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Motivation is one of the key concepts in second language learning and recent
motivational theories focus on “selves”. In this study, the two components of L2 Motivational
Self-System: the Ideal L2 Self and the Ought-to L2 Self proposed by Dornyei (2005) have
been employed in its framework. The objectives of the study were to 1) compare the degree
of the Ideal L2 Self of high school students in Science-Mathematics and Arts-Language
programs at The Demonstration School of Ramkhamhaeng University, 2) compare the degree
of the Ought-to L2 Self of high school students in Science-Mathematics and Arts-Language
programs at The Demonstration School of Ramkhamhaeng University, and 3) study the
strength of the relationship between the degree of the Ideal L2 Self and the Ought-to L2 Self
of high school students in Science-Mathematics and Arts-Language programs at The
Demonstration School of Ramkhamhaeng University. The participants consisted of 214 high
school students in Science-Mathematics and Arts-Language programs at The Demonstration
School of Ramkhamhaeng University. This study used explanatory mixed method design
consisting of quantitative and qualitative data. In keeping with the design, the instruments
used in this study were a questionnaire adapted from Dornyei (2011) and a semi-structured
interview. Mean score (M) and Standard Deviation (SD) were used to describe the degrees of
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the Ideal L2 Self and the Ought-to L2 Self. Independent sample t-test using a p-value at .05
with a two-tailed test was utilized to verify whether there were significant statistical
differences in the responses gained from the Science-Mathematics and Arts-Language
program students. Pearson correlation coefficient was also applied to examine the
relationship between the Ideal and the Ought-to L2 Selves. Additionally, thematic content
analysis was employed to analyze the data collected from the semi-structured interview. The
results show that: 1) there was a significant difference in the degree of the Ideal L2 Self to
learn English between Science-Mathematics and Arts-Language programs at The
Demonstration School of Ramkhamhaeng University at the level of .05, 2) there was a
significant difference in the degree of the Ought-to L2 Self to learn English between ScienceMathematics and Arts-Language programs at the Demonstration School of Ramkhamhaeng
University at the level of .05. 3) the relationship between the degree of the Ideal L2 Self and
the Ought-to L2 Self of high school students in Science-Mathematics and Arts-Language
programs at The Demonstration School of Ramkhamhaeng University is not significant at the
level of .05. Even though the Ideal and Ought-to L2 Selves are independent, they can
contribute to the students’ learning English and the role of English is one of the key factors
that help learners visualize themselves in second language learning. It is suggested that L2
Motivational Self-System should be promoted in English language classrooms. Teachers and
parents should guide and encourage students to learn English in positive ways.
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CHAPTER I

INTRODUCTION

English is the global language (Crystal, 2003: 1). It is an extensively used and
widely learned language around the world and it is a major tool for international
communication (Foley, 2012: 179). In Thailand, English is determined as an important
subject since students need to use it in their studies and in their future work. This chapter
presents the background of the study, statement of the problem, rationale of the study,
research questions, research objectives, theoretical framework, conceptual framework, scope
of the study, definition of terms, and significance of the study.

Background of the Study
In Thailand, English serves an important role as a language for communication
in the ASEAN Economic Community (AEC) which was established in 2015. Because
Thailand is one of ASEAN’s members, it is necessary to use English to contact the member
countries. English being vital, the Ministry of Education of Thailand has mandated English as
a core course in Thai educational system (Ministry of Education, 2008). Thai students begin
to study English from the first grade until university levels. However, Thai students’ low
English proficiency has been examined by educators and society (Vibulphol, 2016).
Kongkerd (2013) found that Thai students seem to be shy in speaking English, afraid of
making mistakes and lacking in English learning motivation.
Learning English in Thailand
Thai students start learning English in Prathom 1 (Grade 1). English is one of the
eight important subjects to learn: Thai, math, science, social studies, health and physical
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education (PE), arts, occupations and technology (Ministry of Education, 2008). The Ministry
of Education (2008) focuses on four main contents of English language consisting of
language used for communication, language used to learn culture, the relationship of the
language with other learning areas, and the relationship of the language with community and
the world. Thai students are required to learn English in both core and elective courses.
Learning time is divided into four levels. The first level is preparatory level including
Prathom 1 to 3 (Grades 1-3). The second is beginning level comprising of Prathom 4 to 6
(Grades 4-6). The first two levels are in primary education. The third is expanding level
consisting of Matthayom 1 to 3 (Grades 8-9) which are in lower secondary education. The
fourth is expanding level containing Matthayom 4 to 6 (Grades 10-12) which are in uppersecondary education (Wiriyachitra, 2002).

Statement of the Problem
Thai students spend twelve years of studying English from Prathom 1 through
Matthayom 6. However, the results of their learning are questionable (Noom-ura, 2013).
Even though educators and researchers endeavor to enhance Thai students’ English
proficiency, EF English Proficiency Index (EF EPI, 2017), the world’s most comprehensive
ranking of countries by adult English skills measuring English reading and listening
proficiency levels, still reports that Thailand has low English proficiency. Its EF EPI score is
49.78 out of 100 points. Comparison with some countries in ASEAN, Malaysia, has high
proficiency of EF EPI Score that is 61.07 out of 100 points and Vietnam has moderate
proficiency of EF EPI Score that is 53.43. According to the numbers, Thai English
proficiency tends to be lower than the English proficiency of people in these two countries.
Since English needs to be used in work in ASEAN community, some Thai people may lose
the opportunity to obtain a better job.

3
In addition, the English-proficiency test from the Ordinary National Educational
Test (O-NET) in Thailand measuring students’ basic knowledge of English shows that the
average O-NET score of Thai students was under 50, junior high school students in year 2016
had the average score of 31.80 out of 100 points and senior high school students gained the
average score of only 27.76 (Academic Department, 2016).
According to Biyaem, 1997 (cited in Wiriyachitra, 2002) the difficulties in
English language teaching and learning in Thailand especially in the primary and secondary
schools are due to two main factors. The first factor is teachers, 1) teachers have to teach
many classes a week as well as perform additional tasks from school, 2) each class contains
too many students (45-60 students), 3) teachers do not have enough skills in the target
language and lack cultural knowledge, and some schools have insufficient educational
technology. The second factor is students. They would like to speak English fluently, but
most of them find speaking English too difficult because of the following reasons: 1) Thai
language interferes with English pronunciation, 2) students do not have much opportunity to
use English in their daily lives, 3) learning English is unchallenging for them, 4) most
students are passive learners, 5) many students do not dare to speak English with classmates,
and 6) some of them are indolent and lack responsibility in learning.
Dhanasobhon, 2006 and ONEC, 2003 (cited in Noom-ura, 2013) also state that
the failure of teaching and learning English is attributed to the following: 1) teachers are
unqualified and inadequately-trained, 2) students are poorly-motivated, 3) students are with
mixed abilities in excessively large classes, and 4) students lack opportunities to use English
outside classrooms.
Noom-ura (2013) suggests that teachers should be trained teaching strategies,
encourage students to be self-directed learners, and develop a passion for learning English. It
can be said that to enhance students’ English competency, teachers should motivate students
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to have a good vision of English language through self-expression and self-development
(Ushioda, 2010). Teaching materials should be various in order to make students interested in
learning them. Little (2004:106 cited in Ushioda, 2010) also claims that teachers should
stimulate students to think about what they study in the classroom, who they are and what
they prefer to do in their daily lives outside the classroom, at the moment and in the future
because what they learn becomes part of what they are and what they will be.
Ghenghesh (2010) states that learners’ achievement in learning second language
is related to their level of motivation since it can drive and encourage learners to succeed in
learning the target language. There are numerous studies showing that motivation contributes
to the improvement of learners in their English ability (Ahmadi, 2011; Ahmadi and Hairul,
2013; Baranek, 1996; Calvo, 2015; Gardner, 1985; Dornyei and Ushioda, 2011; Ushioda,
2010). Moreover, language teachers often make a reference to the term “motivation” to
describe how successful, or unsuccessful, second language (L2) learners are in achieving
their goals to acquire subject matter (Dornyei, 2001b: 5). This element of truth comes as no
surprise to researchers and language teachers because motivation is one of the key concepts
in language learning. Equally as important is the ability of teachers to help spark and
maintain the learner’s motivation to acquire a second language (Dornyei, 2001b).
In 1972, Lambert and Gardner proposed two motivational orientations that affect
the language learning process, in particular, the success-integrative and the instrumental
orientations (Gardner, 1985). The former refers to a positive attitude toward the L2 group and
the desire of the motivated person to learn a language, to come into social and linguistic
contact with people of different cultures. The later, in contrast, refers to the desire of the
learner to learn a second language because it may heighten their chance of securing a better
job or a higher salary (Dornyei, 2001b). However, Dornyei and Ushioda (2009: 24) explain
that in some contexts in which English is taught as a foreign language by teachers who are
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non-native speakers, integrative motivation is not as suitable. Thus, Dornyei (2005) proposed
the concept of L2 Motivational Self-System to remodel Gardner’s concept of integrative
motivation. Dornyei’s theoretical framework consists of three components: The Ideal L2 Self
which is what learners want to become in the future; the Ought-to L2 Self which is the
learner’s effort to learn English given the encouragement, or pressure, from others in his or
her surroundings, and the L2 Learning Experience which is concerned with the learner’s
actual sense of experience, the impact of his or her peer group as well as that of the teacher
and the curriculum.
There are a number of motivational research studies in Thailand (Concepcion,
2015; Degang, 2010; Inngam, 2013; Kitjaroonchai and Kitjaroonchai, 2012; Srithongkham
and Sucaromana, 2013; Vibulphol, 2016); however, most of them are focused on either
integrative and instrumental motivations (Gardner and Lambert, 1972), or intrinsic and
extrinsic motivations (Ryan and Deci, 2000) focusing on students’ current motivation. The
two components of L2 Motivational Self-System, Ideal and Ought-to L2 selves are different
from Gardner and Lambert’s (1972) as well as Ryan and Deci’s (2000) concepts since both of
them link students’ current motivation to their future visions.
Parental Influence in English Learning in Thailand
In Thai culture, families place a high value on sustaining family connections
(Tapanya, 2011). Thai parents expect their children to obey them and to act according to their
expectations of them. Most parents who have finished a college degree believe that
motivation helped them improve their English and it has made them achieve their career
goals as well as better job opportunities; therefore, they expect their children to succeed in
learning English as well (Petchprasert, 2013). Power (2015) reports that Thai tradition has
been seen as a barrier to Thai learners’ abilities and factors like the collective nature of Thai
society, the effects of high-power distance relationships, and the strong connection to
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traditional ways of thinking have limited the imaginative capacity of Thai people. Strong
respect for authority and obedience to parents and teachers have been seen as key factors
affecting learners’ notions of language learning. It will be beneficial for teachers and
educators if this study can clarify that parental influence that affects Thai students in learning
English in this decade.
Background of the School
The Demonstration School of Ramkhamhaeng University (DSRU) is a large
school in Bangkok, Thailand. There were 1,796 students in the second semester of the
academic year 2017 including junior and senior high school in both English and regular
programs. Junior high school starts at Matthayom 1 (Grade 7) and ends after Matthayom 3
(Grade 9). Most junior high school students are between the age of 13-15 years. For senior
high school comprising of Matthayom 4-6 (Grades 10-12) with the age of 16-18 years,
students have to choose a learning program that they are interested in. The school provides
four choices for students: Science-Mathematics, Arts-Mathematics, Arts-Language, and
General Programs.
Likewise, the other schools, English is set as a core course that all students in this
school are required to learn. In 2017, the academic department of The Demonstration School
of Ramkhamhaeng University reported that in academic year 2016, junior high school
(Grades 7-9) students obtained the average O-NET score of 43.48 and senior high school
(Grades 10-12) students gained 38.63. Even though the school’s O-NET average scores are
slightly higher than the country’s, it still does not reach fifty percent of the full score. In
2015-2016, the school provided extra periods for five O-NET subjects tutoring: social
studies, Thai language, general sciences, English, and mathematics. Afterwards, the project
was stopped because many students did not pay attention to the provided contents and they
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did not feel O-NET to be important for them. They lacked motivation to learn. As a result, the
O-NET scores of the students were rarely improved.
Most of the students’ parents in this school are middle class, have finished
college degree, and have good careers (Academic Department, 2016) and they support their
children in their learning of English. Some of them choose the learning program and plan
everything for their children. Some of them give their children freedom to choose what they
want to do or what they want to learn. Therefore, this study focused on motivation both from
the students themselves (Ideal L2 Self) and motivation from others (Ought-to L2 Self).
Studying L2 Motivational Self-System in Thailand is fairly rare and it is
interesting to explore how students view themselves and how they perceive the role of
English in their future. Ought-to L2 Self is one of the key factors that motivate students to
learn English. This has been proven in some studies that Thai families influence students’
language learning. In this regard, findings on Ought-to L2 Self may help teachers gain clarity
on the positive impact that others have on the students they support and encourage. It would
be interesting to know the extent to which the students in Thailand are influenced by their
parents, and to know the degree of Thai learners’ self-motivation as described in the Ideal L2
Self. In addition, it would be advantageous if the study could show the relationship between
the two variables: Ideal and Ought-to L2 Selves, to see whether they are related or concordant
to each other or not. If they are correlated, it means they change in the same direction.
Teachers will better understand the needs of the students and develop proper teaching
materials as well as guide parents how to encourage their children to learn English in positive
ways.
In conclusion, this study utilized the theory of L2 Motivational Self-System of
Dornyei (2005) in order to assess and then compare the degree to which the degree of Ideal
L2 Self and Ought-to L2 Self of Science-Mathematics students were similar or different from
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Arts-Language students in terms of their level of motivation as well as explore the
relationship between the degree of the students’ Ideal and Ought-to L2 Selves.

Rationale of the Study
The Ideal L2 Self and Ought-to L2 Self are motivational factors that stimulate
students to learn English. It will be beneficial if teachers deeply understand their students’
notions of themselves as L2 learners in order to design teaching materials that match the
needs of the students in certain programs. Some Thai students regard learning English as an
additional subject and is less important than other subjects like math, science, and so on.
Moreover, some of them are not willing to learn English at primary school level until they
start understanding the importance of learning English for their future career at high school
level (Yusica, 2014).
In Thailand, high school students are able to choose the program that they are
interested in. Science-Mathematics and Arts-Language are the main programs in Thai
schools, including The Demonstration School of Ramkhamhaeng University (DSRU) where
high school students have to choose the learning program that they are skilled in. If students
are good at or like calculating, they tend to apply for the Science-Mathematics program,
whereas some may not be experienced in mathematics and science, thus, they avoid learning
these two courses and their solution is choosing Arts-Language program in order to study less
math and science. However, some students may be good at science and math, but they prefer
to learn languages; they hence choose Arts-Language program in order to study Thai,
English, and other languages they like, such as French, Japanese, Chinese and so on. As
mentioned earlier, some Thai students tend to obey their parents, so it is sometimes seen that
some parents choose the learning program that they think will be advantageous for their
children, and others may select a learning program just to follow their friends.
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Students in Science-Mathematics program are supposed to be good in science
and math which are their core courses, and Arts-Language students are likely to be good in
English since they learn it extensively. In fact, contrary to this common supposition, students
in Science-Mathematics program at DSRU have higher English competency than ArtsLanguage students who learn English more than Science-Mathematics students in all levels
(see Table 1).
Table 1
Comparison of English Grades between Science-Mathematics and Arts-Language Students at
DSRU, 2nd Semester of Academic Year 2016
Grade /
Level
10
11
12

Program

Sci-Math
Arts-Language
Sci-Math
Arts-Language
Sci-Math
Arts-Language

Grade
1.00-2.50
%
44.21
72.55
45.71
53.97
53.85
78.43

Grade
3.00-4.00
%
55.79
27.45
54.29
46.03
46.15
21.57

Numbers of
Students
95
51
105
63
65
51

It can be seen that the English proficiency of students in these two programs tend
to be different and the reverse of what is commonly expected. As well, the influence of
family and peer group affects Thai students’ grades. In these two respects, it is interesting to
compare the degree of the Ideal and the Ought-to L2 Selves in learning English as L2 learners
between Science-Mathematics and Arts-Language students in grades 10-12 at The
Demonstration School of Ramkhamhaeng University. The comparison will investigate the
similarities or the differences of the degree of motivation between the two groups including
the relationship between the degree of the Ideal L2 Self and the Ought-to L2 Self.
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Research Questions
This study intends to answer the following questions:
1. Is there any significant difference in the degree of the Ideal L2 Self of high
school students to learn English in Science-Mathematics and Arts-Language
programs at The Demonstration School of Ramkhamhaeng University?
2. Is there any significant difference in the degree of the Ought-to L2 Self of high
school students to learn English in Science-Mathematics and Arts-Language
programs at the Demonstration School of Ramkhamhaeng University?
3. To what extent are the degrees of the Ideal L2 Self and the Ought-to L2 Self of
high school students in Science-Mathematics and Arts-Language programs at
the Demonstration School of Ramkhamhaeng University related?

Research Objectives
The main objectives of this study are:
1. To compare the degree of the Ideal L2 Self of high school students to learn
English in Science-Mathematics and Arts-Language programs at The
Demonstration School of Ramkhamhaeng University;
2. To compare the degree of the Ought-to L2 Self of high school students to
learn English in Science-Mathematics and Arts-Language programs at The
Demonstration School of Ramkhamhaeng University;
3. To study the strength of the relationship between the degree of the Ideal L2
Self and the Ought-to L2 Self of high school students in ScienceMathematics and Arts-Language programs at the Demonstration School of
Ramkhamhaeng University.
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Theoretical Framework
The L2 Motivational Self-System was developed by Dornyei (2005), who
synthesized previous studies on the main factors of language learning motivation. It
represents self-concept in the second language field, and differs from other studies because it
links learners’ current perception with their future visions of learning a second language
(Dornyei and Ushioda, 2011). The L2 Motivational Self-System consists of three
components: The Ideal L2 Self (what learners want to become in the future), the Ought-to L2
Self (learners’ effort to learn English because of the encouragement, or pressure, from
others), the L2 Learning Experience (learners’ actual sense of experience, the impact of their
peer group, the teacher, and the curriculum). However, this study aimed to investigate only
the first two components: The Ideal L2 Self and the Ought-to L2 Self since they draw directly
on possible selves.

Conceptual Framework
This study compared the Ideal L2 Self and the Ought-to L2 Self of high school
students in Science-Mathematics and Arts-Language programs at The Demonstration School
of Ramkhamhaeng University. The sample from both programs completed the questionnaire
and some of them were selected to be interviewed. The results of the questionnaire were used
to determine the significant difference between the students in the two programs as well as
investigate the linear relationship between the two variables: The Ideal L2 Self and the
Ought-to L2 Self (see Figure 1).
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Figure 1. Conceptual Framework of the Study
Scope of the Study
This study focused on only the Ideal L2 Self and Ought-to L2 Self in learning
English of the students at The Demonstration School of Ramkhamhaeng University. The
population in this study was 461 students and a sample of 214 students from ScienceMathematics and Arts-Language programs in Grades 10-12 in the second semester of the
academic year 2017. The duration of this study was two months during January to February
2018.
Definition of Terms
L2 Motivational Self System
The L2 Motivational Self System refers to the motivation in learning English
that happens to the individual’s self as an L2 learner. In this study there are two types of
selves: The Ideal L2 Self and Ought-to L2 Self.
Ideal L2 Self
The Ideal L2 Self refers to what the learner wants to become in the future.
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Ought-to L2 Self
Ought-to L2 Self refers to the learner’s effort to learn English given the
encouragement or pressure from others in his or her surroundings.
Science-Mathematics students
Science-Mathematics students refer to students who studied science and
mathematics in Grades 10-12 in the academic year 2017 at The Demonstration School of
Ramkhamhaeng University. Each level is divided into 3 classes: 4/1(2-4), 5/1(2-4), and
6/1(2-4).
Arts-Language students
Arts-Language students refer to students who studied French and English:
classes 4/3(1), 5/3(1), and 6/3(1), Japanese and English: classes 4/3(2), 5/3(2), and 6/3(2),
Chinese and English: classes 4/3(3), 5/3(3) and 6/3(3) in Grades 10-12 in the academic year
2017 at The Demonstration School of Ramkhamhaeng University.
Demonstration School
Demonstration School refers to The Demonstration School of Ramkhamhaeng
University (DSRU) located in Bangkok, Thailand.

Significance of the Study
The findings of this study will be a guidance for English language teachers to
develop and design teaching materials which are suitable for students in certain programs.
The findings on the students’ Ideal and Ought-to L2 Selves will show the
importance of motivation to students as L2 learners, as well as to English teachers,
researchers, and education administrators.
The findings on students’ degree of Ideal L2 Self will be useful for teachers to
better understand the significance of L2 students’ vision.

14
The findings on students’ degree of Ought-to L2 Self will be beneficial for
English language teachers and parents to understand students’ notions of themselves as L2
learners in order to adjust the means to encourage them to learn English in positive ways.
Since the study about Thai high school students’ Ideal and Ought-to L2 Selves is
quite scarce, it is anticipated that the findings of this study will expose some aspects such as
students’ perception of the role of English, parental influence, and social factors that affect
their learning of English. It will be useful to all Thai high schools because it will provide
information about what students need. For teachers and parents, the findings will help them to
be aware of negative reprimands and encourage students to improve themselves in learning
English. For administrators, it will help them rethink education policy in order to support
students’ needs.

Summary of the Chapter
This chapter presented the background of the study and the justification for
conducting this research the researcher aimed at comparing the degree of Ideal L2 Self and
the Ought-to L2 Self between Science-Mathematics and Arts-Language students at the
Demonstration School of Ramkhamhaeng University.

CHAPTER II

REVIEW OF RELATED LITERATURE

The purpose of this chapter is to review the background information on
motivation in second language learning, motivation theories: integrative, instrumental,
intrinsic, and extrinsic motivations, and Dornyei’s L2 Motivational Self-System, the possible
selves and future self-guides, the source of Ideal and Ought-to Selves, review of motivational
and L2 Motivational Self-System research, and Science-Mathematics versus Arts-Language
programs.
Motivation in Second Language Learning
The term “motivation” comes from the Latin verb “movere” meaning “to move”
(Dornyei and Ushioda, 2011: 3). Motivation is an abstract theory used to describe why people
think and act as they do (Dornyei, 2001b: 1). It is also concerned with one of the most basic
facets of the individual mind. In addition, a number of teachers and researchers approve that
motivation has a crucial role in determining achievement or failure. Hence, they try to
explore what factors make learners succeed in learning a second language (L2) as well as
investigate variations in influence on the motivation of both teachers and students. In
addition, motivation undergoes dynamic changes in the second language learning process; it
can change depending on the age of the learners (Kormos and Csizer, 2014).
According to Gardner (1985: 10), the term motivation is frequently referred to as
an aspect of second language learning because it is linked with the language learning process.
In Gardner’s aspect, motivation represents the composition of endeavor and desire to be
successful in learning the language including desirable attitudes toward learning a language;
for instance, learners struggle to learn the language because they are inspired to do so and
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they are satisfied with doing activities. In Gardner’s aspect, if there is only effort, it does not
mean motivation since some compulsive learners desire to please their parents or teachers
and this attribute may produce effort as social pressure, not motivation.
However, Ryan and Deci (2000) claim that students can be highly motivated to
learn the language because they desire the approval of teachers or parents. In other words,
even though students try to learn the language because they want to please their teachers or
parents, this is still called “motivation”. According to Ryan and Deci, there are two types of
motivation. First, intrinsic motivation, which means a student who does something because of
his or her interest or enjoyment while extrinsic motivation refers to a student does something
because he or she wants praise from a teacher or a parent or a good grade. Moreover, Ryan
and Deci stress that if a teacher understands extrinsic motivation and knows how to motivate
a student to learn the language in proper ways, this can be an essential strategy for successful
teaching.
Motivation Theories
Integrative and Instrumental Motivations
Lambert and Gardner initiated the concept of integrative and instrumental
motivations (Gardner, 1985). Integrative motivation involves learners who want to learn the
language because they desire to get to know the people speaking that language. They are also
interested in the culture that is related to the target language. They may have important
others; for instance, a girlfriend, a boyfriend, friends, or family members who speak that
language (Ahmadi and Hairul, 2013: 11), while instrumental motivation involves learning to
achieve a task such as passing a test, getting a good grade, obtaining a better job, or
accomplishing a better education. Integrative and instrumental motivations can be the
ultimate purposes to achieve the goal of learning a second language; however, in some of the
research studies conducted by Gardner and Lambert, they found that integrative motivation
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was viewed as being more effective in the learning environment than instrumental motivation
since it is believed that integrativeness can maintain long-term accomplishment in second
language acquisition (Ellis, 1997 cited in Ahmadi, 2011: 8).
Intrinsic and Extrinsic Motivations
In 1985, Ryan and Deci proposed self-determination theory consisting of two
different types of goals which are intrinsically and extrinsically motivated and these have
been broadly studied (Ryan and Deci, 2000: 54). Intrinsic motivation, which means the act of
completing an activity for the enjoyment and pleasure of doing the activity itself (Baranek,
1996: 5); for example, learners desire to learn English because they think it is fascinating, and
they are stimulated to fulfill their curiosity, they feel competent and mature and these cause
intrinsic motivation (Kong, 2009: 146). While extrinsic motivation represents the act of
completing some activities to receive some rewards from others (Baranek, 1996: 5). For
instance, when students strive to win their parents’ admiration, obtain teachers’ praises, or
gain rewards like money or things they want, it can be said that they have extrinsic
motivation since their actions are for compensation, not for acquiring knowledge. Kong
(2009: 146) also states that outer praise and rewards encourage students to study more
actively.
Intrinsic and extrinsic motivation are equal in the aspect of leading a learner to
reach their goal of learning the target language. However, intrinsic motivation is more
imperative than extrinsic motivation as it creates high-quality learning and creativity (Ryan
and Deci, 2000). Even though intrinsic motivation occurs within individuals, it happens in the
relation between individuals and activities. Students are essentially motivated for some
activities and not everybody is intrinsically motivated for any particular task. It indicates that
the created task or activities should be interesting in order to motivate students to learn a
second language.
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Dornyei’s L2 Motivational Self-System
Over the past decades, the world has changed and L2 learners have changed
their behaviors as well (Dornyei, 2005). Since technology is going fast and changing people’s
lives, the ways of learning English have to be adjusted. Nowadays, people can hear English
on television spoken by people from all over the world (Crystal, 2003). With high
technology, students can learn the language through social media like YouTube, movies, and
music based on their desires to learn the language. For this reason, people who have
computers with access to the Internet can learn English anywhere in the world. Dornyei
(2005: 66) thus proposed a new perspective on L2 motivation and reinvestigated some
historical concepts. This theory is called “L2 Motivational Self-System”, which is extensive
in its scope and congruent with the major findings of previous research in L2 motivation
field. Dornyei (2005) stresses that motivation is a dynamic and everchanging process and
research on it has also evolved over time.
In the 21st century, integrative motivation might not be suitable for certain
groups of learners; for example, in some countries such as Thailand, Cambodia, and Vietnam,
most of the teachers are non-native speakers. Thus, it is difficult for learners to integrate
themselves into the target language and that community. Dornyei created the new concept of
the L2 Motivational Self-System (Dornyei and Ushioda, 2009) in order to reconceptualize
integrative motivation, the theory of Lambert and Gardner. According to Dornyei (Dornyei
and Ushioda, 2009: 29), future self-guides are very important, especially the Ideal and Oughtto Selves because they are the central components of this system. Besides, Dornyei adds one
more constituent, which is associated with the main impact of students’ learning
environment. Thus, the L2 Motivational Self-System comprises of three factors that are the
Ideal L2 Self, the Ought-to L2 Self, and the L2 Learning Experience. Before explaining each
element in greater detail, there are two prior sources need to be discussed.
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The Possible Selves and Future Self-Guides
The theory of possible selves was first introduced by Markus and Nurius (1986:
954). Possible selves refer to learners’ ideas of what they might become, what they desire to
become, and what they avoid becoming. The possible selves concern with hopes, goals, fears
and threats and these dynamics are important because they function as stimulus to push
students to behave and avoid doing things that they do not require to happen in their lives.
The possible selves provide an evaluation and interpretation for the present opinion of selves
which means that students think about themselves what they can do now, what are their
talents, what are they skilled at, what is appropriate for them and they can associate what they
want to be based on current selves.
Possible selves signify the Ideal Selves that students desire to become and avoid
becoming. The possible selves that people want to be comprise the creative self, the
successful self, the loved and admired self, the thin self or the rich self, while the feared
possible selves could be the unemployed self, the bag lady self, the incapable self, the
addicted self, the alone self, or the depressed self. Possible selves provide a theoretical
connect between cognition and motivation. Dornyei (2005: 99) believes that possible selves
tender the most powerful since they can stimulate students to think or imagine their future. It
is obvious that positive possible selves are closely related to visions. In other words, possible
selves are visions of an individual in a future rather than current self (Dornyei and Ushioda,
2011: 80). Possible selves perform as future guides which reflect a dynamic meaning how
someone moves from the present toward the future.

The Source of the Ideal and the Ought-to Selves
The concept of the Ideal and Ought-to Selves was derived from Tory Higgins
(1987) who proposed the theory of Self-Discrepancy. It concerns the individuals’ different
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self-images consisting of two types of selves. First, actual selves refer to what some people
believe they actually are. The other refers to what some people believe that others think they
actually are. The other people can be the people who are important to learners or generalized
people (Higgins,1987: 320). The Ideal Self refers to a person’s own belief about what he or
she would ideally like to be, and it creates in the imagination how a person can be better and
the aspiration would appear in the minds of person we admire, whereas, the Ought-to Self
refers to what others believe a person should or ought to be; for example, parents think
learning English will help their children get a better education and job. They, thus, support
their children to learn English and the children think it is their duty to act or behave as their
parents desire. It can be said that the Ought-to Self represents duties, obligations, or
responsibilities.
In addition, the Self-Discrepancy theory indicates that people have different
self-guides that can motivate them to meet their goal sets. Someone may possess all types of
self-guides; however, some may have only ought-to self-guides, whereas others may have
only ideal self-guides. The future self-guides provide incentive, direction and impetus for
doing something and one important domain of possible self is the learner’s ideal self since it
concerns the characteristics that one ideally desires to possess representing aspirations, hopes
or wishes. Besides, the Ought-to Self, which concerns the representation of characteristics
that one believes one ought to possess is a complementary self-guide (Higgins, 1987: 320;
Dornyei and Ushioda, 2011: 82). In other words, the Ideal Self is more significant than the
Ought-to Self because it comes from one’s own desires or wishes to achieve the goals.

The Origin of the L2 Motivational Self-System
In a modern, international, and multilingual world, integrative motivation may
not be an appropriate fit when learning a second language (Dornyei and Ushioda, 2009) given
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that people have easy access to social media such as the Internet in order to listen to music,
watch movies, read news, and learn English. It is not necessary for a student to integrate
himself or herself into a community that speaks the target language. Therefore, Dornyei’s
theory, the L2 Motivational Self-System, may be more suitable for learning English for
decades to come.
The model was proposed in 2005 with the concept of the learner’s Ideal L2 Self
building up, L2 motivation and future self guides. Additionally, Markus and Nurius’s (1986)
theory of the possible selves as well as the concept of ought-to selves by Higgins (1987:3202) influenced Dornyei’s ideas (Calvo, 2015: 5) because the notion of possible selves serves as
a connection between self-concept and motivation (Dornyei and Ushioda, 2009: 3). Hence,
Dornyei proposes the L2 Motivational Self-System based on the concept of possible selves.
Its main concept is the Ideal Self since it represents the individual’s hopes,
ambitions, or wishes and a supplemental self-guide is the Ought-to Self because it represents
others’ sense of obligations or responsibilities. These factors can lead a learner to be
successful in learning a second language and all of these concepts have inspired Dornyei to
create the L2 Motivational Self-System which comprises the following three components:
The Ideal L2 Self
The Ideal L2 Self refers to the L2 individual’s Ideal Self (Dornyei, 2005: 105)
which means the ideal image that a learner holds of his or her own future (Calvo, 2015: 5).
For instance, if a learner desires to become a fluent L2 speaker who interacts with
international friends, visualizing himself or herself as a fluent L2 user may very well act as a
powerful motivator in learning English as an L2 (Papi, 2010). This component is related to
the internalized instrumental and traditional integrative motivations, since the primary aspect
of the Ideal L2 Self is the positive feeling towards the L2 speakers and community.
Therefore, if a learner has a good attitude toward the native speaker of the L2, the idealization
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of the L2 self is wider. However, when a learner has a negative attitude toward the native
speaker of the L2, the idealization of the L2 is narrower (Calvo, 2015: 5).
The Ought-to L2 Self
The Ought-to L2 Self refers to the characteristics that one believes one ought to
process to meet expectations and to avoid possible negative outcomes (Dornyei, 2005: 105).
In other words, the views held by parents, peers, relatives, teachers, bosses of what a person
ought to do (Higgins, 1987:320). For example, parents want their children to have a better
education, so that they can have better lives, thus, the parents try to persuade their children to
be productive. For example, if their children learn English, it can facilitate their achieving
success, and to attaining quality education and a good career. For the above reasons, this
dimension is relevant to extrinsic types of instrumental motivations because some learners
may study English to be rewarded, or to receive the praise of others. This is what prevails in
order for them to obtain knowledge of a second language.
The L2 Learning Experience
The L2 Learning Experience refers to learning environment and experiences
(Dornyei, 2005: 106). A learner is affected by his or her L2 teacher, fellow peers, curriculum,
and teaching materials. For example, a student reported that he had developed an aversion to
learning English because of the negative way an English teacher had treated him in class.
Another student expressed a positive attitude toward his English teacher who immersed
students in an exciting learning environment. Intrinsic motivation is central to the dimension
of the learning experience. In other words, if a learner has a positive experience in an
environment that is conducive to learning, then a positive attitude toward learning is
heightened. The contrary holds true as well. The L2 Learning Experience is not concerned
with self-image but with the environment in which learning occurs.
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It can be concluded that the first two components of this theory, the Ideal L2 self
and the Ought-to L2 Self, draw directly on possible selves theory, while the third component,
the L2 Learning Experience, is theorized at a different level from the two self-guides and was
added to signify the possible impact of the students’ learning environment (Dornyei and
Ushioda, 2011: 86).

Review of Motivational and L2 Motivational Self-System Research
Research on L2 Motivational Self-System
Taguchi et al. (2009) conducted a comparative study of the L2 Motivational
Self-System among Japanese, Chinese and Iranian learners of English. The purpose of the
study was to confirm Dornyei’s L2 Motivational Self-System in three Asian contexts: Japan,
China and Iran. The participants in the study were 1,586 Japanese, 1,328 Chinese, and 2,029
Iranian learners with four types of students: secondary school level, university English major,
non-English major, and working professionals.
The findings showed that even using the same patterns of method in different
countries, the results are significantly different from those of Hungary and from each other
because of the dissimilar contexts. The findings confirmed that the L2 Motivational SelfSystem provided integrative motivation that can be interpreted as the Ideal L2 Self and the
findings indicated that the Ideal L2 Self realized a better illustrative power toward students’
aimed endeavors than integrative motivation did. The results affirmed that instrumentality
can be categorized into two different paradigms. Firstly, promotion is associated with the
Ideal L2 Self since it directs positive consequences, that is, goals and hopes of becoming a
successful person in learning a second language. Secondly, prevention is relevant to the
Ought-to L2 Self as it conducts negative consequences related to the obligations or
responsibilities that learners realize they have toward others.
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Taguchi et al. (2009) explain that in China, several young people are pressured
by their families to continue their studies in order that they can acquire a high status or a high
paying job, so they often think that studying is their obligation. They have to do it in order to
meet their parents’ expectations although they might not be intrinsically motivated to do so
themselves. Likewise, in Iran and Japan, parents are influential to their children in the choice
of a major and a career. Additionally, among the three countries, Japan has the strongest
influence on the Ought-to L2 Self. It can be said that the Ought-to L2 Self plays an especially
meaningful role in Asian contexts on account of the important influence of family in Asian
cultures.
Csizer and Kormos (2009) conducted a study called “Learning experiences,
selves and motivated learning behaviour: A comparative analysis of structural models for
Hungarian secondary and university learners of English”. This study aimed to investigate the
role of the three components of L2 Motivational Self-System: the Ideal L2 Self, the Ought-to
L2 Self, and L2 Learning Experience in two language learner populations: secondary school
pupils and university students who study English in a single context in Budapest, Hungary by
using a questionnaire as an instrument. The findings showed that the similar model of the
questionnaire supports Dornyei’s (2005) concept of the Motivational Self-System in a
Hungarian context. The model revealed that Ideal L2 Self and L2 Learning Experience
contributed significantly to motivated learning behavior in both groups of students. The
Ought-to L2 Self appears to play a narrow role in language learning. Furthermore, in the case
of the secondary school students, the correlation between the three factors of Dornyei’s
model are not related at all to each other.
Kim (2010) conducted a study about Ideal L2 Self and sensitization in L2
learning motivation by employing monthly semi-structured interviews with two Korean ESL
students in Toronto, Canada. This study aimed to investigate the complexities of learners’ life
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conditions and their role in maintaining the Ideal L2 Self. The results do not show clearly
about the level of L2 learning motivation because the L2 self can always change and the L2
selves’ nature always reflects the learner’s social context. In other words, the L2 self reflects
the L2 learner’s previous history; however, it depends on the intervention between the
previous history and the current L2 learning experience. Kim claims that a learner’s Ought-to
L2 Self can develop into Ideal L2 Self when his/her acquiring goal and participating in L2
communities become interlinked. Besides, sensitization and the formation of affordances
catch the moment of the transformation from the Ought-to L2 Self to the Ideal L2 Self. In this
case, the learning environment is meaningfully perceived as an affordance.
Brander (2013) conducted a study about learning environments and motivation
at a Swedish Upper-Secondary School by employing a mixed method to examine the L2
classroom environment and any potential relationship to the Ideal and Ought-to Selves of the
learners. The study was carried out with two English classes with 48 Swedish uppersecondary students. The findings show that the teacher, the group cohesiveness (the learning
groups have a good relationship), group goal-orientedness (the level of cohesiveness amongst
student goals), and the facilities influenced significantly the Ideal and Ought-to Selves of
learners. Brander found that the students’ Ought-to L2 Self was lower than the Ideal L2 Self.
Also, the study found out that the teacher and the facilities had a significant impact on the
students’ Ought-to Self. Additionally, recommendations were made: the classroom activities
should be adapted to suit different student needs and teachers should think about learners’
interests and provide extra-curricular activities to enhance group-cohesiveness.
Matusin (2014) conducted a study titled, “Exploring the Ideal and Ought to
Second Language Self in English as Foreign Language” employing a questionnaire to survey
the relationship between motivational variables: the Ideal L2 Self, the Ought-to L2 Self,
integrativeness, instrumentality, and family influences in Donji Miholjac, Croatia. The
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participants in this study were first-year (14-15 years old) and fourth-year (17-18 years old)
English learners including 32 females and 26 males. The results supported Dornyei’s Ideal
and Ought-to L2 Selves since there is a correlation between learners’ aspects of integrative
and instrumental motivations and the two selves. Additionally, students’ Ought-to L2 Self is
significantly strong, not because of their parents’ influence, but because they believe learning
English is important since an educated person tends to be able to speak English and it is
important for them in finding a good job. The results also revealed that the first-year learners
have higher motivation in all aspects of L2 motivation than the fourth-year learners,
especially in the Ideal L2 Self and integrativeness. There was no significant difference
between male and female learners in any aspects of L2 motivation for English learning.
Calvo (2015) conducted a study about L2 Motivational Self-System and its
relationship with learning achievement by using a 24-item questionnaire with 29 high school
students in Spain. The purpose of the study was to explore the relationship between the
theoretical framework of Dornyei, and learning achievement L2 Motivational Self-System
and language achievements, including motivational learner types according to the theory.
The findings showed that the Ideal L2 Self has a strong relationship with the achievement
scores. The students’ learning experiences are associated with Ideal L2 Self and they also
have an impact on achievement scores, whereas the Ought-to L2 Self was found to be
insignificant. Calvo recommended that teachers help students develop their Ideal L2 Self in
various teaching environments.
Research on Motivation in Thailand
In Thailand, motivational research studies are also popular in educational field,
especially learning English as foreign language since Thailand has its own national language
which is Thai. Therefore, Thai researchers also pay attention to motivation in order to
improve their students’ English abilities including four skills: speaking, reading, listening,
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and writing. However, the study about L2 Motivational Self-System is quite rare and new for
Thailand. Some motivational research studies in Thailand will be discussed as follows.
Srithongkham and Sucaromana (2013) conducted a study on intrinsic motivation
with 206 students in Grade 8 including 94 males and 112 females at a government high
school in Thailand in order to compare the levels of intrinsic motivation for English learning
of students based on average grade and expected elective program. This study aimed to
investigate five factors of motivation: determination, need for competence, need for
autonomy, interest-enjoyment, and challenges. The results showed that students’ average
grade has a relationship with intrinsic motivation on learning English. It indicates that the
higher average grade, the higher the level of intrinsic motivation on learning English that
student obtained. In addition, the students who desired to study science program have a
higher level of intrinsic motivation for English learning than those who are required to study
language program regarding such factors. In other words, expected elective programs are
influential on the level of intrinsic motivation for the English learning of the students.
Inngam (2013) conducted a comparative study on students’ motivation for
learning English as a foreign language between selected public and private schools in
Bangkok. The sample was a total of 486 students in grades 4-6 from a public school and a
private school. The study aimed to identify and compare the levels of intrinsic and extrinsic
motivations of learning English between students in public and private schools. The results
showed that the levels of intrinsic and extrinsic motivations of both students in public and
private schools are high. However, both intrinsic and extrinsic motivations of the students in
public schools are lower than these of private schools’ students. This indicates that different
and fun activities can motivate students to learn English; moreover, interesting activities will
make students enjoy learning and so it motivates them intrinsically. In conclusion, the
students of private schools have higher intrinsic and extrinsic motivations because they learn
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in a good environment in school and at home with their parents encouraging them to learn
English.
Manachon (2015) conducted a comparative study on students’ attitudes toward
English as a foreign language with 431 students in Grades 10-12 in Science-Mathematics and
Arts-Language programs. The purposes of conducting the study were to determine and
compare the levels of attitude of students toward English as a foreign language learning
between students the two programs. The results showed that the students have positive
attitudes toward English as foreign language learners and they are satisfied with their English
language teacher, English language class, English language textbook, and English language
activities and work. Furthermore, there is no significant difference between ScienceMathematics and Arts-Language students’ attitudes toward learning English as a foreign
language.
Concepcion (2015) carried a comparative study on students’ motivation for
learning English as a foreign language in the regular program and English program at
Tepleela school, Bangkok, Thailand by using a questionnaire with 253 students from Grades
7-9 who study regular and English Programs studying English as a foreign language. This
study aimed to identify and compare the levels of intrinsic and extrinsic motivations between
the regular and English programs at Tepleela School. The findings show that the levels of
intrinsic and extrinsic motivations of both regular and English Programs are high and there is
no significant difference in students’ intrinsic motivation to learn English between both
programs. However, the students in English program have higher extrinsic motivation than
students from regular program. In conclusion, the learners have different motivations in
learning English, it could be instrumental (want to get good jobs); however, learners still
would like to receive external rewards during the learning process.

29
Rattanaphumma (2016) conducted a study about the Ideal and Ought-to L2
Selves in Thai Context by using a questionnaire and student’s vision forms with 28
undergraduate students from an international university in Thailand to explore how students
view themselves as L2 users and what students believe they ought to meet expectations. The
results show that students view themselves as L2 users who have to use English in their work
and daily lives in the future and they are aware that they ought to learn English in order to
meet social and family expectations. It implies that the Ideal L2 Self is influenced by future
careers, while the Ought-to L2 Self is strongly influenced by society, parents, and peers.
Additionally, she suggests that language teachers should encourage and guide students to
construct their language vision and the sense of L2 Self and Ought-to L2 Self should be
promoted in English language classrooms.

Science-Mathematics and Arts-Language Programs
at The Demonstration School of Ramkhamhaeng University
In Thailand, most high schools provide Science-Mathematics and ArtsLanguage programs for students who have different skills (Manachon, 2015). If learners are
good at calculation skills, they may apply for Science-Mathematics. On the other hand, some
students dislike math; thus, they try to avoid learning it and some like languages like
Japanese, France, Chinese, and English study more than math and science. Therefore, these
kinds of students apply for Arts-Language programs. However, some students may not like
science and math, but their parents think they should study this field in order to get a better
job as an engineer, an architect, or a doctor. Some parents may want their children to focus on
learning English and other languages such as Chinese, Japanese, or French, in order to use
them as tools for further education and acquire a better job like an ambassador, guide,
translator and so on.

30
Science-Mathematics Program
According to the school curriculum of the Demonstration School of
Ramkhamhaeng University (2008), Science-Mathematics students in Grades 10 and 11 are
required to learn core courses (7 credits), selective courses (8.5 credits), and development
activities 5 hours (no credit), a total of 15.5 credits in each semester. Grade 12 students are
required to learn core courses (6.5 credits), selective courses (8 credits), and development
activities 5 hours (no credit), a total of 14.5 credits in both the first and second semesters.
Science-Mathematics program, students mainly learn science and mathematics
including physics, chemistry, biology, basic science, basic math, and additional mathematics.
They learn two English courses: basic English and reading English. Junior high school
students, who desire to apply for this program, are required to have an average grade in
science and math for five semesters of at least 2.5 and English at 2.25 (the school curriculum,
2008). However, if they cannot achieve the target average grade, and they have to persist in
studying this program, and have to enroll in that subject and learn it as an extra evening
course.
Arts-language Program
Arts-language program is divided into three languages: French, Japanese,
Chinese (the school curriculum, 2008). Students in all languages in Grades 10 and 11 are
required to learn core courses (7 credits), selective courses (8 credits), and development
activities 5 hours (no credit), a total of 15 credits each semester. Grade 12 students are
required to learn core courses (6.5 credits), selective courses (7.5 credits), and development
activities 5 hours (no credit), a total of 14 credits in both the first and second semesters.
Arts-language program students mainly study Thai and English, and they have to
choose an additional language that they prefer: Japanese, Chinese, and French. Junior high
school students, who are interested in this program, are required to have an average grade of
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English for five semesters of at least 2.75 and Thai at 2.5; otherwise, they have to register for
that subject and learn it as an extra evening course.
Science-Mathematics as well as Arts-Language students learn core courses
equally. The differences between the two programs are in the selective courses. In other
words, Science-Mathematics and Arts-Language students focus on different areas. ScienceMathematics program students mainly study science and math. The science subjects are
physics, chemistry, biology, and science. The mathematics subjects are basic math and
additional mathematics. Conversely, students in Arts-Language program mostly study Thai,
English and additional languages: French, Japanese, and Chinese. Based on learning program
preferences, Science-Mathematics students are likely to be good in science and math, whereas
Arts-Language students are probably good in languages (see Table 2).
Table 2
Selective Courses in Science-Mathematics and Arts-Language Programs
Science-Mathematics
Additional math
Physics
Chemistry
Biology
Badminton
English Reading
Civics

Total

Credits
1.5
2
1.5
1.5
0.5
1
0.5

Arts-language
Thai Prose and Poetry Writing
Contemporary Literature
Badminton
Civics
Basic French, Japanese, Chinese
Additional French, Japanese, Chinese
English Speaking and Listening
English Reading
Additional English
- Business English for grade 10
- English for Tourism for grade 11
- Writing English for grade 12
8.5
Total

Credits
1
0.5
0.5
0.5
2
1
0.5
1
1

8

The intention of students for choosing these two programs was because the
number of credits for learning English in Science-Mathematics and Arts-Language programs
is different (see Table 3).
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Table 3
Comparison of English Credits between Science-Mathematics and Arts-Language Programs.
Grades
10-12

10-12

Programs
Science-mathematics

Arts-language

•
•
•
•
•
•
-

Subjects
Basic English
English Reading
Total

Credits
1
1
2

Basic English
English Reading
Speaking and Listening English
Additional English
Business English for grade 10
English for Tourism for grade 11
Writing English for grade 12
Total

1
1
0.5
1

3.5

Even though the Arts-Language students learned more English than the ScienceMathematics students did, the scores they gained were reflecting lower English competency.
With this point of view, this study aimed to measure and compare the degree to which the
Ideal L2 Self and the Ought-to L2 Self of Science-Mathematics students were similar or
different from Arts-Language students in terms of their level of motivation.

Summary of the Chapter
In this chapter, the researcher reviewed, and explained the related literature on
motivation in second language learning, discussed motivation theories: integrative,
instrumental, intrinsic, and extrinsic motivations, described Dornyei’s L2 motivational self
system, the possible selves and future self-guides, examined the source of the Ideal and
Ought-to Selves, reviewed research on motivational and L2 Motivational Self-System, and
showed the differences between Science-Mathematics and Arts-Language programs.
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CHAPTER III

RESEARCH METHODOLOGY

This chapter presents the way of conducting the study, including the research
design, population, sample, research instruments, collection of data, data analysis and
summary of the chapter.

Research Design
This study was an explanatory mixed method design consisting of quantitative
and qualitative data. The results of the questionnaire and semi-structured interview were used
to investigate and achieve the following objectives:
1. To compare the degree of the Ideal L2 Self of high school students to learn
English in Science-Mathematics and Arts-Language programs at The
Demonstration School of Ramkhamhaeng University;
2. To compare the degree of the Ought-to L2 Self of high school students to
learn English in Science-Mathematics and Arts-Language programs at The
Demonstration School of Ramkhamhaeng University;
3. To study the strength of the relationship between the degree of the Ideal L2
Self and the Ought-to L2 Self of high school students in ScienceMathematics and Arts-Language programs at the Demonstration School of
Ramkhamhaeng University.
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Population
The population in the study consisted of 461 Science-Mathematics and ArtsLanguage students from Grades 10-12. All of them were in the second semester of the
academic year 2017 at The Demonstration School of Ramkhamhaeng University.
Additionally, the population was divided into six main groups of students (see Table 4).
Table 4
The Population Details of the 10th-12th Grade Students at DSRU, Academic Year 2017
Groups
1
2
3
4
5
6

Programs, Grades
Science-mathematics, Grade 10
Arts-language, Grade 10
Science-mathematics, Grade 11
Arts-language, Grade 11
Science-mathematics, Grade 12
Arts-language, Grade 12
Total

Number of
Students
99
53
95
50
106
58
461

Sample
The participants were selected by means of stratified random sampling to give
every individual an equal opportunity to be selected and to eliminate any possibility of
potential bias (Brown, 2001). First, the formula proposed by Yamane (1973) was employed
to determine the sample size, followed by formulating the stratified sampling. Each class of
Science-Mathematics and Arts-Language students was selected as the sample according to
the formula. Yamane (1973) clarified the formula for proportions which is described as
follows:
𝑁

n = 1+𝑁𝑒 2
n = the sample size
N = the population size
e = the acceptable sampling error (0.05 is commonly used)
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* 95% confidence level and e = 0.05 is assumed
Stratified random sampling was formulated using the following formula.
ni = (Ni / N) * n
ni = sample size
Ni = population of the participants
N = the entire population
n = required sample size
The sample was a total of 214 participants including 139 science-mathematics and 75 artslanguage students (see Table 5).
Table 5
Stratified Sampling Technique of the 10th-12th Grade Students at DSRU, Academic Year 2017
Questionnaire
Programs
Sci-M
Arts-L
Total

Population
300
161
461

Samples
139 (65%)
75 (35%)
214 (100%)

Grade 10
46 (21.50%)
25 (11.68%)
71 (33.18%)

Grade 11
44 (20.56%)
23 (10.75%)
67 (31.31%)

Grade 12
49 (22.90%)
27(12.61%)
76(35.51%)

Semi-structured
interview
Interviewee
3
3
6

The population was divided into six groups: the first three groups were ScienceMathematics students from Grades 10-12, and the last three groups were Arts-Language
students from Grades 10-12. All of the population completed the questionnaire; however, the
samples were randomly selected by choosing odd number students. After administering the
questionnaire, six students were randomly selected from six groups to be interviewed, one
participant from each group.
Research Instruments
Questionnaire
The questionnaire was adapted from Dornyei (2011). There are three
components of Dornyei’s L2 Motivational Self-System: the Ideal L2 Self is what learners
want to become, the Ought-to L2 Self is the learner’s effort to learn English given the
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encouragement, or pressure, from others in his or her surroundings, and the L2 Learning
Experience is concerned with the learner’s actual sense of experience, the impact of his or her
peer group as well as that of the teacher, and the curriculum. However, this study focused on
only two components: the Ideal L2 Self and the Ought-to L2 Self in order to be in line with
the research objectives. The questionnaire used in this study was composed of two parts:
Part I elicited personal information including age, gender, class, learning
program, experience of visiting abroad, and people who had influence on the choice of
learning programs.
Part II comprised of 20 items. The first ten items aimed to compare the degree
of the Ideal L2 Self of high school students in Science-Mathematics and Arts-Language
programs at The Demonstration School of Ramkhamhaeng University, and the last ten items
aimed to compare the degree of the Ought-to L2 Self of high school students in ScienceMathematics and Arts-Language programs.
Additionally, the questionnaire was constructed in the form of 5-point Likert
scale as follows:
1 represents strongly disagree
2 represents disagree
3 represents not sure
4 represents agree
5 represents strongly agree
Moreover, space for additional comments was provided in the last part of the
questionnaire in order to collect more useful qualitative data from this instrument.
Rationale for Using Questionnaire
The intention for adapting Dornyei’s questionnaire was because L2 Motivational
Self-System was created by Dornyei who has expertise in L2 motivational field, and his
questionnaires have been used by many researchers such as Ushioda (2010), Calvo (2015),
Matusin (2014), Rattanaphumma (2016), and many others. In addition, reason for adapting
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the questionnaire was because Dornyei (2003) has used questionnaires for more than 15 years
surveying 10,000 participants. Moreover, the questionnaire is very popular in second
language research (Dornyei, 2003), easy to modify in line with specific contexts, and can be
used to collect a large amount of information in a short time.
The questionnaire can be used to collect three types of data about the
respondent: factual, behavioral, and attitudinal (Dornyei, 2003: 8) concerning attitudes,
opinions, beliefs, interests and values. The researcher reviewed previous literature and found
that many researchers such as Degang (2010), Brander (2013), Calvo (2015), Geoghegan
(2016), Rattanaphumma (2016) used 5-point Likert scale which is “the most effective
technique to employ in research study”. Besides, Dornyei and Csizer (2011: 78) claim that a
good rule of thumb for creating a questionnaire is to stay within a four-page limit, which
takes not more than 30 minutes for completion and the respondents prefer to fill in a twopage rather than a four-page questionnaire. Additionally, two factors: Ideal L2 Self and
Ought-to L2 Self in Dornyei’s (2011) questionnaire consisted of ten items for each variable.
Therefore, questionnaire employed in this study contained 20 items in order to stay within a
four-page limit and likewise the original contents of the questionnaire. From the above
reasons, Dornyei’s (2011) questionnaire was adapted and employed in this study to measure
the degree of high school students’ Ideal L2 Self and Ought-to L2 Self and compare the
relationship between the two variables.
Validity and Reliability
Since the questionnaire was adapted from Dornyei’s (2011), it was necessary to
verify its validity and reliability. In order to accomplish its validity and reliability, a
questionnaire checklist form consisting of 14 items for Ideal L2 Self and 16 items for Oughtto L2 Self was sent to three experts (see Appendix F) to investigate the congruence between
the research objectives and the statements in the questionnaire, employing the Index
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Objective Congruence (IOC) to evaluate the questionnaire items based on a score range from
-1 to 1 (Congruent = 1, Questionable = 0, Incongruent = -1). Then the numbers were the
formulated IOC index (Rovinelli and Hambleton, 1977) as follows:
1- 0 =

∑𝑅
𝑁

∑ 𝑅 = Total scores from experts
N = Number
Rovinelli and Hambleton (1977) have set the acceptable score at .5; therefore,
the items that had scores less than .5 were removed, while the items which had equal or
higher than .5 were reserved. Since all participants were Thai, it was necessary that
questionnaire be translated in Thai and the back translation was sent to three Thai experts
(see Appendix G) to examine the validity as well.
Dornyei and Csizer (2011: 77) suggest that a borrowed questionnaire be piloted
for a specific population in the study. Thus, trying out assured the reliability of the
questionnaire used in this research. A pilot study was conducted with 15 percent of the
sample size (Creswell, 2012: 390), that means 30 participants comprising of five
representatives from each group. After the questionnaire was properly validated by the three
experts, it was first piloted with 30 students. Then, the items on the questionnaire were
assessed for reliability by Cronbach’s alpha at affirmed internal consistency with the
questionnaire items. George and Mallery (2003 cited in Gliem and Gliem, 2003) provide the
following rules of thumb (see Table 6).
Table 6
Cronbach’s Alpha Reliability
Cronbach’s alpha
≥ .9
≥ .8
≥ .7

Meanings
Excellent
Good
Acceptable

Cronbach’s alpha
Meanings
≥ .6
Questionable
≥ .5
Poor
≤ .5
Unacceptable
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For the ten items of Ideal L2 Self, the reliability statistics on Cronbach’s alpha
was .85, the ten items of Ought-to L2 Self was .80, and the overall reliability of this
questionnaire was .74 which was acceptable (see Appendix L).
Interview
The semi-structured interview which was conducted in this study was adapted
from Dornyei’s (2011) questionnaire. Questions 1-2, 7-8 and 10 (see Appendix B) aimed to
compare the students’ degree of Ideal L2 Self and questions 3-6 and 9 aimed to compare the
degree of Ought-to L2 Self of high school students in Science-Mathematics and ArtsLanguage programs at The Demonstration School of Ramkhamhaeng University. The
questions used in the interview guides were a total of 11 items which were sent altogether
with the questionnaire checklist form to three experts (see Appendix F and G) to examine the
coherence between the research objectives and the adapted questions. However, there were
10 items which scored higher than .5 and one of the questions was rejected since it scored
lower than the acceptable score. According to Morse (1994: 225 cited in Mason, 2010), the
sample size for a semi-structured interview can be at least six participants. Hence, this
research interview was conducted with six student representatives, one student from each
group of the participant was randomly selected by using Pretty Random application on a cell
phone for the interview. These semi-structured interviews served to affirm and improve the
data gained from the questionnaire. The interview contained both close-ended and openended questions. The interview guide was comprehensive in the area that the researcher
intended to investigate. The first reason to use close-ended question in the questionnaire
might not allow the participants to provide full and complete information in a written format.
As a result, some information might be lost in that process. As for the use of open-ended
questions for the semi-structured interview, it allowed the participants to equip the researcher
with useful information. In addition, the researcher could obtain extended ideas and opinions
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from the respondents so that in-depth analysis of students’ Ideal and Ought-to L2 Selves
could be made. The interview framework is shown in Table 7.
Table 7
Interview Framework
Research Objectives
1. To compare the degree of the Ideal L2 Self of high
school students to learn English in ScienceMathematics and Arts-Language programs at The
Demonstration School of Ramkhamhaeng University.
2. To compare the degree of the Ought-to L2 Self of
high school students to learn English in ScienceMathematics and Arts-Language programs at The
Demonstration School of Ramkhamhaeng University.

-

Themes
Ideal L2 self
Roles of English

-

Parental Influence
Social Factors

Collection of Data
The study was conducted by utilizing the mixed-method study. This enabled the
researcher to collect both quantitative and qualitative data from the questionnaire and semistructured interview. The procedure of data collection is explained in the following parts.
Quantitative Data Collection
Before launching the questionnaire, a consent form (see Appendix C) was first
sent to the school to be signed by the principal of The Demonstration School of
Ramkhamhaeng University. Then the 30-sample pilot group was tested during the first week
of February 2018. After that the main study was carried out during February 12-16, 2018 at
The Demonstration School of Ramkhamhaeng University.
Regarding the questionnaire administration, the researcher asked for assistance
from the leaders of each class to distribute the questionnaire during break time and reiterated
to them to explain to their friends that they had to read the questionnaire first before checking
each item, the completion of the questionnaire did not concern their grades, and their
information would be kept confidential and analysed anonymously. Help from the classroom
leaders was necessary because of time consuming since it was the last day and last week
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before they took the final examination and the leader of each class was responsible and
trustworthy. Moreover, all of them received clear instruction on how to complete the
questionnaire as well as completing the questionnaire without pressure from the teacher so
that they could think freely.
Qualitative Data Collection
The semi-structured interview was a face-to-face interview and sequentially
administered after the questionnaire survey was conducted in the second semester of
academic year 2017 at The Demonstration School of Ramkhamhaeng University. This was to
retrieve significantly precise and adequate data in conformity with the data obtained from the
questionnaire. A sample from the questionnaire respondents from each group was randomly
selected by choosing only odd number students. To avoid bias, all classes in each group was
first randomly selected. Subsequently, the researcher employed random number on a cell
phone by putting the lowest and highest numbers to randomize the sample of each group.
After obtaining the numbers of the participants, the researcher conducted the
semi-structured interview by first making an appointment with the participants to come for
the interviews at the researcher’s office. Before starting the interview, the researcher asked
permission from the participants and asked them to sign a consent form (see Appendix C) in
an agreement to be recorded by audio equipment. Each interview session took 5-10 minutes.

Data Analysis
Quantitative Data Analysis
To analyze the data for each objective, the following statistical method was
employed.
Research objective 1: To compare the degree of the Ideal L2 Self of high school
students to learn English in Science-Mathematics and Arts-Language programs at The
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Demonstration School of Ramkhamhaeng University. The means (M) and standard deviations
(SD) were used to describe the degrees of the Ideal L2 Self and the independent samples t-test
using a p-value at .05 with a two-tailed test was employed to verify whether there were
significant statistical differences in the responses in accordance with the ScienceMathematics and Arts-Language program categories.
Research objective 2: To compare the degree of the Ought-to L2 Self of high
school students to learn English in Science-Mathematics and Arts-Language programs at The
Demonstration School of Ramkhamhaeng University. For this objective, the means (M) and
standard deviations (SD) were used to describe the degrees of the Ought-to L2 self and the
independent samples t-test using a p-value at .05 with a two-tailed test was employed to
verify whether there were significant statistical differences in the responses in accordance
with the Science-Mathematics and Arts-Language program categories.
To interpret the mean score for students’ Ideal L2 Self and Ought-to L2 Self
degree of motivation, the researcher adapted the interpretation designed by Kitjaroonchai and
Kitjaroonchai (2012) (see Table 8).
Table 8
Interpretation of Mean Score for Ideal L2 Self and Ought-to L2 Self Degree of Motivation
Scale

Mean Range

Score Range

5
4
3
2
1

Strongly agree
Agree
Not sure
Disagree
Strongly disagree

4.51 – 5.00
3.51 – 4.50
2.51 – 3.50
1.51 – 2.50
1.00 – 1.50

Degree of
Motivation
Very high
High
Average
Low
Very low

The mean score of each item indicates the degree of student’s Ideal and Ought-to
L2 Selves, the high score indicates that students have high Ideal and Ought-to L2 Selves,
whereas the low score indicates low Ideal and Ought-to L2 Selves.
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Research objective 3: To study the strength of the relationship between the
degree of the Ideal L2 Self and the Ought-to L2 Self of high school students in ScienceMathematics and Arts-Language programs at the Demonstration School of Ramkhamhaeng
University. Pearson correlation coefficient was applied to examine the strength and direction
of the linear relationship between the Ideal and Ought-to L2 Selves.
Data Analysis of the Interview
The semi-structured interview was analyzed by using thematic content analysis.
First, the audio record from the interview was transcribed. Then the researcher read through
all data at least three different times. According to Creswell (2012), each time researchers
read their database, they develop a deeper understanding of the information supplied by their
participants. After reading all the data, the researcher translated it from Thai into English and
found that there were five different themes in this study: the Ideal L2 Self, roles of English,
parental influence, social factors, and emergent factors. After that, each item of data was
categorized into each group (theme), and the meaning of each theme was formulated. Then
the inter-rater agreement form was created and sent to two Thai experts (see Appendix I) for
checking inter-rater agreement on content analysis. When the experts returned the inter-rater
agreement, the researcher revised the back translation, followed the experts’ comments and
chose only the agreed items. The acceptable score on each item in the inter-rater agreement
was determined at 1 which meant that all coded items used in this study were scored 1 by
both experts including the researcher who first coded the data. Furthermore, the qualitative
data analysis (semi-structured interview) was triangulated with quantitative data
(questionnaire) in order to emphasize the similarities and differences. The summary of data
analysis of the interview is shown in Figure 2.
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Interpreting the Meaning of Themes /
Description

Interrelating Themes / Description

Themes
Validating the
Accuracy of
the
information

Description

Coding the Data by Hand

Translating Thai into English

Reading Through All Data

Raw Data (transcription)

Figure 2. The Qualitative Process of Data Analysis Framework
(Adapted from Mouter and Vonk Noordergraaf, 2012)
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The summary of research objectives for conducting this study, instruments and
data analysis are illustrated in Table 9.
Table 9
Summary of Research Objectives, Instruments and Data Analysis
Research Objectives
1. To compare the degree of
the Ideal L2 Self of high
school students to learn
English in ScienceMathematics and ArtsLanguage programs at The
Demonstration School of
Ramkhamhaeng University.

•

•

Instruments
Questionnaire:
Part one: The
Ideal L2 Self

•
•
•

Semi-structured
interview
•

2.

3.

To compare the degree of
the Ought-to L2 Self of
high school students to
learn English in ScienceMathematics and ArtsLanguage programs at The
Demonstration School of
Ramkhamhaeng
University.

•

To study the strength of
the relationship between
the degree of the Ideal L2
Self and the Ought-to L2
Self of high school
students in ScienceMathematics and ArtsLanguage programs at the
Demonstration School of
Ramkhamhaeng
University.

•

•

Questionnaire:
Part Two: The
Ought-to L2 Self

Semi-structured
interview

•
•
•
•

•

Questionnaire:
Part one: The
Ideal L2 Self
Questionnaire:
Part Two: The
Ought-to L2 Self

•
•

Samples
Grades 10-12 ScienceMathematics = 139
students
Grades 10-12 ArtsLanguage = 75
students
3 participants from
Science-Mathematics
program
3 participants from
Arts-Language
program
Grades 10-12 ScienceMathematics = 139
students
Grades 10-12 ArtsLanguage = 75
students
3 participants from
Science-Mathematics
program
3 participants from
Arts-Language
program
Grades 10-12 ScienceMathematics = 139
students
Grades 10-12 ArtsLanguage = 75
students

Data Analysis
Mean
Standard
Deviation
- Independent
sample t-test
(two-tailed test)
• Content analysis
and
categorization
-

-

•

•

Mean
Standard
Deviation
Independent
sample t-test
(two-tailed test)
Content analysis
and
categorization

Pearson
correlation
coefficient

Summary of the Chapter
The main purposes in this chapter were to describe how the researcher
conducted this study and to justify why a questionnaire and semi-structured interview were
employed for data collection. Additionally, quantitative and qualitative data analysis were
provided here.

46
CHAPTER IV

RESEARCH FINDINGS

This chapter presents and discusses the research findings which contain the
results of the questionnaire and semi-structured interview, and the results of the data analysis
are presented.
Presentation of Quantitative Data (Questionnaire)
Research question 1: Is there any significant difference in the degree of the Ideal L2 Self
of high school students to learn English in Science-Mathematics and Arts-Language
programs at The Demonstration School of Ramkhamhaeng University?
Table 10 reports the results of the ten questionnaire items for the Ideal L2 Self
and the t-values. The original questions are reproduced in the table.
Table 10
The t-test for the Ideal L2 Self in Science-Mathematics and Arts-Language Programs, Grades
10-12 (n = 214)
No.

Questions

1

I like to think of myself as
someone who will be able to
speak English.
I imagine myself studying in a
university where all my courses
are taught in English.
Whenever I think of my future
career, I imagine myself using
English.
Learning English is important
to me because I would like to
travel to other countries.
Studying English is important
to me because I am planning to
study abroad in the future.
I imagine myself speaking
English with international
friends in the future.

2

3

4

5

6

Learning
Programs

M

SD

Degree of
Motivation

Sci-M

2.99

0.88

Average

Arts-L

3.21

0.96

Average

Sci-M

3.12

0.99

Average

Arts-L

3.45

1.04

Average

Sci-M

3.99

0.96

High

Arts-L

4.00

0.93

High

Sci-M

3.99

0.99

High

Arts-L

4.17

0.79

High

Sci-M

3.36

0.99

Average

Arts-L

3.93

0.92

High

Sci-M

3.81

0.98

High

Arts-L

4.15

0.83

High

t

df

p

-1.75

212

.08

-2.29

212

.02*

-0.11

212

.92

-1.42

212

.16

-4.16

212

.00*

-2.50

212

.01*
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No.

Questions

7

I imagine a situation where I
am doing business with
foreigners by using English.
I imagine myself living abroad
and using English effectively
for communication.
I imagine myself writing
English e-mails efficiently.
If my dreams come true, I will
use English effectively in the
future.

8

9
10

Total

Learning
Programs
Sci-M

M

SD

3.54

0.93

Degree of
Motivation
High

Arts-L

3.75

0.97

High

Sci-M

3.69

0.99

High

Arts-L
Sci-M
Arts-L
Sci-M

3.96
3.41
3.75
4.08

0.86
1.03
1.03
1.01

High
Average
High
High

Arts-L

4.25

0.89

High

Sci-M
Arts-L

3.60
3.86

0.68
0.65

High
High

t

df

p

-1.53

212

.13

-1.98

212

.05*

-2.28

212

.02*

-1.26

212

.21

-2.75

212

.01*

Note: * There is a significant difference at p ≤ .05.
To answer research question 1, the independent samples t-test using a p-value at
.05 with a two-tailed test was utilized for confirming whether there was a significant
difference in the degree of the Ideal L2 Self of high school students to learn English in
Science-Mathematics and Arts-Language programs. Table 10 shows the significance level of
.01 indicating that there was a significant difference in the Ideal L2 Self between ScienceMathematics and Arts-Language students in Grades 10-12. Comparison of the two programs
found that there were significant differences in the 5 items of the 10 questions that were
investigated. According to the mean scores, the degree of the Ideal L2 Self of both ScienceMathematics (M = 3.60, SD = 0.68) and Arts-Language (M = 3.86, SD = 0.65) students were
high.
Table 11
The t-test for the Ideal L2 Self in Science-Mathematics and Arts-Language Programs, Grade
10 (n = 71)
No.

Questions

1

I like to think of myself as
someone who will be able to
speak English.
I imagine myself studying in a
university where all my courses
are taught in English.
Whenever I think of my future
career, I imagine myself using
English.

2

3

Learning
Programs

M

SD

Degree of
Motivation

Sci-M

2.76

0.79

Average

Arts-L

3.68

0.95

High

Sci-M

3.30

1.01

Average

Arts-L

3.68

1.11

High

Sci-M

4.11

0.92

High

Arts-L

4.08

0.86

High

t

df

p

-4.35

69

.00*

-1.45

69

.15

0.13

69

.90
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No.

Questions

4

Learning English is important
to me because I would like to
travel to other countries.
Studying English is important
to me because I am planning to
study abroad in the future.
I imagine myself speaking
English with international
friends in the future.
I imagine a situation where I
am doing business with
foreigners by using English.
I imagine myself living abroad
and using English effectively
for communication.
I imagine myself writing
English e-mails efficiently.
If my dreams come true, I will
use English effectively in the
future.

5

6

7

8

9
10

Learning
Programs
Sci-M

M

SD

4.07

0.98

Degree of
Motivation
High

Arts-L

4.12

0.67

High

Sci-M

3.28

0.98

Average

Arts-L

3.76

0.78

High

Sci-M

3.85

1.07

High

Arts-L

4.28

0.84

High

Sci-M

3.54

0.96

High

Arts-L

3.48

1.08

Average

Sci-M

3.89

0.90

High

Arts-L

3.92

0.86

High

Sci-M
Arts-L

3.30
4.04

1.09
0.93

Average
High

Sci-M

4.09

1.09

High

Arts-L
Sci-M
Arts-L

4.44
3.62
3.95

0.96
0.67
0.57

High
High
High

Total

t

df

p

-0.25

69

.80

-2.10

69

.04*

-1.74

69

.09

0.25

69

.80

-0.13

69

.90

-2.85

69

.01*

-1.36

69

.18

-2.08

69

.04*

Note: * There is a significant difference at p ≤ .05.
Independent samples t-test summarized in Table 11 show the significance level of
.04, indicating that there was a significant difference in the degree of the Ideal L2 Self to
learn English between Science-Mathematics and Arts-Language programs in Grade 10.
Comparison of the two programs shows that there were significant differences in the 3 items
of the 10 questions that were investigated. According to the mean scores, the degree of the
Ideal L2 Self of both Science-Mathematics (M = 3.62, SD = 0.67) and Arts-Language (M =
3.95, SD = 0.57) students were high.
Table 12
The t-test for the Ideal L2 Self in Science-Mathematics and Arts-Language Programs, Grade
11 (n = 67)
No.

Questions

1

I like to think of myself as
someone who will be able to
speak English.
I imagine myself studying in a
university where all my courses
are taught in English.

2

Learning
Programs

M

SD

Degree of
Motivation

Sci-M

3.11

0.95

Average

Arts-L

2.87

0.76

Average

Sci-M

3.05

1.06

Average

Arts-L

3.30

0.93

Average

t

df

p

1.07

65

.29

-0.99

65

.32
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No.

Questions

3

Whenever I think of my future
career, I imagine myself using
English.
Learning English is important
to me because I would like to
travel to other countries.
Studying English is important
to me because I am planning to
study abroad in the future.
I imagine myself speaking
English with international
friends in the future.
I imagine a situation where I
am doing business with
foreigners by using English.
I imagine myself living abroad
and using English effectively
for communication.
I imagine myself writing
English e-mails efficiently.
If my dreams come true, I will
use English effectively in the
future.

4

5

6

7

8

9
10

Learning
Programs
Sci-M

M

SD

3.95

1.01

Degree of
Motivation
High

Arts-L

3.96

0.93

High

Sci-M

3.84

1.06

High

Arts-L

4.17

0.98

High

Sci-M

3.32

0.91

Average

Arts-L

4.04

0.98

High

Sci-M

3.91

0.96

High

Arts-L

4.13

0.87

High

Sci-M

3.57

0.90

High

Arts-L

4.00

1.00

High

Sci-M

3.75

0.94

High

Arts-L

3.91

1.00

High

Sci-M
Arts-L

3.55
3.52

1.00
1.20

High
High

Sci-M

4.07

0.90

High

Arts-L
Sci-M
Arts-L

4.30
3.61
3.82

0.82
0.68
0.74

High
High
High

Total

t

df

p

-0.01

65

.99

-1.25

65

.21

-3.02

65

.00*

-0.92

65

.36

-1.80

65

.08

-0.66

65

.51

0.09

65

.93

-1.05

65

.30

-1.16

65

.25

Note: * There is a significant difference at p ≤ .05.
Independent samples t-test in Table 12 show the significance level of .25,
indicating that there was no significant difference in the degree of the Ideal L2 Self to learn
English between Science-Mathematics and Arts-Language programs in Grade 11.
Comparison of the two programs shows that there was a significant difference in only 1 item
of the 10 questions that was investigated. According to the mean scores, the degree of the
Ideal L2 Self of both Science-Mathematics (M = 3.61, SD = 0.68) and Arts-Language (M =
3.82, SD = 0.74) students were high.
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Table 13
The t-test for the Ideal L2 Self in Science-Mathematics and Arts-Language Programs, Grade
12 (n = 76)
No.

Questions

1

I like to think of myself as
someone who will be able to
speak English.
I imagine myself studying in a
university where all my courses
are taught in English.
Whenever I think of my future
career, I imagine myself using
English.
Learning English is important
to me because I would like to
travel to other countries.
Studying English is important
to me because I am planning to
study abroad in the future.
I imagine myself speaking
English with international
friends in the future.
I imagine a situation where I
am doing business with
foreigners by using English.
I imagine myself living abroad
and using English effectively
for communication.
I imagine myself writing
English e-mails efficiently.
If my dreams come true, I will
use English effectively in the
future.

2

3

4

5

6

7

8

9
10

Learning
Programs

M

SD

Degree of
Motivation

Sci-M

3.08

0.86

Average

Arts-L

3.07

1.00

Average

Sci-M

3.02

0.90

Average

Arts-L

3.37

1.08

Average

Sci-M

3.90

0.94

High

Arts-L

3.96

1.02

High

Sci-M

4.04

0.93

High

Arts-L

4.22

0.75

High

Sci-M

3.47

1.06

Average

Arts-L

4.00

1.00

High

Sci-M

3.69

0.92

High

Arts-L

4.04

0.81

High

Sci-M

3.51

0.94

High

Arts-L

3.78

0.80

High

Sci-M

3.45

1.08

Average

Arts-L
Sci-M
Arts-L

4.04
3.39
3.67

0.76
1.02
0.92

High
Average
High

Sci-M

4.08

1.04

High

Arts-L
Sci-M
Arts-L

4.04
3.56
3.82

0.85
0.71
0.66

High
High
High

Total

t

df

p

0.03

74

.97

-1.51

74

.14

-0.28

74

.78

-0.87

74

.39

-2.13

74

.04*

-1.63

74

.11

-1.25

74

.21

-2.77

70

.01*

-1.18

74

.24

0.19

74

.85

-1.53

74

.13

Note: * There is a significant difference at p ≤ .05.
Independent samples t-test in Table 13 show the significance level of .13,
indicating that there was no significant difference in the degree of the Ideal L2 Self to learn
English between Science-Mathematics and Arts-Language programs in Grade 12. Comparing
the two programs, the researcher found that there were significant differences in only 2 items
of the 10 questions that were investigated. According to the mean scores, the degree of the
Ideal L2 self of both Science-Mathematics (M = 3.56, SD = 0.71) and Arts-Language (M =
3.82, SD = 0.66) students were high.
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Research question 2: Is there any significant difference in the degree of the Ought-to L2
Self of high school students to learn English in Science-Mathematics and Arts-Language
programs at the Demonstration School of Ramkhamhaeng University?
Table 14 reports the results of the ten questionnaire items for the Ought-to L2
Self and the t-values. The original questions are reproduced in the table.
Table 14
The t-test for the Ought-to L2 Self in Science-Mathematics and Arts-Language Programs,
Grades 10-12 (n = 214)
No.

Questions

11

Learning English is necessary
because people around me
expect me to do so.
I study English because my
close friends think it is
important.
Studying English is important
to me in order to gain the
approval of my friends.
Studying English is important
to me in order to gain the
approval of my teachers.
Studying English is important
to me in order to gain the
approval of my family.
My parents believe that I must
study English so that I become
an educated person.
I have to study English because
if I do not study it, my parents
will be disappointed with me.
Learning English is important
because the people I respect
think that I should do so.
If I fail to learn English, I will
disappoint the people who I
respect.
Studying English is important
to me because other people will
respect me more if I have a
good knowledge of English.
Total

12

13

14

15

16

17

18

19

20

Learning
Programs

M

SD

Degree of
Motivation

Sci-M

3.63

1.12

High

Arts-L

4.20

0.84

High

Sci-M

2.71

1.05

Average

Arts-L

2.75

1.09

Average

Sci-M

2.45

1.14

Low

Arts-L

2.59

1.13

Average

Sci-M

2.41

1.12

Low

Arts-L

2.68

1.20

Average

Sci-M

2.68

1.23

Average

Arts-L

3.04

1.27

Average

Sci-M

3.07

1.18

Average

Arts-L

3.41

1.07

Average

Sci-M

2.43

1.19

Average

Arts-L

2.89

1.26

Average

Sci-M

2.86

1.20

Average

Arts-L

3.19

1.17

Average

Sci-M

2.31

1.10

Low

Arts-L

2.77

1.18

Average

Sci-M

2.83

1.16

Average

Arts-L

3.17

1.23

Average

Sci-M
Arts-L

2.74
3.07

0.84
0.80

Average
Average

Note: * There is a significant difference at p ≤ .05.

t

df

p

-4.24

190

.00*

-0.23

212

.82

-0.82

212

.41

-1.64

212

.10

-2.04

212

.04*

-2.08

212

.04*

-2.66

212

.01*

-1.94

212

.05*

-2.87

212

.00*

-2.03

212

.04*

-2.80

212

.01*
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To answer research question 2, the independent samples t-test using a p-value at
.05 with a two-tailed test was utilized to investigate whether there was a significant difference
in the degree of the Ought-to L2 Self to learn English of high school students in ScienceMathematics and Arts-Language programs. Table 14 shows the significant level of .01,
indicating that there was a significant difference in the degree of the Ought-to L2 Self to learn
English in Science-Mathematics and Arts-Language programs in Grades 10-12. Comparison
of the two programs shows that there were significant differences in 7 items of the 10
questions that were investigated. According to the mean scores, the degree of the Ought-to L2
Self of both Science-Mathematics (M = 2.74, SD = 0.84) and Arts-Language (M = 3.07, SD =
0.80) students were average.
Table 15
The t-test for the Ought-to L2 Self in Science-Mathematics and Arts-Language Programs,
Grade 10 (n = 71)
No.

Questions

11

Learning English is necessary
because people around me
expect me to do so.
I study English because my
close friends think it is
important.
Studying English is important
to me in order to gain the
approval of my friends.
Studying English is important
to me in order to gain the
approval of my teachers.
Studying English is important
to me in order to gain the
approval of my family.
My parents believe that I must
study English so that I become
an educated person.
I have to study English because
if I do not study it, my parents
will be disappointed with me.
Learning English is important
because the people I respect
think that I should do so.
If I fail to learn English, I will
disappoint the people who I
respect.

12

13

14

15

16

17

18

19

Learning
Programs
Sci-M

M

SD

3.85

1.07

Degree of
Motivation
High

Arts-L

4.24

0.72

High

Sci-M

2.87

1.11

Average

Arts-L

2.16

1.03

Low

Sci-M

2.63

1.22

Average

Arts-L

2.24

1.30

Low

Sci-M

2.50

1.31

Low

Arts-L

2.04

1.17

Low

Sci-M

2.67

1.32

Low

Arts-L

2.72

1.54

Average

Sci-M

3.15

1.21

Average

Arts-L

3.04

1.24

Average

Sci-M

2.52

1.26

Average

Arts-L

2.48

1.58

Low

Sci-M

2.98

1.14

Average

Arts-L

2.92

1.41

Average

Sci-M

2.24

1.02

Low

Arts-L

2.68

1.44

Average

t

df

p

-1.63

69

.11

2.64

69

.01*

1.26

69

.21

1.46

69

.15

-0.13

69

.89

0.37

69

.71

0.11

41

.91

0.19

69

.85

-1.36

37

.18
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No.

Questions

20

Studying English is important
to me because other people will
respect me more if I have a
good knowledge of English.
Total

Learning
Programs

M

SD

Degree of
Motivation

Sci-M

2.91

1.09

Average

Arts-L

3.12

1.30

Average

Sci-M
Arts-L

2.83
2.76

0.81
0.90

Average
Average

t

df

p

-0.71

69

.48

0.33

69

.74

Note: * There is a significant difference at p ≤ .05.
Independent samples t-test in Table 15 show the significance level of .74,
indicating that there was not a significant difference in the degree of the Ought-to L2 Self to
learn English between Science-Mathematics and Arts-Language programs in Grade 10.
Comparing the two programs, the researcher found that there was a significant difference in
only 1 item of the 10 questions that was investigated. According to the mean scores, the
degree of the Ought-to L2 Self of both Science-Mathematics (M = 2.83, SD = 0.81) and ArtsLanguage (M = 2.76, SD = 0.90) students were average.
Table 16
The t-test for the Ought-to L2 Self in Science-Mathematics and Arts-Language Programs,
Grade 11 (n = 67)
No.

Questions

11

Learning English is necessary
because people around me
expect me to do so.
I study English because my
close friends think it is
important.
Studying English is important
to me in order to gain the
approval of my friends.
Studying English is important
to me in order to gain the
approval of my teachers.
Studying English is important
to me in order to gain the
approval of my family.
My parents believe that I must
study English so that I become
an educated person.
I have to study English because
if I do not study it, my parents
will be disappointed with me.

12

13

14

15

16

17

Learning
Programs

M

SD

Degree of
Motivation

Sci-M

3.32

1.12

Average

Arts-L

4.26

1.01

High

Sci-M

2.80

1.02

Average

Arts-L

2.87

1.14

Average

Sci-M

2.48

1.11

Low

Arts-L

2.43

0.90

Low

Sci-M

2.45

1.02

Low

Arts-L

2.78

1.13

Average

Sci-M

2.82

1.21

Average

Arts-L

3.13

1.10

Average

Sci-M

3.09

1.10

Average

Arts-L

3.48

1.08

Average

Sci-M

2.57

1.25

Average

Arts-L

2.83

1.03

Average

t

df

p

-3.39

65

.00*

-0.27

65

.79

0.16

65

.87

-1.20

65

.23

-1.04

65

.30

-1.38

65

.17

-0.85

65

.40

54

No.

Questions

18

Learning English is important
because the people I respect
think that I should do so.
If I fail to learn English, I will
disappoint the people who I
respect.
Studying English is important
to me because other people will
respect me more if I have a
good knowledge of English.

19

20

Total

Learning
Programs

M

SD

Degree of
Motivation

Sci-M

2.91

1.18

Average

Arts-L

3.04

1.15

Average

Sci-M

2.50

1.13

Average

Arts-L

2.61

1.16

Average

Sci-M

2.89

1.19

Average

Arts-L

3.17

1.30

Average

Sci-M
Arts-L

2.78
3.06

0.84
0.75

Average
Average

t

df

p

-0.45

65

.66

-0.37

65

.71

-0.91

65

.37

-1.33

65

.19

Note: * There is a significant difference at p ≤ .05.
Independent samples t-test in Table 16 show the significance level of .19,
indicating that there was not a significant difference in the degree of the Ought-to L2 Self to
learn English between Science-Mathematics and Arts-Language programs in Grade 11.
Comparing the two programs, the researcher found that there was a significant difference in
only 1 item of the 10 questions that was investigated. According to the mean scores, the
degree of the Ought-to L2 Self of both Science-Mathematics (M = 2.78, SD = 0.84) and ArtsLanguage (M = 3.06, SD = 0.75) students were average.
Table 17
The t-test for the Ought-to L2 Self in Science-Mathematics and Arts-Language Programs,
Grade 12 (n = 76)
No.
11

12

13

14

15

Questions
Learning English is necessary
because people around me
expect me to do so.
I study English because my
close friends think it is
important.
Studying English is important
to me in order to gain the
approval of my friends.
Studying English is important
to me in order to gain the
approval of my teachers.
Studying English is important
to me in order to gain the
approval of my family.

Learning
Programs

M

SD

Degree of
Motivation

Sci-M

3.69

1.12

High

Arts-L

4.11

0.80

High

Sci-M

2.49

1.00

Low

Arts-L

3.19

0.88

Average

Sci-M

2.27

1.09

Low

Arts-L

3.04

1.02

Average

Sci-M

2.29

1.02

Low

Arts-L

3.19

1.04

Average

Sci-M

2.55

1.19

Average

Arts-L

3.26

1.10

Average

t

df

p

-1.88

69

.06

-3.02

74

.00*

-3.01

74

.00*

-3.65

74

.00*

-2.55

74

.01*

55

No.

Questions

16

My parents believe that I must
study English so that I become
an educated person.
I have to study English because
if I do not study it, my parents
will be disappointed with me.
Learning English is important
because the people I respect
think that I should do so.
If I fail to learn English, I will
disappoint the people who I
respect.
Studying English is important
to me because other people will
respect me more if I have a
good knowledge of English.

17

18

19

20

Total

Learning
Programs

M

SD

Degree of
Motivation

Sci-M

2.98

1.25

Average

Arts-L

3.70

0.78

High

Sci-M

2.22

1.05

Low

Arts-L

3.33

0.96

Average

Sci-M

2.69

1.28

Average

Arts-L

3.56

0.85

High

Sci-M

2.20

1.15

Low

Arts-L

3.00

0.92

Average

Sci-M

2.69

1.21

Average

Arts-L

3.22

1.15

Average

Sci-M
Arts-L

2.61
3.36

0.87
0.65

Average
Average

t

df

p

-3.11

73

.00*

-4.55

74

.00*

-3.52

71

.00*

-3.08

74

.00*

-1.85

74

.07

-3.92

74

.00*

Note: * There is a significant difference at p ≤ .05.
Independent samples t-test in Table 17 show the significance level of .00,
indicating that there was a significant difference in the degree of the Ought-to L2 Self to learn
English between Science-Mathematics and Arts-Language programs in Grade 12.
Comparison of the two programs shows that there were significant differences in the 8 items
of the 10 questions that were investigated. According to the mean scores, the degree of the
Ought-to L2 Self of both Science-Mathematics (M = 2.61, SD = 0.87) and Arts-Language
students (M = 3.36, SD = 0.65) were average.

Research question 3: To what extent are the degrees of the Ideal L2 Self and the Oughtto L2 Self of high school students in Science-Mathematics and Arts-Language programs
at the Demonstration School of Ramkhamhaeng University related?
To answer research question 3, Pearson correlation coefficient was used to find
the relationship between the degrees of the Ideal L2 Self and the Ought-to L2 Self of students
in Science-Mathematics and Arts-Language programs in Grades 10-12.
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Table 18
Correlation between the Ideal and the Ought-to L2 Selves (n = 214)
Summary of Ideal L2 Self
Pearson Correlation
Sig. (2-tailed)
n

Summary of Ought to L2 Self
1

214

.101
.141
214

According to Table 18, there was no relationship between the degrees of the
Ideal and Ought-to L2 Selves of students in Science-Mathematics and Arts-Language
programs at the Demonstration School of Ramkhamhaeng University since r was at .101 and
p-value was at .141 which was larger than .05. It indicates that the relationship between these
two variables is not significant at the level of .05.
Presentation of Qualitative Data (Semi-structured interview)
After the interview, there were five themes that emerged; in fact, this study
focused on only four themes. The interview data provided insights into the students’ Ideal L2
Self and Ought-to L2 Self. Students in Science-Mathematics and Arts-Language programs
had a high Ideal L2 Self.
Ideal L2 Self
It is interesting to note that they had an ideal self guide; they knew what they
wanted to be in the future. Three Science-Mathematics students aspired to be a doctor, a
dentist, and an aeronautic engineer, respectively, whereas three Arts-Language students
aspired to be a teacher or a translator, a sports club entrepreneur, and an aviation or hotel
employee, respectively. The data gained from the semi-structured interview is shown below;
“I want to be a doctor.” (M.4 SCI-M)
“I want to be a dentist.” (M.5 SCI-M)
“I want to be an aeronautic engineer.” (M.6 SCI-M)
“I want to be a teacher or a translator.” (M.4 ARTS-L)
“I want to work about fitness and sports.” (M.5 ARTS-L)
“I want to work in either aviation or hotel.” (M.6 ARTS-L)
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Roles of English
One reason why students in both programs had a high Ideal L2 Self can be
attributed to the role of the English language in the world stage as an international language
for communication. English is a vital communicative means by which to conduct business,
international travel, social media connections, and education (Crystal, 2003). The students in
both programs further elaborated on the importance of English and its role in the future.
They also perceived the importance of English as the official language in ASEAN
(Association of South East Asian Nations). The data gained from the semi-structured
interview is shown below;
“English can be used in the future and with ASEAN community and used as a
medium in communication.” (M.4 SCI-M)
“Nowadays English is used in communication with foreigners and friends etc. It
also be used in work.” (M.5 SCI-M)
“English affects the future both in study and in work.” (M.6 SCI-M)
“English’s important because it can be used at work and for running a business.”
(M.4 ARTS-L)
“English’s important since it can be used in many ways such as in work and
study.” (M.5 ARTS-L)
“We mostly use English as an international language with other people. In other
countries, people also speak English. When we see foreigners, mostly, we use
English to communicate.” (M.6 ARTS-L)

Parental Influence
Some students reported that their parents encouraged them to learn English
because they view English as an important global language that can help elevate their future
studies and careers. Some excerpts are shown below.
“My parents talk to me every day that I should learn English because the ASEAN
community has started and English is used more than previously.” (M.4 SCI-M)
“My parents support me to learn English because they think English is important.”
(M.5 SCI-M)
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“My parents support me to learn English because it can help me to further my study
and work in the future.” (M.4 ARTS-L)
“My parents support me to learn English because my family has our own business
and English is required at work.” (M.5 ARTS-L)

Nowadays, on these matters, in Thailand there are some students who are
independent in their decision making. They can choose what they want to do or learn, and
their parents grant them the freedom to do so. In this study, some expressed that their parents
allowed them to make decisions on all matters of study without their forceful interference.
Some excerpts are shown below.
"My parents allow me to make decisions on everything that I want to study.”
(M.6 SCI-M)
“I quite have the freedom to choose what I want to study and my parents rarely
force me. Mostly I myself make decisions on my study everything.”
(M.6 ARTS-L)

Such an experience can be a possible explanation why both ScienceMathematics and Arts-Language students scored as they did regarding the Ought-to L2 Self
to learn English.
Social Factors
Some social factors can be incentives to motivate students to learn English as a
second language. Some students shared their sentiments and impressions about learning
English. They said that people would respect them more if they had a good understanding of
English. Some excerpts are shown below.
“People will respect us more if we can communicate with foreigners. It will show
that we have more potential in communication.” (M.4 SCI-M)
“If we have a knowledge of English, as least people will see that we can
communicate with foreigners and be able to help them understand what the
foreigners are saying. They will see that we have a good basic knowledge.”
(M.5 SCI-M)
“Most people will respect us more if we can speak English. It’s like …we have a
knowledge and a better study.” (M.5 ARTS-L)
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“If we can speak English, people will think that um… we are educated persons and
have more knowledge.” (M.6 ARTS-L)

L2 Learning Experience
The L2 Learning Experience was not a part of this study; however, it emerged
from the semi-structured interviews. One student expressed that he disliked English because
his English teacher reprimanded him which made him develop an adverse reaction to English
language learning. Another student said that he enjoyed learning English because it was
taught to him by his mother. Some excerpts are shown below.
“I quite dislike English because I have a little problem about English. I used to try
to study, but I couldn’t do it. And my teacher blamed me for that. Then I didn’t
feel like learning English. After he blamed us, we all skipped English class. As a
result, I can’t learn English well.” (M.5 ARTS-L)
“When I was a child, my mother taught me English a lot, and I’ve liked it since
then.” (M.6 ARTS-L)

These shared expressions indicate that the L2 Learning Experience should be
implemented by English language teachers in order to create a positive learning environment.
Since parents play an influential role on their children, they should invest in applying the L2
Learning Experience as well.
Summary of the Chapter
This chapter reported the findings from data analysis which was connected to
three research objectives and research questions. The findings show that there was a
significant difference in the Ideal and the Ought-to L2 Selves between Science-Mathematics
and Arts-Language students in Grades 10-12. The mean scores of the Ideal L2 Self for both
Science-Mathematics and Arts-Language students were high; however, the mean scores of
the Ought-to L2 Self for both programs were average.
The interview results show that students have a high degree of the Ideal L2 Self
because they know what they want to be in the future and they realize that English is vital for
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their further study and work. Some students are motivated by their parents and some are
independent. Furthermore, social factors affect some students’ notions in English learning. It
is found that the Ideal and the Ought-to L2 Selves are independent since there was no
significant correlation between these two factors.

CHAPTER V

CONCLUSION, DISCUSSION, AND RECOMMENDATIONS

This chapter is to provide a summary of the findings, discussion of the findings,
implications for the findings, and recommendations for further research.

Summary of the Findings
To answer research question 1: ten items of 5-point Likert scale data were
analysed by using descriptive statistics to find the mean (M) score, standard deviation (SD)
and the independent samples t-test using a p-value at .05 with a two-tailed test. The data
analysis shows that there was a significant difference in the Ideal L2 Self between ScienceMathematics and Arts-Language students from Grades 10-12 at the level of .05. However,
when each level (Grade 10, 11, and 12) was divided and compared, it was found that only
Grade 10 was significantly different in the Ideal L2 Self to learn English. The results also
show that the students in both Science-Mathematics and Arts-Language programs in each
level have high degree of Ideal L2 Self.
To answer research question 2: descriptive statistics were used to find the mean
(M) score, standard deviation (SD) and the independent samples t-test using a p-value at 0.05
with a two-tailed test. The data analysis shows that there was a significant difference in the
Ought-to L2 Self to learn English between Science-Mathematics and Arts-Language
programs in Grades 10-12 at the level of .05. Nevertheless, when each Grade (10, 11, and 12)
was investigated, the results showed that only Grade 12 was significantly different at the
level of .05 in the Ought-to L2 Self to learn English. The results show that both Science-
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Mathematics and Arts-Language students in each level have average mean scores for Oughtto L2 Self.
To answer research question 3: Pearson correlation coefficient was utilized to
study the strength of the relationship between the degrees of the Ideal L2 Self and the Oughtto L2 Self to learn English of high school students in Science-Mathematics and ArtsLanguage programs. The results show that the relationship between the Ideal L2 Self and the
Ought-to L2 Self is not significant at the level of .05.

Discussion
The findings show that for Grades 10 through 12, there was a significant
difference in Ideal L2 Self for Science-Mathematics and Arts-Language students. Both
programs scored high in Ideal L2 Self and the differences between the two programs may be
attributed to language preference (in this case, English). Given the nature of art programs,
Arts-Language students tend to prefer English study over science or mathematics. Students,
regardless of programs, have envisaged their own future selves. The results are similar to
Rattanaphumma’s findings (2016) that students have a high Ideal L2 Self and it contributes
significantly in motivating students’ learning behaviors (Csizer and Kormos, 2009).
Likewise, Matusin’s (2014) study conducted that the first-year learners have higher Ideal L2
Self than the fourth-year learners. In the study, both Science-Mathematics and Arts-Language
students in Grade 10 have the highest average mean score among three of them (Grades 1012).
Comparing among the three groups, there was only Grade 10 which is
significantly different in the Ideal L2 Self to learn English between Science-Mathematics and
Arts-Language students. In this respect, Grade 10 students are new to the program that they
have chosen, and they may focus on their major rather than other subjects. However, when
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they are in Grades 11 and 12, they realize that English is very important for everyone, not
only for Arts-Language or Science-Mathematics, but for every program since it needs to be
used in their studies and in their future work.
This study is supported by Kim (2010) affirming that the L2 self can always
change and as Kormos and Csizer (2014) state that motivation can change depending on the
age of the learners. The Ideal L2 Self integrates many factors related to the learner, the
learning task, the learning environment, and dynamic (Dornyei and Ushioda, 2011). In
conclusion, students have high Ideal L2 Self because English plays a vital role as a global
language and it is the communication medium for business, international travel, social media
connections, and education (Crystal, 2003). The students know that English is important for
their future; therefore, if they desire to be successful in their career, they ought to have
knowledge of English to support their dreams.
The data analysis shows that there was a significant difference in the Ought-to
L2 Self to learn English in Grades 10-12, Science-Mathematics and Arts-Language programs.
Students in both programs have average mean scores of Ought-to L2 Self. It could be said
that the differences between the two programs may be because Arts-Language students feel
obligated to meet their parents’ expectations as well as receive support and encouragement
from their parents to learn English more than Science-Mathematics’ do since English is their
major. However, only in Grade 12 was there a significant difference in the Ought-to L2 Self
between Science-Mathematics and Arts-Language programs. In this aspect, Grade 12
students might have been focusing on their major subjects since the questionnaire was
launched during the second week which was their last week at school and after taking the
school examination, they had to prepare themselves for taking offer tests such as the General
Aptitude Test (GAT) and Professional and Academic Aptitude Test (PAT) during 24-27
February 2018, and the Ordinary National Educational Test (O-NET) during 3-4 March 2018.
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Students may have felt they had to try their best to achieve their goal at least by having to
obtain higher scores in their major subjects in order to please their parents since they expect
their children be able to study in a well-known university and a faculty that concern their
majors. For Grades 10 and 11, there was no pressure from their parents at this time, students
in both programs just tried their best to learn every subject. Thus, the results show that there
was no significant difference in the degree of the Ought-to L2 Self to learn English between
Science-Mathematics and Arts-Language students in Grades 10 and 11.
Both Science-Mathematics and Arts-Language students had an average level of
Ought-to L2 Self which is in contrast with the results of a study by Rattanaphumma (2016)
reported that undergraduate students’ Ought-to L2 Self is high and students are strongly
influenced by parents and peers. The results also differ from the study conducted by Taguchi
et al (2009) asserts that the Ought-to L2 Self plays an important role in Asian learning
environments because of the vital impact from family in Asian cultures. In China, Iran, and
Japan, parents influence their children’s choice in choosing a major and a career. Nowadays,
teenagers may voice their ideas more directly than in the past, but most students still obey
their parents because their parents give financial support to them during their period of
studies (Taguchi et al., 2009: 80). However, the findings from the interviews show some
similarities such as parental influence which refers to the parents’ beliefs about their
children’s abilities and expectations for their success (Butler, 2013: 4).
Social environment is considered to have an influence on students’ attitude and
motivation by supporting learning opportunities that will improve learners’ outcomes
(Gholami, 2012 cited in Montero et al., 2014). Social factors of Ought-to L2 Self can serve as
a stimulus for language learning. People of all societies view how valuable it is to have
knowledge of English. Crystal (2003: 29-30) makes this point when he says “look at the way
people all over the world, in many walks of life, have come to depend on English for their
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economic and social well-being”. The findings show that some students care about how they
are perceived by others in the aspects of having a good knowledge of English. Similar to
Kim’s (2010) findings, L2 selves’ nature always reflects the learner’s social context and this
is supported by Matusin (2014) that students believe studying English is crucial since an
educated person is supposed to be able to speak English.
The results of Pearson correlation coefficient show that the relationship between
the Ideal L2 Self and the Ought-to L2 Self was not significantly corelated indicating that the
two variables are not significant at the level of 0.05. Similar to Csizer and Kormos’s (2009:
106) findings, all three components of L2 Motivational Self-System: the Ideal L2 Self, the
Ought-to L2 Self, and the L2 Learning Experience are not related to each other. Csizer and
Kormos stress that these three components are obviously different and independent
motivational variables. Calvo (2015) supports that the Ought-to L2 Self has the least relation
to the Ideal L2 Self and the L2 Learning Experience. Although the Ideal L2 Self and the
Ought-to L2 Self are neutral, both of them contribute to learners’ success in learning a second
language. Teachers, therefore, need to inspire students to have both Ideal and Ought-to L2
Selves in order to support them to be successful in learning English.
Pedagogical Implications
The findings of this study are beneficial to English language teachers, parents,
education administrators and students. The findings confirm that both teachers and parents
are influential to L2 learners. The teacher should be creative to design different teaching
methods to suit to individual differences. Lessons should be authentic and focused on the
learners, teachers should provide activities that will allow students to learn by doing and
guide students to do what they are talented in and motivate students to have the Ideal L2 Self
by applying technology in teaching. Regarding parents, they should allow students to have
freedom to choose what they want; however, they should know how to persuade their
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children to have positive behaviors to learn English; for instance, if their children fail on
English exam, they should encourage them to try again, not blame or say anything that can
demotivate their children. In addition, teachers and parents should meet and share
information about the learners to help each other find suitable solutions to support students.

Limitation of the Study
There are a few limitations in this study and its results might not represent or
might not be generalizable other groups of students.
The first limitation of this study is the sample. The sample is limited to ScienceMathematics and Arts-Language students at the Demonstration School of Ramkhamhaeng
University only; therefore, the results from students in other demonstration schools may be
different from this study.
The second limitation of this study is the sample size of the two groups:
Science-Mathematics and Arts-Language students. The sample size of Arts-Language
students is limited to 75 respondents while the sample size of Science-Mathematics students
is 139 respondents. As this study is a comparative study, the sample size between the two
groups should be balanced in order to make a real comparison.

Recommendations of the Study
Based on the research findings and discussion, there are numerous
recommendations for Thai high schools, English language teachers, education administrators,
and future researchers.
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Recommendations for schools
Providing large learning classes for teachers is not appropriate for Thai context
since it is very difficult for teachers to stimulate all students to speak English in the
classroom. A classroom should not contain more than 30 students.
Schools should provide sufficient technology for all classes since it is used to
help and improve language learning and it is also used as a tool to help teachers facilitate
students’ English learning. Besides, technology can help teachers reduce costs and save a lot
of paper.
Some Thai teachers are not able to use English well. In this case, schools should
provide training courses for those teachers who need to improve their English skills as well as
provide teaching methodology courses for them. When they have enough skills in teaching,
they may know better how to improve student performance.
Schools should not assign too much work to teachers since having a lot of work
of school takes away time for preparing teaching material for students and they will likely
feel frustrated and lose their motivation.
Recommendations for English language teachers
Teachers should find learners’ identities and interests (Ushioda, 2010) in order
to design classroom materials to make students express their talents and encourage students
to use English as much as they can. Teachers should be the role model for students using
English as a means to communicate with them.
Teachers together with parents should share students’ information to each other
in order to find the way to support students in learning English since students differ in
learning styles, experiences, and interests. It would be better if the teachers realize students’
background and the parents know students’ behavior at school and plan together to improve
the students’ learning of English.
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Teachers should focus on how to make students interested in learning English
rather than their scores on the tests. If they enjoy learning English and keep practicing, they
will be successful in their studies as well as in their future work and they will become
autonomous learners.
Recommendations for future research
Future research of a comparative nature is recommended. Sample size should
be larger and taken from other demonstration schools. It is recommended that research
investigators employ similar methodology in order to compare the findings. It is also
recommended that all three components: the Ideal L2 Self, the Ought-to L2 Self, and the L2
Learning Experience of the L2 Motivational Self-System be explored. Furthermore,
motivation is a dynamic degree, and it can come from other people. It would be interesting to
investigate undergraduate students’ Ideal and Ought-to L2 Selves to compare the degree of
two components.
Conclusion
The findings of this study are similar to Csizer and Kormos’s (2009) and
Brander’s (2013): the students’ degree of Ought-to L2 Self was lower than that of the Ideal
L2 Self. One of the results resembles Calvo’s (2015) which stresses that the learning
experience of the students is associated with the Ideal L2 Self and it similarly has an
influence on achievement scores, whereas the Ought-to L2 Self was insignificantly related to
both learning experience and achievement scores. In addition, the findings that emerged from
the semi-structured interview touched on the theme of L2 Learning Experience, the third
component of L2 Motivational Self-System. Data from the interview showed that learning
experience affects L2 learners’ attitude and it plays a significant role in motivating students to
learn (Csizer and Kormos, 2009). It is suggested by Little (2004:106 cited in Ushioda, 2010)
that teachers should involve learners’ individualities and interests in their lessons and inspire
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students to contemplate what they acquire as well as achieve in the classroom and reflect on
who they are and what they would like to do in their lives outside the classroom, at the
present time and in the future because what they learn becomes part of what they are. It can
be concluded that the findings of this study supported all the components of L2 Motivational
Self-System: the Ideal L2 Self, the Ought-to L2 Self, and the L2 Learning Experience.
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APPENDICES

APPENDIX A

The Questionnaire

THE QUESTIONNAIRE
(English and Thai Version)
SURVEY
Title: A COMPARATIVE STUDY OF THAI HIGH SCHOOL STUDENTS’ IDEAL
AND OUGHT-TO L2 SELVES IN BANGKOK

SURVEY
IDEAL L2 SELF AND OUGHT-TO L2 SELF
Conducting this survey is a component of the thesis needed to complete the Master’s Degree program
at Assumption University in Thailand. The results of this survey will be used only for reseach purpose,
so please give your answers sincerely. Thank you for taking the time to complete this survey.
Instructions: This questionnaire consists of two parts. Please complete all two parts.

Part 1: Background information
Please answer the following questions about yourself.
1. Age: _________
2. Gender: ( ) Male

(

) Female

3. Class: M. _____/_____ No. ____
( ) Science-Mathematics program

( ) Arts-Language program

4. Have you ever been abroad? ( ) Yes ( ) No
If yes, please state the country / countries, duration of the visit and purpose of visit (e.g.
holiday, study,
etc.)_________________________________________________________________
5. Who influenced you when you chose the learning program?
( ) Nobody. I chose it myself. ( ) your friend(s)
( ) your teacher(s)

( ) your parent(s)

( ) others and please identify ____________
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Part 2: Please put a tick (✓) in the box that you agree with the following scales.
1 = strongly disagree 2 = disagree
3 = not sure
4 = agree
5 = strongly agree
1
2
3
4
5
Questions
strongly disagree not sure agree strongly
disagree
agree
1 I like to think of myself as someone who
will be able to speak English.
2 I imagine myself studying in a university
where all my courses are taught in English.
3 Whenever I think of my future career, I
imagine myself using English.
4 Learning English is important to me because
I would like to travel to other countries.
5 Studying English is important to me because
I am planning to study abroad in the future.
6 I imagine myself speaking English with
international friends in the future.
7 I imagine a situation where I am doing
business with foreigners by using English.
8 I imagine myself living abroad and using
English effectively for communication.
9 I imagine myself writing English e-mails
efficiently.
10 If my dreams come true, I will use English
effectively in the future.
11 Learning English is necessary because
people around me expect me to do so.
12 I study English because my close friends
think it is important.
13 Studying English is important to me in order
to gain the approval of my friends.
14 Studying English is important to me in order
to gain the approval of my teachers.
15 Studying English is important to me in order
to gain the approval of my family.
16 My parents believe that I must study English
so that I become an educated person.
17 I have to study English because if I do not
study it, my parents will be disappointed
with me.
18 Learning English is important because the
people I respect think that I should do so.
19 If I fail to learn English, I will disappoint the
people who I respect.
20 Studying English is important to me because
other people will respect me more if I have a
good knowledge of English.
Comments:
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
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แบบสำรวจ
ชื่อเรื่อง: กำรศึกษำเปรียบเทียบแรงจูงใจที่เกิดจำกอุดมคติของตนเองและแรงจูงใจที่เกิดจำกบุคคลอื่นในกำรเรียน
ภำษำอังกฤษเป็นภำษำที่สองของนักเรียนไทยระดับชั้นมัธยมศึกษำตอนปลำยในเขตกรุงเทพมหำนคร
แบบสำรวจแรงจูงใจที่เกิดจำกอุดมคติของตนเองและแรงจูงใจที่เกิดจำกบุคคลอืน่
แบบสำรวจของกำรวิจยั เป็นส่วนหนึ่งของวิทยำนิพนธ์ระดับบัณฑิตศึกษำของมหำวิทยำลัยอัสสัมชัญ ผลของกำรสำรวจจะ
นำไปใช้เพื่อวัตถุประสงค์ของกำรทำวิจัยเท่ำนั้น กรุณำตอบคำถำมแบบสำรวจนี้ให้ตรงตำมควำมเป็นจริงกับตัวนักเรียน
ขอขอบคุณนักเรียนทีส่ ละเวลำกรอกแบบสำรวจในครั้งนี้
คำแนะนำ: แบบสอบถำมฉบับนีม้ ี 2 ส่วน กรุณำกรอกข้อมูลให้ครบทุกส่วน
ส่วนที่ 1: ข้อมูลส่วนตัว
กรุณำตอบคำถำมข้ำงล่ำงเกี่ยวกับตัวนักเรียน
1. อำยุ: _____________
2. เพศ: ( ) ชำย

( ) หญิง

3. ระดับชั้น: ม. ________/_________เลขที่________
( ) สำยวิทย์ – คณิต

( ) สำยศิลป์ – ภำษำ

4. นักเรียนเคยไปต่ำงประเทศหรือไม่?
( ) เคย ( ) ไม่เคย
ถ้ำเคย กรุณำระบุประเทศ ระยะเวลำ และจุดประสงค์ของกำรไป เช่น ไปเที่ยวช่วงวันหยุด ไปเรียน เป็น
ต้น_____________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
5. ใครที่มีอิทธิพลต่อนักเรียนในกำรเลือกแผนกำรเรียนนี?้
( ) ตนเอง

( ) เพื่อน

( ) ผู้ปกครอง

( ) ครู / อำจำรย์

( ) อืน่ ๆ กรุณำระบุ _____________
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ส่วนที่ 2: กรุณำใส่เครื่องหมำยถูก (✓) ในช่องที่นักเรียนเห็นด้วย
1 = ไม่เห็นด้วยอย่ำงยิ่ง 2 = ไม่เห็นด้วย
3 = ไม่แน่ใจ
4 = เห็นด้วย
1
2
คำถำม
ไม่เห็นด้วย ไม่เห็น
อย่ำงยิ่ง
ด้วย
1 ฉันชอบคิดว่ำตัวฉันเป็นคนที่พูดภำษำอังกฤษได้
2 ฉันจินตนำกำรว่ำตัวฉันจะได้เรียนที่มหำวิทยำลัยทีม่ ีกำร
เรียนกำรสอนเป็นภำษำอังกฤษ
3 เวลำที่ฉันนึกถึงกำรทำงำนในอนำคต ฉันก็จะ
จินตนำกำรว่ำฉันต้องใช้ภำษำอังกฤษ
4 กำรเรียนภำษำอังกฤษสำคัญสำหรับฉันเพรำะว่ำฉัน
อยำกจะเดินทำงท่องเที่ยวไปต่ำงประเทศ
5 กำรเรียนภำษำอังกฤษสำคัญสำหรับฉันเพรำะว่ำใน
อนำคตฉันวำงแผนจะไปเรียนต่อในต่ำงประเทศ
6 ฉันจินตนำกำรว่ำในอนำคตฉันจะได้สนทนำเป็น
ภำษำอังกฤษกับเพื่อนชำวต่ำงชำติ
7 ฉันจินตนำกำรถึงสถำนกำรณ์ที่ฉันกำลังทำธุรกิจกับ
ชำวต่ำงชำติโดยใช้ภำษำอังกฤษในกำรสนทนำ
8 ฉันจินตนำกำรว่ำฉันอำศัยอยู่ในต่ำงประเทศและใช้
ภำษำอังกฤษในกำรสื่อสำรได้อย่ำงมีประสิทธิภำพ
9 ฉันจินตนำกำรว่ำฉันเขียนอีเมลเป็นภำษำอังกฤษได้
อย่ำงมีประสิทธิภำพ
10 ถ้ำควำมฝันของฉันเป็นจริง ฉันคงใช้ภำษำอังกฤษได้
อย่ำงมีประสิทธิภำพ
11 กำรเรียนภำษำอังกฤษเป็นสิ่งจำเป็นเพรำะว่ำคนรอบ
ข้ำงฉันคำดหวังว่ำฉันควรเรียนภำษำอังกฤษ
12 ฉันเรียนภำษำอังกฤษเพรำะว่ำเพือ่ นสนิทของฉันคิดว่ำ
ภำษำอังกฤษมีควำมสำคัญ
13 กำรเรียนภำษำอังกฤษสำคัญเพรำะว่ำฉันต้องกำรให้
เพื่อนยอมรับในตัวฉัน
14 กำรเรียนภำษำอังกฤษสำคัญเพรำะว่ำฉันต้องกำรให้ครู
/ อำจำรย์ยอมรับในตัวฉัน
15 กำรเรียนภำษำอังกฤษสำคัญเพรำะว่ำฉันต้องกำรให้
ครอบครัวยอมรับในตัวฉัน
16 ครอบครัวของฉันเชื่อว่ำฉันจะต้องเรียนภำษำอังกฤษ
เพื่อที่ฉันจะได้เป็นคนที่มีกำรศึกษำ

5 = เห็นด้วยอย่ำงยิ่ง
3
4
5
ไม่
เห็น
เห็นด้วย
แน่ใจ
ด้วย
อย่ำงยิ่ง
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คำถำม

1
ไม่เห็นด้วย
อย่ำงยิ่ง

2
ไม่เห็น
ด้วย

3
ไม่
แน่ใจ

4
เห็น
ด้วย

5
เห็นด้วย
อย่ำงยิ่ง

17 ฉันจะต้องเรียนภำษำอังกฤษเพรำะถ้ำฉันไม่เรียนคุณ
พ่อคุณแม่ของฉันคงผิดหวังในตัวฉัน
18 กำรเรียนภำษำอังกฤษเป็นเรื่องสำคัญเนื่องจำกบุคคลที่
ฉันเคำรพนับถือคิดว่ำฉันควรเรียนภำษำอังกฤษ
19 ถ้ำฉันเรียนภำษำอังกฤษไม่ได้ ฉันจะทำให้คนที่ฉัน
เคำรพนับถือผิดหวัง
20 กำรเรียนภำษำอังกฤษสำคัญสำหรับฉันเพรำะว่ำผู้คนจะ
นับถือฉันมำกขึ้นถ้ำฉันมีควำมรูภ้ ำษำอังกฤษ
ข้อเสนอแนะ:
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
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INTERVIEW GUIDE
INTERVIEW QUESTIONS
1. Do you like learning English? Why or why not?
นักเรียนชอบเรียนภำษำอังกฤษหรือไม่ เพรำะอะไร
2. Do you think that it is important for you to learn English? Why or why not?
นักเรียนคิดว่ำกำรเรียนภำษำอังกฤษสำคัญหรือไม่ เพรำะอะไร
3. Do your parents encourage you to study English? Why or why not?
คุณพ่อคุณแม่ / ผู้ปกครองสนับสนุนให้นักเรียน เรียนภำษำอังกฤษหรือไม่ เพรำะอะไร
4. Do people around you expect you to learn English? Why or why not?
ผู้คนรอบข้ำงนักเรียนคำดหวังว่ำนักเรียนจะต้องเรียนภำษำอังกฤษหรือไม่ เพรำะอะไร
5. Do you think if you do not learn English, you will disappoint the people who you respect? Why or why
not?
นักเรียนคิดว่ำถ้ำนักเรียนไม่เรียนภำษำอังกฤษนักเรียนจะทำให้บุคคลที่นักเรียนเคำรพนับถือผิดหวังหรือไม่ เพรำะอะไร
6. Will your parents be disappointed with you, if you fail to learn English? Why or why not?
คุณพ่อคุณแม่ของนักเรียนจะผิดหวังในตัวนักเรียนหรือไม่ถ้ำนักเรียนไม่ประสบควำมสำเร็จในกำรเรียนภำษำอังกฤษ เพรำะ
อะไร
7. Have you ever imagined yourself using English to communicate with foreigners? Why or why not?
นักเรียนเคยจินตนำกำรว่ำตัวเองใช้ภำษำอังกฤษในกำรสนทนำกับชำวต่ำงชำติหรือไม่ เพรำะอะไร
8. Have you ever imagined yourself doing business with foreigners by using English? Why or why not?
นักเรียนเคยจินตนำกำรว่ำตัวเองใช้ภำษำอังกฤษในกำรทำธุรกิจกับชำวต่ำงชำติหรือไม่ เพรำะอะไร
9. Do you think if you have a good knowledge of English, other people will respect you more? Why or why
not?
นักเรียนคิดว่ำถ้ำนักเรียนมีควำมรูภ้ ำษำอังกฤษดีจะทำให้ผู้คนเคำรพนับถือนักเรียนมำกขึ้นหรือไม่ เพรำะอะไร
10. How do you imagine yourself in the future? What do you want to be?
นักเรียนคิดว่ำอนำคตของนักเรียนจะเป็นอย่ำงไร นักเรียนอยำกจะทำอำชีพอะไร
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ใบยินยอมเข้ำร่วมกำรวิจัย (Consent Form)
โครงกำรวิจัยเรื่อง: กำรศึกษำเปรียบเทียบแรงจูงใจที่เกิดจำกอุดมคติของตนเองและแรงจูงใจที่เกิดจำกบุคคลอื่นในกำรเรียน
ภำษำอังกฤษเป็นภำษำที่สองของนักเรียนไทยระดับชั้นมัธยมศึกษำตอนปลำยในเขตกรุงเทพมหำนคร
ผู้ทำวิจัย: อำจำรย์บัณฑิตำ มะลิรัมย์
วันที่ให้คำยินยอม

วันที่..........................เดือน.................................................พ.ศ.....................

1. ก่อนที่จะลงนำมในใบยินยอมให้ทำกำรวิจัยนี้ ข้ำพเจ้ำได้รับกำรอธิบำยจำกผู้วิจัยถึงวัตถุประสงค์ของกำรวิจัย วิธีกำร
วิจัย และมีควำมเข้ำใจดีแล้ว
2. ผู้วิจัยรับรองว่ำจะตอบคำถำมต่ำง ๆ ที่ข้ำพเจ้ำสงสัยด้วยควำมเต็มใจ ไม่ปิดบังซ่อนเร้นข้อมูล
3. ข้ำพเจ้ำมีสิทธิ์ที่จะบอกเลิกกำรเข้ำร่วมโครงกำรวิจัยนี้เมื่อใดก็ได้ และเข้ำร่วมโครงกำรวิจัยนี้โดยสมัครใจ และกำรบอก
เลิกกำรเข้ำร่วมกำรวิจัยนั้นไม่มีผลต่อคะแนนหรือเกรดของรำยวิชำภำษำอังกฤษที่จะพึงได้รับต่อไป
4. ผู้วิจัยรับรองว่ำจะเก็บข้อมูลเฉพำะเกี่ยวกับตัวข้ำพเจ้ำเป็นควำมลับ จะเปิดเผยได้เฉพำะในรูปที่เป็นสรุปผลกำรวิจัย
กำรเปิดเผยข้อมูลของตัวข้ำพเจ้ำต่อหน่วยงำนต่ำง ๆ ที่เกี่ยวข้องต้องได้รับอนุญำตจำกข้ำพเจ้ำแล้วจะกระทำได้เฉพำะ
กรณีจำเป็นด้วยเหตุผลทำงวิชำกำรเท่ำนั้น
5. ข้ำพเจ้ำได้อ่ำนข้อควำมข้ำงต้นแล้ว และมีควำมเข้ำใจดีทุกประกำร และได้ลงนำมในใบยินยอมนี้ด้วยควำมเต็มใจ
ลงนำม.......................................................ผู้ยินยอม
(..............................................................................)
ลงนำม.......................................................พยำน
(..............................................................................)
ลงนำม.......................................................ผู้ทำวิจัย
(นำงสำวบัณฑิตำ มะลิรัมย์)
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The Item Objective Congruence Index (IOC) Form
Part 1: Background information
1. Instructions: This questionnaire consists of two parts. Please complete all two parts.
Comment: ………………………………………………………………………………….
2. Please answer the following questions about yourself.
Comment: ………………………………………………………………………………….
3. Age: _________
Comment: ………………………………………………………………………………….
4. Gender: ( ) Male

(

) Female

Comment: ………………………………………………………………………………….
5. Class: M. _____/_____ No. ____
( ) Science – mathematics program

( ) Arts – language program

Comment: ………………………………………………………………………………….
6. Have you ever been abroad? ( ) Yes ( ) No
If yes, please state the country / countries, duration of the visit and purpose of visit (e.g.
holiday, study, etc.)______________________________________________________
Comment: ………………………………………………………………………………….
7. Who influenced you when you chose the learning program?
( ) Nobody. I chose it myself.

( ) your friend(s)

( ) your parent(s)

( ) your teacher(s)

Comment: ………………………………………………………………………………….
Part 2: Ideal L2 Self
Ideal L2 self: The Ideal L2 Self refers to L2 learners’ dreams or hopes for what they become in the
future.
Objective: To compare the degree of the Ideal L2 Self of high school students in ScienceMathematics and Arts-Language programs at The Demonstration School of Ramkhamhaeng
University.
Response format: 5-point Likert scale
Please indicate opinion towards content validity of the items.
What to be
measured
Ideal L2
Self
Ideal L2
Self
Ideal L2
Self

Statements
1. When I think about my future, it is important that I can use
English.
Suggestion: ………………………………………………………
2. I imagine myself living abroad and having conversation in
English.
Suggestion: ………………………………………………………
3. I like to think of myself as someone who will be able to
speak English.

Degree of content
Yes Not
No
sure
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What to be
measured
Ideal L2
Self
Ideal L2
Self
Ideal L2
Self
Ideal L2
Self
Ideal L2
Self
Ideal L2
Self
Ideal L2
Self
Ideal L2
Self
Ideal L2
Self
Ideal L2
Self
Ideal L2 self

Statements

Degree of content
Yes Not
No
sure

4. I imagine myself studying in a university where all my
courses are taught in English.
Suggestion: ………………………………………………………
5. Whenever I think of my future career, I imagine myself
using English.
Suggestion: ………………………………………………………
6. Learning English is important to me because I would like to
travel internationally.
Suggestion: ………………………………………………………
7. Studying English is important to me because I am planning
to study abroad in the future.
Suggestion: ………………………………………………………
8. Studying English is important to me because my life will
change if I acquire good command of English.
Suggestion: ………………………………………………………
9. I imagine myself speaking English with international friends
in the future.
Suggestion: ………………………………………………………
10. I imagine myself living abroad and using English effectively
for communicating with the locals.
Suggestion: ………………………………………………………
11. I imagine myself speaking English as if I were a native
speaker of English.
Suggestion: ………………………………………………………
12. I imagine myself writing English e-mails fluently.
Suggestion: ………………………………………………………
13. If my dreams come true, I will use English effectively in the
future.
Suggestion: ………………………………………………………
14. I imagine a situation where I am doing business with
foreigners by speaking English.
Suggestion: ………………………………………………………

Part 3: Ought-To L2 Self
Ought-to L2 self: Ought-to L2 Self refers to the attempt of learning English because of the pressure
from surrounding people.
Objective: To compare the degree of the Ought-to L2 Self of high school students in ScienceMathematics and Arts-Language programs at The Demonstration School of Ramkhamhaeng
University.
Response format: 5-point Likert scale
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Please indicate opinion towards content validity of the items.
What to be
measured
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self

Statements
1. I study English because close friends of mine think it is
important.
Suggestion: ………………………………………………………..
2. Learning English is necessary because people around me
expect me to do so.
Suggestion: ………………………………………………………...
3. Studying English is important to me in order to gain the
approval of my friends.
Suggestion: ………………………………………………………..
4. Studying English is important to me in order to gain the
approval of my teachers.
Suggestion: ………………………………………………………..
5. Studying English is important to me in order to gain the
approval of my family.
Suggestion: ………………………………………………………..
6. My parents believe that I must study English to be an educated
person.
Suggestion: ………………………………………………………...
7. Studying English is important to me in order to bring credit to
my family.
Suggestion: ………………………………………………………..
8. I consider learning English important because the people I
respect think that I should do so.
Suggestion: ……………………………………………………….
9. I have to study English because if I do not study it, my parents
will be disappointed with me.
Suggestion: ………………………………………………………..
10. If I fail to learn English, I will get a lot of pressure from my
parents.
Suggestion: ………………………………………………………...
11. Studying English is important to me because an educated
person is supposed to be able to speak English.
Suggestion: ………………………………………………………..
12. Studying English is important to me because other people will
respect me more if I have a good knowledge of English.
Suggestion: ………………………………………………………..
13. It will have a negative impact on my life if I don’t learn
English.
Suggestion: ………………………………………………………..
14. The things I want to do in the future require me to speak
English.
Suggestion: ………………………………………………………..
15. If I fail to learn English, I will disappoint the people who I
respect.
Suggestion: ………………………………………………………..
16. Nobody really cares whether I learn English or not.
Suggestion: ………………………………………………………..

Degree of
content
Yes Not No
sure
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Part 4: Interview Questions
Objective 1: To compare the degree of the Ideal L2 Self of high school students in ScienceMathematics and Arts-Language programs at The Demonstration School of Ramkhamhaeng
University.
Objective 2: To compare the degree of the Ought-to L2 Self of high school students in ScienceMathematics and Arts-Language programs at The Demonstration School of Ramkhamhaeng
University.
Please indicate opinion towards content validity of the items.
What to be
measured
Ideal L2
Self
Ideal L2
Self
Ideal L2
Self
Ideal L2
Self

Ought-to L2
Self
Ought-to L2
Self
Ideal L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ought-to L2
Self
Ideal L2
Self

Degree of
content
Yes Not No
sure

Statements
1. Do you like learning English? Why or why not?
Suggestion: ………………………………………………………..
2. Do you think that it is important for you to learn English?
Why or why not?
Suggestion: ………………………………………………………..
3. Have you ever imagined yourself using English to
communicate with foreign friends? Why or why not?
Suggestion: ………………………………………………………..
4. Since we learn English as a foreign language, would you like
to speak English like a native speaker of English? Why or why
not?
Suggestion: ………………………………………………………..
5. Do your parents encourage you to study English? Why or why
not?
Suggestion: ……………………………………………………….
6. Do you think studying English is important for you in order to
bring credit to your family? Why or why not?
Suggestion: ………………………………………………………..
7. How do you imagine yourself in the future? What do you want
to be?
Suggestion: ………………………………………………………...
8. What do you think your parents / teachers / friends expect
from you?
Suggestion: ………………………………………………………...
9. Is it important to you what they think? Why or why not?
Suggestion: ………………………………………………………
10. What is more important, what you want or what they want?
Why?
Suggestion: ………………………………………………………...
11. Do you think you will reach your goals? How?
Suggestion: ………………………………………………………..

_________________________
The evaluator of IOC
Date ____________________
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APPENDIX E

The Item Objective Congruence Index (IOC) Form

The back translation
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The Item Objective Congruence Index (IOC) Form (Back Translation)
Part 1: Topic and Background information
1. SURVEY
แบบสำรวจ
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
2. Title: A COMPARATIVE STUDY OF THAI HIGH SCHOOL STUDENTS’ IDEAL AND OUGHT-TO L2 SELVES
IN BANGKOK
ชื่อเรื่อง: กำรศึกษำเปรียบเทียบแรงจูงใจที่เกิดจำกอุดมคติของตนเองและแรงจูงใจที่เกิดจำกบุคคลอืน่ ในกำรเรียน
ภำษำอังกฤษเป็นภำษำที่สองของนักเรียนไทยระดับชั้นมัธยมศึกษำตอนปลำยในเขตกรุงเทพมหำนคร
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
3. SURVEY
IDEAL L2 SELF AND OUGHT-TO L2 SELF
แบบสำรวจแรงจูงใจที่เกิดจำกอุดมคติของตนเองและแรงจูงใจที่เกิดจำกบุคคลอื่น
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
…………………………………………………………………………………………………………………………………………………...
4. Conducting this survey is a component of the thesis needed to complete the Master’s Degree
program at Assumption University in Thailand. The results of this survey will be used only for
reseach purpose, so please give your answers sincerely. Thank you for taking the time to
complete this survey.
แบบสำรวจของกำรวิจยั เป็นส่วนหนึ่งของวิทยำนิพนธ์ระดับบัณฑิตศึกษำของมหำวิทยำลัยอัสสัมชัญ ผลของกำร
สำรวจจะนำไปใช้เพื่อวัตถุประสงค์ของกำรทำวิจัยเท่ำนั้น กรุณำตอบคำถำมแบบสำรวจนี้ให้ตรงตำมควำมเป็นจริง
กับตัวนักเรียน ขอขอบคุณนักเรียนที่สละเวลำกรอกแบบสำรวจในครั้งนี้
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
5. Instructions: This questionnaire consists of two parts. Please complete all two parts.
คำแนะนำ: แบบสอบถำมฉบับนี้มี 2 ส่วน กรุณำกรอกข้อมูลให้ครบทุกส่วน
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
6. Part 1: Background information
ส่วนที่ 1: ข้อมูลส่วนตัว
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
7. Please answer the following questions about yourself.
กรุณำตอบคำถำมข้ำงล่ำงเกี่ยวกับตัวนักเรียน
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
8. Age: _________
อำยุ: _____________
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
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9. Gender: ( ) Male
( ) Female
เพศ: ( ) ชำย ( ) หญิง
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
10. Class: M. _____/_____ No. ____
( ) Science-mathematics program
( ) Arts-language program
ระดับชั้น: ม. ________/_________เลขที่________
( ) สำยวิทย์ – คณิต
( ) สำยศิลป์ – ภำษำ
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
11. Have you ever been abroad? ( ) Yes ( ) No
If yes, please state the country / countries, duration of the visit and purpose of visit (e.g. holiday,
study, etc.)______________________________________________________
นักเรียนเคยไปต่ำงประเทศหรือไม่? ( ) เคย ( ) ไม่เคย
ถ้ำเคย กรุณำระบุประเทศ ระยะเวลำ และจุดประสงค์ของกำรไป เช่น ไปเที่ยวช่วงวันหยุด ไปเรียน เป็น
ต้น________
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
12. Who influenced you when you chose the learning program?
( ) Nobody. I chose it myself. ( ) your friend(s)
( ) your parent(s)
( ) your teacher(s)
( ) others and please identify _________________
ใครที่มีอิทธิพลต่อนักเรียนในกำรเลือกแผนกำรเรียนนี้?
( ) ตนเอง
( ) เพื่อน
( ) ผู้ปกครอง
( ) ครู / อำจำรย์
( ) อืน่ ๆ กรุณำระบุ _____________
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
13. Part 2: Please put a tick (✓) in the box that you agree with the following scales.
1 = strongly disagree 2 = disagree
3 = not sure 4 = agree 5 = strongly agree
ส่วนที่ 2: กรุณำใส่เครื่องหมำยถูก (✓) ในช่องที่นักเรียนเห็นด้วย
1 = ไม่เห็นด้วยอย่ำงยิ่ง 2 = ไม่เห็นด้วย 3 = ไม่แน่ใจ 4 = เห็นด้วย
5 = เห็นด้วยอย่ำงยิ่ง
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….
14.
Questions

1
strongly
disagree

2
disagree

3
4
not sure agree

1
2
3
4
คำถำม
ไม่เห็นด้วย
ไม่เห็น
ไม่แน่ใจ เห็นด้วย
อย่ำงยิ่ง
ด้วย
ข้อเสนอแนะ: ……………………………………………………………………………………………………………………………….

5
strongly
agree
5
เห็นด้วย
อย่ำงยิ่ง
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Part 2: Ideal L2 Self and Ought-to L2 Self
Objective: To compare the degree of the Ideal L2 Self of high school students in Science-Mathematics
and Arts-Language programs at The Demonstration School of Ramkhamhaeng University.
Objective: To compare the degree of the Ought-to L2 Self of high school students in ScienceMathematics and Arts-Language programs at The Demonstration School of Ramkhamhaeng University.
Response format: 5-point Likert scale
Please indicate opinion towards the back translation.
Degree of
content
What to be
Statements
measured
Yes Not No
sure
แรงจูงใจที่เกิด 1. I like to think of myself as someone who will be able to speak
จำกอุดมคติ
English.
ของตนเอง
ฉันชอบคิดว่ำตัวฉันเป็นคนที่พูดภำษำอังกฤษได้
แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง

ข้อเสนอแนะ .............................................................................................................
2. I imagine myself studying in a university where all my courses are
taught in English.
ฉันจินตนำกำรว่ำตัวฉันจะได้เรียนที่มหำวิทยำลัยทีม่ ีกำรเรียนกำรสอนเป็น
ภำษำอังกฤษ

แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง

ข้อเสนอแนะ ............................................................................................................
3. Whenever I think of my future career, I imagine myself using
English.
เวลำที่ฉันนึกถึงกำรทำงำนในอนำคต ฉันก็จะจินตนำกำรว่ำฉันต้องใช้
ภำษำอังกฤษ

แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง

ข้อเสนอแนะ .............................................................................................................
4. Learning English is important to me because I would like to travel
to other countries.
กำรเรียนภำษำอังกฤษสำคัญสำหรับฉันเพรำะว่ำฉันอยำกจะเดินทำงท่องเที่ยว
ไปต่ำงประเทศ

แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง

ข้อเสนอแนะ ..............................................................................................................
5. Studying English is important to me because I am planning to
study abroad in the future.
กำรเรียนภำษำอังกฤษสำคัญสำหรับฉันเพรำะว่ำในอนำคตฉันวำงแผนจะไป
เรียนต่อในต่ำงประเทศ
ข้อเสนอแนะ .............................................................................................................
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What to be
measured
แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง

Statements
6. I imagine myself speaking English with international friends in the
future.
ฉันจินตนำกำรว่ำในอนำคตฉันจะได้สนทนำเป็นภำษำอังกฤษกับเพื่อน
ชำวต่ำงชำติ

แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง

ข้อเสนอแนะ ..............................................................................................................
7. I imagine a situation where I am doing business with foreigners by
using English.
ฉันจินตนำกำรถึงสถำนกำรณ์ที่ฉันกำลังทำธุรกิจกับชำวต่ำงชำติโดยใช้
ภำษำอังกฤษในกำรสนทนำ

แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง

ข้อเสนอแนะ ............................................................................................................
8. I imagine myself living abroad and using English effectively for
communication.
ฉันจินตนำกำรว่ำฉันอำศัยอยู่ในต่ำงประเทศและใช้ภำษำอังกฤษในกำรสื่อสำร
ได้อย่ำงมีประสิทธิภำพ

แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง
แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง
แรงจูงใจที่เกิด
จำกบุคคลอื่น

ข้อเสนอแนะ ..............................................................................................................
9. I imagine myself writing English e-mails efficiently.
ฉันจินตนำกำรว่ำฉันเขียนอีเมลเป็นภำษำอังกฤษได้อย่ำงมีประสิทธิภำพ
ข้อเสนอแนะ ..............................................................................................................
10. If my dreams come true, I will use English effectively in the
future.
ถ้ำควำมฝันของฉันเป็นจริง ฉันคงใช้ภำษำอังกฤษได้อย่ำงมีประสิทธิภำพ
ข้อเสนอแนะ ..............................................................................................................
11. Learning English is necessary because people around me expect
me to do so.
กำรเรียนภำษำอังกฤษเป็นสิ่งจำเป็นเพรำะว่ำคนรอบข้ำงฉันคำดหวังว่ำฉันควร
เรียนภำษำอังกฤษ
ข้อเสนอแนะ ..............................................................................................................

Degree of
content
Yes Not No
sure
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What to be
measured
แรงจูงใจที่เกิด
จำกบุคคลอื่น

แรงจูงใจที่เกิด
จำกบุคคลอื่น

แรงจูงใจที่เกิด
จำกบุคคลอื่น

แรงจูงใจที่เกิด
จำกบุคคลอื่น

แรงจูงใจที่เกิด
จำกบุคคลอื่น

แรงจูงใจที่เกิด
จำกบุคคลอื่น

Statements
12. I study English because my close friends think it is important.
ฉันเรียนภำษำอังกฤษเพรำะว่ำเพือ่ นสนิทของฉันคิดว่ำภำษำอังกฤษมี
ควำมสำคัญ
ข้อเสนอแนะ ..............................................................................................................
13. Studying English is important because it helps me gain acceptance
from my friends.
กำรเรียนภำษำอังกฤษสำคัญเพรำะว่ำมันช่วยทำให้ฉันได้รับกำรยอมรับจำก
เพื่อนของฉัน
ข้อเสนอแนะ ..............................................................................................................
14. Studying English is important because it helps me gain acceptance
from my teachers.
กำรเรียนภำษำอังกฤษสำคัญเพรำะว่ำมันช่วยทำให้ฉันได้รับกำรยอมรับจำกครู
/ อำจำรย์
ข้อเสนอแนะ ..............................................................................................................
15. Studying English is important because it helps me gain acceptance
from my family.
กำรเรียนภำษำอังกฤษสำคัญเพรำะว่ำมันช่วยทำให้ฉันได้รับกำรยอมรับจำก
ครอบครัว
ข้อเสนอแนะ ..............................................................................................................
16. My parents believe that I must study English so that I become an
educated person.
ครอบครัวของฉันเชื่อว่ำฉันจะต้องเรียนภำษำอังกฤษเพื่อที่ฉันจะได้เป็นคนที่มี
กำรศึกษำ
ข้อเสนอแนะ ..............................................................................................................
17. I have to study English because if I do not study it, my parents
will be disappointed with me.
ฉันจะต้องเรียนภำษำอังกฤษเพรำะถ้ำฉันไม่เรียนคุณพ่อคุณแม่ของฉันคง
ผิดหวังในตัวฉัน
ข้อเสนอแนะ ..............................................................................................................

Degree of
content
Yes Not No
sure
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What to be
measured
แรงจูงใจที่เกิด
จำกบุคคลอื่น

แรงจูงใจที่เกิด
จำกบุคคลอื่น
แรงจูงใจที่เกิด
จำกบุคคลอื่น

Statements

Degree of
content
Yes Not No
sure

18. Learning English is important because the people I respect think
that I should do so.
กำรเรียนภำษำอังกฤษเป็นเรื่องสำคัญเนื่องจำกบุคคลที่ฉันเคำรพนับถือคิดว่ำ
ฉันควรเรียนภำษำอังกฤษ
ข้อเสนอแนะ .............................................................................................................
19. If I fail to learn English, I will disappoint the people who I respect.
ถ้ำฉันเรียนภำษำอังกฤษไม่ได้ ฉันจะทำให้คนที่ฉันเคำรพนับถือผิดหวัง
ข้อเสนอแนะ ..............................................................................................................
20. Studying English is important to me because other people will
respect me more if I have a good knowledge of English.
กำรเรียนภำษำอังกฤษสำคัญสำหรับฉันเพรำะว่ำผู้คนจะนับถือฉันมำกขึ้นถ้ำฉัน
มีควำมรูภ้ ำษำอังกฤษดี
ข้อเสนอแนะ .............................................................................................................

Part 3: Interview Questions (Thai Version)
Objective I: To compare the degree of the Ideal L2 Self of high school students in Science-Mathematics
and Arts-Language programs at The Demonstration School of Ramkhamhaeng University.
Objective II: To compare the degree of the Ought-to L2 Self of high school students in ScienceMathematics and Arts-Language programs at The Demonstration School of Ramkhamhaeng University.
Please indicate opinion towards the back translation.
Degree of
content
What to be
Statements
measured
Yes Not No
sure
แรงจูงใจที่เกิด 1. Do you like learning English? Why or why not?
จำกอุดมคติ
นักเรียนชอบเรียนภำษำอังกฤษหรือไม่ เพรำะอะไร
ของตนเอง
ข้อเสนอแนะ ..............................................................................................................
แรงจูงใจที่เกิด 2. Do you think that it is important for you to learn English? Why or
จำกอุดมคติ
why not?
ของตนเอง
นักเรียนคิดว่ำกำรเรียนภำษำอังกฤษสำคัญหรือไม่ เพรำะอะไร
ข้อเสนอแนะ ..............................................................................................................
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What to be
measured
แรงจูงใจที่เกิด
จำกบุคคลอื่น

แรงจูงใจที่เกิด
จำกบุคคลอื่น

แรงจูงใจที่เกิด
จำกบุคคลอื่น

แรงจูงใจที่เกิด
จำกบุคคลอื่น

Statements
3. Do your parents encourage you to study English? Why or why
not?
คุณพ่อคุณแม่ / ผู้ปกครองสนับสนุนให้นักเรียน เรียนภำษำอังกฤษหรือไม่
เพรำะอะไร
ข้อเสนอแนะ ..............................................................................................................
4. Do people around you expect you to learn English? Why or why
not?
ผู้คนรอบข้ำงนักเรียนคำดหวังว่ำนักเรียนจะต้องเรียนภำษำอังกฤษหรือไม่
เพรำะอะไร
ข้อเสนอแนะ ..............................................................................................................
5. Do you think if you do not learn English, you will disappoint the
people who you respect? Why or why not?
นักเรียนคิดว่ำถ้ำนักเรียนไม่เรียนภำษำอังกฤษนักเรียนจะทำให้บุคคลที่
นักเรียนเคำรพนับถือผิดหวังหรือไม่ เพรำะอะไร
ข้อเสนอแนะ ..............................................................................................................
6. Will your parents be disappointed with you, if you fail to learn
English? Why or why not?
คุณพ่อคุณแม่ของนักเรียนจะผิดหวังในตัวนักเรียนหรือไม่ถ้ำนักเรียนไม่ประสบ
ควำมสำเร็จในกำรเรียนภำษำอังกฤษ เพรำะอะไร

แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง

ข้อเสนอแนะ ..............................................................................................................
7. Have you ever imagined yourself using English to communicate
with your foreign friends? Why or why not?
นักเรียนเคยจินตนำกำรว่ำตัวเองใช้ภำษำอังกฤษในกำรสนทนำกับเพื่อน
ชำวต่ำงชำติหรือไม่ เพรำะอะไร

แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง

ข้อเสนอแนะ .............................................................................................................
8. Have you ever imagined yourself doing business with foreigners by
using English? Why or why not?
นักเรียนเคยจินตนำกำรว่ำตัวเองใช้ภำษำอังกฤษในกำรทำธุรกิจกับชำวต่ำงชำติ
หรือไม่ เพรำะอะไร
ข้อเสนอแนะ ..............................................................................................................

Degree of
content
Yes Not No
sure
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What to be
measured
แรงจูงใจที่เกิด
จำกบุคคลอื่น

แรงจูงใจที่เกิด
จำกอุดมคติ
ของตนเอง

Degree of
content
Yes Not No
sure

Statements
9. Do you think if you have a good knowledge of English, other
people will respect you more? Why or why not?
นักเรียนคิดว่ำถ้ำนักเรียนมีควำมรูภ้ ำษำอังกฤษดีจะทำให้ผู้คนเคำรพนับถือ
นักเรียนมำกขึ้นหรือไม่ เพรำะอะไร
ข้อเสนอแนะ ..............................................................................................................
10. How do you imagine yourself in the future? What do you want to
be?
นักเรียนคิดว่ำอนำคตของนักเรียนจะเป็นอย่ำงไร นักเรียนอยำกจะทำอำชีพ
อะไร
ข้อเสนอแนะ ............................................................................................................

_________________________
The evaluator of IOC
Date ____________________
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APPENDIX F

The names of experts for checking the research instruments (English version)
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The names of experts for checking the research instruments (English version)
1. Asst. Prof. Dr. Nussara Wadsorn
Doctor of Philosophy in Linguistics
Lecturer at Assumption University
2. Asst. Prof. Dr. Soisithorn Isarankura
Doctor of Philosophy in English as an International Language and Linguistics
Former Lecturer at Assumption University
3. Dr. Arthur McNeill
Doctor of Philosophy in Applied Linguistics
Lecturer at Assumption University
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APPENDIX G

The names of experts for checking the research instruments (back translation)
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The names of experts for checking the research instruments (back translation)
1. Asst. Prof. Dr. Nussara Wadsorn
Doctor of Philosophy in Linguistics
Lecturer at Assumption University
2. Asst. Prof. Dr. Soisithorn Isarankura
Doctor of Philosophy in English as an International Language and Linguistics
Former Lecturer at Assumption University
3. Ms. Surattana Moolngoen
Doctor of Philosophy in English Language Teaching
(Studying at Assumption University)
Lecturer at Faculty of Education, Ramkhamhaeng University
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APPENDIX H

The letters for collecting data and content validity of the instruments

106

107

108

109

110

111

APPENDIX I

The names of the experts for checking inter-rater agreement in qualitative data analysis
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The names of the experts for checking inter-rater agreement in qualitative data analysis
1. Asst. Prof. Dr. Kulaporn Hiranburana
Doctor of Philosophy in Education and Applied Linguistics
Lecturer at Assumption University
2. Dr. Suthee Khamkaew
Doctor of Philosophy in English Language Teaching
Lecturer at Wat Phrasri Mahadhat Secondary Demonstration School of Phranakhon
Rajabhat University
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APPENDIX J

The letters for the experts for checking inter-rater agreement in qualitative data analysis
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APPENDIX K

The inter-rater agreement form

117

The Inter-rater Agreement Form
Part 1: Ideal L2 Self
Definition of Terms
Ideal L2 self: The ideal L2 Self refers to L2 learners’ dreams or hopes for what they become in the future
(Dornyei & Ushioda, 2009).
➢ Roles of English: Roles of English refer to English playing the roles of communication, business,
international travel, international safety, the media, and education (Crystal, 2003).
Please indicate opinion towards the statements.
1 means agree
0 means not sure
-1 means disagree
What to be
measured

Ideal L2 self

Ideal L2 self

Ideal L2 self

Ideal L2 self

Ideal L2 self

Statements
(M.4 SCI-M)
อยำกเป็นหมอค่ะ (หัวเรำะ) สมุมติว่ำถ้ำมีผู้ป่วยที่เป็นต่ำงชำติแล้วเรำพูดภำษำอังกฤษได้จะทำให้เรำสื่อสำร
ได้ง่ำยขึ้น ในอนำคตก็อำจจะได้มีกำรร่วมงำนระหว่ำงประเทศอะไรอย่ำงงี้
I want to be a doctor (laugh). Let’s say if there are foreign patients and we can speak
English, it will make communication easier. In the future, I may work internationally.
Suggestion: …………………………………………………………………………………………………………………………….
(M.5 SCI-M)
หนูชอบเรียนภำษำอังกฤษและก็อยำกพูดให้ได้แต่ว่ำก็ยังไม่ค่อยเก่งเท่ำไหร่แต่ก็กำลังพยำยำมอยู่ค่ะ
I like learning English and I’d like to be able to speak it. However, I’m not quite good in
English, but I’m trying to learn it.
Suggestion: …………………………………………………………………………………………………………………………….
(M.5 SCI-M)
ก็อยำกเป็นทันตแพทย์ค่ะ อำชีพนี้ยังไงก็ต้องได้ใช้ภำษำอังกฤษแน่นอนค่ะ ไม่ว่ำจะเป็นกำรสอบเข้ำหรือว่ำ
ในเรื่องกำรเรียนก็มีคำศัพท์เทคนิคภำษำอังกฤษแล้วก็จะต้องมีคนไข้เป็นคนต่ำงชำติอยู่แล้วไม่มีแค่คนไทย
แน่นอนค่ะ
I want to be a dentist. Certainly, English must be used in this occupation. We have to use
English not only for entrance exam, but also for study of English technical terms. And of
course, there aren’t only Thai people, there must be foreign patients as well.
Suggestion: ……………………………………………………………………………………………………………………………
(M.6 SCI-M)
ผมมีควำมฝันตั้งแต่เด็กว่ำอยำกไปเรียนต่ำงประเทศแล้วก็ไปเที่ยวครับ
Since I was a child, I have had a dream that I study and travel abroad.
Suggestion: ……………………………………………………………………………………………………………………………….
(M.4 ARTS-L)
หนูอยำกไปเป็นนักเรียนแลกเปลี่ยนที่ต่ำงประเทศค่ะ อยำกไปประเทศญี่ปุ่นค่ะ
I want to be an exchange student abroad. I want to go to Japan.

Degree of
agreement
1 0 -1
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What to be
measured

Statements

Ideal L2 self

(M.6 SCI-M)
อยำกเป็นวิศวกรครับ…ซึ่งวิศวกรในควำมคิดของผมก็คือวิศวกำรบิน แล้ววิศวกำรบินก็..มันก็สำคัญทำงด้ำน
ภำษำเหมือนกันเพรำะว่ำกำรที่ผมจะเรียนวิศวะแล้ว... อย่ำงเช่นวิศวกรที่ดัง ๆ ก็มำจำกประเทศเยอรมัน
ผมก็คิดว่ำภำษำอังกฤษก็สำคัญแต่ถ้ำเกิดได้ภำษำเยอรมันเพิ่มด้วยมันก็เป็นสิ่งที่ดีมำกขึ้นเยอะเลยครับ
I want to be an engineer. I mean aeronautic engineer and language is important for this
occupation because I will study engineering and …for example, famous engineers are
from Germany. I think English is important, however, if I know German, it will be more
advantageous.
Suggestion: ……………………………………………………………………………………………………………………………

Ideal L2 self

Ideal L2 self

Ideal L2 self

Ideal L2 self

(M.4 ARTS-L)
อยำกเป็นครูหรือไม่ก็ล่ำมแปลภำษำค่ะ ก็จำเป็นต้องใช้ทั้งภำษำอังกฤษและภำษำญี่ปุ่นค่ะ
I want to be a teacher or a translator. It’s necessary to use both English and Japanese.
Suggestion: …………………………………………………………………………………………………………………………….
(M.5 ARTS-L)
ผมอยำกทำอำชีพเกี่ยวกับพวกฟิตเนส พวกเกี่ยวกับพวกกำรกีฬำครับ เพรำะแบบ...คือชอบเรื่องพวกนี้
แล้วก็ต้องใช้ภำษำอังกฤษครับ คือต้องใช้เหมือนกับคุยกับต่ำงชำติเผื่อเค้ำเข้ำมำใช้บริกำรของเรำแล้วก็ตอน
เรียนก็ต้องใช้เรียนเกี่ยวกับพวก anatomy เป็นภำษำอังกฤษหมดเลยครับ
I want to work about fitness and sports because I like these kinds of things. And English
must be used for communication with foreigners who may come to use our services, and
in study I have to learn about anatomy which is taught in English.
Suggestion: ……………………………………………………………………………………………………………………………
(M.6 ARTS-L)
ผมชอบภำษำอังกฤษอยู่แล้ว แล้วก็คิดว่ำอยำกทำงำนที่ต่ำงประเทศอยู่แล้วก็เลยคิดว่ำน่ำจะได้ใช้
ภำษำอังกฤษคุยกับชำวต่ำงชำติมำกขึ้น
I like English and I’d like to work abroad, so I think I may use English more often to
communicate with foreigners.
Suggestion: …………………………………………………………………………………………………………………………….
(M.6 ARTS-L)
ผมอยำกไปทำงำนที่ประเทศอเมริกำครับ และก็แถบยุโรป สแกนดิเนเวีย ผมชอบภูมิประเทศครับ และก็
ชอบเมืองที่นั่น
I’d like to work in the US and Europe zone like Scandinavia. I like the landscape and
cities there.
Suggestion: …………………………………………………………………………………………………………………………….

Degree of
agreement
1 0 -1
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Degree of
agreement
1 0 -1

What to be
measured

Statements

Ideal L2 self

(M.6 ARTS-L)
ผมอยำกทำงำนเกี่ยวกับ...ไม่ทำงด้ำนกำรบินก็เกี่ยวกับกำรโรงแรมครับ เอิ่ม...เป็นอำชีพที่ ต้อง..ต้อง...เอ่อ
...เดินทำงตลอดเวลำซึ่งตัวผมเองเนี่ยเป็นคนที่ชอบเดินทำงแล้วก็พบปะผู้คนอยู่แล้วและได้ใช้ภำษำอังกฤษ
ด้วย เพรำะฉะนั้นสิ่งนี้น่ำจะเป็นอะไรที่ตอบโจทย์ครับ
I want to work in… um…either aviation or hotel. Um…this occupation is about…um…
travel all the time. I like traveling and meeting people. I can use English as well, so this
occupation may be what I want.
Suggestion: …………………………………………………………………………………………………………………………….

➢ Roles of English: Roles of English refer to English playing the roles of communication, business,
international travel, social media connections, and education (Crystal, 2003).
Please indicate opinion towards the statements.
1 means agree
0 means not sure
What to be
measured

Roles of
English

Roles of
English

Roles of
English

Roles of
English

-1 means disagree
Statements

(M.4 SCI-M)
ภำษำอังกฤษสำมำรถเอำไปใช้ในอนำคตได้ค่ะ และมันเข้ำสู่ ASEAN แล้วมันก็ต้องใช้ภำษำอังกฤษเป็น
ตัวกลำงในกำรสื่อสำร
English can be used in the future and with ASEAN community. And English is used as a
medium in communication.
Suggestion: ……………………………………………………………………………………………………………………………
(M.4 SCI-M)
หนูรู้สึกว่ำกำรมีเพื่อนเป็นชำวต่ำงชำติมันอำจจะทำให้มีกำรแลกเปลี่ยนวัฒนธรรมระหว่ำงเพื่อนได้ค่ะ
I think having foreign friends may have cultural exchanges between friends.
Suggestion: ……………………………………………………………………………………………………………………………
(M.5 SCI-M)
ปัจจุบันก็ใช้ภำษำอังกฤษสื่อสำรกับคนต่ำงชำติแล้วก็เพื่อน ๆ ใช้ได้หลำยอย่ำงค่ะ รวมถึงกำรทำงำนด้วย
Nowadays English is used in communication with foreigners and friends etc. It can also
be used in work.
Suggestion: ……………………………………………………………………………………………………………………………
(M.5 SCI-M)
ในกำรทำงำนในปัจจุบันและก็ในอนำคตน่ำจะได้ใช้ภำษำอังกฤษเข้ำมำมำกขึ้นค่ะ ก็เลยคิดว่ำในอนำคต
ต้องมีกำรใช้ภำษำอังกฤษร่วมงำนกับชำวต่ำงชำติอยู่แล้ว
Nowadays English is used in work and it will be used more in the future, so I think in the
future I will have to use English to work with foreigners.

Degree of
agreement
1 0 -1
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What to be
measured

Roles of
English

Roles of
English

Roles of
English

Roles of
English

Roles of
English

Roles of
English

Statements
(M.6 SCI-M)
ภำษำอังกฤษมีผลต่ออนำคตทั้งกำรเรียนและกำรทำงำนครับ
English affects the future both in study and in work.
Suggestion: ………………………………………………………………………………………………………………………………
(M.6 SCI-M)
ภำษำอังกฤษสำคัญในระดับนึงเลย เพรำะว่ำในอนำคต ผมว่ำภำษำเดียวมันคงไม่พอที่จะแบบ...ทำให้เรำ
พัฒนำตัวเองไปในหลำกหลำยมุมมองอย่ำงเช่นเวลำที่เรำไปต่ำงประเทศ เรำก็ต้องมีภำษำที่สอง แล้ว
ภำษำอังกฤษก็เป็นสื่อกลำงที่สุดแล้วในกำรที่แบบ...เรำจะสื่อสำรกับคนอื่น...ทั่วโลก
English’s quite important because in the future I think knowing only one language isn’t
enough for improving ourselves in many aspects. For example, when we go abroad, we
must know the second language and English is a medium to communicate with people
around the world.
Suggestion: ……………………………………………………………………………………………………………………………..
(M.6 SCI-M)
ในอนำคตทุกธุรกิจเป็น...เปิดกว้ำงทั่วโลก...แล้วก็ทั่วโลกก็ต้องใช้ภำษำเป็นสื่อกลำงในกำรติดต่อสื่อสำรซึ่ง
ภำษำอังกฤษก็เป็นสื่อกลำงที่สำคัญที่สุดที่ผมคิดครับ
In the future every business will go global,… and people around the world must use
language for communication and that language is English which is the most important.
Suggestion: ………………………………………………………………………………………………………………………………
(M.4 ARTS-L)
ภำษำอังกฤษสำคัญเพรำะว่ำเอำไว้ใช้ในกำรทำงำน และก็ประกอบธุรกิจค่ะ
English’s important because it can be used at work and for running a business.
Suggestion: ……………………………………………………………………………………………………………………………..
(M.4 ARTS-L)
หนูจะเรียนสำยมนุษยศำสตร์อยู่แล้วซึ่งต้องใช้ภำษำอังกฤษในกำรสื่อสำรและกำรทำงำนค่ะ
I’m going to study Humanities in which English must be used for communication and in
work.
Suggestion: ………………………………………………………………………………………………………………………………
(M.5 ARTS-L)
ภำษำอังกฤษสำคัญนะครับ คือมันใช้ได้หลำยอย่ำง หลำยรูปแบบในกำรที่เรำจะทำงำนหรือว่ำกำรเรียนได้
ครับ
English’s important. It can be used in many ways such as in work and study.
Suggestion: ………………………………………………………………………………………………………………………………

Degree of
agreement
1 0 -1
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What to be
measured

Roles of
English

Roles of
English

Degree of
agreement
1 0 -1

Statements
(M.5 ARTS-L)
ผมช่วยพ่อทำธุรกิจ แล้วงำนก็จะต้องใช้ภำษำอังกฤษอะไรอย่ำงงี้แต่คือส่วนใหญ่ผมก็จะผลักให้คนอื่นทำ
(หัวเรำะ)
I help my father do business and English is required at work, but I mostly push the work
off (laugh).
Suggestion: ……………………………………………………………………………………………………………………………..
(M.6 ARTS-L)
เรำใช้ภำษำอังกฤษในกำรสื่อสำรกับคนอื่นเป็นภำษำกลำงซะส่วนใหญ่ เอ่อ...ประเทศอื่น ๆ เนี่ยเค้ำก็พูด
ภำษำอังกฤษกันนะฮะ เวลำเรำเจอกับชำวต่ำงชำติอะไรอย่ำงเงี๊ยะ ส่วนใหญ่ก็จะใช้ภำษำอังกฤษในกำร
สื่อสำรกันได้ง่ำยกว่ำ
We mostly use English as an international language with other people. Um… in other
countries, people also speak English. When we see foreigners, mostly, we use English to
communicate.
Suggestion: ………………………………………………………………………………………………………………………………

Part 2: Ought-to L2 Self
Definition of Terms
Ought-to L2 self: Ought-to L2 Self refers to the learner’s effort to learn English given the encouragement, or
pressure from others in his or her surroundings (Dornyei & Ushioda, 2009).
➢ Parental Influence: Parental Influence refers to the parents’ beliefs about their children’s abilities and
expectations for their success (Butler, 2013: 4).
➢ Social factors: Social factors refer to any characteristic(s) of a social community which might influence
an individual’s acquisition of a second language (Yazigy,1991: 16).
Please indicate opinion towards the statements.
1 means agree
0 means not sure
What to be
measured

Parental
Influence

-1 means disagree

Statements and Translations
(M.4 SCI-M)
ก็คุณพ่อคุณแม่พูดให้ฟังทุกวันว่ำควรเรียนอะไรอย่ำงนี้ เพรำะว่ำมันเข้ำ ASEAN แล้วมันต้องใช้
ภำษำอังกฤษเยอะมำกกว่ำแต่ก่อน
My parents talk to me every day that I should learn English because the ASEAN
community has started and English is used more than previously.
Suggestion: ……………………………………………………………………………………………………………………………

Degree of
agreement
1 0 -1
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What to be
measured

Parental
Influence

Parental
Influence

Parental
Influence

Parental
Influence

Parental
Influence

Statements and Translations
(M.4 SCI-M)
คุณพ่อคุณแม่อยำกให้พัฒนำกำรพูดภำษำอังกฤษให้มันคล่องขึ้นอะไรประมำณนี้ค่ะ ก็จะได้สื่อสำรกับ
คนต่ำงชำติที่จะเข้ำมำในไทยได้คล่องขึ้นค่ะ
My parents want me to speak English more fluently so that I can better communicate
with foreigners who will come to Thailand.
Suggestion: ……………………………………………………………………………………………………………………….
(M.4 SCI-M)
คุณพ่อคุณแม่พยำยำมส่งเสริมให้ตั้งใจเรียนอย่ำงงี้ แต่ถ้ำเรำสอบตกหรือกำรเรียนไม่ได้เรื่องอะไรอย่ำงงี้
เค้ำคงแบบ...ส่งเรำมำเรียนทำไม...ประมำณนี้ค่ะ
My parents try to support me to pay attention to study, but if I am not successful in
study or I fail exams, they will be disappointed with my failure.
Suggestion: …………………………………………………………………………………………………………………………….
(M.5 SCI-M)
คุณพ่อคุณแม่สนับสนุนให้เรียนภำษำอังกฤษค่ะ เพรำะว่ำท่ำนเห็นว่ำภำษำอังกฤษเป็นเรื่องที่สำคัญแล้ว
ก็มีควำมรู้ไว้ก็ไม่ได้เสียประโยชน์อะไรค่ะ
My parents support me to learn English because they think English is important and
knowing English doesn’t weigh you down.
Suggestion: …………………………………………………………………………………………………………………………….
(M.5 SCI-M)
เนื่องจำกภำษำอังกฤษใช้เป็นประจำในส่วนใหญ่ก็เลย คิดว่ำคุณพ่อคุณแม่น่ำจะคำดหวังให้เรียนไว้
เพรำะว่ำเพื่อที่ในอนำคตจะได้ประสบควำมสำเร็จมำกขึ้น
Since English is used widely, so I think my parents may expect me to learn English to
be more successful in the future.
Suggestion: …………………………………………………………………………………………………………………………….
(M.5 SCI-M)
ถ้ำหนูเรียนภำษำอังกฤษไม่ได้คุณพ่อคุณแม่ก็น่ำจะผิดหวังหน่อยนะคะ แต่ว่ำ...หนูก็คิดว่ำเค้ำก็น่ำจะ
เข้ำใจในตัวของเรำค่ะว่ำเรำไม่ถนัดทำงด้ำนภำษำแต่ว่ำเรำยังมีอันอื่นที่เรำถนัดและทำให้เค้ำเห็นได้ค่ะ
If I am not able to be accepted in an English program, I think my parents may be a bit
disappointed. But I think they may understand me that I am not good at language, but
I still have other abilities and I can show them.
Suggestion: …………………………………………………………………………………………………………………………….

Degree of
agreement
1 0 -1
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What to be
measured

Parental
Influence

Parental
Influence

Parental
Influence

Parental
Influence

Parental
Influence

Statements and Translations
(M.6 SCI-M)
พ่อแม่ก็เป็นห่วงอนำคตเหมือนกันครับ ก็อยำกให้มีอนำคตที่ดี แต่คุณพ่อคุณแม่ก็ให้ผมตัดสินในอนำคต
เองหมดเลยแบบ...อยำกจะเรียนอะไร อำจจะไม่ต้องเรียนภำษำอังกฤษก็ได้ อำจจะเรียนภำษำเยอรมัน
แทนก็ได้
My parents are concerned about my future and they want me to have a good future.
But my parents allow me to make decisions on everything…that I want to study. I may
not study English. I may study German instead.
Suggestion: ……………………………………………………………………………………………………………………….
(M.6 SCI-M)
พ่อแม่เค้ำก็เข้ำใจและสนับสนุน ภำษำมันเป็นสิ่งที่เรำต้องพัฒนำและก็พัฒนำไปเรื่อย ๆ เรียนรู้ไปเรื่อย
ๆ ไม่มี...ไม่ใช่กำรสอบผ่ำนหรือว่ำอะไรแค่นี้ แต่มันเป็นสิ่งที่ต้องพัฒนำและสะสมมำตั้งแต่เด็ก ๆ หรือ
แบบพัฒนำไปเรื่อย ๆ ครับ
My parents understand and support me. Language is something that we have to
continue improving and learning. It doesn’t mean only passing exams, but it’s a thing
that we’ve improved and learned since we were children or we have to keep
improving.
Suggestion: ……………………………………………………………………………………………………………………….
(M.4 ARTS-L)
คุณพ่อคุณแม่สนับสนุนให้เรียนภำษำอังกฤษค่ะ เพรำะว่ำภำษำอังกฤษใช้ต่อยอดในกำรเรียนและกำร
ทำงำนในอนำคตได้ค่ะ
My parents support me to learn English because it can help me to further my study
and work in the future.
Suggestion: ……………………………………………………………………………………………………………………….
(M.4 ARTS-L)
ถ้ำเรียนภำษำอังกฤษไม่ได้คุณพ่อคุณแม่อำจจะผิดหวังมำกกว่ำคนอื่นนิดหน่อยเพรำะว่ำ...เรำเป็นลูกเรำ
ก็ต้องทำให้มันดีแล้วก็ประสบควำมสำเร็จค่ะ (หัวเรำะ)
If I am not able to be accepted in an English program, my parents may be a bit more
disappointed than others because I am their daughter, I have to try my best and be
successful (laugh).
Suggestion: ……………………………………………………………………………………………………………………….
(M.5 ARTS-L)
คุณพ่อคุณแม่สนับสนุนให้เรียนภำษำอังกฤษครับ เพรำะบ้ำนผมเป็นพวกบ้ำนนักธุรกิจครับ จะออกแนว
ต้องใช้ภำษำอังกฤษอยู่แล้วครับ
My parents support me to learn English because my family has our own business and
English is required at work.
Suggestion: ……………………………………………………………………………………………………………………….

Degree of
agreement
1 0 -1
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What to be
measured

Parental
Influence

Parental
Influence

Parental
Influence

Parental
Influence

Parental
Influence

Statements and Translations
(M.5 ARTS-L)
ก็ถือว่ำคุณพ่อคุณแม่คำดหวังนะครับ แต่คือไม่ได้อะไรมำกขนำดนั้นแค่แบบอยำกให้ได้ภำษำอังกฤษเฉย
ๆ ครับ
Actually, my parents expect, but not much. They just want me to have a knowledge of
English.
Suggestion: …………………………………………………………………………………………………………………………….
(M.5 ARTS-L)
คุณพ่อคุณแม่ก็ผิดหวังพอสมควรอยู่ครับ เรำอำจจะช่วยงำนเค้ำไม่ได้เพรำะเรำเรียนภำษำอังกฤษไม่ค่อย
ได้ครับผม
My parents will be quite disappointed. I may not be able to help them in work
because I can’t study English well.
Suggestion: …………………………………………………………………………………………………………………………….
(M.6 ARTS-L)
ผมเรียนสองภำษำมำตั้งแต่ช่วงประถมนะฮะก็เลยเหมือนกับว่ำคุณพ่อคุณแม่ก็ไม่อยำกให้ทิ้งก็เลย
สนับสนุนให้เรียนภำษำอังกฤษต่อเนื่องไปเรื่อย ๆ
I’ve studied bilingual since I was in primary school and my parents don’t want me to
stop it, so they support me to continue studying English.
Suggestion: …………………………………………………………………………………………………………………………….
(M.6 ARTS-L)
คุณพ่อคุณแม่ไม่ได้คำดหวังอะไร ไม่ได้คำดหวังว่ำจะต้องเรียนได้ดี แต่ว่ำต้องกำรให้เรียนไว้เฉย ๆ ผม
อยำกเรียนภำษำอังกฤษเองด้วย
My parents don’t expect that I have to study well, but they just want me to study.
Anyways, I want to learn English by myself.
Suggestion: ……………………………………………………………………………………………………………………………
(M.6 ARTS-L)
ผมค่อนข้ำงจะฟรีสไตล์ในกำรเลือกเรียนหลำย ๆ อย่ำงแล้วก็...เอ่อ...คุณพ่อคุณแม่ไม่ค่อยบังคับ ส่วน
ใหญ่ผมตัดสินใจเรียนเองทุกอย่ำง
I quite have the freedom to choose what I want to study and um…my parents rarely
force me. Mostly I myself make decisions on my study everything.
Suggestion: …………………………………………………………………………………………………………………………….

Degree of
agreement
1 0 -1
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➢ Social factors: Social factors refer to any characteristic(s) of a social community which might influence
an individual’s acquisition of a second language (Yazigy,1991: 16)
Please indicate opinion towards the statements.
1 means agree
0 means not sure
What to be
measured

Social factors

Social factors

Social factors

Social factors

Social factors

-1 means disagree
Statements

(M.4 SCI-M)
ผู้คนจะนับถือเรำมำกขึ้นค่ะถ้ำเรำสื่อสำรกับชำวต่ำงชำติได้มันทำให้เรำรู้ว่ำเรำมีศักยภำพในกำรสื่อสำรกับ
คนต่ำงประเทศเยอะขึ้นค่ะ
People will respect us more if we can communicate with foreigners. It will show that we
have more potential in communication.
Suggestion: ……………………………………………………………………………………………………………………………..
(M.5 SCI-M)
ถ้ำเรำมีควำมรู้ทำงด้ำนภำษำอังกฤษอย่ำงน้อยคนก็เห็นว่ำเรำสำมำรถสื่อสำรกับคนต่ำงประเทศได้และ
สำมำรถช่วยพูดช่วยปรับควำมเข้ำใจอะไรให้ได้ค่ะ เค้ำก็จะเห็นว่ำเรำมีพื้นฐำนมำดีค่ะ
If we have a knowledge of English, as least people will see that we can communicate
with foreigners and be able to help them understand what the foreigners are saying.
They will see that we have a good basic knowledge.
Suggestion: ……………………………………………………………………………………………………………………………..
(M.6 SCI-M)
...อันนี้อำจจะแล้วแต่ละบุคคลครับ เพรำะว่ำเรำอำจจะเคำรพเค้ำที่ควำมสำมำรถเค้ำแต่ว่ำส่วนใหญ่กำร
ที่เรำจะเคำรพใครคนใดคนนึงมันขึ้นอยู่กับกำรประพฤติตัวของเค้ำครับ
It may depend on a person since we may respect people’s abilities, but respectability
mostly depends on individual’s behaviors.
Suggestion: ……………………………………………………………………………………………………………………………..
(M.4 ARTS-L)
ถ้ำเรำมีควำมรู้ภำษำอังกฤษดีผู้คนอำจจะนับถือเรำมำกขึ้น แต่กำรเคำรพนับถือมันต้องอยู่ที่นิสัยด้วย ส่วน
ควำมรู้ก็เป็นอีกอย่ำงนึงมันแยกกัน
If we have a good knowledge of English, people may respect us more. But respectability
depends on individual’s behaviors. Knowledge is another thing which is irrelevant.
Suggestion: ……………………………………………………………………………………………………………………………..
(M.5 ARTS-L)
ผมก็ว่ำแล้วแต่มุมมองคนนะครับ แต่คือ...ผู้คนส่วนใหญ่จะนับถือเรำมำกขึ้นถ้ำเรำพูดภำษำอังกฤษได้
เหมือนมีกำรศึกษำแล้วแบบมีกำรเรียนที่....ดีกว่ำครับ
I think it depends on one’s perspective. But um…most people will respect us more if
we can speak English. It’s like …we have a knowledge and a better study.
Suggestion: ……………………………………………………………………………………………………………………….

Degree of
agreement
1 0 -1
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What to be
measured

Statements and Translations

Social factors

(M.6 ARTS-L)
ถ้ำมองในมุมมองของกำรทำธุรกิจหรือว่ำติดต่ออะไรที่เป็นทำงกำรภำษำอังกฤษเป็นเรื่องสำคัญครับ กำร
พูดภำษำอังกฤษได้มีผลทำให้ผู้คนมองเรำ เอ่อ...ดูมีกำรศึกษำดูมีควำมรู้มำกขึ้นครับ
If we focus on the aspect of business or formal communication, English is important. If
we can speak English, people will think that um… we are educated persons and have
more knowledge.
Suggestion: ……………………………………………………………………………………………………………………….

Degree of
agreement
1 0 -1

Part 3: Emergent Factors
Emergent factors: Emergent factors refer to the factors which is not included in the purpose of conducting this
study, but it emerges from the semi-structured interview.
➢ L2 Learning Experience: L2 Learning Experience refers to learning environment and experience such as
the impact of the teacher, the curriculum, the peer group or the experience of success affect L2
learners’ behaviors (Dornyei & Ushioda, 2009).
Please indicate opinion towards the statements.
1 means agree
0 means not sure
What to be
measured

L2 learning
experience

L2 learning
experience

-1 means disagree
Statements

(M.5 ARTS-L)
ผมจะหนักไปทำงไม่ชอบเรียนภำษำอังกฤษนะครับเพรำะแบบผมมี...ปมนิดหน่อยเกี่ยวกับภำษำอังกฤษ
ครับ คือเหมือน...เหมือนเคย...เรียกว่ำอะไร....เหมือนพอเวลำเรำเรียนมำก ๆ ไม่ได้ครับ...แล้วแบบโดน
อำจำรย์เฉ่งนิดหน่อยก็เลยแบบ...มีอำกำรไม่อยำกเรียนครับ พอว่ำแล้วพวกผมก็เลยโดดหมดเลยครับ
แบบไม่เรียนเลยครับ ก็เลยทำให้เรียนไม่ค่อยได้เท่ำไหร่
I quite dislike English because I have…a little problem about English. I used…used
to…how to say… I used to try to study, but I couldn’t do it. And my teacher blamed
me for that. Then I didn’t feel like learning English. After he blamed us, we all skipped
English class. As a result, I can’t learn English well.
Suggestion: …………………………………………………………………………………………………………......................
(M.6 ARTS-L)
ตอนเด็ก เอ่อ...คุณแม่ค่อนข้ำงจะสอนด้ำนภำษำอังกฤษเยอะอยู่แล้วก็เลยชอบมำตั้งแต่เด็กครับ
When I was a child, um…my mother taught me English a lot, and I’ve liked it since
then.
Suggestion: …………………………………………………………………………………………………………………………….

Degree of
agreement
1 0 -1
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APPENDIX L

The reliability of the questionnaire
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The Reliability of Ideal L2 Self
Case Processing Summary
N
Cases

Valid
Excludeda
Total

Reliability Statistics
%

Cronbach's

30

100.0

0

.0

30

100.0

Alpha

N of Items
.846

10

a. Listwise deletion based on all variables in the
procedure.

The Reliability of Ought-to L2 Self
Reliability Statistics

Case Processing Summary
N
Cases

Valid
Excludeda
Total

Cronbach's

%
30

100.0

0

.0

30

100.0

Alpha

N of Items
.795

10

a. Listwise deletion based on all variables in the
procedure.

The Reliability of Ideal L2 Self and Ought-to L2 Self

Reliability Statistics

Case Processing Summary
N
Cases

Valid
Excludeda
Total

Cronbach's

%
30

100.0

0

.0

30

100.0

a. Listwise deletion based on all variables in the
procedure.

Alpha

N of Items
.735

20
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