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ABSTRACT

This study examined parental decision making and international school choice.
The purpose of this study was (1) to identify important school-choice attributes
related to parents' decision in choosing international schools for their children, (2) to
identify relationship between parents' demographic characteristics and school-choice
attributes in choosing international schools for their children and (3) to identify
relationship between parents' expectations and school-choice attributes in choosing
international schools for their children. The study focused only on respondents in
Bangkok.
The methodology used in this research was survey research. The survey
instrument was divided into three sections. The first section explored respondents'
demographic profile. In the second section, respondents were asked to rate their
expectation level for sending their children to international schools. In the third
section, respondents were asked to rate school-choice attributes as reasons for
choosing international schools. A likert scale was adopted for the second and third
section.
Descriptive and inferential statistics were used to analyze the school-choice
attributes in decision-making process. The result of this study indicated that quality of
teacher, language medium in teaching, modem curriculum, security, and learning
environment were the top five important school-choice attributes. When dividing
school-choice attributes into four environments- human environment, physical
environment,

academic

environment

and

atmospheric

environment,

human

environment obtained the highest mean response. Moreover, this study found several
factors were related. Those include parent's age and human environment, household
income and physical environment, household income and academic environment and

parents' nationality and physical environment. The findings also showed that
expectation in term of English ability of their children and all four environments were
positively related. In addition, there was a relationship between expectation in extracurricular activities and each environment factor except physical environment.
Furthermore, there was a relationship between expectation of good behavior and selfdiscipline and each environment factor except physical environment. The last finding
also showed that there was a relationship between expectation in ability to enter
prestigious universities in Thailand or abroad and each environment. The study
included with suggestions for further research.
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CHAPTER I
GENERALITIES OF THE STUDY

1.1 Introduction of the Study
It is no surprise that in an increasingly competitive world, experience and

capacity for independent thought are valued highly. The academic climate is
inarguably becoming more international, reflecting the professional environment for
which students are being prepared. The first international schools arrived in Thailand
more than 40 years ago, and the quality of education on offer has improved
considerably in recent. During the country's economic growth in the late 80s and
early 90s, a top priority for any potential investor in Thailand was the standards of
education available to children of foreign staff on placements here. The government
saw the need to relax obsolete restrictions on enrollment and teaching criteria, and
worked with ISAT (International Schools Association of Thailand) to ensure that the
standards of international school in Thailand met those of western countries
(Bunyasakdi, 2001 ).
In 1992, there were only three main international schools. This situation
changed when the government not only allowed Thai students to enter international
schools, but also paved the way for more schools to open up as an added enticement
for foreign investors (Sharples and De'Ath, 1997). Currently, 58 schools throughout
Thailand are promoting themselves as international (Office of the Private Education
Commission, 2001).
Some facts about international schools in Thailand. Emerging as a realistic,
economical and highly competitive alternative to overseas education, Thailand's
diverse range of international schools is attracting growing number of Thai students.

Of the roughly 20,000 students currently attending international schools in Thailand,
10% are Thai nationals (International Schools Association of Thailand, 2002). Lured
by the international quality of the education systems available, and to no less an
extent, the multicultural nature of the classes, Thai parents value the opportunity to
maintain close family relationships with their children, who would otherwise have
spent a period of their youth in boarding school overseas. Thais and expatriates alike
also favor the smaller teacher-student ratios, hi-tech teaching aids, and highly
experienced teaching staff that international schools offer (Bunyasakdi, 2001 ). Many
Thai parents are frustrated with the Thai educational system-which is customarily
marked by rote learning, spoon-feeding, one way communication and school bags
laden with homework (Sethi, 2001 ). Another factor attracting Thais, whose alternative
for a high-quality education is to send their children abroad, is the total cost, which is
much lower in Thailand. Apart from the expense of boarding school in the west, there
are the additional financial burdens of higher living expenses and regular airfares
(Bunyasakdi, 2001 ). As a result, international schools are emerging as an option for
their children.
Just a decade ago, the number of international schools could be counted on
both hands, today there are 58 international schools. This year alone, two international
schools are opening (Rojanaphruk, 2002). The number of international schools has
mushroomed only since they have been opened up to Thai students. This shows that
Thai parents, like any parent in the world, want the best available education for their
children. They send their kids to international schools because they see that the
learning/teaching methods adopted by those schools are better than in the local
schools. Moreover, they become frustrated with the Thai education system.
(Kurupasutachai, 2002). In addition, it's a windfall of the globalization process
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backed by the Thai government's stress on knowing foreign languages, especially
English (Rojanaphruk, 2002). Many Thai parents may have wanted to send their
children to international schools in the past but could not do so because the law did
not allow it. If they could afford it, they had to send their children to overseas schools
instead. The increasing number of international schools have helped reduce the
number of children being sent abroad from tender age (Kurupasutachai, 2002).
International schools also provided an alternative for quality education for Thai
students so that they don't have to travel abroad to study there thus saving foreign
exchange for the country ( Lilakul & Khanthong, 2002). And after the economic
crash in 1997, many parents opted to bring their children back from overseas and send
them to international schools (Rojanaphruk, 2002).
In addition, the numbers of international schools have increased rapidly. The
proliferation of new schools is not confined to Bangkok. Northern Thailand has six to
meet the demand from Thai, Korean, Japanese, Taiwanese, Malaysian, American, and
Burmese students, as well as other nationalities. Apart from catering to demand from
foreign investors, these establishments attract a largely affluent Thai student body.
The increased competition has encouraged higher standards and better facilities
amongst the schools (Sharples and De' Ath, 1997). Furthermore, the proliferation of
international schools would force the 40,000 to 50,000 Thais schools to adapt to the
competition. Encouraging local competition is a positive result of the phenomena
(Rojanaphruk, 2002).
Table 1.1 The number of international schools in Thailand
Year

1996

1997

1998

1999

2000

2001

Number of International schools

22

26

32

40

40

58

Source: Information Development Group, Record Division, Office of the Private
Education Commission, Ministry of Education in Thailand (200 I).
3

Choosing a school is one of the most important decisions parents make for
their children. But it can be a bewildering experience-especially now, with so many
international schools in Thailand to choose from, open to both foreign and Thai
students (Sharples and De'Ath, 1997). However, when parents make a decision on
which school and education system is most appropriate for their child, there are
obviously a number of factors to consider (Bunyasakdi, 2001 ).
In the educationists and marketers' .viewpoint, more and more parents are
being regarded as customers selecting a product for their children (Dennison, 1990
cited in Bussel, 1998). Schools are operating in a progressively competitive
environment (Woods, 1993). As a result, there has been increasing interest among
both educationists and marketers in the relationship between schools and parents, in
particular in the processes and reasons behind parents' choice of school for their
children (Bagley et al., 1996). For schools now need to establish strategies to attract
pupils and an understanding of consumer behavior is a prerequisite to a successful
marketing strategy (Bussel, 1998).
1.2 Research Objectives

The purpose of this study was to examine important school-choice attributes
that parents used in choosing international schools for their children. The research
objectives are shown as follows:
•

To identify important school-choice attributes related to parents' decision in
choosing international schools for their children.

•

To identify relationship between parents' demographic characteristics and
school-choice attributes in choosing international schools for their children.

•

To identify relationship between parents' expectation and school-choice
attributes in choosing international schools for their children.

4

1.3 Research Questions

The research questions are set as follows:
•

What are the important school-choice attributes affecting parental international
school choice?

•

Is there a relationship between parents' demographic characteristics and
school-choice attributes?

•

Is there a relationship between parents' expectations and school-choice
attributes?

1.4 Scope of the Research

This research is a study of parental decision making and international school
choice. This research studied the relationship between parents' demographic
characteristics and school-choice attributes. It also focused on the relationship
between parents' expectations and school-choice attributes in choosing international
schools. This study emphasized only parents living in Bangkok. The target population
was only parents who send their children to international schools in Bangkok.
1.5 Limitations of the Research

•

The respondents in this research are the parents who are decision makers in
choosing international schools for their children.

•

°'

In this research, the researcher examined only respondents living in Bangkok
area. The results of the study may not represent parents in other parts of the
country.

•

The research was limited to a particular time frame; as a result, the result of
this research can be generalized at a certain period of time.
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•

In this research, there was no sampling frame. The list of target population
was unavailable. Moreover, the size of target population, number of parents,
was also unknown although the researcher can get the estimated number of
students studying in international schools in Bangkok.

•

International schools operating only at the kindergarten level were not
included in this study.

1.6 Significance of the Study

Nowadays, there are many international schools in Thailand. The numbers of
schools have increased rapidly from 22 schools in 1996 to 58 schools in 2001 because
the government has relaxed obsolete restrictions and allowed Thai students to enter
international schools. Moreover, many parents worry about which school they should
send their children to. Parents who are affluent demand high quality of education for
their children and seek the best school for their children. At present, an international
school is one option to satisfy them. This research investigated the important schoolchoice attributes relating to parents' decision making in choosing international
schools for their children, based on demographic characteristics and expectations. The
result of this research will be beneficial for top managements not only of international
schools but also of other private schools in order to run their business in competitive
circumstances. The top managements will benefit in using the results to improve and
develop their schools to satisfy the parents' needs. Moreover, this improvement and
development will assist the schools to attract new students and retain the current ones.
In addition, this research will be beneficial for new investors who want to establish
international schools. They will acquire a competitive edge if they build schools
according to the parents' need.

6

1.7 Definition of Terms
•

An international school: an educational institution which is responsible for

providing the education for students without any restriction or limitation on
nationality, religion and form of government. It adopts an international
curriculum and media from which the students from various countries can
culminate. English is used as the medium of instruction (Office of the Private
Education Commission, 1995).
•

Human Environment: human factors associated with a school, such as

teachers, school administrators, interactions between teachers/administrators
and parents, security, and discipline (Hu, 1996).
•

Physical Environment: factors related to physical features of a school (Hu,

1996).
•

Academic Environment: elements consisting of matters directly linked to a

school's standard and quality of education (Hu, 1996).
•

-

Atmospheric Environment: the component covering matters, which are

abstract by nature, such as the reputation, institutional identity, and the overall

*

learning environment (Hu, 1996).
•

Demographics is dividing the market into groups based on demographic

variables such as sex, income, occupation, education, religion, race, and
nationality (Kotler & Armstrong, 1999).
•

Expectation is an outcome or event that a person anticipates or looks forward

to (William, et al., 1999).
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CHAPTER II
REVIEW OF RELATED LITURATURE AND STUDY

This chapter discusses literature in 3 areas: Thai education system, consumer
decision process and decision making for schools.
2.1 Supporting Literature
Section 1: Thai Education Systems

Education in a school-related system is provided by educational institutions,
characterized by a class system, and the use of a curriculum specified for the level and
type of education so as to develop learners in accordance with curriculum objectives.
On the other hand, education through a way-of-life learning process is self-learning
from various sources of knowledge and environment related to ways of life naturally
existing, or modified to enhance and service learning (www.thaitrade.com).
Education in a school-related system is divided into four levels: pre-school
education, primary education, secondary education and high~r education.
Pre-School Education

Pre-School Education is in the form of childcare and readiness development of
children in physical, psychological, mental, emotional, personality and social aspects
so as to prepare them for higher levels ofeducation (www.thaitrade.com).
Primary Education

Primary Education aims to provide a basis for learners to retain literacy and
arithmetic ability to form desirable character encompassing morality, ethics, basic
knowledge and ability (www.thaitrade.com).
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Secondary Education

Secondary Education is divided into two parts, i.e. lower secondary and upper
secondary education.
•

Lower secondary education aims to promote learners' morality, knowledge,
ability and skills beyond the primary level; to enable them to identify their
needs and interests and to be aware of their aptitude both in general and
vocational education; and to develop their ability for work and occupational
practices relevant to their age.

•

Upper secondary education aims to enable learners to progress according to
their aptitude and interests and acquire the basis either for furthering to higher
education or for working and pursuing a career suitable for their aptitude both
as entrepreneurs and paid workers; to promote their morality, ethics, and
social skills necessary for pursuing a career and leading peaceful social lives.

-

Higher Education

Higher education is divided into three levels, i.e. lower than bachelor's degree
level, bachelor's degree level, and graduate level (www.thaitrade.com).
•

Lower than bachelor's degree level aims to promote learners' knowledge and
vocational skills at middle level including their ability to initiate jobs and
develop entrepreneurship.

•

Bachelor's degree level aims to promote learners' higher level of knowledge
and vocational skills in various disciplines, especially the ability to apply
theories to practices for both academic and professional development, to
create and disseminate knowledge, to participate in national development in
relation to economic, social, political, cultural and environmental aspects, and
to promote the role of the nation in the world community.
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•

Graduate Level aims to promote learners' specialized knowledge and skills; to
strive for academic progress and excellence, especially in studies, research and
development of knowledge and technology in sciences, humanities and social
sciences; and to facilitate the adoption of modem technology and local Thai
wisdom for economic and social development instrumental to Thai society.

Figure2.1: Thailand's Education System
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Source: The Ministry of University Affairs (1995)
The Historical Roots of International Education in Thailand

Sharples & De'Ath (1997) explained that Siam (Thailand's former name)
opened itself to the Western world during the Ayutthaya period with its brilliant court
and ostentatious life-styles. Then as now, Westerners came to trade and spread
religion and culture by whatever means possible. The main "international" players
were the ethnic groups from surrounding nations, especially the Chinese. Europeans
10
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were fewer in numbers but with much stronger backers. This reasonably amicable
state of affairs continued until 1776, when the capital was sacked by the Burmese.
King Taksin eventually built a new capital at Bangkok.
After a long period of reclusiveness, Thailand re-opened relations with
Westerners through King Rama IV of the present Chakri dynasty, for trade and to
learn about their science and technology. However, Thailand needed all its diplomatic
skills to keep the territory-hungry Europeans at bay. The first needs for an
international education came from missionaries, diplomats and from experts imported
by Thai government. These foreigners wanted for their accompanying children
templates of their own national educational systems. At the same time, Thai royalty
and nobility frequently sent their children to exclusive European schools, a favoured
venue being Harrow School in England (Sharples & De'Ath,1997).
From the late 19th century, international education in Thailand developed from
quite complex roots, the evidence of which we can still see today. For example:
•

Thai schools were mostly run by monks. As these schools were secularized,
Western influences become more pervasive, particularly in those schools
being used for nation-building and those incorporating ethnic and minority
groups.

•

S

~CE

969

Fears grew about the influence of Chinese schools and their affiliations with
China, and about Muslim influences through education. Non-Thai and
religious schools became very much the concern of national security. It is easy
to see therefore, why foreigners were not allowed to own or officially control
private schools. This is also the reason why so few such schools have opened
until recently and why they are in operation.
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•

Despite reservations, certain private missionary schools, particularly those
under Catholic influence, grew rapidly and have become some of the "best"
schools in Bangkok. They have hundreds of thousands of students in them,
even though Thai language is their medium of instruction.

•

Certain special interest groups have often wanted to use such schools for their
own purposes and we can quite clearly see this from existing patterns of new
and established international schools in Thailand. For example:
retaining one's own language, culture and nationality;
internationalism, mobility and the development of global and liberal
ethics.

Differences between Thai and International Schools

The Office of the Private Education Commission defined international school
as an educational institution which is responsible for providing education for students
without any restriction or limitation of nationality, religion and form of government.
Sharples & De' Ath (1995) explained that international school adopts international
curriculum and media from which the students from various countries can culminate.
English is used as the medium of instruction (p.183). Sharples & De'Ath (1997) also
explained the differences between Thai and international schools as follows:
Class Management

Thai classrooms have to accommodate up to 60 students and emphasis moves
from knowledge transmission to behavior management. In other words, the teacher
has to spend much time controlling noise, counting heads, setting student problems
and so on. Logistics for any sort of group activity are much more difficult. The
teacher is expected to be a disciplinarian and his/her interpretation of what is "truth"
must be respected (Sharples & De' Ath, 1997).
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International school teachers pride themselves on being able to control their
classrooms through more psychological means or by emphasis on positive rewards
rather than punishment. However, they are pushed to handle up to 25 multi-culture
students in a classroom and deal with a large number of non-native English speakers.
They do have a lot of resource materials, more comfortable furniture, air conditioning
and teachers' aides.
Transport, Facilities, Materials and Back-up

Thai children often have many problems in getting to school. Even those from
affluent families may spend two hours commuting by car each way between home
and school. At the Thai schools there maybe a lack of facilities such as a gym,
swimming pool, shady playing area, sports field, canteen, library, science laboratory,
music room, an arts studio, and a room in which parents and visitors can meet. Also,
there may be a shortage of handouts, photocopying facilities, visual aids equipment,
computers, library books, field trips and healthy food. Homework loads may be heavy
(Sharples & De' Ath, 1997).
In international schools, particularly in Bangkok, transportation problems may
also be bad. The materials and facilities are good, but they may have to be paid for as
extras.
Cost

Thai schools are considerably less expensive than international schools.
However, many of the better city schools depend on "tea money" to unofficially top
up their budgets, so that students can have better facilities than schools of similar size
in poorer, country areas (Sharples & De'Ath, 1997).
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International schools may have high fee because of:
•

High establishment costs including land and access, facilities and special
amenities

•

High costs payrolls for expatriate teachers

•

Use of extra amenities and facilities

•

Use of non-Thai language and curricula

•

ESL and special educational program such as remedial learning

•

Extracurricular activities

•

Smaller class sizes

•

Imported materials and equipment

S/

The Various International Education Systems in Thailand

Sharples & De' Ath ( 1997) described the various international education

,,..

-

systems in Thailand as follows:
The American School System

In the United States, there is no national curriculum. The US Constitution
provides that each state legislature is wholly responsible for the educational process
and the enforcement of that process. School boards in each state have the
responsibility for adopting curriculum for students in their districts. Typically,
curriculum is developed with the support of state guidelines, based on current
research in the field and then adapted to meet local needs. Since these requirements
differ from state to state, this means that a child from Arkansas who is working at a
3.0 grade point level can relocate to Washington State and drop to a 1.0 grade point
level.
Private elementary and secondary schools abound in the United States as a
result of parents' quest for a high quality education. Most are associated with
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traditional church organizations (e.g. Catholic or Lutheran). While the state
educational system has the right to impose the minimum standards, most of these
schools operate well beyond the lowest common denominator. Private schools
generally do not require comprehensive examinations, but their standards tend to be
much higher than those in the public system.
American schools overseas generally have higher standards than the public
system and have to be accredited by one of four national agencies (non-governmental
agencies). Schools interested in applying for accreditation through one of the
sponsoring organization in the US must ensure that the school's curriculum is in line
with the standards determined by the organization (e.g. the Western Association of
Schools and Colleges, WASC). Without such accreditation, when a child transfers, a
receiving school is not obliged to accept any credits or certificates. All overseas
students wanting to get into a US college must sit Scholastic Aptitude Test (SATs) or
other college entrance examinations at whatever level the university prescribes.
Advanced Placement Program (AP)

Advanced Placement (AP) examinations, offered through the American
College Board, are taken to earn either advanced standing or university credit in the
US. AP exam scores are accepted in various ways by universities. More competitive
schools will request higher scores. Some universities give advanced standing , while
others award university credit. Each university formulates its own policy. Advanced
Placement examinations may be taken after completing certain courses, some of
which may take two years' preparation and can be linked to the International
Baccalaureate (IB) program. Several schools in Thailand offer the AP.
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The British National Curriculum
Introduced in 1988 (and amended by the Education Act 1993) by the British
Government to ensure some uniformity of standards amongst schools and to ensure
competence in basic subjects, the National Curriculum is organized on the basis of
four key stages.
Table2. l British's Education System

Key Stage 1

5-7

1-2

Key Stage 2

7-11

3-6

Key Stage 3

11-14

Key Stage 4

14-16

ERS/

7-9
10-11

~

Key Stages 1 and 2

English, mathematics, science, technology (design and technology, and informational
technology), history, geography, art music, and physical education.
Key stage 3
As at Key Stages 1 and 2, plus a modem foreign language.
Key Stage 4
English, mathematics and science, physical education, technology (design and
technology, and information technology), and modem foreign language.
The International General Certificate of Secondary Education (I GCSE)
The International General Certificate of Secondary Education (IGCSE) is
offered by several British examining boards. Most popular overseas, however, is the
program offered by the University of Cambridge Local Examinations Syndicate. A
wide range of topics are offered by individual schools and this certificate is
international in nature and internationally recognized. It is regarded as excellent
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preparation for the International Baccalaureate Program (IB), but students have to
obtain a minimum number of passes at acceptable grades.
The International Baccalaureate (IB)

The International Baccalaureate Diploma is a rigorous pre-university course
taken in the final two years of secondary school. It aims to fulfill the requirements of
various national education systems, incorporating the elements of several countries.
The program is available in English, French and Spanish.
International and Thai Education Eguivalencies

Table2.2 Comparing Grade Year Signage.
In UK, USA and Thailand

Syst~m (Grade) ..

KG

KG

2

P1

3

2

P2

4

3

P3

5

4

P4

6

5

P5

7

*

~Jp.

8

S I

1d'VJf}

6
7

69

~~

~i\$\S

*

P6
M1

9

8

M2

10

9

M3

11

10

M4

12

11

M5

13

12

M6

Note :
P = Prathom, M = Matayom
•
UIS is a mix between USA, UK and International curricula and uses grade as a signage for age levels.
•
Grade 9 & I 0 : Students study IGCSE
•

Grade 11 & 12 : Students study IB
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Marketing for Schools

Davies & Ellison (l 997a) explained that marketing is about managing
relationship through effective communication. In commerce and industry it is often
considered to be about managing the exchange between producers and consumers. In
the educational world, marketing is about managing the relationship between schools
and their clients. They define marketing in education as: "the means by which the
school actively communicates and promotes its purpose, values and products to the
pupils, parents, staff and wider community" (Davies & Ellison, 1997b, p204).
Furthermore, Kotler and Fox (1995) explained that the main task of the
institution is to determine the needs and wants of target markets and to satisfy them
through the design, communication, pricing, and delivery of appropriate and
competitively viable programs and services. Educational institutions sometimes
confuse wants and needs. A person experiences a need as a state of deprivation of
some satisfaction. The most basic human needs include food, clothing, shelter,
belonging, esteem, and other survival needs. While formal education is not required
for physical survival, most people need a good education to participate effectively in
modern society and to earn an adequate salary. An institution with a marketing
orientation concentrates on satisfying the needs of its constituencies. These
institutions recognize that efficiency and good programs and services are all means or
results of satisfying target markets.
Bridge & Blackman (1978) break up the process of parental school choice into
six sequential, and looks at what actions are taken by parents at each of the phases.
Parents start and finish the choice process in a six-step cycle: first, they recognize the
need to select schools; second, search for the alternatives; third, evaluate the
alternative available; fourth, make a selection; fifth, enroll the child in the school
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chosen; and finally, evaluate the results of their decision. If alternative adopted meets
their expectations, the child stays at the school chosen, and the selection process
comes to an end. However, if the results are unsatisfactory to the parents, parents will
go through the same process again until the desired school is found.
All schools should already be involved in marketing because every school has
a reputation and that reputation has to be managed. If marketing is about managing
relationships through effective communication, then that communication is, by
definition, a two-way process. It is about a transaction between those who provide a
product or service and those who receive it. In the context of schools, the outcomes
should be agreed and desired both by those providing education and by those
receiving it. Therefore marketing of schools is not just about selling products and
services but it is about identifying the nature of what is required by clients and then
ensuring that the school gives ultimate priority to supplying that product and service
and to maintaining its quality (Davies & Ellison,1997a).

-

Schools often believe that virtue brings its own reward but to be effective, as
we move into the twenty-first-century, it is not enough simply to be good school.
What is also important is that the school is perceived as being a good one. The quote
could be rewritten as: Virtue does not bring its own reward, but virtue with a good
marketing strategy may. Whatever the positive attributes of a school, they will not, of
themselves, ensure continued success and survival unless the wider community knows
about, understands and values them (Davies & Ellison,1997a).
One of the prime functions of the marketing process is to ensure two-way
communication between the school and its clients. The school must provide
information about its aims and achievements to those who have a choice of school and
also to the wider group of partners in the educational process, such as industry and the
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local community. One aspect of this is the collection of information concerning the
way in which the external world perceives the school and the expectations which are
placed on it. This view is then matched with what the school can offer, so that there is
a coherent information on which to base a promotion strategy (Davies &
Ellison, l 997a).
Davies & Ellison (1997a) stated that if marketing a school centres on the
concept of effective communication, then it is vital to have a clear view of the target
audience. A simplistic view would be to look only at the immediate recipients of the
school's work-the parent and child. It may be helpful at this point to clarify some of
the terminology which abounds in the field of marketing. The terms 'consumer',
'customer' and 'client' are used in different ways by different people.
•

The consumer: This is the direct recipient of the products and services of the
school. This is usually the pupil, but for the wider functions of the school such
as a curriculum information session of a staff development activity, the focus
shifts to the parent or member of staff as the consumer.

•

The customer: This is the person who makes the decision to buy. This would
normally be the parents and child as they choose a school or a particular set of
options within it.

•

') NC
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The client: This all-embracing term can be used to include those falling into
the consumer and customer categories and all those who are beneficiaries or
potential beneficiaries, either directly of indirectly, of the work of the school.
The marketing of schools involves finding out what the client wants and needs

and then designing a product and service which provides a quality education to meet
those wants and needs. The concept of marketing is rooted in an organization
orientation which focus benefits derived by the client rather than the features provided
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by the supplier. In essence, marketing can be seen as the key element in the
accountability and responsibility relationship which the school has with its clients.
The school should communicate effectively the fact that it is providing the
product/service which meets the wants and needs of its client (Davies &
Ellison,1997a).
The Nature of Educational Offerings

Kotler and Fox (1995) stated that most educational institutions offer several
programs and many services. An institution's program/service mix consists of all
programs and services that the institution make available. A product line is a group of
offerings that are closely related in some way- because they either function in a
similar manner, are made available to the same customers, or marketed through the
same outlet.
Kotler and Fox (1995) have frequently referred to educational offerings as
programs and services. Moreover, they explained that most educational services
combine both tangible and intangible elements-they aren't "pure" services. In fact,
most services involve some physical elements. The physics class takes place in a
room equipped with tables and overhead transparencies. Students use books and
notebooks, and the professor probably uses some apparatus to illustrate various
physics concepts. Each service thus requires or benefits from equipment and other
physical objects. Moreover, they analyzed a service on three levels-the core, tangible,
and augmented levels.
Core Offer

At the most fundamental level stands the core offer. By uncovering the wantsatisfying potential that underlies every program, the marketer can describe program
benefits, not just program features. The core benefit stands at the center of the total
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offering. The desired core offering may differ from one consumer to another. For
example, a school provides instruction, but some students are seeking marketability,
and other are seeking a good time before going work (Kotler and Fox, 1995).
Tangible Offer

Shostack (1977) stated that the core offer is almost always embodied in some
tangible form, even in the case of a largely intangible service. Kotler and Fox (1995)
described that the core benefit that the student may seek is information. The tangible
offer may take the form of a classroom where the student sits at a desk facing the
black-board, and the instructor stands at a podium and reads from notes, occasionally
making diagrams on the board. The tangible offer can be described as having up to
four characteristics: features, quality level, packing, and a brand name.
1. Feature. Features are individual components of the offer that could be easily

added or subtracted without changing the service's style or quality. Consider
an elementary school that is seeking to expand enrollment. There are many
feature improvements it could offer, for instance: offering before-and afterschool day care, adding more playground equipment, and offering a free
course in effective parenting. Features are also a tool for differentiating the
institution's products from those of competitors.

ii'

2. Quality. Quality represents the perceived level of performance of a service.

The quality of a service is particularly important precisely because quality can
vary much, depending on the provider's skills, motivation, and mood-and on
how much control the institution can exercise over service provider.

22

3. Packaging. Packaging is the container or wrapper surrounding the specific

product service. In a case of a service, packing is the contribution of the larger
context in which the service is obtained. Thus, a college campus's
environment serves as the packaging of the academic product.
4. Branding. The products and services of an educational institution can be

branded-that is, given a name, term, sign, symbol, or design, or some
combination, that identifies them with the institution and differentiates them
from competitor's offering. Branding can add value to the institution's offer
and more satisfaction for the consumer.
Augmented Offer

The marketer can offer the target market additional service and benefits that
go beyond the core offer and the tangible offer, thus making up the augmented offer.
Many educational institutions are seeking or will seek ways to augment their services

-

to attract more customers.

Kotler and Fox (1995) stated that a service (or other product form) is not a
simple thing but a complex offer consisting of a core need-satisfying service, a set of
tangible characteristics, and a set of augmenting benefits. The institution should
examine each of its services and design them in a way that will serve customers' need
and wants, distinguish the institution's offer from competitors' offers and convey the
intended qualities to the target market.
Marketing Mix for Schools

Davies & Ellison (1997a) explained that the process of marketing is based
around a number of key elements. The marketing mix, we can list these as product,
price, place, people, promotion and positioning. These elements form the link
between the organization and the clients.
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Product

Product is obviously the education service provided to the pupils and is the
most significant aspect of the marketing mix. Using business terms such as 'product'
for education does seem rather harsh on the one hand, but on the other hand it
provides a distinctive framework within which to analyze our activities. It can
usefully be broken down into four components: product range, product benefits,
product life and product quality (Davies & Ellison,1997a).
•

Product range. In the business world, product range would be the range of
goods and services offered to the customer. In education it refers mainly to the
nature and extent of the curriculum supported by a wide range of extra
curricular activities and other services. While it is true that the national
curriculum is making the product range similar across schools, there is also
considerable scope for differentiation. Some primary schools offer nursery
provision of after-school care while others offer specialist computer or music
provision. In all sectors, the nature of the provision for those with special
educational needs can be a significant factor in clients' decision-making
(Davies & Ellison,1997a).

•

Product benefits. This is a more nebulous concept and focuses on the benefits
obtained from the education process rather than the process itself. For
example, if a pupil obtains good examination results but is unable to gain a job
then the benefits derived from the school may be viewed as being limited. This
may be considered the end-use benefit rather than the intrinsic value of the
education. In marketing terms, it is important for the school to convey the
benefits of the outcomes as well as the educational processes involved (Davies
& Ellison, 1997a).
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•

Product life. It is easy to understand the concept of product life in a
commercial or retail setting where new goods come onto the shelf and then are
later replaced by more advanced models. In the same way elements of the
curriculum are revised, adapted or radically changed. This is also true of the
learning process, especially when considering information technology and its
use in schools. In marketing terms, having a vision of the future needs of the
pupils and the appropriate curricular and learning strategies enables the school
to be at the forefront of educational and market development (Davies &
Ellison, 1997a).

•

Product quality. It is of paramount importance to know how pupil and parents
determine or define quality. This quality may be perceived in overt ways such
as through published test/examination results but can also be seen through
covert factors such as school-gate 'gossip' or 'pupils' behavior outside
school(Davies & Ellison, l 997a).

Price
It is simplistic to consider that price is only applicable to the physical goods

market. Price is obviously a key factor in the private sector of education where
parents are paying different fee levels at different schools. Some parents will make
choices between private fee-paying schools and what they consider 'good' state
schools. It is also noticeable that some parents 'mix and match' private and state
schools at different stages of their child's education or 'top-up' state provision, for
example through individual music tuition or examination coaching (Davies &
Ellison, 1997a).
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Place

This is the geographical and physical location of the school in terms of its
convenience or accessibility to clients and also internal factors such as its appearance
and condition as well as the 'feel'. These later aspects are very significant. While
parents and pupils do not make decisions solely on one factor, getting them 'through
the door' to see the quality of what is going on inside the school is the first hurdle.
Thus, attractive buildings with welcoming facilities in a convenient location certainly
help (Davies & Ellison,1997a).
People

A significant factor in education is that a large proportion of the educational
product is delivered through the people in the school. Thus, a key determinant of the
success of the educational marketing effort is the people in terms of their motivation
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and quality (Davies & Ellison,1997a).

-

Promotion

There are a number of techniques and approaches that can be employed to
convey the intent of the school, the educational activities and the benefits of the
product. These techniques and approaches include such things as communication via
publications, the media and the people associated with the school (Davies &
Ellison,1997a).
Positioning

In industry and commerce a great deal of attention is given to market
positioning. It can best be considered as the way that your clients perceive your
organization in the marketplace. "Tradition', 'responsive', 'academic', 'caring', 'good
extra-curricular provision', 'high quality special need provision', 'good discipline',
'strong moral values', 'a religious ethos' are all descriptions which clients use when
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talking about schools. In a sense they are identifying a school as having a clear
reputation for a specific group of attributes which define its position in the
educational market (Davies & Ellison,1997a).
Section2: Consumer Decision Process
The Nature of the Consumer Decision Process
Risker and Ordeshook (1973) suggested that people act rationally when they
seek their goals. They use the phrase "bundles of opinions" (p.1) when describing
how people group their preferences before choosing from alternatives. Becker (1986)
stated that people apply such decision making to any of life's choices, such as
marriage, childbirth, and education. He asserted that such decisions are made by
individuals who maximize their utility from a "stable set of preferences" and collect a
sufficient amount of information in a variety of markets (p.110)
Hanna & Wozniak (2001) argued that decision making is an act that prevails
only if the consumer is faced with two or more alternative courses of action, all of
which have good probabilities of bringing about a desired end result. Decision making
is the process of considering, evaluating, and choosing between these alternatives.
Consumer decision process can be characterized as a form of problem solving.
When consumers perceive a discrepancy between an actual state of affairs and a
desired or ideal state of affairs, problem recognition arises. Individuals then become
involved in a problem-solving process (Hanna & Wozniak, 2001 ).
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Dewey (1910) identified five stages in problem solving. In a slightly modified
and adapted form, they are as follows:
1. Problem recognition
2. Search activity
3. Identifying and evaluating alternative solutions
4. Purchase or commitment
5. Postpurchase considerations
Figure2.2 Stages of the Consumer Decision Process

C9
I

Problem
Recognition

Search

Identifying and
Evaluating
Alternatives

Purchase

Postpurchase
Considerations

I
I

~
Source : Hanna & Wozniak,2001 Consumer behavior: an applied approach. New
Jersey: Prentice-Hall, Inc.(p.294)
1. Problem Recognition

The initial stage in any decision-making process is need recognition. This
occurs when an individual senses a difference between what he or she perceives to be
the ideal state of affairs compared with the actual state of affairs at any point of time
(Engel, Blackwell & Miniard, 1995). Hanna and Wozniak (2001) mentioned that a
problem exists when an individual is enticed by a goal but lacks certainty about the
best solution for the specific dilemma that he or she faces.
The buying process starts when the buyer recognizes a problem or need. The
buyer senses a difference between his or her actual state and a desired state. The need
can be triggered by internal or external stimuli (Kotler, 1994).
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2. Search Activity

Hanna and Wozniak (2001) explained that problem recognition is followed by
search activity. The objective of search activity is to identify and familiarize oneself
with the courses of action available to solve the perceived problem. The amount of
search activity undertaken varies greatly from casual to systematic, based on a
number of factors such as the importance of the problem at hand, the urgency of the
purchase, the degree of involvement with the product or service, and the availability
of such alternatives.
Types of Search

The information search process may be internal or external. Internal search
occurs when consumers use information already stored in memory, whereas external
search involves seeking information from the environment because the required
information was not previously acquired or is unable to be recalled from memory

-

(Schmidt & Spreng, 1996).

Hanna and Wozniak (2001) explained that internal search is the mental
activity of retrieving information that has been stored in long-term memory and deals
with products or services that can help an individual solve a problem. Past
experiences, positive or negative, with products, services, stores, salespeople, or other
aspects of the purchase situation, as well as ads or conversations with friends, may be
recalled.
The authors also explained that external search seeks out new information
through a variety of avenues that may include market-oriented sources, such as
advertising, promotional materials, and packaging, and interpersonal sources, such as
visits to stores, talks with salespeople and peers, and e-mail or communication via
electronic media.
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Kotler (1994) stated that key interest to the marketer are the major information
sources that the consumer will tum to and the relative influence each will have on the
subsequent purchase decision. Consumer information sources fall into four groups:
•

Personal sources: Family, friends, neighbors, acquaintances

•

Commercial sources: Advertising, salespersons, dealers, packaging, displays

•

Public sources: Mass media, consumer-rating organizations

•

Experiential sources: Handling, examining, using the product
Olshavsky and Wymer (1995) argued that the sources of information that are

used during external search can be classified into several types: marketer-controlled
(e.g., personal selling, advertising, product information on package, product
brochures), reseller information (e.g., catalogs by reseller, information charts,
consultants), third-party independent organizations (e.g., Consumers Union, J. D.
Powers, newspaper and magazine articles), interpersonal sources (e.g., friends,
acquaintances), and direct inspection (e.g., observation, inferencing).

3. Identifying and Evaluating Alternative Solutions
The third step in the consumer decision process is the evaluation of alternative
resolutions to the perceived market-related problem. This process may be executed
simultaneously with the search process of it emerging only after the consumer
identifies and acquires sufficient information on the available alternatives. The goal of
this step is to determine a choice set and compare the attributes of alternatives that fall
within it. Two activities are involved in this evaluation process. The first is to narrow
down product alternatives to a manageable number. The second is to evaluate the
attributes of each alternative in order to choose the best option (Hanna & Wozniak,
2001).
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Engel, Blackwell & Miniard (1995) stated that evaluative criteria are the
standards and specifications used by consumers to compare different products and
brands. In other words, these criteria are the desired outcomes from purchase and
consumption and are expressed in the form of preferred attributes. In turn, they are
shaped and influenced by individual differences and environmental influences. As
such, they become a product-specific of an individual's needs, values, lifestyles, and
so on.
4. Purchase or Commitment

The purchase decision is the outcome of the search and evaluation process. As
discussed earlier, the degree of ease or difficulty associated with making a purchase
commitment or actually purchasing a product or service is a function of financial,
social, and psychological important placed on the outcome (Hanna & Wozniak,
2001).

In the evaluation stage, the consumer ranks brands and forms purchase
intentions. Generally, the consumer's purchase decision will be to buy the most
preferred brand, but two factors can come between the purchase intentions and the
purchase decision. The first factor is the attitudes of others. The second factor is
unexpected situational factors. However, unexpected events may change the purchase
intention. Thus, preferences and even purchase intentions do not always result in
actual purchase choice (Kotler & Armstrong, 1999).
5. Postpurchase Considerations

After purchasing the product, the consumer will be satisfied or dissatisfied and
will engage in postpurchase behavior (Kotler & Armstrong, 1999). The buyer's
satisfaction is a function of the closeness between the buyer's product expectations
and the product's perceived performance. If the product's performance falls short of
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customer expectations, the customer is disappointed; if it meets expectations, the
customer is satisfied (Kotler, 1994).
Hanna and Wozniak (2001) stated that feeling of satisfaction or dissatisfaction
are instrumental in determining whether consumers will repeat the act of purchasing
the brand, affirmatively recommend it to others, and form positive attitudes toward
the brand and the company that sponsors it.
Section3: Decision Making for Schools
Steps in Highly-Complex Decision Making (The School-Choice Process)

The heart of the process involves narrowing down the range of choices by
identifying alternatives, determining evaluation criteria, and then applying the criteria
to the alternatives to come to a choice. Figure 2.3 shows the steps in highly complex
decision making, which elaborate the steps shown in the preceding decision of school
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choice (Kotler and Fox, 1995).
Figure 2.3 The Steps in Highly-Complex Decision Making
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Source: Kotler and Fox, 1995 Strategic Marketing for Educational Institutions
Prentice-Hall,Inc., New Jersey.
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Forming the Choice Set
Figure 2.4 shows the specifics of a person's successive set of schools. The
total set can be divided into his awareness set and his unawareness set. The schools in
his unawareness set will never be considered unless somehow they make their way
into his awareness set (Kotler and Fox, 1995). In addition, Mowen (1987) defined
awareness set, which consumer retrieves from long-term memory those products and
brands of which he or she is aware, is the subset of the total universe of potential
brands and products available. On the other hand, he defined unawareness as one set
consisting of those brands that the consumer cannot recall from long term memory or
that were never placed into long-term memory.
Kotler and Fox (1995) gave an example that of all the schools one person is
aware of, he narrows the list down to his consideration set consisting of eight schools.
He quickly decides that three of the schools he knows of, are not feasible for him to
consider in future, either because he feels his academic record isn't strong enough, or
because they don't offer his preferred major, or for some other reason. He moves to
examine each of the five remaining schools in detail to decide where to apply. As he
continues to gather information, a few schools remain very appealing and these
become his choice set. He applies the four schools in his choice set and is fortunate
enough to be accepted at three of them.
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Figure 2.4 Successive Sets in Decision Making

Total Set

r--+

Awareness Set

---.

Consideration Set

r--+

Choice Set

- Cornell
-Duke
- Northwestern
- Brown
- Dartmouth
- Yale
- Stanford
- Harvard
-DePauw
- Laurence

- Cornell
-Duke
- Northwestern
- Brown
-Dartmouth
-Yale
- Stanford
- Harvard

- Cornell
-Duke
- Northwestern
- Brown
- Dartmouth

- Cornell
-Duke
- Northwestern
- Brown

-

Unawareness Set

Infeasible Set

Nonchoice Set

-DePauw
- Laurence

- Yale
- Stanford
- Harvard

- Dartmouth

-

r---.

Decision
-Duke

Source: Kotler and Fox, 1995 Strategic Marketing for Educational Institutions
Prentice-Hall,Inc., New Jersey.

Information Gathering

Schiffman and Kanuk (1994) explained that the extent of the information
search in a particular decision-making process depends on the characteristic of the
individual consumer, market and situation.
Kotler and Fox (1995) also stated that people considering school undertakes
varying degrees of information gathering, depending on their own level of need for
information. Some people jump right into making a decision, while others take
months and months, weighing every piece of information. People may simply become
more attentive to information about schools; noticing news about school;s and
listening to friends discuss them. On the other hand, people may take an active
information search, seeking books on the subject, writing for catalogs, attending
school fairs, and meeting several times with their school counselors. How extensive
the search they undertake depends upon the strength of their motivations, the amount
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of information they initially have, the ease of obtaining additional information, the
value they place on additional information, and the satisfaction they get from the
search process.
Establishing Selection Criteria

Turley and LeBlanc (1993) explained that during the information search and
alternative analysis stage, consumers identify available alternatives, choose a set of
acceptable brands, and will only make purchases from these acceptable brands. This
set of acceptable brands has traditionally been called an evoked set but is sometimes
now identified as a consideration set. Consumers view this set of brands as viable
alternatives to purchasing problems they are working on.
Bateson (1992) noted that consumers choose one of these alternative brands in
the evoked set by evaluating them on important or salient features or criteria, for
example, price and dealer reputation. This matching of the evoked set by the salient
features or criteria is called the decision matrix. The decision matrix is the number of
brands in a consumer's evoked set and the number of salient criteria or features used
to evaluate those brands.
Hawkins et al. (1989) mentioned that the number of evaluative criteria used by
consumers varies with the complexity of the choice. When making routine decisions,
very few decision criteria are used. However, when consumers make more complex
decisions , durable items for example, they tend to use numerous criteria. Turley and
LeBlanc (1993) found that when evaluating services, consumers tend to use small
number of evaluative criteria.
Throughout the narrowing process, people have been applying some criteria.
They will seek to make their criteria more explicit as they go along, since they will
have some hard decisions to make as they form their choices and application sets.

35

People will want to determine what factors to consider-their criteria-in making their
decisions, and relative values-importance weights-they will use to assess each school
on each of the criteria. Criteria and importance weights will be shaped by needs
(Kotler & Fox, 1995).
One useful typology of basic needs is Maslow's hierarchy of needs shown in
Figure 2.5. Maslow (1954) held that people act to satisfy their lower needs first before
satisfying their high needs. As each lower-level need is satisfied, it ceases to be a
motivator, and a higher need takes on more importance in motivating the person's
actions and choices. Some high school seniors will become concerned about whether
they can afford school and meet their basic needs for food and adequate housing.
Others will wonder how safe they will be away from home. Still others will be
concerned with whether they can find people they like and who like them. And others
will be concerned with self-esteem and self-actualization. A school will not be able to
give attention to all these needs. Thus, people find school that cater primarily to the
need for belonging (small schools with small classes, a caring faculty, and a good
social life), others to the students' need for esteem (many "name" schools), and still
others to the students' need for self-actualization (schools that emphasize exploring
one's values) (Kotler and Fox, 1995).
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Figure2.5: Maslow's Hierarchy of Needs

SelfActualization Needs
(self-development and
realization)
Esteem Needs( self-esteem,
Recognition, status)
Social Needs (sense of belonging, love)
Safety Needs (security, protection)
Physiological Needs (hunger, thirst)

Source: Maslow, A.H., (1954). Based on Hierarchy of Need in "A Theory of Human
Motivation" in Motivation and Personality, 2nd ed. Happer & Row, New York.

Heuristics in Decision Making

Mowen (1987) described the two broad categories of decision rules have been
used to explain how consumers make choice among brand, and they are called
heuristic. Heuristic can be compensatory and noncompensatory models choice. In
compensatory models, all the information on the attributes of a brand are combined
into an over all judgment about one's preference for the brand. In the opposite, in
noncompensatory models high ratings on some attribute may not compensate for low
ratings on other attributes. Author further stated that each type of model is based on
how consumers deal with information about the attributes of the brand under
consideration for purchase.
Kotler and Fox (1995) also explained that through the process of gathering
information, the consumer forms a clearer picture of the major available choices. He
or she eliminates certain alternatives and moves toward making a choice among the
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few remaining alternatives. People form a set of preference. Assume that their choice
sets consist of three schools, to be identified as A, B, and C. Six basic concepts are
necessary to analyze the consumer evaluation process
The first concept is the notion of a choice set, which already described as
consisting of schools A, B, and C.
The second concept is that of school attributes. Assume that each consumer
sees a given school as consisting of one or more attributes. One direction approach is
to ask consumers to name the factors they consider when thinking about schools to
attend.
Third, the consumer is assumed to have set of perceptions about where each
specific school stands on each attribute. The set of perceptions about a particular
school is the school image.
Fourth, the consumer is assumed to have a utility function for each attribute.
The utility function describes the consumer's varying level of satisfaction with
varying levels of an attribute.
Fifth, the consumer is assumed to value some school attributes more than
others, attaching different importance weights to the various attributes (Myers and
Alpert, 1976).

CE
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Sixth, the consumer amves at preferences about the school alternatives
through some evaluation procedure shown as follows (Kotler and Fox, 1995):
1. Jump-the-Hurdles Model. The consumer sets minimum attribute levels that he
or she will consider, and then drops from consideration those schools that fall
short on any attribute.
2. Either-Or Model. The consumer will consider schools that meet at least one
minimum attribute level.
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3. Tie-Breaking Model. The consumer will rank the attributes in order of
importance and compare all the schools on the most important attribute and
choose the superior one.
4. Consumer Reports Model. The consumer lines up the major alternatives, rates
each alternative from high to low, multiplies each attribute rating by the
importance weight of that attribute, and then selects the alternative that get the
best (highest) total rating.
5. My-Ideal model. The consumer decides on the ideal level of each attribute.
6. Standout Model. A consumer might ignore attributes that may be important
but are pretty much at the same level for all schools.
Influences on the School Decision Process
Many people have an influence on the school-choice decision. The school
marketer should be keenly interested in knowing the major information sources that
prospective students will turn to and the relative influence each will have. One way to
understand the role of personal influence is within the context of roles in the decision
process. There are five roles as follows (Kotler and Fox, 1995):
•

Initiator. The initiator is the person who first suggests or thinks of the idea of
enrolling in college or choosing a particular school.

•

Influencer. An influencer is a person whose views or advice carries some
influence on the final decision, and who express his or her opinions or presents
information.

•

Decider. The decider is a person who ultimately determines any part of the
whole decision: whether to enroll, or when to enroll.

•

Purchaser. The purchaser is the person who makes the actual purchase.

•

User. The user is the person who enrolls.
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The relative influence of these sources can be found by asking prospective
students to describe the type and amount of influence that different persons had on
their decision making.
Moving from Decision to Action

Kotler and Fox, (1995) explained that the evaluation stage leads the consumer
to form a ranked set of preferences among the alternative schools in the choice set.
Normally, the consumer will move toward enrolling in the most preferred school. He
or she will then form an enrollment intention, contingent on receiving the school's
acceptance. However, other factors can intercede between forming an enrollment
intention and actually enrolling. These factors are shown in Figure2.5
Figure2.6 Situational factors that affect action
Attitudes of
Others

Evaluation of
Alternatives

Purchase
Intention

Purchase
Decision

Unanticipated
Situational
factors

Source: Sheth, 1974 Consumer Behavior: Theory and Application Allyn & Bacon,
Boston.
The attitudes of others. The extent to which a preference will shift depends

upon two things: (1) the intensity of the other person's negative attitude toward the
consumer's preferred alternative, and (2) the consumer's motivation to comply with
the other person's wishes. The more intense the other person's negativism and the
closer the other person is to the consumer, the more the consumer will revise
downward his or her purchase intention (Fishbien, 1967).
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Situational factors. The student forms an enrollment intention on the basis of

such factors as expected family income, expected total cost of the attendance, and
expected benefits of attending. But when the consumer is about to act, something may
happen that prevents carrying out the enrollment intention. Moreover, some failing in
the critical contact situation could influence the final decision Thus, preferences and
even enrollment intentions are not completely reliable predictors of actual behavior.
They give direction to behavior but fail to include a number of additional factors that
may intervene (Kotler and Fox, 1995).
When a person modifies, postpones, or avoids making a decision, he or she
probably perceives that the decision involves considerable risk. Marketers term this
feeling perceived risk (Taylor, 1974). Turley and LeBlanc (1993) defined perceived
risk as multidimensional, and is composed of several types of risk including financial
risk, physical risk, quality or performance risk, psychological risk, social risk, and

-

time-loss risk.

Kotler and Fox ( 1995) explained that consumers cannot be certain about the
performance and psychological consequences of their decision in which varies with
the amount of money at stake, the amount of uncertainty about school attributes and
importance weights, and the degree of consumer self-confidence. Often consumers
have certain routines for reducing risks, such as procrastination, asking friends for
information, and selecting well-known institutions. Hugstadt et al. (1987) supported
that perception risk can impact the way consumers use different search behaviors and
sources of information when making high risk purchases.
The marketer must understand the factors that provoke a feeling of risk in the
consumer and must attempt to provide information and support that will help reduce
this risk in order to help the consumer arrive at a decision (Kotler and Fox, 1995).

41

Turley and LeBlanc (1993) pointed out that strategies which can be used to reduce
perceptions of quality risk include discussing quality in advertising, providing
guarantee programs, emphasizing employee training to standardize service delivery,
and providing incentives to satisfied customers for telling friends.
Postenrollment Assessment
After making the decision and enrolling, the student will experience some
level of satisfaction or dissatisfaction that will influence his or her behavior (Kotler
and Fox, 1995). Such postpurchase communications can reduce the amount of
consumer postpurchase anxiety (Donnelly and Ivancevich, 1970). Of course, the
school must do more than communicate a positive image; it must deliver the quality
and attributes that attracted students in the first place (Kotler and Fox, 1995).
The Wants of the Parents
Davies & Ellison (1997a) explained that all parent groups have wants that are
met by individual schools to a greater or lesser extent. There is a lack of homogeneity
among the parents and their wants, so it is not possible to match all of these to the
school's product and service. It is very important to be fully informed about what the
clients expect from education in general and the school in particular, always bearing
in mind that the wants of parents or pupils reflect what they perceive that they want
and do not always reflect the actual needs of these clients, especially the needs of the
pupils.
One of the ways in which schools can monitor parental want is to examine the
reasons why parents and pupils choose schools. There have been many studies
covering a variety of geographical areas and socio-economic groups. The information
obtained can give an understanding of the reasons for selecting schools, provided that
it is borne in mind that genuine reasons may not always be articulated by the clients.
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Research on middle-class parents in an inner London LEA (Local Education
Authority) showed that middle-class parents with children of above average reading
ability selected private schools because they felt that the school would suit their
child's needs (West,1992). West also found that such middle-class parents who
choose schools in a different LEA did so because of their perceptions of discipline,
good examination result and 'a pleasant atmosphere'. The most detailed research is
that obtained through the Open University's study. This covers a range of types of
school, socio-economic circumstances and areas, rural, town and inner city and
appears to demonstrate that parents across the range have common priorities when
choosing schools. Glatter et al.(1995) explain that these common factors are:
•

Child's preference for the school;

•

Standard of academic education;

•

Nearness to home/convenience for travel;

•

Child's happiness at the school.

The Behavior and Activities of the Parents

The concept of choice presumes that under a school system of options, a
number of schools complete with each other for the attention of parents, on the one
hand; and parents, as consumers, are fully aware of their whole range of options and
are capable of comparing all the alternatives to make a meaningful selection (Hu,
1996).
Cooke (2000,p.11) explained that when looking for a better school, rational
choice theory would describe parents examining academic issues within a cost/benefit
frame. Families will make enrollment decisions based upon a "stable set of
preferences" and will act to select the best schools for their children.
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Lawson (2000) mentioned that parents, acting like consumers, will evaluate
the information about schools' qualities and performances and make a cost-benefit
analysis in choosing the school that best meet their criteria. "Best" in this case means
a school that best meet the parents' overall set of criteria. Among parents in the
"market", there is a diverse set of educational preferences. Parents have multiple
preferences/criteria that they use in thinking about what is a desirable school;
moreover, not all parents want the same thing. Parents will focus primarily on criteria
related to school quality and performance.
Factors Affecting the Decision Making for Choosing School

Hu ( 1996) stated that parents, when offered school options, will likely choose
a school of their preference depending on a set of criteria meaningful to themselves.
When the parents contemplate school options, their criteria to select schools will be
wide-ranging and comprehensive, which may also vary based on the individual
making the decision. Although it is hard to conceive all criteria applicable to each
single parent, the factors considered most can be categorized into four kinds of
environments:
1. Human Environment. This criterion includes human factors associated with

a school, such as teachers (for example, teaching credentials, experience, and
instructional style), school administrators (for example, their educational
philosophy, managerial approach, and discipline policy), students (for
example, their family background, racial mix, and attitude toward school), and
interactions between teachers/administrators and parents (for example,
accessibility of school staff to parents, and parental involvement in school
matters). Moreover, security and discipline are also covered by this category
(Hu,1996).
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2. Physical Environment. Hu (1996) explained that this standard contains
factors related to physical features of a school, such as the distance of school
from home, the location, and the general school facility (e.g., classrooms,
gymnasium, and laboratory) and equipment (e.g., computers ,and laboratory
equipment).

3. Academic Environment. Hu (1996) explained that this element consists of
matters directly linked to a school's standard and quality of education, such as
the content of curriculum, pedagogical style, and extracurricular program(s).
Moreover, admission standards, test scores, and graduation rate are included in
this consideration.

4. Atmospheric Environment. Hu (1996) explained that this component covers
matters which are abstract by nature, such as the reputation, institutional
identity, and the overall learning environment.
Hu (1996) stated that it should be noted that the four environments may not be
equally important to all parents as they contemplate school options, and that parents
of different SES classes may vary in their views of the importance of each the
environment.
Two parental choice studies conducted in the 1980s (Darling-Hammond &
Kirby, 1985; &Williams, Hancher & Hunter, 1983) asked parents to identify
important factors influencing current school enrollment. In each study, private and
public school parents who considered other schools at the time of enrollment cited
academic quality as the most influential factor in their decision. However, each study
found that the largest respondent group consisted of public school parents who did not
consider other schools at the time of enrollment. These groups cited student
assignment and transportation/convenience as the most important factors in school
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choice. William et al. (1983,p.37) reported that "over halfT of] these parents mentioned
student assignment, transportation or convenience as the most important reason for
the choice of schools.
A study by Martinez et al. (1994) asked parents to "rate their motives for
choosing [schools]" and found that "parents overwhelmingly cited educational quality
or learning climate as their number one reason in school selection (p.680). These
researchers concluded that discipline and school climate were important factors in
school selection.
Strobert (1991) found that as far as the considerations influencing a parent's
choice of a particular school, factors such as the physical atmosphere and overall
environment of a school, location, principal and staff, curriculum focus and approach,
class size, and personal accommodations, appeared to matter most. Minority parents,
however, also wanted information about teacher treatment of children, test scores
broken down by racial status, and racial composition of the student and faculty bodies
of each school and grade level.
Nault and Uchitelle's study (1982) identified that the atmosphere of the school
was the overriding factor of choice. Parents in that study defined atmosphere
primarily through the managerial style of the principal or their child's potential
teacher. Achievement levels rated low as factors influencing the parents' decisions.
Darling-Hammond and Kirby (1985) found that the perceived school quality affected
most school choice.
Two studies done for the National Institution of Education (Coons, 1983;
Rossell, 1985) each surveyed parents to uncover selection criteria connected to school
choice decisions. The first study, in 1983, found that residence, the school to which
the child was assigned, transportation, convenience and academic considerations, in
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that order, affected school choice selections. The latter survey done in 1985, identified
the quality of the school, location and available transportation as crucial factors.
Alston (1985), as part of the ILEA's Secondary Transfer Project, explored the
views of parents prior to their child's transfer to secondary school. The parents were
asked about the factors they regarded as important when selecting a secondary school;
nearly two-thirds of the parents (65 per cent) said their child wanted to go there, and
just over half (53 per cent) said that the school was close to home or easily accessible;
and the 48 per cent mentioned that the school had 'many facilities', and the same
proportion said that it had a good reputation for behavior and discipline. The school's
good organization was mentioned by two-fifths of the parents and its reputation for
good examination results by 38 per cent.
West, Varlaam and Mortimore (1984) found that the top five reasons given for
choosing a secondary school were that it was close to home, had a good reputation,
that relations attended the school, that it was well-disciplined and single-sex. The
most important reasons were the school's good reputation.

l:=a

Bradley (1996) researched schools in one town, he found that the determining
factors tended to relate to the child's happiness, the school's reputation for discipline
and academic factors.
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Table 2.3 Important Factors in Choice of School
Factor

%

1. Our child prefers the school.
53
2. We think our child would be happier there.
49
3. The school has a reputation for better discipline.
41
4. The school is in better accommodation and is better equipped.
30
5. It is easier to get to the school.
25
6. The school has a better examination record.
23
7. Our child's friends will attend the school.
22
8. The school makes its pupils work harder.
22
9. The school offers a wide range ofcourses.
21
10. We prefer the attitude of the school towards uniform
19
Source: Bradley, 1996 School Organization. Carfax Publishing, Oxfordshire.
The evidence from these studies suggest that the clients choose schools based
on their individual wants but that these wants do not vary across client groups as
much as some people might assume.
One of the important differences supported by the data from the research is
that the high income parents seemed to focus primarily on academic, specific factors,
for example, curriculum and instructional style in their selection; in contrast, the low
income parents, who appeared to be interested in more general educational
considerations, for instance, learning environment and quality of education, on the
one hand and non-educational factors, such as racial distribution of students, distance
from home, and teachers' accessibility to parents, on the other (Hu,1996).
Selecting an International School in Thailand

Sharples and De' Ath (1997) stated that choosing a school is one of the most
important decisions parents make for their children. But it can be a bewildering
experience-especially now, with so many international schools in Thailand to choose
from, open to both foreign and Thai students. Many educators regard Thailand as a
typical example of confusion about international educational. New school calling
themselves "international" are opening each year, following a variety of curricula,
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while an increasing number of Thai schools are adding bilingual programmes. The
more options offered, the more confusing it becomes to make the right choice.
Location

In Thailand, everything revolves around location. This is a major for parents in
selecting school, especially in Bangkok, as travel time should be kept to a minimum.
Of course, a school near home reduces time wasted in commuting. There are other
benefits to attending a school close by. Children have access to school friend in the
same area, and they can join in extra-curricular activities with out getting home too
late.
Transportation

ER

Transportation is a serious factor, especially in Bangkok. Do you make your
own agreement for getting your child to school or is a bus service provided? If bus
service is available, check how it runs, who controls it and the condition of the buses.
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Route and size of buses are other factors.
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Curriculum

Note which curriculum the school follows: British, American, Japanese, Thai,
international or something you have never heard of.
Language Medium

') NC
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Language is an especially important consideration in an international school.
Parent should examine the school's Language curriculum and if it is English, should
check how many native English speakers there are amongst the student body.
Nationality Mix
It is crucial to have a healthy mix of nationalities with studies in home

language. This not only allows children to assimilate back into their own cultures on
returning home, but it also prevents any one nationality group from monopolizing
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power within school. The Ministry of Education has indicated that 50% of student
numbers in a true international school must be foreign nationals.
Facilities

•

Resources: Check resources and teaching materials. There is a wide range of
quality equipment such as computers for the older children, educational toys
for the younger ones, a large well-stocked library and a science laboratory.

•

Sport facility: Many schools have swimming pools and tennis courts, with
lessons as part of the sporting curricula.

•

Recess: There are spacious grounds and a play area with imaginative
playground equipment, shady trees and quiet comers for the children to play
during breaks.

•

Canteen: Are school lunches provider? If so, look to see how the food rates
nutritionally and whether there is an international mix of food that is
reasonably priced. There is adequate air-conditioned seating. Check toilets and
canteen for cleanliness; dirty areas are a health hazard;

Quality of teaching staff
It is important to look closely at the quality of teaching staff by requesting a

list of teachers and their qualifications which, in additional to a degree, should include
a teaching certificate and several years of experience at the appropriate age level in
the relevant subject. The National PTA stated that schools must provide opportunities
for certified teachers to enhance their skill on a regular basis.
School's Status

A good school will be accredited or, if it has only recently opened, will be
seeking accreditation. Does the Ministry of Education license the school? Moreover,
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Thai parent should inquire whether Thai universities accept a graduation diploma
from a particular school.
Teaching

•

Academic standards: At high school level, look at the school's academic track
record for university entrance. In new school where this is not possible, ask to
see assessment marks of students studying an IB or !GCSE program. The
National PTA found that in effective school, academic priorities must be
determined through a collaborative process involving all stakeholders. These
priorities should address the individual education needs of all students,
inclusive of regular assessment of individual and grade-level student
achievement with timely and easily understood reports to parents. They should
include early diagnosis of student learning problems and provide for prompt
intervention of learning deficits as applicable.

•

Class sizes and structure: class sizes in Bangkok's international school tend to
average 20-22 students. Over 20 children in a class means much less
individual attention.

Professional Help

In an international school with a high turnover of students, children often
experience adjustment difficulties. Ask if there are properly qualified and experienced
school counselors to guide children who are having emotional behavior or academic
problems.
Parent Involvement

There is a growing awareness amongst parents that ensure a good education,
they need to become actively involved in the school to find out what is going on. The
National PTA quoted that parent involvement means the participation of parents in
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every facet of the education and development of their children form birth to
adulthood. Research shows that students achieve more when parents are involved.
Every school should promote partnerships to increase parent involvement and
participation in the social, emotional, and academic growth of children.
Extra-curricular Activities

See what range of activities is available and for which age group. Often it may
be taken as a sign of commitment and interest in children's welfare if some of these
are organized by the school, such as music, a choir, theatre, sports or foreign language
lesson. It is very positive if the school offers plenty of after-school activities.
Source of Information for Parents Selecting School

Lawson (2000) mentioned that parents will have information about the
characteristics of schools they care about so they can make rational (i.e., informed)
decision. Parents as consumers will seek information to make school choices. Parents
will gather information from available sources and then use this information and their
criteria about schools to make a rational decision about a particular school to choose.
Parents have made educated decisions on what is important to them while using
available information in different ways. Kurtz and Clow (1998) also explained that
consumer will often seek the opinion of others before purchasing a service. Word-ofmouth communication can come from three sources: personal sources, expert sources,
and derived sources.
Hu (1996) stated that parents, when learning about school options, will likely
employ a wide variety of information sources. The information sources used by
parents may be both formal (e.g., school newsletters, school cable television and the
guidance counselor) and informal (e.g., other parents and friends). The sources may
be in written format (e.g., newsletters, booklets, report cards, and newspapers) and
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non-written format (e.g., words of friends, neighbors, and television broadcast). Aman
(1989) in a study of school choice indicated that parents relied more on informal
sources of information (mainly the word of others) than upon the formal sources of
information handed out by school authority. On-site visits to the schools of interests
were key sources of first-hand knowledge for all parents involved. Moreover, Aman
noted that the availability, sufficiency, and quality of information were essential to the
parents contemplating public schooling options.
Witte (1991) studied the school choice process in Minnesota. He asked how
parents learned about school choice programs. Most responding indicated that friends
and families were primary sources of information and that they also received details
about school choice through television, radio, newspapers and their churches.
Bridge & Blackman (1978) stated that different groups of parents rely on
different sources of information to learn about school options. It was education, rather
than, ethnicity, that determined the number of sources that a parent accessed; and that
the most frequently used sources were official school publications about the choice
program, special school bulletins, talk with school administrators, talks with parent
counselors, and talks with friends and neighbors. Also, school publications, parent
counselors, and teachers and principals were reported as the three best sources. While
more educated parents preferred school publications and talks with teachers, less
educated parents desired parent counselors.
The information seeking processes differed between the higher and lower SES
groups of parents. While most upper and middle class parents consulted seven or
more sources before making their decisions, lower income parents often used three or
fewer information sources prior to their decisions. Higher SES parents employed a
wider range of information sources, including printed school materials, orientation
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program, school visits, and contacts with administrators, and the majority of this
group preferred written information and personal communications with school
officials. By contrast, lower SES parents, while relying on personal information
sources, such as talk to other parents, conversations with friends, and consulting with
nursery school staff, preferred personal communications and observations outside the
school setting (Stobert, 1991 ).
2.2 Previous Empirical Research
Parental choices for open enrollment in a suburban school district (Roden, 1992).
Purpose of the study: To identify decision-making factors related to open enrollment
school decisions, i.e. choice of school and what factors lead parents to choose
differently.
Methodology: The methodology used in this study was survey research. A
questionnaires was designed to form the basis for parental interview.
Findings: The following finds were made: (1) Most parents (97.8%), regardless of
subgroup, indicated "student safety" as most important factor in their choice of
schools (2) Other importance factors related to "student safety" were of importance to
parents (3) Parents attached high level of importance to academic factors (4) Free
transportation was important to parents (particularly minority student's parents) (5)
Parent's race and decision-making factors were statistically related (6) Child's
educational (grade) level and decision-making factors were statistically related (7)
Parent's socioeconomic status and many decision-making factors were statistically
related (8) Upper socioeconomic status parents placed greater importance on
academic factors than lower socioeconomic status parents (9) Significant numbers of
parents, if presented with $4,000 voucher or tax credit, would move children to
private education (10) Significant numbers of parents would change school choice, if
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free transportation were provided elsewhere (11) Majority of parents would alter
present choice, if state indicated child's present school was performing below grade
level.
Parental information seeking and implications for school choice (Hu, 1996)

Purpose of the study: To investigate the information seeking process of parents in
choosing schools of preferences.

Methodology:

The methodology used in this study was survey research. The

researcher visited each of the charter schools, had informal conversation with parents.
This process yielded both qualitative and quantitative data.

Findings: Findings from this study were: (1) Parents, when offered options, will
likely choose a school of desire based on a set of criteria meaningful to themselves,
which may consist of human, physical, academic and atmospheric factor; (2) Parents,
when learning about school options, will likely employ a wide variety of information
sources, and parents of different SES classes tend to rely on different types of sources;
(3) the efficacy of various school information sources may vary; (4) Parents of
different SES classes will likely display differing behaviors in their information
seeking; (5) Advantaged parents will likely be better informed in making school
choice decisions; and (6) Disadvantaged parents will likely suffer from information
deficiencies in making school choice decision.
Parent choice in selection of a Charter school in New Jersey (Richmond,1999).

Purpose of the study: This study looked at five of New Jersey's charter schools
during the implementation year (1997-98) to determine what motivated parents to
enrol their child in the charter school and how fully their expectations were satisfied
after the first year.
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Methodology: Survey Research was used in this study.
Findings: In this study, reasons that related to the teaching/learning process received
most attention as important reasons for the charter school choice: better curriculum,
better teachers, smaller classes, higher standards, smaller school size, and educational
philosophy of the school. These reasons were generally consistent among ethnic
groups,

mcome

groups,

and

level

of

education

of

the

respondents.

This study identified that features such as feeling welcome in the school, class size,
and individual attention gained higher levels of satisfaction from parents than did
features such as facilities and extracurricular activities. This study's respondents feel
that charter schools offer a better academic program, smaller class size and school
size, a more pleasant school environment, and more opportunities for parent
involvement than the traditional public school.

Factors affecting the decisions of parents in entering their children at
international school: A case of study "Kesinee International School" (Suthin,
1999).

Purpose of the study:
1. To study decision making of the parents who send their children to the

international school
2. To study factors that affect on the decision of the parents who sent
their children to the international school

Research Questions:
1. Is there any affects of demographic to decision making of parents who
sent their children to the international school?
2. Is there any affects of reputation and public relations to decision
making of parents who sent their children to the international school?
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3.

Is there any affects of tuition fees and distance from home to decision
making of parents who sent their children to the international school?

4. Is there any affects of

expectation in

English learning, further

education and occupation to decision making of parents who sent their
children to the international school?

Methodology: The methodology used in this study was survey research.
Findings: Position and environment of school are most important factors that effect to
the decision of parent. The next important factor is the good teaching. The study
found that almost 50 percentage of the parents decided by themselves in sending their
child to study in the international school, but they also discussed with their family
members and cousins before making decision. It is noted that one third of the parents
decided by themselves without discussing with others which reflected the present
situation of the Thai society that is changing. One-forth of the parents discussed with
non-family members before making decision. The expectation of parent is English
language abilities for their children include the expectation in high education and
good occupation.
Controlled

choice:

an

analysis

of factors

Indianapolis

public

school

parents/guardians report for selecting a secondary school (Knott,2001).

Purpose· of the study: The purpose of this study is to examine the reasons
parents/guardians of ninth grade students reported for selecting an

Indianapolis

public high schools and resources used by these individuals in determining their
schools of choice.
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Research Questions:
1. Do factors other than location drive parental choice in IPS?
2. What sources of information do parents use in determining their
schools of choice?
3. To what extent do factors such as race, socioeconomic background and
education levels correlate with parental choice decisions?
Methodology: The methodology used in this study was survey research.
Findings: Parents, friends and relatives were found to be the top resources used by
respondents to gather information about the schools from which they could choose.
The issues of transportation, curriculum appropriateness and the ease in which they
could attend their child's activities were among the top factors IPS parents/guardians
reported for choosing one school over another. Correlational analysis demonstrated
that a negative relationship existed among respondents' levels of education and their
likelihood to view location as an important factor in choosing one school over
another. A positive relationship was found to exist between respondents' education
levels and school choices based on curriculum appropriateness.

Comparing the expectation and factors affecting the decision making for
choosing public or private kindergarten in Bangkok (Saelee, 2001)
Purpose of the study:
I. To study the parent's expectation toward public and private

kindergarten in Bangkok.
2. To compare the effect of demographic to the decision making m
choosing public and private kindergarten in Bangkok
3. To study the factors that influence to the decision making for choosing
public and private kindergarten in Bangkok.
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Research Questions:
1. Is there a difference in parent's expectation toward public and private
kindergarten?
2. Is there a difference in demographic factors to generate the different
decision making of choosing public or private kindergarten?
3. Is there a difference in kindergarten factors to generate the different
decision making of choosing public or private kindergarten?

Methodology: The methodology used in this study was survey research.
Findings: The result of research found that majorities of parents who choose private
kindergarten have higher family income levels. For personal source of information,
family or cousin is the most important sources. Other strong sources of information
are friends or colleagues, and office or teacher respectively. Majority of respondents
try to observe the real place by themselves before choosing kindergarten. Any of

respondents got the information from billboard, and social activities respectively.
Moreover, the factors that are perceived to be influential in decision making of
choosing kindergarten for children, parents have difference opinion in such factors
like the environment factors, curriculum of teaching, take and send service, and
position of school. Besides, they have same perception in factors like institution's
reputation, educational aid and toy, taking care of children of children, and
educational fee.
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CHAPTER III
RESEARCH FRAMEWORK

This chapter consists of four sections, which are theoretical framework,
conceptual framework, research hypotheses and variable operationalization. The
theoretical framework explains the theories used in this research which are drawn
from the literature review. The framework is a model, which allows the researcher to
explore the relationship of variables. It clarifies questions and it summarizes the
overall concept being investigated. The research hypotheses are the statements
specifying the relationship of variables that were tested in this research. The last part,
variable operationalization is an example of translation of all variables and subvariable into action to form the basis of the questionnaire.
3.1 Theoretical Framework

After reviewing the literature, the researcher presents the theoretical
framework that underpins this study. The theories related to this study are the
consumer decision process and factors affecting the decision making for school
choice. This research investigates the influence of demographic characteristics and
expectations on the factors affecting parents' school choice.
The Nature of the Consumer Decision Process

Consumer decision process can be characterized as a form of problem solving.
Kotler and Armstrong (1999) explained that the buyer decision process consists of
five stages: need recognition, information search, evaluation of alternatives, purchase
decision, and postpurchase behavior. Bridge & Blackman (1978) also explained that
when parents recognize the need to select schools, the first stage starts. Then they
search for the alternatives and evaluate the alternatives available. After that they make
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a selection to enroll the child in the school chosen. Finally, they evaluate the results of
their decision.
Demographic Characteristics

Demographic variables such as age , stage in the family life cycle, gender,
income, occupation, education, religion, nationality and race correlate with consumer
preferences, needs, and usage rates (Hanna & Wozniak,2001). Further, Saelee (2001)
found that there is difference in decision making in choosing public and private
schools when determined by demographic factors (income levels, occupations, and
education levels).
Hu (1996) found that when parents consider school options, they may base
their decisions on different factors or attributes. Each set of parents of different SES
classes may vary in their views of the importance of each attribute.
Demographic

Age is a period of time a person lives. Product needs often vary with consumer
age (Schiffman & Kanuk, 1994). Maivijit (2001) cited Parrama (1995) also explained
that age influences buying decision since age is one factor influencing consumer
behavior and thinking. Deejungvipat (2001) found that people who have different age
consider different factor when choosing elementary school for their children. For
example, people who are 20-30, 41-50 and over 51 years old consider good
environment first, while people who are 31-40 and 41-50 years old consider traveling
convenience first.
Although, previous studies indicated that parents made choices at all income
and educational levels; the studies also demonstrated that better educated, more
affluent parents were more likely to participate in school choice programs compared
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to less educated, less affluent parents (Martinez et al, 1994; Carnegie, 1992 ; DarlingHammond & Kirby, 1985; & William et al., 1983).
In addition, the level of education is an important factor in making the
different purchasing behavior. In the case of choosing schools for children, people
who have different education, consider different factors. For example, Deejungvipat
(2001) found that people who graduate junior high school, diploma or master's degree
consider ease in getting into the school first. Contrarily, schools having good
environment is the first factor that people graduating with senior high school or
bachelor's degrees consider when choosing schools for their children.
Schiffman and Kanuk (1994) explained that occupation reflects values,
attitudes, taste, and lifestyle. As a result, people having different occupations consider
school choice factors differently. For instance, the study of Deejungvipat (2001)
found government officer; private officer and students first consider ease of getting to
school when choosing schools for their children. On the other hand, housewives
consider good discipline first. While, good school environment is the first factor for
proprietors.
Income is a factor that consumers consider to form a purchase intention
(Kotler, 1994). Consumers having different income will have different buying
behavior. Moreover, income can define consumer needs and behaviors. Previous
studies showed that parents who have different income level employ dissimilar factors
in choosing school. Hu (1996) found that high-income parents would choose school
based on academic factors whereas low-income parents would make a choice purely
out of convenience. Similarly, Goldring and Bauch (1993) found that income has a
significant impact only on disciplinary reasons for choice. Lower income families
consider policies and safety more than higher income families. Deejungvipat (2001)
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also discovered that the first school selecting factor of families having income
between 10,001-50,000 baht and 70,001-100,000 baht is "ease in getting into the
school". But families having less than Baht 10,000 consider "good environment
factor" first.
However, most parents, in choosing a school, do not rest the decision on an
objective exploration of various alternatives; the choice is usually conditioned a prior
by religious, social or academic family interests which greatly narrow the range of
choice to start with; and the advice of friends, relatives, and perhaps a few of school
visits lay the ground work for final decision (Kraushaar, 1972 p.103).
Goldring and Bauch (1993) mentioned that parents as educational consumers
seek some schools primalily for religious reasons, although in more recent years such
as parents are also increasingly concerned about academic excellence. They also
stated that one time most Catholic parents may have been motivated to send their
children to Catholic schools to preserve and nurture their faith, more today seem to
seek the perceived academic advantages of Catholic scho.ols. Moreover, Convey
(1992) noted that "in the research conducted prior to 1975, most parents selected the
religious nature of the Catholic school as the primary reason for choosing the school;
however, studies since 1975 indicated that only 20 percent to 30 percent of parents
with children in Catholic schools selected a religious reason as the primary reason for
sending their children to the school" (p.150).
Furthermore, previous study found that ethnicity significantly impacts
academic and convenience reasons for school choice. Blacks and other minority are
less likely to choose for academic and convenience reasons. While white families are
most likely to choose Catholic schools for academic reasons (Goldring & Bauch,
1993). Knott (2001) discovered that the demographic characteristic of race produced
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response differences in three factors such as school safety, the strength of academic
programs, and teachers informing parents/guardians of students' progress when
considering school choice for their children.
Parents' Expectations

William et al. (1999) defined expectation is an outcome or event that a person
anticipates of looks forward to. David and Kenneth (1998) argued that consumer
expectation are pretrial beliefs a consumer has about the performance of a service that
is used as the standard or reference against which service performance is judged.
Before choosing school for children, parents may have different expectations
of any of attributes; as a result, they may make decision differently. For example,
Suthin (1999) found that parents who have different expectation in further education
and child's occupation make decision differently. On the other hand, parents who
have different expectation in using of English ability of their children make decision
similarly. Rich (1999) also concluded that parents seek schools with high academic
standard and expectations.
Sharples and De' Ath (1997) suggested that attending a school near home
benefit for children. They can join extra-curricular activities without getting home too
late. From their suggestions, it also shows that parents may hold expectation in these
aspects.
Moreover, entering into higher-level colleges as expected, is one of
expectation investigated in the research of Saelee (2001) and Deejungvipat (2001).
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3.2 Conceptual Framework
A framework is part of a process of planning, clarifying the research problem,
and conducting the analysis. The following conceptual framework is developed from
literature in Chapter II. It describes the relationship between demographic
characteristics and expectations as the independent variables, and school-choice
attributes as dependent variables.
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A Study of Parents' Demographic Characteristics and Factors Affecting
School Choice

School-Choice Attributes
Parents Demographic
Characteristics
• Age of Parent
• Education
• Occupation
• Household Income
• Religion
• Nationality
• Numberof
Children

Human environment
• Quality of Teachers
• Quality of Other Students
in the School
• Interaction between
teachers/administrators
and parents (Parentteacher Involvement)
• Discipline and School
Policy
• School Administrators
• Security
Physical Environment
• Location (Distance of
School from Home)
• Facility and equipment
• Class size
Academic Environment
• Modem Curriculum
• Admission Standards
• Language Medium in
Teaching
• Number of Alumni
Entering to Prestigious
University
• Tuition Fees
Atmospheric Environment
• School Reputation
• Leaming environment
• Award/Recognition
Received from Outside
Body

Parents' Expectations
English Ability for
Children
• Extra-Curricular
Activities
• Good Behavior and
Self-Discipline
• Ability to Enter into
Higher Level or
University in Thailand
or Abroad
•
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3.3 Research Hypothesis
Hypothesis is an unproven proposition or supposition that tentatively explains
certain facts or phenomena; a proposition that is empirically testable. It is an empirical
statement concerned with the relationship among variables. A hypothesis is also a
statement about the nature of the world, and in its simplest form it is a guess.
(Zikmund, 1994). Moreover, Aaker and Day (1980) defined a hypothesis as a possible
answer to the research question. Lehmann et al. (1998) stated that hypothesis
translates a problem statement into a series of assertions (questions) that can be
addressed with data, and thus largely determines the research design by specifying the
data needed.
In this research, the researcher set the hypotheses to examine the relationship
between demographic characteristics and school-choice attribute. It also investigates
the relationship expectation and school-choice attributes. This research consists of

-

hypotheses as follows:

r-

l:=a

The first section: Measures the relationship between parent's demographic
characteristics and school-choice attributes in choosing international school.
H0 l :There is no relationship between parent's age and human environment.
Hal :There is a relationship between parent's age and human environment.
H0 2:There is no relationship between parent's age and physical environment.
Ha2:There is a relationship between parent's age and physical environment.
H0 3:There is no relationship between parent's age and academic environment.
Ha3:There is a relationship between parent's age and academic environment.
H0 4:There is no relationship between parent's age and atmospheric environment.
Ha4:There is a relationship between parent's age and atmospheric environment.
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H 0 5:There is no relationship between parent's education and human environment.
Ha5:There is a relationship between parent's education and human environment.
H0 6:There is no relationship between parent's education and physical environment.
Ha6:There is a relationship between parent's education and physical environment.
H0 7:There is no relationship between parent's education and academic environment.
Ha7:There is a relationship between parent's education and academic environment.
H0 8:There is no relationship between parent's education and atmospheric
environment.
Ha8:There is a relationship between parent's education and atmospheric environment.

H0 9:There is no relationship between parent's occupation and human environment.
Ha9:There is a relationship between parent's occupation and human environment.
H0 IO:There is no relationship between parent's occupation and physical environment.
HalO:There is a relationship between parent's occupation and physical environment.
H0 l l:There is no relationship between parent's occupation and academic
environment.
Hal 1:There is a relationship between parent's occupation and academic environment.
H0 12:There is no relationship between parent's occupation and atmospheric
environment.
Hal2:There is a relationship between parent's occupation and atmospheric
environment.
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H0 13:There is no relationship between household income and human environment.
Ha13:There is a relationship between household income and human environment.
H0 14:There is no relationship between household income and physical environment.
Ha14:There is a relationship between household income and physical environment.
H0 15:There is no relationship between household income and academic environment.
Ha15:There is a relationship between household income and academic environment.
H0 l6:There is no relationship between household income and atmospheric
environment.
Ha16:There

is

a relationship between household income and atmospheric

environment.

H0 17:There is no relationship between parent's religion and human environment.
Hal ?:There is a relationship between parent's religion and human environment.
H0 l8:There is no relationship between parent's religion and physical environment.
Ha18:There is a relationship between parent's religion and physical environment.
H0 19:There is no relationship between parent's religion and academic environment.
Ha19:There is a relationship between parent's religion and academic environment.
H0 20:There is no relationship between parent's religion and atmospheric environment.
Ha20:There is a relationship between parent's religion and atmospheric environment.

H0 21 :There is no relationship between parent's nationality and human environment.
Ha21 :There is a relationship between parent's nationality and human environment.
H0 22:There is no relationship between parent's nationality and physical environment.
Ha22:There is a relationship between parent's nationality and physical environment.
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H0 23:There is no relationship between parent's nationality and academic
environment.
Ha23:There is a relationship between parent's nationality and academic environment.
H0 24:There is no relationship between parent's nationality and atmospheric
environment.
Ha24:There is a relationship between parent's nationality and atmospheric
environment.

H0 25:There is no relationship between number of children and human environment.
Ha25:There is a relationship between number of children and human environment.
H0 26:There is no relationship between number of children and physical environment.
Ha26:There is a relationship between number of children and physical environment.
H0 27:There is no relationship between number of children and academic environment.
Ha27:There is a relationship between number of children and academic environment.
H0 28:There is no relationship between number of children and atmospheric
environment.
Ha28:There is a relationship between number of children and atmospheric
environment.
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The second section: Measures the relationship between parent's expectations and
school-choice attributes in choosing school.
H0 29:There is no relationship between expectation in English ability for children and
human environment.
Ha29:There is a relationship between expectation in English ability for children and
human environment.
Ho30:There is no relationship between expectation in English ability for children for
children and physical environment.
Ha30:There is a relationship between expectation in English ability for children and
physical environment.
H0 31 :There is no relationship between expectation in English ability for children and
academic environment.
Ha31 :There is a relationship between expectation in English ability for children and

-

academic environment.

Ho32:There is no relationship between expectation in English ability for children and
atmospheric environment.
Ha32:There is a relationship between expectation in English ability for children and
atmospheric environment.

H0 33:There is no relationship between expectation in extra-curricular activities and
human environment.
Ha33:There is a relationship between expectation in extra-curricular activities and
human environment.
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H0 34:There is no relationship between expectation in extra-curricular activities and
physical environment.
Ha34:There is a relationship between expectation in extra-curricular activities and
physical environment.
H0 35:There is no relationship between expectation in extra-curricular activities and
academic environment.
Ha35:There is a relationship between expectation in extra-curricular activities and
academic environment.
Ho36:There is no relationship between expectation in extra-curricular activities and
atmospheric environment.
Ha36:There is a relationship between expectation in extra-curricular activities and
atmospheric environment.

H0 37:There is no relationship between expectation in good behavior and selfdiscipline and human environment.
Ha37:There is a relationship between expectation in good behavior and self-discipline
and human environment.
H0 38:There is no relationship between expectation in good behavior and selfdiscipline and physical environment.
Ha38:There is a relationship between expectation in good behavior and self-discipline
and physical environment.
H0 39:There is no relationship between expectation in good behavior and selfdiscipline and academic environment.
Ha39:There is a relationship between expectation in good behavior and self-discipline
and academic environment.
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H0 40:There is no relationship between expectation m good behavior and selfdiscipline and atmospheric environment.
Ha40:There is a relationship between expectation in good behavior and self-discipline
and atmospheric environment.

H0 41 :There is no relationship between expectation in ability to enter prestigious
universities and human environment.
Ha41 :There is a relationship between expectation m ability to enter prestigious
universities and human environment.
H0 42:There is no relationship between expectation m ability to enter prestigious
universities and physical environment.
Ha42:There is a relationship between expectation m ability to enter prestigious
universities and physical environment.
H0 43:There is no relationship between expectation m ability to enter prestigious
universities and academic environment.
Ha43:There is a relationship between expectation m ability to enter prestigious
universities and academic environment.
H0 44:There is no relationship between expectation in ability to enter prestigious
universities and atmospheric environment.
Ha44:There is a relationship between expectation m ability to enter prestigious
universities and atmospheric environment.
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3.4 Concept and Variable Operationlization

A concept is a generalized idea about a class of objects, attributes,
occurrences, or process. A concept must be made operational in order to be measured.
An operational definition gives meaning to a concept by specifying the activities or
operations necessary to measure it.
Concept

Conceptual

Operational

Level of

Definition

Components

Measurement

Parents'Demographic Dividing the market

•

into groups based on

Characteristics

demographic

income, occupation,

/J-..
•

education, religion,

J.,;.,

race, and nationality.

Q..

~

:::>

Education

Ordinal scale

Occupation

Nominal scale

Household

Ordinal scale

Income

•

Religion

Nominal scale

•

Nationality

Nominal scale

•

Number of
Children

74

Ordinal scale

parent

•

variables such as sex,

Age of

Ordinal scale

Concept

Conceptual

Operational Components

Definition
Expectation

Level of
measurement

The confident feeling of

•

parent toward the school

•

English Ability for

Interval scale

Children

(Likert scale)

Extra-Curricular
Activities

•

Good Behavior and
Self-Discipline

•

Ability to Enter into
Higher Level or
University in
Thailand or Abroad
as expected

Human

The criterion includes

•

Quality of Teachers

Interval scale

Environment

human factors

•

Quality of Students

(Likert scale)

associated with a school.

•

Parent-teacher
Involvement.

•

Discipline and
School Policy

•

Administrators

*

Physical

The factors relate to

Environment

School

Security

•

Location (Distance

Interval scale

physical features of a

of School from

(Likert scale)

school.

Home)

•

Facility and
equipment

•
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Class size

Concept

Conceptual

Operational Components

Definition

Level of
Measurement

Academic

The element consists

Environment

of matters directly
linked to a school's

•

Curriculum

Interval scale

•
•
•

Admission Standard

(Likert scale)

Language Medium
Number of alumni

standard and quality

Entering to

of education.

Prestigious
University

Atmospheric

The component

Environment

covers matters,

•

Tuition Fee

•

Reputation

Interval scale

Leaming

(Likert scale)

Em.

environment
which are abstract

•

by nature.

Award/Recognition
Received from
Outside Body
~

c..::
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CHAPTER IV
RESEARCH METHODOLOGY

This chapter describes the research methodology used to analyze the data
collected to this study in order to answer the research questions posed in this study. The
chapter discusses the method of research, respondents, sampling procedure, instrument
used, data collection procedures, and statistical treatment of data.

4.1 Methods of Research Used
This research is descriptive research which is one designed to describe
characteristics of a population or a phenomenon (Zikmund, 1994). The purpose of this
research was to examine the relationship between parents' demographic characteristics
and school-choice attributes in choosing international school. Besides, the research

-

investigated the relationship between parents' expectations and school-choice attributes
in choosing an international school.

Survey method was used to collect data. This type of method is commonly used
in gathering information about people's attitudes, beliefs, and opinions. Survey research
allows for data produced from small population samples to be generalized to the entire
group (Schumacher & McMillan, 1993).
4.2 Respondents and Samplin2 Procedures

Respondents
The target population were parents residing in Bangkok who send their children
to international schools in Bangkok. In this study, there is no sampling frame since it is
unavailable. The schools cannot reveal the name list of parents. The researcher,
however, obtained the number of students and used this number to represent the number
of parents. The study also assumed that one parent has one child. Therefore, the sample
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size was estimated from the number of students. There are 13,287 students m
international school in Bangkok (Ministry of Education in Thailand, 200 I).
Sample Size
Sample size is the number of observations or cases taken from a population. In
this research, the sample size was calculated by using the theoretical sample sizes for
different sizes of population at a 95 percent level of certainty.
Table 4.1 Theoretical sample sizes for different sizes of population and a 95 percent
level of certainty
Population
100

Required Sample for Tolerable Error of

4%

5%
79

85

'

272

'

I

3%

2%

91

96

340

413

500

217

1,000

277

375

516

705

5,000

356

535

879

1,622

50,000

381

593

1,044

2,290

100,000

382

596

1,055

2,344

1,000,000

384

599

1,065

2,344

25,000,000

384

600

1,067

2,400

\

)

Source: Anderson G., Fundamentals of Educational Research, 1996 p.202
Based on the number of students given above, the sample size in this research is
381 respondents.

Sampling Procedure

(

~

al.

*

As mentioned previously, the target population in this research was parents who
send their children to international schools in Bangkok. The researcher selected all
international school in Bangkok except the schools, which operate only at the
kindergarten level. There are thus 17 international schools, of this sort, operating in
Bangkok.
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Table4.2 The number of international school in Bangkok
Number of Student

School Name
1. Bangkok International Academic School

230

2. Bangkok Patana School

1950

3. Ekamai International School

1234

4. Harrow International School

758

5. International Community School

469

6. International Pioneers School

220

7. Kasinee International School

200

8. Modern International School

462

9. New International School
10.Rasami International School

<'--\\ \\ ~~

,\ \'."-.)

.....

IE~

C"

.. ,.,

v

1250
118

-*

11.Ramkamhaeng Adventist International School
12.Ruamrudee International School

1865

13.St.John's International School

490

14. St.Stephen's International School

340

15.The American School of Bangkok

550

16.The Regent's International School

380

17 .Traill International School

250

<'.)

~

10

r=
~
~

-___,
~

Total

/

10793

,,
,

* Did not provide data to the researcher.

'

In this research, the multi-stage sampling procedure was applied. The first stage
of procedure used judgment or purposive sampling technique. As stated earlier, the
researcher selected 17 international schools excluding those that only had kindergarten
classes.
In second stage, the simple random sampling technique was applied. Drew a
random number of 8 schools by drawing lots from a box in which all 17 schools were
placed.
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Number of Student

Name of School

1,234

1. Ekami International School

2. Harrow International School

758

3. Kasinee International School

200

4. Modem International School

462

5. Ratsami International School

118
1,865

6. Ruamrudee International School
7. St. John's International School

490

8. St. Stephen's International School

340
5,467

Total

The third stage, the proportional stratified sample was applied. The number of
sampling units drawn from each stratum is in proportion to the relative population size
of the stratum. The number of respondents from each school was calculated from the
formula as follows:
No. of respondents in each school

=No. of students in school x

The number of respondents from each school was as follows:
1. Ekami International School

86

69

(,,

2. Harrow International School

ol

at1'5t\~

53

3. Kasinee International School

14

4. Modem International School

32

5. Ratsami International School

9

6. Ruamrudee International School

129

7. St. John's International School

34

8. St. Stephen's International School

24
381

Total

80

-

381
5,467

In this research, the researcher requested the cooperation from the schools to
distribute the questionnaires. The questionnaires were sent to the parents through their
children. As a result, the initial starting point selected depended on each school
according to appropriateness.
4.3 Research Instrument/Questionnaire
Questionnaire

One of the most commonly applied techniques used to obtain information from
research subject is a questionnaire (Schumacher & McMillan, 1993). In previous
educational researches, questionnaire was used as a tool to gather data from parents. For
example:
•

Knott's research in 2001: Controlled Choice: An analysis of Factors
Indianapolis Public School Parents/Guardians Report for Selecting a
Secondary School.

•

Saelee's research in 2001: Comparing the Expectation and Factors
Affecting the Decision Making for Choosing Public or Private
Kindergarten in Bangkok

•

Deejungvipat' s research in 2001: Factors Affecting Parent's Selection
of Elementary Schools

6 ot.

For this research, the self-administered questionnaire, a survey in which the
respondent takes the responsibility for reading and answering the questions, was
developed and divided into 3 sections. All questions were close-ended questions.
The first section is the question was related to demographic characteristics.
Multiple choices are used in this section.
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The second one is the question about expectations. Likert scale questionnaire
was developed to use in this section. The respondents were provided the five-point
scale, ranging from one (Lowest) to five (Highest) in their expectation of each attribute.
The last one is about school-choice attributes for parents to choose schools for
their children. In this section, the respondents also were provided the five point scale,
ranging from one (Least important) to five (Most important) in each school-choice
attributes as reasons for choosing the current international school for their children.
Pretest

The researcher distributed pre-test questionnaires to avoid the problem of the
respondents misunderstanding a question, skipping a series of questions or
misinterpreting the instructions for filling out the questionnaires. Therefore, all
mistakes were corrected before distributing the final version of the questionnaire.
The sample size of pretest in this research is 40 samples. Vanichbuncha (2001)
mentioned that the number of respondents in pretest or pilot survey should be at least 25
samples. Further, the researcher conducted the pretest at Harrow International School.
The data collected from 40 questionnaires was analyzed by SPSS program to
find the reliability by using the Cronbach's Coefficient Alpha scales. In general,
Cronbach's Coefficient Alpha value is above 0.60 considered to be acceptable
(Sekaran, 1992).
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Table 4.3 The reliability in each section of questionnaire
Section

Cronbach's Coefficient Alpha

Parents' expectation

0.7523

School-choice attributes

0.8678

Human Environment

0.8009

Physical Environment

0.6379

Academic Environment

0.6141

Atmospheric Environment

0.6631

Parents' expectation and School-choice attributes

0.8732

4.4 Collection of Data/Gathering Procedures

In this study, the researcher gathered information from 2 sources, which are
secondary data and primary data.
Secondary data was derived from several sources such as newspapers,
educational articles and journals, dissertations, educational and marketing textbooks.
Moreover, data was obtained from Internet and The Ministry of Education. Zikmund
(1994) explained that secondary data is data that has been previously collected for some
project other than the one at hand. Therefore, the researcher reviewed the secondary
data to clarify issues in the early stages of the research effort.
Zikmund (1994) stated that survey provide quick, inexpensive, efficient, and
accurate means of assessing information about the population.

Therefore, the

methodology used for this research to gather primary data was a survey, a research
technique in which information was gathered from a sample of people by use of a
questionnaire. In addition, the process of collecting the primary data took 4 weeks,
starting from 4 to 29 November 2002. All questionnaires were distributed to the parents
in the selected 8 international schools. The researcher obtained a high level of
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cooperation from these schools, because the schools assisted the researcher to distribute
the questionnaires to the parents through students. Then, teachers collected the
questionnaires from students and returned them to the researcher.
4.5 Statistical Treatment of Data

After data were collected, they were summarized and analyzed in a readable
and interpretable form. The appropriate technique used in this study is Statistic Package
Social Science (SPSS) program. Next, descriptive, correlational and inferential
statistical procedures were used to interpret all the data.
Inferential statistics were used such as means, standard deviations and other
measures of normalcy. Moreover, ANOVA was chosen to test the relationship between
parents' demographic characteristic and parents' school-choice attributes in choosing
international schools. Pearson correlation coefficient was also chosen to test the
relationship between parents' expectations and parents' school-choice attributes in

-

choosing international schools.

r-

l:=a

Descriptive Analysis

Descriptive analysis refers to the transformation of the raw data into a form that
will make them easy to understand and interpret. Describing response of observations is
typically the first form of analysis. The calculation of averages, frequency distributions,
and percentage distributions is the most common form of summarizing data (Zikmund,
1994). In this study, descriptive analysis was chosen to summarize demographic
characteristics data of respondents.
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Analysis of Variance (ANOVA)

Analysis of the effects of one treatment variable on an interval-scaled or ratioscaled dependent variable; a technique to determine if statistically significant
differences of means occur between two or more groups (Zikmund, 1994). The test
statistical for ANOVA is the F ratio. It compares the variance from the 2 sources
including the variance of between-group mean and within-group mean as follows:
(Cooper & Schindler, 2001).

=

Between-group variance

F

Mean square within

Within-group variance
Mean square between-group

Mean square between

Sum of square between-group
Degree of freedom between-group

(Degree of freedom between-group = c-1)
Mean square within-group

Sum of square within-group
Degree of freedom within-group

(Degree of freedom between-group = cn-c)
where
c

=

number of groups

n

=

number of observations in a group

*

In this research, the dependent variable i.e., school-choice attribute, was
measured by using interval scale. ANOVA was chosen to test the association between
parents' demographic characteristics and school-choice attributes.
Pearson Correlation Technique

The Pearson Correlation Coefficient, r, is the most widely used statistic,
summarizing the strength of association between metric (interval or ratio scaled)
variables, say X and Y. It is an index used to determine whether a linear or straight-line
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relationship exists between X and Y. It indicates the degree to which the variation in
one variable, X, is related to the variation in another variable, Y. The Pearson
Correlation Coefficient, r, can be calculated as follows (Malhotra, 1999):

where the symbol X and Y represent the sample means ofX and Y, respectively.
The correlation coefficient (r) ranges from +1.0 to -1.0. if the value of r is 1.0,
there is a perfect positive linear (straight-line) relationship. If the value of r is -1.0, a
perfect negative linear relationship or a perfect inverse relationship is indicated. No
correlation is indicated ifr = 0.
In this research, the expectations and school-choice attributes data are intervalscale level so the researcher used the Pearson Correlation Coefficient to test the
relationship between independent variable, parents' expectations, and dependent
variable, school-choice attributes.
Table 4.4 The statistical test for each hypothesis
Hypotheses
Hl-H28 (Measures the relationship between parent's
school-choice
demographic characteristics and
attributes in choosing international school)
H29-H44 (Measures the relationship between parent's
expectations and school-choice attributes in choosing
international school)
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Statistical Test
ANOVA

O'

Pearson Correlation Coefficient

CHAPTERV
PRESENTATION OF DATA AND CRITICAL DISCUSSION OF RESULTS

This is the report of the descriptive and inferential statistics used to test the
hypotheses. This chapter consists of 4 sections, which are respondents' demographic
characteristic, parents' expectation, school-choice attributes and testing the
hypotheses. The result of the analysis is derived from 381 questionnaires. The
findings will be illustrated and discussed in this chapter.
Descriptive Statistics
5.1 Respondents' Demographic Characteristic

Table 5.1 Gender

~~

Valid

Male
Female
Total

Freouencv
135
246
381

Gender

Percent
35.4
64.6
100.0

Valid Percent
35.4
64.6
100.0

Cumulative
Percent
35.4
35.4
64.6

Table 5.1 shows that 246 respondents are identified as mother/female
guardians while 135 respondents are identified as father/male guardians, which
...._\.

represents 64.6% and 35.4% respectively.
69
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Table5.2 Age
Age

Valid

less than 30
30-35
36-40
41-45
more than 45
Total

Percent
5.8
23.9
29.7
26.2
14.4
100.0

Freauencv
22
91
113
100
55
381

Valid Percent
5.8
23.9
29.7
26.2
14.4
100.0

Cumulative
Percent
5.8
29.7
59.3
85.6
100.0

Table 5.2 shows that 113 respondents are aged between 36-40 years (29.7%),
100 respondents are aged between 41-50 years (26.2%) and 91 respondents are aged
between 30-35 years (23.9%). The number of respondents who are aged more than 45
years and less than 30 years are 55 and 22, which represents 14.4% and 5.8%
respectively.

~

~
':P

Table5.3 Education

-

Education
Percent
Valid

High School Graduate or
Less
Diploma/Occupational
certificate
Bachelor Degree or equal
Master Degree
Doctoral Degree
. Total

,..
)

Valid Percent

Cumulative
Percent

23

6.0

6.0

6.0

47

12.3

12.3

18.4

172
121
18
381

45.1
31.8
4.7
100.0

45.1
31.8
4.7
100.0

63.S
95.3
100.0

Table 5.3 reveals that the highest education level of most respondents 1s
Bachelor degree or equivalent, which is 45.1 %. The second and third ranks are Master
degree with (31.8%) and diploma/occupational certificate (12.3%) respectively. The
next two ranks are high school graduate or less (6%) and Doctoral degree (4.7%)
respectively.
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Table 5.4 Occupation

Occupation

Freauency
Valid

Percent

Valid Percent

Cumulative
Percent

Public officer/State
enterprise officer

36

9.4

36

9.4

Private employee

75

19.7

75

29.1

146

38.3

146

67.5

91

23.9

91

91.3

33
381

8.7
100.0

33
381

100.0

Self-employed
housewife
Other
Total

Table 5.4 presents the occupation of respondents. Out of 381 respondents,
there are 38.3% self-employed, 23.9% are housewives, and 19.7% are private
employees. Besides, there is 9.4% of respondents who are public officer/state
enterprise officers. The rest fall under other occupations, at 8. 7%.

Table5.5 Total household income

Total household income

Valid

less than 50,000
50,000-100,000
100,001-150,000
150,001-200,000
200,001-250,000
more than 250,000
Total

94
58
59

Percent
9.7
24.7
15.2
15.5

Valid Percent
9.7
24.7
15.2
15.5

Cumulative
Percent
9.7
34.4
49.6
65.1

26
107

6.8
28.1

6.8
28.1

100.0

381

100.0

100.0

71.9

Table 5.5 illustrates that the highest range of household income of respondents
is more than 250,000 Baht per month (28.1%). The remaining are 50,000- 100,000
Baht per month (24.7%), 150,001-200,000 Baht per month (15.5%), 100,001-150,000
Baht per month (15.2%), less than 50,000 Baht per month (9.7%) and 200,001250,000 Baht per month (6.8%) respectively.
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Table 5.6 Religion
Religion

Valid

Buddhist
Christian
Islam
Hindo
other
no religious affiliation
Total

Freauencv
231
91
15
15
20
9
381

Percent
60.6
23.9
3.9
3.9
5.2
2.4
100.0

Valid Percent
60.6
23.9
3.9
3.9
5.2
2.4
100.0

Cumulative
Percent
60.6
84.5
88.5
92.4
97.6
100.0

From this table, the majority ofrespondents are Buddhist (60.6%). The rest are
Christian (23.9%), respondents who are Muslim and Hindu are equal to(3.9%) and
other religion (5.2%). Moreover, 2.4% of respondent cited no religious affiliation.

Table5. 7 Nationality
Nationality

Valid

American
Chinese
Filipino
Indian
Korean
Thai
Other
Total

-

Freauencv
12
21
16
30
29
~
243
~
30
381

:::

Percent
3.1
5.5
4.2
7.9
7.6
63.8
7.9
100.0

Valid Percent
3.1
5.5
4.2
7.9
7.6
63.8
7.9
100.0

Cumulative
Percent
3.1
8.7
12.9
20.7
28.3
92.1
100.0

This table shows that most respondents are Thai (63.8%). The remaining are
Indian (7.9%), Korean (7.6%), Chinese (5.5%), Filipino (4.2%) and American (3.1%).
Besides, 7. 9% of respondents are of other nationalities.
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Table 5.8 Numbers of Children
Number of children

Valid

1
2-3
4-5
over 5
Total

Freauencv
101
185
78
17
381

Percent
26.5
48.6
20.5
4.5
100.0

Valid Percent
26.5
48.6
20.5
4.5
100.0

Cumulative
Percent
26.5
75.1
95.S
100.0

This table presents the number of children of respondents. From 381
respondents, most respondents have 2-3 children (48.6%). The next three ranks are 1
child (26.5%), 4-5 children (20.5%) and over 5 children (4.5%) respectively.

5.2 Parents' Expectation
The second section of the questionnaire investigates the level of parents'
expectation. This section asks about the level in each expectation. For expectation, the
respondents are provided with a five point scale as follows:
Highest

5

High

4

Neutral

3

Low

2

Lowest
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Table5.9 Mean score rating, minimum, maximum and standard deviation of Parents'
Expectation level
N
The expectation of ability t
speak, read and write
English
The expectation of
extra-curricular activities
The expectation of good
behavior and self-disciplinE
The expectation of ability t
enter into prestigous
universities in Thailand or
abroad
Valid N (listwise)

Minimum

Maximum

381

2

5

4.56

.62

381

2

5

3.85

.75

381

1

5

4.31

.74

381

1

5

4.39

.72

Mean

Std. Deviation

381

This table indicates that the mean score of expectation of ability to speak, read
and write English is the highest (4.56) followed by ability to enter into higher level or
university in Thailand or abroad as expected (4.39), good behavior and self discipline
(4.31) and extra-curricular activities (3.85).

5.3 School - Choice Attributes
The third section of the questionnaire measures the important school-choice
attributes as reasons for choosing the international schools for their children. There
are 17 school-choice attributes. Moreover, they are divided into 4 environments,
which are human environment, physical environment, academic environment and
atmospheric environment. For each attribute, the respondents are also provided with a
five point scale as follows:
Most important

5

Important

4

Neutral

3

Less important

2

Least important

1
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Table5. l 0 Mean score rating, minimum, maximum and standard deviation of schoolchoice attributes
N
Quality of teachers
Language medium in
teaching
Modern and up-to-date
curriculum
Security
Learning environment
Facility and equipment
(Building, classroom,
gymnasium and
computer)
Discipline and school
policy
Class size (number of
students in class)
Quality of other student
in the school
Administrators
School reputation
I~
Parent-teacher
I<
involvement
Admission standards
Tuition fees
Location(Distance of
school from home)
Number of alumni
entering to prestiqious
university
Award received from
outside body
Valid N (listwise)

s:

381

Minimum
3

Maximum
5

Mean
4.76

Std. Deviation
.46

381

3

5

4.67

.49

381

2

5

4.64

.56

381
381

2
2

5
5

4.64
4.56

.62
.59

381

2

5

4.37

.65

381

2

5

4.36

.65

381

1

5

4.25

.74

5

4.20

.68

5
5

4.19
4.11

.75
.76

381

E 1~

s

381
381

1
1

381

2

5

4.10

.75

381
381

1
1

5
5

4.07
4.03

.73
.81

381

1

5

3.99

.83

381

1

5

3.76

.85

381

1

5

3.67

.89

381

Table5.10 represents the rank order of each school-choice attribute based on
mean response. This information illustrates that parents view attributes such as quality
of teacher (4.76), language medium in teaching (4.67), modem and up-to-date
curriculum and security have the same mean (4.64) and learning environment (4.56)
as among the five highest-ranking attributes in determining the choice of school for
their children. The reported means for each attribute exceeded 4.50 on a scale of 5.00,
which is the maximum.
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Table5. l 1 Mean score rating and standard deviation of human environment, academic
environment, physical environment and atmospheric environment
N

Human Environment
Physical Environment
Academic Environment
Atmospheric Environment
Valid N (listwise)

381
381
381
381
381

Mean
4.3758
4.2021
4.2336
4.1129

Std. Deviation
.4287
.5064
.4232
.5576

Table5.11 shows the mean score of school-choice attributes when divided into
4 environments, which are human environment, academic environment, physical
environment and atmospheric environment. Mean score of human environment ranks
the highest (4.3758) followed by academic environment (4.2336) and physical
environment (4.2021). The lowest one is atmospheric environment (4.1129).
Inferential Statistics
5.4 Testing the Hypotheses
Analysis of variance (ANOVA) and Pearson product-moment correlations
were used to test the hypotheses. There are 44 hypotheses set in this study to test the
relationship between each variable. The established level for rejecting the null
hypothesis using correlational and inferential analyses is p<.05. However, the
established level for rejecting some null hypotheses using correlational and inferential
analyses is p<. 0 I.
The first section: Measures the relationship between parent's demographic
characteristics and school-choice attributes in choosing an international school.
Hypothesis 1
H0 l :There is no relationship between parent's age and human environment.
Hal :There is a relationship between parent's age and human environment.
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Table5.12 The analysis of the relationship between parent's age and human
environment by using One-Way-ANOVA
ANOVA
Human Environment

Between Groups
Within Groups
Total

Sum of
SQuares
3.379
66.463
69.842

df

4
376
380

Mean Sauare
.845
.177

F

4.778

Sig.
.001

The analysis of variance from Table5.12 indicates that the significance of .001
is less than .05 (.001 <.05), which means that the null hypothesis was rejected.
Therefore, there is a relationship between parent's age and human environment at the
.05 significant level.

Hypothesis 2

\\JER

H0 2:There is no relationship between parent's age and physical environment.
Ha2:There is a relationship between parent's age and physical environment.
Table5.13 The analysis of the relationship between parent's age and physical
environment by using One-Way-ANOVA
ANOVA
Physical Environment
Sum of
Squares
Between Groups
.643
Within Groups
96.795
Total
97.438

df
4

376
380

Mean Square
.161
.257

F

.625

Sig.
.645

The analysis of variance from TableS.13 indicates that the significance of .645
is more than .05 (.645>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's age and physical environment at
the .05 significant level.

Hypothesis 3
H0 3:There is no relationship between parent's age and academic environment.
Ha3:There is a relationship between parent's age and academic environment.
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Table5.14 The analysis of the relationship between parent's age and academic
environment by using One-Way-ANOVA
ANOVA
Academic Environment
Sum of
Sauares
Between Groups
.827
Within Groups
67.223
Total
68.050

df

4
376
380

Mean Sauare
.207
.179

F

1.156

Sia.
.330

The analysis of variance from Table5.14 indicates that the significance of .330
is more than .05 (.330>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's age and academic environment at
the .05 significant level.
Hypothesis 4
H0 4:There is no relationship between parent's age and atmospheric environment.
Ha4:There is a relationship between parent's age and atmospheric environment.
Table5.15 The analysis of the relationship between parent's age and atmospheric
environment by using One-Way-ANOVA

r-

ANOVA
Atmospheric Environment
Sum of
Sauares
Between Groups
2.511
Within Groups
115.636
Total
118.147

df

4
376
380

Mean Sauare
.628
.308

F
2.041

Sig.
.088

-

The analysis of variance from Table5.15 indicates that the significance of .088
is more than .05 (.088>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's age and atmospheric environment
at the .05 significant level.

Hypothesis 5
H0 5:There is no relationship between parent's education and human environment.
Ha5:There is a relationship between parent's education and human environment.
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Table5.16 The analysis of the relationship between parent's education and human
environment by using One-Way-ANOVA

ANOVA
Human Environment

Between Groups
Within Groups
Total

Sum of
Sauares
.663
69.178
69.842

df

4
376
380

Mean Sauare
.166
.184

Sia.
.463

F

.901

The analysis of variance from Table5.16 indicates that the significance of .463
is more than .05 (.463>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's education and human
environment at the .05 significant level.
Hypothesis 6
H 0 6:There is no relationship between parent's education and physical environment.
Ha6:There is a relationship between parent's education and physical environment.
Table5.17 The analysis of the relationship between parent's education and physical
environment by using One-Way-ANOVA
ANOVA
~-

Physical Environment

Between Groups
Within Groups
Total

Sum of
Sauares
.711
96.727
97.438

df

4
376
380

Mean Sauare
.178
.257

F
.691

Sia.
.598

The analysis of variance from Table5 .17 indicates that the significance of .598
is more than .05 (.598>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's education and physical
environment at the .05 significant level.
Hypothesis 7
H0 7:There is no relationship between parent's education and academic environment.
Ha7:There is a relationship between parent's education and academic environment.
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Table5. l 8 The analysis of the relationship between parent's education and academic
environment by using One-Way-ANOVA
ANOVA
Academic Environment
Sum of
Sauares
Between Groups
.214
Within Groups
67.836
Total
68.050

df
4
376
380

Mean Sauare
5.339E-02
.180

F

.296

Sia.
.881

The analysis of variance from Table5.18 indicates that the significance of .881
is more than .05 (.881>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's education and academic
environment at the .05 significant level.

R

Hypothesis 8

H0 8:There is no relationship between parent's education and atmospheric
environment.
Ha8:There is a relationship between parent's education and atmospheric environment.
Table5. l 9 The analysis of the relationship between parent's education and
atmospheric environment by using One-Way-ANOVA
ANOVA
Atmospheric Environment
Sum of
Sauares
Between Groups
2.193
Within Groups
llS.954
Total
118.147

df
4
376
380

Mean Sauare
.548
.308

F
1.777

Sia.
.133

The analysis of variance from Table5. l 9 indicates that the significance of .133
is more than .05 (.133>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's education and atmospheric
environment at the .05 significant level.
Hypothesis 9

H0 9:There is no relationship between parent's occupation and human environment.
Ha9:There is a relationship between parent's occupation and human environment.
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Table5.20 The analysis of the relationship between parent's occupation and human
environment by using One-Way-ANOVA
ANOVA
Human Environment

Between Groups
Within Groups
Total

Sum of
Squares
.107
69.735
69.842

df
4
376
380

Mean Sauare
2.665E-02
.185

F
.144

Sia.
.966

The analysis of variance from Table5.20 indicates that the significance of .966
is more than .05 (.966>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's occupation and human
environment at the .05 significant level.

R

Hypothesis 10

H0 lO:There is no relationship between parent's occupation and physical environment.
HalO:There is a relationship between parent's occupation and physical environment.
Table5.21 The analysis of the relationship between parent's occupation and physical
environment by using One-Way-ANOVA

r-

ANOVA
Physical Environment
Sum of
Sauares
Between Groups
.643
Within Groups
96.796
Total
97.438

l=df
4
376
380

Mean Sauare
.161
.257

F

.624

Sici.
.646

~

The analysis of variance from Table5.21 indicates that the significance of .646
is more than .05 (.646>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's occupation and physical
environment at the .05 significant level.
Hypothesis 11
H0 l l :There is no relationship between parent's occupation and academic
environment.
Hal l:There is a relationship between parent's occupation and academic environment.
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Table5.22 The analysis of the relationship between parent's occupation and academic
environment by using One-Way-ANOVA
ANOVA
Academic Environment

Between Groups
Within Groups
Total

Sum of
Squares
7.522E-02
67.975
68.050

df
4
376
380

Mean Square
1.881E-02
.181

F

.104

Sia.
.981

The analysis of variance from Table5.22 indicates that the significance of .981
is more than .05 (.981>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's occupation and academic
environment at the .05 significant level.

R

Hypothesis 12

H0 12:There is no relationship between parent's occupation and atmospheric
environment.
Ha12:There is a relationship between parent's occupation and atmospheric

-

environment.

Table5.23 The analysis of the relationship between parent's occupation and
atmospheric environment by using One-Way-ANOVA
ANOVA
Atmospheric Environment
Sum of
Squares
Between Groups
1.890
Within Groups
116.257
Total
118.147

df
4
376
380

Mean Square
.472
.309

F
1.528

Sig.
.193

The analysis of variance from Table5.23 indicates that the significance of .193
is more than .05 (.193>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's occupation and atmospheric
environment at the .05 significant level.
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Hypothesis 13
Hal3:There is no relationship between household income and human environment.
Hal3:There is a relationship between household income and human environment.
Table5.24 The analysis of the relationship between household income and human
environment by using One-Way-ANOVA
ANOVA
Human Environment

Between Groups
Within Groups
Total

Sum of
Sauares
.990
68.852
69.842

df

5
375
380

Mean Sauare
.198
.184

F
1.078

Sig.
.372

The analysis of variance from Table5.24 indicates that the significance of .372
is more than .05 (.372>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between household income and human
environment at the .05 significant level.
Hypothesis 14
H0 14:There is no relationship between household income and physical environment.
Ha14:There is a relationship between household income and physical environment.
Table5.25 The analysis of the relationship between household income and physical
environment by using One-Way-ANOVA
ANOVA
I

Physical Environment

Between Groups
Within Groups
Total

Sum of
Sauares
3.356
94.082
97.438

df

5
375
380

6

Mean Sauare
.671
.251

_:~

GI

F

2.676

Sio.
.022

The analysis of variance from Table5.25 indicates that the significance of .022
was less than .05 (.022<.05), which means that the null hypothesis was rejected.
Therefore, there is a relationship between household income and physical
environment at the .05 significant levels.
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Hypothesis 15

H0 15:There is no relationship between household income and academic environment.
Ha15:There is a relationship between household income and academic environment.
Table5.26 The analysis of the relationship between household income and academic
environment by using One-Way-ANOVA
ANOVA
Academic Environment

Between Groups
Within Groups
Total

Sum of
Squares
2.102
65.948
68.050

df

5
375
380

Mean Square
.420
.176

F

2.390

Siq.
.037

The analysis of variance from Table5.26 indicates that the significance of .037
1s less than .05 (.037<.05), which means that the null hypothesis was rejected.
Therefore, there is a relationship between household mcome and academic
environment at the .05 significant level.
Hypothesis 16

H0 l6:There is no relationship between household income and atmospheric
environment.
Ha16:There is a relationship between household income and atmospheric
environment.
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Table5.27 The analysis of the relationship between household mcome and
atmospheric environment by using One-Way-ANOVA
ANOVA
Atmospheric Environment

Between Groups

Sum of
Squares
2.427

5

Mean Square
.485
.309

df

Within Groups

115.720

375

Total

118.147

380

F
1.573

Siq.
.167

The analysis of variance from Table5.27 indicates that the significance of .167
is more than .05 (.167>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between household income and atmospheric
environment at the .05 significant level.

R

Hypothesis 17

H0 17:There is no relationship between parent's religion and human environment.
Hal ?:There is a relationship between parent's religion and human environment.

-

Table5.28 The analysis of the relationship between parent's religion and human
environment by using One-Way-ANOVA

r-

ANOVA

l=-

Human Environment

Between Groups

Sum of
Squares
.216

df
5

Mean Square
4.325E-02
.186

Within Groups

69.626

375

Total

69.842

380

F
.233

Sig.
.948

The analysis of variance from Table5.28 indicates that the significance of .948
is more than .05 (.948>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's religion and human environment
at the .05 significant level.
Hypothesis 18
H0 l8:There is no relationship between parent's religion and physical environment.
Hal8:There is a relationship between parent's religion and physical environment.
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Table5.29 The analysis of the relationship between parent's religion and physical
environment by using One-Way-ANOVA
ANOVA
Physical Environment
Sum of
Squares
Between Groups
1.799
Within Groups
95.639
Total
97.438

df

5
375
380

Mean Square
.360
.255

F
1.411

Sig.
.219

The analysis of variance from Table5.29 indicates that the significance of .219
is more than .05 (.219>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's religion and physical environment
at the .05 significant level.
Hypothesis 19

\JER

H0 19:There is no relationship between parent's religion and academic environment.
Ha19:There is a relationship between parent's religion and academic environment.
Table5.30 The analysis of the relationship between parent's religion and academic
environment by using One-Way-ANOVA

r-

ANOVA
Academic Environment
Sum of
Squares
Between Groups
1.421
Within Groups
66.629
Total
68.050

df

5
375
380

Mean Square
.284
.178

F

1.599

Sici.
.159

r

The analysis of variance from Table5.30 indicates that the significance of .159
is more than .05 (.159>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's religion and academic
environment at the .05 significant level.
Hypothesis 20
H0 20:There is no relationship between parent's religion and atmospheric environment.
Ha20:There is a relationship between parent's religion and atmospheric environment.
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Table5.3 l The analysis of the relationship between parent's religion and atmospheric
environment by using One-Way-ANOVA
ANOVA

Atmospheric Environment
Sum of
Squares
Between Groups
2.761
Within Groups
115.386
Total
118.147

df

5
375
380

Mean Square
.552
.308

F
1.795

Sig.
.113

The analysis of variance from Table5.31 indicates that the significance of .113
is more than .05 (.113>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's religion and atmospheric
environment at the .05 significant level.

RS

Hypothesis 21

Ho21 :There is no relationship between parent's nationality and human environment.
Ha21 :There is a relationship between parent's nationality and human environment.
Table5.32 The analysis of the relationship between parent's nationality and human
environment by using One-Way-ANOVA
ANOVA
Human Environment

Between Groups
Within Groups
Total

Sum of
Squares
.667
69.175
69.842

df

6
374
380

Mean Square
.111
.185

F

.601

Sig.
.730

The analysis of variance from Table5.32 indicates that the significance of .730
is more than .05 (.730>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's nationality and human
environment at the .05 significant level.
Hypothesis 22

H0 22:There is no relationship between parent's nationality and physical environment.
Ha22:There is a relationship between parent's nationality and physical environment.
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Table5.33 The analysis of the relationship between parent's nationality and physical
environment by using One-Way-ANOVA
ANOVA
Physical Environment
Sum of
Sauares
Between Groups
4.121
Within Groups
93.318
Total
97.438

df

6
374
380

Mean Square
.687
.250

F

2.752

Siq.
.012

The analysis of variance from Table5.33 indicates that the significance of .012
is less than .05 (.012<.05), which means that the null hypothesis was rejected.
Therefore, there is a relationship between parent's nationality and physical
environment at the .05 significant level.

RS

Hypothesis 23

H0 23:There is no relationship between parent's nationality and academic
environment.
Ha23:There is a relationship between parent's nationality and academic environment.
Table5.34 The analysis of the relationship between parent's nationality and academic
environment by using One-Way-ANOVA
ANOVA
Academic Environment
Sum of
Squares
Between Groups
.641
Within Groups
67.409
Total
68.050

df

6
374
380

Mean Square
.107
.180

F
.593

Siq.
.736

The analysis of variance from Table5.34 indicates that the significance of .736
is more than .05 (.736>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between parent's nationality and academic
environment at the .05 significant level.
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Hypothesis 24

H0 24:There is no relationship between parent's nationality and atmospheric
environment.
Ha24:There is a relationship between parent's nationality and atmospheric
environment.
Table5.35 The analysis of the relationship between parent's nationality and
atmospheric environment by using One-Way-ANOVA
ANOVA
Atmospheric Environment
Sum of
Sauares
Between Groups
2.945
Within Groups
115.202
Total
118.147

df

6
374

Mean Sauare
.491
.308

380

F

1.593

Sia.
.148

~

The analysis of variance from Table5.35 indicates that the significance of .148
was more than .05 (.148>.05), which means that the null hypothesis was accepted.

-

Therefore, there is no relationship between parent's nationality and atmospheric
environment at the .05 significant levels.

r-

3::.

Hypothesis 25

H0 25:There is no relationship between number of children and human environment.
Ha25:There is a relationship between number of children and human environment.
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Table5.36 The analysis of the relationship between number of children and human
environment by using One-Way-ANOVA
ANOVA
Human Environment

Between Groups
Within Groups
Total

Sum of
Squares
1.161
68.681
69.842

df
3
377
380

Mean Sauare
.387
.182

F

2.125

Sia.
.097

The analysis of variance from Table5.36 indicates that the significance of .097
is more than .05 (.097>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between number of children and human
environment at the .05 significant level.

R

Hypothesis 26

Ho26:There is no relationship between number of children and physical environment.
Ha26:There is a relationship between number of children and physical environment.

-

Table5.37 The analysis of the relationship between number of children and physical
environment by using One-Way-ANOVA
ANOVA
Physical Environment

Between Groups
Within Groups
Total

Sum of
Sauares
.256
97.182
97.438

df
3
377
380

Mean Sauare
8.549E-02
.258

F
.332

Sig.
.802

The analysis of variance from Table5.37 indicates that the significance of .802
is more than .05 (.802>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between number of children and physical
environment at the .05 significant level.
Hypothesis 27

H0 27:There is no relationship between number of children and academic environment.
Ha27:There is a relationship between number of children and academic environment.
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Table5.38 The analysis of the relationship between number of children and academic
environment by using One-Way-ANOVA
ANOVA
Academic Environment
Sum of
Souares
Between Groups
.928
Within Groups
67.122
Total
68.050

df

Mean Souare
.309
.178

3
377
380

F

1.737

Sia.
.159

The analysis of variance from Table5.38 indicates that the significance of .159
is more than .05 (.159>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between number of children and academic
environment at the .05 significant level.

R

Hypothesis 28

H0 28:There is no relationship between number of children and atmospheric
environment.

-

Ha28:There is a relationship between number of children and atmospheric
environment.

Table5.39 The analysis of the relationship between number of children and
atmospheric environment by using One-Way-ANOVA

ANOVA
Atmospheric Environment
Sum of
Squares
Between Groups
1.616
Within Groups
116.531
Total
118.147

"'

~

I

9t 9 .

-~
~

df

3
377
380

Mean Square
.539
.309

°'
F

1.742

Sia.
.158

The analysis of variance from Table5.39 indicates that the significance of .158
is more than .05 (.158>.05), which means that the null hypothesis was accepted.
Therefore, there is no relationship between number of children and atmospheric
environment at the .05 significant level.
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The second section: Measures the relationship between parent's expectations and
school-choice attributes in choosing a school.
Hypothesis 29
H0 29:There is no relationship between expectation in English ability for children and
human environment.
Ha29:There is a relationship between expectation in English ability for children and
human environment.
Table5.40 The analysis of expectation in English ability for children and human
environment by using Pearson Product Moment
Correlations

The expectation level in Pearson Correlatio
ability to speak, read anc Sig. (2-tailed)
write English
N
Human Environment

The expectation level in
ability to speak, read and
write En lish
1.000

381

Pearson Correlatio

.209*

Sig. (2-tailed)

.000

N

381

Human
Environment
.209*
.000

381
1.000

381

**. Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.40 indicates that the significance
of .000 is less than .01 (.000<.0l), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in English ability for children
and human environment at the .01 significant level.
Pearson correlation at the .209 means that the expectation in English ability
for children and human environment have a positive relationship at the .209 or 20.90
percent at the 99 confidence level.
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Hypothesis 30
H 0 30:There is no relationship between expectation in English ability for children and
physical environment.
Ha30:There is a relationship between expectation in English ability for children and
physical environment.
Table5.41 The analysis of expectation in English ability for children and physical
environment by using Pearson Product Moment
Correlations
he expectation level in ability t
s eak read and write En lish
The expectation level in Pearson Correlatio
1.000
ability to speak, read anc Sig. (2-tailed)
write English
N

381

Physical Environment

Pearson Correlatio
Sig. (2-tailed)

.001

N

381

.169*

Physical
Environment

.169*
.001

381
1.000

381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.41 indicates that the significance
of .001 is less than .01 (.001<.0l), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in English ability for children
and physical environment at the .01 significant level.
Pearson correlation at the .169 means that the expectation in English ability
for children and physical environment have a positive relationship at the .169 or 16.90
percent at the 99 confidence level.
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Hypothesis 31

H0 31 :There is no relationship between expectation in English ability for children and
academic environment.
Ha31 :There is a relationship between expectation in English ability for children and
academic environment.
Table5.42 The analysis of expectation in English ability for children and academic
environment by using Pearson Product Moment
Correlations
he expectation level in ability t
s eak read and write En lish
The expectation level in Pearson Correlatio
1.000
ability to speak, read anc Sig. (2-tailed)
write English
N

381

Academic Environment

Pearson Correlatio
Sig. (2-tailed)

.295*
.000

N

381

Academic
Environment
.295*
.000

381
1.000

381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.42 indicates that the significance
of .000 is less than .01 (.000<.0l), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in English ability for children
and academic environment at the .01 significant level.
Pearson correlation at the .295 means that the expectation in English ability
for children and academic environment have a positive relationship at the .295 or

'ilt\

29.50 percent at the 99 confidence levels.
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Hypothesis 32

H0 32:There is no relationship between expectation in English ability for children and
atmospheric environment.
Ha32:There is a relationship between expectation in English ability for children and
atmospheric environment.
Table5.43 The analysis of expectation in English ability for children and atmospheric
environment by using Pearson Product Moment
Correlations

The expectation level in
ability to speak, read and
write English
Atmospheric Environment

he expectation level in ability to Atmospheric
Environment
speak read and write Enalish
Pearson Correlatior
1.000
.139*
Sig. (2-tailed)
.006

N

~

Pearson Correlatior
Sig. (2-tailed)

Q,J)

381

l

N

.139*

381
1.000

.006

381

381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.43 indicates that the significance
of .006 is less than .01 (.006<.0l), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in English ability for children
and atmospheric environment at the .01 significant level.
Pearson correlation at the .139 means that the expectation in English ability
for children and atmospheric environment have a positive relationship at the .139 or
13.90 percent at the 99 confidence level.
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Hypothesis 33

H0 33:There is no relationship between expectation in extra-curricular activities and
human environment.
Ha33:There is a relationship between expectation in extra-curricular activities and
human environment.
Table5.44 The analysis of expectation in extra-curricular activities and human
environment by using Pearson Product Moment
Correlations

Pearson Correlatio

The expectation level in
extra-curricular activities
1.000

The expectation level in
extra-curricular activities

Sig. (2-tailed)

Human Environment

Pearson Correlatio

.329*

Sig. (2-tailed)

.000

N

381

Human
Environment
.329*
.000

381

N

381
1.000

381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.44 indicates that the significance
of .000 is less than .01 (.000<.0l), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in extra-curricular activities and
human environment at the .01 significant level.
Pearson correlation at the .329 means that the expectation in extra-curricular
activities and human environment have a positive relationship at the .329 or 32.90
percent at the 99 confidence level.
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Hypothesis 34

H0 34:There is no relationship between expectation in extra-curricular activities and
physical environment.
Ha34:There is a relationship between expectation in extra-curricular activities and
physical environment.
Table5.45 The analysis of expectation in extra-curricular activities and physical
environment by using Pearson Product Moment
Correlations
The expectation level in
extra-curricular activities
The expectation level in
extra-curricular activities
Physical Environment

Pearson Correlatior

1.000

.057

~l'l~

381

.268
381

~IJfy

.057

1.000

.268
381

381

Sig. (2-tailed)

N
Pearson Correlatior
Sig. (2-tailed)
N

Physical
Environment

The Pearson Correlation Analysis in Table5.45 indicates that the significance
of .268 is more than .05 (.000>.05), which means that the null hypothesis was
accepted. Therefore, there is no relationship between expectation in extra-curricular
activities and physical environment at the .05 significant lev~l.
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Hypothesis 35
H0 35:There is no relationship between expectation in extra-curricular activities and
academic environment.
Ha35:There is a relationship between expectation in extra-curricular activities and
academic environment.
Table5.46 The analysis of expectation in extra-curricular activities and academic
environment by using Pearson Product Moment
Correlations

The expectation level in
extra-curricular activities
Academic Environment

Pearson Correlatio
Sig. (2-talled)
N
Pearson Correlatio
Sig. (2-tailed)
N

The expectation level in
extra-curricular activities
1.000

Academic
Environment
.285*
.000
381
381
1.000
.285*
.000
381
381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5 .46 indicates that the significance
of .000 is less than .01 (.000<.0l), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in extra-curricular activities and
academic environment at the .01 significant level.
Pearson correlation at the .285 means that the expectation in extra-curricular
activities and academic environment have a positive relationship at the .285 or 28.50
percent at the 99 confidence level.
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Hypothesis 36
H0 36:There is no relationship between expectation in extra-curricular activities and
atmospheric environment.
Ha36:There is a relationship between expectation in extra-curricular activities and
atmospheric environment.
TableS.47 The analysis of expectation in extra-curricular activities and atmospheric
environment by using Pearson Product Moment

Correlations

The expectation level in
extra-curricular activities

Pearson Correlatio
Sig. (2-tailed)

The expectation level in
extra-curricular activities
1.000

N

Atmospheric Environment

Atmospheric
Environment

.333*
.000

381
.333*

Pearson Correlatio
Sig. (2-tailed)

.000

N

381

381
1.000

381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in TableS.47 indicates that the significance
of .000 is less than .01 (.000<.01), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in extra-curricular activities and
atmospheric environment at the .01 significant level.
Pearson correlation at the .333 means that the expectation in extra-curricular
activities and atmospheric environment have a positive relationship at the .333 or
33.30 percent at the 99 confidence level.
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Hypothesis 37

H0 37:There is no relationship between expectation m good behavior and selfdiscipline and human environment.
Ha37:There is a relationship between expectation in good behavior and self-discipline
and human environment.
Table5.48 The analysis of expectation in good behavior and self-discipline and human
environment by using Pearson Product Moment

Correlations

The expectation level in good
behavior and self-discioline
The expectation level in Pearson Correlatior
1.000
good behavior and
Sig. (2-tailed)
self-discipline
N

381

Human Environment

Pearson Correlatior
Sig. (2-tailed)
N

.245*
.000

381

Human
Environment
.245*
.000

381
1.000

381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.48 indicates that the significance
of .000 is less than .01 (.000<.01), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in good behavior and selfdiscipline and human environment at the .01 significant levels
Pearson correlation at the .245 means that the expectation in good behavior
and

self~discipline

and human environment have a positive relationship at the .245 or

24.50 percent at the 99 confidence level.
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Hypothesis 38

H0 38:There is no relationship between expectation m good behavior and selfdiscipline and physical environment.
Ha38:There is a relationship between expectation in good behavior and self-discipline
and physical environment.
Table5.49 The analysis of expectation in good behavior and self-discipline and
physical environment by using Pearson Product Moment
Correlations
The expectation level in good
behavior and self-disci line

Physical
Environment

1.000

.100
.051

The expectation level in Pearson Correlatio
good behavior and
Sig. (2-tailed)
self-discipline
N
Physical Environment

381

381

Pearson Correlatio
Sig. (2-tailed)

.100
.051

1.000

N

381

381

The Pearson Correlation Analysis in Table5.49 indicates that the significance
of .051 is more than .05 (.051>.05), which means that the null hypothesis was
accepted. Therefore, there is no relationship between expectation in good behavior
and self-discipline and physical environment at the .05 significant level.
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Hypothesis 39

H0 39:There is no relationship between expectation m good behavior and selfdiscipline and academic environment.
Ha39:There is a relationship between expectation in good behavior and self-discipline
and academic environment.
Table5.50 The analysis of expectation in good behavior and self-discipline and
academic environment by using Pearson Product Moment
Correlations

The expectation level in
good behavior and
self-discipline

Pearson Correlatio
Sig. (2-tailed)
N

Academic Environment

Pearson Correlatio

The expectation level in good
behavior and self-disci line
1.000
381

Sig. (2-tailed)

.281*
.000

N

381

Academic
Environment
.281*
.000
381
1.000
381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.50 indicates that the significance
of .000 is less than .01 (.000<.0l), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in good behavior and selfdiscipline and academic environment at the .01 significant level.
Pearson correlation at the .281 means that the expectation in good behavior
and self-discipline and academic environment have a positive relationship at the .281
or 28.10 percent at the 99 confidence level.
Hypothesis 40

H0 40:There is no relationship between expectation m good behavior and selfdiscipline and atmospheric environment.
Ha40:There is a relationship between expectation in good behavior and self-discipline
and atmospheric environment.
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Table5.51 The analysis of expectation in good behavior and self-discipline and
atmospheric environment by using Pearson Product Moment

Correlations

The expectation level in good
behavior and self-discipline
The expectation level in goc Pearson Correlatior
1.000
behavior and self-discipline Sig. (2-tailed)

381

N

Atmospheric Environment

Pearson Correlatior
Sig. (2-tailed)

.213*
.000

N

381

Atmospheric
Environment
.213*
.000

381
1.000

381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.51 indicates that the significance
of .000 is less than .01 (.000<.01), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in good behavior and selfdiscipline and atmospheric environment at the .01 significant level.
Pearson correlation at the .213 means that the expectation in good behavior
and self-discipline and atmospheric environment have a positive relationship at the
.213 or 21.30 percent at the 99 confidence level.
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Hypothesis 41

fL,41 :There is no relationship between expectation in ability to enter into prestigious
universities and human environment.
Ha41 :There is a relationship between expectation in ability to enter into prestigious
universities and human environment.
Table5.52 The analysis of expectation in ability to enter into prestigious universities
and human environment by using Pearson Product Moment
Correlations

The expectation level in
ability to enter university
Human Environment

he expectation level in ability to
Human
enter universi
Environment
Pearson Correlatio
1.000
.167*
Sig. (2-tailed)
.001

N

381

Pearson Correlatio
Sig. (2-tailed)

.167*
.001

N

381

381
1.000
381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.52 indicates that the significance
of .001 is less than .01 (.001<.0l), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in ability to enter into
prestigious universities and human environment at the .01 significant level.
Pearson correlation at the .167 means that the expectation in ability to enter
into prestigious universities and human environment have a positive relationship at
the .167 or 16. 70 percent at the 99 confidence level.
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Hypothesis 42

H0 42:There is no relationship between expectation in ability to enter into prestigious
universities and physical environment.
Ha42:There is a relationship between expectation in ability to enter into prestigious
universities and physical environment.
Table5.53 The analysis of expectation in ability to enter into prestigious universities
and physical environment by using Pearson Product Moment

Correlations

The expectation level in
ability to enter university
Physical Environment

he expectation level in ability t
Physical
enter universi
Environment
Pearson Correlatio
1.000
.150*
Sig. (2-tailed)
.003
N
381
381
Pearson Correlatio
1.000
.150*
Sig. (2-tailed)
.003
N
381
381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.53 indicates that the significance
of .003 is less than .01 (.003<.0l), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in ability to enter prestigious
universities and physical environment at the .01 significant level.
Pearson correlation at the .150 means that the expectation in ability to enter
into prestigious universities and physical environment have a positive relationship at
the .150 or 15. 00 percent at the 99 confidence level.
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Hypothesis 43

H0 43:There is no relationship between expectation in ability to enter into prestigious
universities as expected and academic environment.
Ha43:There is a relationship between expectation in ability to enter into prestigious
universities as expected and academic environment.
Table5.54 The analysis of expectation in ability to enter into prestigious universities
and academic environment by using Pearson Product Moment

Correlations

e expectation level in ability t
enter univers·
The expectation level in
ability to enter university
Academic Environment

Pearson Correlatio
Sig. (2-tailed)
N
Pearson Correlatio
Sig. (2-tailed)
N

Academic
Environment

1.000

.241*
.000

381
.241*

381
1.000

.000

381

381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.54 indicates that the significance
of .000 is less than .01 (.000<.0l), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in ability to enter into
prestigious universities and academic environment at the .01 significant level.
Pearson correlation at the .241 means that the expectation in ability to enter
into prestigious universities and academic environment have a positive relationship at
the .241 or 24.10 percent at the 99 confidence level.
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Hypothesis 44

H0 44:There is no relationship between expectation in ability to enter into prestigious
universities and atmospheric environment.
Ha44:There is a relationship between expectation in ability to enter into prestigious
universities and atmospheric environment.
Table5.55 The analysis of expectation in ability to enter into prestigious universities
and atmospheric environment by using Pearson Product Moment

Correlations

The expectation level in
ability to enter university

he expectation level in ability t
enter universi
Pearson Correlatio
1.000
Sig. (2-tailed)
N

Atmospheric Environment

381
.137*

Pearson Correlatio
Sig. (2-tailed)

.007

N

381

Atmospheric
Environment

.137*
.007

381
1.000

381

**.Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Analysis in Table5.55 indicates that the significance
of .007 is less than .01 (.007<.01), which means that the null hypothesis was rejected.
Therefore, there is a relationship between expectation in ability to enter into
prestigious universities and atmospheric environment at the .01 significant level.
Pearson correlation at the .137 means that the expectation in ability to enter
into prestigious universities and atmospheric environment have a positive relationship
at the .13 7 or 13. 70 percent at the 99 confidence level.
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5.5 Summary of hypothesis testing result
Table5.56 Summary of hypothesis testing result (ANOVA)

Hypothesis

Statistics Technique

Significant Value

Result

1

ANOVA

.001

Reject Ho

2

ANOVA

.645

Accept Ho

3

ANOVA

.330

Accept Ho

4

ANOVA

.088

Accept Ho

5

ANOVA

.463

Accept Ho

6

ANOVA

.598

Accept Ho

7

ANOVA

.881

Accept Ho

8

ANOVA

.133

Accept Ho

ANOVA

.966

Accept Ho

10

ANOVA

.646

Accept Ho

11

ANOVA

.981

Accept Ho

ANOVA

.193

Accept Ho

ANOVA

.372

Accept Ho

-

\'.

""'
\!\

F.

9

~

::-,

12
~

13
14
15

~

ANOVA
ANOVA

.... ,

.

'f

r1-;;

Reject Ho

.022
r.

.037
-

)""

Reject Ho

16

ANOVA

.167

Accept Ho

17

ANOVA

.948

Accept Ho

18

ANOVA

.219

Accept Ho

19

ANOVA

.159

Accept Ho

20

ANOVA

.113

Accept Ho
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Hypothesis

Statistics Technique

Significant Value

Result

21

ANOVA

.730

Accept Ho

22

ANOVA

.012

Reject Ho

23

ANOVA

.736

Accept Ho

24

ANOVA

.148

Accept Ho

25

ANOVA

.097

Accept Ho

26

ANOVA

.802

Accept Ho

27

ANOVA

.159

Accept Ho

28

ANOVA

.158

Accept Ho

~

~"' ~ ~

"'"'

li ijj II ir

Table5.57 Summery of hypothesis testing result (Pearson Correlation)
Hypothesis

Statistics Technique

b

Significant

Result

(2-tailed)Value

29

Pearson Correlation

.000

Reject Ho

30

Pearson Correlation

.001

Reject Ho

31

Pearson Correlation

.000

Reject Ho

32

Pearson Correlation

.006
,

Reject Ho
A

.000

~,,..,

Reject Ho

33

Pearson Correlation

34

Pearson Correlation

.208

Accept Ho

35

Pearson Correlation

.000

Reject Ho

36

Pearson Correlation

.000

Reject Ho

37

Pearson Correlation

.000

Reject Ho

38

Pearson Correlation

.051

Accept Ho

39

Pearson Correlation

.000

Reject Ho

[1~
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Hypothesis

Statistics Technique

Significant

Result

(2-tailed)Value
40

Pearson Correlation

.000

Reject Ho

41

Pearson Correlation

.001

Reject Ho

42

Pearson Correlation

.003

Reject Ho

43

Pearson Correlation

.000

Reject Ho

44

Pearson Correlation

.007

Reject Ho
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CHAPTER VI
SUMMARY FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

This chapter consists of three sections. The first section is the summary of
findings, which answers each of the questions and hypotheses. The second section
contains the conclusions of the study. The final section is composed of the
recommendations for the top management not only of the international schools but
also other private schools. This chapter also includes suggestion for further research.
6.1 Summary of Findings
The purpose of this research was to examine important school-choice
attributes that parents used in choosing international schools for their children. This
research studied the relationship between parents' demographic characteristics
comprising of seven characteristics, and school-choice attributes. The researcher also
examined the relationship between parents' expectations in four areas as mentioned
earlier, and school-choice attributes. School-choice attributes were divided into four
subgroups, which are human environment, physical environment, academic
environment and atmospheric environment. Based on the research conducted for this
study, the findings below are presented according to each research question .
. Research Question 1: What is the important school-choice attributes
affecting parental international school choice?
According to Table5.10, based on parents' mean responses, the top five
important school-choice attributes are quality of teachers (4. 76), language medium in
teaching (4.67), modem and up-to-date curriculum which scores was equal to security
(4.64) and learning environment (4.56). Moreover, the mean responses of all schoolchoice attributes are higher than 4.00, except three attributes, i.e., location (3.99),
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number of alumni entering to prestigious universities (3. 76) and awards received from
outside bodies (3.67). According to the finding, it can be concluded that parents view
most school-choice attributes in this research are important when choosing
international schools for their children.
As stated previously, the school-choice attributes are divided into four
environments. Table 5.11 illustrates that the highest mean response corresponded to
the human environment (4.3758) followed in descending order by academic
environment (4.2336), physical environment (4.2021), and atmospheric environment
(4.1129). When the school-choice attributes are divided into four environments, all
mean responses for each environment exceeded 4.00 on a scale of 5.00 (maximum).
Research Question 2:

Is there a relationship between parents'

demographic characteristics and school-choice attributes?

The result of this study reveals that the most respondents are mother/female
guardians (64.6%). The majority of respondent are aged between 36-40 years old
(29.7%). Moreover, most respondents completed Bachelor's degree or equivalent
(45.1%). The majority of respondents was self-employed (38.3%).
The highest range of household income of respondents is more than 250,000
Baht per month. Because of expensive tuition fees, the finding shows that 65.6% of
respondents have household incomes of more than 100,000 Baht per month. This
finding corresponds to high tuition fees charged by international schools.
In terms of religion, Buddhist (60.6%) and Thai nationalities (63.8%) are the
majority of respondents in this research. Furthermore, most respondents have 2-3
children (48.6%).
In this research, 28 hypotheses were set in order to test the relationship
between parents' demographic characteristics and school-choice attributes. The
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demographic characteristics consist of age of parent, parent's education, parent's
occupation, household income, parent's religions, parent's nationality and number of
children. Each characteristic was used to test the relationship with each environment.
According to Table 5.56, summary of hypothesis testing result, the researcher
found that all null hypotheses in testing the relationship between parents'
demographic characteristics and school-choice attributes are accepted except the null
hypothesis 1, 14, 15 and 22. A summary of hypotheses are shown as follows;
Hypothesis 1: There is a relationship between parents' age and human environment.
Hypothesis 2: There is no relationship between parent's age and physical
environment.
Hypothesis 3: There is no relationship between parent's age and academic
environment.
Hypothesis 4: There

lS

no relationship between parent's age and atmospheric

lS

no relationship between parent's education and human

lS

no relationship between parent's education and physical

-

environment.
Hypothesis 5: There
environment.
Hypothesis 6: There

') N <..,

environment.
Hypothesis 7: There

lS

69

no relationship between parent's education and academic

environment.
Hypothesis 8: There is no relationship between parent's education and atmospheric
environment.
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Hypothesis 9: There 1s no relationship between parent's occupation and human
environment.
Hypothesis 10: There is no relationship between parent's occupation and physical
environment.
Hypothesis 11: There is no relationship between parent's occupation and academic
environment.
Hypothesis 12: There is no relationship between parent's occupation and atmospheric
environment.
Hypothesis 13:

There is no relationship between household income and human

environment.
Hypothesis 14:

There 1s a relationship between household mcome and physical

environment.
Hypothesis 15:

There is a relationship between household income and academic

-

environment.

Hypothesis 16: There is no relationship between household income and atmospheric
environment.
Hypothesis 17:

There

IS

') NC

environment.
Hypothesis 18:

no relationship between parent's religion and human

69

There is no relationship between parent's religion and physical

environment.
Hypothesis 19:

There

IS

no relationship between parent's religion and academic

environment.
Hypothesis 20: There is no relationship between parent's religion and atmospheric
environment.
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Hypothesis 21:

There is no relationship between parent's nationality and human

environment.
Hypothesis 22:

There is a relationship between parent's nationality and physical

environment.
Hypothesis 23: There is no relationship between parent's nationality and academic
environment.
Hypothesis 24: There is no relationship between parent's nationality and atmospheric
environment.
Hypothesis 25: There 1s no relationship between number of children and human
environment.
Hypothesis 26: There is no relationship between number of children and physical
environment.
Hypothesis 27: There is no relationship between number of children and academic

-

environment.

Hypothesis 28: There is no relationship between number of children and atmospheric
environment.

Research Question 3: Is there a relationship between parents'
expectations and school-choice attributes?
In this research, there are 16 hypotheses, hypothesis 29-44, in order to test the
relationship between parents' expectations and school-choice attributes. Besides, there
are four parents' expectations, which are expectation of English ability for their
children, extra-curricular activities, good behavior and self-discipline and ability to
enter into prestigious universities in Thailand or abroad. Each parent's expectation is
used to test the relationship in each environment, which are human environment,
physical environment, academic environment and atmospheric environment.
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According to Table 5.9 based on parents' mean responses, the highest
expectation of parents is English ability for children (4.56). The second rank is
expectation of ability to enter into prestigious universities in Thailand or abroad
(4.39). The third rank is expectation in good behavior and self-discipline (4.31). The
lowest expectation is extra-curricular activities (3.85). All mean responses for parents'
expectations, except extra-curricular activities exceeded 4.00 on a scale of 5.00 the
maximum. It indicates that the respondents in this research have high expectation of
English ability for their children whereas they have low expectation of extracurricular activities when sending their children to international schools.
According to Table 5.57, which shows the summary of hypothesis testing
result, the researcher found that all null hypotheses in testing the relationship between
parents' expectations and school-choice attributes are rejected, except the null
hypothesis 34 and 38. This is shown as follows:
Hypothesis29:

There is a relationship between expectation in English ability for

children and human environment.
Hypothesis30:

There is a relationship between expectation in English ability for

children and physical environment
Hypothesis31:

There is a relationship between expectation in English ability for

children and academic environment
Hypothesis32:

There is a relationship between expectation in English ability for

children and atmospheric environment
Hypothesis33:

There is a relationship between expectation m extra-curricular

activities and human environment.
Hypothesis34:

There is no relationship between expectation m extra-curricular

activities and physical environment.
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Hypothesis35:

There is a relationship between expectation m extra-curricular

activities and academic environment.
Hypothesis36:

There is a relationship between expectation m extra-curricular

activities and atmospheric environment.
Hypothesis37: There is a relationship between expectation in good behavior and selfdiscipline and human environment.
Hypothesis38: There is no relationship between expectation in good behavior and
self-discipline and physical environment
Hypothesis39: There is a relationship between expectation in good behavior and selfdiscipline and academic environment.
Hypothesis40: There is a relationship between expectation in good behavior and selfdiscipline and atmospheric environment.
Hypothesis41: There is a relationship between expectation in ability to enter into
prestigious universities in Thailand or abroad and human environment.
Hypothesis42: There is a relationship between expectation in ability to enter into
prestigious universities in Thailand or abroad and physical environment.
Hypothesis43: There is a relationship between expectation in ability to enter into
prestigious universities in Thailand or abroad and academic environment.
Hypothesis44: There is a relationship between expectation in ability to enter into
prestigious universities in Thailand or abroad and atmospheric environment.
In addition, the findings show that all values of correlation coefficient in this
study indicate that there is a positive relationship. It means that the higher the level of
parent's expectations, the higher the importance of school-choice attributes in
choosing international schools for their children.
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6.2 Conclusions

The results from this study illustrate the five highest-ranking school-choice
attributes are quality of teachers, language medium in teaching, modem and up-todate curriculum, security, and learning environment. These results are similar to
previous study. For example, Richmond (1999) found that better curriculum and
better teachers received most attention as important reasons for the charter school
choice. Rodem (1992) indicated "student safety" as most important factor in most
parents' choice of schools. A study by Martinez et al. (1994) also indicated that
learning climate is parents' number one attribute in school selection.
As mentioned previously, the researcher divided school-choice attributes into
four environments, which are human environment, physical environment, academic
environment and atmospheric environment. The result of mean response shows that
human environment is the most important environment when parents choose
international schools for their children. However, all mean responses for all
environments are high exceeding 4.00 on a scale of 5.00 the maximum. This finding
supports those of Rodem (1992). The study concluded that parents attached high level
of importance tq academic factors.
Moreover, the results showed relationships between parent's age and human
environment, household income and physical environment, household income and
academic environment, and parents' nationality and physical environment. The
implication from this information is that the level of household income influence
choice decision. Knott (2001) presented a similar conclusion.
In addition, the researcher can conclude that there is a relationship between
expectation of English ability for children and each of the four environments. The
findings also show that there is a relationship between expectation in extra-curricular
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activities, and each environment, except physical environment. Furthermore, there is a
relationship between expectation of good behavior and self-discipline and each
environment, except physical environment. The last finding shows that there is a
relationship between expectations in ability to enter prestigious universities in
Thailand or abroad and each environment. In addition, the findings show that all value
of correlation coefficient in this study indicate that there is a positive relationship. It
means that the higher the level of parents' expectations, the greater the importance of
school-choice attributes in choosing international schools for their children.
6.3 Recommendations

Nowadays, international schools are operating in a progressive competitive
environment. The number of international schools has mushroomed. In Thailand,
there are many international schools, 58 international schools. The numbers of
international schools have increased rapidly. International schools have emerged more
than 30 schools within five years, from 1996 to 2001. This year alone, two
international schools are opening. Moreover, the past two years had seen bilingual
school become more popular as a cheaper alternative to international schools.
Especially this year, there are 11 schools that have applied to offer bilingual
programmes. Based on the findings of the study, educationists and marketers should
focus on the relationship between schools and parents, particular in the processes and
reasons behind parents' choice of school for their children in order to establish
strategies to attract the new students and maintain the current ones. Furthermore,
understanding of consumer (parent) behavior is a prerequisite to a successful
marketing strategy.
International schools should educate themselves in the principles and practices
of marketing and public relations. This study also found that mother play an action in

137

decision making for schools for their children, marketers of international school
should focus their attention toward mother while advertising on television or print.
They should position their schools with prospective customer through image
development that clearly defines the school and its special niche in the market place.
International school operate a niche market, and its segments are composed of foreign
parents and affluent Thai parents. This recommendation is similar to the
recommendation of Puccio (2000) for Catholic schools.
Human environment is human factors associated with a school such as
teachers, school administrators, interaction between teachers/administrators and
parents. The mean response of human environment is highest. It means that parents
view this environment as important reason when they choose international schools for
their children. As a result, schools should emphasis on this environment and advertise
to parents in order to attract new students and retain the current ones. Quality of
teachers is part of the human environment and it obtained the highest mean response
in this study. Therefore, the schools should be vigilant in their recruitment and
selection processes Administrator should recruit and hire certified teachers who
process extensive pedagogy, demonstrate a willingness to participate in staff
development training, and who are able to maintain effective classroom management.
In addition, teachers should be given opportunities to professionally develop
themselves by attending seminars and workshops both within the country and
overseas. This policy is utilized many of the top international schools in Thailand.
As stated earlier, physical environment also obtained a high mean response
and was ranked second. Therefore, schools should focus on this environment. This
environment is composed of location (distance of school from home), facility and
equipment and class size (number of students in class). When considering the mean
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response of each component in this environment, facility and equipment, and class
size had the highest mean responses. International schools can improve these
components. For facility and equipment, international schools should spend resources
on teaching materials, including hi-tech aids such as computers, internet access, books
and laboratory equipment, in order to compensate for the high tuition fees. Nowadays,
the facility and equipment are not confined to the things that the researcher stated
earlier. For example, a new international school named "Shrewsbury International
School" under construction and will be completed in May 2003. This school will be
equipped with state-of-art education facilities, ranging from theatre, swimming pool,
music and arts center, and other sports facilities. Moreover, The U.S. National PTA
suggested that the adequate buildings are a critical component of effective schools.
School buildings and grounds must be well maintained and safe. Further, school must
provide sufficient space for learning and must be able to support today's educational
technology needs. For class size, the number of students should not be over 20
children, because Sharples and De'Ath (1997) stated that over 20 children in a class
means much less individual attention.
Suggestions for further research

•

Further research should investigate the important school-choice attributes as
reasons for choosing international school of parents in other provinces as
international schools have opened in other cities such as Phuket and
Chiengmai.

•

This research did not cover international schools operating only at
kindergarten level, so further research should investigate in this area.

•

Over the two years, bilingual schools have become more popular as a
cheaper alternative to international schools in Bangkok. Further research
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should compare the factors affecting the decision making for choosing
between international schools and bilingual schools.
•

Further research should focus on parental information seeking for
international schools for children.

•

Additionally, further research should be qualitative research in order to get
the richer data needed to examine the reasons that parents enroll their
children in international school or other schools.
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Dated: October 31, 2002
Subject: Request Cooperation on Fieldwork
To Principal:
Dear Sir/Madam:
I am a student of Master's degree program (MBA) at Assumption University. I am
working on my thesis, which is required for my graduation. The topic is "Parental
Decision Making and International School Choice". This study is to identify
important school-choice attributes related to parent's decision in choosing international
school for their children. It also is to identify relationship between parent's expectations
and school-choice attributes. The result of this study will be beneficial for top
managements of not only international schools but also other private schools in order to
improve and develop their schools to satisfy the parents' need.

To accomplish this task, I have to gather information through questionnaires. Would you
please distribute questionnaires to students and ask them to present to their parents.
Thanking in advance for your cooperation.

Yours faithfully,

Ms. Pomtip Sirilertpomchai

174 Maharaj Rd.
Phanakom
Bangkok I 0200
Tel. 01-923-5636
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Questionnaire

This questionnaire is prepared for a study of parental decision making and international school
choice. This study is a part of thesis requirement for master's degree at Assumption University. Please
choose your answers according to facts and your true opinions. Thank you for your cooperation.

Instruction: Please check ./in your choosing answer.

Partl:
1.

Are you a decision maker in choosing international school for your children?

D Yes

D No (Please end the questionnaire)

General data of person completine; this survey

2.

Gender

3.

Age

D 30 or less than
4.

D Male

D Female

D 30-35

D 36-40

D 41-45

D more than 45

Education level

D High School Graduate or Less
D Bachelor Degree or equal

ERS/

D Diploma/Occupational certificate
D Master Degree

D Doctoral Degree
5.

Occupation

D Public Officer/State Enterprise Officer

D Private employee

D Own business

D Housewife

D Others, please specify ......... .
6.

Total Household income (baht/month)

-

D less than 50,000

D 50,000 -100,000

D 100,001-150,000

D 150,001-200,000

D 200,001-250,000

D more than 250,000

Religion
D Buddhist

D Christian

D Islam

D Hindu

D Others, please specify ......... ..

D No religious affiliation

7.

Nationality

D American

D Chinese

D Filipino

D Indian

D Korean

D Thai

D Others, please specify ............ .

D Other, Please specify ........ ..
8.

Number of children

D only 1

D 2-3

D 4-5

Dover 5

Part2: Parental Expectations
The expectation level in each attribute from sending children to international school
Expectation

Most important

Important

Neutral

Less important

Not important

5

4

3

2

1

Ability to speak, read and
write in English for
children
Extra-curricular activities
Good behavior and selfdiscipline
Ability to enter into higher
level or university in
Thailand or abroad as
expected

Part3: School-choice attributes
How important are the following attributes to you as reasons for choosing the current school for
your children?
Human Environment

Attributes

Most important

Important

Neutral

Less important

Not important

5

4

3

2

1

Quality of teachers
Quality of other students

b

in the school
Interaction

;:;,

between

teachers/administrators
and

parents

(Parent-

teacher involvement)

1;!!.'

Discipline and school

V'f!l!J

policies
School Administrators
Security

v
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Physical Environment
Attributes

Most important

Important

Neutral

Less important

Not important

5

4

3

2

l

Most important

Important

Neutral

Less important

Not important

5

4

3

2

1

Location (Distance of
school from home)
Facility and equipment
(Building, classroom,
gymnasium, computers)
Class size (number of
students in class)

Academic Environment
Attributes

I

Modern and up-to-date
curriculum

~

~

Admission standards

-

Language Medium
Number
entering

to

university
Tuition fees

,_,,.

Alumni

of

prestigious
:_-;,,

:::J

=

3'- 1
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Atmospheric Environment
Attributes

School reputation

Important

Neutral

Less important

Not important

5

4

3

2

1

.....

Leaming environment
Awards/Recognition
received from outside
body

Most important

- ..
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RELIABILITY

•

Reliability of Parents' Expectation and School-Choice Attributes

RE L I A B I L I T Y AN A L Y S I S - S C A LE (A LP H A)
1.

Exp 1 Ability to speak, read and write in English

2.

Exp2 Extra-curricular activities

3.

Exp3 Good behavior and self-discipline

4.

Exp4 Ability to enter into higher level or university in Thailand or abroad as
Expected

5.

Huml Quality of teachers

6.

Hum2 Quality of other students in the school

7.

Hum3 Interaction between teachers/administrators and parents (Parent-teacher
Involvement)

8.

Hum4 Discipline and school policies

9.

Hum5 School Administrators

10.

Hum6 Security

11.

Phyl

Location (Distance of school from home)

12.

Phy2

Facility and equipment (Building, classroom, gymnasium, computers)

13.

Phy3

Class size (number of students in class)

14.

Acal

Modern and up-to-date curriculum

15.

Aca2 Admission standards

16.

Aca3

17.

Aca4 Number of Alumni entering to prestigious university

*

Language medium in teaching

18.

Aca5 Tuition fees

19.

Atml School reputation

20.

Atm2 Learning environment

21.

Atm3 Award/Recognition received from outside body

Reliability Coefficients
N of Cases =
Alpha=

•

N ofltems = 21

40.0

.8732

Reliability of Parents' Expectation

RE L I AB I L I T Y AN ALY S I S - S C ALE (A LP H A)
Ability to speak, read and write in English

1.

Expl

2.

Exp2 Extra-curricular activities

3.

Exp3 Good behavior and self-discipline

4.

Exp4 Ability to enter into higher level or university in Thailand or abroad as
Expected

Reliability Coefficients
NofCases=
Alpha=

.7523

40.0

7

Nofltems=4

~
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•

Reliability of Human Environment

RE LI A B I L I T Y AN A LY S I S - S C A LE (A LP HA)
1.

Huml Quality of teachers

2.

Hum2 Quality of other students in the school

3.

Hum3 Interaction between teachers/administrators and parents (Parent-teacher
Involvement)

4.

Hum4 Discipline and school policies

5.

Hum5 School Administrators

6.

Hum6 Security

Reliability Coefficients
N of Cases=
Alpha=

•

40.0

N of Items= 6

.8009

Reliability of Physical Environment

RE LI AB I L I T Y AN A LY S I S - S C A LE (A LP H A)
1.

Phyl

Location (Distance of school from home)

2.

Phy2 Facility and equipment (Building, classroom, gymnasium, computers)

3.

Phy3

Class size (number of students in class)

Reliability Coefficients
N of Cases =
Alpha=

40.0

.6379

N ofltems = 3

•

Reliability of Academic Environment

RE LI AB I L I T Y AN A LY S I S - S C A LE (A LP H A)
Modem and up-to-date curriculum

1.

Acal

2.

Aca2 Admission standards

3.

Aca3

4.

Aca4 Number of Alumni entering to prestigious university

5.

Aca5

Language medium in teaching

Tuition fees

Reliability Coefficients
N of Cases =
Alpha=

•

N of Items= 5

40.0

.6141

Reliability of Atmospheric Environment

RE L I AB I L I T Y AN A L Y S I S - S C ALE (ALP H A)

l:=a

1.

Atml School reputation

2.

Atm2 Learning environment

3.

Atm3 Award/Recognition received from outside body

Reliability Coefficients
N of Cases=
Alpha =

.6631

40.0

7~

N of Items= 3

~

•

Reliability of School-Choice Attributes

RE L I A B I L I T Y AN A L Y S I S - S C A LE (ALP HA)
Reliability Coefficients
N of Cases =

Alpha=

40.0

N of Items= 17

.8678
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