderately high
Research Objective 3
Research Objective 3 was to determine the levels of English academic achievement of
Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar. The researcher used English subject’s final test to measure the level of English
academic achievement. Table 20 presents mean scores, standard deviations and interpretation
of Batch 5 and 6 students’ English academic achievement.
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Table 20
Mean Scores, Standard Deviations and Interpretation of Batch 5 and 6 Students’ English
Academic Achievement
Interpretation of English
Batch

n

Minimum Maximum

M

SD

academic achievement

Batch 5

34

60

87

76.26

6.64

Good

Batch 6

37

61

91

74.43

7.83

Good

The results in Table 20 show that Batch 5 students from Level Up Academy had good
English academic achievement. The overall mean score of Batch 5 students’ English
academic achievement was 76.26 (SD = 6.64), which could be interpreted as good academic
achievement (see Table 4). Batch 6 students from Level Up Academy also had good English
academic achievement. The overall mean score of Batch 6 students’ English academic
achievement was 74.43 (SD = 7.83), which could also be interpreted as good academic
achievement.
Research Objective 4
Research Objective 4 was to determine if there was a significant relationship of selfefficacy for learning EFL and perceived parental encouragement for learning EFL with
English academic achievement of Batch 5 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar. The researcher used Pearson’s product moment correlation
coefficient to analyze the relationship of variables.
Table 21 presents the bivariate correlations of self-efficacy and perceived parental
encouragement for learning EFL with English academic achievement of Batch 5 students at
Level Up Academy.
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Table 21
Bivariate Correlations of Self-Efficacy and Perceived Parental Encouragement for Learning
EFL with English Academic Achievement of Batch 5 Students at Level Up Academy, Loikaw
Township, Kayah State, Myanmar
Variables
1. English self-efficacy

2. Perceived parental
encouragement

3. English academic
achievement

1

2

3

-

-

-

(.86)

-

-

.70*

-.15

(< .001)

(.41)

-.03

-

Note. *denotes a statically significant relationship (statistical significance level set at p =
.05, two-tailed). p-values appear within parentheses below the correlation coefficients.

As it is shown in Table 21, the bivariate correlation between Batch 5 students’ selfefficacy for learning EFL and English academic achievement was strongly, positively and
significantly correlated (r = .70, p < .001). The coefficient of determination (r2) for these
variables is .49, which indicates that 49% of the variance in Batch 5 students’ English
academic achievement is explained by their self-efficacy for learning EFL.
The bivariate correlation between Batch 5 students’ perceived parental
encouragement for learning EFL and English academic achievement shows that the two
variables did not have a significant relationship (r = -.15, p = .41). It indicates that they were
not significantly correlated.
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Since only one of the independent variables (self-efficacy for learning EFL) was
significantly correlated with the dependent variable (English academic achievement), further
calculation of the multiple correlation was not needed.
Research Objective 5
Research Objective 5 was to determine if there was a significant relationship of selfefficacy for learning EFL and perceived parental encouragement for learning EFL with
English academic achievement of Batch 6 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar. The researcher used Pearson’s product moment correlation
coefficient to analyze the relationship of variables.
Table 22 presents the bivariate correlations of self-efficacy and perceived parental
encouragement for learning EFL with English academic achievement of Batch 6 students at
Level Up Academy.
Table 22
Bivariate Correlations of Self-Efficacy and Perceived Parental Encouragement for Learning
EFL with English Academic Achievement of Batch 6 Students at Level Up Academy, Loikaw
Township, Kayah State, Myanmar

Variables
1. English self-efficacy
2. Perceived parental
encouragement
3. English academic
achievement

1

2

3

-

-

-

.41*
(.01)

-

-

.84*
(< .001)

.29
(.09)

-

Note. *denotes a statically significant relationship (statistical significance level set at p =
.05, two-tailed). p-values appear within parentheses below the correlation coefficients.

72
Table 22 shows the bivariate correlation between Batch 6 students’ self-efficacy for
learning EFL and English academic achievement indicates that the two variables were very
strongly, positively and significantly correlated (r = .84, p < .001) at a significance level of
.01. The coefficient of determination (r2) for these variables is .71, which indicates that 71%
of the variance in Batch 6 students’ English academic achievement is explained by their selfefficacy for learning EFL.
The bivariate correlation between Batch 6 students’ perceived parental
encouragement for learning EFL and English academic achievement shows that the two
variables did not have a significant relationship (r = -.29, p = .09). It indicates that they were
not significantly correlated.
Since only one of the independent variables (self-efficacy for learning EFL) was
significantly correlated with the dependent variable (English academic achievement), further
calculation of the multiple correlation was not needed.
Research Objective 6
Research Objective 6 was to determine if there is a significant relationship of listening
efficacy, speaking efficacy, reading efficacy and writing efficacy with English academic
achievement of Batch 5 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar. The researcher used Pearson’s product moment correlation coefficient and
multiple correlation coefficient to analyze the relationship of variables.
Table 23 explains the bivariate correlations of listening efficacy, speaking efficacy,
reading efficacy and writing efficacy with English academic achievement of Batch 5 students
at Level Up Academy.
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Table 23
Bivariate Correlations of Listening Efficacy, Speaking Efficacy, Reading Efficacy and
Writing Efficacy with English Academic Achievement of Batch 5 Students at Level Up
Academy, Loikaw Township, Kayah State, Myanmar

Variables
1. Listening efficacy
2. Speaking efficacy

1

2

3

4

5

-

-

-

-

-

-

-

-

-

-

-

-

-

-

.70*
(< .001)

3. Reading efficacy

.70*

.68*

(< .001)

(< .001)

.69*

.85*

.69*

(< .001)

(< .001)

(< .001)

5. English academic

.60*

.77*

.50*

.63*

achievement

(< .001)

(< .001)

(< .005)

(< .001)

4. Writing efficacy

-

Note. *denotes a statically significant relationship (statistical significance level set at p = .05,
two-tailed). p-values appear within parentheses below the correlation coefficients.
Table 23 shows the bivariate correlation between Batch 5 students’ listening efficacy
and English academic achievement indicates that the two variables were very strongly,
positively and significantly correlated (r = .60, p < .001). The coefficient of determination (r2)
for these variables is .36, which indicates that 36% of the variance in Batch 5 students’
English academic achievement is explained by their listening efficacy.
The bivariate correlation between Batch 5 students’ speaking efficacy and English
academic achievement indicates that the two variables were very strongly, positively and
significantly correlated (r = .77, p < .001). The coefficient of determination (r2) for these
variables is .59, which indicates that 59% of the variance in Batch 5 students’ English
academic achievement is explained by their speaking efficacy.
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The bivariate correlation between Batch 5 students’ reading efficacy and English
academic achievement indicates that the two variables were very strongly, positively and
significantly correlated (r = .50, p < .005). The coefficient of determination (r2) for these
variables is .25, which indicates that 25% of the variance in Batch 5 students’ English
academic achievement is explained by their reading efficacy.
The bivariate correlation between Batch 5 students’ writing efficacy and English
academic achievement indicates that the two variables were very strongly, positively and
significantly correlated (r = .63, p < .001). The coefficient of determination (r2) for these
variables is .40, which indicates that 40% of the variance in Batch 5 students’ English
academic achievement is explained by their writing efficacy.
Table 23 indicates that all the independent variables (listening efficacy, speaking
efficacy, reading efficacy and writing efficacy) were correlated significantly with the
dependent variable (English academic achievement). Therefore, further calculation of the
multiple correlation coefficient was conducted as below.
A significant, strong multiple correlation between the independent variables (listening
efficacy, speaking efficacy, reading efficacy and writing efficacy) and the dependent variable
(English academic achievement) was obtained, R = .78, F (4, 29) = 11.13, p < .001. The
multiple coefficient determination (R2) for these variables is .61, which indicates that 61% of
the variance in Batch 5 students’ English academic achievement is explained by their
listening efficacy, speaking efficacy, reading efficacy and writing efficacy.
Research Objective 7
Research Objective 7 was to determine if there is a significant relationship of listening
efficacy, speaking efficacy, reading efficacy and writing efficacy with English academic
achievement of Batch 6 students at Level Up Academy, Loikaw Township, Kayah State,

75
Myanmar. The researcher used Pearson’s product moment correlation coefficient and
multiple correlation coefficient to analyze the relationship of variables.
The following table explains the bivariate correlations of listening efficacy, speaking
efficacy, reading efficacy and writing efficacy with English academic achievement of Batch 6
students at Level Up Academy.
Table 24
Bivariate Correlations of Listening Efficacy, Speaking Efficacy, Reading Efficacy and
Writing Efficacy with English Academic Achievement of Batch 6 Students at Level Up
Academy, Loikaw Township, Kayah State, Myanmar

Variables
1. Listening efficacy
2. Speaking efficacy

1

2

3

4

5

-

-

-

-

-

-

-

-

-

-

-

-

-

-

.72*
(< .001)

3. Reading efficacy

.79*

.69*

(< .001)

(< .001)

.67*

.80*

.73*

(< .001)

(< .001)

(< .001)

5. English academic

.73*

.70*

.82*

.75*

achievement

(< .001)

(< .001)

(< .005)

(< .001)

4. Writing efficacy

-

Note. *denotes a statically significant relationship (statistical significance level set at p = .05,
two-tailed). p-values appear within parentheses below the correlation coefficients.
Table 24 shows the bivariate correlation between Batch 6 students’ listening efficacy
and English academic achievement indicates that the two variables were very strongly,
positively and significantly correlated (r = .73, p < .001). The coefficient of determination (r2)
for these variables is .52, which indicates that 52% of the variance in Batch 6 students’
English academic achievement is explained by their listening efficacy.
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The bivariate correlation between Batch 6 students’ speaking efficacy and English
academic achievement indicates that the two variables were very strongly, positively and
significantly correlated (r = .70, p < .001). The coefficient of determination (r2) for these
variables is .49, which indicates that 49% of the variance in Batch 6 students’ English
academic achievement is explained by their speaking efficacy.
The bivariate correlation between Batch 6 students’ reading efficacy and English
academic achievement indicates that the two variables were very strongly, positively and
significantly correlated (r = .82, p < .005). The coefficient of determination (r2) for these
variables is .67, which indicates that 67% of the variance in Batch 6 students’ English
academic achievement is explained by their reading efficacy.
The bivariate correlation between Batch 6 students’ writing efficacy and English
academic achievement indicates that the two variables were very strongly, positively and
significantly correlated (r = .75, p < .001). The coefficient of determination (r2) for these
variables is .56, which indicates that 56% of the variance in Batch 6 students’ English
academic achievement is explained by their writing efficacy.
Table 24 indicates that all the independent variables (listening efficacy, speaking
efficacy, reading efficacy and writing efficacy) were correlated significantly with the
dependent variable (English academic achievement). Therefore, further calculation of the
multiple correlation coefficient was conducted as below.
A significant, strong multiple correlation between the independent variables (listening
efficacy, speaking efficacy, reading efficacy and writing) and the dependent variable (English
academic achievement) was obtained, R = .86, F (4, 32) = 21.78, p < .001. The multiple
coefficient determination (R2) for these variables is .73, which indicates that 73% of the
variance in Batch 6 students’ English academic achievement is explained by their listening
efficacy, speaking efficacy, reading efficacy and writing efficacy.

CHAPTER V

CONCLUSIONS, DISCUSSION, AND RECOMMENDATIONS
In the previous chapter, the researcher presented findings of this study, a correlational
study of self-efficacy and perceived parental encouragement for learning EFL with English
academic achievement of Batch 5 and 6 students from Level Up Academy, Loikaw township,
Kayah State. In this chapter, the researcher will present a summary of this research study,
including a summary of the study, a summary of the findings, conclusions, discussion, and
recommendations for students, teachers, parents, school administrators and future
researchers.
Summary of the Study
The overall purpose of this research was to determine whether there is a significant
relationship of self-efficacy and perceived parental encouragement for learning EFL with
English academic achievement of Batch 5 and Batch 6 students at Level Up Academy,
Loikaw Township, Kayah State, Myanmar. For this purpose, a quantitative correlational
research design was used to measure students’ self-efficacy and parental encouragement for
learning EFL. The total population for this study was 71 students of Batch 5 and Batch 6 at
Level Up Academy, Loikaw Township, Kayah State, Myanmar. The researcher used
descriptive statistics (means and standard deviations) and a statistical hypothesis testing
(correlational analysis using Pearson’s product moment correlation and multiple correlation
coefficient) to address the research objectives and hypotheses of this study.
The following were the research objectives of this study.
1.

To identify the levels of self-efficacy for learning EFL of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
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1.1. To identify the levels of listening efficacy of Batch 5 and Batch 6 students
at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
1.2. To identify the levels of speaking efficacy of Batch 5 and Batch 6 students
at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
1.3. To identify the levels of reading efficacy of Batch 5 and Batch 6 students
at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
1.4. To identify the levels of writing efficacy of Batch 5 and Batch 6 students
at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
2.

To identify the levels of perceived parental encouragement for learning EFL
of Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar.

3.

To identify the levels of English academic achievement of Batch 5 and Batch
6 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.

4.

To identify if there is a significant relationship of self-efficacy for learning
EFL and perceived parental encouragement for learning EFL with English
academic achievement of Batch 5 students at Level Up Academy, Loikaw
Township, Kayah State, Myanmar.

5.

To identify if there is a significant relationship of self-efficacy for learning
EFL and perceived parental encouragement for learning EFL with English
academic achievement of Batch 6 students at Level Up Academy, Loikaw
Township, Kayah State, Myanmar.

6.

To identify if there is a significant relationship of listening efficacy, speaking
efficacy, reading efficacy and writing efficacy with English academic
achievement of Batch 5 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar.
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7.

To identify if there is a significant relationship of listening efficacy, speaking
efficacy, reading efficacy and writing efficacy with English academic
achievement of Batch 6 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar.

The Questionnaire for English Self-Efficacy (Wang et al., 2013) was administered to
measure the levels of students’ self-efficacy for learning EFL and parental encouragement
subscale of Attitude/Motivation Test Battery (international version) (AMTB, Gardner, 2004)
was used to measure the levels of students’ perceived parental encouragement. The data
collected from administering the QESE and AMTB were analyzed to determine if there is a
significant relationship of self-efficacy for learning EFL and perceived parental
encouragement for learning EFL with English academic achievement of Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State, Myanmar. In addition, the
data were examined to determine if there is a significant relationship of listening efficacy,
speaking efficacy, reading efficacy and writing efficacy with English academic achievement
of Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township, Kayah State,
Myanmar.
Summary of Findings
The research findings are presented by objectives as follows.
Research Objective 1
Regarding to this research objective, it was found that the levels of self-efficacy for
learning EFL of Batch 5 and 6 students of Level Up Academy, Loikaw Township, Kayah
State, Myanmar was slightly high. Findings regarding to the levels of each sub-scales
(listening efficacy, speaking efficacy, reading efficacy and writing efficacy of self-efficacy)
for learning EFL are presented as below.
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Research Objective 1.1. Regarding to this research objective, it was found that the
levels of listening efficacy of Batch 5 and 6 students from Level Up Academy were slightly
high.
Research Objective 1.2. Regarding to this research objective, it was found that the
levels of speaking efficacy of Batch 5 and 6 students from Level Up Academy were
moderately high.
Research Objective 1.3. Regarding to this research objective, it was found that the
levels of reading efficacy of Batch 5 and 6 students from Level Up Academy were slightly
high.
Research Objective 1.4. Regarding to this research objective, it was found that the
level of writing efficacy of Batch 5 students from Level Up Academy was moderately high
while writing efficacy of Batch 6 students was slightly high.
Research Objective 2
Regarding to this research objective, it was found that the level of perceived parental
encouragement for learning EFL of Batch 5 students from Level Up Academy was slightly
high. On the other hand, the level of perceived parental encouragement for learning EFL of
Batch 6 students from Level Up Academy was moderately high.
Research Objective 3
Regarding to this research objective, it was found that the levels of English academic
achievement of Batch 5 and Batch 6 students at Level Up Academy, Loikaw Township,
Kayah State, Myanmar were good.
Research Objective 4
It was found that there was a strong, positive and significant relationship between
self-efficacy for learning EFL and English academic of Batch 5 students at Level Up
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Academy, Loikaw Township, Kayah State, Myanmar. However, there was no significant
relationship between perceived parental encouragement for learning EFL and English
academic achievement of Batch 5 students at Level Up Academy, Loikaw Township, Kayah
State, Myanmar.
Research Objective 5
It was found that there was a strong, significant and positive relationship of selfefficacy for learning EFL and English academic achievement of Batch 6 students at Level Up
Academy, Loikaw Township, Kayah State, Myanmar. However, there is no significant
relationship between perceived parental encouragement for learning EFL with English
academic achievement of Batch 6 students at Level Up Academy, Loikaw Township, Kayah
State, Myanmar.
Research Objective 6
Regarding to this research objective, it was found that there was a strong, significant
and positive relationship of listening efficacy, speaking efficacy, reading efficacy and writing
efficacy with English academic achievement of Batch 5 students at Level Up Academy,
Loikaw Township, Kayah State, Myanmar.
Research Objective 4
It was found that there was a strong, significant and positive relationship of listening efficacy,
speaking efficacy, reading efficacy and writing efficacy with English academic achievement
of Batch 6 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
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Conclusions
From the research findings, the following conclusions were drawn.
Self-Efficacy for Learning EFL
Research Objective 1 revealed that both Batch 5 and Batch 6 students of Level Up
Academy, Loikaw Township, Kayah State, Myanmar had slightly high self-efficacy for EFL.
This result suggested that students were basically able to perform EFL related tasks. It also
means that Batch 5 and Batch 6 students’ confidence level to speak, read, write and read
English was just slightly high.
Among the subscales of overall self-efficacy for learning EFL, it was found that the
levels of Batch 5 and 6 students’ speaking efficacy were moderately high, which seem to be
the strongest efficacy. It can be concluded that Batch 5 and Batch 6 students believed in
themselves that they were more confident in performing English speaking related tasks than
listening, reading and writing.
Perceived Parental Encouragement for Learning EFL
Research Objective 2 revealed that the perceived parental encouragement of Batch 5
students of Level Up Academy perceived that the was slightly high. However, Batch 6
students perceived that the encouragement they received from their parents was moderately
high. This result implies that that the parents of Batch 5 students showed very little interest
while those of Batch 6 students showed moderately high interest in the course of their
children’s English language learning.
English Academic Achievement
Research Objective 3 revealed that both Batch 5 and Batch 6 students of Level Up
Academy, Loikaw Township, Kayah State, Myanmar had good English academic
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achievement. This result suggested that Batch 5 and Batch 6 students had adequate
knowledge about their English lessons.
Relationship of Self-efficacy and Parental Encouragement for Learning EFL with
English Academic Achievement
Research Objective 4 revealed that there was a significant and positive relationship
between self-efficacy for learning EFL and English academic achievement of Batch 5 and
Batch 6 students at Level Up Academy, Loikaw Township, Kayah State, Myanmar.
However, there was no significant relationship between parental encouragement for learning
EFL and English academic achievement Batch 5 and Batch 6 students at Level Up Academy,
Loikaw Township, Kayah State, Myanmar. This result implies that students’ self-efficacy for
learning EFL had a strong connection with their English academic achievement. The stronger
self-efficacy they have, the better they can perform their ELT related tasks. However,
perceived parental encouragement was not related to English academic achievement.
Surprisingly, it indicates the encouragement from parents did not reflect the success in
learning English and it seems that students received motivation to learn English from other
sources.
Relationship of Listening Efficacy, Speaking Efficacy, Reading Efficacy and Writing
Efficacy with English Academic Achievement
Research Objective 5 revealed that there was a significantly positive relationship of
listening efficacy, speaking efficacy, reading efficacy and writing efficacy with English
academic achievement of Batch 5 and Batch 6 students at Level Up Academy, Loikaw
Township, Kayah State, Myanmar. This result indicated that there was a strong connection of
listening efficacy, speaking efficacy, reading efficacy and writing efficacy with English
academic achievement.
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Discussion
This section discusses about the findings of this research by relating them with the
findings of the previous research studies. It also presents the analysis for this study from the
perspective and observation of the researcher.
Self-Efficacy for Learning EFL
The findings from this study show that Batch 5 and 6 students of Level Up Academy
had slightly high self-efficacy in learning EFL. It also indicated that speaking efficacy was
moderately high and it was the strongest efficacy among other sub-scales of English selfefficacy. To the knowledge of the researcher, students of Level Up Academy had to learn
intensive English during their first-year student life. Their English teachers were local who
had strong knowledge about teaching English. It is observed that English teachers tried to
apply different authentic resources and teaching methods to boost the course learning
English. For those reasons, the overall self-efficacy for English was found slightly high
among students. Unlike government schools, Level Up Academy created learning
environment to be more realistic with real world. For example, as part of English class
activities, students had to serve as local guide to foreign visitors. Therefore, students’ output
skill, particularly speaking efficacy, was moderately high. However, students still have less
exposure in other areas such as listening to English radio programs, watching English movies
and reading English magazines. Hence, their listening efficacy and reading efficacy were not
as high as speaking efficacy. The four sub-scales of efficacy for EFL are analyzed and
discussed below.
Listening efficacy. Results in this study show that the level of Batch 5 and 6 students’
listening efficacy was slightly high. It was also indicated that their listening efficacy varied
depending on contexts. For example, the majority of students said that they were basically
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and in principle able to understand the topics related to their everyday school matters and
short stories in English. However, they were not sure whether they were able to understand
American TV program, radio programs in English-speaking countries and English films
without subtitles. It was discovered that most of the students found it challenging to
understand the conversations of native speakers. In addition to that, listening comprehension
was the most difficult tasks among the sub-scales of self-efficacy for EFL and this result is
consistent with previous studies (Kitikanan, 2017; Wang et al., 2013). At Level Up Academy,
students were learning English with their local teachers and most of the time, they were
communicating with their classmates and teachers. As a result, they had very less opportunity
to meet, listen and talk to native speakers. In this case, the researcher believed that students
were anxious about their listening capability. Golchi’s (2012) supported this assumption as he
stated that anxiety plays a significant role in listening comprehension. Scarcella and Oxford
(1992) also reported that listening anxiety occurs when students are not familiar with the
context or are less efficacious to perform the task. These literature review aligns with the
finding of this study that students were found inefficacious for the unfamiliar context.
Speaking efficacy. The results showed that the level of Batch 5 and 6 students’
speaking efficacy was moderately high. Most of the students said that they were able to speak
and communicate in English very well. Their English classes’ final scores also indicated that
they had good knowledge about grammar and vocabularies. In addition, speaking efficacy
was the highest among other sub-scale efficacies for EFL. This finding is consistent with a
previous study conducted in Thailand (Kitikanan, 2017). It reported that Thai L2 students
also had relatively high speaking efficacy. The researcher observed that students of Level Up
Academy have practiced many English speaking games and activities such as performing
drama and presentations. It seems that they have enough exposure and confidence to express
themselves in English with less worry. According to the researcher’s experience, students feel
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more confident to express themselves in English if they know the basic grammar structures
and vocabularies. Complicated topics can even be expressed in simple language. Therefore,
the researcher believe that this must be the reason why students of Level Up Academy had
moderately high speaking efficacy and were confident in speaking English.
Reading efficacy. This study shows that the levels of Batch 5 and 6 students’ reading
efficacy was slightly high. It means that most of the students of Level Up Academy were
basically and in principle able to read and understand English text such as articles on
Myanmar culture, English-language newspaper and short English narratives. A previous
conducted by Wang and colleagues (2013) discovered that Korean EFL students’ reading
efficacy were the highest among other sub-scales of efficacy. They reported that reading
comprehension was the easiest task. In this study, the students had just slightly high
confidence for their English reading comprehension. This result agrees with the finding of
Kitikanan (2017) which also reported similarly that Thai L2 students, fourth-year English
major students of a university in Thailand, had slightly high efficacy for English reading task.
Writing efficacy. Analyzing the levels of writing efficacy, this study shows that
Batch 5 students had moderately high writing efficacy while Batch 6 students had slightly
high writing efficacy. Most of the students said that they were able to compose messages in
English, write essay and form new sentences without much concern. This result aligns with
the finding obtained by Kitikanan (2017) which suggested that Thai L2 students, fourth-year
English major students of a university in Thailand, had relatively high writing efficacy. In
this current study, writing efficacy was the second highest efficacy after speaking. Contrary
to this current study, Kitikanan (2017) discovered that writing efficacy was the highest for
fourth-year English major students in Thailand. According to the researcher’s observation,
most of the young people in Kayah State including students at Level Up Academy had
exposure on using social network such as Facebook and communicating through this channel.
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Most of the time, English language especially writing was used on social media. The
academic achievement of students at Level Up Academy indicated that they had high
knowledge about English grammar and usages. It was observed that students of Level Up
Academy are more confident in their output skills, such as speaking and writing. The data
shows that their levels of speaking and writing efficacies were the highest among other
efficacies.
Comparing the overall levels of self-efficacy for learning EFL, this study showed that
there is no difference between Batch 5 and 6 students. Actually, Batch 5 students were more
senior than Batch 6 students in terms of schooling years at Level Up Academy. It was also
discovered that the teaching of English was focused more during the first academic year. In
the second year, students had to do internship and it leaded to more job experiential exposure,
and the focus of teaching English was less than first year. The researcher believed that this
must be the reason why Batch 5 students’ level of self-efficacy for EFL did not increase.
Another reason might be that the more students learnt, the more challenging tasks they face in
their English class. In other words, the higher capacity students have in EFL, the more
difficult mission they look up to. Therefore, it seems that their levels of self-efficacy remain
the same.
Parental Encouragement for Learning EFL
In this study, the findings show that the perceived support and encouragement from
parents of Batch 5 at Level Up Academy, Loikaw Township, Myanmar was slightly high. On
the other hand, the perceived parental encouragement of Batch 6 of Level Up Academy was
moderately high. Looking at the socio-economics of most of the parents in Kayah State, the
researcher observed that they are struggling for their survival by working at their agriculture
farms. Most of them have underwent the oppression of military government and received
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poor quality education provided by the government. However, the average level of parental
encouragement shows that parents of Batch 5 and 6 still support and assist their children’s
education, especially learning EFL. The data also shows that the gap of the support and
encouragement among parents of Batch 5 and 6 were big. It means that some parents strongly
support their children’s learning EFL while some parents show very little support. It was also
observed that some parents actively involved in school related activities such as parent
meetings while some parents never show up nor engage in those events. Therefore, the
researcher believed that socio-economic status, education level and the communication assets
must be the reasons of the difference of parental encouragement of Batch 5 and 6 students in
this study. This finding is consistent with the findings of Youn (1993) who reported that the
level of parental encouragement of Asian-American students depended on family income,
parents’ expectation and education level. Mahan and Johnson (1983) also wrote that parents
who are dropout from school tend to be opposed to dropping out, however, they are likely to
take less serious action to help and encourage their children to stay in school. Ekstrom and
colleagues (1986) also believed that the parents who are interested in their children’s’
education are likely to provide learning tools and spend some amount of time to help their
children learn.
Relationship of Self-Efficacy for EFL with English Academic Achievement
The findings of this study suggested that the relationship self-efficacy for EFL and
English academic achievement of Batch 5 and 6 students of Level Up Academy, Loikaw
Township, Myanmar, was significantly correlated. This indicates that Batch 5 and Batch 6
students’ self-efficacy for learning EFL had a strong connection with their academic
achievement. There were a number of researchers who studied the relationship of selfefficacy and academic achievement in their different disciplines. Many previous studies were
aligned with this current study and they had also showed that there was a relationship
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between self-efficacy and academic achievement. For example, Zhang and colleagues (2010)
discovered that there was a significant positive relationship between self-efficacy for nursing
and academic achievement of Chinese nursing students. It was aligned with Yahai’s (2015)
findings which reported that there was a reciprocal relationship among the students’ selfefficacy for learning EFL, motivation and achievement. Chen’s (2007) findings were
consistent with this study as it also indicated that students’ self-efficacy for English listening
skills had a positive relationship with listening performance.
Relationship of Parental Encouragement for Learning EFL with English Academic
Achievement
The findings of this current study reported that there was no significant relationship
between parental encouragement for learning EFL and English academic achievement of
Batch 5 and 6 students of Level Up Academy, Loikaw Township, Myanmar. A study
conducted Marina (2018) also reported that parental encouragement of Grade 6 to 8 students
at St. John’s Private School in Myanmar was not related to their English achievement. This
previous study and current study were consistent, and it revealed that the level of parental
encouragement from both study was high, but it has no relationship with the English
achievement.
Contrary to this result, there were a number of research studies which had found that
parental encouragement and academic achievement were related (Anguiano, 2008; Lawrence
& Barathi, 2016; Olige, 2008; Wilson, 2012; Ye & Jiang, 2014; Zhang & Lynch 2016). For
example, Lawrence and Barathi (2016) studied 350 higher secondary school students in India
and it was discovered that there was a strong connection between parental encouragement
and actual academic achievement of those students. The result of this study contradicted to
Zhang’s and Lynch’s (2016) findings which reported that there was a critical connection
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between parental encouragement and Mandarin academic achievement of primary 5 and 6
students at a school in Bangkok, Thailand. Ye and Jiang’s (2014) findings were also not
aligned with this study as it was found that the involvement, engagement and engagement of
parents did make a positive difference toward student’s achievement.
Relationship of Listening Efficacy, Speaking Efficacy, Reading Efficacy and Writing
Efficacy with English Academic Achievement
The findings of this current study reported that there is a significantly positive
relationship of listening efficacy, speaking efficacy, reading efficacy and writing efficacy
with academic achievement of Batch 5 and 6 students at Level Up Academy, Loikaw
Township, Myanmar. This result is consistent with outcomes of a study conducted by
Kitikanan (2017) on Thai L2 learners, the fourth-year English major students from a
university in Thailand. The result suggested that Thai L2 learners’ four efficacies for learning
EFL such as listening efficacy, speaking efficacy, reading efficacy and writing efficacy were
significantly correlated with their English academic achievement.

Recommendations
Based on the findings of the current study, there are some recommendations made for
students, teachers, school administrators, and future researchers.
Recommendations for Students
This research study revealed that Batch 5 and Batch 6 students of Level Up Academy
had slightly high self-efficacy for learning EFL, and among the subscales of self-efficacy,
speaking efficacy was moderately high while the listening efficacy, reading efficacy and
writing efficacy were slightly high. The data also indicated that listening efficacy was the
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lowest among the subscales of self-efficacy for learning EFL. In order to improve listening
efficacy, students should listen to speaking conversation such as the native speaker’s audio
files as they can prepare themselves to be familiar with different accents. As most of the
students at Level Up Academy are friendly to the use of ICT, they can easily find the
authentic resources on internet and make use of those lessons to order to increase their
listening efficacy.
This study also revealed that Batch 5 students’ and Batch 6 students’ overall
perceived parental encouragement for learning EFL was slightly high. It also showed that the
gap of parent encouragement among students were also so enormous. As children, students
should persuade their parents to have more interest in education and to support any means to
improve their children’s potentials.
Recommendations for Teachers
Teachers played the most significant role for improving the overall self-efficacy for
learning EFL of Batch 5 and Batch 6 students at Level Up Academy. The data indicated that
the students’ speaking efficacy were moderately high while the other efficacies were slightly
high. It was observed that speaking efficacy was moderately because teacher tried to use real
world lessons and activities which could improve their speaking skills. For example, students
had to serve as local guides and interpreters for foreigners as part of their English-speaking
class. Compared to speaking efficacy, this study indicates that students had lower efficacies
for reading, writing, listening. To develop the efficacies for reading, writing and listening,
teachers should also focus on using more of the authentic lessons and activities. As it was
also expressed in this study, most of the students responded that they were not familiar with
some contexts such as listening to English radio programs, reading English newspaper,
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understanding English movies and producing English sentences by using idiomatic phrases.
Teachers should design their lesson plans which will bring familiarity to those tasks.
Teachers also should initiate activities to enhance better relationship with parents.
Teachers also should encourage some parents to show interest on their children’s academy
journey and to involve in school related activities.
Recommendations for Parents
All the parents of Batch 5 and Batch 6 students should understand that the role of
parents has impact on their children’s’ education. This study revealed that some parents
provided very little support for their children’s learning pathway while some parents were
very active to assist any means for their children. As parents, they should be interested in
what their children were learning and should participate in school’s activities to show their
support or interest. Parents should support their children to succeed and always use
encouragement and positive words as well as supportive action to inspire their children to
make improvements.
This study proved that Batch 5 students’ parents tended to show more of the interest
and encouragement for learning EFL than Batch 6 students’ parents did. Their English selfefficacy indicates that Batch 5 students were more confident in using English as a foreign
language than Batch 6 students. This indicated that showing more interest and encouraging
the children can benefit the academic performance of the children. The following are ways
for parents to involve in their children’s learning: parenting, communicating, volunteering,
create a learning space at home, helping to make decision and collaborating with school
community.
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Recommendation for the Principal and Administrator
The school principal and administrator should provide a learning environment which
students can obtain authentic resources for learning English as a foreign language, such as
providing free internet, audio books and reading books. The result of this study revealed that
they were not confident in their listening tasks as students were struggling in listening to
English radio and watching English movies. By inviting guest native speakers, watching
English movies together and conducting dictation competition, the school authorities can help
their students increase English listening exposure.
To improve parental encouragement in children’s learning, the school authorities can
educate parents to understand the essential tips of parenting which includes establishing home
environment to be convenient to learn. The school authorities can also initiate the interactive
channel between school and parents, so that some parents can know about school programs,
available school services and their children’s academic progress. School can organize
volunteer programs in which parents can contribute volunteer work depending on their
available time, talent and location. So that, parents will have opportunity to get to know more
about the school. By doing it so, some parents will have more interest in the education of
their children and provide any means to boost their children’s potentials.
Recommendations for Future Researchers
This study indicated that the perceived parental encouragement for learning EFL had
no relationship with English academic achievement of Batch 5 and Batch 6 students at Level
Up Academy. The students might get motivation from other sources for learning English.
Therefore, future researchers can add more variables such as motivation, attitudes toward
English language and learning styles to understand more about the development of learning
English. Level Up Academy is a private community school which has its own autonomy on
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choosing curriculums, instructional strategies and assessment tools. It would be interesting to
compare the self-efficacy of students from Level Academy with the students from other
institutions (e.g., government schools and universities). So that, the different institutions can
learn the results of different approaches and they can help to improve English skills of
students.
Future researchers can study parents’ socio-economic factors or demographic factors
such as education level, income, place of residence, age, ethnicity and type of job. Those
factors might be one of the reasons for the difference of parental encouragement for learning
EFL among the students.
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APPENDICES

APPENDIX A

Research Instrument

Questionnaire for English Self-Efficacy

Dear Batch 5 and Batch 6 students,
My name is Alexander, a current graduate student from Assumption University of
Thailand. I am conducting a research study entitled as “The correlation study of self-efficacy
for learning EFL and perceived parental encouragement for learning EFL with English
academic achievement at Level-up Academy”. The purpose of this research study is to
determine whether there is a significant relationship of self-efficacy and perceived parental
encouragement for learning EFL with English academic achievement Batch 5 and Batch 6
students at Level Up Academy, Loikaw Township, Kayah State, Myanmar. The questionnaire
is comprised of three parts. Part 1 is to provide basic information such as name and class. Part
2 is to find out the level of perceived self-efficacy for learning EFL and Part 3 is to measure
perceived parental encouragement for learning EFL.
You are kindly requested to response your honest answers to all the questions. It is
advised that you shall read each question carefully before answering. The results of this study
will rely on your honest responses. All the answers will be kept confidential and will be used
only for this study. Your contribution and participation are highly appreciated.

Yours sincerely,
Alexander
Graduate School of Human Sciences
Assumption University of Thailand
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Please read the instruction before answering the questions.
Basic Information
Name

: …………………………….

Batch

: ……………………………..
Questionnaire for English Self-Efficacy
Instructions: This questionnaire is intended to measure student’s self-efficacy for

learning EFL. There are 32 items comprised in the questionnaire in which you will need to
rate your capacity toward performing EFL related tasks. Please circle the number from each

I am unable to do this.

I am possibly unable to do this.

I am possibly able to do this

I am basically and in principle able to do
this.

I am able to do this.

1. Can you understand stories told in
English?

1

2

3

4

5

6

7

2. Can you do homework/home assignments
alone when they include reading
English texts?

1

2

3

4

5

6

7

3. Can you understand American TV
programs (in English)?

1

2

3

4

5

6

7

4. Can you describe your school to other
people in English?

1

2

3

4

5

6

7

5. Can you compose messages in English on
the internet (Facebook, Twitter,
Viber, etc.)?

1

2

3

4

5

6

7

I am able to do this well.

I am totally unable to do this

question which is most true to you.

I am unable to do this.

I am possibly unable to do this.

I am possibly able to do this

I am basically and in principle able to do
this.

I am able to do this.

6. Can you describe the way to the school
from the place where you live in
English?

1

2

3

4

5

6

7

7. Can you write a text in English?

1

2

3

4

5

6

7

8. Can you tell a story in English?

1

2

3

4

5

6

7

9. Can you understand radio programs in
English-speaking countries?

1

2

3

4

5

6

7

10. Can you understand English-language
TV programs?

1

2

3

4

5

6

7

11. Can you leave a note for another student
in English?

1

2

3

4

5

6

7

12. Can you guess the meaning of unknown
words when you are reading an
English text?

1

2

3

4

5

6

7

13. Can you form new sentences from words
you have just learnt?

1

2

3

4

5

6

7

14. Can you write e-mails in English?

1

2

3

4

5

6

7

15. Can you understand English dialogs
(audio recordings) about everyday
school matters?

1

2

3

4

5

6

7

16. Can you understand messages or news
items in English on the internet?

1

2

3

4

5

6

7

17. Can you ask your teacher questions in
English?

1

2

3

4

5

6

7

I am able to do this well.

I am totally unable to do this

110

I am unable to do this.

I am possibly unable to do this.

I am possibly able to do this

I am basically and in principle able to do
this.

I am able to do this.

18. Can you produce English sentences with
idiomatic phrases?

1

2

3

4

5

6

7

19. Can you introduce your teacher (to
someone else) in English?

1

2

3

4

5

6

7

20. Can you discuss subjects of general
interest with your fellow students (in
English)?

1

2

3

4

5

6

7

21. Can you read short English narratives?

1

2

3

4

5

6

7

22. Can you understand English films
without subtitles?

1

2

3

4

5

6

7

23. Can you answer your teacher's questions
in English?

1

2

3

4

5

6

7

24. Can you understand English songs?

1

2

3

4

5

6

7

25. Can you read English-language
newspapers?

1

2

3

4

5

6

7

26. Can you find out the meanings of new
words using a monolingual
dictionary?

1

2

3

4

5

6

7

27. Can you understand telephone numbers
spoken in English?

1

2

3

4

5

6

7

28. Can you write diary entries in English?

1

2

3

4

5

6

7

29. Can you understand English articles on
Myanmar culture?

1

2

3

4

5

6

7

I am able to do this well.

I am totally unable to do this
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I am unable to do this.

I am possibly unable to do this.

I am possibly able to do this

I am basically and in principle able to do
this.

I am able to do this.

30. Can you introduce yourself in English?

1

2

3

4

5

6

7

31. Can you write an essay in about two
pages about your teacher in English?

1

2

3

4

5

6

7

32. Can you understand new reading
materials (e.g, news from the English
magazine) selected by your teacher?

1

2

3

4

5

6

7

I am able to do this well.

I am totally unable to do this
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APPENDIX B

Research Instrument

Parental Encouragement Subscale of Attitude/Motivation Test Battery

Questionnaire for Parental Encouragement in EFL study
Instructions: This questionnaire is intended to measure student’s perceived parental
encouragement for learning EFL. There are eight items comprised in the questionnaire in
which you will need to rate the perception toward your parent’s encouragement for learning
EFL. The scale will vary from 1 (strongly disagree) to 6 (strongly agree). Please circle the

Strongly disagree

Moderately disagree

Slightly disagree

Slightly agree

Moderately agree

Strongly agree

number which is most true to you.

1. My parents try to help me to learn English.

1

2

3

5

6

7

2. My parents feel that it is very important for me to

1

2

3

5

6

7

1

2

3

5

6

7

1

2

3

5

6

7

1

2

3

5

6

7

1

2

3

5

6

7

1

2

3

5

6

7

1

2

3

5

6

7

learn English.
3. My parents feel that I should continue studying
English all through school.
4. My parents have stressed the importance English will
have for me when I leave school.
5. My parents urge me to seek help from teacher if I am
having problems with my English.
6. My parents are very interested in everything I do in
my English class.
7. My parents encourage me to practice my English as
much as possible.
8. My parents think I should give more time to study
English.
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