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The main purpose of this research was to study the ranking of the Life Values
and the significant difference of Moral Development in relation to 6 bio-social
variables: gender, age, marital status, education, years of experience, and religion.
The sample group was Thai teachers in 8 selected Catholic schools m
Bangkok Archdiocese. 320 teachers were qualified to be subjects of the study. The
instruments employed were The Life Values questionnaire and The Defining Issues
Test (DIT).
The data was analyzed by using Pearson r Correlation Coefficient, t-test, and
One-way Analysis of Variance (ANOVA). The Life Values were explained by using
the ranking according to level of importance of 36 Values. The findings were as
follow:
1.

The majority of the respondents were female (90%), the education level was in
the Bachelor's degree level (96.88%), while the years of experience was 5-10
years (41.25%), the respondents were mostly Buddhists (76.88%).

2.

For all the selected bio-social variables, most respondents paid more attention to
the values of "Honest and Responsible" and ranked "Honest and Responsible"
as the most important values while "Ambitious and Imaginative values" were
ranked as the least important in this category.

3.

As age increased, the values of "Logical and Obedient" became more important
to the respondents. The category of "Capable, Helpful, Polite and Selfcontrolled" became less important. The more year of experience, the higher the
rank of "Loving and Forgiving".

4.

In "Terminal Values" "Family security" ranked highest while "An exciting
Life" was the last ranked by the respondents.

5.

With regards to "age'', Self-respect" was ranked by respondents as they got
older while "Inner-harmony" was ranked less important in the category of
"Terminal Values".

6.

The majority of respondents (66.3%) were in stage 3 of moral Development,
Level II: Conventional Level. No significant difference existed between moral
Development and the 6 bio-social factions. No relationship existed between
moral development and life values.
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CHAPTER I

THE PROBLEM AND ITS BACKGROUND

Introduction
Educational research has concentrated more and more on the role of the
teachers in the classroom and the relationship he forms with individual students
(Biddle and Ellena, 1964; Gage, 1963 cited in Sarason, 1966)
The value concept is the foundation of one's society, it can bring society to
change for bad or for good and bring us to understand people better. When people do
something, it is because they give value to that activity. The value rest in our minds
and it is the foundation of behavior. Values make meaning in life. The behavior that
people express or react in society or environment is because people give value to
something that they perceive. Some values can change because of the experience that
people learn in life. The value that people give a high level of importance will be
difficult to change. Value makes the difference in child rearing, family relationships,
experiences, education, environment, and learning.
Williams (1968) said that the term "values" has been used variously to refer to
interests, pleasures, likes, preferences, duties, moral obligations, desires, wants, goals,
needs, aversion, and attraction, and many other kinds of selective orientation (cited in
Rokeach, 1973). Good values will bring the right behavior and bad values will show
the wrong behavior.
Value is a very important variable in society because it affects the growth and
the stability of the country.
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Teaching is one way to acquire value for future generations in society. There
are, in addition, significant influences of the child's conceptions of himself and of
others. Teachers and parents alike contribute to the intellectual and personality growth
of young people (Sarason, 1966). The interactions of teachers and students in the
instructional process thus are strongly affected by teacher's attitude and values
(Hudgins, et al., 1983). Therefore the teacher is an important key person to teach
value to students. Teachers however can reach pupils by altering the classroom
environment. Using their ability to control or influence classroom climate, teachers
can not only extend their function as salient others but also gain access to the values
of other pupils for whom they wish to function as salient others (Kash & Gary, 1978).
Williams (1968) writes "Problem of Values appear in all fields of the social
sciences, and value elements are potentially important as variables to be analyzed in
all major areas of investigation (Cited in Rokeach, 1973).
By discovering and utilizing what these pupils value highly, teachers can
create environmental experiences that offer positive reflection of these children (Kash
& Gary, 1978). Teachers can bring positive or negative values for children. It is

certainly true that teachers are not parents. It is also true that they are not psychiatrists
and often not scholars. But they do or should have some of the qualities that
characterize these roles (Sarason, 1966).
The beginnipg of Moral Development emerged as a consequence of learning:
Children are rewarded for what their parents believe is right and are punished for
wrongdoing (Dacey & Travers, 1996).
Although the roles of a teacher make it inevitable that he will be either a
willing or unwilling moral educator, the force of this influence will presumably be
correlated with a series of variables. The two most obvious are personality and
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teaching techniques (Kay, 1975). Teachers are still regarded as moral guides and
exemplars, whose standards are perhaps just a little above the level of the rest of
society (Haydon, 1997). Teachers are classified as professional who carry a certain
amount of power, have clear stereotypes, well-defined roles, and offer instant
relationships with people who make little personal demands. Clearly, uninformed and
extravagant comments can be made at this point but when official reports also speak
in these terms one must look again at this accusation, particularly since teachers are
responsible for the vitally important task of moral education (Kay, 1975).
The question is whether teacher who have high level of values will also have
high level of morality. It might appear at first glance that the answer to this question is
''yes". But further reflection suggests that such a simple one-to-one relationship
cannot be expected. A person who is more oriented toward personal end-states may,
for example, defensively place a higher priority on moral behavior. A person who is
more oriented toward the social may also have a strong drive for personal competence
(White, 1959 cited in Rokeach, 1973).
There are many schools interested in Life Values and Moral Development of
children. However the person who teaches life values and moral development
becomes more important when taught together. This researcher is interested in making
a study on Life Values and Moral Development of Thai teachers because this group
has a very good potential for establishing good values to the new generation. This
study will help people in various groups to understand what life values and moral
development are.
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Objectives of the Study

The primary objective of this study is to determine the relationship between
Life Values and Moral Development of Thai Teachers in selected Catholic School in
Metropolitan Bangkok. The secondary objective is to see the relationship to the
following bio-social variables: gender, age, marital status, education, years of
experiences, and religion. The researcher's original idea for this study came from her
reading of an old thesis, which was a similar study in government schools. The
researcher would like to look at another group of teachers, those in Catholic Schools
and try to see the relationship between Life Values and Moral Development. These
are categorized as follows:
1. To study the different ranking between Life Values of the Thai Teachers in
relation to age, gender, marital status, education, years of experience, and religion.
2. To study the difference between Moral Development of Thai Teachers in relation
to age, gender, marital status, education, years of experience, and religion.
3. To study the relationship between Life Values and Moral Development of the
Thai Teachers in Catholic Schools in Metropolitan Bangkok.

Statement of the Problem

This study aims to answer and clarify the research questions about the
relationship between Life Values and Moral Development of Thai Teachers in
Catholic Schools. The questions are as follow:
1. What is the relationship between Life Values of Thai Teachers in relation to age,
gender, marital status, education, years of experience, and religion?
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2. What is the relationship between Moral Development of Thai Teachers in relation
to age, gender, marital status, education, years of experience, and religion?
3. What is the relationship between Life Values and Moral Development of the Thai
Teachers in Catholic Schools in Bangkok Archdiocese?
4. What is the level of the Moral Development of the Thai Teachers in Catholic
Schools?

The Null Hypotheses of the Study

1. There is no difference in ranking between Life Values and the 6 bio-social factors

e.g. age, gender, marital status, education, years of experience, and religion of
Thai Teachers in Selected Catholic Schools.
2. There is no significant difference between Moral Development and the 6 biosocial factors age, gender, marital status, education, years of experience, and
religion of Thai Teachers in Selected Catholic Schools.
3. There is no relationship between the Life Values and Moral Development of Thai
Teachers in Selected Catholic Schools.

Significance of the Study

The research findings of this study will increase knowledge about the
relationship between Life Values and Moral Development of Thai Teachers in
Selected Catholic Schools in Bangkok Archdiocese and its relationship to the 6 biosocial variables.

6

The study would benefit Thai Teachers and the principals of some schools
who could make use of these research findings as a guide to understand and develop
the quality of the teachers as appropriate models for the students.
The result of this study can show the level of moral development of teachers in
Catholic schools.

Scope and Limitation

This study was limited to the 355 teachers in selected Catholic Schools in
Bangkok Archdiocese.
It focuses on the Life Values and Moral Development measured by 2
instruments. The Life Value Questionnaire adapted from Rokeach's theory and
translated to Thai by Suntaree Komin, Ph.D. (Psychology), and Snit Smuckarn, Ph.D.
(Anthropology) (1979), and The Moral Development by Kohlberg adapted from The

Defining Issues Test by Rest, James R. et al. and was translated into Thai language
by Supatsri Khumsap (1979). The questionnaires as translated were approved by Rev.
Fr. Jean Barry, S.J., Ph.D., and Rev. Bro. Thinaratana Komkris, f.s.g., Ph.D.
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Definition of Terms

Life Values

: Life Values in this study referred to as an enduring belief of Thai

teachers in selected Catholic schools and divided into 2 categories; "Instrumental
Values and Terminal Values". (Adapted from Rokeach, 1973)
Instrumental Values consists of 18 values as "Ambitious, Broadminded, Capable,
Cheerful, Clean, Courageous, Forgiving, Helpful, Honest, Imaginative, Independent,
Intellectual, Logical, Loving, Obedient, Polite, Responsible, and Self-controlled.
Terminal Values consists of 18 values as "A comfortable Life, An exciting life, A
sense of accomplishment, A world at peace, A world of beauty, Equality, Family
security Freedom, Happiness, Inner harmony, Mature, National Security, Pleasure,
Salvation, Self-respect, Social Recognition, True friendship, and Wisdom.

Moral Development

:The process by which individuals learn the standards of

right and wrong established by the culture in which they live.(Turner & Helms, 1991)
Kohlberg has identified three major levels of moral reasoning: Preconventional,
Conventional, and Postconventional.(cited in Feldman, 1989).

Catholic schools

: are the private schools under Bangkok Archdiocese in

Metropolitant Bangkok composed of 38 schools. All the schools are administered by
catholic priests. Only 8 schools were selected for this study.
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CONCEPTUAL FRAMWORK

Thai Teachers in
8 Catholic Schools

l
Demographic Variables
Age
Gender
Marital Status
Education
Years of experience
Religion

---~~~T-h_e_L_i_fe~V-a-lu_e_s~~~.....l~•~~~~~•~I~~-:M:~o_r_a_i_n_e_v_el_o_p_m_e_n_t~~_.
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CHAPTER II

REVIEW OF RELATED LITERATURE

Human Value

The value concept has been employed in two distinctively different ways in
human discourse. We often say that a person "has a value" but also that an object "has
value". These two usages, which have been explicitly recognized by writers from
various disciplines - writers such as Charles Morris in philosophy (1956), Brewster
Smith in psychology (1969), and Robin Williams in sociology (1968) - require from
us at the outset a decision whether a systematic study of values will tum out to be
more fruitful if it focuses on the values that people are said to have or on the values
that objects are said to have.
Rokeach (1973) persisted in the idea that value is the core concept across all
the social sciences. It is the main dependent variable in the study of culture, society,
and personality, and the main independent variable in the study of social attitudes and
behavior. From his many readings about the nature of human values, it led him to
believe that he had been influenced most by the work of A.O. Lovejoy in philosophy,
Robin Williams in sociology, Clyde Kluckhohn in anthropology, and M. Brewster
Smith in psychology.
The value concept should occupy a central position across all the social
sciences- sociology, anthropology, psychology, psychiatry, political science,
education, economics, and history. More than any other concept, it is an intervening
variable that shows promise of being able to unify the apparently diverse interests of
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all the sciences concerned with human behavior. "Problems of values," Williams
(1968) writes, "it appears in all fields of the social sciences, and value elements are
potentially important as variables to be analyzed in all major areas of investigation"
(cited in Rokeach, 1973).

The Relation of Beliefs, Attitudes, and Values

Reich and Adcock (1976) mentioned that "it is even more essential to be clear
on what we mean by values because it is often used synonymously with attitudes.
Hudgins et al. (1983) said that belief, attitudes, and values affect each other, and
together they affect the actions of individuals. Attitudes about things or persons
usually have a basis in personal beliefs and entail corresponding values. Values
include both beliefs and attitudes (thoughts and feelings) and are standards and
principles for judging worth. Honesty, equality, freedom, and justice are examples of
values. Values are more general than attitudes and beliefs.

The assumption about the nature of human values
1.

The total number of values that a person possesses is relatively small

2.

All men everywhere possess the same values to different degrees

3.

Values are organized into value systems

4.

The antecedents of human values can be traced to culture, society and its
institutions, and personality

5.

The consequences of human values will be manifested in virtually all
phenomena that social scientists might consider worth investigating and
understanding

gc-Gab-riel's Library, Xu
The Definition of Values and Value Systems
4112 9 e, , 1
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Reich and Adcock (1976) said that the concept of "Values" cannot be
observed directly, and also said that it is considered useful for the study of man.
Jones and Gerard (1967) (cited in Reich and Adcock, 1976) said that" Any
singular state or object for which the individual strives or approaches, extols,
embraces, voluntarily consumes, incurs expense to acquire is a positive value. Values
animate the person; they move him around his environment because they define its
attractive and repelling reasons". For Jones and Gerard "a value expresses a
relationship between a person's emotional fee lings and particular cognitive
categories".
According to Bryce (1983) Values are concerned with personal standards and
principles for judging worth. Values include both beliefs and attitudes (thoughts and
feelings). They established the criteria by which we judge people, their actions, and
various other objects in our environment as being good and worthwhile or undesirable
and worthless. "An individual's values are organized into a value system which
provides a comprehensive set of standards to guide actions, justifications, judgements,
and comparisons of self and others".
Rokeach (1973) said that "A value is an enduring belief that a specific mode
of conduct or end state of existence is personally or socially preferable to an opposite
or converse mode of conduct or end-state of existence. "Mode of conduct or end-state
of existence", refer to what he labels Instrumental and Terminal Values.
He points out that there are divisions within these terms, Instrumental Values
can refer either to morality or competence, and Terminal Values he points out may
have an intrapersonal focus (e.g. peace of mind), while others are more interpersonal
(e.g. brotherhood).

~t.

Gabriel's Library, Au
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"A value system is an enduring organization of belief concerning preferable
modes of conduct or end-states of existence along a continuum of relative
importance".
There are many concepts, which may be close to value concepts. However we
should clearly classify the definition of value concepts and distinguish the value
concepts from other concepts with which it might be confused- such concepts as
attitude, social norm, and need and yet it should be systematically related to such
concepts. It should avoid circular terms that are themselves undefined, such terms as
"ought", "should" or conceptions of the "desirable".

The Nature of Value
A Value is Enduring
Rokeach (1979) says that if Values were completely stable, individual and
social change would be impossible. If Values were completely unstable, continuity of
human personality and society would be impossible. Any conception of human
values, if it is to be fruitful, must be able to account for the enduring character of
values as well as for their changing character. It may be suggested that the enduring
quality of values arises mainly from the fact that they are initially taught and learned
in isolation from other values in an absolute, all or- none manner. Such and such a
mode of behavior or end-state, is always desirable. It is the isolated and thus the
absolute learning of values that more or less guarantees their endurance and stability.
There is also a relative quality of values that must be made explicit if we are to
come to grips with the problem of value change. As a child matures and becomes
more complex, he is increasingly likely to encounter social situation in which several
values rather than one value may come into competition with one another, requiring
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weighing of one value against another - a decision as to which value is the more
important. Gradually, through experience and a process of maturation, we all learn to
integrate the isolated, absolute values we have been taught in this or that context into
a hierarchically organized system. Wherein each value is ordered a priority or
importance relative to other values.

A Value is a belief
Values, like all belief, have cognitive, affective, and behavioral components :
(1) A value is a cognition about the desirable, equivalent to what Charles Morris
(1956) called a "conceived" value and to what Kluckhohn (1951) called a conception
of the desirable. To say that a person has a value is to say that cognitively he knows
the correct way to behave or the correct end-state to strive for. (2) A value is affective
in the sense that he can feel emotional about it, be affectively for or against it, approve
of those who exhibit positive instances and disapprove of those who exhibit negative
instances of it. (3) A value has a behavioral component in the sense that it is an
intervening variable that leads to action when activated (Rokeach, 1979).

Instrumental and Terminal Values
When we say that a person has a value, may refer to two kinds of values as
instrumental and terminal values. The distinction between the kind of values instrumental and terminal- is an important one that we cannot afford to ignore either
in our theoretical thinking or in our attempts to measure values. There is a functional
relationship between instrumental and terminal values that cannot be ignored.
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Terminal Values and Instrumental Values
Terminal Value

Instrumental Value

1. A comfortable Life (a prosperous life)

1. Ambitious (hard-working, aspiring)

2. An exciting life (a stimulating, active life)

2. Broadminded (open-minded)

3. A sense of accomplishment ( lasting

3. Capable (competent, effective)

contribution)

4. Cheerful (lighthearted, joyful)

4. A world at peace (Free of war and conflict)

5. Clean (neat, tidy)

5. A world of beauty ( beauty of nature and

6. Courageous (standing up for your

the arts)
6. Equality (Brotherhood, equal opportunity
for all)
7. Family security (taking care of loved ones)

beliefs)
7. Forgiving (willing to pardon others)

8. Helpful (working for the welfare of
others)

8. Freedom (independence, free choice)

9. Honest (Sincere, truthful)

9. Happiness ( contentedness)

10. Imaginative (daring, creative)

10. Inner harmony (freedom from inner

11. Independent (self-reliant, self-

conflict)

sufficient)

11. Mature love (sexual and spiritual intimacy)

12. Intellectual (intelligent, reflective)

12. National security (protection from attack)

13. Logical (consistent, rational)

13. Pleasure (an enjoyable, leisurely life)

14. Loving (affectionate, tender)

14. Salvation (saved, eternal life)

15. Obedient (dutiful, respectful)

15. Self-respect (self-esteem)

16. Polite (courteous, well-mannered)

16. Social recognition (respect, admiration)

17. Responsible (dependable, reliable)

17. True friendship (close companionship)

18. Self-controlled (restrained, self-

18. Wisdom (a mature understanding of life)

disciplined)

Source: Rokeach, Milton (1973) "The Nature of Human Values" p.28)
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Two kinds of Terminal Value : Personal and Social. One way to classify

tenninal values is may be self-centered or society-centered, intrapersonal or
interpersonal in focus. Such end-states as salvation and peace of mind, for instance,
are intrapersonal while world peace and brotherhood are inter personal.
Two kinds ofInstrumental Values: Moral Values and Competence Values. The

concept of moral Values is considerably narrower than the general concept of values.
Moral values refer mainly to modes of behavior and do not necessarily include values
that concern end-states of existence. For another, moral Values refers only to certain
kinds of instrumental values, to those that have an interpersonal focus which, when
violated, arouse pangs of conscience or fee'lings of guilt for wrongdoing.
Allport (1963) said that "A value is a belief upon which a man can act by
preference'', and he continued that " We know a person best if we know what kind of
future he is bringing out- and his molding of the future rest primarily on his personal
values" (cited in Reich· and Adcock, 1976).
Behaviorist B.F.(1971) Skinner has vigorously denied that men possess values
and has instead argued that "The reinforcing effects of things are the province of
behavioral science, which to the extent that it is concerned with operant reinforcement
is a science of values" (cited in Rokeach, 1973). Skinner (cited in Reich and Adcock,
1976) does not conceive of any qualitative differences between animal and man, and
thinks, furthennore, that the only relevant data for their study are directly observable
phenomena. These are environmental stimuli and responses. He is mainly concerned
with probabilities - whether a certain kind of behavior will be repeated or not - and
this depends greatly on the kind of reinforcement this behavior received previously.
As he puts it "behavior is shaped and maintained by its consequences". However, he
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conceded that most behavior will be repeated because of its positive consequences
and will be labeled by man as having value.
William (1968) remarked that a person's values serve as the "criteria", or
standards in terms of which evaluations are made ... Value-as-criterion is usually the
more important usage for purposes of social scientific analysis (cited in Rokeach,
1973).
Suntaree Komin (1979) tried to study the characteristics of Thai culture. At the
scale construction phase, several cultural value categories emerged as a result of
content analysis and ratings. These cultural values like "gratitude", caring,
considerateness, and being responsive to opportunities and environments," do not
appear in Rokeach's original scale. In terms of the value systems revealed as a whole,
interesting findings were found to be pertaining to Thai culture personality. While
Terminal Values represent goals that individuals hold important in their life,
Instrumental Values can be conceived of those modes of behaviors which serve as the
means instrumental to the attainment of the goals. Therefore, the findings of the Thai
Instrumental Values would reveal the culturally learned patterns of social interactions,
whereby Thai people learn to use them to survive and function well in Thai society.

Life Value with gender

Rokeach (1973) suggested that "we may reasonably expect to find many
differences associated with sex, since there is a great deal of evidence to suggest that
society socializes men and women to play their sex-roles differently. Men, for
example, are conditioned to place a higher value on achievement and intellectual
pursuits; women are conditioned to place a higher value on love, affiliation, and the
family. The research findings of Americans of both sexes rank the top of the Terminal
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hierarchy in "A world of peace, family security, and freedom, and at the bottom an
exciting life, and then pleasure, social recognition, and a world of beauty. At the top
of the Instrumental Values hierarchy for both sexes are honest, ambitious and
responsible, and at the bottom: imaginative, obedient, intellectual, and logical.
However, these value patterns that are held in common by men and women seem to
be characteristic of Americans in general and might be different from, say, Russian,
French or Israeli value patterns.
It is reasonable to expect that variations in traditional notions of masculinityfemininity will be reflected in variations of male and female value patterns.

Teachers and Values

People may go into teaching for all sorts of reasons, but it would be surprising
if most people who have chosen to enter teaching did not bring with them some
concern for the value of knowledge, understanding and skills, and some concern for
the well-being and future prospects of children. Haydon (1997) said that values can be
transmitted, and are transmitted, through formal education. It does not follow,
however that the values actually transmitted though schooling are the ones, which we
might wish to see transmitted. The expectation is that teachers themselves must stand
for and transmit certain values on behalf of the wider society. This expectation still
exists, alongside the talk of teachers as, in effect, competent skilled technicians.
Actually, teachers cannot refuse, they find themselves on the receiving end of these
varied expectations from the public and the media. But they may have their own
ambivalence too, either individually or collectively. Think of a teacher who holds
certain beliefs about the importance of, say, telling the truth, and who always tells the
truth herself, or, if she doesn't, tends to feel guilty about not doing so. Haydon.
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believes that this teacher will have transmitted this value to her pupils if they develop
the same, or similar, attitude towards truth-telling. However, he suggested that the
values transmitted from one generation to the next would not always be positive
values. Therefore, teachers should encourage pupils to realize, be aware and explore
the different attitudes of values and enable them to make distinctions by themselves.
Hudgins et al. ( 1983) persisted in saying that teachers should not attempt to
indoctrinate students with certain values but instead should help them learn a process
for resolving value dilemmas for themselves. This idea was repeated by Kohlberg
(cited in Haydon, 1997) who mentioned that while it was not possible directly to teach
people to think in the way that his own agreements most favored, it was possible to
provide people with "cognitive stimulation" to their own thinking.
The kinds of work we do also relate to our personal values and interests.
Individuals in a given profession frequently show similarities in their attitudes, and
their values tend to mirror those of their coworkers. For example, one survey found
that business people tended to place particular emphasis on economics and political
values, while college professors and high school teachers were particularly concerned
with social and religious values (Huntey & Davis, 1983 cited in Feldman, 1989).

Life Valoe Research in Thailand
The Life Value Research was first studied in 1979 by Suntaree Komin, Ph.D.
(Psychology) as Project Director and Snit Smuckarn, Ph.D (Anthropology) as
Associate Project Director in Thailand. The research objectives were three fold: 1) to
develop an instrument to measure Thai values and value systems following Rokeach's
comprehensive theoretical frame; 2) to determine the extent to which values of groups
differing in socio-economic and demographic variables are differentiated; and 3) to
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examine the relationships between certain values, attitudes and behaviors. With
reference to the measurement procedures and sample, the author constructed two lists
of values. The 20 item Terminal Values were derived from content analyses of
newspapers and of literature about Thai Culture. The Instrumental Values were
originally derived from Anderson's (1968) list of 555 personality-traits. Through tests
given to 219 subjects, the list was finally reduced to cluster around 23 traits for the
Instrumental Values list. The subjects were asked to rank in order the 20 Terminal
Values and the 23 Instrumental Values. The value survey is in every sense a
projective test, as it elicits responses rankings that come from internal demands rather
than from external stimulus characteristics.
Important Research Finding

1) With reference to the value survey instrument, it serves as a quite reliable and
valid instrument for research on human values. Although it is ordinal and ipsative,
it is in other respects an ideal instrument. It is simple in design and economical to
administer to individuals and groups. Within 20 minutes it provides us a
reasonably reliable and valid measurement.
2) While Terminal values represent goals that individuals hold important in their life,
Instrumental values can be conceived of as those modes of behaviors which serve
as means-instrument to the attainment of the goals. Logically, different cultures
may have subtly different means to attain goals. Therefore, the findings of the
Thai Instrumental values should be able to reveal the culturally learned patterns of
social interactions, whereby Thai people learn to use them to survive and function
well in Thai society. While there were variations in Terminal Values, there was
almost no significant variations found among the top and bottom Instrumental
value rankings. And what appeared on the top value rankings were some of those
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values that did not appear in the Western culture, plus other values that were
essential for social interactions. This seems to suggest that Thai social system is
first and foremost, a society of interpersonal relationships, with personal
competence located in medium importance.
3) The Instrument was also found to be quite sensitive to differences between groups
and personal experiences. Differences between the rural and the urbanites,
between generations, social classes, education, income, occupations, ethnic
backgrounds, religious and political orientations or inclinations were reflected in
underlying values and value systems.
4) While several values were found to be significantly varying in accordance to
different socio-economic and demographic variables, some were found to be very
clearly and effectively differentiating related attitudes and behaviors. As has been
statistically revealed, the religious value "religious and spiritual life" was the best
discriminator between the "religious" and the "non-religious" groups bases on
sermon attendance religious behavior.
5) The results also suggested value change, as manifested in the differential value
systems and in certain individual values. While certain values change according to
groups, others were found to be quite constant across groups, for example, some
of those so-called 'social cosmetic' values.

Klinratana, Chootikul, and Kuntoe (1982) studied "Values of Teacher College
Staff in Northeast, Thailand". The respondents from 13 teacher colleges of the
Northeast, consisting of 250 male and 150 females teaching staff. Research finding
showed that on the Terminal Values, majority of the teaching staff gave more
importance to personal values than social focus values e.g. success in life, family
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happiness, security, self-esteem, happiness, no conflict and education. "National
Security" is more important to the Thais as a whole. On the Instrumental Values, the
respondent gave more importance to interpersonal moral values than competence
values. These values were "responsible, honest, self-reliant independent, grateful,
obligated, competent, capable, and responsive to opportunities".
Sheejaingam, G. (1999) studied The Life Values and Lifestyles of teachers
under the Department of General Education in Bangkok. The subjects were 603
teachers and the research instruments were teachers' life values questionnaire and
teachers' lifestyles questionnaire. The data were analyzed by t-test, one-way analysis
of variance, and the Scheffe' procedure.
The subjects were asked to rank the order of the terminal values and
instrumental values. The results indicated that the subjects ranked terminal Values;
"Loyalty" as the highest. in the hierarchy followed by "responsibility", "honesty",
"empathy", and "independence" respectively. For the instrumental values ranking, the
teachers ranked "a comfortable life" highest in the hierarchy followed by "pleasures",
"true friendship", "religious'', and "a sense of accomplishment" respectively.
The results of the study indicated that at the .05 level of significance there was
a significant difference in teachers' life values according to their educational levels
and no significance when grouped according to the differences in gender, age-group,
years of experience and dwelling areas. At the .05 level of significance there was a
difference in teachers' instrumental values according to their marital status but no
significant differences in teachers' terminal values. There were significant differences
found in teachers' lifestyles according to their gender and years of experiences but no
significant differences in age-group, educational level, marital status, and dwelling
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area. Statistically significant positive relationship was found between teachers' life
values and lifestyles at .01 level.

MORAL DEVELOPMENT
The Domain of Morality
Rest with Bebeau and Volker (cited in Rest, 1986) said that the function of
morality is to provide basic guidelines for detennining how conflicts in human
interests are to be settled and for optimizing mutual benefit of people living together
in groups.

The Four- Component Model
Rest et al. (1986) claim that four major kinds of psychological process must
have occurred in order for moral behavior to occur. We refer to these ideas as the
Four-Component Model. When someone acted in a particular situation as we would
say "behaving morally", the person must have perfonned at least four basic
psychological processes:
1. The person must have been able to make some sort of interpretation of the
particular situation in tenns of what actions were possible, who {including
oneself) would be affected by each course of action, and how the
interested parties would regard such effects on their welfare.
2. The person must have been able to make a judgment about which course
of action was morally right (or fair or just or morally good), thus labeling
one possible line of action as what a person ought (morally ought) to do in
that situation.
3. The person must give priority to moral values above other personal values
such that a decision is made to intend to do what is morally right.
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4. The person must have sufficient perseverance, ego strength, and
implementation skills to be able to follow through on his/her intention to
behave morally, to withstand fatigue and flagging will, and to overcome
obstacles.

Bull (1969, cited in Turner, 1977) using a projective technique, found the four
broad stages: First, "Anomy" or purely instinctive pre-moral behaviour; Second,
"Heteronomy" when the child acted in response to adult rewards or punishments;

Third, "Socionomy" during which the child responded more to social approval or
disapproval rather than rewards and punishments; and, Finally, "Autonomy" when the
rules were internalized and the child became "inner" rather than "other directed".
Eysenck (1960, 1975 cited in Turner, 1977) add that "values develop through
the usual process of learning and conditioning and that as some people are more easily
conditioned than others their behaviour will be more "moral", thus conscience is a
conditioned anxiety response to certain types of situations and actions".
Bandura (1969, cited in Turner, 1977) on the ideas of modeling and
reinforcement argued that there were two processes at work; one, the perceptual or
imaginal system by means of which the child who has first seen the model behave in a
certain way, is able to re-imagine the sequence when the model is not present, and a
cerebral system which uses language as a mediator of the model's behaviour.
Wilson (1974) said that the anxiety of shame is not generated unless the
positive norms and values associated with the ego-ideal have been transgressed or
insufficiently invoked in the control of behavior. When shame is avoided and
behavior is in accordance with internalized cultural rules we say that behavior is
"moral" and that the individual is acting according to "conscience".
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Levels of morality have usually been divided according to an "internalexternal" orientation, a pattern which we have also noted in traditional shame and
guilt studies. Conscience, for instance has been defined as progressing from the most
primitive stage- a collection of crude don'ts- to rule conformity, where authority
resides in others; to an organized body of internalized moral rules; to the highest
stage, consisting of internalized moral principles accessible to rational questioning
and testing. The higher stages of morality are presumed to imply reasoning and
interpretation of rules in conflict situation rather than just a knowledge of the rigid
belief in such rules.
Peck and Havighurst (cited in Wilson, 1974) speak of a moral and expedient
character types during infancy and early childhood, of conformist and irrationalconscientious types during later childhood, and finally of the development of a
rational-altruistic type during adolescence and into adulthood.
Moral Development is closely related to the development of self-management
in the sense of how persons manage their own behavior, associated with their personal
values, belief, and standard (Galloway, 1976).

Piaget's Explanation
Piaget conceptualized that two overarching moral stages could be used to
organize a theory of moral development In the first stage, that of "egocentrism," the
child considers his own point of view as the only possible one but conceives of his
parents as all-knowing, perfect, and sacred and of the rules emanating from these
authority figures as demanding unquestioning respect and obedience. The child is
unaware that others have a point of view, and rules are interpreted literal1y in terms of
oneself. (cited in Wilson, 1974)

25

Piaget found that children has perceived the moral development in different
levels. By the end of a period, children clearly include intention in their thinking. For
6 year olds, stealing is bad because they might get punished; for the 11 - or 12 years
old, stealing might be bad because it takes away from someone. Children move from
judging acts solely by the amount of punishment to judging acts based on intention
and motivation. (cited in Dacey & Travers, 1996).
Piaget examined the moral development of children and attempted to explain
it from his cognitive perspective. He observed children playing a game of marbles,
watching, talking with children and then applied this to his theory. He identified how
children actually conform to the rules as follow:
In the first stage, children simply played with the marbles, making no
attempt to conform to rules. Piaget (1932) referred to this as The Stage of
motor rules.

In the second stage, at about ages 3-6, children seemed to imitate the rule
' behavior of adults, but they still play by themselves and for themselves,
Piaget called this The Egocentric Stage.
Between ages 7-8, children attempted to play by the rules, even though
rules are only vaguely understood. This is Piaget's Stage of Incipient
Cooperation

Finally, between the ages of 11-12, which Piaget called The Stage of
Codification ofRules, children played strictly by the rules.

According to Piaget, after children reach the fourth stage, they realize that
rules emerge from the shared agreement of those who play the game and that rules
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can be changed by mutual agreement. Children gradually understand that intent
becomes an important part of right and wrong.
While observing, he asked them their ideas about fairness and justice, and he
devised a theory of moral development as follow:
Up to about 4 years, children are not concerned with morality, rules are
meaningless, so they are unaware of any rule violation.
At about 4 years, they begin to believe that rules are fixed and
unchangeable. Rules come from authority and are to be obeyed without
question. This phase of moral development is often called Heteronomous

morality.
From 7 to about 11 years of age, children begin to realize that individuals
formulate social rules, which can be changed. This phase is referred to as
autonomous morality.

Kohlberg's Theory
Kohlberg said it is the individual who determines right and wrong. The
individual interprets situations, derives psychological and moral meaning from social
events, and makes moral judgments (Rest, 1994). Jean Piaget made a brief foray into
morality research in the 1930s. Attention to moral thinking did not catch on in a big
way in this country until Kohlberg's work in the 1950s and 1960s (Rest, 1994). He
used Piaget's idea about Cognitive Development as a basis. Kohlberg's moral stage
emerges from a child's ideas of active thinking about moral issues and decision.
Kohlberg formulated a sophisticated scheme of extending from about 4 years of age
through adulthood. He discovered moral reasoning and the stage of moral
development, Kohlberg (1975) employed a modified clinical technique caHed the
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Moral Dilemma, in which a conflict leads subjects to justify the morality of their
choice.
Kohl berg's theory trace moral development through six stages by successive
transformations of cognitive structures (see table B)

TableB
Level of Morality

Stages of Moral Development

A. Preconventional Level

1. The punishment-

2. The instrumental relativist

The child responds to

obedience orientation. The

orientation. Right is what

cultural labels of good and

individual tries to avoid

satisfies one's own needs, or

bad, but looks mainly at the

punishment and defers to

sometimes others'. Human

physical effects of action

power in its own right.

relations, as in the

(pleasure or pain) or at the

marketplace, are strictly a

physical power of the rule

matter of reciprocity (You

givers.

scratch my back and I'll
scratch yours). This is
practical morality.
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Table B (continued)
B. Conventional Level

3. The interpersonal-

4. Authority and social order-

Meeting expectations of

concordance orientation.

maintaining orientation.

family, group, or nation is

Good behavior is what

Right behavior consists of

valuable, regardless of

pleases or helps others.

doing one's duty, respecting

immediate consequences.

Much conformity to

authority, and maintaining the

Loyalty to and support of the stereotypes of "appropriate" given social order for its own
social order are valued

behavior. Intentions are

beyond mere conformity.

important. One earns

sake.

approval by being "nice".

C. Post conventional,

5. The social-contract

6. The universal ethical

Autonomous, or Principled legalistic orientation.

principle orientation. Right is

level. Effort is made to

Utility of laws and

defined by conscience, in

define moral principles that

individual rights is critically accordance with self-chosen,

are valid apart from the

examined. Societally

logical, and comprehensive

authority of persons holding

accepted standards are

ethical principles. Right is

them or one's identification

important. Personal values

abstract and ethical (e.g., the

with these groups.

are relative. Procedural

Golden Rule), not concrete

rules for reaching

and moral (e.g., the Ten

consensus are emphasized.

commandments). There is

Hence laws may be

emphasis on reciprocity and

changed democratically.

equality of human rights.

Rational consideration of

There is respect for the

laws and rights can improve

dignity of the individual.

their usefulness.

Source : Gage, N.L. and Berliner, David C. "Educational Psychology" 1988. p.148
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Theoretical Description of Moral Stages (Kohlberg, 1981)
Level I : Preconventional Level
At this level, the child is responsive to cultural rules and labels of good and
bad, right or wrong, but interprets these labels in terms of either the physical or the
hedonistic consequences of action (punishment, reward, exchange of favors) or in
terms of the physical power of those who enunciate the rules and labels. This level is
divided into the following two stages:

Stage 1. The Punishment and Obedience
The physical consequences of action determine its goodness or badness
regardless of the human meaning or value of these consequences. Avoidance of
punishment and unquestioning deference to power are valued in their own right.
Content
Right is literal obedience to rules and authority, avoiding punishment, and not
doing physical harm.
1. What is right is to avoid breaking rules, to obey for obedience' sake, and to
avoid doing physical damage to people and property.
2. The reasons for doing right are avoidance of punishment and the superior
power of authorities.
Social Perspective
This stage takes an egocentric point of view. A person at this stage doesn't
consider the interests of others or recognize they differ from actor's, and doesn't
relate two points of view. Actions are judged in terms of physical consequences rather
than in terms of psychological interests of others. Authority's perspective is confused
with one's own.
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Stage 2. The stage ofIndividual, Instrumental Purpose and Exchange
Right action consists of that which instrumentally satisfies one's needs and
occasionally the needs of others. Human relations are viewed in term like those of the
marketplace. Elements of fairness, reciprocity, and equal sharing are present, but they
are always interpreted in a physical, pragmatic way. Reciprocity is a matter of "You
scratch my back and I'll scratch yours."
Content
Right is serving one's own or other's needs and making fair deals in terms of
concrete exchange.

1. What is right is following rules when it is to someone's immediate interest.
Right is acting to meet one's own interests and needs and letting others do
the same. Right is also what is fair; that is, what is an equal exchange, a
deal, an agreement.
2. The reason for doing right is to serve one's own needs or interests in a
world where one must recognize that other people have their interests, too.
Social Perspective
This stage takes a concrete individualistic perspective. A person at this stage
separates own interests and points of view from those of authorities and others. He or
she is aware everybody has individual interests to pursue and these conflict, so that
right is relative (in the concrete individualistic sense). The person integrates or relates
conflicting individual interests to one another through instrumental exchange of
services, through instrumental need for the other and the other's goodwill, or through
fairness giving each person the same amount.
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Level Il Conventional Level
At this level, maintaining the expectations of the individual's family, group, or
nation is perceived as valuable in its own right, regardless of immediate and obvious
consequences. The attitude is not only one of conformity to personal expectations and
social order, but of loyalty to it, of actively maintaining, supporting, and justifying the
order and of identifying with the people or group involved in it. At this level, there are
the following two stages:

Stage 3. The stage of Mutual Interpersonal Expectations, Relationships, and
Conformity
Good behavior is that which pleases or helps others and is approved by them.
There is much conformity to stereotypical images of what is majority or "natural"
behavior. Behavior is frequently judged by intention-the judgment "he means well"
becomes important for the first time. One earns approval by being "nice".
Content
The right behavior is playing a good (nice) role, being concerned about the
other people and their feelings, keeping loyalty and trust with partners, and being
motivated to follow rules and expectations.
1. What is right is living up to what is expected by people close to one or
what people generally expect of people in one's role as son, sister, friend,
and so on. "Being god" is important and means having good motives,
showing concern about others, it also means keeping mutual relationships,
maintaining trust, loyalty, respect, and gratitude.
2. Reasons for doing right are needing to be good in one's own eyes and
those of others, caring for others, and because if one puts oneself in the
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other person's place one would want good behavior from the self (Golden
Rule).
Social Perspective
This stage takes the perspective of the individual in relationship to other
individuals. A person at this stage is aware of shared feeling, agreements, and
expectations, which take primacy over individual interests; the person relates points of
view through the "concrete Golden Rule," putting oneself in the other person's shoes.
He or she does not consider generalized "system" perspective.

Stage 4. The Stage ofSocial System and Conscience Maintenance
There is an orientation toward authority, fixed rules, and the maintenance of
the social order. Right behavior consists of doing one's duty, showing respect for
authority, and maintaining the given social order for its own sake.
Content
The right behavior is doing one's duty in society, upholding the social order,
and maintaining the welfare of society or the group.
1. What is right is fulfilling the actual duties to which one has agreed. Laws
are to be upheld except in extreme cases where they conflict with other fixed social
duties and rights. Right is also contributing to society, the group, or institution.
2. The reasons for doing right are to keep the institution going as a whole,
self-respect or conscience as meeting one's defined obligations, or the consequence.
Social Perspective
This stage differentiates societal point of view from interpersonal agreement
or motives. A person at this stage takes the viewpoint of the system, which defines
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roles and rules. He or she considers individual relations in terms of place in the
system.

Level B/C. Transitional Level
This level is postconventional but not yet principled.
Content of Transition
At Stage 4Yz, Choice is personal and subjective. It is based on emotions;
conscience is seen as arbitrary and relative, as are ideas such as "duty" and ''morally
right."
Transitional Social Perspective
At this stage, the perspective is that of an individual standing outside of his
own society and considering himself as an individual making decisions without a
generalized commitment or contract with society. One can pick and choose
obligations, which are defined by particular societies, but one has no principles for
such choice.

Level C. Postconventional and Principled Level
Moral decisions are generated from rights, values, or principles that are (or
could be) agreeable to all individuals composing or creating a society designed to
have fair and beneficial practices. At this level, there is a clear effort to define moral
values and principles that have validity and application apart from the authority of the
groups or people holding these principles and apart from the individual's own
identification with these groups.
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Stage 5. The Stage ofprior Rights and Social Contract or Utility
Right action tends to be defined in terms of general individual rights and in
terms of standards that have been critically examined and agreed on by the whole
society. There is a clear awareness of the relativism of personal values and opinions
and a corresponding emphasis on procedural rules for reaching consensus. Aside from
what is constitutionally and democratically agreed on, the right is a matter of personal
"values" and "opinion" The result is an emphasis on the "legal point of view'', but
with an emphasis on the possibility of changing law in terms of rational
considerations of social utility (rather than freezing it in Stage 4 "law and order").
Outside the legal realm, free agreement and contract are the binding elements of
obligation. This is the "official" morality of the American government and
Constitution.
Content
The right behavior is upholding the basic rights, values, and legal contracts of
a society, even when they conflict with the concrete rules and laws of the group.
I. What is right is being aware of the fact that people hold a variety of values
and opinions that most values and rules are relative to one's group. These
"relative" rules should usually be upheld, however, in the interest of
impartiality and because they are the social contract. Some non-relative
values and rights such as life, and liberty, however, must be upheld in any
society and regardless of majority opinion.
2. Reasons for doing right are, in general, feeling obligated to obey the law
because one has made a social contract to make and abide by laws for the
good of all and to protect their own rights and the rights of others. Family,
friendship, trusts, and work obligations are also commitments or contracts
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freely entered into and entail respect for the rights of others. One is
concerned that laws and duties be based on rational calculations of overall
utility: "the greatest good for the greatest number."
Social Perspective
This stage takes a prior- to- society perspective- that of a rational individual
aware of values and rights prior to social attachments and contracts. The person
integrates perspectives by fonnal mechanisms of agreement, contract, objective
impartiality, and due process. He or she considers the moral point of view and the
legal point of view, recognizes they conflict, and finds it difficult to integrate them.

Stage 6. The Stage of Universal Ethical Principles
Right is defined by the decision of conscience in accord with self-chosen
ethical principles appealing to logical comprehensiveness, universality, and
consistency. These principles are abstract and ethical (The Golden Rule, the
categorical imperative); At heart, these are universal principles of justice, of the
reciprocity and equality of human rights, and of respect for the dignity of human
beings as individual.
Content
This stage assumes guidance by universal ethical principles that all humanity
should follow.
1. Regarding what is right; Stage 6 is guided by universal ethical principles.
Particular laws or social agreements are usually valid because they rest on such
principles. When laws violate these principles, one acts in accordance with the
principle. Principles are universal principles of justice: the equality of human rights
and respect for the dignity of human beings as individuals. These are not merely
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values that are recognized, but are also principles used to generate particular
decisions.
2. The reason for doing right is that, as a rational person, one has seen the
validity of principles and has become committed to them.
Social Perspective
This stage takes the perspective of a moral point of view from which social
arrangements derive or on which they are grounded. The perspective is that of any
rational individual recognizing the nature of morality or the basic moral premise of
respect for other persons as ends not means.
One way of understanding the three levels is to think of them as three different
types of relationships between the self and society's rules and expectations. From this
point of view, Level I is a Preconventional person, for whom rules and social
expectations are some thing external to the self, Level II is a Conventional person, in
whom the self is identified with or has internalized the rules and expectations of
others, especially those of authorities; and Level III is a Postconventional person, who
had differentiated his or her self from the rules and expectations of others and defines
his or her values in terms of self-chosen principles (Kohlberg, 1984).
Kohlberg argued that individuals could only progress through these stages on
stage ata time. That is, they could not ')ump" stages. They could not. For example,
move from an orientation of selfishness to the law and order stage without passing
through the good boy/girl stage. They could only come to a comprehension of a moral
rationale one stage about their own (Barger, 1998).
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Cross-cultural evidence

Kohlberg reviewed that the same stages should also occur universally,
appearing in all cultures because all cultures provide the conditions that necessitate
moral integration, namely, social interaction, role-taking, and social conflict.
Accordingly, Sanrey (1985) has reviewed cross-cultural studies addressed to
the issue of moral reasoning and its development, These studies have been conducted
in a wide range of societies including India, Israel, Turkey, Iran, Taiwan, Zambia,
Guatemala, and New Zealand. They have involved Western European population,
Non-European cultures influenced by the West, and tribal folk populations e.g.,
Kalskagamuit Eskimos, rural Kenyan Kipsigis. In all Sanrey found 45 studies- 38 of
them cross-sectional and seven longitudinal. The longitudinal studies are particularly
important because they alone are able to demonstrate the orderliness of. stage
development within a given individual. Sanrey found the Koglberg's assumptions
were generally supported. Stages occurred in invariant order, with skipping of stages
and regression from a higher to a lower stage rarely observed. One disturbing aspect
of the data was the relative absence of postconventional thinking in many groups
(cited in Grusec and Lytton, 1988).

Moral Tree Theory for Thai People

The Moral Tree Theory clarifies the cause of thinking or the mind of good
behavior. The theory created from Thai research with Thai population with those aged
6-60 years old with more than one thousand samples.
The theory metaphor with the composition of the tree, which separate into 3
parts; the flowers and fruits, body, and root. The details are as follow:
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Part I Flowers and Fruits

It means the good behavior, diligent or

the kind of good behavior of a good citizen which benefits the development of the
country.
Part II Body ofthe Tree

good

behavior originated from

the

psychological character which is the part of body of the tree consisting of 5
psychological characters 1. Moral reasoning 2. Expectation of the future and control
of self 3. Belief in self-power 4. Motivation 5. Attitude, Morality, and Value (which
concerns with behaviors and situations). The explanation of behavior has to include
all 5 psychological characters together.
Part III Root ofthe Tree

It is composed of 3 psychological

characters: 1) Conscientiousness 2) Experience in society 3) Psychological health.
The individual has to have the 3 basic characters in equal or suitable to their age, the
psychological character will develop automatically, whether individuals have all 3
basic psychological characters and stay in good environment e.g. family, school, and
society (Puntumnawin, 1995).
Suvanathat and Puntumnawin (1978) said that the rapidity of the moral
development depends on the society and culture of that person, moreover the society
and culture still may balk the stage of moral development be together. When people
cannot. reach the stage higher than stage 2 or 3 because the constraints of society
didn't allow the opportunity to have freedom thinking, reasonable thinking, and self
respect. People who reach the Postconventional Level: stage 6 cannot guarantee that
they wil1 have appropriate thinking. They may behave in a lower level of moral
reasoning because of their emotions or conflicts. However, she insisted that
individuals who cannot reach the stage 5 or 6 will not use moral reasoning at the same
stage as Kohlberg said in his theory.
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Age I Education Trends

Kohlberg (1969) stated that there was a distinct progression from one stage of
morality to another as age increases, and at each age, children display a mixture of
various levels of moral development.
Piaget (cited in Floyd, 1979) believes that "moral realism" is characteristic of
childhood up to the age of about nine years. The aspect of moral realism, which has
attracted most attention, is the notion of "objective responsibility" versus "subjective
responsibility" or intention. If an offence is judged in terms of "objective
responsibility", the seriousness of the offence is estimated in terms of the seriousness
of the consequences rather than in terms of the intentions of the actor.
Graham (1972) refers to Piaget's theory that, with increasing age and social
interaction with peers, the basis of judgment shifts from a consideration of
"consequences" to a consideration of "intentions" has received a good deal of support.
Kugelmass and Breznits (1968, cited in Floyd, 1979) suggest that intentionally
increases slowly from the age of eleven years to the age of fourteen years, quite
quickly from fourteen to seventeen years and then again less rapidly.
McDonald (1963, cited in Turner, 1977) found no correlation between the age
of the child and the nature of his response and suggested that there was an intimate
relationship between child-rearing techniques and the content of moral judgements.
He was concerned with the type of reason given by the child for the moral judgements
made and to explore this he told 780 children, between the ages of eight and fifteen,
pairs of stories involving theft by a child. In one story of each pair the theft was from
an individual and in the second from a public body. The child who had heard the story
was then asked which thief "did the worst thing". The majority of the children saw

40
both actions as equally bad because they were both stealing. McDonald said that this
suggests that the children were taught in an undifferentiated and categorical way.
Johnson (1962) found that moral development is related not only to age but
also to sex, IQ, parents' occupations, and parental attitudes toward child rearing.
Holstein (1969) found that certain patterns in family communication, such as warmth
and encouragement, can facilitate moral development. Another study of Rebelsky,
Allinsmith, and Grinder (1963) indicated that there are sex differences in the
development of morality; girls are more likely than boys to confess after misbehaving
and tend to resist temptation moft!. (cited in Gibson, 1976)
Rest (1994) suggested that one of the first kinds of studies done with any
developmental measure is to look for differences in groups of subjects at different
age/educational levels. A measure claiming to be developmental implies that people
change, and that they change in ways predicted by the theory - The higher the age, the
higher the stage.

A 10-year longitudinal study of the DIT was reported in Rest

( 1986). There were the usual findings of gains in moral judgment with age, but it was
also found that education is a far more powerful predictor of moral judgment
development than merely chronological age. The general trend is that as long as
subjects continue in formal education, their DIT scores tend to gain. Consequently,
therefore if you wanted to predict the DIT scores of adults, you would do best by
knowing their education level, not age or gender. Nevertheless, the overall trend of
change in the direction defined by the theory as upward is quite clear. While there are
a few people who deny that moral judgment develops at all, e.g. Beck 1985; Emler,
Renwick, and Malone, 1983.
Research on the Defining Issues Test was initiated in the early 1970s, and
Development in Judging Moral Issues (Rest 1979a, 1988) was largely devoted to
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measurement issues. The major question in the 1970s was whether a stage approach to
moral judgment could produce acceptable assessment instruments (Rest, 1988). The
ultimate aim is to understand and predict actual moral behavior and decision making.

The role of experience
In Kohlberg's system environment plays a role in moral development,
accounting for some variability by providing differential opportunities for role-taking.
These role-taking opportunities arise through social relationships with parents and
peers as well as though participation in the political, economic, and legal institutions
of society. In cultures in which there is less complexity in social roles and interactions
one would not expect higher stages of moral reasoning to be reached. In keeping with
this position Nisan and Kohlberg (1982) report that development was slower in
Turkey in a traditional village than in a modern city where opportunities for roletaking were presumably greater (cited in Grusec and Lytton, 1988).

Religion and Moral Judgement
Dr. Irene Getz (1984, cited in Rest et al., 1986) points out that psychologists
have collected various kinds of information in order to study and index religion. She
identifies seven ways that researchers have measured or assessed religion as
psychological variables:
1.

Affiliation or membership in congregations or religious groups.

2.

Religious behavior such as attending worship services, reading religious
literature, praying, and contributing money or resources.

3.

Religious knowledge: ability to recall information on religious topics.
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4.

Religious ideology (belief): for example, the belief that all are sinners;
belief in the truth of the Bible, Life after death, and so forth. Often
religious ideology is characterized on a conservative-liberal dimension.

5.

Religious experiences such as conversion, visions, near-death experiences,
and the like.

6.

Intrinsic-extrinsic motivation, which tries to identify people whose motives
for religious participation are status and self-justification (extrinsic), or a
source of value and direction (intrinsic).

7.

Religious

education:

attendance

at

church-affiliated

educational

institutions.

One of the most straightforward procedures for assessing whether religion
influences moral judgements is to focus on religious affiliation. However, many of the
other religious variables such as degree of commitment and involvement, and
religious knowledge, among others are confounded in contrasts based on simple
affiliation. Thus it is not surprising that studies of this type often produce quite
meager results (Rest et al, 1986).
The most striking finding from the literature relating religious measures to
moral judgment development is the consistent relationship between the Defining
Issues Test (DIT) P scores and religious beliefs. Those who are described as religious
conservatives tend to have lower P scores than their liberal peers. The relationship
between other dimensions and moral judgement is less striking. Affiliation has little
relation to moral judgement; religious education shows an unclear, mixed
relationship; and religious knowledge tends to correlate significantly with moral
reasoning, but both may be related in part to cognitive ability. While the conclusion is
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still tentative, intrinsic motivation appears to serve as a moderator variable
intensifying the relationship between moral judgments and religious beliefs (Rest et
al., 1986).

Moral Development and Teachers

Fontana and Noel (1973) (cited in Floyd, 1979) found that teachers tended
more frequently to use reasoning at stages 5 and 6. These results, although none of
them is spectacular, lend some support to Kohlberg's position.
In terms of the Defining Issues test (DIT), Diessner (1991, cited in Rest, 1994)
concluded that most preservice and inservice teachers had P scores in the 40s, and that
30% to 50 % of the time, teachers were at the principled level. This result implies that
most teachers could recognize, but could not produce, postconventional thinking. In
other words, their moral thinking is subject to change depending upon school leaders
or the atmosphere of the schools in which they serve.

Critiques in Moral Development

Wilson (1974) comment that there is a certain lack of clarity in differentiating
the various types and in some cases an arbitrary conceptualization at a given level. It
is also difficult to accept completely Kohlberg's assertions that the higher levels
replace or inhibit lower levels rather that being additions to them, and that the
attainment to each new level involves a reorganization of thought processes. This is,
in our opinion, an overly internalized notion of development. We may also seriously
question whether self-condemnation as a motivational aspect is operative solely at the
type 6 level as is asserted. While it may be predominant in type 6 it is certainly a
major factor even in type 4.
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Gilligan (1982) (cited in Gage, Berliner, and David 1988) made the point that
women care more about social relationships and responsibility for care giving than do
men, who come to adopt a more abstract view of rights and obligations under the law.
Women do think differently about moral dilemmas, adopting a more personal view,
more in tune with maintaining social relationships. Nevertheless, even with a test
constructed with a decided male bias, when male-female comparisons are made so
that educational levels are held constant, females actually score higher than males
(Rest et al.1985 cited in Gage et al., 1988). Apparently women not only think
differently about moral issues, they usually think at a slightly higher level if they have
had the same educational opportunities as men.
Gilligan argues that women's statements exhibit a desire not to hurt others, the
belief that morality calls for resolution of conflicts, and the judgment of themselves in
relation to their ability to care for others. With the women's rights movement and the
problem of abortion that puts into focus women's needs. (cited in DeMarco, 1996)
The finding of Kohlberg stated that the conventional level (Stage 3, and 4) is
the level of most adolescents and adults in our society and in other societies. The
postconventional level is reached by a minority of adults and is usually reached only
after the age of 20.
Kohlberg's (1971) research suggests that progression through these stages is
sequential and universal. That is, all children in all cultures progress through the
stages in the same sequence. This does not mean, however, that all individuals
eventually reach Stage 6 (self-determined principles) and operate only on that level.
In fact, even after people are capable of making Stage 5 or 6 moral judgments, their
actual behavior may often be more illustrative of Level I of IL Furthermore, other
researchers have found that very few individuals ever reach Level III. Turie] (1974)
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found that few of his subjects reached the fifth stage until late adolescence. Kohlberg
reports that only about 10 percent of his adults (24 years old) were at Stage 6; another
24 percent were at Stage5; and the remainder operated at lower levels. (cited in Le
Francois, 1979)
Mischel and Mischel (1976) and Bandura (1977) argued that Kohlberg's
theory cannot explain the moral behavior because they found that ruthless people used
the highest level of moral reasoning for their decisions of conduct or behavior (cited
in Chaiyaporn, 1988).

The Relevance of Life Value and Moral Development
Rokeach (1973) mentions that when we say that a person has value, we may
have in mind either his belief concerning desirable "modes of conduct" or desirable
"end~states

of existence, which we refer as "Instrumental Values" and "Terminal

Values" respectively. There are many psychologists who concentrated their attentions
more or less exclusively on one or the other kind of value. However, Kohlberg
(1963), Piaget (1965) have for the most part concerned themselves with certain values
representing idealized "modes of conduct" which refer to Instrumental Values, and
two kinds of Instrumental Values are Moral Values and Competence Values as
mentioned earlier. The concept of moral values is considerably narrower than the
general concept of values. For one thing, moral values refer mainly to modes of
behavior. And Moral Values refer only to certain kinds of Instrumental Values, to
those that have an interpersonal focus which, when violated, arouse pangs of
conscience or feelings of guilt for wrongdoing. Thus, behaving honestly and
responsibly leads one to feel that he is behaving morally, whereas behaving logically,
intelligently or imaginatively leads one to feel that he is behaving competently.
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The notion of moral orientation that we imply has no relationship to any one
institutionalized ideological definition, but is simply the sets of norms and values
which are learned during socialization and have positive value in a given cultural
context. (Wilson, 1974)

Catholic School

We can identify Catholic schools in many ways which make them different
from other private schools. Catholic schools have its own standard in recruiting the
right people to work with them, considered from education, discipline, good
reference, and teaching ability. Most of the Catholic schools' teachers work for long
periods of time which shows that the job itself is stable and include good pay (salary).
Moreover, it is a good reference for applying to the new job in other schools. Since
there are many Catholic Schools in Thailand, it obviously shows that they manage
well and could be a reliable school for students to come and study. Many parents send
their Children to Catholic schools.

The Defining Issue Test (DIT)

Some years after Kohlberg had described stage characteristics (derived from
interview data). The DIT was devised at the University of Minnesota (Rest, 1979,
1994). Instead of analyzing individual interview responses by a trained rater, the
Moral Judgment Interview (MTI) procedure was done by researcher. The DIT is a
multiple choice test that can be group-administered and computer-scored. In the DIT,
a subject is first presented with a moral dilemma (some of the same moral dilemmas
in the MTI are used in the DIT, such as the Heinz dilemma). However, the subject's
task is not to produce reasons for a particular line of action (e.g., to argue why Heinz
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should steal or not steal the drug). The task is to evaluate (among 12 items given to
the subject) those items that raise the most important considerations for deciding the
case. The subject is asked to rate the relative importance of each item on a 5 point
scale (from great importance to no importance), and then to rank which of the 12
items is the most important, the second most important and so on. The assumption is
that people define the most important issue of a dilemma in different ways, and that
the selection of items indicates a person's developmental level (Rest, 1994).

Moral Development Research
Corson (1999) explored the connection between the level of moral reasoning
in rehabilitation. Professionals and their supervisors' judgment of them is more or less
successful in providing services. Professionals from three work settings (private forprofit, private not-for-profit, and public) in two states (California and Texas) were
categorized by supervisors into two research groups. Moral reasoning was assessed by
the Defining Issues Test. A demographic questionnaire provided information on
factors such as age, sex, exposure to previous ethics training, years in the field of
vocational rehabilitation, and identification of the professional as an individual in
rehabilitation.
Relevant data was obtained from 61 supervisors and 122 rehabilitation
professionals. The research sample provided 20 matched pairs (one more successful
and one less successful) from both the private for-profit and private not-for-profit
settings and 21 matched pairs from the public work setting. This sample included 73
females and 49 males.
Analysis found that rehabilitation professionals identified as being more
successful had significantly higher moral reasoning scored on the DIT than peers
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identified as less successful. This finding was not affected by sex, work setting, years
in the field of vocational rehabilitation, exposure to training in ethics. The factor of
age was identified as strong significant interaction with the level of assessed moral
reasoning. A positive correlation was identified between age and supervisors'
selection of more successful professionals.
Hay (1983, cite in Rest et al., 1986) identified three groups within a sample of
conscientious objectors, ages 15-35, one-third of whom were females. The first group
(n=81) based their attitude toward military service on a personal moral code, which
they considered valid apart from any belief in God or religion. A second group (n=40)
stated their primary basis for objection as a belief in a Supreme Being and in religious
teachings. The final group (n-28) based their position on a rejection of the
government's right to require military service and other political arguments. The first
group had significantly higher P scores than did the second group at both the college
and graduate school levels, but not at the high school level. He also noted that
religious affiliation was not meaningfully related to moral judgement scores.
Schomberg (1978, cited in Rest et al., 1986), in a study found religious
activities (e.g., attending worship services, contributing money to religious groups,
reading the Bible and other religious material) unrelated to DIT scores in a sample of
289 university freshmen.

Moral Development Research in Thailand
Manachitt (2001) studied "The moral development and self-esteem of selected
private and public senior high school students in metropolitan Bangkok". The
respondents were 308 selected senior high school students who were classified into 2
groups: 155 selected private senior high school students and 153 selected public
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senior high school students. The 3 instruments utilized were 1) Personal Data
Questionnaire, 2) The Moral Development Questionnaire, and 3) The Self-esteem
Inventory (SEI).
The result showed that there was a significant relationship between moral
development and self-esteem, there was a significant difference between selected
private and public senior high school student in terms of moral development, there
was no significant difference between selected private and public senior high school
students in terms of self esteem, there was no significant different between the
demographic variables (gender, age, family income, and education level of selected
private and public senior high school students in terms of both of self-esteem and
moral development.
Jampeerat (1990) studied the relationship between moral reasoning and moral
behavior of the nursing students in Bangkok. The 586 nursing students were selected
from 7 Hospitals in Bangkok. The Defining Issues Test (DIT) and Moral of Nurse's
Behavior questionnaire were used as the measurement. The result showed that the
majority of nursing students had Stage A of Moral Development, the majority of
respondent had a suitable score in the Moral of Nurse's Behavior 48.90, and the
findings had no relationship between DIT and The Moral of Nurse's Behavior
questionnaire.
Yamnill (1987) studied the relationship of Moral Reasoning Ability to Age
and Education of Thai Individuals by using the DIT. The respondent consisted of 437
students and non students in Bangkok, whose ages ranged from 10-50 years. All of
these respondents have completed Prathomsuksa 6 and Mathayomsuksa 6 within 1
year or would complete at the end of the year, some of them have finished
prathomsuksa 6 and Mathayomsuksa 6 more than 4 years under formal education or
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non-fonnal education. There was a significant difference between Moral Reasoning
and education level. However it still showed that respondents who had long post
period of education can raise the stage of Moral Reasoning to 5-6 which is the
principle level. For the older respondents (more than 24 years old), it was not evident
that individuals with different levels of education would differ on Moral Reasoning
Ability.
Koomsup ( 1979) studied "Moral Development of Secondary Students in The
Northern Region". There were 2 instruments: The Defining Issues Test and the biosocial factors composed of gender, educational Level and socio-economic status:
father's education, father's occupation, and parents' income. The subjects were 430
students in Matayomsuksa 2 and 5 from 12 secondary schools in Northern Region.
The findings showed that there was significant difference between Ninth grades and
Twelfth grades in tenns of Moral Development, there was no significant difference
between gender, and socio economic status in tenns of Moral Development. The
interaction between education level and socio-economic status was significant at the
.05 level.
Pungwiwatnigul (1997) studied "The Intellectual and Moral Reasoning Ability
of Members of Thai Parliament" The samples were 66 members of parliament who
were elected in the general election on November 19, 1996, comprised of 56 males,
and 10 females. The instruments used for collecting data were the intellectual and
moral reasoning ability test (DIT). The finding showed that most of the members of
parliament had the middle level of intellectual ability. Most of the members of
parliament had the moral reasoning ability at stage A and 4. There was no significant
difference between moral reasoning ability (DIT) and bio-social variables: gender,
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age, level of education, and background of occupation. There was no relationship
between the intellectual and moral reasoning ability of the members of parliament.
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CHAPTER ID

METHODOLOGY

This research study is a descriptive study of The Life Value and Moral
Development of Selected Catholic Schools in Bangkok Archdiocese, the ranking for
the Level of importance of Life Values, and the significant difference in relation to 6
bio-social variables: age, gender, marital status, education level, years of experience,
and religion. The questionnaires used to achieve the required information for the
study were made up of 3 parts:
I

Personal Data Questionnaire

II

The Life Values Questionnaire (developed by Milton Rokeach)

III

The Moral Development using The Defining Issues Test (developed by

James R. Rest)
The information in this chapter will be presented in five sections
1.

The population and sample

2.

The instrument of the study

3.

Procedure of the study

4.

Data analysis methods
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Populations
The population of the study consists of 3,176 teachers in 38 Catholic Schools
in Bangkok Archdiocese administered by priests or nuns of the Archdiocese. The list
of 38 Catholic Schools is shown in table C

Table C Number of teachers under the Archdiocesan Catholic Schools
Schools

Number of teachers

1. Kulab Wittaya School

73

2. Kulab Wattana School

59

3. Assumption Suksa School

117

4. Premrudee Suksa School

92

5. Saint Louis Suksa School

84

6. Raphael School

78

7. Saint Michael School

71

8. Samakki Songkraoh School

26

9. Our Lady of Fatima School

111

10. Conception School

13

11. John Of Arch School

106

12. Kindergarten John Of Arch School

13

13. Vocational John of Arch School

48

14. Phra Manda Nijanukraoh School

232

15. Saint Tacruis Suksa School

89

16. Prachanart School

51

17. Saint Mary of Lourdes School (Bangkok)

58

18. Treemitr Wittaya School

136

19. Phra Mae Sakol Songkraoh School

95

20. Phra Visuttiwong School

41

21. Saint Teresa School

84

22. Marialai School

115
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Table A (continued)
Number of teachers

Schools
23. Saint Anthonio School

38

24. Darasamutr School

45

25. Manda Narumon School

129

26. Malasawan Wittaya School

83

27. Saint Joseph Umppatham Nongree School

18

28. Saint Peter School

123

29. Saint Joseph Umppatham School (Samphran)

275

30. BoscoPitak School

113

31. Annalai School

52

32. Rat Bamroong Silp School

84

33. Saint Teresa Sangtong School

38

34. Saint John Baptist School

73

35. Saint Joseph Umppatham School (Ayudhya)

89

36. Trairat Wittaya School

71

37. Saint Joseph Umppatham School (SuphanBuri)

84

38. Saint Joseph Umppatham School (Uthong)

34
Total

3,176

The sample size for specified confidence limits and precision (e) when
sampling attributes in percent (Yamane, 1964). The formula for sample size when
population proportion is 7t is:

no

=

Z 2 7t CI-7t) N
2

Z 7t (1-7t) +Ne

2

e

= Error of sampling

N

= Population size

z

=2

7t

= (0.5t

n

=355

.3L
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Sample

The Catholic Schools were selected according to probability sampling. The
respondents were the teachers in 8 selected schools which identified the level of their
teaching (primary, secondary, or kindergarten), the distribution is shown in Table D

TableD

Distribution of Questionnaires

Names of School

No.of

Questionnaires

No. of qualified

teachers

distributed

questionnaires

1. Malasawan Pittaya

83

40

28

2. Saint Theresa

84

40

35

3. Saint Mary of Lourdes

58
30

26

80

56

4. Phra Manda Nijanukraoh

232

5. Boscopitak

113

6. Annalai

52

60

47

7. Saint Peter

123

30

22

8. Saint Joseph Uppatham

275

70

58

100

85

450

357

100 %

79.33%

Total

1,020

The Yamane statistical table required 355 respondents, however the researcher
decided to use 450 questionnaires. These were distributed to 8 schools. The
questionnaires completed were only 357, however, referring to the consistency
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checking of the DIT Manual, 37 errors in the questionnaires were found, 320
completed questionnaires were used for this study.

Consistency Check for DIT Manual
The checking in the reliability of the data is done by observing the consistency
between a subject's ratings and rankings. If a subject ranks an item 1st, then his ratings
for that item should have no other item higher (although other items may tie in rating).
Similarly, if a subject ranks an item 2nd, then his rating for that item should have no
other items higher except the item ranked 1st. If there were items not chosen as 1st or
2nd choices which are rated higher than the ratings of the items chosen as 1st or 2nd,

then there is an inconsistency between the subject's rankings and ratings due to
careless responding, random checking, misunderstanding of instructions, changing
one's mind about an item, and others. In short, inconsistency raises questions about
the reliability of the subject's entire protocol, although a little inconsistency might be
tolerated. As a rule of thumb, inconsistencies in a subject's first and second ranks are
observed them the subject's whole protocol if there are inconsistencies on more than 2
stories, if the number of inconsistencies on any story exceeds 8 instances. Also, if a
subject shows little discrimination in his ratings (for instance, rates every item as
"some importance") there is the suspicion that he may not be thinking the test
seriously. As a rule of thumb, a protocol is discarded if two stories have more than 9
items rated the same.
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Instruments of the Study
Close-ended information questionnaires and force-choice scale were used in
this study, which were divided into 3 parts.

I

Personal Data
This part was developed by the researcher to collect demographic data on the

students participating in the study. Respondents were requested to provide
demographic information with reference to gender: male, female; age: lower than 21
years, 21 - 30 years, 31 - 40 years, 41 - 50 years, over 51 years; marital status: single,
married, divorced, and widowed; education: lower than bachelor's degree, bachelor's
degree, higher than bachelor's degree; years of experience : lower than 5 years, 5 10 years, 11 - 15 years, 16 - 20 years, more than 21 years; religion : Buddhist,
Catholic, Muslim, Others.

n

The Life Values Questionnaire
The questionnaire originally from the Rokeach' s theory and adopted by the

researcher using the guidelines of Sutaree Komin, Ph.D. (Psychology) and Snit
Smuckam Ph.D. (Anthropology) There are 2 parts: Instrumental Values and Terminal
Values, each consisting of 18 items. The subjects were asked to mark X in the box to
rank the level of importance for the respondents. The scales were classified as follow:
Most important

5

Very important

4

Somehow important

=

Less important
Not important at all

3
2

=

1

58

Scoring Criterion
The respondents were asked to rate each item according to the score of
importance they gave to their Life Values. According to Best (1981) the ratings are
quantified as follows:

1.00 - 1.49

The lowest on the Life Values

1.50 - 2.49

Quite low on the Life Values

2.50-3.49

Moderate on the Life Values

3.50-4.49

Quite high on the Life Values

4.50- 5.00

The Highest on the Life Values

III

Moral Development {The Defining Issues Test)
The Defining Issues Test or DIT, which was used in this research was created

by James R. Rest., it was first published in 1971-1972 to use in longitudinal studies
and cross-sectional studies. The DIT was devised at the University of Minnesota
(Rest, 1994). Instead of analyzing individual interview responses by a trained rater,
the Moral Judgment Interview (Mil) procedure, the DIT is a multiple choice test that
can be group-administered and computer-scored (Rest, 1994).

This test was

developed from Piaget's and Kohlberg's theory. The DIT consists of 6 stories of
Moral Dilemma from Kohlberg. Each story has 12 questions for respondents to assess
the important 5 levels about the decision of the actor which could be Great, Much,
Some, Little, or No. After the assessment, the respondent has to choose 4 items from
12 items to identify the level of importance again by focusing into 4 levels as: Most
important, Second most important, Third most important, and Fourth most important.
Each message represents the stage of moral judgment of the respondent./
I
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Interpretation ofD.I.T. Stage Score
The P score (sum of weighted ranks given to stage 5 and 6 items) has so far
been the most useful and reliable index from the D.I.T. The P score is a number that
ranges from 0 to 95. A high number indicates high moral judgment development
(Rest, 1994).
This score is interpreted as the relative importance a subject gives to
principled moral considerations in making a decision about moral dilemmas.
Other stage scores are computed in similar fashion to the P score and so we
have a Stage 2 score: the relative importance subjects give to stage 2 considerations in
making a moral decision, and so on with stages 3 and 4. The subdivisions into 5A,
5B, and 6 correspond to the discussions of "the morality of social contract, "the
morality of intuitive humanism " and the morality of principles of ideal social
cooperation," respectively, in "Major concepts in Moral Judgment development".
The "A" items are intended to typify an "anti-establishment orientation, a
point of view which condemns tradition and the existing social order for its
arbitrariness on its corruption by the rich for the exploitation of the poor. Since
Kohlberg and Kramer's study (1960) which reported the "regression" of some college
sophomores to stage 2, there has been much interest in the anti-establishment
orientation as possibly a transition phase between conventional morality and
principled morality- in effect, a stage 4-1/2. Item of this orientation were included in
the D.l.T. to enable further preliminary study. Some preliminary evidence from D.I.T.
research supports the notion of A as a stage 4-1/2, since the average age of high A
subjects is between the average age of stage 4 and stage 5 subjects, and since the
average comprehension score of high A subjects is also between that of stage 4 and 5
subjects.
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The "M" score is representative of petty sounding but meaningless item.
Hence this score does not represent any stage of thinking but rather a subject's
tendency to endorse statements for their pretentiousness rather than meaning.
Therefore a high score on this scale serve as a caution about taking the subject's data
too seriously. It was originally thought that the M score could be used as an indication
that a subject was faking high., but since Mc George (1973)found that subjects who
were asked to fake high significantly increased on the M score. it showed that a
validity scale is problematic.
The consistency check 1s an indicator of the usability of a subject's
questionnaire. If there is too much inconsistency between a subject's ratings and
rankings of an item, or if there is too little discrimination in the ratings, this calls into
question whether the subject was taking the test seriously or misunderstood the
instructions. It regards the protocol as "suspicious" and advise analyzing data two
ways; with the total sample and with a "purged" sample which excludes the
suspicious protocols.
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The Pilot Study

A pilot test was conducted with a group of 30 teachers from Narivooth School,
Ratchaburi. The Cronbach' s alpha coefficient was used to check its reliability. The
researcher found the reliability of Life Values questionnaire and The Defining Issues
Test (Moral Development questionnaire) at 0.92 and 0.85 respectively. An acceptable
reliability result should not be less than 0.60 and preferably higher than 0.70.
Therefore The Life Values questionnaire and The Defining Issues Test was
considered satisfactorily reliable.

Procedure of the Study

1. A permission letter from The University of Minnesota to use The Defining
Issues Test was acquired following the copyright in the manual. The
researcher drafted a letter with Bro. Thinaratana K.omkris, research advisor,
for acknowledgement and sent to The University of Minnesota in October,
2001. The answer was received in December, 2001.
2. Both of the questionnaires already had Thai versions however the rechecking
for consistency translation was approved by Rev. Fr. Jean Barry, Ed.D. and
Bro. Thinaratana Komkris, Ph.D. in the following month.
3. The researcher asked for an introduction letter from the Dean of Counseling
Psychology Faculty, Assumption University and this was given on March
2003.
4. The researcher contacted the principal of Narivooth School for permission to
distribute the 30 approved questionnaires for the pilot test and collected the
questionnaires back on March 25, 2003.
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5. In April, the researcher's introductory letter was sent to Rev. Vivat Phrasiri,
the director of the Catholic Schools in the archdiocese of Bangkok to get
permission to distribute the questionnaires to the schools
6.

The researcher explained the instruction of the test, to 2 schools: Malasawan
Pittaya, and Boscopitak. The others, the researcher had to explain to the
coordinators and leave the questionnaires with them. The distribution and
collection of questionnaires took 2 months to accomplish. However, for Phra
Manda Nijjanukrao School this was sent by mail.

7. The questionnaires were all collected by July, 2003. After collecting the 357
questionnaire, 320 were considered valid whereas 37 were not used after the
consistency checking of the DIT Manual.
8. The qualified questionnaires were scored and interpreted according to the
manual. All information was summarized for further analysis by consulting
the statistical package for the social sciences (SPSS).

Analysis of the Data

The collected data were statistically analyzed as follows:
1. Frequency and percentage were used in presenting the bio-social factors of the
teachers e.g. gender, age, marital status, education, years of experience,
religion.
2. The Mean and Standard Deviation were obtained to determine the distribution
of the population samples across all demographic variables and examined the
means of Life Values and Moral Development.
3. Ranking description was used to determine the importance of Life Values
examined by the respondents.
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4. The t-test was employed to compare the significant differences with two
population means, e.g. gender.
5. The F- test (one way analysis or ANOVA) was used to test the significant
differences between three or more categories.
6. Pearson r Correlation Coefficient was used in finding correlation between the
Life Values and Moral Development.
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CHAPTER IV

PRESENTATON OF FINDINGS

The purpose of this study was to analyze the relationship between The Life
Values and Moral Development and the following demographic variables: gender,
age, marital status, education, years of experience, and religion of Thai Teachers in
Selected Catholic Schools in Archdiocese of Bangkok.
The Life Values and Moral Development was determined through
administration of The Life Values questionnaire developed by Rokeach, Milton
(1973), and The Defining Issues Test developed by Rest, James R. (1979).

The findings are presented in 6 sections as follow:
1.

Frequency and percentage of respondents according to 6 bio-social variables

2.

The mean and standard deviation of the Life Values: Instrumental and
Terminal Values.

3.

The ranking of the level of importance of Life Values: Instrumental and
Terminal Values

4.

Stage of Moral Development and percentage of the respondents.

5.

The comparison of Life Values and Moral Development with 6 bio-social
variables of the respondents.

6.

The correlation between Life Values and Moral Development.
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SECTION 1 : The 6 bio-social characteristics of Thai Teachers in Catholic
Schools, classified by gender, age, marital status, education, years of experience,
and religion.

Table 1 : Respondents According to The 6 Bio-Social Variables
N=320 (100%)
Frequency

Demographic Variables
1. Gender

32

10.0

Female

288

90.0

21 - 30 years

146

45.6

31 - 40 years

110

34.4

41 - 50 years

58

18.l

over 50 years

6

1.9

Single

191

59.7

Married

118

36.9

9

2.8

Widowed

2

0.6

Lower than Bachelor's Degree

6

2

310

97

4

1.3

91

28.4

5 - 10 years

132

41.3

11 - 15 years

36

11.3

16 - 20 years

27

8.4

More than 21 years

34

10.6

Buddhist

246

76.9

Catholic

59

18.4

Muslim

15

4.7

Male

2. Age

3. Marital Status

Divorced

4. Educational Level

Bachelor's Degree
Higher than Bachelor's Degree
5.

Years

Experience

6. Religion

of

Percent

Lower than 5 years
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Description of the Respondents
Table 1 presented the numbers of respondents according to demographic
variab]es. Three hundred and twenty respondents were used in the analysis of data.
There were 32 (10%) males and 288 (90%) females. There were 146 (45.6%) teachers
aged between 21-30 years old, 110 (34.45) teachers aged 31-40 years, 58 (18.1%)
were 41-50 years old, and 6 (1.9%) of teachers aged over 50 years. From the group of
respondents, there was no teacher below 20 years old. The marital status of teachers
showed 191 (59.7%) single, 118 (36.9%) married, 9 (2.8%) divorced, and 2 (0.6%)
separated. The biggest group in the education dimension was those with Bachelor's
degree 310 (96.88%). 91 (28.44%) respondents had years of experience lower than 5
years, 132 (41.25%) of the respondents had experience 5-10 years, 36(11.25%) had
experience 11-15 years, and 27 (8.44%) had experience 16-20 years, and 34 (10.63%)
had experience more than 20 years. The majority 246 (76.88%) of the respondents
were Buddhists, Christians 59 (18.44%), and 15 (4.69%) were Muslims.
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SECTION 2:

The Ranking of Life Values According to The 6 bio-social

Variables.

Mean, Standard Deviation, and Rank of Instrumental Values

Table 2
(N=320)

Instrumental Values

Mean

S.D.

Rank

1.

Ambitious (hard-working, aspiring)

3.46

0.98

18

2.

Broadminded (open-minded)

4.45

0.67

7

3.

Capable (competent, effective)

4.31

0.71

13

4.

Cheerful (lighthearted, joyful)

4.48

0.71

5

5.

Clean (neat, tidy)

4.32

0.67

12

6.

Courageous (standing up for your beliefs)

4.08

0.78

16

7.

Forgiving (willing to pardon others)

4.44

0.66

10

8.

Helpful (working for the welfare of others)

4.45

0.62

6

9.

Honest (Sincere, truthful)

4.72

0.57

1

10. Imaginative (daring, creative)

3.71

0.92

17

11. Independent (self-reliant, self-sufficient)

4.08

0.88

15

12. Intellectual (intelligent, reflective)

4.23

0.68

14

13. Logical (consistent, rational)

4.44

0.64

9

14. Loving (affectionate, tender)

4.36

0.74

11

15. Obedient (dutiful, respectful)

4.44

0.67

8

16. Polite (courteous, well-mannered)

4.48

0.61

4

17. Responsible (dependable, reliable)

4.68

0.52

2

18. Self-controlled (restrained, self-disciplined)

4.49

0.64

3

Table 2 showed the mean score at a slightly high level in Instrumental Values
(4.31). The highest mean scores in 5 items were ranked as Honest (4.72), Responsible
(4.68), Self-controlled (4.49), Polite (4.48), and Cheerful (4.48) respectively.
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Table 3

Mean , Standard Deviation, and Ranking of Terminal Values

(N=320)
Terminal Values

Mean

SD.

Rank

1.

A comfortable Life (a prosperous life)

4.25

0.81

11

2.

An exciting life (a stimulating, active life)

3.40

0.95

18

3.

A sense of accomplishment ( lasting contribution)

4.13

0.79

15

4.

A world at peace (Free of war and conflict)

4.51

0.66

3

5.

A world of beauty ( beauty of nature and the arts)

4.19

0.86

14

6.

Equality (Brotherhood, equal opportunity for all)

4.42

0.72

7

7.

Family security (taking care of loved ones

4.73

0.62

8.

Freedom (independence, free choice

4.00

0.92

16

9.

Happiness ( contentedness)

4.55

0.70

2

10. Inner harmony (freedom from inner conflict)

4.21

0.76

13

11. Mature (love sexual and spiritual intimacy)

4.47

0.75

5

12. National security (protection from attack)

4.50

0.69

4

13. Pleasure (an enjoyable, leisurely life)

4.26

0.83

10

14. Salvation (saved, eternal life)

3.85

0.99

17

15. Self-respect (self-esteem)

4.30

0.73

9

16. Social recognition (respect, admiration)

4.23

0.86

12

17. True friendship (close companionship)

4.42

0.80

8

18. Wisdom (a mature understanding of life)

4.43

0.69

6

Table 3 showed the mean score at a slightly high level in Terminal Values
(4.27). The highest mean scores in 5 items were ranked as Family security (4.73),
Happiness (4.55), A world at peace (4.51), National security (4.50), and Mature love
(4.47) respectively.
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Null Hypothesis 1: There is a difference in ranking between Life Values and the
6 Bio-Social Variables

Table 4

Mean Score and Ranking of Instrumental Values, by Gender
Male=32

Female=288

Instrumental Values

Male

Female

1. Ambitious

3.34 (17)

3.47 (18)

2. Broadminded

4.44 (4)

4.45 (7)

3. Capable

4.16 (11)

4.33 (13)

4. Cheerful

4.28 (8)

4.50 (3)

5. Clean

4.03 (13)

4.35 (12)

6. Courageous

3.72 (16)

4.12(15)

7. Forgiving

4.41 (6)

4.44 (9)

8. Helpful

4.56 (1)

4.44 (10)

9. Honest

4.50 (3)

4.74 (1)

10. Imaginative

3.19 (18)

3.76 (17)

11. Independent

3.75 (15)

4.12(16)

12. Intellectual

4.00 (14)

4.26 (14)

13. Logical

4.34 (7)

4.45 (8)

14. Loving

4.09 (12)

4.39 (11)

15. Obedient

4.22 (9)

4.47 (6)

16. Polite

4.22 (10)

4.50 (4)

17. Responsible

4.56 (2)

4.69 (2)

18. Self-controlled

4.44 (5)

4.50 (5)
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Table 4 showed that males had a higher Instrumental Value on Helpful (4.56),
Responsible (4.56), Honest (4.50), Broadminded (4.44), and Self-controlled (4.44)
respectively. While, females had a higher Instrument Value on Honest (4.74),
Responsible (4.69), Cheerful (4.50), Polite (4.44), and Self-controlled (4.50)
respectively. Both males and females had higher rankings in three values:
Responsible, Honest and Self-controlled but males had higher ranking for
broadminded and helpful while Females had higher ranking for cheerful and polite.
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Table 5

Mean Score and Rank of Instrumental Values by Age

Instrumental Values

21-30

31-40

41-50

Over 50

N=146

N=llO

N=58

N=6

1. Ambitious

3.40 (18)

3.65 (18)

3.24 (18)

3.33 (17)

2. Broadminded

4.48 (5)

4.47 (4)

4.33 (13)

4.67 (6)

3. Capable

4.36 (11)

4.26 (12)

4.28 (15)

4.33 (9)

4. Cheerful

4.45 (7)

4.45 (8)

4.62 (3)

4.33 (7)

5. Clean

4.32 (12)

4.26 (13)

4.47 (9)

4.00 (13)

6. Courageous

4.00 (16)

4.10 (15)

4.29 (14)

3.67 (16)

7. Forgiving

4.45 (8)

4.41 (10)

4.43 (10)

5.00 (3)

8. Helpful

4.46 (6)

4.45 (7)

4.48 (7)

4.00 (12)

9. Honest

4.68 (1)

4.76 (1)

4.69 (2)

5.00 (2)

10. Imaginative

3.66 (17)

3.74 (17)

3.81 (17)

3.33 (18)

11. Independent

4.04 (15)

4.01 (16)

4.38 (11)

3.67 (15)

12. Intellectual

4.25 (14)

4.25 (14)

4.16 (16)

4.33 (10)

13. Logical

4.43 (9)

4.43 (9)

4.47 (8)

4.67 (5)

14. Loving

4.27 (13)

4.37 (11)

4.59 (4)

4.33 (8)

15. Obedient

4.38 (10)

4.46 (6)

4.55 (5)

4.67 (4)

16. Polite

4.49 (4)

4.46 (5)

4.52 (6)

4.00 (11)

17. Responsible

4.66 (2)

4.65 (2)

4.74 (1)

5.00 (1)

18. Self-controlled

4.54 (3)

4.54 (3)

4.33 (12)

4.00 (14)

Table 5 showed that the respondents in all age range gave the same high
ranking on being "Honest" and "Responsible" Values while the lowest ranking of
value were on "Imaginative", and "Ambitious" Values.
The "Logical" and "Obedient" Values improve with age. In contrast,
"Capable", "Helpful", ''Polite", and "Self-controlled" Values would decreased in
importance with age.
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Table 6

Mean Score and Ranking of Instrumental Values, by Marital

Status
Instrumental Values

Single

Married

Divorced

Widowed

N=191

N=l18

N=9

N=2

1. Ambitious

3.45 (18)

3.50 (18)

3.22(18)

3.00(18)

2. Broadminded

4.46 (4)

4.41 (11)

4.78 (10)

5.00 (7)

3. Capable

4.37 (10)

4.19 (14)

4.56 (15)

4.00 (15)

4. Cheerful

4.43 (7)

4.50 (5)

5.00 (4)

5.00 (3)

5. Clean

4.26(12)

4.39(12)

4.78 (11)

4.00 (12)

6. Courageous

4.04 (15)

4.11 (16)

4.67 (14)

4.00 (14)

7. Forgiving

4.39 (9)

4.47 (8)

5.00 (5)

5.00 (4)

8. Helpful

4.44 (5)

4.45 (9)

4.78 (9)

4.00 (11)

9. Honest

4.72 (1)

4.69 (1)

5.00 (1)

5.00 (1)

10. Imaginative

3.59 (17)

3.83 (17)

4.44 (17)

4.00 (17)

11. Independent

3.97 (16)

4.19 (15)

5.00 (6)

5.00 (5)

12. Intellectual

4.22 (14)

4.25 (13)

4.44 (16)

4.00 (16)

13. Logical

4.43 (8)

4.43 (10)

4.67 (13)

5.00 (8)

14. Loving

4.26 (13)

4.50 (6)

4.78 (7)

4.00 (10)

15. Obedient

4.37 (11)

4.53 (3)

4.78 (8)

5.00 (6)

16. Polite

4.44 (6)

4.50 (4)

5.00 (3)

4.00 (9)

17. Responsible

4.66 (2)

4.69 (2)

5.00 (2)

5.00 (2)

18. Self-controlled

4.49 (3)

4.49 (7)

4.67 (12)

4.00 (13)

Table 6 showed that the respondents in all status gave the same high ranking
on being "Honest" and "Responsible'', while the lowest ranking of value were on
"Imaginative", and "Ambitious" Values.
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Table 7

Mean Score and Ranking of Instrumental Values, by Education

Instrumental Values

Lower Bachelor

Bachelor

Over
Bachelor

N=6

N=310

N=4

1. Ambitious

3.33 (18)

3.47 (18)

3.00 (18)

2. Broadminded

3.67 (14)

4.46 (7)

5.00 (1)

3. Capable

4.33 (5)

4.31 (13)

4.00 (13)

4. Cheerful

4.33 (6)

4.48 (5)

4.50 (6)

5. Clean

4.67 (1)

4.32 (12)

4.00 (12)

6. Courageous

4.67 (2)

4.07 (16)

4.00 (14)

7. Forgiving

4.67 (3)

4.44 (10)

4.50 (9)

8. Helpful

4.67 (4)

4.45 (8)

4.50 (7)

9. Honest

4.33 (7)

4.73 (1)

4.50 (2)

10. Imaginative

3.67 (15)

3.72 (17)

3.00 (17)

11. Independent

4.00 (10)

4.09 (15)

3.50 (16)

12. Intellectnal

4.00 (11)

4.25 (14)

3.50 (15)

13. Logical

3.67 (16)

4.46 (6)

4.00 (11)

14. Loving

4.00 (12)

4.37 (11)

4.50 (10)

15. Obedient

4.33 (8)

4.45 (9)

4.50 (8)

16. Polite

4.00 (13)

4.48 (4)

4.50 (5)

17. Responsible

4.33 (9)

4.69 (2)

4.50 (3)

18. Self-controlled

3.67 (17)

4.51 (3)

4.50 (4)

Table 7 showed the ranking of Instrumental Values of lower than Bachelor's
degree as "Clean" for 1, followed by "Courageous" in 2 and "Forgiving" for 3.
For those with Bachelor's Degree, the ranking was "Honest" for 1; followed
by "Responsible" for 2: and Self controlled" for 3.
For those with over Bachelor's Degree, the ranking was "Broadminded" for 1;
"Honest" for 2; and "Responsible" for 3.
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Table 8

Mean Score and Ranking of Instrumental Values, by Years of

Experience
Instrumental Values

Lower

5-10

11-15

16-20

Over 21

5 years

years

years

years

years

N=91

N=132

N=36

N=27

N=34

1. Ambitious

3.23 (18)

3.53 (18)

3.72 (18)

3.59 (18)

3.41 (18)

2. Broadminded

4.43 (8)

4.49 (4)

4.39 (10)

4.37 (12)

4.50 (9)

3. Capable

4.37 (11)

4.23 (13)

4.44 (6)

4.41 (11)

4.24 (12)

4. Cheerful

4.54 (3)

4.42 (6)

4.39 (7)

4.26 (13)

4.82 (2)

5. Clean

4.42 (10)

4.22 (14)

4.39 (11)

4.26 (14)

4.44 (10)

6. Courageous

4.09 (15)

3.97 (16)

4.33 (14)

4.26 (15)

4.09 (15)

7. Forgiving

4.42 (9)

4.40 (8)

4.39 (8)

4.48 (9)

4.68 (5)

8. Helpful

4.48 (5)

4.41 (7)

4.33 (15)

4.52 (8)

4.59 (6)

9. Honest

4.67 (1)

4.71 (1)

4.67 (2)

4.85 (1)

4.82 (1)

10. Imaginative

3.70 (17)

3.72 (17)

3.78 (17)

3.81 (17)

3.50 (17)

11. Independent

4.05 (16)

4.05 (15)

4.06 (16)

4.19 (16)

4.24 (13)

12. Intellectual

4.20 (14)

4.29 (11)

4.33 (13)

4.44 (10)

3.85 (16)

13. Logical

4.51 (4)

4.37 (10)

4.33 (12)

4.56 (7)

4.56 (7)

14. Loving

4.35 (13)

4.23 (12)

4.39 (9)

4.56 (6)

4.71 (4)

15. Obedient

4.35 (12)

4.40 (9)

4.50 (5)

4.78 (3)

4.53 (8)

16. Polite

4.46 (6)

4.48 (5)

4.50 (4)

4.63 (4)

4.35 (11)

17. Responsible

4.62 (2)

4.64 (2)

4.78 (1)

4.85 (2)

4.79 (3)

18. Self-controlled

4.44 (7)

4.52 (3)

4.67 (3)

4.63 (5)

7.21 (14)
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Table 8 showed that the respondent with different years of experience also
gave the same important ranking on being "Honest" and "Responsible" for the highest
values, while the lowest ranking of values were on "Imaginative'', and "Ambitious"
Values.
The "Forgiving" and "Loving Values" showed an increase of ranking with
Years of experience. In contrast, "Broadminded" and "Cheerful" decreased with years
of experience.

Table 9

Mean Score and Ranking of Instrumental Values, by Religion

76
Instrumental Values

Buddhist

Catholic

Islam

N=246

N=59

N=15

1. Ambitious

3.50 (18)

3.32 (18)

3.40 (18)

2. Broadminded

4.46 (3)

4.37 (14)

4.73 (8)

3. Capable

4.25 (13)

4.51 (12)

4.47 (12)

4. Cheerful

4.43 (5)

4.59 (9)

4.73 (6)

5. Clean

4.27 (11)

4.51 (11)

4.47 (11)

6. Courageous

4.04 (15)

4.20 (16)

4.27 (15)

7. Forgiving

4.38 (9)

4.61 (8)

4.73 (7)

8. Helpful

4.41 (7)

4.59 (10)

4.60 (9)

9. Honest

4.67 (1)

4.86 (2)

4.87 (1)

10. Imaginative

3.68 (17)

3.69 (17)

4.13 (17)

11. Independent

4.00 (16)

4.32 (15)

4.47 (13)

12. Intellectual

4.21 (14)

4.37 (13)

4.13 (16)

13. Logical

4.39 (8)

4.64 (7)

4.40 (14)

14. Loving

4.26 (12)

4.68 (5)

4.87 (2)

15. Obedient

4.37 (10)

4.68 (4)

4.73 (5)

16. Polite

4.41 (6)

4.68 (3)

4.73 (4)

17. Responsible

4.63 (2)

4.88 (1)

4.73 (3)

18. Self-controlled

4.45 (4)

4.64 (6)

4.53 (10)

Table 9 showed that the respondents with all 3 religions (Buddhist, Catholic,
and Islam) gave the same important ranking on being "Honest" and "Responsible" for
the highest values, while the lowest ranking of value were on "Imaginative", and
"Ambitious".
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The rankings that varied according to religions were "Broadminded",
"Logical", "Loving", "Obedient", and Self-controlled.

Table 10

The Mean score of Terminal Values, by Gender
Male= 32

Female= 288
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Terminal Values

Male

Female

1. A comfortable Life

3.94 (13)

4.28 (11)

2. An exciting life

3.31 (18)

3.41 (18)

3. A sense of accomplishment

4.03 (10)

4.15 (15)

4. A world at peace

4.25 (6)

4.53 (3)

5. A world of beauty

3.88 (14)

4.22 (13)

6. Equality

3.97 (11)

4.47 (6)

7. Family security

4.28 (5)

4.78 (1)

8. Freedom

3.75 (16)

4.03 (16)

9. Happiness

4.34 (4)

4.57(2)

10. Inner harmony

4.22 (7)

4.21 (14)

11. Mature

4.41 (3)

4.48(5)

12. National Security

4.44 (2)

4.51 (4)

13. Pleasure

3.97 (12)

4.30 (10)

14. Salvation

3.50 (17)

3.89 (17)

15. Self-respect

4.16 (8)

4.32 (9)

16. Social Recognition

3.84 (15)

4.28 (12)

17. True friendship

4.13 (9)

4.45 (7)

18. Wisdom

4.53 (1)

4.41 (8)

The Terminal Values in Table 10, showed males had a higher ranking on
Wisdom (4.53), National Security (4.44), Mature love (4.41), Happiness (4.34), and
Family Securities (4.28) respectively. On the other hand, females had a higher ranking
on Family Security (4.78), Happiness (4.57), A world at peace (4.53), National
Security (4.51), and Mature Love (4.48) respectively.
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Male and female respondents shared the same high ranking for "national security"
"mature love" "Happiness" and Family securities" and only differed in "Wisdom" for
males and "World at Place for Females.
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Table 11

Mean Score and Ranking of Terminal Values, by Age

Terminal Values

21-30

31-40

41-50

Over 50

years old

years old

years old

years old

N=l46

N=llO

N=58

N=6

I. A comfortable Life

4.25 (11)

4.31 (8)

4.22 (13)

3.33 (17)

2. An exciting life

3.31 (18)

3.51 (18)

3.52 (18)

2.33 (18)

3. A sense of accomplishment

4.16 (14)

4.06 (16)

4.17(14)

4.33 (11)

4. A world at peace

4.49 (3)

4.47 (4)

4.59 (3)

4.67 (2)

5. A world of beauty

4.03 (15)

4.26 (11)

4.45 (8)

4.00 (14)

6. Equality

4.40 (8)

4.41 (7)

4.50 (5)

4.33 (8)

7. Family security

4.70 (I)

4.71 (I)

4.86 (I)

4.67 (1)

8. Freedom

3.96 (16)

4.08 (15)

3.93 (16)

4.33 (12)

9. Happiness

4.48 (5)

4.56 (2)

4.72 (2)

4.33 (5)

10. Inner harmony

4.28 (10)

4.19 (14)

4.14 (15)

3.67 (16)

11. Mature

4.54 (2)

4.45 (6)

4.34 (10)

4.33 (9)

12. National Security

4.49 (4)

4.54 (3)

4.48 (6)

4.33 (6)

13. Pleasure

4.21 (13)

4.23 (12)

4.47 (7)

4.33 (13)

14. Salvation

3.74 (17)

3.95 (17)

3.84 (17)

4.67 (4)

15. Self-respect

4.31 (9)

4.21 (13)

4.41 (9)

4.67 (3)

16. Social Recognition

4.21 (12)

4.28 (10)

4.24 (11)

4.00 (15)

17. True friendship

4.45 (7)

4.47 (5)

4.24 (12)

4.33 (10)

18. Wisdom

4.47 (6)

4.30 (9)

4.57 (4)

4.33 (7)

Table 11 showed that the respondents in all age range gave the same important
ranking on "Family security" for the highest value, while the lowest ranking of value
was on "An exciting life".
A decrease in ranking was observed with of age on "Inner Harmony" and
"Social Recognition".
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Table 12

Mean Score and Ranking of-Terminal Values, by Marital Status

Terminal Values

Single

Married

Divorced

Widowed

N=191

N=118

N=9

N=2

1. A comfortable Life

4.24 (11)

4.23 (13)

4.44 (12)

5.00 (6)

2. An exciting life

3.37 (18)

3.46 (18)

3.22 (18)

3.00 (18)

3. A sense of accomplishment

4.16 (14)

4.14 (14)

3.56 (16)

4.00 (17)

4. A world at peace

4.17 (4)

4.54 (4)

5.00 (3)

4.00 (9)

5. A world of beauty

4.05 (15)

4.38 (9)

4.67 (9)

4.00 (13)

6. Equality

4.35 (8)

4.51 (6)

4.67 (7)

5.00 (3)

7. Family security

4.67 (1)

4.81 (1)

5.00 (1)

5.00 (1)

8. Freedom

3.96 (16)

4.01 (16)

4.67 (11)

5.00 (5)

9. Happiness

4.49 (2)

4.62 (2)

5.00 (2)

4.00 (8)

10. Inner harmony

4.29 (10)

4.09 (15)

4.11 (13)

4.00 (14)

11. Mature

4.49 (3)

4.50 (7)

3.78 (15)

4.00 (16)

12. National Security

4.47 (5)

4.55 (3)

4.67 (5)

4.00 (10)

13. Pleasure

4.21 (12)

4.29 (11)

4.78 (4)

5.00 (2)

14. Salvation

3.90 (17)

3.75 (17)

4.00 (14)

4.00 (15)

15. Self-respect

4.31 (9)

4.24 (12)

4.67 (10)

5.00 (4)

16. Social Recognition

4.20 (13)

4.33 (10)

3.44 (17)

5.00 (7)

17. True friendship

4.42 (6)

4.40 (8)

4.67 (8)

4.00 (12)

18. Wisdom

4.37 (7)

4.51 (5)

4.67 (6)

4.00 (11)

Table 12 showed that in marital status the respondents gave the same
important ranking to the "Family security" value, while the lowest ranking was on
"An Exciting life".
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Table 13

Mean Score and Ranking of Terminal Values, by Education

Terminal Values

Lower

Bachelor

Bachelor
N=6

Over
Bachelor

N=310

N=4

1. A comfortable Life

4.67 (7)

4.24 (11)

4.00 (10)

2. An exciting life

4.00 (17)

3.39 (18)

3.00 (18)

3. A sense of accomplishment

4.33 (11)

4.13(15)

4.00 (13)

4. A world at peace

4.33 (12)

4.50 (4)

5.00 (1)

5. A world of beauty

5.00 (1)

4.17 (14)

4.00 (12)

6. Equality

4.33 (13)

4.43 (6)

4.00 (8)

7. Family security

5.00 (2)

4.73 (1)

4.50 (2)

8. Freedom

4.00 (18)

4.01 (16)

3.50 (17)

9. Happiness

5.00 (3)

4.54 (2)

4.50 (3)

10. Inner harmony

4.33 (14)

4.21 (13)

4.50 (6)

11. Mature

4.67 (8)

4.48 (5)

3.50 (15)

12. National Security

4.67 (9)

4.50 (3)

4.00 (7)

13. Pleasure

5.00 (4)

4.26 (10)

3.50 (16)

14. Salvation

4.33 (15)

3.84 (17)

4.00 (14)

15. Self-respect

4.67 (10)

4.29 (9)

4.50 (5)

16. Social Recognition

5.00 (5)

4.22 (12)

4.00 (11)

17. True friendship

5.00 (6)

4.41 (8)

4.00 (9)

18. Wisdom

4.33 (16)

4.43 (7)

4.50 (4)

Table 13 showed that in the education facet the respondents gave the same
important ranking to the "Family security" value while the lowest ranking was on "An
Exciting life".
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Table 14

Mean Score and Ranking of Terminal Values, by Years of

Experience
Lower

5-10

11-15

16-20

Over 21

5 years

years

years

years

years

N=91

N=132

N=36

N=27

N=34

1. A comfortable Life

4.38 (9)

4.22 (9)

4.50 (6)

4.15 (10)

3.79 (16)

2. An exciting life

3.36 (18)

3.36 (18)

3.61 (18)

3.52 (18)

3.29 (18)

3. A sense of accomplishment

4.23 (14)

4.13 (14)

4.17(15)

4.11 (13)

3.88 (15)

4. A world at peace

4.59 (4)

4.42 (6)

4.56 (3)

4.48 (3)

4.59 (3)

5. A world of beauty

4.20 (15)

4.10 (15)

4.33 (12)

4.11 (12)

4.41 (7)

6. Equality

4.33 (12)

4.47 (4)

4.50 (5)

4.37 (4)

4.44 (6)

7. Family security

4.87 (1)

4.58 (1)

4.89 (1)

4.63 (1)

4.88 (1)

8. Freedom

4.12 (16)

3.96 (16)

4.00 (17)

3.89 (16)

3.94 (13)

9. Happiness

4.60 (3)

4.52 (3)

4.67 (2)

4.04 (14)

4.82 (2)

10. Inner harmony

4.35 (11)

4.14 (13)

4.28 (14)

4.04 (15)

4.18 (12)

11. Mature Love

4.65 (2)

4.45 (5)

4.33 (13)

4.22 (9)

4.41 (9)

12. National Security

4.53 (7)

4.52 (2)

4.39 (10)

4.56 (2)

4.41 (8)

13. Pleasure

4.41 (8)

4.17 (11)

4.33 (11)

3.74 (17)

4.56 (4)

14. Salvation

4.07 (17)

3.61 (17)

4.11 (16)

4.22 (8)

3.62 (17)

15. Self-respect

4.33 (13)

4.22 (10)

4.50 (7)

4.26 (7)

4.35 (10)

16. Social Recognition

4.36 (10)

4.16 (12)

4.56 (4)

4.11 (11)

3.94 (14)

17. True friendship

4.57 (5)

4.40 (7)

4.39 (9)

4.33 (5)

4.18 (11)

18. Wisdom

4.53 (6)

4.36 (8)

4.44 (8)

4.30 (6)

4.50 (5)

Terminal Values
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Table 14 showed that in years of experience the respondent gave the same
important ranking to the "Family security" value while the lowest ranking was on "An
Exciting life".
A decrease in ranking was observed in "Inner Harmony'', "Mature Love", and
"True friendship'', in years of experience.
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Table 15

Mean Score and Ranking of Terminal Values, by Religion

Terminal Values

Buddhist

Catholic

Islam

N=246

N=59

N=15

1. A comfortable Life

4.28 (9)

4.12 (15)

4.27 (11)

2. An exciting life

3.40 (18)

3.54 (18)

2.73 (18)

3. A sense of accomplishment

4.13 (15)

4.17 (14)

4.00 (13)

4. A world at Peace

4.46 (5)

4.61 (4)

4.87 (1)

5. A world of beauty

4.14(14)

4.34 (13)

4.40 (9)

6. Equality

4.36 (8)

4.63 (3)

4.67 (4)

7. Family security

4.71 (1)

4.80 (1)

4.87 (2)

8. Freedom

3.99 (16)

4.10 (16)

3.87 (15)

9. Happiness

4.57 (2)

4.49 (8)

4.47 (8)

10. Inner harmony

4.16(13)

4.51 (7)

3.93 (14)

11. Mature

4.50 (3)

4.47 (9)

4.00 (12)

12. National Security

4.46 (4)

4.66 (2)

4.53 (6)

13. Pleasure

4.20 (12)

4.42 (11)

4.73 (3)

14. Salvation

3.80 (17)

4.08 (17)

3.73 (17)

15. Self-respect

4.26 (10)

4.47 (10)

4.27 (10)

16. Social Recognition

4.23 (11)

4.36 (12)

3.80 (16)

17. True friendship

4.38 (7)

4.53 (6)

4.67 (5)

18. Wisdom

4.39 (6)

4.56 (5)

4.53 (7)

The terminal values were ranked differently in religion:·
The Buddhists ranked "Family security as the highest, followed by Happiness"
and "Mature"; while the Catholic respondents ranked "Family security" as the highest
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followed by "National security" and "Equality". The Islam respondents ranked "A
World at Peace" as the highest followed by "Family security" and "Pleasure".
Table 15 showed that in religion the respondents gave the same important
ranking "Family security" value while the lowest ranking was on "An Exciting life".
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SECTION 3: Stage of Moral Development and Percentage

Table 16: The Level of Moral Development by Gender
Stage
Stage 2

5 (15.6%)

Stage3

21 (65.6%)

Stage a

2

Stage 6
Stage n
Total

Female

Male
10

(3.5%)

Total

15 (4.7%)

191 (66.3%)

212 (66.3%)

(6.3%)

33 (11.5%)

22 (6.9%)

2

(6.3%)

20 (6.9%)

35 (10.9%)

2

(6.3%)

34 (11.8%)

36 (11.3%)

32

(100%)

288 (100%)

320 (100%)

In table 16, the majority of the respondents showed moral development at
stage 3 with a total of 212 (66.3%), 22 (6.9%) at stage a, 35 (10.9%) at stage 6, and 36
(11.3%) at a non-type stage or stage n.
The majority of the respondents (66.3%) reached the moral development with
the conventional Level II, at stage 3: The stage ofMutual Interpersonal Expectations,
Relationships, and Conformity. Good behavior is that which pleases or helps others

and is approved by them. There is much conformity to stereotypical images of what is
the majority or "natural" behavior. Behavior is frequently judged by intention-the
judgment "he means well" becomes important for the first time. One earns approval
by being "nice".
From the DIT manual, The non-types stage or stage N expected to be found
about 10-20% of respondents which mean that the respondent has not endorsed any
stage orientation exceptionally and the respondent cannot be "typed".
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SECTION 4 : The Comparison of Life Values and Moral Development with the 6
bio-social Variables

Null Hypothesis 2: There is no significant difference between Moral
Development and the 6 bio-social factors; gender, age, marital status, education,
years of experience, and religion of Thai Teachers in Selected Catholic Schools.

Table 17 : Mean and Standard Deviation of Moral Development and Gender

N

Mean

SD.

t

P.

Male

32

15.56

3.52

-1.867

.067

Female

288

16.91

6.14

The t-test was performed to compare the mean values of two comparative groups in terms of Moral

Development and gender. The findings shown in Table 17 revealed the values of the t-test (-1.867) was greater than

the level of significance (.05), thus the null hypothesis was accepted. There was no significant difference between

Moral Development and gender.
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Table 18: Mean and Standard Deviation of Moral Development and Age
N

Mean

SD.

F

P.

21-30 years

146

16.68

5.50

.937

.423

31-40 years

110

16.57

5.97

41-50 years

58

16.98

7.05

more than 50 years

6

20.67

2.88

Age

Table 18 showed, the F-Value employed to analyze whether any difference
would be found by a comparison of the mean values of moral development and age
levels.

The F- values test (.937) was greater than the level of significance (.05), thus the null hypothesis was

accepted. There was no significant difference between Moral Development and age.

Table 19: Mean and Standard Deviation of Moral Development and Marital
Status
N

Mean

SD.

F

P.

Single

191

16.45

5.41

1.243

.294

Married

118

17.03

6.63

Divorce

9

19.11

7.20

Widowed

2

22.00

0.00

The respondents were divided into 4 groups according to their marital status.
Table 19 showed the F-value (1.243) was greater than the level of significance (.05), thus the null hypothesis was

accepted. There was no significant difference in the moral development and marital status.
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Table 20: Mean and Standard Deviation of Moral Development and Education
Level
Education
Lower than Bachelor's degree
Bachelor's degree
Higher than Bachelor's degree

N

Mean

SD.

F

P.

6

16.0

0.89

.146

.864

310

16.8

6.03

4

15.5

17.32

The respondents were divided into three levels according to their educational
level. Table 20 showed the value of the F- test (.146} was greater than the level of significance

(.05), thus the

null hypothesis was accepted. There was no significant difference between Moral Development and education level.

Table 21: Mean and Standard Deviation of Moral Development and Years Of
Experience
N

Mean

SD.

F

P.

Lower than 5 years

91

16.36

5.63

1.661

.159

5-10 years

132

16.87

6.11

11-15 years

36

17.44

5.81

16-20 years

27

14.74

5.30

over 20 years

34

18.38

6.42

The respondents were divided into five groups according to their years of
experience.

Table 21 showed the value of the F test (1.661) was greater than the level of significance (.05), thus

the null hypothesis was accepted. There was no significant difference between Moral Development and years of

experience.
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Table 22: Mean and Standard Deviation of Moral Development and Religion
N

Mean

SD.

Buddhist

246

16.88

5.92

Catholic

59

16.95

6.37

Muslim

15

14.27

3.81

F
1.407

P.
.246

The respondents were grouped into three according to their religion, which
was Buddhist, Catholic, and Muslim. Table 22 showed the value of the F test (1.407) was greater than
the level of significance (.05), thus the null hypothesis was accepted. There was no significant difference between

Moral Development and religion.
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Null Hypothesis 3: There is no relationship between the Life Values and Moral
Development of Thai Teachers in Catholic Schools.
In this section, the analysis of data collected explores the relationship between
Life Values: Instrumental Values and Terminal Values and Moral Development.

Table 23: The Relationship Between Life Values and Moral Development of Thai
Teachers using the Pearson r Correlation Coefficient

N

Correlation

p

Instrumental Values

320

-0.005

.922

Terminal Values

320

0.022

.692

Table 23 showed the statistical correlation with Pearson r between Life Values ; Instrumental, Terminal and

Moral Development. The r values .922 and .692 both were greater than the level of significance (.05). The null

hypothesis was accepted. The Life Values both Instrumental and Terminal had no significant relationship with Moral

Development.
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CHAPTERV

SUMMARY CONCLUSION AND RECOMMENDATION

Purpose of the Study
The primary purpose of the study was to determine the relationship between

Life Values and Moral Development of Thai Teachers in Catholic Schools. The
secondary purpose was to determine the ranking of the level of importance which the
respondents gave to the category of Life Values (Instrumental and Terminal) and the
relationship of Moral Development and the selected 6

bio~social

variables of age,

gender, marital status, education, years of experience, and religion.

Research Design
This research was a descriptive study whereby a survey was conducted in
order to gather the data needed for analysis and measurement. Sets of questionnaire in
Thai version were given to Thai teachers in selected Catholic Schools in Bangkok
Archdiocese.

Research Instruments
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The instruments used in this study consisted of 3 parts: Personal Data
Questionnaire, The Defining Issue Test (DIT) Questionnaire, and Life Value
Questionnaire.
The personal data questionnaire was given to determine the personal profile of
the respondents including age, gender, marital status, education, years of
experience, and religion.
2

The Life Value Questionnaire originated from Milton Rokeach' s theory and was
translated by the Researcher using the guidelines of Suntaree Komin, Ph.D.
(Psychology) and Sanit Smuckarn Ph.D. (Anthropology) There are 2 parts:
Instrumental Value and Terminal Value which consisted of 18 items each. The
subjects were asked to mark X in the space provided for their choices and to rank
the level of importance to them.

3

The Defining Issue Test (DIT) used in this research was created by James R. Rest
(Rest, 1979 cited in Rest, 1994). This test was developed from Jean Piaget and
Kohlberg's theory. The DIT consisted of 6 stories of Moral Dilemmas from
Kohlberg. Each story has 12 questions for respondents to assess the importance at

5 levels about the decision of the actor. And after the assessment, the respondent
had to choose 4 items from 12 items to identify the level of importance again by
focusing on the 4 levels as: Most important, Second most important, Third most
important, and Fourth most important. Each message represents a stage of moral
judgment of the respondent.

Summary of the Finding
The research findings could be summarized as follow:
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1.

The majority of the respondents were female (90%), the education level was in
the Bachelor's degree level (96.88%), while the years of experience was 5-10
years (41.25%), the respondents were mostly Buddhists (76.88%).

2.

For all the 6 bio-social variables, most respondents had the values "Honest" and
"Responsible" and ranked these as the most important values while
"Ambitious" and "Imaginative" were ranked as the least important in the
category of values.

3.

As the age increased, the values "Logical" and "Obedient" became more
important to the respondents. On the other hand, the category of "Capable",
"Helpful'', "Polite" and "Self-controlled" became less important.

4.

For years of experience, the more years of experience, the better ranking in
"Loving" and "Forgiving".

5.

The respondents ranked differently the values of "Broadminded", "Logical",
"Loving'', "Self-controlled" and "Obedienf'.

6.

In Terminal Values "Family security" was the frrst value that most respondents
found important and "An exciting Life" as the least important.

7.

In Terminal values and age, Self-respect" was the value the respondents found
important as they got older while "Inner-harmony" was the least important.

8.

The respondents ranked differently in the Terminal Values of "A comfortable
life", "A world at peace", "Equality", "Happiness", "Inner-harmony'', "Mature
love", "Pleasure", and "Social recognition".

9.

The majority of respondents (66.3%) were in the Moral Stage 3 in Level II:
Conventional Level.

I 0.

There was no significant difference between Moral Development and the 6 biosocial variables.
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11.

There was no relationship between the Life Values and Moral Development.

The Discussion of the Finding

The selected Thai teachers gave the most important Instrumental Values as
"Honest" (4. 72), "Responsible" (4.68), "Self-controlled" (4.49), "Polite" (4.48), and
"Cheerful" (4.48) respectively, and ranked the Terminal Values as "Family security"
(4.73), "Happiness" (4.55), "A world at peace" (4.51), ''National security" (4.50), and
"Mature love" (4.47).
Komin (1979) found that Thai people gave importance to personal values such
as "Family security", "Happiness'', "Equality", and "Friendship". She stated that Thai
society learned the pattern of social interactions in society by interpersonal
relationships, with personal competence located in medium level.
The findings of this study revealed that there was a difference in ranking
between gender, and Life Values both in Instrumental and Terminal. Related to the
research of Milton Rokeach (1973), who studied the Values of American men and
women, he found that the socialization of men and women played their sex roles very
differently. Men, for example, were conditioned to place a higher value on
achievement and intellectual pursuits; women were conditioned to place a higher
value on love, affiliation, and the family. The finding in this research showed that
males ranked as most important their Terminal Values as "Wisdom", ''National
Security", "Mature love", "Happiness", and "Family Security" respectively. While,
females gave higher values for "Family Security", "Happiness", "A world at peace",
''National Security", and "Mature Love" respectively. The Instrumental Values of
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males ranked as most important were "Helpful", "Responsible", "Honest",
"Broadminded", and "Self-controlled" respectively. While, females placed a higher
Instrument Values on "Honest", "Responsible", "Cheerful", "Polite", and "Selfcontrolled" respectively. There were similarities in the values that both sexes gave
importance to but showed some slight difference in ranking such items as world at
peace, family security, honest, responsible as those found in American society. It is
reasonable to expect that variations in traditional notions of masculinity-femininity
will be reflected in variations of male and female value patterns.
There was a difference in ranking between Instrumental Values and age. As
the age increased, the values of "Logical" and "Obedient" were considered more by
the respondents. On the other hand, the category of "Capable", "Helpful", "Polite"
and "Self-controlled" was less considered. For the Terminal Values, "Self-respect"
was the value that the respondents considered first when they got older while "Innerharmony" value was considered less.
Findings showed that age affected the ranking of Life Values both in the
Instrumental and Terminal Values. The Instrumental Values of "Broadminded",
"Cheerful", "Loving", "Obedient'', and "Self-controlled", had different ranking given
to Terminal Values of "A comfortable life", "A world of beauty", "Equality",
"Happiness", "Inner-harmony", "Mature love", "Pleasure", "Self-respect", "Social
recognition", "True friendship", and "Wisdom". The research findings of Mclellan's
(1970 cited in Rokeach, 1973) showed that in 13, 15, and 17 years old subjects. He
found that age had a significant effect on both Terminal and Instrumental Value
systems stability. Together with Brawer (1971), Beech and Schoeppe (1970) (cited in
Rokeach 1973), they report that at least 30 of the 36 values showed significant age
differences, either in the adolescent or the national sample or in both samples. This
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finding also related to the Thai research of Cheejaingam (1999) who found that
because of the environment of the society that shaped the teachers, even the age may
change but would still be responsible for their role or function. The same was found in
the study of Pannee, Chootai, and Jenjit (1979) when they said that people would like
to be a part of the society therefore they acquired value from society to become their
own. From Rokeach's (1973) theory about the nature of values, he suggested that the
antecedents to human values can be traced to culture, society and its institutions, and
personality.
There was a difference in ranking between years of experience in both
Terminal and Instrumental Values. For the years of experience, the more years of
experience, the better ranking in "Loving" and "Forgiving". Cheejaingam (1999) and
Hannakin (1978) stated that values were acquired from the experiences of people.
Kamin and Smuchkam (1979) said that the similarity that society is able to assign to
human value in such activity as occupation is because people devote most of their
lives to behave and be active according to their occupation. Also, Feldman (1989)
suggested that "it is clear that our sense of what is and is not important tends to be
shared by our coworkers in the particular job where we are in".
There was a difference in ranking between Instrumental Values in relation to
religion. The respondents with different religions ranked differently the values of
"Broadminded", "Logical", "Loving", "Self-controlled" and "Obedient". For
Terminal Values, the respondents ranked differently the category of "A comfortable
life, "A world at peace", "Equality", "Happiness", "Inner-harmony", "Mature love",
"Pleasure", and "Social recognition". Kamin and Smuckam (1979) suggested from
their findings that the religion's behavior such as the frequency of churchgoing can
discriminate the values of people. Rokeach (1973) said "a value has a behavioral
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component in the sense that it is an intervening variable that leads to action when
activated. From his research, he found that there was a significant difference between
the churchgoers in comparison with nonchurchgoers; he reviewed that churchgoer
think of themselves as relatively less materialistic, less hedonistic, less concerned
with personal freedom and independence, and less concerned with intellectual values.
In contrast, they think of themselves as more conformity-oriented, more willing to
forgive, more concerned with welfare of their fellow man, and more concerned with a
life hereafter.
It was interesting that the majority of the respondents (66.3%) reached the

moral development with the conventional Level II, at stage 3: The stage of Mutual

Interpersonal Expectations, Relationships, and Conformity. Good behavior is that
which pleases or helps others and is approved by them. There is much conformity to
stereotypical images of what is the majority or "natural" behavior. Behavior is
frequently judged by intention-the judgment "he means well" becomes important for
the first time. One earns approval by being "nice". The right behavior is playing a
good (nice) role, being concerned about other people and their feelings, keeping
loyalty and trust with partners, and being motivated to follow rules and expectations.
What is right is living up to what is expected by people close to one or what people
generally expect of people in one's role as son, sister, friend, and so on. "Being good"
is important and means having good motives and showing concern about others, It
also means keeping mutual relationships, maintaining trust, loyalty, respect, and
gratitude. The reasons for doing right as needing to be good in one's own eyes and
those of others, caring for others, is because if one puts oneself in the other person's
place one would want good behavior from them (Golden Rule). This stage takes the
perspective of the individual in relation to other individuals. A person at this stage is
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aware of shared feelings, agreements, and expectations, which take primacy over
individual interests, the person relates points of view through the "concrete Golden
Rule," putting oneself in the other person's shoes. He or she does not consider
generalized "system" perspective.
Related to the research study of Kohlberg who found that most people, though,
never reach the postconventional stage of moral reasoning. He estimates that only
about 25 percent of all adults move beyond the conventional level. (cited in Feldman,
1989, 1999). Like Pantumnavin's (1995) research findings, she found that most of
Thai people (age 25-65 years old) have moral reasoning at stage 3, this finding has
support from many researches especially Batt (1975 cited in Snarey 1985).
Puntumnawin and Suvanathat (1978) said that the rapidly of the moral
development depends on the society and culture of that person, moreover the society
and culture still may balk at the stage of moral development altogether. When people
cannot reach the stage higher than stage 2 or 3 because of constraints of society which
didn't allow the opportunity to have freedom thinking, reasonable thinking, and self
respect.
The minority of respondents about 17.8% reached stage A (stage 4 Yz ) and
stage 6. Kohlberg (1984) supported this finding. His finding reported that the
conventional level (Stage 3, and 4) is the level of most adolescents and adults in most
societies. The postconventional level is reached by a minority of adults and is usually
reached only after the age of 20, and only 25 percents of all adults rise above stage 4
of his model (Kohlberg & Ryncarz, 1990 cited in Feldman, 1999).
This research study found that there was no significant difference between
Moral Development and the 6 bio-social variables. It was in contrast to Rest's et al.
(1986) finding, a 20 cross-cultural studies, from a meta-analysis of 56 studies on sex-
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differences, and from 24 studies on religious differences. Comparisons of people in
different countries (particularly comparisons of Westem with non-Western countries)
provide the most dramatic data on the effect of different life circumstances.
Presumably, life in different countries represents different cultural histories,
difference in adapting to social and economic contingencies, and different
opportunities in creating the meaning and value structures that pervade a group of
people. Sex provides another kind of contrast - males and females are within the same
culture and interact with each other, yet the opportunities and socializing experiences
can be so different that they may foster different paths of development for the sexes.
According to Kohlberg (1984) who suggested that people might stop their
moral development when they become adults. Therefore, one possible aspect may
consider that the formal education helped them to develop their moral stage when
they were children and mostly stop when they become adults. However the researcher
cannot find the result of education level in the post graduate level as the number of
respondents in this level was very low so we cannot see the effects of the education
level. Moreover most of them worked in the same place for a long time, therefore, it
seemed that the years of experience did not change their daily life.
There were many researches that suggested that gender factors should be
omitted as a variable for Kohlberg's test of moral development. Walker (1985, cited
in Rest, 1986) published review of studies using various versions of Kohlberg's test,
and the results were unambiguous: it was a myth that males scored higher on
Kohlberg's test than females. Affirmed by Snarey, Reimer, and Kohlber,1985, Gibbs
and Widamon, 1982, Nisan and Kohlberg, 1982 (cited in Rest, 1986) from major
studies that used Kohl berg's most recent scoring system also showed no sex
differences. Moon (1986, cited in Rest, 1986) completed a dissertation examining sex
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differences in DIT on the individual item level. He used several techniques from
research on Aptitude and Achievement testing which had been developed to detect
sex bias. His finding also indicate that sex differences are trivial. Rest et al. (1986)
concluded that there exist little evidence in DIT data to suggest that males are better
able to reason about hypothetical dilemmas, or that justice reasoning is in some way a
male domain. While males and females may indeed have different social experiences,
the resulting development of justice reasoning is remarkably similar. Since the
amount of variance accounted by sex differences is so trivial, it would seem that other
variables present a much more promising avenue for investigation to researchers.
The results in this study showed that there was no significant difference
between Moral Development and age. The findings unrelated to Rest's (1986)
finding, he found that a meta-analysis of over 6,000 subjects in cross-sectional data by
Thomas (1984) showed that age-education accounts for 52 percent of variance ofDIT
scores. Cross-cultural studies on the DIT also showed age trends. The trends are
significant when the intervals between testing is more than 2 years. However when
tested with adults, Kohlberg suggested that the majority of the adult may stop their
moral reasoning at conventional Levels. Moreover the research finding of Thai people
by Batt, 1975 (cited in Duangduen Puntumnawin, 1995) found that most Thais reach
only moral development at stage 3. He studied Thai adults from 26-65 years old, with
28 respondents, they had lower socioeconomic status, and the others 65 had middle
level of socioeconomic status. The result showed that the majority of respondents
were in stage 3 for moral reasoning in moral development.
The study found that there was no significant difference between Moral
Development and Education, which did not conform to the study of Rest (1986), who
commented that the general trend is that as long as subjects continue in formal
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education, their DIT scores tend to increase. Consequently, if you wanted to predict
the DIT scores of adults, you would do best by knowing their education level, not age
or gender. However, statistical significance was not attained in this section as the
numbers of respondent between 3 groups, those with lower than Bachelor's degree
(1.88%), and those with over Bachelor's degree (1.25%), were too small when
compared with those with Bachelor's degree at (96.88%).
It was found that there was no significant difference between Moral
Development and religion. The religion in this study referred to the religious
affiliation. It is claimed that when Buddhist or Muslim teachers work in Catholic
schools, they get involved in the religious activities in complying to the school's
policy like seminars, training, and other church activities, which gave them the
opportunity to learn the same things as Catholic teachers do. Related to Wahrman
(1981) and Hay (1983) who found no significant differences between religious
affiliation and scores on the DIT for a sample of college students. Radich (1982, cited
in Rest, et al., 1986) also found no relationship between religious affiliation and moral
judgement among young adolescents.
There was no significant difference in Moral Development in both marital
status, and years of experience. Since the majority of the respondents moral stage was
at Conventional Level (Stage 3) which is defined as social perspective (Kohlberg,
1984), meaning the concern about social approval; concern about loyalty to persons,
groups, and authority; and concern about the welfare of others and society. This
fundamentally defines and unifies the characteristic of the conventional level in its
social perspective, a shared view point of the participants in a relationship or a group.
It explained that depending on the relationship of self and others, authority
comes first To be a good man, there is no reference to the organization or institute.
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The stage 3 member of good perspective is that of the average good person, not that
of society or an institution as a whole. It means that the rules and regulation of school,
friend, authority, and groups shaped them. Diessner (1991, cited in Rest, 1994))
concluded

that

most

teachers

could

recognize,

but

could

not produce,

postconventional thinking. In other words, their moral thinking is subject to change
depending upon school leaders and the atmosphere of the schools in which they serve.
It was found that there was no relationship between Life Values and Moral

Development. This conforms to Mclellan's (1970, cited in Rokeach, 1973), he found
that socioeconomic level and stages of Moral Development (Kohlberg, 1969) do not
affect either Terminal or Instrumental Value systems stability.

Conclusion

The majority of respondents (96.98%) studied in Bachelor's degree and were
mostly females.
Instrumental Values

For all the selected bio-social variables, most respondents ranked high values
of "Honest" and "Responsible" while "Ambitious" and "Imaginative" values were
ranked as least important.
As age increased, the values "Logical" and "Obedient" were considered more
by the respondents. On the other hand, the category of "Capable", "Helpful", "Polite"
and "Self-controlled" were less considered.
For the years of experience, the more years of experience, the better ranking in
"Loving" and "Forgiving". However, the bio-social variable of "religion" most
respondents ranked differently the values of "Broadminded", "Logical", "Loving",
"Self-controlled" and "Obedient".
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Terminal Values

In the Terminal Values, "Family security" was the first value that most
respondents ranked first and "An exciting Life" was the last ranked by the
respondents.
With the variable age, "Self-respect" was the value that the respondents
considered high as they got older while "Inner-harmony" was considered less
important.
The respondents with different religions ranked differently in the category "A
comfortable life'', "A world at peace'', "Equality'', "Happiness'', "Inner-harmony",
"Mature love", "Pleasure", and "Social recognition".

MORAL DEVELOPMENT
The majority ofrespondents (66.3%) reached the moral development with the
Conventional Level II at stage 3: the stage of mutual interpersonal expectations,
relationships and conformity.
There was no significant difference in Moral Development in relations to
gender, age, marital status, education, years of experience, and religion.
The result from the study showed that there was no relationship between Life
Values and Moral Development.

Recommendation
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1. Male teachers could get more exposure in moral training to improve their life
values, also married teachers divorced and widowed could benefit from a self
awareness of Life Values.
2. Schools should provide the Moral Education Training for teachers to improve
their Moral Development. Because Moral Development is a cognitive
development. Rest (1994) said that moral education programs were effective in
promoting DIT gains, the meta-analysis indicates that older subjects are
especially receptive to moral education programs designed to foster moral
judgment development. In contrast to the view that college or professional school
are too late to attempt moral education, the evidence shows that such educational
programs are not at all too late.
3. The Defining Issues Test can describe the stage of Moral Development of the
respondents but no significant difference was found between Moral Development
and the 6 bio-social variables in this study. There were 2 stories out of 6 that
showed a low reliability. These were "Webster" and ''Newspaper" It is suggested
that The Defining Issues Test is unclear for Thais because of cultural differences.

Recommendation for further study

1. It is recommended that other variables life occupation, socioeconomic status,
urban or rural communities would yield a better assessment of moral values.
2. A comparative study of teachers who work in different types of school settings as
well as different levels like primary, secondary, college, and graduate schools
could be tuned.
3. The study of the effects of moral development on student's own level of morality.
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4. There are many Thai researches found no significant difference between The DIT
and many variables, it is possible that The DIT may not be appropriate to Thais
because the stories, were not applicable to the community life of Thais. Stories
could be changed to adapt more to Thai culture.
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Sublect : The Defining Issue Test I ( DIT I )
I am working on my master thesis entitled "Moral Development and Life Values of Thai teachers in Catholic Schools in

Metropolitan Bangkok" for the partial fulfillment of the requirements for the Degree of Master of Science in Counseling
Psychology. Assumption University.
The topic of moral development and life values is very interesting to me. I have read many articles and thesis that
have been done in the United States on the topic but there is not much in Thailand. Th.iS is one of the major reasons

why sttidying moral development and life values can be of great use and set guidelines for others to test and do
further local research in the future.
I have selected the DIT I to use in measuring moral development of 356 teachers in Catholic schools. After preliminary
research on related literature was done about moral development, the most appropriate instrument seemed to be DIT I.

I have obtained locally e. translated version of DIT I in Thai language as well as the manual for the inte:rpretation. I
would like to ask your permission in using th.is instrument for I am concerned there might be problems of copyright

license.

Should you require any further clarification, please do not hesitate to contact me at anytime.

Look forward to obtaining your permission.
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(Rakchanok Sirivorasilp)
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Dear Ms. Sirivorasilip:
I grant you permission to use the Defining Issues Test in your current study. If you are using
DIT-1 (1979) and making copies of the test items for hand scoring, please include the copyright
information on each copy (e.g., Copyright, James Rest, 1979, All Rights Reserved).

If y~u are using the DIT-2 (1998), you.must use the Center's scoring service.
I also grant you permission to reprint the Defining Issues Test as an appendix in your
dissertation or report for publication. This includes the stories and test items, but not the
scoring key or stage designations for specific items. Please make sure that the copy contains
the usual copyright information. I understand that copies of your dissertation may be duplicated
for distribution.

Please send me a copy of the report of your study. Thanks for your interest in the Defining
Issues Test.
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The Life Values and Moral Development of The Thai
Teachers of Catholic Schools in Metropolitan Bangkok
Part I Demographic Variables:
I. Gender

- -Male
- -Female

2. Age

--Lower than 21 years
_ _ 21-30 years
_ _ 31-40 years
_ _ 41-50 years

_ _ over 50 years

3. Marital Status:

_ _ Single

- - Married
- - Divorced
--Separated
4. Education

_ _ Lower than Bachelor Degree
_ _ Bachelor Degree
_ _ Higher than Bachelor Degree

5. Years of experience _ _ Lower than 5 years
_ _ 5-10 years
_ _ 11-15 years
_ _ 16-20 years

- - More than 20 years
6. Religion

- - Buddhist
- - Catholic
- - Islamic

- - Others

PartD
The Life Values Questionnaire
This questionnaire includes a list of characteristics and values. Consider each one and
indicate how important they are to you by putting a mark ''X" in the box.
Corresponding to your judgement There is no "right" or "'wrong" answer.
4 = Most important
3 =Very I quite important
2 = Somehow important
l =Not very important
0 = Not important at all
Please mark all statements.

ILJ

The Instrumental Value
ITEMS

4

3

2

I

0

I. Ambitious (hard-working, aspiring)

D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D

D
0
0
D
D
D
D
D
D
D
D
D
0
0
D
D
D
D

D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D

D
D
0
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D

D
D
D
D
D
D
D
D
D
D
D
D
0
D
0
D
D

2. Broadminded (open-minded)

3. Capable (competent, effective)
4. Cheerful (lighthearted, joyful)

5. Clean (neat. tidy)
6. Courageous (standing up for your beliefs)
7. Forgiving (willing to pardon others)

8. HelpfuJ (working for the weJfare of other)
9. Honest (sincere, truthful)
IO. Imaginative (daring, creative)
11. Independent (self-reliant, self-sufficient)
12. Intellectual (intelligent, reflective)
13. Logical (consistent, rational)
14. Loving (affectionate. tender)
15. Obedient (dutiful, respectful)
16. Polite (cowteous, well-mannered)
17. Responsible (dependable, reliable)
18. Self-controlled (restrained, self-discipline)

D

JI. 2 The Terminal Value

ITEMS

4

3

D
D
D

D
D
D

D D D
D D D
D D D

D
D

D
D

D D D
D D D

D

D

D

D D

9. Happiness (contentedness)

D
D
D

10. Inner harmony (freedom from inner conflict)

0

11. Mature love (sexual and spiritual intimacy)

D
D
D
D
D
D
D
D

D
D
D
D
D
D
D
D
D
D
D
D

D
D
D
D
D
D
D
D
D
D
D
D

D
D
D
D
D
D
0
D
D
D
D
D

I. A comfortable Life (a prosperous life)

2. An exciting life (a stimulating, active life)

3. A sense of accomplishment

2

1

0

(lasting contribution)
4. A world at peace (free of war and conflict)

5. A world of beauty
(beauty of nature and the arts)
6. Equality

(brotherhood, equal opportunity for all)
7. Family security (talcing care ofloved ones)
8. Freedom (independence, free choice)

12. National security (protection from attack)
13. Pleasure (an enjoyable, leisurely life)
14. Salvation (saved, eternal life)
15. Self-respect (self-esteem)
16. Social recognition (respect, admiration)
17. True friendship (close companionship)
18. Wisdom (a mature understanding oflife)

D
D
D
D
D
D
D
D
D
D
D
D

Part ID

The Defining Issues Test

This questionnaire is aimed at understanding how people think about social
problems. • Different people often have different opinions about questions of right
and wrong. There are no "righttt answers in the way that there are right answers to
math problems. We would like you to tell us what you think about several
problem stories. The papers will be fed to a computer to find the average for the
whole group, and no one will see your individual answers.

*************************
In the questionnaire you wi11 be asked to give your opinions about several
stories. Here is a story as and example.
Frank Jones has been thinking about buying a car. He is married, has two
small children. and earns an average income. The car he buys will be his family's
onJy car. It wiJJ be used mostly to get to work and drive around town, but also
sometimes for vacation trips. In trying to decide what car to buy, Frank Jones realized
that there were a lot of questions to consider. Below there is a list of some of these
questions.
If you were Frank Jones, how important would each of these questions be in
deciding what car to buy?
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Instructions for Part A : (Sample Question)
On the left-hand side, check one of the spaces by each statement of a
consideration. (For instance, if you think that Statement no. l is not important in
making a decision about buying a car, check the space on the right.)

IMPORTANCE:
Great Much Some

Little No

..t

..t

..t
..t
./

..t

l. Whether the car dea.Jer was in the same block
as where Franck Jives. (Note that in this
sample, the person taking the questionnaire did
not think this wa.r important in making a
decision.)
2. Would a used car be more economical in the
long run than a new car? (Note that a check
war put in the far left space to indicate the
opinion that this is an important issue in
ma/cinJ.? a decision about buvinJ.? a car.)
3. Whether the color was green, Franck's
favorite color.
4. Whether the cubic inch displacement was at
least 200. (Note that if you are unsure about
what "cubic inch displacement" means, then
mark it "no imoortance ..)
5. Would a large, roomy car be better than a
comnact car?
6. Whether the front connibilies were
differential. (Note that if a statement sounds
I ike gibberish or nonsense to you, mark it "no
imDortance. .,)

Instructions for Part 8: (Sample Que.vlion)
From the list of questions above, select the most important one of the whole
group. Put the nwnber of the most important question on the top line below. Do
likewise for your second, third and fourth most important choices. (Note that the tip
choices in this case will come from the statements that were checked on the far left.hand side-statements no. 2 and no.5 were thought to be very important In deciding
what is the most important, a person would re-read no2 and no. 5, pick one of them as
the most important,. and then put the other as "second most important," and so on.)

From the list ofquestion..., abave, select the four most important:
Most important
_5_ _ _ __
Second most important
_2_ _ _ __
Third most important
_!_ _ _ __
Fourth most important
3

-----

CASE I
Heinz and the Drug
In Europe, a woman was near death from a special kind of cancer. There was
one drug that the doctor thought might save her. It was a form of radium that the
druggist in the same town had recently discovered. The drug was expensive to make,
and the druggist was charging ten times what the drug cost to make. He paid $200 for
the radimn and charged $2000 for a small dose of the drug. The stick woman's
husband, Heinz, went to everyone he knew to borrow the money, but he could get
together only about $I 000, which is half of what it cost. He told the druggist that his
wife was dying, and asked him to sell it cheaper or Jet him pay Jater. But the druggist
said, "No, I discovered the drug and I'm going to make money from it" So Heinz
became desperate and began to think about breaking into the man's store to steal the
drug for his wife.
Should Heinz steal the drug? (Check one)

steal it
- - - - Should
Can't decide

--.,...-,/

Should not steal it

Case l (continued)
Heinz and the Drug
IMPORTANCE:
Great

Much Some

Little No

/
/

/

v
v
v

v
v'
,

'

v

/

\./

v

l. Whether a commwiity's Jaws are going to be
unheld
2. Isn't it only natural for a loving husband to
care so much for his wife that he'd steal?
3. ls Heinz willing to risk getting shot as a
burglar or going to jail for the chance that
stealing; the drug might help?
4. Whether Heinz is a professional wrestler, or
has considerable influence with professional
;wrestlers.
' ~ Whether Heinz is stealing for himself or
oing this solely to help someone else.
~ Whether the druggist's rights to his
invention have to be respected.
uWhether the essence of living is more
mpassing than the termination of dying,
socially and individually.
8. What values are going to be the basis for
e;ovemine; how neoole act toward each other.
9. Whether the druggist is going to be allowed
to hide behind a worthless law that only
protects the rich anyway.
10. Whether the law in this case is getting in
the way of the most basic claim of any member
ofsocietv.
11. Whether the druggist desezves to be robbed
for being so greedy and cruel.
Would stealing in such a case bring about
re total good for the whole society or not

G

From the list ofquestions above, select the four most important:
Most important
':
4
Second most important
]
Third most important
k.
2.
Fourth most important
I
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CASE2
Escaped Prisoner
A man had been sentenced to prison for 10 years. After one year, however, he
escaped from prison, moved to a new area of the country, and took the name of
Thompson. For eight years he worked hard, and gradually be saved enough money to
buy his own business. He was fair to his customers, have his employees top wages,
and gave most of his own profits to charity. Then one day, Mrs. Jones, and old
neighbor, recognized him as the man who had escaped from prison eight years before,
and whom the police had been looking for.

Should Mrs. Jones report Mr. Thompson to the police and have him sent back
to prison? (Check one)
report him
- - - - Should
Can 't decide
- - - - Should not report him

St. Gabriel's Library, Att
CASE 2 (continured)
Escaped Prisoner
IMPORTANCE:
Great

Much Some

Little No

I. Hasn't Mr. Thompson been good enough for
such a long time to nrove he isn't a bad oerson?
2. Every time someone escapes punishment for
a crime. doesn't that just encourage more
crime?
3. Wouldn't we be better off without prisons
and the oppression of our legal systems?
4. Has Mr. Thompson really paid his debt to
societv?
5. Would society be failing what Mr.
Thomoson should fairly expect?
6. What benefits would prisons be apart from
societv. especially for a charitable man?
7. How could anyone be so cruel and heartless
as to send Mr. Thomoson to prison?
8. Would it be fair to all the prisoners who had
to serve out their full sentences if Mr.
Thomnson was let om
9. Was Mrs. Jones a good mend of Mr.
Thomnson?
10. Wouldn't it be a citizen's duty to report an
escaped criminal, regardless of the
circumstances?
11. How would the will of the people and the
public good best be served?
12. Would going to prison do any good for Mr.
Thomoson or protect anvbodv?

From the list ofquestions above, select the four most important:
Most important
Second most important
Third most important
Fourth most important

Q

.CASE3
The Doctor's Dilemma
A woman was dying of cancer, which could not be cured, and she had only
about six months to live. She was in terrible pain, but she was so weak that a good
dose of pain killer like morphine would make her die sooner. She was delirious and
almost crazy with pain, and in her calm periods, she would ask the doctor to give her
enough morphine to kill her. She said she couldn't stand the pain and that she was
going to die in a few months anyway.
What Should the doctor do? (Check one)

----------

He should give the woman an overdose that will make her die.
Can't decide
Should not give an overdose.

10

CASE 3(continued)
The Doctor's Dilemma
IMPORTANCE:
Great Much Some

Little No
1. Whether the woman's family is in favor of
civine: her the overdose or not
2. ls the doctor obligated by the same law as
everybody else if giving her an overdose would
be the same as .killing her?
3. Whether people would be much better off
without society regimenting their lives and
even their deaths.
4. Whether the doctor could make it appear like
an accident
5. Does the state have the right to force
continued existence on those who don't want to
live?
6. What is the value of death prior to society's
...,.,,~.,""""';.;ve on nersonal values?
7. Whether the doctor has sympathy for the
woman's suffering or cares more about what
society mii!ht think.
8. Is helping to end another's life ever a
resoonsible act of cooDCration?
9. Whether only God should decide when a
person's life should end
10. What values the doctor has set for himself
in his own nersonal code of behavior.
1 L Can society afford to let everybody end
their lives when they want to?
12. Can society allow suicides or mercy .killing
and still protect the lives of individuals who
want to live?

From the list ofquestions above, select the four most important:

Most important
Second most important
Third most important

Fourth most important

11

CASE4
Student Takeover
At Harvard University a group of students, called the Students for a
Democratic Society (SDS), believe that the university should not have an army ROTC
program. SDS students are against the war in Vietnam, and the anny training program
helps send men to fight there. The SDS students demanded that Harvard end the anny
ROTC training program as a university course. This would mean that Harvard
students could not get army training as part of their regular course work and not get
credit for it toward their degrees.
Agreeing with the SDS students, the Harvard professors voted to end the
ROTC program as a university course. But the president of the university stated that
he wanted to keep the army program on campus as a course. The SDS students felt
that the president was not going to pay attention to the faculty vote or to their
demands.
So, one day last April, two hundred SDS students walked into the university's
administration building and told everyone else to get out. They said they were doing
this to force Harvard to get rid of the army-training program as a course.

Should the students have taken over the administration building? (Check one)
Yes, they should have taken it over
- - - Can't
decide
- - - No, they
shouldn't have taken it over.
---

1J

CASE 4 (continued)

Student Takeover
IMPORTANCE:
Great

Much Some

Little No
1. Are the students doing this to really help
other people or are thev doin~ it iust for kicks?
2. Do the students have any right to take over
propertvthat doesn't beJone:to them?
3. Do the students realize that they might be
arrested and fined, and even expelled from
school?
4. Would taking over the building in the long
run benefit more people to a m-ater extent?
5. Whether the president stayed within the
limits of his authority in ignoring the faculty
vote.
6. Will the takeover anger the public and give
all students a bad name?
7. ls taking over a building consistent with
principles of justice?
8. Would allowing one student takeover
encourrure manv other student takeovers?
9. Did the president bring this
misunderstanding on himself by being so
unreasonable and uncooperative?
10. Whether running the university ought to be
in the hands of a few administrators or in the
hands of all the neonle.
11. Are the students following principles they
believe are above the law?
12. Whether or not university decisions ought
to be respected bv students.

From the list ofquestions above, select the four most important:
Most important
Second most important
Third most important
Fourth most important

CASES

Webster

Mr. Webster was the owner and manager of a gas station. He wanted to hire
another mechanic to help him, but good mechanics were bard to find. The only person
de found who seemed to be a good mechanic was Mr. Lee, but he was Chinese. While
Mr. Webster himself didn't have anything against Orientals, he was afraid to hire Mr.
Lee because many of his customers didn't like Orientals. His customers might their
business elsewhere if Mr. Lee was working in the gas station.
When Mr. Lee asked Mr. Webster if he could have the job, Mr. Webster said
that he had already hired somebody else. But Mr. Webster really had not hired
anybody. because he could not find anybody else who was a good mechanic.
What should Mr. Webster have done? (Check one)
have hired Mr. Lee
- - - Should
Can ·1 decide
- - - Should
not have hired him

---

14

CASE 5 (continued)

Webster
IMPORTANCE:
Great

Much Some

Little No
1. Does the owner of a business have the right
to make his own business decisions or not?
2. Whether there is a law that forbids racial
discrimination in hiring for iobs.
3. Whether Mr. Webster is prejudiced against
Orientals himself or whether he means nothing
personal in refusing the iob.
4.Whether hiring a good mechanic or paying
attention to his customers' wishes would be
best for his business.
5. What individual differences ought to be
relevant in deciding how society's roles are
filled?
6. Whether the greedy and competitive
capitalistic system ought to be completely
abandoned.
1. Do a majority of people in Mr. Webster's
society feel like his customers or are a majority
asrainst preiudice?
8. Whether hiring capable men like Mr. Lee
would use talents that would otherwise be lost
to societv.
9. Would refusing the job to Mr. Lee be
consistent with Mr. Webster's own moral
beliefs?
10. Could Mr. Webster be so hard-hearted as to
refuse the job, knowing how much it means to

Mr. Lee?
11. Whether the Christian commandment to
love your fellow man aoolies to this case.
12. If someone's in need, shouldn't he be
helped regardless of what you get back from
him?

From the list ofquestions above, select the four most important:

Most important
Second most important
Third most important
F ourJ/:i most important

CASE6
Newspaper
Fred, a senior in high school, wanted to publish a mimeographed newspaper
for students so that he could express many of his opinions. He wanted to speak out
against the war in Vietnam and against some of the school's rules, like the rule
forbidding boys to wear long hair.
When Fred started his newspaper, he asked his principal for permission. The
principal said it would be all right if before every publication Fred would turnover all
his articles for the principaJ's approval. Fred agreed and turned in severaJ articles for
approval. The principal approved all of them and Fred published two issues of the
paper in the next two weeks.
But the principal had not expected that Fred's newspaper would receive so
much attention. Students were so excited by the paper that they began to organize
protests against the hair regulation and other school rules. Angry parents objected to
Fred's opinions. They phoned the principal, telling him that the newspaper was
unpatriotic and should not be published. As a result of the rising excitement, the
principal ordered Fred to stop publishing, He gave as a reason that Fred's activities
were disruptive to the operation of the school.

Should the principal stop the newspaper? (Check one)
\

stop it
---- Should
Can't decide
---- Should
not .vtop it
----
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CASE 6 (continued)
Newspaper

IMPORTANCE:
Great

Much Some

Little No
L I.s the principal more responsible to students
or to the parents?
2.Did the principal give his word that the
newspaper could be published for a long time,
or did he just promise to approve the
newspaper one issue at a time?
3. Would the students start protesting even
more if the princioal stopped the newspaper?
4. When the welfare of the school is threatened,
does the principal have the right to give orders
to students?
5. Does the principal have the freedom of
speech to say "no" in this case?
6. If the principal stopped the newspaper,
would he be preventing full discussion of
imoortant problems?
7. Whether the principal's order would make
Fred Jose faith in the princinal.
8. Whether Fred was really loyal to his school
and patriotic to his countrv.
9. What effect would stopping the paper have
on the student's education in critical thinking
and iudmnents?
10. Whether Fred was in any way violating the
ril?hts of others in vublishing his own opinions.
11. Whether the principal should be influenced
by some angry parents when it is the principal
that knows best what is going on in the school.
12. Whether Fred was using the newspaper to
stir uo hatred and discontent

From the list ofquestions above, select the four most important:
Most important
Second most important
Third most important
Fourth most important

*************************
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