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The purpose of this study was to determine the relationships between self-efficacy and
Chinese language class Phase 3, Phase 4 and Phase 5 (Grade 6-10 student groups) that were
divided according to their Chinese language proficiency level of self-efficacy for learning
Chinese as a foreign language and Chinese academic achievement in four different criteria.
The four criteria includes comprehending spoken and visual text, comprehending written and
visual text, communicating in response to spoken, written and visual text, and using language
in spoken and written form. An adapted version of Motivated Strategies for Learning
Questionnaire by Pintrich, Smith, Garcia and McKeachie (1991) was used to collect data
from a total of 167 students; 52 Chinese proficiency Phase 3 level students, 69 Chinese
proficiency Phase 4 level students and 56 Chinese proficiency Phase 5 level students. The
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researcher compared the self-efficacy for learning Chinese in the language level of Phase 3,
Phase 4 and Phase 5 students during the first semester of academic year 2017-2018.
Descriptive statistics (means and standard deviations) and inferential statistical procedures
(Pearson product-moment correlations and one-way ANOVA tests) were used to analyze the
data for this research study. The research found that Chinese proficiency Phase 3, Phase 4
and Phase 5 level students had high levels of self-efficacy for learning Chinese. Phase 3,
Phase 4 and Phase 5 Chinese proficiency level students’ self-efficacy for learning Chinese
was found to have correlated significantly with students’ Chinese academic achievement.
Recommendations for practice and future research are provided.
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CHAPTER I

INTRODUCTION

This chapter presents the background of the study, the statement of the problem, the
research questions with corresponding objectives and hypotheses. In also includes the
theoretical framework, conceptual framework of this study, the scope of the study, followed
by the definitions of terms, and concludes with the significance of the study.

Background of the Study
Mandarin fever started when China’s economic rise half a century ago. In a world
where globalization is dominant, learning Chinese has gradually and steadily become a must
learn foreign language around the world. According to the Confucius Institute, a public
institution affiliated with the Chinese Ministry of Education; an organization that endorses
Chinese language and culture, reported that among140 countries, 513 Confucius Institute
branches and 1,073 Confucius classrooms were established, as of December 2016 (Hanban,
2014). This data represents how fast and demanding the world is reaching out for Chinese
language. China has been the fastest growing major economy in the world for the past two
decades. Chinese has become as important as the English language, among a large number of
languages in the world; Chinese is the biggest native language in terms of the number of
native speakers (Nuffield Foundation, 2000). Although the need to learn Chinese is tied with
the rise of China’s economic, motivation played an important role for learning a foreign
language. Self-motivated learners will be encouraged to achieve their learning goals.
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Motivation for learning also will affect both how and why learners learn. This is true for
students learning different language, especially Chinese.
In Thailand, to the Office of the Private Education Commission (2018), among
approximately 175 international schools in Bangkok, the research school is quite rare to have
immersion program that promotes three languages (English, Chinese, and Thai) from early
years programme and all the way up to diploma programme. Multilingualism is becoming an
increasing prominence; the ability to speak more than one language is becoming inevitable
and is an advantage in today’s world (Kanoksilapatham, 2011). In this researcher’s
experience, language immersion program is where curriculum conducted activities in a
language that is not the student’s mother tongue. Providing with this intention, students are
exposed to immersion program with three languages (English, Chinese, and Thai) at a fairly
young age.
This study focused on Grades 6-10 students’ Chinese academic achievement
according to their level of Chinese language proficiency that includes scores from four
different criteria based on the curriculum in the trilingual international school in SamutPrakarn, Thailand. It consisted of comprehending spoken and visual text; comprehending
written and visual text; communicating in response to spoken, written and visual text; and
using language in spoken and written form.

Statement of the Problem
Language skills are becoming important due to the globalization phenomenon and it is
a must to synchronize with the global community (Smith, 2009). As students from trilingual
language approach which were exposed to three different languages (English, Chinese, and
Thai) every day at a young age, once reaching middle years programme (MYP), instead of
arranging students within the same grade and same age to take Chinese class together,
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students will be placed at a different phase level according to their Chinese proficiency skill
from the Chinese placement test score every year towards the end of each Grade 5 school
year. This study focused on students from age 12-16, Grade 6 - Grade 10 that were divided
into three different phase level (Phase 3, Phase 4, and Phase 5) of Chinese proficiency level.
In this researcher’s experience, as students get to higher grade level, Chinese language
learning outcomes decreased by affecting students’ grade. This researcher has observed that
low self-efficacy for learning Chinese may be influence and caused by different factors. A
student’s self-efficacy may influence the student’s academic achievement. According to
Bandura (1997), self-efficacy affects the amount of effort and persistence that a person
dedicated to a task.
The researcher investigated how self-efficacy for learning Chinese can reflect on
students’ Chinese academic achievement. This study examined the relationship between
students’ self-efficacy for learning Chinese and their academic achievement in learning
Chinese as a foreign language; moreover, the researcher also compared the self-efficacy level
of the three different phases in a trilingual international school in Samut-Prakarn, Thailand.

Research Questions
The main focus of this research was to determine if there was any relationship
between self-efficacy for learning Chinese as a foreign language and Chinese academic
achievement in four different criteria; comprehending spoken and visual text, comprehending
written and visual text, communicating in response to spoken, written and visual text, and
using language in spoken and written form. The following research questions were
formulated for this study.
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1.

What is the level of Chinese language class Phase 3, Phase 4 and Phase 5
students’ self-efficacy for learning Chinese as a foreign language at a trilingual
international school in Samut-Prakarn, Thailand?

2.

What is the level of Chinese language class Phase 3, Phase 4 and Phase 5
students’ Chinese academic achievement at a trilingual international school in
Samut-Prakarn, Thailand?

3.

Is there a significant relationship between Chinese language class Phase 3
students’ self-efficacy for learning Chinese as a foreign language and their
Chinese academic achievement at a trilingual international school in SamutPrakarn, Thailand?

4.

Is there a significant relationship between Chinese language class Phase 4
students’ self-efficacy for learning Chinese as a foreign language and their
Chinese academic achievement at a trilingual international school in SamutPrakarn, Thailand?

5.

Is there a significant relationship between Chinese language class Phase 5
students’ self-efficacy for learning Chinese as a foreign language and their
Chinese academic achievement at a trilingual international school in SamutPrakarn, Thailand?

6.

Is there a significant difference of self-efficacy for learning Chinese as a foreign
language among Chinese language class Phase 3, Phase 4 and Phase 5 students at
a trilingual international school in Samut-Prakarn, Thailand?
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Research Objectives
The following are the specific research objectives addressed by this study:
1.

To determine the level of Chinese language class Phase 3, Phase 4 and
Phase 5 students’ self-efficacy for learning Chinese as a foreign language at
a trilingual international school in Samut-Prakarn, Thailand.

2.

To determine the level of Chinese language class Phase 3, Phase 4 and
Phase 5 students’ Chinese academic achievement at a trilingual
international school in Samut-Prakarn, Thailand.

3.

To determine if there is a significant relationship between Chinese language
class Phase 3 students’ self-efficacy for learning Chinese as a foreign
language and their Chinese academic achievement at a trilingual
international school in Samut-Prakarn, Thailand.

4.

To determine if there is a significant relationship between Chinese language
class Phase 4 students’ self-efficacy for learning Chinese as a foreign
language and their Chinese academic achievement at a trilingual
international school in Samut-Prakarn, Thailand.

5.

To determine if there is a significant relationship between Chinese language
class Phase 5 students’ self-efficacy for learning Chinese as a foreign
language and their Chinese academic achievement at a trilingual
international school in Samut-Prakarn, Thailand.

6.

To determine if there is a significant difference of self-efficacy for learning
Chinese as a foreign language among Chinese language class Phase 3,
Phase 4 and Phase 5 students at a trilingual international school in SamutPrakarn, Thailand.
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Research Hypotheses
Four hypotheses were formulated for this study:
1.

There is a significant positive relationship between Chinese language class
Phase 3 students’ self-efficacy for learning Chinese as a foreign language
and their Chinese academic achievement at a trilingual international school
in Samut-Prakarn, Thailand at a significance level of .05.

2.

There is a significant positive relationship between Chinese language class
Phase 4 students’ self-efficacy for learning Chinese as a foreign language
and their Chinese academic achievement at a trilingual international school
in Samut-Prakarn, Thailand at a significance level of .05.

3.

There is a significant positive relationship between Chinese language class
Phase 5 students’ self-efficacy for learning Chinese as a foreign language
and their Chinese academic achievement at a trilingual international school
in Samut-Prakarn, Thailand at a significance level of .05.

4.

There is a significant difference among Chinese language class Phase 3,
Phase 4 and Phase 5 students’ self-efficacy for learning Chinese as a
foreign language at a trilingual international school in Samut-Prakarn,
Thailand at a significance level of .05.

Theoretical Framework
In order to examine if self-efficacy for learning Chinese of Chinese language class
Phase 3, Phase 4 and Phase 5 students affected Chinese academic achievement, this study
employed social cognitive motivation theory. This was done by examining four different
criteria; comprehending spoken and visual text, comprehending written and visual text,
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communicating in response to spoken, written and visual, and using language in spoken and
written form.
Social Cognitive Motivation Theory
Motivation, from the social cognitive perspective, is an internal state that can direct
and maintain behavior (Bandura, 1993). Bandura’s theory includes a number of related
motivation constructs. This research will focus on self-efficacy for learning and performance
in learning Chinese as a foreign language.
Expectation to success in task performance and the ability to accomplish a task with
confident skill are integrated by self-efficacy for learning and performance. (Pintrich, Smith,
Garcia, & McKeachie, 1991). Bandura (1977, 1986) mentioned that self-efficacy influences
task choice, the effort in doing the task, the persistency, and the achievement. Self-efficacy
relates to a person’s belief that one is able to reach a certain goal. In Bandura’s self-efficacy
theory, the four main processes that self-efficacy influence people behaviors are cognitive
process, motivational process, affective process, and selection process (Bandura, 1994).

Conceptual Framework
This study is a correlational-comparative research study that aim to measure the
relationship between Chinese language class Phase 3, Phase 4 and Phase 5 students’ selfefficacy for learning Chinese as a foreign language and Chinese academic achievement in
four different criteria; comprehending spoken and visual text, comprehending written and
visual text, communicating in response to spoken, written and visual text, and using language
in spoken and written form, furthermore the researcher would like to compare the selfefficacy for learning Chinese in the language learning level of Phase 3, Phase 4 and Phase 5
students. Figure 1 below presents the conceptual framework of this study.
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Self-efficacy for learning Chinese as a
foreign language

Chinese language class
Phase 3 students at a
trilingual international
school in Samut-Prakarn,
Thailand

Students’ Chinese academic achievement

Self-efficacy for learning Chinese as a
foreign language

Chinese language class
Phase 4 students at a
trilingual international
school in Samut-Prakarn,
Thailand

Students’ Chinese academic achievement

Self-efficacy for learning Chinese as a
foreign language

Chinese language class
Phase 5 students at a
trilingual international
school in Samut-Prakarn,
Thailand

Students’ Chinese academic achievement

Figure 1. Conceptual framework of this study.

Scope of the Study
The purpose of this study was to investigate the relationship between Chinese
language class Phase 3, Phase 4 and Phase 5 students’ level of self-efficacy for learning
Chinese and Chinese academic achievement, after the finding, the researcher compared the
self-efficacy for learning Chinese as a foreign language of Chinese language class Phase 3,
Phase 4 and Phase 5 students at the trilingual international school in Samut-Prakarn, Thailand
in the academic year of 2017-2018. Scheffe post-hoc multiple test is required if there is a
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significant difference. This helped to find out which phase levels of Chinese language
proficiency are exactly different.
The population was limited to Chinese language class Phase 3, Phase 4, and Phase 5
Chinese proficiency level; Grades 6 - Grade 10 students from this school. The researcher has
chosen it as the majority of Chinese phase levels students from Grades 6 to Grade 10 fall
upon. The range of this research limited to looking into the levels of self-efficacy for learning
Chinese as a foreign language and Chinese academic achievement of Chinese language class
Phase 3, Phase 4 and Phase 5 Chinese proficiency level; Grades 6 - Grade 10 students at the
trilingual international school with trilingual language immersion background, therefore, the
finding cannot be used for other subjects. Result of the research may be affected by several
factors, such as the limited class time and language learning environment. These students
were mature enough to complete the questionnaire independently.
The research theory scope was based on Bandura’s social cognitive motivation
theory. The Chinese academic achievement contained scores from four different criteria;
consists of comprehending spoken and visual text; comprehending written and visual text;
communicating in response to spoken, written and visual text; and using language in spoken
and written form. The Chinese academic achievement in this study was taken from the
trilingual international school’s first semester’s (academic year 2017-2018) academic
achievement.

Definitions of Terms
To assure a common understanding of terms used in this study, the following terms
are defined.
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Chinese academic achievement. This refers to students’ Semester 1 Chinese
language class report card grade. It is the final grade of the first semester of the academic
year 2017-2018 at an international school in Samut-Prakarn, Thailand. It is being evaluated
under the four criteria, which consists of four language skills; comprehending spoken and
visual text; comprehending written and visual text; communicating in response to spoken,
written and visual text; and using language in spoken and written form. Each assessment
criteria will be evaluated accordingly to Table 1. The MYP 1-7 scale was used as the grade
boundary guidelines table that determines the final grades of students in each year of the
MYP (see Table 2).
Chinese as a foreign language (CFL). This refers to learners whose native language
is not mandarin Chinese learning Chinese as a foreign language in Thailand.
Chinese language proficiency level. This refers to the middle year program
language acquisition of Phase 3, Phase 4 and Phase 5 Chinese proficiency levels of Chinese
language class at the trilingual international school in Samut-Prakarn, Thailand.
Motivated Strategies for Learning Questionnaire (MSLQ). This is a self-report
instrument that consists of 81 items designed by Pintrich et al. (1991) to determine the
student motivational orientations and the use of different learning strategies.
Grades 6-10 students. This refers to the students from Chinese language proficiency
level of Phase 3, Phase 4 and Phase 5, aged 12-16 who were placed by the school according
to their Chinese proficiency level at the trilingual international school in Samut-Prakarn,
Thailand. Students in the three different phases were not placed by their age and grade level;
instead, they were placed by their level of Chinese language proficiency which was measured
previously before students entered Grade 6.
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Self-efficacy for learning and performance. This refers to a self-appraisal of the
ability to master a task which includes judgments about the ability to accomplish a task and
the confidence in the skills to perform that task.
Self-Efficacy for Learning Chinese as a Foreign Language Questionnaire. This
refers to the questionnaire for this research paper that measured students’ self-efficacy for
learning Chinese as a foreign language in Phase 3, Phase 4 and Phase 5 Chinese proficiency
level at the trilingual international school. This questionnaire was the modified version of
Motivated Strategies for Learning Questionnaire (MSLQ) created by Pintrich et al. (1991).
Trilingual international school in Samut-Prakarn. This refer to the international
school in Samut-Prakarn province that promotes English, Chinese and Thai language
immersion program from early years programme, primary years programms, middle years
programme, and diploma programme. Therefore, the designed language setting is part of the
core curriculum in this international school.

Significance of the Study
The findings of this study would benefit school administrators, Chinese language
teachers, and future researchers. By knowing and understanding the factors affecting students
learning, the school can make changes and improvements that will benefit students’ learning.
Firstly, the information gain from this study would be useful for school administrators to
understand the importance of self-efficacy in studying a foreign language and develop future
professional development programs to train teachers. Secondly, the information gained from
this study would be helpful for Chinese language teachers to find ways to incorporate
strategies that can stimulate students’ self-efficacy into learning Chinese. Lastly, the
researchers would be able to examine the relationship between students’ self-efficacy and
students’ Chinese academic achievement.
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The chapter described background of the study regarding the importance of learning
Chinese as a second language, the statement of the problem whereas students get to higher
grade level, Chinese language learning outcomes decreased by affecting students’ grade in a
trilingual international school. This study examined the relationship between student’s selfefficacy for learning and student’s academic achievement toward learning Chinese in the
trilingual international school. The following chapter will provide a review of the literature
related to motivational theories as well as self-efficacy for learning and performance that
influence Chinese language learning.

CHAPTER II

REVIEW OF RELATED LITERATURE

In the previous chapter, the researcher discussed the purpose and importance of the
study. This chapter will review the literature related to this research. Specifically, this chapter
addresses Chinese language teaching in Thailand, self-efficacy and language learning,
theories of motivation for language learning, social cognitive motivation for learning theory,
previous research, research institution grading system and trilingual international school in
Samut-Prakan, Thailand.

Chinese Language Teaching in Thailand
Chinese language teaching in Thailand has a long history. According to historical
evidence; Thailand first established a relationship with China during the Sukhothai period
dated back 700 years ago. Since then, many Chinese people have migrated to Thailand,
culturally; majority of Thai people are Chinese descendants, either it was Chinese people who
immigrate to Thailand or intermarriage between Chinese and Thais in the past, this
contributes to the significance of learning Chinese whether to promote or to maintain cultural
understanding and practice.
However, the relationship between China and Thailand was interrupted when the
communists claimed victory in China. Due to political issues, the Thai government decided to
declare that Chinese language teaching in Thailand is illegal. Though this event did not stop
Chinese people from migrating to Thailand, but during the period, people in Thailand who
attempted to learn Chinese were accused of being a part of the communists. It was not until
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1975, that Thailand and China re-established diplomatic relationships again, thus, opening a
new chapter in Thai Chinese relations (Kanoksilapatham, 2011).
According to Kanoksilapatham’s research (2011), the majority of Thai people today
are descendants either from the intermarriage between Thai and Chinese or descendants with
Chinese ethnic background. In 1992, Chinese language learning was made accessible to the
public which marks the turning point from being a minor language to one of the mainstream
language in Thai education. Throughout the past 25 years, Chinese language has gradually
become popular in today’s Thai society as China has risen to be one of the world’s largest
economies rivaling the US and Europe.
As Thailand being one of the growing countries in Southeast Asia, in order to
encourage Thai students to study Chinese language, the governments of both countries have
worked closely with each other to endorse the teaching and learning of Chinese language. In
2001, the Office of the Basic Education Commission under the Ministry of Education in
Thailand had established Chinese language as one of the foreign language strands in the Thai
national curriculum (Kanoksilapatham, 2011).
As of December 2016, Hanban’s Confucius Institute, a public institution affiliated
with the Chinese Ministry of Education established approximately 513 several branches
around the world, and 1,073 Confucius classrooms in over 140 countries around the world,
over which 14 Confucius Institute branches and 11 Confucius classrooms was established in
Thailand. The number of Chinese teachers has reached of approximately 46,000 (Hanban,
2014). Given the popularity of Chinese language study, the need for Chinese teachers is
gradually increasing each year. The Confucius Institute of China wish to promote Chinese
language in foreign countries including Thailand, its Confucius classrooms adopted flexible
teaching method and adapt to suit local teaching conditions. It also promotes Chinese culture
in foreign countries primary schools and secondary schools (Hanban, 2014). With the great
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development of China and the rapid growth of China’s economy, mandarin fever has spread
throughout the world.

Self-Efficacy and Language Learning
Motivation is an essential aspect in language learning (Schmidt, Boraie & Kassabgy,
1996). Learning process is multifaceted that include different kinds of variables; such as
knowledge, cognitive abilities, and skill. Self-efficacy is considered one of the motivational
variables in learning; it will influence the learner’s learning and the outcome. Generally, selfefficacy based on an individual’s overall belief in the ability that a person can succeed. In the
process of learning, high self-efficacy learner will achieve higher than low self-efficacy
learner because they engage more on the given task and the result of the outcome will be
different from others. Language learning is unique from other kinds of learning; therefore, it
is important to determine factors that influence learner’s self-efficacy.
Kleinginna and Kleinginna (1981) mentioned that motivation is an internal need that
triggers behavior. It is the desire that stimulates and directs goal-oriented behavior, and the
need that influences human behavior. Self-efficacy is one of the most influential factors for
language learning; teacher, guidance, and parents play a fairly important role in the
influential process. It can enhance a students’ level of self-efficacy in learning through
different factor such as through different method of teaching and learning techniques and also
performance accomplishment.

Theories of Motivation for Language Learning
To have a clearer view and understanding of motivation during learning, the
following is an overview of some of the main motivation for language learning theories,
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concluding with the main theory underlying this research, social cognitive motivation for
learning theory.
Motivation and Second Language Acquisition – The Socio-Educational Model

Ability
Learning
Situation
Attitudes

Integrativenes
s

Motivation

Instrumentality

Language
Achievement

Language
Anxiety

Figure 2. The socio-educational model of second language acquisition. Adapted from
Integrative Motivation and Second Language Acquisition (p.6), by R.C. Gardner, 2005.
Retrieved from http://publish.uwo.ca/~gardner/docs/caaltalk5final.pdf

Gardner’s socio-educational model claimed that in the attitude/motivation test battery
(AMTB), there are three subscales specifically learning situation attitudes; the attitudes
toward the learning situation involve attitudes toward the school, reaction towards the
atmosphere of the classroom, the quality of learning materials, and the evaluation of the
classroom teacher, integrativeness; the interest of the learner who shows their desire,
willingness or internally regulated ability to relate to the language where the language learned
is different than the learner, and instrumentality; refers to what the learners gain from
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acquiring the language (see Figure 2). The three subscales, the nature of learning situation
have influence on student’s motivation to language achievement (Gardner, 2010).
The Expectancy-Value Theory of Achievement
Eccles et al. (1983) explained that individuals’ choice, performance, and persistence
will reflect on how well they will perform during an activity, such as the probability of
success (expectancy), and the how the task is valued while performing an activity. The
majority of people are goal-oriented beings; in other words, if the learner expects a desirable
and positive outcome, the learner will put effort to meet the expected outcome that they have
set for themselves (Wigfield & Eccles, 2000).
Motivation influences choice, persistence, and performance. It also affects the
thinking of the learner’s beliefs about how well they will perform. This is related to
Bandura’s notion of self-efficacy, a person’s belief that he or she can attain a certain goal. A
student with high self-efficacy will likely view difficult tasks as something to be conquered
and believe in themselves that they can perform well.
Social Cognitive Theory (SCT)
In Social cognitive theory, Bandura addressed the learning that happens in a social
context with the reciprocal interaction of personal, the environmental, and the behavioral
factors (see Figure 1 below). SCT also emphasizes internal and external social reinforcement
and social influence. SCT describes the behavior change that people adjust through
reinforcement to achieve goal directed behavior which can be maintained over a period of
time. The development process is constantly changing and it is a flexible, therefore, human
development process through different patterns of changes as well (Bandura, 1989).
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Social Cognitive Motivation for Learning Theory
According to the social cognitive learning theory (Bandura, 1989), learning behavior
is reciprocally influenced by behavioral, environmental, and personal factors. The three
factors all influence each other, but personal factors are the most important among them,
because individuals can positively influence the other two factors. The Figure 3 below shows
the reciprocal determinism among behavior, person, and environment.

Behavior

Personal factors

Environmental factors

Figure 3. Reciprocal determinism. Adapted from Social Cognitive Theory, by A. Bandura,
1989. Retrieved from http:// www.uky.edu/~eushe2/Bandura/ Bandura1989ACD.pdf

In the model of reciprocal determinism, behavior, environmental factors, and personal
factors all perform as interacting determinants which influence each other bilaterally
(Bandura, 1978). Each segment of the reciprocal determinism does not represent that the
different sources of influence are of equal strength and not all reciprocal influences operate at
the same time.
Personal factors and environmental factors reflect the interaction between thought,
affect, and behavior. The outcome of a person’s action partly determines their emotional
reactions and the way how they think. The way people think, believe and feel affects people’s
behavior (Bandura, 1989). As one of the personal factors, self-efficacy may be influence by
the environmental factors like teachers, parents, learning materials, or classroom. The
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environmental factors and personal factors have interactive relationships between personal
characteristics and environmental influences. Social influences that consist of human
expectations, beliefs, feelings, and cognitive competencies will transmit data and trigger
emotional reactions through modeling, instruction and social persuasion (Bandura, 1989).
The behavior and environmental factors indicate that this is a two-way influence
between behavior and the environmental factors, whereas both influence each other.
Particular behaviors may include willingness to use Chinese language. The environment does
not make any influence until it is activated by particular behaviors (Bandura, 1989).
Self-Efficacy for Learning and Performance
Self-efficacy relates to a person’s belief that the feelings and actions of oneself have
influence over the outcome of a given situation. Bandura (1994) stated that there were four
main sources of influence. To have a strong motivation for efficacy, one must go through
mastery experiences, as it provides the most realistic evidence of one’s ability. The learner
will firstly engage in a task and uses the outcome of their actions on that task to expand their
capabilities to perform and achieve from the task. Success will lead to a persuasive belief in
one’s personal efficacy. The second way of enhancing self-beliefs of efficacy is through
vicarious experiences. By observing other people succeed or fail will influence people’s
beliefs about their own ability to complete certain tasks, this is also known as social
comparisons. The comparison may include age, sex, race, educational levels, and socioeconomic status, it shape the thinking of his or her own capabilities whether can the observer
be able to accomplish. The third way is social persuasion; this refers to the verbal judgments,
feedback, and comments given from teachers, parents, guidance, or someone that is
knowledgeable. Students who are encouraged and persuaded verbally that they can acquire
the capabilities to accomplish a given task are likely to have greater effort and sustain it than
those who experience self-doubt or negativity when problem arise. The fourth way is
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physiological factors. The way people physically and emotionally think about themselves will
influence their self-efficacy. If learners perform a task under a high level of stress or anxiety,
it may reduce their self-efficacy and affect their performance (Bandura, 1994).
In Bandura’s self-efficacy theory, self-efficacy affects human’s behaviors from four
major psychological processes, they are cognitive process, motivational process, affective
process, and selection process. Cognitive process; much human behavior plan action and
organized their thoughts in their mind before anything else, self-efficacy shapes these plans.
Those with high sense of efficacy, view success positively and therefore, support the
performances. Motivational process; human motivate themselves and form beliefs on what is
able to accomplish in their mind first, they will foresee possible outcomes, set goals for
themselves, and plan their action for the future success. Affective process; human beliefs in
their enduring with the stress level and depression mood when encountering difficult
situations. If able to manage the control over threats, the feeling of high anxiety will not
occurred, and vice versa if not able to overcome. Selection process; in this process, it enable
people to create beneficial environments, people usually avoid activities or situations that
they cannot manage. For example, career path and development is affected by self-efficacy
through choice-related processes.
Motivated Strategies for Learning Questionnaire (MSLQ)
The Motivated Strategies for Learning Questionnaire (MSLQ) is a self-report
instrument designed by Pintrich et al., 1991. It was firstly used to assess high school and
university students’ motivation and learning strategies. The MSLQ consists of two parts - a
motivation section (31 items total) and a learning strategies section (50 items total). This
study utilized only one of the six subscales of the motivation section of the MSLQ – selfefficacy for learning and performance.
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Previous Research on Self-Efficacy and Language Learning
This section presents the previous research on the relationships between self-efficacy
and achievement in language learning.
Relationship between Self-Efficacy and Language Achievement
Mahyuddin, Elias, Cheong, Muhamad, Noordin and Abdullah (2006) conducted a
correlational study to examine the relationship between students’ self-efficacy and their
English academic achievement across eight secondary schools in Malaysia. A total of 1,146
students were surveyed and the results indicated positive correlations between several
dimensions of self-efficacy and academic performance in English. The study indicated the
importance of self-efficacy in academic achievement. Students with high self-efficacy tend to
do better than those with low efficacy.
Gahungu’s study (2009) investigated the interrelationships among self-efficacy,
language learning strategies and language achievement. The research studied 37 college
students studying French in a Midwestern university in the United States of America. The
findings of the study declared positive and significant relationships among the three variables,
and there was a statistically significant positive relationship between self-efficacy and
language ability (r=.83, p<.05). The study showed the importance of self-efficacy in
accomplishing success in language learning.
Wang, Spencer, and Xing (2009) investigated the effects of meta-cognitive beliefs
and strategies on learning Chinese as a foreign language among second-year university
students in the United States. The results of the findings showed positive significant
correlations between students’ self-efficacy for learning Chinese and their achievement
results. Successful students were found to be more confident in their abilities.
Tilfarlioglu and Ciftci (2011) surveyed 250 university students from universities in
Turkey to examine the relationship between self-efficacy, learner autonomy and academic
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success. The analysis of data revealed positive relationships among the three variables. Selfefficacy and learner autonomy were found to be significant predictors of academic success
among other variables that are relevant to language learning, such as age, intelligence,
personality, motivation, socio-cultural factors, gender, cognitive style, etc. This finding
implied that learners with higher autonomy and self-efficacy are more likely to succeed in the
process of language learning, and self-efficacy strongly predicts academic performance.
Ayoobiyan and Soleimani (2015) studied the relationship between self-efficacy and
language proficiency of 120 Iranian medical students at Mazandaran University of Medical
Sciences in Iran. The findings indicated a strong positive relationship between students’ selfefficacy and language proficiency (r = .78, p < 0.01). The result indicated that students with
higher self-efficacy tend to have higher language proficiency. The learners who are more
self-efficacious tend to have a better perception of their own capability thus work harder to
achieve their goals.
Lin and Lynch (2016) reviewed the relationship between motivational goal orientation
for learning Chinese as a foreign language and Chinese achievement of Grade 9 students at
Ekamai International School in Thailand. This study used an adapted version of the motivated
strategies for learning questionnaires (MSLQ), which includes self-efficacy for learning and
performance subscale to measure the level of students’ motivational goal orientation and
correlated it with students’ unofficial version of the HSK III Chinese Proficiency test. The
study revealed that there was a significant relationship between self-efficacy for learning and
performance and studying Chinese as a foreign language and Chinese achievement of Grade
9 students.
Raoofi, Tan and Chan (2012) conducted a literature review on self-efficacy in the
context of second/foreign language learning. It covered the effects of self-efficacy on
second/foreign language learning, and the factors affecting learner’s self-efficacy. Literature
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has revealed that self-efficacy is a very important factor that affects many other important
factors in language learning such as learner’s interest, effort, and learning strategies used in
the language learning process. It was also found to be a strong predictor for language
proficiency and performance.

Trilingual International School
This study was conducted at a trilingual international school in Samut-Prakarn,
Thailand, this is a trilingual international school that offers International Baccalaureate
Programme from Early years programme (EYP) nursery to K3, Primary years programme
(PYP) starts from Kindergarten 1 to Grade 5, the Middle years programme (MYP) runs from
Grades 6-10, and the Diploma programme referred to Grades11 and 12.
This international school was founded in 2001, and has been famous for its prominent
curriculum and the language immersion program (Chinese, English, and Thai) across all
grade levels. It is a fully trilingual international school that offers International Baccalaureate
(IB) program with Chinese, English, and Thai as the main languages of instruction. The
school now has approximately of 890+ students across primary all the way up to high school.
Students at this school work hand-in-hand with teachers and classmates to develop
skills in all aspects of the Chinese language. Students at young age will learn to recognize
Chinese characters and slowly build up and develop their Chinese vocabulary skills.
Throughout the years, students will also use the language itself for authentic purposes to
exhibit their knowledge and skills through project-based tasks.
The researcher specifically targeted Phase 3, Phase 4 and Phase 5 students’ population
as the majority of phases that students from Grades 6 to 10 fall upon. The language
immersion program was highly promoted since early years program at the trilingual
international school, where English and Chinese languages are the two main instructional
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languages in the primary year program. In Grade 5, as it is the last year of Primary, students
study English and Chinese language separately. English becomes the core language of
instruction and Chinese is taught as an additional language throughout secondary school.
Phase 3, Phase 4, and Phase 5 Chinese language class proficiency levels consists of
students from Grades 6 to 10. As a tradition, students entering Grade 6 are given a Chinese
placement test towards the end of Grade 5 school year. Placement test will be created by the
Middle Years Programme coordinator. Students entering Grade 6 will automatically be
placed according to their Chinese proficiency level that was measured previously. At this
school, the Middle Years Programme (MYP) refers to the three years of middle school, which
are Grades 6-8, and the first two years of high school, Grades 9 and 10 in the trilingual
international school.
Research Institution Grading System
In the target school, assessment is essential to all teaching and learning; it is the
important key to the international baccalaureate programs’ goals of guiding students
effectively through the five essential elements of learning. The five essential elements of
learning consist of the understanding of concepts, the ability to mastering the skills, the
development of attitudes, the decision to take right action, and the acquisition of knowledge.
In middle years programme (MYP), each subject group weighs student achievement through
subject specific criteria. The MYP assessments address student achievement level for each
criterion. This provides students and parents with need to know information on students’
engagement in learning (International Baccalaureate Organization, 2014).
The school in this research follows strict guidelines and criteria from the IB system
accordingly. All assessment for language acquisition is criterion–related, based on four
equally weighted assessment criteria. For Chinese language class Phase 3, Phase 4 and Phase
5, there are four assessment criteria, as given in Table 1.
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Table 1
Assessment Criteria Overview
Criterions

Assessment criteria

Score

Criterion A

Comprehending spoken and visual text

Maximum 8

Criterion B

Comprehending written and visual text

Maximum 8

Criterion C

Communicating in response to spoken, written and visual text

Maximum 8

Criterion D

Using language in spoken and written form

Maximum 8

Note. From “MYP: Language Acquisition Guide,” by International Baccalaureate
Organization, 2014.

In each assessment criteria, each criterion has nine possible achievement levels from
0-8. They are divided into four bands that represent limited (1-2); adequate (3-4); substantial
(5-6); and excellent (7-8) performance. Along with each band, there is a descriptor that the
teacher will use as guidelines when measuring students’ progress and achievement. The
maximum score for each criterion is 8.
To complete the final achievement level in each of the criteria, no matter it is end of
the semester or end of school year; teachers must collect sufficient evidence from the
assessment tasks that have been done throughout the semester, and or school year, to be able
to make a professional judgment in giving out grades. Each unit includes summative tasks
that are accessed by teachers to see if each student’s work meets the requirement of MYP
criteria and the objectives. In MYP, in order to attain the total score of a criterion for each
student, teachers must sum up the student’s final achievement score in all criteria of the
subject group. After combining up the full score for each criterion, the highest score that a
student will receive is 32, and the lowest will be 0.
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After completing this step, the MYP 1-7 scale will be use as the grade boundary
guidelines table that determines the final grades or also known as report card grade of
students in each year of the MYP. An example will be, if a student receives a total score of 32,
according to the MYP general grade descriptors, score of 32 falls upon the scale of 7. In this
student report card, not only will each criterion be shown with its individual score, but the
MYP scale of 1-7 will be shown as well. The teacher will add up the full score and will
convert score into MYP 1-7 scale. This MYP 1-7 scale will determine the final grade for the
given subject in the report card. Table 2 below provides a means of converting the criterion
levels total into a grade based on a scale of 1-7 established by the MYP general grade
descriptors, International Baccalaureate Organization, 2014.
Table 2
MYP General Grade Descriptors
Grade

Boundary guidelines

1

1-5

2

6-9

Descriptor
Produces work of very limited quality. Conveys many
significant misunderstandings of lacks understanding
of most concepts and contexts. Very rarely
demonstrates critical or creative thinking. Very
inflexible, rarely using knowledge or skills.
Produces work of limited quality. Expresses
misunderstandings or significant gaps in
understanding for many concepts and contexts.
Infrequently demonstrates critical or creative
thinking. Generally inflexible in the use of knowledge
and skills, infrequently applying knowledge and
skills.
(continued)
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(continued)
Grade

Boundary guidelines

3

10-14

Descriptor

Produces work of an acceptable quality.
Communicates basic understanding of many
concepts and contexts, with occasionally
significant misunderstandings or gaps. Begins to
demonstrate some basic critical and creative
thinking. Is often inflexible in the use of
knowledge and skills, requiring support even in
familiar classroom situations.
4
15-18
Produces good-quality work. Communicates basic
understanding of most concepts and contexts with
few misunderstandings and minor gaps. Often
demonstrates basic critical and creative thinking.
Uses knowledge and skills with some flexibility in
familiar classroom situations, but requires support
in unfamiliar situations.
5
19-23
Produces generally high-quality work.
Communicates secure understanding of concepts
and contexts. Demonstrates critical and creative
thinking, sometimes with sophistication. Uses
knowledge and skills in familiar classroom and
real-world situations and, with support, some
unfamiliar real-world situations.
6
24-27
Produces high-quality, occasionally innovative
work. Communicates extensive understanding of
concepts and contexts. Demonstrates critical and
creative thinking, frequently with sophistication.
Uses knowledge and skills in familiar and
unfamiliar classroom and real-world situations,
often with independence.
Produces high-quality, frequently innovative
7
28-32
work. Communicates comprehensive nuanced
understanding of concepts and contexts.
Consistently demonstrates sophisticated
critical and creative thinking. Frequently
transfers knowledge and skills with
independence and expertise in a variety of
complex classroom and real-world situations.
Note. From “MYP Principles to Practice,” by International Baccalaureate Organization, 2014.
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Considering language learning as a long-term process, self-efficacy is likely to change
throughout this entire process. However, self-efficacy is still the core that plays an important
role in language learning. This chapter presented theories of motivation relevant to language
learning. In the following chapter, the researcher will describe the research design and
research instrument for this research.
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CHAPTER III

RESEARCH METHODOLOGY

In the previous chapter, the researcher presented the literature review that discussed
motivation for language learning generally. This chapter will discuss the research design of
the study, the population and samples, the research instrument, followed by data collection
for the study, data analysis, and conclude with summary of the study.

Research Design
This study was a quantitative correlational-comparative research study aiming to
measure the relationship between Phase 3, Phase 4 and Phase 5 students’ self-efficacy for
learning Chinese and Chinese academic achievement in four different criteria which consists
of comprehending spoken and visual text; comprehending written and visual text;
communicating in response to spoken, written and visual text; and using language in spoken
and written form aspect.
Only one instrument was used for this study (see Appendix A). This instrument
measured students’ self-efficacy for learning Chinese as a foreign language. The data gained
from this instrument was used to investigate the objectives of the study. For Objective 1 and
Objective 2, descriptive statistics, means and standard deviations was use to analyze students’
level of self-efficacy for learning Chinese as a foreign language and Chinese academic
achievement. For Objective 3, Pearson product-moment correlation was use to find the
correlation between student’s self-efficacy for learning Chinese as a foreign language and
their Chinese academic achievement. Lastly, one-way ANOVA test was use for analysis of
Objective 4 to compared Phase 3, Phase 4 and Phase 5 students’ self-efficacy for learning
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Chinese as a foreign language. Phase 3, Phase 4 and Phase 5 students’ first semester Chinese
language class final grades (see Appendix B) were collected and used as the Chinese
academic achievement variable in this study.

Population
The population of this research was a total of 169 students from Grades 6-10 studying
in Chinese proficiency language levels of Phase 3, Phase 4, Phase 5 who study Chinese as a
foreign language at the trilingual international school in the academic school year of 20172018 in Samut-Prakarn, Thailand. The population was divided according to their Chinese
proficiency level; therefore, each phase consisted of students from Grades 6-10.

Sample
The sample for Phase 3 students was 53 students, Phase 4 students was 60 students,
and Phase 5 students was 56 students, a total of 169 students who study Chinese as a foreign
language at the trilingual international school in Samut-Prakarn, Thailand in the academic
school year of 2017-2018. Table 3 illustrates the number of the research sample by each
grade level and section.
Table 3
Current Study Sample (Academic Year 2017 - 2018)

Grade level
Phase 3 Chinese proficiency
level
Phase 4 Chinese proficiency
level
Phase 5 Chinese proficiency
level
Total

Grade
6

Grade
7

Grade
8

Grade
9

Grade
10

Study
sample

17

15

8

6

7

53

19

20

8

9

4

60

9

5

14

11

17

56

169
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Research Instrument
Two instruments were used in this study. Firstly, the self-efficacy for learning
Chinese questionnaire (see Appendix A), was used to assess students’ level of self-efficacy
for learning and performance in learning Chinese. Secondly, the students’ first semester grade
(see Appendix B) focusing on Chinese language class Phase 3, Phase 4 and Phase 5 Chinese
proficiency levels was used for the Chinese academic achievement variable for correlation
analysis.
Self-Efficacy for Learning Chinese
The questionnaire of this was the Self-Efficacy for Learning Chinese Questionnaire.
This questionnaire (see Appendix A) consists of three parts. It contained a cover letter briefly
explaining the purpose of the research; followed by the demographic factors of the
participants; the last part of the questionnaire assessed the orientation of the students’ selfefficacy for learning Chinese.
Part one. Part one of the questionnaire contained the cover letter from the researcher.
Part two. Part two of the questionnaire asked for students’ demographic information:
name, grade, nationality, grade level, phase level, and years of studying Chinese at the
trilingual international school although only grade level was used in the analysis for this
study.
Part three. Part three of the questionnaire measured the self-efficacy for learning
Chinese of the students. This study utilized only 1 of the 6 subscales of the motivation
section of the MSLQ – self-efficacy for learning and performance. Intrinsic goal orientation,
extrinsic goal orientation, task value, control of learning beliefs, and test anxiety will not be
used.
In order to meet the purpose of this study, the wording of all items were slightly
modified to assess students’ motivation for learning Chinese language class. The word
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English in all items was changed to Chinese. This subscale utilizes a 7-point Likert scale.
Table 4 presents the 7-point Likert scale that was used in the questionnaire. For the scoring of
Self-Efficacy for Learning Chinese Questionnaire, students rated themselves on a seven-point
Likert scale ranging from 1 (strongly disagree) to 7 (strongly agree).
Table 4
7-Point Likert Scale of the Questionnaire
1
Strongly
disagree

2
Moderately
disagree

3
Slightly
disagree

4
Neutral

5
Slightly
agree

6
Moderately
agree

7
Strongly
agree

Scoring and the Interpretation of the Questionnaire Results
The Self-Efficacy for Learning Chinese Questionnaire utilized a 7-point Likert scale
as shown in Table 4. The researcher interpreted the level of students’ self-efficacy for
learning Chinese into a 6-point rating scale as given in Table 5 for the items mean and 7point rating scale as given in Table 6 for total mean. The interpretation of the scores of the
questionnaire was based on the following.
Table 5
Interpretation of the Scores of Questionnaire Results (Items Mean)
Interpretation
Self-efficacy for learning
Chinese
(item mean)

Very
high
7.00 –
6.01

High

Slightly
high

Slightly
low

Low

Very
low

6.00 –
5.01

5.00 –
4.00

3.99 –
3.00

2.992.00

1.991.00

Table 6
Interpretation of the Scores of Questionnaire Results (Total Mean)
Interpretation
Self-efficacy for
learning Chinese
(total mean)

Very
high
56.00 –
50.00

High

Slightly
high

49.99 –
43.00

42.99 –
36.00

Neutral

Slightly
low

Low

Very
low

35.99 –
29.00

28.99 –
22.00

21.9915.00

14.998.00
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Validity and Reliability of the Self-Efficacy for Learning Chinese Questionnaire
The original developers of the MSLQ tested the construct validity of the scales using
confirmatory factor analysis and all subscales showed acceptable factor validity (Pintrich et
al., 1991).They also found acceptable alpha values for all subscales in several studies
conducted in the U.S.(see Table 6 below). Kivinen’s (2003) research assessed the
motivational orientations and volitional strategy use of secondary school students at
international schools in Europe. His research reported that the internal consistency reliability
data of the self-efficacy subscales used in this study’s reliability was substantial. Kadioğlu
and Uzuntiryaki’s (2008) research study aimed to investigate the contribution of motivational
factors to Grade 10 students’ achievement in gases and chemical reactions in chemistry. In
his study, the Cronbach’s alpha coefficient of the self-efficacy subscale is .86 in which the
reliability was substantial. Lin and Lynch’s (2016) research study aim to correlate the
relationship between motivational goal orientation for learning Chinese and Chinese
achievement of Grade 9 students at Ekamai International School in Thailand. This study
showed a significant relationship between self-efficacy and studying Chinese as a foreign
language and Chinese achievement of Grade 9 students. Table 7 illustrates the reliability data
of the self-efficacy value component used in this study as well as the previous studies.

Table 7
Reliability Statistics Data of the Research Questionnaire

Value
component
Self-efficacy for
learning and
performance

Number of
items for each
component
8

Pintrich et al.
(1991)
.93

Cronbach’s alpha value
Kadioğlu and
Lin and
Kivinen
Uzuntiryaki
Lynch
(2003)
(2008)
(2016)
.91
.86
.95

Current
study
.90
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Chinese Academic Achievement
The school in this research study follows strict guidelines and criteria from the
International Baccalaureate system. The grading scale was based according to International
Baccalaureate Organization (IBO) grading system. Firstly, the teachers assessed students
according to the four different criteria (see Table 1); comprehending spoken and visual text,
comprehending written and visual text; communicating in response to spoken, written and
visual text; and using language in spoken and written form. Secondly, the teachers added up
the student’s final achievement score in all criteria of the subject group. Maximum score for
each criterion is a total of 8, after adding scores of all criteria; the maximum score is 32. The
teacher graded students according to middle years programme general grade descriptors of 17 scale by converting the scores from the four criteria to match the scale. This scale
determined the final grades on the student’s report card for each semester (see Table 2). On
the report card, there are two main parts, one is the summary of achievement and the other is
the detailed class report of the student, this includes brief information on how and why the
student was graded with the given score.
Scoring and the Interpretation of the Chinese Academic Achievement
The Chinese academic achievement is the final grade of the first semester of the
academic year 2017-2018 at an international school in Samut-Prakarn, Thailand. The final
grade was evaluated under the four criteria, which consists of four language skills;
comprehending spoken and visual text; comprehending written and visual text;
communicating in response to spoken, written and visual text; and using language in spoken
and written form. The researcher interpreted the level of students’ Chinese academic
achievement into a 6-point rating scale as given in Table 8. The interpretation of the scores of
the Chinese academic achievement results was based on the following.
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Table 8
Interpretation of the Scores of Chinese Academic Achievement (Item Mean)
Interpretation
Chinese academic
achievement
(item mean)

Very
high
7.00 –
6.01

High

Slightly
high

Slightly
low

Low

Very
low

6.00 –
5.01

5.00 –
4.00

3.99 –
3.00

2.992.00

1.991.00

Collection of Data
Permission was requested by the researcher from the principal of the trilingual
international school in Samut-Prakarn, Thailand. After permission was granted, the
researcher contacted Chinese language class Phase 3 teacher, Chinese language class Phase 4
teacher, and Chinese language class Phase 5 teacher of the sample classes to schedule a date
to conduct the questionnaires. The research assistants for this study were the Chinese
language class of Phase 3, Phase 4, and Phase 5 teachers of the sample classes. Brief sessions
about the study and administration procedures have been instructed to the research assistants.
The questionnaires were conducted in the last week February 2018.
Prior to the administration of the questionnaires, the research assistants explained to
the students the purpose of the survey, this includes the fact that it would not be graded and
there are no absolute answers. The students filled in the questionnaire independently. The
administration time was set for 15 minutes to complete the Self-Efficacy for Learning
Chinese Questionnaire. After students completed the questionnaire, the research assistants
collected the questionnaires and submitted them back to the researcher.
All 169 questionnaires were distributed and filled out properly. Due to the absences of
the Chinese academic achievement of the students, out of 169 samples, only data of 167
students were used for analysis. The sample for Phase 3 students was 52 students, Phase 4
was 59 students, and Phase 5 students was 56 students, a total of 167 students Chinese
academic achievement was used for this study. For Phase 3, the return rate was 98.1%, as one
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students’ Chinese academic achievement was invalid. For Phase 4, the return rate was 98.3%,
also due to the validity of the student’s Chinese academic achievement. For Phase 5, the
return rate was 100%. Table 9 showed an overview of data collection process of this research.
Table 9
Data Collection Process
Data collection process

Dates

Requested permission from the trilingual international school November 2017
Thesis proposal examination

January 18, 2018

Distributed and collection of questionnaire

Last week of February 2018

Collected first semester report card result (Chinese academic
achievement of the sample population)

Last week of February 2018

Thesis defense examination

June 21, 2018

Data Analysis
The collected data was analyzed according to the research objectives by using a
statistical software package. For Research Objective 1 and Research Objective 2, descriptive
statistics, means and standard deviation was utilized to determine the means and standard
deviations for Chinese language class Phase 3, Phase 4, and Phase 5 students’ self-efficacy
for learning Chinese as a foreign language and Chinese academic achievement.
For Research Objectives 3, 4 and 5, Pearson product-moment correlation was utilized
to determine the relationship between Chinese language class Phase 3, Phase 4 and Phase 5
students’ self-efficacy for learning Chinese as a foreign language and their Chinese academic
achievement.
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For Research Objective 6, one-way ANOVA test was utilized to determine if there is
a significant difference between Chinese language class Phase 3, Phase 4, and Phase 5
students’ self-efficacy for learning Chinese as a foreign language. Table 10 presents the
summary of the research process of this study. If a significant difference is found after
performing the one-way ANOVA test, Scheffe post-hoc multiple tests will be utilize. This
will help to find out which Phase levels of Chinese language proficiency are exactly different.
But as a result of the findings, the researcher did not need to run Scheffe post-hoc multiple
tests.

38
Summary of the Research Process
The research process of this study is summarized in Table 10.

Table 10
Summary of the Research Process

Research objectives

Source of data
or sample

Data collection
method or research
instrument

1. To determine the level of
Chinese language class
Phase 3, Phase 4 and
Phase 5 students’ self efficacy for learning
Chinese as a foreign
language at a trilingual
international school in
Samut-Prakarn, Thailand.

Self-Efficacy for
Learning Chinese
Questionnaire

2. To determine the level of
Chinese language class
Phase 3, Phase 4 and
Phase 5 students’ Chinese
academic achievement at
a trilingual international
school in Samut-Prakarn,
Thailand.

Chinese academic
achievement from
the first semester
report card from
all sample
population
(Chinese language
class only)

3. To determine if there is a
significant relationship
between Chinese
language class Phase 3
students’ self-efficacy for
learning Chinese as a
foreign language and
their Chinese academic
achievement at a
trilingual international
school in Samut-Prakarn,
Thailand.

A sample of 167
students learning
Chinese language
class from Phase 35 at the trilingual
international
school in SamutPrakarn, Thailand

Self-Efficacy for
Learning Chinese
Questionnaire

Data analysis

Descriptive
statistics
(means and
standard
deviations)

Pearson
productmoment
correlation
(one-tailed)

Chinese academic
achievement from
the first semester
report card from
all sample
population
(Chinese language
class only)

(continued)
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(continued)

Research objectives

Source of data
or sample

4. To determine if there is a
significant relationship
between Chinese language
class Phase 4 students’
self-efficacy for learning
Chinese as a foreign
language and their
Chinese academic
achievement at a trilingual
international school in
Samut-Prakarn, Thailand.
5. To determine if there is a
significant relationship
between Chinese language
class Phase 5 students’
self-efficacy for learning
Chinese as a foreign
language and their
Chinese academic
achievement at a trilingual
international school in
Samut-Prakarn, Thailand.
6. To determine if there is a
significant difference
among Chinese language
class Phase 3, Phase 4
and Phase 5 students’ selfefficacy for learning
Chinese as a foreign
language at a trilingual
international school in
Samut-Prakarn, Thailand.

Data collection
method or research
instrument

Data analysis

Self-Efficacy for
Learning Chinese
Questionnaire

A sample of 167
students learning
Chinese language
class from Phase 35 at the trilingual
international
school in SamutPrakarn, Thailand

Chinese academic
achievement from
the first semester
report card from
all sample
population
(Chinese
language class
only)

Self-Efficacy for
Learning Chinese
Questionnaire

Pearson productmoment
correlation
(one-tailed)

One-way
ANOVA test
(Scheffe posthoc multiple
tests will be
utilized if a
significant
difference is
found)
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CHAPTER IV

RESEARCH FINDINGS

In Chapter III, the researcher explained the research design, the population and
sample, the research instrument, followed by collection of data, data analysis, and summary
of the research process for the study. This chapter will present the findings of the research
objectives.
Main Findings

In this section, the main findings of this study are presented according to the research
objectives.

Research Objective 1
The Research Objective 1 was to determine the level of Chinese language class Phase
3, Phase 4 and Phase 5 students’ self-efficacy for learning Chinese as a foreign language at a
trilingual international school in Samut-Prakarn, Thailand. Data were collected from eight
items of Part three of the questionnaire of the study (see Appendix A). Table 11, Table 12,
and Table 13 show the Chinese proficiency Phase 3 level, Phase 4 level and Phase 5 level
students’ mean scores and standard deviations for the self-efficacy for learning Chinese items.

Table 11
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Chinese Proficiency Phase 3 Level Students’ Means and Standard Deviations for the SelfEfficacy for Learning Chinese Subscale Items
Self-efficacy for learning Chinese

Item No.

M

SD

Interpretation

I believe I will receive an excellent grade from
my Chinese class.

1

5.02

1.56

High

I am certain I can understand the most difficult
material presented in the readings in my Chinese
class.

2

4.28

1.32

Slightly high

I can understand the basic concepts taught in my
Chinese class.

3

5.58

1.02

High

I am confident I know how to use complex
material taught by my Chinese teacher in the
class.

4

4.36

1.06

Slightly high

I am confident I can do an excellent job on the
assignments and tests in my Chinese class.

5

4.68

1.20

Slightly high

I expect to do well in Chinese class.

6

5.42

1.25

High

I am certain I can master the skills being taught in
my Chinese class.

7

4.83

1.22

Slightly high

Considering the difficulty of Chinese class, my
Chinese teacher, and my Chinese skills, I think I
will do well in Chinese class.

8

5.09

1.28

High

39.26

7.61

Slightly high

Total mean score

Note. n = 52
As seen in Table 11, the mean score of self-efficacy for learning Chinese of Phase 3
level is 39.26 and was interpreted as slightly high.
Table 12
Chinese Proficiency Phase 4 Level Students’ Means and Standard Deviations for the SelfEfficacy for Learning Chinese Subscale Items
Self-efficacy for learning Chinese
I believe I will receive an excellent grade from
my Chinese class.

Item No.
1

M
5.07

SD
1.23

Interpretation
High

(continued)

42
(continued)
Self-efficacy for learning Chinese

Item No.

M

SD

Interpretation

I am certain I can understand the most difficult
material presented in the readings in my Chinese
class.

2

4.55

1.34

I can understand the basic concepts taught in my
Chinese class.

3

5.88

.90

High

I am confident I know how to use complex
material taught by my Chinese teacher in the
class.

4

5.02

1.08

High

I am confident I can do an excellent job on the
assignments and tests in my Chinese class.

5

5.05

1.10

High

I expect to do well in Chinese class.

6

5.72

1.16

High

I am certain I can master the skills being taught in
my Chinese class.

7

5.13

1.11

High

Considering the difficulty of Chinese class, my
Chinese teacher, and my Chinese skills, I think I
will do well in Chinese class.

8

5.32

1.07

High

41.73

6.95

High

Total mean score

Slightly high

Note. n = 59
In Table 12, the mean score of self-efficacy for learning Chinese of Phase 4 level was
41.73. It is interpreted as high.
Table 13
Chinese Proficiency Phase 5 Level Students’ Means and Standard Deviations for the SelfEfficacy for Learning Chinese Subscale Items
Self-efficacy for learning Chinese

Item No.

M

SD

Interpretation

I believe I will receive an excellent grade from
my Chinese class.

1

5.16

1.09

High

I am certain I can understand the most difficult
material presented in the readings in my Chinese
class.

2

4.20

1.54

Slightly high

(continued)

43
(continued)
Self-efficacy for learning Chinese

Item No.

M

SD

Interpretation

I can understand the basic concepts taught in my
Chinese class.

3

5.95

.77

I am confident I know how to use complex
material taught by my Chinese teacher in the
class.

4

4.84

1.06

Slightly high

I am confident I can do an excellent job on the
assignments and tests in my Chinese class.

5

5.05

1.15

High

I expect to do well in Chinese class.

6

5.80

.98

High

I am certain I can master the skills being taught in
my Chinese class.

7

4.95

1.13

Considering the difficulty of Chinese class, my
Chinese teacher, and my Chinese skills, I think I
will do well in Chinese class.

8

5.43

.89

High

41.38

6.71

High

Total mean score

High

Slightly high

Note. n = 56
The mean score of self-efficacy for learning Chinese of Phase 5 level in Table 13 was
41.38 and is interpreted as high.

Research Objective 2
The Research Objective 2 of this study was to determine the level of Chinese
language class Phase 3, Phase 4 and Phase 5 students’ Chinese academic achievement at a
trilingual international school in Samut-Prakarn, Thailand. Data were obtained from students’
first semester report card on the final Chinese language class grade only (see Appendix B).
Table 14 shows the mean scores of Chinese proficiency Phase 3 level, Chinese proficiency
Phase 4 level and Chinese proficiency Phase 5 level students’ Chinese academic achievement
final grade.
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Table 14
Means and Standard Deviations for Phase 3, Phase 4 and Phase 5 students’ Chinese
Academic Achievement Final Grade
Phase level

n

M

SD

Interpretation

Phase 3 level

52

5.87

.82

High

Phase 4 level

59

5.81

.77

High

Phase 5 level

56

5.73

.80

High

As seen in Table 14, the mean scores of Chinese proficiency Phase 3 level, Phase 4
level and Phase 5 level students’ Chinese academic achievement final grade was 5.87, 5.81,
and 5.73. They were all interpreted according to Table 7 (see Chapter III).

Research Objective 3
The Research Objective 3 of this study was to determine if there was a significant
relationship between Chinese language class Phase 3 students’ self-efficacy for learning
Chinese as a foreign language and their Chinese academic achievement at a trilingual
international school in Samut-Prakarn, Thailand. Data were collected from eight items of part
three of the questionnaire of the study (see Appendix A) and student’s Chinese academic
achievement final grade from the report card (see Appendix B). Table 15 present the bivariate
correlations of students’ self-efficacy for learning Chinese and their Chinese academic
achievement for Chinese proficiency Phase 3 level.
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Table 15
Bivariate Correlation of Students’ Self-Efficacy for Learning Chinese and Their Chinese
Academic Achievement of Phase 3 Level
Variables
1. Phase 3 level Chinese academic achievement
2. Self-efficacy for learning Chinese

1

2

.28*

-

Note. An * means correlation is significant at .05 level (1-tailed). n = 52.

As seen in Table 15, the Phase 3 students’ level of self-efficacy for learning Chinese
correlated significantly with their Chinese achievement (r = .28, p = .02) at a significance
level of.05. The coefficient of determination (r2) of .08 indicated that 8% of the variance in
Phase 3 students’ Chinese academic achievement could be accounted for by the self-efficacy
for learning Chinese variable.

Research Objective 4
The Research Objective 4 of this study was to determine if there was a significant
relationship between Chinese language class Phase 4 students’ self-efficacy for learning
Chinese as a foreign language and their Chinese academic achievement at a trilingual
international school in Samut-Prakarn, Thailand. Data were collected from eight items of part
three of the questionnaire of the study (see Appendix A) and student’s Chinese academic
achievement final grade from the report card (see Appendix B). Table 16 present the bivariate
correlations of students’ self-efficacy for learning Chinese and their Chinese academic
achievement for Chinese proficiency Phase 4 level.
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Table 16
Bivariate Correlation of Students’ Self-Efficacy for Learning Chinese and Their Chinese
Academic Achievement of Phase 4 Level
Variables
1. Phase 4 levels Chinese academic achievement
2. Self-efficacy for learning Chinese

1

2

.25*

-

Note. An * means correlation is significant at .05 level (1-tailed). n = 59.

In Table 16, the Phase 4 students’ level of self-efficacy for learning Chinese
correlated significantly with their Chinese achievement (r = .25, p = .03) at a significance
level of.05. The coefficient of determination (r2) of .06 indicated that 6% of the variance in
Phase 4 students’ Chinese academic achievement could be accounted for by the self-efficacy
for learning Chinese variable.

Research Objective 5
The Research Objective 5 of this study was to determine if there was a significant
relationship between Chinese language class Phase 5 students’ self-efficacy for learning
Chinese as a foreign language and their Chinese academic achievement at a trilingual
international school in Samut-Prakarn, Thailand. Data were collected from eight items of part
three of the questionnaire of the study (see Appendix A) and student’s Chinese academic
achievement final grade from the report card (see Appendix B). Table 17 present the bivariate
correlations of students’ self-efficacy for learning Chinese and their Chinese academic
achievement for Chinese proficiency Phase 5 level.
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Table 17
Bivariate Correlation of Students’ Self-Efficacy for Learning Chinese and Their Chinese
Academic Achievement of Phase 5 Level
Variables
1. Phase 5 levels Chinese academic achievement
2. Self-efficacy for learning Chinese

1

2

.30*

-

Note. An * means correlation is significant at .05 level (1-tailed). n = 56.

Table 17 presents the Phase 5 students’ level of self-efficacy for learning Chinese
correlated significantly with their Chinese achievement (r = .30, p = .01) at a significance
level of.05. The coefficient of determination (r2) of .09 indicated that 9% of the variance in
Phase 5 students’ Chinese academic achievement could be accounted for by the self-efficacy
for learning Chinese variable.

Research Objective 6
The Research Objective 6 of this study was to determine if there is a significant
difference of self-efficacy for learning Chinese as a foreign language among Chinese
language class Phase 3, Phase 4 and Phase 5 students at a trilingual international school in
Samut-Prakarn, Thailand. Data were collected from eight items of Part three of the
questionnaire of the study (see Appendix A). Table 17 presents a one-way analysis of
variance of self-efficacy for learning Chinese according to the findings.
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Table 18
Results of the One-Way ANOVA Test of Self-Efficacy for Learning Chinese among Chinese
Proficiency Language Level of Phase 3, Phase 4 and Phase 5
dfs

Variable
Self-efficacy for
learning Chinese

Variable
categories

n

M

SD

Phase 3

52

39.26

7.61

Phase 4

59

41.73

6.95

Phase 5

56

41.38

6.71

Between
groups

Within
groups

2

166

F

1.95

p

.15

Note. There was no statistically significant difference between groups (statistical significance
level set at p =.05).
A one-way analysis of variance indicated that there was no significant difference of
self-efficacy for learning Chinese as a foreign language among Chinese language class Phase
3 (M = 39.26, SD = 7.61), Phase 4 (M = 41.73, SD = 6.95), and Phase 5 (M = 41.38, SD =
6.71) students, F(2, 166) = 1.95, p = .15.

In this chapter, the researcher reported on the results from the analyses used to test the
hypotheses set forth in this study. In the following chapter, the researcher will discuss the
findings of this study and make connections with the previous research in this field. Chapter
V will present the conclusions, interpretations, and implications suggested by the results, as
well as limitations, recommendations and suggestions for future research.

CHAPTER V

CONCLUSIONS, DISCUSSION, AND RECOMMENDATIONS

In Chapter IV, the major findings of the study were presented. This chapter presents
the summary of findings for the study, conclusions, discussion and implications indicated by
the findings, as well as limitations, recommendations and suggestions for future research.

Summary of the Study
This research study was a correlational-comparative study that investigated the
relationship between Chinese language class Phase 3, Phase 4 and Phase 5 students’ selfefficacy for learning Chinese as a foreign language and Chinese academic achievement in
four different criteria; comprehending spoken and visual text, comprehending written and
visual text, communicating in response to spoken, written and visual text, and using language
in spoken and written form. Furthermore, the researcher compared the self-efficacy for
learning Chinese according to the language learning levels of Phase 3, Phase 4 and Phase 5
students.
The research instrument utilized in this study was the Self-Efficacy for Learning
Chinese as a Foreign Language Questionnaire (see Appendix A), which was an adapted
version of the MSLQ created by Pintrich et al. (1991). This study focused only on one of the
six subscales of the motivation section of the MSLQ – self efficacy for learning and
performance. The questionnaire consisted of eight items. Fifty-three Chinese proficiency
Phase 3 level students, 60 Chinese proficiency Phase 4 level students and 56 Chinese
proficiency Phase 5 level students were surveyed during February 2018. However, only 52
Chinese proficiency Phase 3 level students, 59 Chinese proficiency Phase 4 level students and
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56 Chinese proficiency Phase 5 level students’ data was used in the study. A total of 167
students sample population data were used to determine the level of the students’ Chinese
academic achievement. The first semester final grades, school year 2017-2018, of the
Chinese language class on the report card were used (see Appendix B).
The research objectives were:
1. To determine the level of Chinese language class Phase 3, Phase 4 and Phase
5 students’ self-efficacy for learning Chinese as a foreign language at a
trilingual international school in Samut-Prakarn, Thailand.
2. To determine the level of Chinese language class Phase 3, Phase 4 and Phase
5 students’ Chinese academic achievement at a trilingual international
school in Samut-Prakarn, Thailand.
3. To determine if there is a significant relationship between Chinese language
class Phase 3 students’ self-efficacy for learning Chinese as a foreign
language and their Chinese academic achievement at a trilingual
international school in Samut-Prakarn, Thailand.
4. To determine if there is a significant relationship between Chinese language
class Phase 4 students’ self-efficacy for learning Chinese as a foreign
language and their Chinese academic achievement at a trilingual
international school in Samut-Prakarn, Thailand.
5. To determine if there is a significant relationship between Chinese language
class Phase 5 students’ self-efficacy for learning Chinese as a foreign
language and their Chinese academic achievement at a trilingual
international school in Samut-Prakarn, Thailand.
6. To determine if there is a significant difference of self-efficacy for learning
Chinese as a foreign language among Chinese language class Phase 3, Phase
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4 and Phase 5 students at a trilingual international school in Samut-Prakarn,
Thailand.
Four hypotheses were formulated:
1. There is a significant positive relationship between Chinese language class
Phase 3 students’ self-efficacy for learning Chinese as a foreign language
and their Chinese academic achievement at a trilingual international school
in Samut-Prakarn, Thailand at a significance level of .05.
2. There is a significant positive relationship between Chinese language class
Phase 4 students’ self-efficacy for learning Chinese as a foreign language
and their Chinese academic achievement at a trilingual international school
in Samut-Prakarn, Thailand at a significance level of .05.
3.

There is a significant positive relationship between Chinese language class
Phase 5 students’ self-efficacy for learning Chinese as a foreign language
and their Chinese academic achievement at a trilingual international school
in Samut-Prakarn, Thailand at a significance level of .05.

4.

There is a significant difference among Chinese language class Phase 3,
Phase 4 and Phase 5 students’ self-efficacy for learning Chinese as a
foreign language at a trilingual international school in Samut-Prakarn,
Thailand at a significance level of .05.

Conclusions
The Research Objective 1 of this study was to determine the level of Chinese
language class Phase 3, Phase 4 and Phase 5 students’ self-efficacy for learning Chinese
as a foreign language. This study found that Phase 3 Chinese proficiency level students’
self-efficacy for learning Chinese was slightly high, while Phase 4 and Phase 5 Chinese
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proficiency level students’ self-efficacy for learning Chinese was high. From this
finding, it may be concluded that self-efficacy for learning Chinese was not an issue
among these phase levels of students.
The Research Objective 2 of this study was to determine the level of Chinese
language class Phase 3, Phase 4 and Phase 5 students’ Chinese academic achievement.
It was found that the three Chinese proficiency phase levels students’ Chinese academic
achievement was interpreted as high on the 6-point rating scale. From the findings, this
shows that the students in three different Chinese proficiency phase levels do care about
the learning outcome. Therefore the students can be seen as self-motivated learning
individuals towards Chinese language education.
The Research Objective 3 of this study was to determine if there was a
significant relationship between Chinese language class Phase 3 students’ self-efficacy
for learning Chinese as a foreign language and their Chinese academic achievement.
The Research Objective 4 of this study was to determine if there was a significant
relationship between Chinese language class Phase 4 students’ self-efficacy for learning
Chinese as a foreign language and their Chinese academic achievement. The Research
Objective 5 of this study was to determine if there was a significant relationship
between Chinese language class Phase 5 students’ self-efficacy for learning Chinese as
a foreign language and their Chinese academic achievement. The bivariate correlations
between the variables were analyzed for each Chinese proficiency phase levels. It was
found that Phase 3, Phase 4 and Phase 5 students’ self-efficacy for learning Chinese had
a positive significant relationship with their Chinese academic achievement as
expected. High self-efficacy leads to a positive outcome, the higher self-efficacy in a
student, the more likely to belief that they can achieve and master Chinese language.
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The Research Objective 6 of this study was to determine if there was a
significant difference among Chinese language class Phase 3, Phase 4 and Phase 5
student’s self-efficacy for learning Chinese as a foreign language. One-way analysis of
variance was performed and the findings indicated that there was no statistically
significant difference between self-efficacy for learning Chinese in Chinese proficiency
levels of Phase 3, Phase 4 and Phase 5. From the findings, it can be concluded that
generally the students from the three phases were attentive in learning Chinese, focus
on the learning goal, and were self-motivated in learning Chinese as a foreign language
at this trilingual international school in Samut-Prakarn, Thailand.

Discussion
Self-Efficacy for Learning Chinese as a Foreign Language
Self-efficacy is one of the most influential factors for language learning. It is a
part of social cognitive motivation for learning theory by Bandura (1989). Learning
behavior is influenced by behavioral, environmental, and personal factors. But personal
factors are the most important among them. Research indicates that self-efficacy plays
a crucial role in foreign language learners learning and motivation and is a strong
predictor for performance (Mahyuddin et al., 2006). It affects learner’s persistence,
interest, the amount of effort learners put in learning, the goals they set and even their
use of strategies in performing a task. It is a core element of human agency that
mediates between a learner’s aptitude, past achievements and future performances
(Raoofi et al., 2012). The findings of this study indicated that the Chinese proficiency
levels of Phase 3, Phase 4 and Phase 5 students’ self-efficacy for learning Chinese was
overall high. Chinese proficiency levels of Phases 3-5 were consist of students from
Grades 6-10; students were grouped according to their level of Chinese proficiency
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which then forms three different phases. This trilingual international school in SamutPrakarn, Thailand is well known for its Chinese immersion program from early year
programme to diploma programme. Chinese language is one of the main mediums of
instruction from early year program to primary year program. Furthermore, Chinese
language is a compulsory subject from middle years programme and onwards. With this
strong language foundation since a young age, the students have been strongly involved
in this program for at least five years and above. The learning environment of this
school helps students build up their confidence in using Chinese language. The passion
in Chinese language learning has been developed since early age and still remains
throughout on least until high-school. The school also contributed quality Chinese
teacher in school to help promote on-going teaching and learning. Teachers’
effectiveness contributes to a positive influence towards the students, teachers can boost
self-efficacy with credible communication and continuous feedback to guide and
support the students through the tasks which allowed students to make their best effort.
Therefore, the outcome of students’ self-efficacy for learning Chinese is generally high.
Furthermore, the researcher also investigated if there was a significant difference
among Chinese language class Phase 3, Phase 4 and Phase 5 students’ self-efficacy for
learning Chinese as a foreign language at a trilingual international school in Samut-Prakarn,
Thailand. The finding of this study shows that there was no significance difference between
the self-efficacy for learning Chinese as a foreign language. The researcher believes that the
immersion experience has provided the students with opportunities to get exposed to the
Chinese language and culture, which has cultivated their openness and interest in the
language. Self-efficacy is a key factor that affects learners’ interest and persistence in
language learning. The effort that a student invests in learning relates to the self-efficacy for
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learning and performance which influence the outcome of the given situation (Bandura,
1994).

Relationship between Students’ Self-Efficacy for Learning Chinese and Chinese
Academic Achievement
The relationship between self-efficacy and language learning has been studied by
many researchers. Students’ academic achievement is mainly influenced by their cognitive
abilities. However, academic achievement is also related to many factors. Students may face
obstacles during learning, only Chinese proficiency skills may not be sufficient enough for
students to handle the situation. The findings of this study shows that the Chinese proficiency
level of Phase 3, Phase 4 and Phase 5 correlated significantly with their self-efficacy for
learning and performance towards learning Chinese. This result was in line with many
previous researchers’ studies that have shown the importance of self-efficacy in learning
language (Ayuubiyan & Soleimani, 2015; Gahungu, 2009; Lin & Lynch, 2016; Mahyuddin et
al., 2006; Tilfarliogly & Ciftci, 2011; Wang et al., 2009). The beliefs that individuals feel
about their ability and the outcomes of their efforts influence how they behave. The positive
correlation between Chinese proficiency level of Phase 3, Phase 4 and Phase 5 students’ selfefficacy and Chinese language achievement strengthens the belief that high self-efficacy will
positively influence their academic achievement. The findings indicated that 8% of the
variance in Phase 3, 6% of the variance in Phase 4, and 9% of the variance in Phase 5
students was accounted by the effect of self-efficacy.
The findings indicated that self-efficacy for learning Chinese was an important factor
for their success in Chinese learning. As mention, high self-efficacy leads to higher outcome,
therefore, once the students have met the required standards, the students will be eligible to
move up a phase. Grade 6 student group is the first year of the middle year program in this
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trilingual international school. Therefore, it is a brand new learning year for students entering
middle school. Students keep an attentive learning attitude as they attend a new learning
environment. Students have been learning in an immersion program since a young age;
therefore, their self-efficacy for learning Chinese language has been positively high compared
to students outside this trilingual international school.
Bandura (1977) noted four sources that affect the development of self-efficacy beliefs.
The four main source of influence includes mastery experience, vicarious experience, social
persuasion, and physiological factors. Students in the trilingual international school have
been exposed to Chinese since young age; therefore, the students tend to have high-selfefficacy mastering Chinese language, past experiences have influenced students’ self-efficacy
towards learning Chinese as a foreign language. When the students observed their friends and
classmates perform a task successfully, the student will develop positive beliefs about their
own capabilities in doing the task, hence this experience also enhanced the student’s selfefficacy, this is known as vicarious experience. The way students viewed their self-efficacy
reflects on the Chinese academic achievement. Positive feedbacks and comments given from
teachers encouraged the students verbally, which gives the students confident in believing
that they can acquire the capabilities to accomplish the given task. Students with high selfefficacy tend to think about themselves as capable to perform the task well.

Recommendations
Based on the findings of the study, the following recommendations are suggested to
the school administrators, Chinese language teachers, and future researchers.
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Recommendations for School Administrators
School administrators take the leadership role in the school. Teachers may be the ones
standing on the front line that observe and assess everyday teaching and learning inside the
classroom, and come up with ideas on improvements for students’ learning, but school
administrators are the ones who approve and give support to ideas from the teachers. Thus, it
is very important that school administrators provide their full understanding and support to
the teachers in creating an engaging class environment and interesting lessons to the students.
The findings of this study have indicated the importance of students’ self-efficacy in
their Chinese language learning. Although self-efficacy is a crucial factor for successful
Chinese language learning, school administrators are recommended to always consider
positive environmental factor when planning and formulating curriculum and school policies,
as it will trigger students learning behavior; in turn, it will cause an impact on students’ selfefficacy for learning Chinese. Also, school administrators are recommended to listen to
different opinions and get feedback from not only parents but also all teachers regardless of
teaching and learning.

Recommendations for Chinese Language Teachers
It is essential for teachers to incorporate strategies that can boost students’ selfefficacy into their lessons to stimulate students’ initiative, creativity and enthusiasm in
learning Chinese language. It is well known that learning Chinese language required lots of
rote learning methods where practice and drills are key elements in writing the characters in
order to remember the characters. This can be boring since students have been learning how
to write Chinese characters since early age. Applying different teaching methods and creating
interactive learning environments can enhance students’ motivation for learning. Teachers
should provide students with challenging tasks and purposeful activities to boost motivation
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and their efforts should be supported and encouraged to help raise students’ self-confidence
and self-efficacy for learning Chinese language. Teachers are the front liners when
encountering parents, it is very important that teachers explain clearly how the lessons will
be carried out in class and also how doing home-learning assignments can reinforce learning
both in school and in the long term, being transferred and used in daily life.

Recommendations for Future Researchers
This research was conducted only with Grades 6-10 students according to their
Chinese proficiency Phase 3, Phase 4 and Phase 5 levels, therefore the findings cannot be
generalized to other proficiency level. This research was done in a trilingual international
school in Samut-Prakarn, Thailand; therefore, the findings cannot be generalized with other
school. For future researchers who are interested in investigating students’ self-efficacy and
Chinese learning, below are some recommendations.
Future researchers could consider applying larger sample to investigate the
relationships between students’ self-efficacy and Chinese academic achievement. There are
many schools in Thailand that consider Chinese language learning to be important in their
curriculum. A larger sample drawn from the population of Thai students learning Chinese
will provide broader findings.
Future researchers could consider doing longitudinal studies to have in depth research
on students’ self-efficacy for learning Chinese over time. Furthermore, future researchers
could compare both first semester and second semester’s Chinese academic achievement of
the same sample population to measure their self-efficacy level.
Future researchers could consider including different subscales from the MSLQ
(Motivated Strategies for Learning Questionnaire) such as intrinsic goal orientation; extrinsic
goal orientation; task value; and control of learning beliefs. A comprehensive study will
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provide researchers with an in depth understanding of the factors that affect students’ Chinese
language learning. This will help Chinese teachers and school administrators in planning and
enhancing the Chinese language curriculum.
Future researchers could consider doing a mixed quantitative and qualitative research
design to get a deeper understanding and also use it as useful reference data while remodifying and re-creating the lesson plans for students in the new school year.
Future researchers could consider factors that can affect students’ self-efficacy for
Chinese language learning, such as students’ interests, students’ aptitude for language
learning, family background, family culture, living conditions and learning environment
which may predict students learning outcomes.
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APPENDIX A

Self-Efficacy for Learning Chinese Questionnaire
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Dear MYP students,

I am Ms. Leyla, CLS teacher in PYP. I would like to ask of your help in
completing this questionnaire. Currently, I am conducting a research paper on a motivation
related topic. The questionnaire will ask you about how you feel about learning Chinese as a
foreign language in the school. Your answer will benefit the teaching and learning of Chinese
language class.
The questionnaire consists of 2 sections. The first part is about your demographic
information and the second part is about your motivation in Chinese language learning.
This questionnaire will only take about 10 minutes to finish. Please read the
questions carefully and answer honestly. This is not a test and there is no right or wrong
answers. Your help in filling out this questionnaire is highly appreciated. All personal
information and answers from this questionnaire will be used only for this research and kept
confidential.

Sincerely,
Ms. Leyla Huang
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Self-Efficacy for Learning Chinese Questionnaire

Read the following statements carefully. Please fill in the best answer that describes you.

Part two: Demographics

1. Full Name (Nickname): (OPTIONAL)
______________________________________________________________

2. Gender: (circle)

Male

Female

3. Nationality:_________________________________________________________

4. English Grade level: (Please circle)

Grade 6

Grade 7

Grade 8

Grade 9

Grade 10

5. Chinese Phase level: (Please circle)

a. Phase 3

b. Phase 4

c. Phase 5

6. Years of studying Chinese: _____________________________________________
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Self-Efficacy for Learning Chinese Questionnaire
Part three: Please read the following statements carefully. Circle the number that best describe your
answer. Note: there is no right or wrong answer for this questionnaire.

No

1

2

3

4

5

6

7

8

Items
I believe I will
receive an
excellent grade
from my Chinese
class.
I am certain I can
understand the
most difficult
material presented
in the readings in
my Chinese class.
I can understand
the basic concepts
taught in my
Chinese class.
I am confident I
know how to use
complex material
taught by my
Chinese teacher in
the class.
I am confident I
can do an
excellent job on
the assignments
and tests in my
Chinese class.
I expect to do well
in Chinese class.
I am certain I can
master the skills
being taught in
my Chinese class.
Considering the
difficulty of
Chinese class, my
Chinese teacher,
and my Chinese
skills, I think I
will do well in
Chinese class.

Strongly
disagree

Moderately
disagree

Slightly
disagree

Moderately
agree

Strongly
agree

1

2

3

4

5

6

7

1

2

3

4

5

6

7

1

2

3

4

5

6

7

1

2

3

4

5

6

7

1

2

3

4

5

6

7

1

2

3

4

5

6

7

1

2

3

4

5

6

7

1

2

3

4

5

6

7

Neutral

Slightly
agree
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APPENDIX B

Chinese Proficiency Level of Phase 3, Phase 4 and Phase 5 Students’ Chinese Academic
Achievement from First Semester Report Card Grade of Academic Year 2017-2018
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Chinese Proficiency Level of Phase 3 Students’ First Semester Report Card Grade
Students
Number
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
Note. Full score = 7.

Chinese Academic
Achievement Score
5
6
5
6
6
4
N/A
7
5
5
5
6
7
6
6
7
6
7
5
5
6
6
6
5
5
5
6

Students
Number
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53

Chinese Academic
Achievement Score
6
6
6
6
6
6
7
7
6
5
7
4
5
6
6
6
7
7
6
7
5
5
7
7
6
5
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Chinese Proficiency Level of Phase 4 Students’ First Semester Report Card Grade
Students
Number
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
Note. Full score = 7.

Chinese Academic
Achievement
6
4
6
6
6
5
6
5
7
5
6
6
6
6
5
6
6
5
5
6
7
6
6
7
6
6
6
6
5
5

Students
Number
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60

Chinese Academic
Achievement
6
5
7
6
6
6
7
6
6
5
5
N/A
4
4
5
7
6
6
6
7
5
7
6
6
5
6
7
5
6
7
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Chinese Proficiency Level of Phase 5 Students’ First Semester Report Card Grade
Students
Number
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
Note. Full score = 7.

Chinese Academic
Achievement
6
6
5
5
5
6
5
6
6
6
6
6
5
6
4
5
7
5
5
5
5
6
6
6
5
5
5
5

Students
Number
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56

Chinese Academic
Achievement
6
7
6
6
5
7
6
6
6
6
7
5
6
4
6
7
7
6
7
6
6
4
5
6
6
7
7
5

BIOGRAPHY

Li-Yun (Leyla) Huang is a primary year Chinese language support teacher at a
trilingual international school in Samut-Prakarn, Thailand. She attained her primary and
secondary education at Ekamai International School in Bangkok, Thailand and obtained
her bachelor degree in Political Sciences majoring in Public Administration at National
Taiwan University, Taiwan.
Liyun (Leyla) Huang, a Taiwanese but raised in Bangkok, Thailand, with this
unique background, she has developed the ability to adapt to changes really quickly.
She possesses an open-minded attitude towards respecting and embracing people and
cultures that are politically, racially and religiously different from her own. Growing up
as a fluent trilingual (English, Chinese, Thai) speaker, this lead her to be able to achieve
and overcome challenges she’d face in entering educational field especially in teaching
Chinese as a foreign language. With her passion towards teaching and learning to
students, she has decided to take teaching as her main career path in 2015. In order to
broaden her knowledge and enhance her skills in teaching, she is currently pursuing a
Master’s Degree in Education, majoring in Curriculum and Instruction.

