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ABSTRACT

Academic achievement and sociocultural adjustment of international students is
significant to their success while pursuing their degrees abroad. However, the international
students have moderate level of acculturative stress and poses a challenge which may resulted
in attrition, declined performance and difficulties in interpersonal relationships. Thus, the
purpose of this study is to examine whether perceived social support and perceived social
self-efficacy moderate the relationship

between acculturative stress and sociocultural

adaptation. A cross sectional research design was employed and quantative data were
collected through Acculturative Stress Scale for International Students, Scale of Perceived
Social Self-efficacy, The Multidimensional Scale of Perceived Social Support and Sociocultural Adaptation Scale (SCAS).

A total of

120 postgraduate and undergraduate

international students from five Thailand public and private universities were recruited to
participate in the study. The sample put emphasize on gender equality and pursued degree
equality. Moderation regression analysis was used to test the hypothesized relationship.
Results provided support for the proposed model, revealing that acculturative stress has
significant negative relationship with sociocultural adaptation. In addition, the results showed
that the relationship between acculturative stress and sociocultural adaptation is moderated by
perceived social support and perceived social self-efficacy. The presense of two moderation
veriables : perceived social self-efficacy and perceived social support make the negative
relationship between acculturative stress and sociocultural adaptation more weaker. The
present study has implications for university policies, counsellors, and student affairs
departments, and scholarship advisory on the need to take response to facilitate healthy
academic and psychological adjustment among international students by combating
acculturative stress and promoting sociocultural adaptation.
Keywords: acculturative stress, sociocultural adaptation, perceived social support, and
perceived social self-efficacy.
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CHAPTER I
Introduction
Globalization has brought wider access to educational services worldwide and it
creates a highly competitive market for quality international higher education programs
(Mahmmod Hajara, 2014; Wildavsky, 2010). As opportunities for studying abroad among
international students continue to expand, Thailand has become a preferred destination for
those who wish to avai a quality international standard education at a minimal price.
International students are drawn to pursue their higher education in Thailand due to its high
quality academic programs and wide range of academic offerings mostly instructed in
English. In 2002, the National Statistic Office reported that there were about 4,000 foreign
students in Thailand, with nearly 50% of them come from neighboring countries of China,
Vietnam, Myanmar, Laos, and Cambodia. The data from the Office of the Higher Education
Commission of the Ministry of Education of Thailand shows that in 2011, around 20,309
international

students

were

studying

in

different

universities

in

Thailand

(Jaroensubphayanont, 2014). Malai and Juan (2011) stated that Thailand universities attract
international students because of their friendly atmosphere, fundamental infrastructures,
affordability, beauty of environment, and safety.

However, despite this it is also not

uncommon for these international students to experience acculturative stress while studying
in Thailand because of different sociocultural backgrounds. Among the few who experience
this stress are students from Myanmar (Vergara, Smith, & Kelee, 2010). This finding calls for
an in-depth investigation with the use of different approaches and solely focuses on Myanmar
students since it is reported that they cover the second biggest population of international
students in Thailand (Jaroensubphayanont, 2014).
Studying abroad and acculturative stress
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A number of international studies have increased the global landscape of learning, and
the number of international students is increasing year after year. International students are
those individuals who reside temporarily in a foreign country for academic purpose. Their
stay in these countries allows them to participate in an international community and earn an
international education. Upon arriving into the foreign country, it is important for the students
to be aware of and to adjust to the new culture (Carroll & Ryan 2005). For international
students, the experience of studying abroad to pursue their academic degree could be exciting
while they are struggling to fulfill personal, familial, and career goals. In studying abroad,
students expend their knowledge and experiences in terms of learning new culture, studying
more foreign languages and meeting new people (Javier 2008). However, at the same time, it
is also challenging for them to adapt to the social system of the host country. Leaving behind
their native land, family, friends, and significant others, some students may experience
multiple difficulties and challenges because of living away from their primary supporters
means they have to adapt and adopt to a new culture and environment (Wei, et al., 2007). In
their educational journey, international students have the burden of carrying their own culture
to the new environment at the same time adjusting to the culture of their host country along
with the people of diverse ethnicity both in their academic and social environments. Settling
in the new country and adapting to new environments may be more or less stressful for
international students who experience accumulated pressure to adjust to a new language, to
cultural values, as well as to social norms. The pressure may put a significant demand on the
individual, which may result in their amplified feelings of

stress and fear (Poyrazli &

Grahame, 2007). The eventual reactions to these changes, which arise from the differences
between the home culture and the dominant host culture is commonly referred to as
“acculturative stress” (Berry, 2005).
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The term acculturative stress is used to refer to the unique stressors experienced
through immigration (Berry 2006). Acculturative stress is the behavioral response to
intercultural contact and is a way to understand how the interaction between cultures affects
an individual psychologically. For voluntary or involuntary immigrants including
international students, the acculturative stress often results from differences in social customs,
norms, and values, as well as standards in education, politics, etc. between the host and
original cultures (Yeh et al., 2005). Bentley (2008) stated that there are numerous factors that
may contribute to acculturative stress, and these include language difficulty, perceived
discrimination, financial concerns, cultural adjustments, academic pressure, education system
differences, and losing citizenship rights and close connections with family, friends, and
relatives (Bentley, 2008). Similarly, in the work of Aponte and Johnson. (2000) the factors
that influence the acculturative stress were classified into three categories: microsocial
influences, individual background, and individual factors. In their explanation, legal
constraints, discrimination, degree of tolerance for diversity, academic pressure belongs to
microsocial influence while world view, cultural distance belong to individual background.
Age, gender, English language proficiency, coping skills, and personality relate to individual
factors.
However, international students’ experiences of acculturative stress can differ based
on how they are able to cope with the stressors related to acculturation, and can result in a
variety of physical, psychological and social changes. According to William and Berry
(1991), when individuals possess the capacity to deal with the demands of acculturation and
are able to make psychological and behavioral changes that are adaptive to the host culture,
acculturative stress
may not occur. Conversely, when individuals do not possess the necessary capacity to deal
with the demands of acculturation or the demands may exceed their ability to cope
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consequently, they could experience some amount of acculturative stress (Poyrazli et al.,
2004; Williams & Berry, 1991). From a psychological perspective, it is often assumed that
international students should adapt to the new culture with little difficulty due the voluntary
nature of their stay; however, that is often not the case. As the acculturative stress levels
between refugee immigrants and international students have been compared, it was found that
they tend to be quite similar (Berry & Kim, 1988).
Sociocultural adaptation
Within the field of acculturation studies, sociocultural adaptation is denoted as a
behavioral aspect of cultural competency (Wilson, 2013). According to Ward and Kennedy
(1999), “sociocultural adaptation is “the ability to fit in to acquire culturally appropriate skills
and to negotiate interactive aspects of the host environment” (p. 660). Based on several
research studies (Wilson, 2012; Ward & Rana-Deuba, 1999; Ward & Searle, 1991), it can be
understood that sociocultural adaptation relates to the long-term behavioral outcomes an
individual learns in order to perform daily tasks in the host culture. Thus, the sociocultural
adaptation of sojourners can be determined by how effectively sojourners acquire culturally
appropriate skills to function in host cultures. Markova (2006) cited the work of Ward and
Searle (1991) and stated that sojourners’ perceptions of their own behavioral competence and
acquisition of social skills that are appropriate in host cultures have been used as indicators of
sociocultural adjustment. Furthermore, it was explained that the sojourners who have good
sociocultural adaptation are able to meet social demands in their host cultures.
With regard to the sociocultural adaptation among international students, previous
studies found the factors such as cultural distance, language ability, length of stay in the host
culture, and frequency of contact with host nationals are the common predictors of
international students’ sociocultural adaptation (Constantine, Anderson, Berkel, Caldwell &
Utsey, 2005; Wilton & Constantine, 2003; Tafarodi & Smith, 2001). Moreover, previous
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researches that examined the relationship between acculturative stress and sociocultural
adaptations indicated that high stress from moving to another cultural setting has profound
negative effects on cross-cultural adjustment and adaptation of immigrants and sojourners, or
people who reside temporarily in a place. Similarly, acculturative stress has been discussed as
an outcome of poor sociocultural adaptation, with less cultural knowledge resulting in an
increase in the acculturative stress experienced (Zhang & Goodson, 2011; Xia, 2009;
Chapdelaine & Alexitch, 2004).
Perceived social support
Social support generally refers to a kind of social resource embedded in social
relations and networks (Lin, 2001). Perceived social support is conceptualized as “a function
of beliefs about self-worth and the availability and responsiveness to others (Vaingankar,
Abdin & Chong, 2012, p.287). For international students, social support is defined as a
supply for their needs (e.g., needs for affection, identity, belonging and security) given by
friends, family and the university where they are studying (Winefield, Winefield, &
Tiggemann, 1992). Therefore, greater social support implies more resources for international
students to adapt to a new cultural context. That is why social support is an important factor
influencing individuals’ cross-cultural adaptation. Berry and Sam (1997) stated that crosscultural adaptation both in psychological and sociocultural domains may be influenced by
social support. To illustrate, Yusoff (2011) investigated the relationship between social
support, self-efficacy and sociocultural adaptation with international undergraduate students
in Malaysia. A total of 185 international undergraduate students from various countries of
origin participated in this study. This study found that perceiving social support is positively
related with international students’ sociocultural adaptation (Yusoff, 2012). The same study
also found that support from significant others helped international students in Malaysia have
better sociocultural adaptation (Yusoff, 2012). On the other hand, lack of social support is
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regarded as one of the biggest stressors among international students. Loss and lack of social
support have been found to lead to lower academic achievement and negative psychological
experiences such as tension, confusion, and depression (Pedersen, 1991). Yeh and Inose
(2003) concluded that international students who were satisfied with their social support
networks experienced less acculturative stress than those who were not. Similarly, Poyrazli et
al., (2004) reported that students with higher levels of social support experienced lower levels
of acculturative stress.
Perceived social self-efficacy
Social self-efficacy is regarded as an individual’s perceived ability that is
concernedwith initiating and maintaining interpersonal relationships (Sherer & Adams, 1983;
Smith & Betz, 2000). This includes behavioral aspects such as negotiating interpersonal
conflict, meeting new people, displaying assertiveness in social situations, cultivating
romantic relationships, developing friendships, and interacting in group settings. Self-efficacy
can be derived from various sources. According to Bandura’s social cognitive theory, one’s
mastery experience is the major source of self-efficacy (Joët, Usher & Bressoux, 2011).
However, in terms of domain, most of the research has argued that self-efficacy is domain
specific because high self-efficacy in one domain does not guarantee high efficacy in another
(Lent, 2013). For international students, their self-efficacy can be used as a baseline to assess
their adjustment and strain when they arrive in their host country (Yusoff, 2012). Many
researchers have done their studies on self-efficacy of international students, and they
explored the impact of different domains on adjustment including academic self-efficacy
(Hechanova-Alampay et al., 2002: Yusoff., 2012), social self-efficacy (Lin & Betz, 2009),
work efficacy (Rahman & Rollock, 2004), cross-cultural self-efficacy (Li & Gasser, 2005).
All of the researches have indicated positive relationships between different domains of selfefficacy and international students’ adjustment in the host country. However, the moderating
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role of perceived social self-efficacy between acculturative stress and sociocultural adaptation
has not been explored.
Sociocultural, political and educational status of Thailand
Thailand, a constitutional monarchy, is located in Southeast Asia and has been known
as the “Land of Smiles.” Its capital city, Bangkok, was established in 1782. According to
Gurteen (1999), Thai culture is said to be an integrated pattern of human behavior that
includes thought, speech, action, and artifacts, and depends on man's capacity for learning
and transmitting knowledge to succeeding generations. Therefore, many Thai people
characterize themselves as friendly, caring and cheerful (Gurteen,1999). Though Buddhism is
the national religion of Thailand with about 95 % of the population being Buddhists, people
are free to follow any religion and practices (Liamputtong, 2014). Hughes et al., (2008)
studied the Thai culture trade and stated that Buddhism has big influence on everyday life and
the development of cultural traits and expectations over many generations. Furthermore, to
Thai people, hierarchy is an important aspect of their social life and Thai traditional culture is
passed on from generation to generation. Thai children have been taught appropriate
behaviors to deal with hierarchies (Komin, 1990). At base, it is a belief that “elders should
not be criticized” (Kumbanaruk, 1987, p.95). Although university education and student
campus life are predominantly based on Western systems, the internal workings of
universities have been influenced by cultural attitudes that are evident in students’
interactions with higher education faculty.
As regards to Thailand’s political situation, Thailand has always been an independent
country because it has never been colonized by any other nations. However, the recent
political situation such as coups, and the Yellow and Red Shirts movement have been
devastating the life of Thailand and its international relation with other nations. The social
transition of Thailand has been marked by economic growth, population restructuring, social
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and cultural development, political tensions, and reforms in its national health-care system
(Liamputtong, 2014). In the international education sector, Thailand education institutions
welcomed about 4,000 foreign students in their 400 master’s degree programs in 2002. In the
statistical research, Thailand has 80 public universities and 71 private higher education
institutions (Seupalang 2002: 5).
.
Sociocultural, political and educational status of Myanmar
Myanmar—officially called Republic of the Union of Myanmar is the largest country
in the mainland Southeast Asia.

It is located in South-eastern Asia and shares borders with

Thailand and four other Asian countries. According to 2014 World Fact Book data, its
population is composed of 8 official ethnic majority groups, with 68% of them belonging to
the Burmese group. About 70% of the population resides in the rural areas, and the remaining
number are urban dwellers (World Fact Book, 2014). In terms of language and literature, 135
national races speak over 100 languages and dialects. It is very particular that ethnic groups in
Myanmar are different from each other in their geographic location, language and some
cultural markers such as national costumes, traditions, and some values (Aye TT, et al.,
2014). In terms of religion, almost 9 out of 10 people belong to the Theravada Buddhist
community, while 4% are Christian, 4% Muslim, 1% Animist and 2% belong to other
denominations.
Myanmar people value their rich culture and lively traditions. The way of Myanmar
peoples’ lives has been highly influenced by its cultural norms, social practices and common
beliefs. Furthermore, as a diversely ethnic country, there are many social and cultural norms
and values that influence Myanmar people. Generally, Buddha’s teachings, monks, parents
and teachers are the jewels of Myanmar Society, and they are highly respected. In family and
society, young people and children are trained to obey their parents and older siblings (Wai,
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2014). Elders always play a big role in decision making process especially in identifying what
is right and wrong for the younger generation. However, acceptance is different depending on
the situation and is not commonly practiced in society at large (Channaibanya, 2010). In
terms of education, it can be said that different regimes created different educational policies
on purposes. Myanmar’s education role has been played by the authorities as a political target
until its democratization. As a result, the educational sector was unstable, insecure,
underdeveloped, and suffered like the political situation of the country. Approximately, three
generations of civilians have been struggling with poor educational mechanisms which
impacted every sector of the country. (Wai, A.Y., 2014).
Differences in sociocultural, political and educational factors between Thailand
and Myanmar
It is generally and traditionally understood that Thailand and Myanmar have many
similarities in social structure and some cultural norms and values but in the current situation,
many differences also occur between the two countries especially in terms of the political,
economic and educational aspects. In political status, Myanmar, the multi- ethnic union has
turned away from the military-led authoritarian regime while Thailand, a homogeneous
country is moving toward a military-led authoritarian regime (Aung Ywet Wai, 2014, Daniel
H. Unger, 2016). In terms of linguistics, Myanmar has 101 distinct ethno-languages,
however, in Thai, Thai or Siamese Thai is the language spoken in the central part of Thailand
by roughly 25 million people although they have 80 languages including tribal dialects
(Smalley, 1994, Aung Ywet Wai, 2014). Thailand is highly urbanized with its urban
population covering 50% of the country while Myanmar still remains in ruralized status with
70%, belonging to rural populations (Aye TT et al.,2014, Andreas, Schleicher, 2016). In the
area of economic system, according to World Economic Outlook data, Myanmar still has the
lowest GDP (Gross Domestic Product) per capita while Thailand is in fifth highest GDP per
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capita among ASEAN countries (World Economic Outlook, 2013). In terms of education,
Thailand has replaced its content-based curriculum with more learner-centered and standardsbased curriculums since 2001 along with the adaptation of ICT ( Information Communication
Technology) support system (Andreas & Schleicher, 2016). However, in Myanmar there is no
curriculum development mechanism and many universities suffer from the insufficient
budgets, shortages of qualified faculty members and administrative personnel (Thaung Win,
2015). Even in 2007, Thailand had about 63 international schools with 20,000 students, but
Myanmar only has a handful of international schools up to today (Thaung Win, 2015;
Prescott 2007). These differences could create acculturative stress to Myanmar people both in
community and individual (psychological & behavioral) levels. The differences in political
and economic systems potentially brings impacts on community level acculturation and
others like differences in food, language and lifestyle. Learning style may have impact on
individual levels of acculturation of Myanmar people.
Myanmar students in Thailand
Over the last fifty years, Myanmar military government invested relatively little in
higher education system, and there were very few colleges and universities that provided
education to Myanmar high school graduates. As a result, large numbers of students go
overseas to attain university education with the help of various scholarships. According to
Myanmar study abroad website, there are 29 full and partial scholarships available for
Myanmar students. According to the 2011 data from the office of Thailand’s Higher
Education Commission, there were 1,481 Myanmar students out of 20,309 international
students who came to Thailand to study. Myanmar was ranked second in terms of
international student population in Thailand, next to China (Jaroensubphayanont, 2014).
Myanmar Study Abroad mentioned that Myanmar students chose the Asian Institute of
Technology, located in Rangsit district to study technology, management and environmental
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subjects. In the same length, Myanmar students also enroll in Assumption University, located
in Huamark and Bang Na to study architecture design, computer science, nursing,
communication arts and business. Furthermore, there are many Myanmar undergraduate and
graduate students who study in Bangkok University and Rangsit University to attain
bachelor’s degrees in politics, philosophy, economics, communication arts and tourism
management ( Myanmar Study Abroad)
Potential acculturative stressors of Myanmar students on individual level
Myanmar students may potentially acquire acculturative stress because they enter
university at a young age. Most of Myanmar students, who come to Thailand to study
finished 11 years of basic education, which is one year younger than Thai students, who
complete their basic education within 12 years. (Sripathum ,2013; Myanmar National
Education Strategic plan, 2016). This makes Myanmar high school students comparatively
younger than their Thai counterparts leading them to have adjustment issues when it comes to
university education. According to the findings of Msengi (2003), the younger the students
face difficulties in life, the higher level of acculturative stress they will acquire because of
lack of maturity and their inability to deal with their new responsibilities. Furthermore,
Sripathum (2013) studied the 2011 TOEFL ( Test of English As Foreign Language) score of
Asian students, and it is clearly shown there that the TOEFL scores of Myanmar students are
lower than the average score around the world, and considerably lower than their other Asian
counterparts such as Filipinos, Singaporeans and Thai. For international students whose
confidence in the facility of English language is high, they are less likely to experience
acculturative stress (Lee & Rice, 2007). Considering these two facts, Myanmar students’ poor
English proficiency could be another potential acculturative stressor while they are studying
in international programs and living with an international family. Considering acculturation
difficulties with its relation to urbanized and ruralized culture, Myanmar students, especially
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those who come from rural areas, might face acculturation problems related with urbanized
culture of Thailand. In terms of academic and study life, Myanmar students who grew up in a
collectivist society have the potential to experience acculturative stress in terms of dealing
with professors from Western individualistic culture. Eustace (2007) found that international
students who perceived their home country’s cultural values as collectivist rather than
individualist (cultural distance) experience significant challenges with acculturation in their
encounters with people from individualistic society. Duru and Poyrazli (2007) and Poyrazli
and Lopez (2007) stated that English proficiency also significantly predicted international
students’ feeling of homesickness. With this understanding, Myanmar students might suffer
homesickness, which is considered as one potential stressor. This is so because as Myanmar
students move away from homes and their familiar environments, they may lose social
support that they usually gain in their home country. Yeh and Inose (2003) stated that
international students who are not satisfied with their social support experience more
acculturative stress than those who were given support. Furthermore, Myanmar students
might develop the feeling of guilt by the fact that they ask money from their respective
families, and are not able to be physically present when their families need their support.
From my own experience, I met two Myanmar Students from Rangsit University who had a
kind of acculturative stress in terms of alienation from the peer group. These two students
were poor in English communication skills while they came to Thailand so they tried to blend
in with other international students who they thought had better English communication
skills. As a negative result, some Myanmar students thought that these two guys were more
impressed with foreigners than Myanmar and tried to stay away from their peer group. I also
found some Myanmar ethnic students who come from the War Zone. When they first studied
in Thailand, the civil war didn’t break-out in their native place but in their second or third
year, the civil war broke out in their native land and some of their relatives become IDP (
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Internal displaced people). So these kinds of students came to consult with me about their
acculturative stress that resulted from their guilty feeling towards their family and relatives.
In my intern year in the ABAC Counseling Center, I met some Myanmar Engineering and
BBA students who had low grading in their project which they were supposed to do as a
group with other nationalities. In working as a group, Myanmar students faced language
problems, and majority vs minority problems that led them to have a kind of acculturative
stress and study stress and finally to have low grading. This incident made me more interested
in the impact of social self-efficacy between the acculturative stress and sociocultural
adaptation.
Background of the Study
The interest to pursue this research topic stem from the established connection the
researcher has created with hundreds of Myanmar undergraduate and graduate students, who
decided to pursue their education in Thailand and other Asian countries. During the past five
years as the scholarship advisor of YMCA (Young Men Christian Association) Scholarship
Advisory Service, the researcher provided information to students from the northern region of
Myanmar who wish to avail of scholarships from different universities. It was during this
tenure that the researcher become familiar with the study abroad program given to Myanmar
students, and it was apparent that acculturation is one of the major issues faced by them.
In 2015, the researcher had his internship in Assumption University Counseling
Services (AUCS) in Suvarnabhumi campus, where he counselled mostly international
students especially those from Myanmar.

Issues and problems presented by these

international clients revolve around academic performance such as low grades, and
relationship problems such as not being able to adjust to people around them, which
significantly contributed to the development of their acculturative stress. Furthermore, the
researcher’s four months internship in Bangkok Refugee Center (BRC) was one of those
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incidences, which made him become more interested in

acculturation psychology and

acculturative stress. During his internships in BRC, he met refugees and asylum seekers
suffering from depression, insomnia, general anxiety and PTSD ( Post Traumatic Stress
Disorder) From the counseling sessions with them, the researcher learned that the stress they
experience as migrants contributed immensely to their current psychological distress.

Statement of the Problem
Understanding the lives of international students is important in moving towards a
truly globalized outlook in education and creating an environment that is conducive to
positive and transformative learning for both domestic and international students
(Kauffmann, Martin, & Weaver, 1992). The statistics related to the international students’
mobility in higher education worldwide revealed that there were around 2.7 million
international students in 2005 (Verbik & Lasanowski,2007), and more than 3 million in 2010
(Bhandari & Blumenthal, 2010). Therefore, the continuous increase in international students’
numbers in global context draws much attention to additional research to identify their issues
and to find solutions to ease their adjustment in the new host country. The extraordinary
growth of student numbers has alarmed researchers in higher education focusing on the
experiences of international students (Dolby & Rahman, 2008).
Throughout the history of acculturation studies, several studies of the acculturation
and acculturative stress paid attention to the acculturative stress of migrant workers, asylum
seekers and refugees who migrated to developed countries such as USA (Kerstin & Wilson,
2010; Arbona & Olvera , 2010; Canada (Samuel, 2009) and Germany (Idemudia, 2014).
During this sameperiod , it was very common that the researchers were more interested in
studying the acculturative stress of international students who came to study in Western
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universities. These include for example, the acculturative stress of Chinese students in USA
(Wei et.al. 2007), the acculturative stress of international students in Australian universities
(Thompson, 2006), and the acculturative stress of international students in Ireland (Jean-Paul,
2015).
Remarkably, while there is an extensive literature on Asian international students who
study in Europe and USA (e.g. Berno & Ward,2004); Campbell &Li,2008); Thomas &
Chong,2006, there has been little research on the experiences of international students who
study in Asian universities such as in Hong Kong, (Yin, 2010), Singapore (Nasirudden, et al.,
2014), and Malaysia (Asmawati, 2011). These studies explored various populations and
variables that affect international students’ acculturative stress such as Yin (2010) who
studied Chinese mainlanders’ acculturative stress and its relation to acculturation strategy
while Asmawati (2011) investigated the acculturative stressors among 24 post graduate
international students (both Asian and Western) in University Kebangsaan, Malaysia. In
Nasirudden and his fellows’ (2014) study, they explored the presence of acculturative stress
among international students including Myanmar students in Singapore universities.
The findings of these previous studies gave a glimpse of the fact that even Asian
international students experience acculturative stress in Asian universities. However, it is
inappropriate to draw inferences from such findings for the population of Myanmar
international students who study in Thailand because Myanmar students cannot be considered
as representative of that population. Furthermore, most of the acculturation studies conducted
in Asian university settings focused their researches on identifying the predictors of
acculturative stress and its relation to coping strategies, acculturation strategies and buffering
effects. However, there is no study which explored the acculturative stress related to
psychological or sociocultural adaptation. According to Berry’s (year) acculturation theory
and framework, the effect of acculturative stress can be best determined by psychological and
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sociocultural adaptation of the individuals. For this reason, the current study aims to explore
the acculturative stress of Myanmar international students and its relation to sociocultural
adaptation moderated by a personal factor, namely perceived self-efficacy, and a social
factor, namely perceived social support.
Purpose of the Study
The primary aim of this study is to analyze the relationship between acculturative
stress of Myanmar international students’ and their sociocultural adaptation moderated by
their perceived social support and perceived social self-efficacy. The results from this study
are aimed at providing a more conclusive overview of the acculturation experiences of
Myanmar international students in Thai universities and its possible implications for
curriculum development and academic activities rendered by the universities. In addition,
this current study aims to help universities and educational institutions to place mechanisms
and strategies that enhance international students’ satisfaction with life as well as mitigate
risks or consequences that come with unsolicited psychological distress as a result of
acculturative stress. It also aims to contribute to the existing body of empirical literature on
acculturative stress.
Objectives of the Study
The lonterm goal of this research is to create an acculturative stress free study
environment for international students who study in Thailand Universities. The objective of
the current study is to provide a comprehensive review of literatures and statistical data in
relation to correlation between acculturative stress and sociocultural adaptation while
percived social support and perceived social self-efficacy are considered asbuffering factors.
Particularly, the study has the following objectives: 1. To provide a comprehensive review
on the relationship between acculturative stress and sociocultural adaptation of Myanmar
students who study in Thailand Universities ; 2. To identify the moderatiing effect of
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perceived social support in the relationship between acculturative stress and sociocultural
adaptation of Myanmar students who study in Thailand Universities;3. To identify the
moderating effect of perceived social self-efficacy in the relationship between acculturative
stress and sociocultural adaptation of Myanmar students who study in Thailand Universities.
The results of this study will be valuable to the the host universities management, student
support associations and all stakeholders in the studying abroad process that can be used to
improve aspects of students’ academic and cultural learning.

Significance of the Study
The current study attempts to investigate the moderating effect of perceived social
support and perceived social self-efficacy on the relationship between acculturative stress and
sociocultural adaptation among Myanmar students in Thailand Universities. This
investigation and its outcomes will contribute to a wider understanding of the relationship
between acculturative stress and sociocultural adaptation of university students studying
abroad. It is anticipated that this study would raise awareness among concerned individuals
and groups who are tasked with the mission to produce competent, responsible, and quality
graduates and post graduates.
Understanding how perceived social support and perceived social self-efficacy bear
on the relationship between acculturative stress and sociocultural adaptation will not only
contribute to an expansion of the literature but also generate insights that host universities
management, student support association and all stakeholders in the studying abroad process
can use to improve aspects of students’ academic and cultural learning . For example,
knowing how social support can help buffering acculturative stress and improving
sociocultural adaptation can help school counselors, teachers, and administrators develop
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interventions that help students address challenges that hinder better performance in
education and life. School administrators can use such information in planning for quality
education, while teachers and counselors can get insights that can help them guide students in
achieving academic and personal success.
Moreover, the results and conclusions of this study and their implications can help
policy makers or practitioners in both private and public sectors to put in place mechanisms
and strategies that enhance foreign students’ cultural adaptation and their studies as well as
mitigate risks or consequences that come with unsolicited psychological distress as a result of
academic and acculturation pressures. For policy makers, such information can help relevant
government ministries, scholarship funders, student loan funders and educational institutions
decide what kind of program, support system can be used to decrease acculturative stress and
increase sociocultural adaptation such as providing mentors, giving cultural training,
language training, and so on.
Definition of Terms
Acculturative stress: Acculturative stress relates to the struggle in adapting to a new
culture, as well as negative consequences that result from contact between two distinctive
cultural groups, often leading to the reduction of physiological, psychological, and social
well-being, which may cause a struggle in adapting to a new culture (Berry et al., 1987;
Poyrazli et al., 2004). In this study, acculturative stress was measured by means of
Acculturative Stress Scale for International Students (ASSIS) developed by Sandhu &
Asrabadi in 1994.
Perceived social self-efficacy: Perceived social self-efficacy refers to individuals’
beliefs that they are capable of initiating social contact and developing new friendships
(Erozkan A & Deniz.S, 2012). In this study, perceived social self-efficacy was measured by
means of the Scale of Perceived Social Self-Efficacy developed by Smith & Betz in 2000.
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Subjects can be categorized according to the level of perceived social self-efficacy possessed
as having low, medium, and high if the respondents achieve total scores of 1-2.33, 2.34-3.67,
and 3.68- 5 respectively (Smith & Betz, 2000).
Sociocultural adaptation: Sociocultural adaptation is the process of learning one’s
culture and accordingly acquiring social skills that include interpersonal and intergroup
relations (Berry & Sam, 1997; Ward & Kennedy, 1999).

In this study, socio cultural

adaptation was measured by means of Socio-cultural Adaptation Scale (SCAS) developed
and revised by Ward and Kennedy in 1999.
Perceived social support: Perceived Social support refers to the kind of support in
which a person believes someone to be vailable to him or her should he or she need
assistance. (Zimet et al., 1988) In this study, perceived social support was measured by
means of The Multidimensional Scale of Perceived Social Support (MSPSS) developed by
Zimet and his fellows in 1988 (Zimet et al., 1988). Subjects can be categorized according to
the level of social support received as having low, medium, and high if the respondents
achieve total scores of 1-2.9, 3-5, and 5.1-7 respectively (Zimet,2016).
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CHAPTER II
Literature Review
This current study aims to investigate the relationship between acculturative stress and
sociocultural adaptation of Myanmar undergraduate and graduate students who are studying
in Thailand universities as moderated by their perceived social support and perceived social
self-efficacy. This chapter presents theoretical perspectives, models, and other salient
information about the main variables of interest as well as relevant research findings aimed at
providing an organized and in-depth review of relevant literature. The following core
variables are discussed accordingly: (1) acculturative stress, (2) sociocultural adaptation, (3)
perceived social support, and (4) perceived social self-efficacy. This chapter also includes
findings of related studies showing the hypothesized relationships of the predictor, moderator
and criterion variables based on the proposed conceptual framework. In light of the cited
theoretical perspectives and empirical findings, the conceptual framework, research
questions, and research hypotheses of the current investigation are drawn and presented
towards the end of this chapter.
Acculturation
Concept and definition of acculturation
According to Maynard-Reid (2005) the term acculturation reflects an “ambiguous
definition” because it has no easily defined concepts. Fu (2015) cited the work of Chen
(2001) and stated that the terms used to describe sojourners’ experience in a new culture need
to be conceptually defined because the terms are imprecise. Different authors use different
terms such as acculturation, adaptation, adjustment, assimilation, integration, resocialization,
transculturation, and transformation, (Chen, 2001; Fu, 2015). The first definition of
acculturation was proffered by anthropologist Redfeld, Linton and Herskovits in 1936.
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Acculturation covers those phenomena that occur when groups of individuals having
different cultures come into continuous first-hand contact with a new culture and experience
subsequent changes in the original cultural patterns of either or both groups. (Redfield et al.,
1936; Berry, 1997).
In 1954, the US Social Science Research Council, defined acculturation as the
acculturative change that is a consequence of direct cultural transmission between two or
more cultural systems, which is mainly influenced by ecological as well as demographic
factors. Nowadays, acculturation is considered as both cultural and psychological, and its
definition is already inclusive of the processes that an individual person needs to go through
in order to become adapted to a different culture. The definition requires immigrants to
accordingly adjust their social and psychological behaviors in order to become more closely
integrated with the target society (Byram, 2000; Shen, 2001; Phinney, 1992; Berry et al.,
2006).
Additionally, Kim (1982) proposed that communication competence should serve as a
central part of the acculturation process. She contended that apparently theacculturation
process is an interactive and continuous process that evolves in and through the
communication of immigrants with the new sociocultural environment (Kim, 1982, Lakey,
2003). With this, Kim (1982) defined acculturation as the process of learning the elements of
the host culture to be a member of it (Fu, 2015).
Conceptual development of acculturation
The notion of acculturation is derived from anthropology, which has been followed by
other disciplines such as sociology, epidemiology, and inter-cultural psychology. However,
the theoretical and applied findings in terms of these disciplines have been endowed with
various approaches and applications. The first scientists to study acculturation were
sociologists and anthropologists, and they were interested in group-level changes following
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migration. Studying the anthropologist’s definition (Yu & Wang, 2011; Berry, 1997; Redfeld
et al., 1936), acculturation is understood within a group level, where long-term contact among
individuals from different cultures takes place. However, it doesn’t mean that individuals
with short-term exposure to another culture do not experience the acculturation process as
short-term contact also facilitates certain cultural adjustments (Hart, 2009; Trimble, 2003).
Although acculturation studies of anthropologists and sociologists played a major role
in the acculturation research, they faced criticism because of their lack of focus on individual
acculturation (Rosemary, 2007; Graves, 1967). Their definitions and studies have specifically
been centered around acculturation as a group phenomenon with an emphasis on the groups’
cultural change. Since the middle of the last century, the volume of empirical study on
intercultural acculturation has significantly increased along with

improved and refined

methodology. In the same way, the scope of the study has been extended to include
immigrants, overseas workers, patriots to sojourners, experts, and businessmen (Fu, 2015).
To this day, the focus of acculturation studies has shifted from groups to individuals with
psychologists and linguists taking the steps to understand individual-level changes with
acculturation through psychometrical scales.
Subjects, levels and dimensions in acculturation studies
Due to these developments on acculturation studies, new concepts have been proposed
by Graves (1967) to define acculturation on group and individual levels. In group or
community level, acculturation is defined as a collective process of changes that affect the
native culture or the host culture or both. On the other hand, the individual level acculturation
is a psychological change within the individual that resulted from his contact with the host
society.

(Fu 2015; Berry, 1997).

But as a subsequent result of Graves’s concept,

psychological acculturation is seen in two dimensions (Rosemary, 2007; Berry, 1997). One is
the psychological dimension that is basically related to the values, ideologies, beliefs and
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attitudes that define a culture. The other is the behavioral dimension that is related to the
behavioral aspects, which are about how the individual learns and adapts to external aspects
of the dominant culture. In this domain, characteristics such as language skills, social skills,
and the ability to negotiate the socio-cultural aspects of one’s environment are important
during the acculturation process (Wilson, 2013).
Acculturation research could also be further classified into two sorts: long-term and
short term. Long-term acculturation is the exposure to a host culture that may possibly last a
lifetime such as those of immigrants and refugees. The other could be generally addressed as
sojourners who are also referred to as having short-term or instant exposures to a host culture
(Fu 2015; Berry 2006b). A term “sojourner” refers to an individual who travels to another
culture for a specified period of time to achieve a particular goal without intending to
permanently settle there. Sojourning occurs voluntarily for an unspecified, though relatively
short period of time (Berry 2006b; Hamann, 2001). There are many types of sojourners:
expatriate business people, diplomats, and members of the armed forces, students, volunteers,
aid workers, and missionaries. They do business; represent their country; protect civilians or
proselytize respectively. Although there have been some studies of expatriate business
people, diplomats, members of the armed forces, aid workers, and missionary as regards their
acculturation experiences in another culture, most sojourn researches have concentrated on
international students’ conditions (Bemak & Chung, 2008; Brein. M, David K.H., 1971). The
literature on international students has, to some extent, reflected the need to sustain the
education export industry, and a significant portion of the contemporary literature. However,
most of the researchhas taken place in Western countries.
Two models of acculturation and mode of acculturation (acculturation strategies)
The conceptual models of acculturation are divided into two theoretical camps.
Between these two theories, a prime example of the first school of thought is Gordon’s uni-
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dimensional model (Gordon, 1964). Gordon’s model assumes that the immigrating group or
person would eventually assimilate into the customs and traditions of the host society. The
final goal of this uni-dimensional model is assimilation; that is melting or blending into the
host society and forfeiting one’s traditional culture (Nguyen & Von Eye, 2002). In this
perception, assimilation and acculturation are virtually synonymous with one another. The
major criticism of this model is that it assumes mutual exclusion of the two cultural identities
(Rogler et al., 1991). In other words, this model fails to allow ethnic minorities to hold fullblown bicultural identities. The other branch of acculturation model is the well-known bidimensional model. The bi-dimensional model concept of acculturation was posited by John
Berry. Here, assimilation is not seen as the end target, and may actually be seen as somewhat
of a hindrance. It proposes an independent assumption that the maintenance of ethnic identity
is independent from the development of mainstream cultural identity (Berry, 1980, 1997). By
proposing the independence of the two cultural identities, the bi-dimensional model is able to
embrace not only individuals with bicultural identities but also people who are not attached to
either culture. This flexibility is the major strength of the bi-dimensional model and brings
the bi-dimensional model to the center of attention for acculturation researchers (Celenk, O.,
& Van de Vijver, F. J. R., 2014)
Berry’s (1997) conceptual analysis of acculturation strategies, which is also referred
to as acculturation attitudes (Berry et al., 1989), are termed differently by other researchers,
e.g. mode of acculturation by Wang & Mallinckrodt (2006). In this study, Berry’s
acculturation model (1997) is termed as acculturation strategies. It isalso widely used yet
used differently by many researchers e.g. Zhao et al., (2008), Tadmor, Tetlock and Peng
(2009), and Yu &Wang (2011). According to Berry’s acculturation model, when an
individual faces a conflict with the cultures, he can resolve this in two ways: cultural
maintenance or contact and participation in the host culture (Berry, 1997). Cultural
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maintenance is the degree to which the individual values his cultural identity and its
preservation. Contact and participation refers to the extent the individual immerses or avoids
involvement with the dominant culture (Berry, 1997).
By extension of his model, Berry advocates four acculturation strategies: integration,
separation, assimilation and marginalization. These strategies were developed from two
dimensions: the first relates to the degree to which they maintain their own cultural
distinctiveness, and the second is the extent to which they form relations with the host
society. Integration is the strategy embraced by intercultural migrants who find adaptive
value in both cultural maintenance and engagement within the broader host population while
separation or segregation is the strategy embraced by intercultural migrants who retain a
strong adherence to the language, practices and beliefs of their cultural origin, but largely
rejecting, or being rejected by, those of the dominant host culture (Sullivan & KashubeckWest, 2015; Tadmor, Tetlock & Peng, 2009). Assimilation on the other hand, is a strategy
embraced by the individuals such as those who have rejected, abandoned, greatly attenuated,
or have been stripped of the elements of their original culture (Fu, 2015). The marginalization
strategy is a characteristic of those cultural migrants who both reject, abandon or are stripped
of the characteristics of their culture of origin, and are rejected, or excluded from the cultural
practices of the dominant host culture (Berry, 1997).
Berry’s acculturation framework
Berry’s (1997) acculturation framework considers the acculturative experience as a
major life event that is characterized by stress, and it demands cognitive appraisal of a
situation, and requires coping strategies. According to Berry’s model of acculturative stress,
stress reactions may lead to symptoms such as anxiety and depression, which will, in turn,
influence the individual’s psychological and sociocultural adaptation (Renner, Laireiter,
Maier, 2012). In Berry’s framework, psychological acculturation begins with group and
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individual acculturation experience and ends with some long-term adaptation. There are also
moderating factors that exist prior to major acculturation namely age, gender, education, preacculturation status, migration motivation, expectations, cultural distance, personality and
those that may arise during the process of acculturation namely length of time, acculturation
strategies, coping strategies, social support and discrimination.
In psychological acculturation, five main features are considered. First, the process of
dealing with life events begins with being in contact with two cultures and having to
participate to various extents in both of them, which is conceptualized as the acculturation
experience. Second, in appraisal of experience, individuals consider the meaning of these
experiences, evaluating and appraising them as a source of difficulty or sometimes as
opportunities. Third, in acculturation strategies, individuals use some strategies to deal with
the experiences. As mentioned in previous paragraph, the strategies are studied under four
main categories: (1) assimilation, (2) integration, (3) separation, and (4) marginalization. The
fourth aspect is the complex set of immediate effects of the experienced stress. The
consequences of the experienced stress vary according to its difficulty. When individuals
experience problems but have successfully coped, stress is expected to be similarly low and
when problems are overwhelming, stress and negative consequences are expected to be high.
The final aspect is the long-term acculturation. Psychological and sociocultural adaptation
refers to relatively stable changes that take place within the acculturation process. Long-term
adaptation is highly variable ranging from well adapted to poorly adapted, varying from one
situation to another, and having different time courses and different experiential predictors
(Berry, 1997).
The relationship between acculturation and acculturative stress
Acculturative stress is the negative side effect of acculturation (Schwartz &
Zamboanga, 2008). Berry (2007) stated that since acculturation is marked by physical and
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psychological changes due to the adaptation required in diet, climate, housing, interaction
styles, norms, and values of a new society, individuals who unsuccessfully adapt to these
changes may develop acculturative stress. The amount of acculturative stress and subsequent
adaptation problems are assumed to be inﬂuenced by a number of factors, which operate on
either individual or group levels (Berry, 2002). These in turn can result in the reduction of
individuals’ psychological, physical and social health. According to Yeh and his fellows
(2005), stress often stems from differences in social customs, norms, and values as well as
standards in education, politics, etc. between the host and original cultures (Yeh et al., 2005).
The level of acculturative stress individuals’ experience can vary from mild stress to a
debilitating level of stress, which often leads to symptoms of anxiety and depression that may
worsen over time if the individual lacks an effective social support system (Poyrazli et al.,
2004; Williams & Berry, 1991).
Acculturative Stress
Concept and definition of acculturative stress
The concept of acculturative stress was first introduced by Berry (1970) as an
alternative term to culture shock. The term acculturative stress was coined for two important
reasons. First, acculturation can be both good and bad; but culture shock captures only the
negative side. Second, acculturation involves two cultures; culture shock implies only one
culture. Furthermore, stress can vary from positive to negative, and in this manner, it better
captures the range of acculturation. Also, stress has a well-developed theoretical background,
while shock does not have (Berry, 2006). The concept of acculturative stress is a form of
stress, which stems from the process of acculturation. It results in such conditions as anxiety,
depression, feelings of marginality and alienation, heightened psychosomatic symptoms, and
identity confusion if not handled well (Williams & Berry, 1991). Acculturative stress is now
defined as negative consequences that result from contact between two distinctive cultural
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groups, often leading to the reduction of physiological, psychological, and social well-being,
which in turn leads to a struggle in adapting to a new culture (Poyrazli et al., 2004; Berry et
al., 1987).
Acculturative stress has three groups of symptoms. The first group includes the
general psychological distress and decline in the psychological and social functioning of
immigrants, as expressed in anxiety, depression, low self-esteem, helplessness, irritability,
eating disorders, and identity confusion. Among international students the symptoms of
acculturative stress can be seen in the form of absenteeism in school and reduced productivity
in academic activities (Kuo & Roysircar, 2006). This group of symptoms is closely related to
adjustment disorder, as defined by the DSM (Diagnostic Statistic Manual)-IV 2000
(American Psychiatric Association, 2000). The second group of symptoms concerns the
specific negative reactions of immigrants towards the new cultural environment. According to
Van Oudenhoven and Ward (2006), disgust and indignation over cultural differences, a sense
of rejection by the host society, and a rejection of the host culture belongs to the second group
of acculturative stress symptoms. The third group of symptoms comprises homesickness, i.e.
a sense of profound loss and intense longing for home.
Acculturative stress among international students
College and university students are particularly prone and vulnerable to stress as
studying in college and university becomes their transition period, where novel and often
difficult responsibilities and roles are expected of them (Shashidhar, 2005). Among university
students, international students undergo a great deal of stress, which is not limited to the
challenges of cross-cultural adjustment but is also a challenge that is extended to their
academic life in a new country. In terms of academic experience, international students have
to experience several concerns related to understanding classroom instruction, participating in
classroom discussions, or figuring out a lecturer's expectations. During their initial transition,
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international students may feel lost, confused, overwhelmed, helpless, and isolated. As they
try to settle into their new environment with the start of the new semester, they may also feel
academic stress similar to their domestic counterparts. However, unlike other students,
international students usually do not have similar resources to combat this kind of stress
(Wei, et al., 2007; Sandhu & Asrabadi, 1998). The combined effect of acculturative and
academic stressors, coupled with the lack of assisting resources in their transition to the host
society, renders the students highly susceptible to the deleterious effects of acculturative
stress (Ebbin & Blankenship, 1988). Upon arrival to a new country, international students
struggle with challenging tasks related to acculturation as they have to adapt to stressors
related to cultural differences, language barriers, academic styles, poor social integration and
some of the barriers related to choosing food, living accommodations, transportation, limited
English proficiency; and discrimination (Poyrazli & Grahame2007; Mori, 2000; Sandhu,
1995)
In recent years, international students have comprised a special population that has
received much empirical attention in the area of acculturative stress. Despite their academic
success in general, the literature has consistently suggested that international students are
highly vulnerable to stress derived from cross-cultural adjustment (Poyrazli, Kavanaugh,
Baker, & Al-Timimi, 2004; Mori 2000). Among the researchers, Barratt & Huba (1994)
stated that international students face various challenges when adapting to their new
environment, which may impact their academic success, psychological wellbeing, and student
life satisfaction.
Common acculturative stressors of international students
Much progress has been made in understanding acculturative stressors among
international students. With data collected in different settings, researchers have identified a
number of predictors of acculturative stress such as perceived discrimination, homesickness,
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and language difficulties. Perceived discrimination was reported to be serious among
international students. For instance, Heikinheimo and Shute (1986) noted that international
students reported feelings of being treated less favorably than the host students by faculty
members and some university staff in the campus. Previous research findings reported that
perceived discrimination causes increased stress, more identity conflict, less academic
satisfaction, and greater psychosocial and sociocultural adjustment issues (Jung et al., 2007;
Yoon & Portman, 2004; Sandhu, 1994; Sodowsky & Plake, 1992). Furthermore,
discriminated students may feel less motivated to interact with others from the host nation,
which leads to isolation/alienation and loneliness (Klomegah, 2006; Constantine et al., 2005).
At the sametime , researchers indicated homesickness to be the most frequently reported
concern of international college students. Sandhu and Asrabadi (1994) stated that
international students particularly miss ethnic foods, clothes, newspapers, entertainment (e.g.,
music, TVs, movies, books), and natural climates found back home. Furthermore, insufficient
command of the host language is purportedly one of the most stressful sources of crosscultural adaptation (Poyrazli et al. 2001; Yeh & Inose 2003). Wei, Tsai, Chao, Du and Lin
(2012) believed that confidence in English ability, rather than actual English ability could be
a factor for the successful adjustment of international students in the new cultural setting.
Robertson, Line, Jones and Thomas (2010) reported that the international students’ foreign
accent can be a source of criticism from their classmates and lecturers and can cause poor
communication between the local and international students. A lack of adequate language
skills may also lead to various negative consequences as it interferes with social relationships
and provokes problems in academic communication and performance as well as in everyday
affairs. In addition, financial difficulty is a commonly expressed concern among international
students. Although some international students travel abroad with large amounts of cash,
others struggle to pay for their daily meals and cannot afford to return home during holidays
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(Butcher & McGrath, 2004). In terms of tuition fees and living cost, international students
who do not have scholarships rely on their respective families’ financial assistance, which
comes as a burden if they have just stayed in their home country and study. (Cheung, 2013).
In contrast, Poyrazli et al. (2001) reported that Turkish students, who were awarded with
scholarships from their government had shown greater stress than their fellow students who
do not have scholarships because they often had trouble receiving their monthly remittance
due to delayed services. Other sources of acculturative stress are feelings of hatred, fear and
guilt. Hate can result when students feel that they have been rejected by the people of the host
nation. Students may also experience fear of the unknown because of insecurities and worries
(Sandhu & Asrabadi, 1994). Sometimes, the decision to integrate more with the host nation
may lead to guilty feelings as a betrayal to their own culture (Sandu & Asrabadi, 1994)
especially with other students who have the same nationality. Moreover, studies indicated that
feeling isolated and alienated can be difficult during the initial phase of the adjustment
process when students are experiencing difficulties in accessing familiar support networks.
Bradley (2000) reported that international students were concerned with the host nation’s
perception of shallow levels of personal relationships with international students.
All of these studies showed that international students face multiple stressors related
to their acculturation process (Cheung, 2013; Evans & Stevenson,2010; Yeh & Inose,
2003).These stressors sometime result in somatic and psychological symptoms such as
anxiety, hostility, loss of appetite and poor sleep patterns (Sherry & Chui 2010; Yoon &
Portman, 2004).
Potential socio-demographic predictors of acculturative stress
Previous data coming from various countries supported the assumption that factors
from the sociocultural and demographic background of the students serve as significant
predictors of acculturative stress. These factors include age, gender, and marital status, length
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of stay in the host country, prior inter-culture travelling experience. A research showed that
one’s age has an impact on one’s acculturative stress level. Sumer, Poyrazli and Grahame
(2008) selected participants from among international students, who come from India and
China and tested the relationship between acculturative stress and age. Their findings
suggested that younger individuals experienced less acculturative stress than the older ones.
The difference might be attributed to the fact that younger students are more likely to be
socially involved than older students, thus, they have an easier transition to the new culture.
However, the study of Msengi (2003) found that younger students face more difficulties and
have a higher level of acculturative stress because of a lack of maturity and an inability to
deal with their new responsibilities. Moreover, several other studies have suggested no
significant relationship between age and overall stress level (e.g., Poyrazli et al., 2004; Yeh &
Insoe, 2003).
Gender is assumed to be another important variable in the findings of acculturative
stress, but just like age, findings on the relation between gender and level of acculturative
stress are mixed (Galloway & Jenkins, 2005). According to Yan and Berliner’s findings
(2009), Chinese male students were more easily stressed by the uncertainty of future
vocational success and immigration issues. Conversely, Berry et al. (1997) and Rajapaksa and
Dundes (2002) suggested that females are more likely to experience greater stress than their
male counterparts in terms of feeling homesick and loneliness. However, some other
researches (Misra, Crist, & Brunant, 2004; Poyrazli, et al., 2004; Yeh & Inose, 2003)
examining international students’ adjustment processes argue that there is no significant
gender difference in the level of acculturative stress experienced by international students in
the overall acculturation process. At the same time, some studies have stated that the length
of students’ stay in a host nation islinked to acculturation outcomes among sojourning
individuals (Wilton & Constantine 2003). Msengi (2003) and Wang and Mallinckrodt (2006)

33

argued that sojourners who stay longer in the host country are potentially adjusting well to
acculturative stress because they have likely passed through different stages of adjustment as
compared to those who are newer to the environment. It also means that international students
who had resided longer in the host country tended to be more adjusted to host culture and
experience less acculturative stress. However, Ward and Rana-Dueba (1999) as cited in
Rosenthal et al. (2008) argued that while socio-cultural adjustment relates to the length of
study, psychological adjustment does not.
In 1987 work of Berry and his fellows, intercultural experience prior to entering the host
culture is assumed to moderate the acculturation process and outcomes. For instance,
individuals with extensive experience travelling across different cultures will possess a higher
ability to adapt to the new cultural environment and therefore experience less acculturative
stress and difficulties compared with those who have never travel abroad (Berry et al., 1987).
Sociocultural Adaptation
Basic theoretical foundation of sociocultural adaptation
Sociocultural adaptation concepts stem from Argyle’s (1969) work on social skills
and interpersonal behavior, which is called Cultural Learning Theory.

The working

hypothesis of the cultural learning theory is that people in cultural transitions may not be
competent of the necessary skills needed to engage in the new culture (reviewed by Masgoret
& Ward, 2006). This may affect the people’s everyday social encounters.

In order to

overcome these difficulties, they are supposed to learn or acquire the culture-specific
behavioral skills (such as the language) that are necessary to negotiate this new cultural
milieu. Specifically, the cultural learning theory and its approach entails gaining an
understanding ofintercultural communication styles, including its verbal and nonverbal
components, as well as rules, conventions, and norms and their influences on intercultural
effectiveness (Sam & Berry, 2010).
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Definition and concept of sociocultural adaptation
The term sociocultural adaptation refers to the acquisition of social skills of one
culture that include interpersonal and intergroup relations (Berry & Sam, 1997). According to
Ward and Kennedy (1999), sociocultural adaptation is substantially affected by sojourners’
cultural learning and social skill acquisition. That is, sojourners need to learn not only
culturally specific rules of how host nationals function in the environment but also the
behavioral skills that help them fit into the new culture. In Wilson’s (2013) definition,
sociocultural adaptation refers to how well an individual is able to function in their daily lives
in school or at work, and in the community in general. In his study, he examined skills of
interpersonal

communication,

language

proficiency,

personal

interests,

community

involvement, and ecological adaptation to measure the sociocultural adaptation of individuals
(Wilson, 2013). The trajectory of sociocultural adaptation is depicted as a learning curve
(Searle & Ward, 1990) in which sociocultural adjustment increases over time by acquiring
culturally appropriate skills through contact with host nationals, cultural experience, and
training (Ward & Kennedy, 1999). According to Searle & Ward (1990), the cultural distance
between the host and home culture affects the extent of the social difficulty and sociocultural
adjustment difficulty experienced by an individual. Greater cultural distance requires greater
effort to learn the more varied cultural norms and skills to navigate the new culture.
Ward and Searle (1991) argued that socio-culturally adjusted sojourners are able to
meet social demands in their host cultures. Sojourners’ perceptions of their behavioral
competence and acquisition of social skills that are effective and appropriate in host cultures
have been used as indices of sociocultural adjustment. On the other hand, inability to
establish meaningful cross-cultural adaptation and adjustment contributes to a broad range of
sojourning difficulties which include: a decreased in productivity, drop-out among students,
premature return, insufficient organizational and social support, intention to leave, learning
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helplessness and frustration, perceived uneven marginalization and discrimination, strain and
stress, turnover or failure, uncertainty in future career development, and unsatisfactory
performance (Shaffer et al., 2012; Bhaskar-Shrinivas et al., 2005).
Sociocultural adaptation studies among international students
All students who begin college or university must adjust to the new environment in
some shape or form. However, in comparison to domestic college students, international
students face greater difficulties in adapting to the university, particularly as they experience
more distress during their initial transition to a new country and cultural environment
(Poyrazli & Grahame, 2007; Wilton & Constantine, 2003). International students, as
sojourners surrounded by a new and different culture and society, are faced with the necessity
of adaptation and transformation. International students’ academic and sociocultural
adaptation in foreign, especially in Western universities, has been an issue studied by scholars
in various disciplines over the years. There is a well-established body of literature that has
examined variables that influence the process of sociocultural adaptation among international
students (Zhang and Goodson, 2011; Chirkov, Safdar, Guzman & Playford, 2008; Chaney &
Martin, 2005; Alfred, 2002). To illustrate, Poyrazli and Grahame (2007) conducted a
qualitative study on international student adjustment at a semi-urban campus community
described as being somewhat racially and culturally homogenous. Based on the interview
responses, Poyrazli and Grahame (2007) affirmed that the international students experienced
numerous barriers as they tried to adjust, particularly during their initial transition to the host
country, which created unnecessary distractions from their academic life. Some of the barriers
were related to living accommodations; academic life, particularly in learning the academic
culture and different teaching styles; social interactions; transportation; limited host language
proficiency; and discrimination. Wilton and Constantine (2003) and Martinsen, Baker,
Dewey, Bown and Johnson’s (2010) found that social support networks through the length of
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stay in a host country are associated with levels of adaptation to the host nation’s culture. In
terms of the relationship between acculturative stress and sociocultural adaptation, Savicki,
Adams and Binder (2008) studied a sample of 72 U.S. university students who participated in
a three-month education abroad program in a major European city and lived in typical
homestay arrangements. Their result indicated that the contact with the dissimilar culture, in
the beginning, placed intense demands on students, but later, stress was decreased. The
authors’ notion that the “successful reduction of stressors in the early stages set the stage for
later freedom and motivation to explore the host culture in more depth” (p. 170).
The relationship between acculturative stress and sociocultural adaptation
The relationship between acculturative stress and sociocultural adaptation is clearly
seen in Berry’s acculturation framework. In his acculturation framework, he clearly stated
that acculturative stress reactions may lead to symptoms of anxiety and depression, which in
turn, influence the individual’s psychological and sociocultural adaptation (Berry, 1997;
Renner, Laireiter, & Maier, 2012). As an affirmation of Berry’s concept, a recent study by
Wang and Mallinckrodt (2006) indicated that the analysis of sociocultural adaptation
difficulties related to adaptive skills affected by one’s language ability, length of stay in the
country and acculturation strategies can be the most important dimensions in examining
acculturative stress. In the same length, the study of Chapdelaine & Alexitch (2004) indicated
that in reducing the experience of acculturative stress, cultural learning and the improvement
of culturally relevant knowledge is necessary, which often occurs through the process of
sociocultural adaptation. There were many studies that explored the relationship between
acculturative stress and the aspects associated with sociocultural adaptation such as host
language proficiency (e.g. Yeh & Inose, 2003) and host national interaction (e.g. Chapdelaine
& Alexitch, 2004). The studies showed that higher self-ratings of language proficiency were
associated with lower levels of acculturative stress (Yeh & Inose, 2003). Chapdelaine and
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Alexitch (2004) linked together acculturative stress and interactions with host nationals
through an extension of the social skills and cultural learning model. The authors
demonstrated a negative relationship between social interactions with host nationals and
acculturative stress, which suggests that more interactions with host nationals were associated
with lower levels of acculturative stress.
Perceived Social Support
Concept and definition of social support
The term social support and its related terms, such as social integration and social
networks, are often used interchangeably to refer to three distinct aspects of social
relationships—their existence or quantity, their formal structure, and their functional content
or the degree to which they involve flows of affect or emotional concern, instrumental or
tangible aid, information, and the like (House & Kahn, 1985, Vaux, 1988). Walker, MacBride
and Vachon (1977) defined an individual's support network as a set of personal contacts
through which individual maintains his or her social identity and receives emotional support,
material aid and services, information and new social contacts. In psychological terms,
perceived social support refers to social resources that individuals perceive to be available or
that are offered to them, which involves the provision of psychological and material
resources. These resources may serve as a buffer against stress by preventing a situation from
being appraised as stressful in the first place or by providing a solution to a stressful problem,
minimizing its perceived importance, or facilitating healthy behavioral responses (Crocket,
Iturbide, Torres, 2007; Cronkite & Moos, 1995; Cohen & Wills, 1985).
Focus of studies of social support
The focus of the previous studies on social support is wide-ranging. Different
processes, elements, and social relational systems are examined. Despite diversity and
discord, Vaux (1988) pointed out that these studies seem to have coalesced around three
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issues: the range of social relationships, the availability and perceived features of support, and
the variety of forms of social support. Much of the recent literature on social support and
well-being is epidemiological in nature, and utilizes a model based on the concept of the
social network as a stress-buffering mechanism. According to this perspective, a person's
well-being is to a large extent determined by the interplay of two psychological processes:
stressor situations and the availability of social support (e.g., Crocket, 2007; Schneider &
Ward, 2003). Social support comes from multiple sources, and different sources may provide
different levels and types of support. For international students, these resources come from
the outer environments and surrounding individuals such as friends, family and significant
others (Crocket, 2007; Hobfoll & Vaux, 1993) that could provide assistance and care.
Social support and international students
Among college and university students, international students are the special
population who have left their friends and families behind. These students oftentimes feel a
deep sense of loss and loneliness (Zhao et al., 2008; McClure 2007). International students
are also challenged to establish comparable social networks to provide social support due to
language and cultural barriers and interpersonal problems (Yeh & Inose, 2003). Nearly every
international student faces problems concerning their adaptation to their new living
conditions and a lack of social support. This dual disparity for international students could
result in chronic stress which can be manifested in other health issues such as impairments to
the immune system and an intensified susceptibility to illnesses (Cohen, Janicki-Deverts, &
Miller, 2007; Mori, 2000). Sandhu & Asrabadi (1994) stated that when social support for
international students starts to diminish as their duration of stay in the host country increases,
the negative feelings such as sadness, disappointment, resentment, guilt and painful feelings
of isolation might be augmented.
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For immigrants and sojourners, social support provided by family, peers, and the
community can diminish the level of acculturative stress the individual experiences (Finch &
Vega, 2003). In the academic life of international students, social support from different
sources typically validates their self-identity, self-esteem, and self-concept. It also provides
necessary emotional and instrumental support. University services such as counseling centers
and health care centers are always available for students in need. International student
organizations established by students from the same country also provide opportunities to get
students from their own country together as a source of help (Hechanova-Alampay, Beehr,
Van Horn, 2002). University support such as providing students cross-cultural living advice
and orientation programs could help to reduce students’ acculturative stress (Amir, Yue, &
Paul, 2017). However, the study of Brinson & Kottler (1995) found that international students
have been noted to underuse the university’s provisions of social support and counseling due
to cultural differences in beliefs about mental health, associated stigma and the unfamiliarity
of the resources. In another study, Frey and Roysircar (2006) also found that most
international students do not have host national friends, either because they do not prefer to
make friends with host people or because of lack of opportunities. Some international
students perceive friendship in host culture to be less sincere, thus they tend to socialize only
with cohorts from their own countries (Mori, 2000). On the other hand, the study of
Bhochhibhoya, Dong and Branscum (2017) revealed that international students depend highly
on close people living in the local community instead of close people living in the home
country as the duration of stay increases.
Studying social support and its relation to acculturative stress among university and
college students, Choi (1997) investigated the relationship between four types of social
support such as belonging, emotional, tangible and self-esteem and acculturative stress in a
sample of 271 Korean international immigrants. The finding showed that social support
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buffers acculturative stress and decreases depressive symptoms both in men and women.
Also, it showed that tangible and self-esteem support helped reduce acculturative stress for
women. In the same way, Ye (2006) surveyed the relationship between acculturative stress
and interpersonal social support related to online use in ethnic social groups with a sample of
112 Chinese international students. The study concluded that Chinese international students
have less acculturative stress such as negative feelings, loneliness, perceived discrimination
and hatred when they have high amounts of emotional and informational support from online
ethic groups
The relationship between social support and acculturative stress and sociocultural
adaptation
Previous studies suggested that social support mitigates the adverse stress caused by
migration from one country to another (Zhang & Goodson, 2011; Crockett et al., 2007;
Thomas & Choi, 2006). The acculturative stress model identifies social support as a variable
that may serve as a “buffer” in reducing the degree to which acculturative stress is
experienced (Lay, & Struthers, 2003; Williams & Berry, 1991). Several studies have
examined the relationship between acculturative stress and mental health issues that resulted
from acculturation including depression and suicidal ideation, with social support as a
protective factor (Suárez-Orozco, Sirin, and Gupta, 2013; Lee, Koeske, & Sales, 2004;
Mallinckrodt and Leong, 1992).
A study conducted by Mallinckrodt and Leong (1992) showed that social support not
only has a direct positive correlation with stress reduction but also acts as a buffering effect
when international students experience psychological distress. The study by Lee, Koeske, and
Sales (2004) looked at the relationship between acculturative stress and mental health
symptoms and the role of social support as a moderator in a sample of Korean international
students living in the United States. Their results demonstrated a strong correlation between
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acculturative stress and mental health symptoms, with social support as a moderator having a
buffering effect on stress symptoms. Similarly, a study by Katsiaficas, Suárez-Orozco, Sirin
and Gupta (2013) examined the association between acculturative stress, symptoms of
anxiety and depression, and the role of perceived social support in urban first- and secondgeneration immigrant adolescents. The results showed that social support mediated the
relationship between acculturative stress and symptoms of anxiety and depression.
In terms of examining the social support network of international students and its
relation to acculturative stress, many studies have examined the supportiveness of host
national social networks and co-national social networks. The results of these studies
indicated that host nationals are of greater support in mitigating acculturative stress by being
sources of information and guidance on local cultural expectations and norms (e.g., Yan &
Berliner, 2011; Hayes & Lin, 1994). Extending this, Zhang and Goodson (2011) found that
social interaction with host nationals provided both moderating and mediating effects related
to decreased levels of depression and the difficulties associated with cultural adaptation.
Similarly, in Lee and his fellows’ (2004) study of acculturative stress among Korean graduate
students in the United States, results clearly showed that higher levels of social support in
addition to higher levels of identification with host culture were associated with lower levels
of acculturative stress (Lee, Koeske & Sales, 2004). However, inconsistent with the previous
research, Kim (2009) tested the moderating role of two kinds of social supports (Korean
student support and American student support) between acculturative stress and physical
activities with the sample of 215 Korean students in U.S. university. The result showed that
the effects of acculturative stress were not moderated by either Korean or American social
support. However, Korean social support and American social support had significant effects
on the level of their vigorous physical activity. Among acculturative stress studies, the
support from social network as a buffer of stress was not supported by Salgado de Snyder
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(1987) on Mexican immigrant women. Most respondents who obtained high scores in social
support also demonstrated high acculturative stress and depressive symptomatology.
In terms of studying the relationship between sociocultural adaptation and social
support, Yusoff (2011) investigated the relationship between social support, self-efficacy and
sociocultural adjustment with the sample of 185 international undergraduate students in
Malaysia. The study found that perceiving social support is positively related with
international students’ sociocultural adaptation (Yusoff, 2012). The same study also found
support from significant others helped international students to have better sociocultural
adaptation (Yusoff, 2012). In addition, several studies have indicated that social support can
predict international students’ psychological adjustment and sociocultural adaptation (Jung,
Lin, Peng, Kim, Kim & LaRose, 2011; Atri, Sharma & Cottrell, 2007; Cemalcilar, Falbo &
Stapleton, 2005).
Social Self Efficacy
The concept and definition of social self- efficacy
In order to understand the meaning and concept of social self-efficacy, it is important
to understand the meaning of self-efficacy first. Self-efficacy is defined by Bandura (1977) as
a person’s beliefs in his or her capabilities to successfully perform a specific task (Yusoff,
2012; Bandura, 1977). The social domain of self-efficacy is based on the application of
Bandura’s (1977) theory of self-efficacy to social situations. Bandura (1977) developed selfefficacy theory as a model to explain the cognitive processes in producing change in
psychological treatment settings. This theory proposes that an individual’s perceived level of
self-confidence or self-efficacy in a particular domain influences the individual’s change
producing behavior. The construct of social self-efficacy stems from this theory, with the
domain being perceived self-efficacy in social situations. Sherer and fellows (1982) first
introduced social self-efficacy as a separate domain during the development of the Self-
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Efficacy Scale (Smith & Betz, 2000; Sherer & Adams, 1983). According to Sherer, social
self-efficacy refers to an individual’s perceived ability to initiate and maintain interpersonal
relationships (Smith & Betz, 2000; Sherer & Adams, 1983). This includes behavioral aspect
such as negotiating interpersonal conflict, meeting new people, displaying assertiveness in
social situations, cultivating romantic relationships, developing friendships, and interacting in
group settings. According to Gecas (1989), social self-efficacy refers to individuals’ beliefs
that they are capable of initiating social contact and developing new friendships (Erozkan &
Deniz, 2012).
Studies of social self–efficacy among college and university students
There were a considerable number of researchers who were interested on how
different domains of self-efficacy influenced international students’ academic, socio-cultural
and psychological adjustment in their study period abroad. Among these researchers, Yusoff
(2012) indicated that international students with higher academic self-efficacy reported better
adjustment and less strain while they studied in U.S. colleges. In the same way, Poyrazli,
Arbona, Nora, McPherson and Pisecco (2002) found that academic self-efficacy contributed
to international students’ general adjustment level and that they reported fewer adjustment
problems. In another study, Ramos-Sánchez and Nichols (2007) found that international
students’ social self -efficacy has an impact on their sense of belongingness in their host
country but not on their academic performance.
Regarding the study of social self-efficacy and its relation to acculturative stress
among international students, Lin and Betz (2009) examined factors related to social selfefficacy among Chinese and Taiwanese student population and concluded that increasing
Chinese and Taiwanese international students’ social self-efficacy in English interactions
might reduce their acculturative stress. They also found that social self-efficacy is to be
linked with unconditional self-regard and length of residence in host country. As to the
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relationship between loneliness and social self-efficacy, Tsai, Wang and Wei, (2016) found
bidirectional relations between social self-efficacy and loneliness among Chinese
international students in U.S. college during their first semester.

It was demonstrated that

high levels of social self-efficacy can reduce the experience of loneliness at the same time,
the experience of loneliness also decreases one’s social self-efficacy. Moreover, they found
that the magnitude of association between social self-efficacy and loneliness was significantly
greater than the magnitude of association between social self-efficacy and social isolation
during the first and second semesters. Furthermore, Mallinckrodt and Wei (2005) reported
positive relationships between social self-efficacy and perceived social support in U.S.
undergraduate student samples. Similarly, Meng, Huang, Hou, and Fan (2015) explored the
relationship between social self-efficacy and perceived social support in their study of
international first year students in a Chinese university setting. Their findings showed that
social self-efficacy was positively correlated with perceived social support, which in turn was
significantly correlated with self-reported adjustment, academic adjustment and sociocultural
adjustment.
The Current Investigation
Conceptual Framework
The conceptual framework of the current investigation is partially based on Berry’s
acculturation framework. In Berry’s acculturation framework, acculturation stress and stress
reactions are presumed to lead to psychological disorders, which in turn, influence
individual’s psychological and sociocultural adaptation. According to the framework, there
are some moderating factors existing prior to the acculturation and during acculturation
processes. A number of personal characteristics of both demographic and social nature are
regarded as moderating factors prior to acculturation while other factors such as acculturation
strategies, social support and coping styles are regarded as moderating factors that exist
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during acculturation. Adapting Berry’s acculturation concept and framework, this current
study aims to investigate two moderating factors: perceived social support and perceived
social self-efficacy that have an impact on the relationship between acculturative stress and
sociocultural adaption.

Figure 1. Conceptual framework of the study.
Adaptation of Berry’s acculturation framework
In Berry’s model of acculturative process, it is clearly conceptualized that there is a
relationship between Psychological acculturation stage (Behavioral shift, acculturative stress,
psychopathology) and Adaptation stage (psychological adaptation and sociocultural
adaptation) (Renner, Laireiter, Maier, 2012). With adaptation the conceptual framework of
Berry, the current study has tried to test the relationship between acculturative stress and
socio- cultural adaptation moderated by individual level factor and social level factor such as
perceived social self-efficacy and perceived social support.
Research Questions
Based on the review of related literatures and the conceptual framework of the study,
a primary research question was formulated as follows: Do the moderating variables
(perceived social support and perceived social self-efficacy) moderate the relationship
between acculturative stress and sociocultural adaptation of Myanmar undergraduate and
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graduate students who study in Thailand universities? With respect to their membership in
groups based on perceived social support and perceived social self-efficacy, thefollowing
section presents the more specific research questions of this study.
1.

Is there a significant relationship between acculturative stress and sociocultural

adaptation of Myanmar undergraduate and graduate students who study in Thailand
universities?
2.

Does perceived social support moderate the relationships between the acculturative

stress and sociocultural adaptation among Myanmar undergraduate and graduate students
who study in Thailand universities?
3.

Does perceived social self-efficacy moderate the relationships between the

acculturative stress and sociocultural adaptation among Myanmar undergraduate and graduate
students who study in Thailand Universities?
Research Hypotheses
In an attempt to answer the research questions, the following hypotheses were
generated for testing:
H1:

There is a negative relationship between acculturative stress and sociocultural

adaptation of Myanmar undergraduate and graduate students who study in Thailand
universities.
H2:

The relationship between the acculturative stress and the sociocultural adaptation of

Myanmar undergraduate and graduate students who study in Thailand universities is
moderated by perceived social support. Perceived social support makes the negative
relationship between the acculturative stress and the sociocultural adaptation weaker.
H3:

The relationship between the acculturative stress and the sociocultural adaptation of

Myanmar undergraduate and graduate students who study in Thailand universities is
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moderated by perceived social self-efficacy. Perceived social self-efficacy makes the negative
relationship between the acculturative stress and the sociocultural adaptation weaker.
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CHAPTER III
Methodology

As gleaned from the conceptual framework, the current study aimed to examine the
relationships between acculturative stress and sociocultural adaptation of Myanmar
undergraduate and graduate students who study in different Thailand universities. This study
investigated the relationship of acculturative stress and sociocultural adaptation being
moderated by their level of perceived social support and perceived social self-efficacy. This
chapter describes details pertaining to the research methodology to be employed in the
conduct of the study, which comprises the research design, participants of the study, research
instrumentation, data collection procedure and data analysis procedure.
Research Design
A quantitative research method was used in this investigation to gain a better
perspective on key factors influencing the relationship between acculturative stress and
sociocultural adaptation of Myanmar international students. Quantitative research is “an
inquiry that is grounded in the assumption that features of the social environment constitute
an objective reality that is constant across time and settings” (Gall, Gall & Borg, 2007). The
use of quantitative methods to study social science research problems allows for a broader
scope of study, which accordingly involves greater number of subjects, enhancing
generalization of the results, greater objectivity and accuracy, summarization of vast sources
of information and comparisons across categories over time, and avoidance of personal bias
by the researchers through keeping a “distance” from participating subjects and employing
subjects unknown to them (Babbie, 2010).
The current investigation employed a descriptive research type of enquiry to meet the
objectives of the study. A written self-report survey questionnaire was conducted in order to
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obtain information, which was subsequently subjected to statistical analysis and
interpretation. In this study, moderated regression analysis using Hays Process Macro (
Model 2) was employed to analyze the moderating effects of the two moderator variables
(i.e., perceived social support and perceived social self-efficacy) on the relationship between
the predictor variables (acculturative stress) and the dependent variable (sociocultural
adaptation). Interaction terms were included in the regression analysis. A significant beta
value for each interaction term was considered as a result of interaction between the
corresponding predictor variables and the moderator variables.
A cross-sectional survey was the method of choice as this research intends to gather
the data at one point in time. There is no attempt to control conditions or manipulate variables
in the conduct of the study. For the purposes of the study, a directly administered
questionnaire to a group assembled in designated venues was deemed the most time-efficient,
cost-effective, and practical method to ensure high response rate and ease in reaching the
participants. In this way, the researcher can provide assistance if required.
Participants of the Study
The participants of the present study consist of current undergraduates and graduate
students from the different faculties of six selected universities in Bangkok, Thailand. The
decision to focus on Myanmar undergraduate and graduate students is based on two factors.
First, students from Myanmar represent a large proportion as they are considered the second
largest population of international students studying in Thailand (The Report of The Office of
the Higher Education Commission, 2013). Thus, by focusing on Myanmar undergraduate and
graduate students, the findings from this study could help understand the relationship between
acculturative stress and sociocultural adaptation among a large segment of the international
student population. Second is the group variance. International students from different
countries have different cultural characteristics but Myanmar international students are
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characterized by collectivism, which represents similarites to other Asian and Southeast
Asian students (Rarick, Charles & Nickerson, Inge, 2006).

This study involved the selection of a relatively large sample of people from a predetermined population—the ‘population of interest’ followed by the collection of a relatively
small amount of data from those individuals. The information gathered from the targeted
sample of individuals was used to make some inferences about the wider population. The
convenience sampling method was utilized in obtaining participants for the study in as much
as it involves drawing the sample from that part of the population that is close at hand, readily
available, and to which they have easy access. According to Powell (1997) researchers
employing convenience sampling, however, cannot generalize scientifically about the total
population because the sample would not be representative enough.
Sample Size
This study utilized the statistical program G*Power 3 to determine the desired sample
size. Setting the significance level at 0.05, power at 0.80, and effect size at 0.15 (medium) for
all three predictor variables (Cohen, 1988), the lowest number of the desired sample size is
120 participants.
Measures
Measures for the current study consists of a self-report questionnaire made up of six
parts or subsections. Parts I to V contains items intended to measure or assess the
respondent’s demographic characteristics, acculturative stress, sociocultural adaptation,
perceived social support, and perceived social self-efficacy, respectively. Four instruments
were utilized throughout this study: An Acculturative Stress Scale for International Students
(ASSIS), Multidimensional Scale for Perceived Social Support, A Socio-cultural Adaptation
Scale (SCAS), and A Perceived Social Self-Efficacy Scale along with demographic
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questionnaire. Each part of the survey questionnaire is explained in more detail in the
following section.
Part I. Demographic Information.
Participants were asked to answer a set of researcher-constructed questions designed
to identify their age, gender, degree level, length of stay in Thailand, English language
fluency, and Thailand language fluency. In terms of language fluency, the participants were
asked to indicate the level of comfort they feel when using the English language from the
following categories: (1) Not comfortable, (2) Somewhat comfortable, (3) Comfortable, (4)
Very comfortable, or (5) Extremely comfortable.
Part II. Perceived Social Self-efficacy
The Scale of Perceived Social Self-efficacy (PSSE; Smith & Betz, 2000) is a 25-item
scale to assess individuals’ social degree of perceived social self-efficacy. The scale used a 5point Likert-type scale, ranging from 1 (no confidence at all) to 5 (complete confidence). The
higher the score, the higher the international students’ social self-efficacy is. Social selfefficacy is defined as “an individual’s degree of self-efficacy or confidence involving social
behavior” (Lin & Betz, 2009, p.455). The statements include several domains of social
interaction, such as making friends, social assertiveness, starting romantic relationships,
receiving help, and performance in public situations, groups or parties (Lin & Betz, 2009).
Sample items include “Start a conversation with someone you don’t know very well” and
“Work on a school, work, community, or other project with people you don’t know very
well”.
The internal consistency reliability coefficient of the PSSE was .94 from a sample of
354 college students in a large Midwestern university (90 males and 264 females) (Smith &
Betz, 2000). The 3-week test-retest reliability with a sample of 109 students was .82 (Simth &
Betz, 2000). With 196 Chinese and Taiwanese international students, the scale has a .96
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coefficient alpha (Lin & Betz, 2009). This indicated that PSSE is highly reliable (Groves,
Fowler, Couper, Lepkowski, Singer & Tourangeau, 2009). Correlations between PSSE and
the Social Self-efficacy subscale of Self-efficacy scale was around .60 for males and females.
Reliability for this sample is .94. The evidence of construct and discriminant validity of the
scale was also reported given that it was strongly related to Social confidence and
Enterprising Confidence scale and shyness (Smith & Betz, 2000).
Part III. Acculturative Stress
The Acculturative Stress Scale for International Students (ASSIS) was used to
measure the stress experienced by international students in terms of their personal, social, and
environmental challenges upon arrival to a new country. This is more commonly known as
culture shock or as termed as acculturative stress. The ASSIS scale was chosen for this study
as it is the only instrument designed to measure acculturative stress solely for international
students. The Acculturative Stress Scale for International Students was developed by Sandhu
& Asrabadi in 1994, and it consists of 36 items on a 5-point Likert-type scale, ranging from 1
= “Strongly Disagree,” 2 = “Disagree,” 3 = “Not Sure,” 4 = “Agree,” to 5 = “Strongly
Agree.” The identified major contributing factors on acculturative stress include perceived
discrimination (8 items), homesickness (4 items), perceived hatred/rejection (5 items), fear (4
items), guilt (2 items), stress due to change (3 items), and non-specific concerns (10 items).
The total scores ranged from 36 to 180, with higher scores representing higher levels of
acculturative stress. The 36-item scale has high internal consistency, as measured by
Cronbach’s alpha, which ranged from .92 to .94. Reliability also was established through the
Guttman split-test, showing the reliability to be .97 (Sandhu & Asrabadi, 1994; Wei et al.,
2007). As for validity, Ansari (1996) analyzed the difference in acculturative stress, as
measured by ASSIS, between American and international students and found that
international students experienced significantly higher levels of acculturative stress in
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comparison to American students. Validity also was supported by factor analysis (Sandhu &
Asrabadi, 1994).
Part IV. Perceived Social Support
The Multidimensional Scale of Perceived Social Support (MSPSS; Zimet et al., 1988)
is a 12-item scale, rated on a 7-point Likert scale, ranging from (1) very strongly disagree to
(7) very strongly agree. It measures social support from three sources: family, friends, and a
special person, measured on three subscales: FA (family), FR (friends), and SO (significant
other), each with four items. The total social support is the sum of the scores from 12 items.
The higher the sum of the 12 items, the higher the level of social support. The MSPSS does
not take long to complete and since it does not require advanced level reading skills, it is
suitable for many populations of different ages and different education levels (Zimet et al.).
In their initial study with university students, Zimet and his colleagues reported a Cronbach
alpha level of .88 for the scale. They also checked the test-retest reliability of the scale and
reported this as .85 (Zimet et al., 1988). In a later study, Canty-Mitchell and Zimet (2000)
reported the Cronbach’s alpha reliability coefficient for the 12 items as .93; and for the
subscales of family, friends, and significant other as .91, .89 and .91, respectively. They also
checked for the construct validity of the MSPSS by its correlation with the Adolescent Family
Caring Scale (AFCS). According to the findings, these correlations were .76 for the family
subscale, .33 for the friends’ subscale, and .48 for the significant other subscale (CantyMitchell & Zimet).
Part V. Socio-cultural Adaptation
A Socio-cultural Adaptation Scale (SCAS) with 29 items developed by Ward and
Kennedy (1999) was used in the study (See Appendix B) to measure the participants
adjustment toward the host culture. Participants will be asked to respond to all questions
using a 5-point scale ranging from 1 (no difficulty) to 5 (extreme difficulty). Scores obtained
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from the scale will indicate the respondents’ perceptions when facing difficulties in
understanding values and cultures of their host country. Sample items included statements
such as “Understanding jokes and humors,” and “Dealing with people staring at you.” The
29-item scale contains of two main parts, which can be calculated separately. One part
measures participants’ Behavioral Adaptation Difficulty with 22 items (items 1, 2, 3, 4, 6, 7,
9, 11, 12, 13, 14, 15, 16, 17, 19, 20, 21, 22, 24, 25, 27, and 28), and the other part assess the
Cognitive-Adaptation Difficulty with 7 items (items 5, 8, 10, 18, 23, 26, and 29). Average
scores of the 29 items will be used to measure the overall socio-cultural adaptation level.
Higher values obtained in the scale indicated greater difficulty in socio-cultural adaptation.
The overall reliability of the 29-item scale was found to be excellent (α = .97); the 7-item
cognitive-adaptation difficulty (α = .94) and the 22-item behavioral adaptation difficulty (α =
.96) were adequately reliable.
Data Collection Procedure
Data collection consisted of the following procedural steps:
1.

The first step was to obtain a formal letter from the Dean of the Graduate

School of Psychology, Assumption University, Bangkok concerning the researcher’s student
status and current research.
2.

The second step was to obtain formal permission from the President of Myanmar

Students Association of respective universities to collect data from their graduate and
undergraduate member students.
3.

After receiving the recommendations, the third step was to proceed to conduct the

actual study one university after another. Among Myanmar Students Association members of
certain university, only those who willingly agree to participate in the study were given the
questionnaires to fill. The whole process of distribution and collection of the questionnaires
was anticipated to take around one and half weeks.
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4.

After the collection of all the completed questionnaires, the fourth step was to

individually check the questionnaires for possible errors of commission or omission. Only
valid questionnaires were subjected to statistical analysis.
Data Analysis
Upon completion of the data collection process, the respondents’ data was encoded,
processed, and analyzed by means of a reputable and widely used statistical package. Data
analysis was accomplished through the following statistical treatments:
Reliability Analysis
Reliability of the scales that were utilized (acculturative stress, sociocultural
adaptation difficulties, perceived social support, perceived social self-efficacy), (3) Means
and standard deviations for four variables (acculturative stress, sociocultural adaptation,
perceived social support, and perceived social self-efficacy.
Descriptive statistics.
Frequency, means and standard deviations were used to analyze the demographic data
that were collected from participants.
Inferential statistics.
Moderation regression analysis was conducted to test the hypothesized moderating
effect (interaction effect) of perceived social support, and perceived social self-efficacy on
the relationship between the acculturative stress and the sociocultural adaptation. The scores
on the predictor variables will be centralized to avoid multicollinearity, which will affect the
magnitude and significance of the main effect’s coefficients before creating the interaction
terms (Howell, 2010). The interaction terms will be included in the regression analysis. Thus,
there will be two interaction terms (the moderator variables paired with predictor variable)
along with the predictor variables in each regression analysis. This procedure will be repeated
for each multiple regression. A statistically significant beta value (standardized regression
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coefficients) for an interaction term will be considered as a result of interaction between the
corresponding predictor variable and the moderator variable. The statistically significant
slopes will then be plotted to explore further explanation of the significant interaction.
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CHAPTER IV
Research Finding

This chapter presents the results that were derived from testing the hypotheses
proposed in Chapter II. In addition, this chapter discusses the reliability of the measurement
instruments, demographic information, and moderating effects of analysis via regression
analysis using the Hayes Process Macro Model II. The analyses and results are presented in
the following sequence: (1) Participants’ demographic information, (2) Reliability of the
scales that were utilized (acculturative stress, sociocultural adaptation difficulties, perceived
social support, perceived social self-efficacy), (3) Means and standard deviations for four
variables (acculturative stress, sociocultural adaptation, perceived social support, perceived
social self-efficacy) and (4) Multiple regression using Hayes Process Macro to test the
moderating effect.
Participants’ Demographic Information
After distributing a questionnaire to 150 participants from 5 universities,128 questionnaires
were returned. The response rate of this study was 98.5%. After checking the questionnaires
for possible errors of commission or omission, only 120 valid questionnaires were subjected
to statistical analysis. The sample consisted of 120 participants of this study; 50.8% (n=61)
were female and 49.2% (n=59) were male; 50% (n=60) were Master Degree students and
50% (n=60) were Bachelor Degree students. Participants’ ages ranged from 18 years to 42
years, and the average age was 21 years old. (See Appendix C.)
Reliability Analysis of Scales Utilized
Reliability analysis of the scales was conducted on the four scales that were utilized
in the questionnaire to measure acculturative stress, sociocultural adaptation, perceived
social support, and perceived social self-efficacy. The purpose of analyzing the reliability
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analysis was to define the scale’s ability to consistently measure the same construct, then to
exclude the items that were not internally consistent. The items that met both the criteria
given below were excluded: (1) items with an item-total correlation below .33, and (2) the
deletion of the item substantially improved the overall alpha score. The items for the four
factors together with their Corrected Item-Total Correlation and Cronbach’s Alphas (see
Appendix D) are presented below:
Table (1)

ASSIS’s Items Together with their Item- Total Correlations and Cronbach’s Alphas
Acculturative Stress Scale
International Students Items

1

2

3

4

5

6

7

8

for

Homesickness for my country
bothers me

Corrected Cronbach’s
Item-Total
Alpha if
Correlation
Item
Deleted
.772

.976

.619

.976

.743

.976

.203

.978

I feel nervous to communicate in
Thai.

.579

.976

I feel sad living in unfamiliar
surroundings here.

.864

.975

.806

.975

.706

.976

.712

.976

.818

.975

I feel uncomfortable to adjust to
new foods and/or to new eating
habits
I am treated differently in social
situations
I feel rejected when people are
sarcastic toward my cultural
values

I fear for my personal safety
because of my different cultural
background
I feel intimidated to participate in
social activities

9

Others are biased toward me.

10

I feel guilty to leave my family
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and friends behind.
11

12

13

14

15

16

Many opportunities are denied to
me

.771

.976

I feel angry that my people are
considered inferior here.

.732

.976

.723

.976

.768

.976

.126

.978

.685

.976

.759

.976

I feel overwhelmed that multiple
pressures are upon me after my
migration to this society
I feel that I receive unequal
treatment.
People from some ethnic groups
show hatred toward me
nonverbally
It hurts when people don’t
understand my cultural values.

17

I am denied what I deserve.

18

I have to frequently relocate for
fear of others.

.720

.976

I feel low because of my cultural
background

.831

.975

I feel rejected when others don’t
appreciate my cultural values

.496

.977

I miss the country and people of
my national origin

.711

.976

I feel uncomfortable to adjust to
new cultural values

.810

.975

I feel that my people are
discriminated against.

.741

.976

.829

.975

.864

.975

19

20

21

22

23

24

25

People from some other ethnic
groups show hatred toward me
through their actions
I feel that my status in this society
is low due to my cultural
background.
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26

I am treated differently because of
my race

.831

.975

.807

.975

27

I feel insecure here

28

I don't feel a sense of belonging
(community) here.

.822

.975

I am treated differently because of
my color.

.793

.975

I feel sad to consider my people’s
problems

.712

.976

I generally keep a low profile due
to fear from other ethnic groups.

.767

.976

I feel some people don’t associate
with me because of my ethnicity

.853

.975

.757

.976

I feel guilty that I am living a
different lifestyle here.

.856

.975

I feel sad leaving my relatives
behind

.828

.975

.754

.976

29

30

31

32

33

34

35

36

People from some other ethnic
groups show hatred toward me
verbally

I worry about my future for not
being able to decide whether to
stay here or to go back.

Cronbach Alpha = .976
Table (2)
SCAS’s Items Together with their Item- Total Correlations and Cronbach’s Alphas
Sociocultural Adaptation Scales
Items

Corrected Cronbach’s
Item-Total
Alpha if
Correlation
Item
Deleted

1

Making friends

.693

.974

2

Finding food that you enjoy

.613

.974
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3

Following rules and regulations

4

Dealing with people in authority

5

6

7

8

9

10

11

12

13

14

15

16

17

18

Taking a Thai perspective on the
culture

.688

.974

.693

.974

.821

.973

.718

.973

.780

.973

.831

.973

.821

.973

.804

.973

.793

.973

.696

.974

.458

.975

.740

.973

.830

.973

.698

.974

.806

.973

.786

.973

Using the transport system

Dealing with bureaucracy

Understanding Thai value system

Making yourself understood
Seeing things from a Thai’s point
of view
Going shopping

Dealing with someone who is
unpleasant

Understanding jokes and humor.

Accommodation

Going to social gatherings.

Dealing with people staring at you

Communicating with people of a
different ethnic group

Understanding ethnic or cultural
differences
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19

Dealing with unsatisfactory service

20

Worshipping

21

Relating to members of the
opposite sex.

22

.633

.974

.651

.974

.828

.973

.805

.973

.742

.973

.810

.973

.657

.974

.843

.973

.661

.974

.808

.973

.856

.973

Finding your way around.

23

Understanding Thailand political
system

24

Talking about yourself with others.

25

Dealing with the climate
Understanding the Thai people’s
world view

26

27

Family relationships

28

The pace of life

29

Being able to see two sides of an
inter-cultural issue

Cronbach Alpha = .974
Table (3)
PSSE’s Items Together with their Item- Total Correlations and Cronbach’s Alphas
Perceived Social
Scales Items

1

Self-efficacy

Start a conversation with
someone you don’t know very
well

Corrected
Item-Total
Correlation

Cronbach’s
Alpha if
Item
Deleted

.795

.961

63

2

3

4

5

6

7

8

9

10

11

Express your opinion to a group
of people discussing a subject
that is of interest to you

.688

.962

.809

.960

.758

.961

.699

.961

Put yourself in a new and
different social situation

.711

.961

Volunteer to help organize an
event

.715

.961

.751

.961

.735

.961

Volunteer to help lead a group or
organization

.758

.961

Keep up your side of the
conversation

.699

.961

.703

.961

Work on a school, work,
community, or other project with
people you don’t know very well
Help to make someone you’ve
recently met feel comfortable
with a group of your friends
Share with a group of people an
interesting experience you once
had

Ask a group of people who are
planning to engage in a social
activity if you can join them
Get invited to a party that is
being given by a prominent or
popular individual.

12

Be involved in group activities

13

Find someone to spend a
weekend afternoon with

.816

.960

Express your feelings to another
person

.637

.962

Find someone to go out to lunch
with

.779

.961

.353

.965

14

15

16

Ask someone out on a date
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17

18

19

20

21

22

23

24

25

Go to a party or social function
where you probably won’t know
anyone

.681

.962

Ask someone for help when you
need it

.704

.961

Make friends with a member of
your peer group

.801

.961

.717

.961

Make friends in a group where
everyone else knows each other

.776

.961

Ask someone out after he/she
was busy the first time you asked

.679

.962

Get a date to a dance that your
friends are going to

.379

.964

Call someone you’ve met and
would like to know better

.727

.961

Ask a potential friend out for
coffee

.723

.961

Join a lunch or dinner table
where people are already sitting
and talking.

Cronbach Aplha = .963
Table (4)

PSS’s Items Together with their Item- Total Correlations and Cronbach’s Alphas
Perceived Social Support Scales
Items
1

2

There is a special person who is
around when I am in need.
There is a special person with
whom I can share my joys and
sorrows

3

My family really tries to help me

4

I get the emotional help and
support I need from my family

Corrected Cronbach’s
Alpha if
Item-Total
Item
Correlation
Deleted
.752

.942

.793

.940

.727

.943

.668

.944
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5

I have special person who are a
real source of comfort to me

.797

.940

.761

.941

6

My friends really try to help me

7

I can count on my friends when
things go wrong

.752

.942

I can talk about my problems
with my family

.660

.945

I have friends with whom I can
share my joys and sorrows

.806

.940

There is a special person in my
life who cares about my feelings

.803

.940

My family is willing to help me
make decisions

.715

.943

I can talk about my problems
with my friends

.767

.941

8

9

10

11

12

Cronbach Alpha= .946
According to the tables above, most of the items have “Corrected Item-Total
Correlation” (I-T) equal or more than .33. There are only two items that have Corrected
Item- Total Correlation” (I-T) less than .33 (two items from acculturative stress scale for
international students (Table-1). However, the researcher did not delete aforesaid items
since it may not significantly improve the scale’s Cronbach’s Alpha and it still reaches the
standard Cronbach’s Alpha point of .94-.96 (Smith & Betz, 2000). Hence, all the items
were retained.

The computed overall Cronbach’s Alpha coefficients for the five scales were high
and ranged from .94 to .97. Therefore, the Cronbach’s alpha coefficients of those scales
imply that (1) the reliability results for the Acculturative Stress Scale For International
Students, Sociocultural Adaptation Scale, Perceived Social Support Scale and Perceived
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Social Self-efficacy Scale were considered acceptable (Cronbach’s alpha were .66 to .74)
(Kilic, 2016).
The following Table (5) presents the means and standard deviations for the five
computed factors.
Mean and Standard Deviations for the Computed Factors
The following Table (5) presents the means and standard deviations for the five computed
factors.
Table 5.
Means and Standard Deviations for the Computed Factors of Acculturative Stress,
Sociocultural Adaptation, Perceived Social Self-Efficacy, and Perceived Social Support.
Mean

Std.Deviation

N

Acculturative Stress (AS)

2.6706

.92510

120

Sociocultural Adaptation (SCA)

4.7647

.90259

120

Perceived Social Self Efficacy (PSSE)

3.2107

.78830

120

Perceived Social Support (PSS)

5.0729

1.34008

120

Hypothesis No-1
Correlation Analysis for Testing Hypothesis.1
Pearson correlation analysis was conducted to test the hypothesis 1 and to determine the
relationship among four variables: acculturative stress, sociocultural adaptation, perceived
social self-efficacy and perceived social support. The table 6 shows that independent
variable (acculturative stress) and criterion variable (sociocultural adaptation difficulties)
are negatively correlated, but the two moderating variables (perceived social self-efficacy
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and perceived social support) have negative relationships with independent variables but
positive relationships with the dependent variables.
Table 6
Intercorrelations among All Study Variables

1
1 AS

2

3

4

Mean

-

2 SCA

-.65**

-

3 PSSE

-.45**

.75**

4 PSS

-.49**

.70**

.68**

-

SD

2.67

.925

4.76

.902

3.21

.788

5.07

1.34

*p < 0.01 **p < 0.05
Note: There are some abbreviations in this table. Acculturative Stress (ASS), Sociocultural Adaptation
Difficulties (SCAD), Perceived Social Self-Efficacy (PSE), and Perceived Social Support (PSS).

The results indicated that the acculturative stress of Myanmar students(Masters &
Bachelor) those who were studying in Thai university (Bangkok) had a negative
relationship with their sociocultural adaptation (r = -.65, p < 0.05), negative relationship
with perceived social self-efficacy (r = -.45, p < 0.05), and perceived social support (r =
-.49, p < 0.05). Sociocultural adaptation had a positive relationship with perceived social
self-efficacy (r = .75, p < 0.05), perceived social support (r = .70, p < 0.05). Perceived
social self-efficacy had a positive relationship with perceived social support (r = .68, p <
0.05). According to the correlation result, the hypothesis-1 was supported by the results
of the present study, the sociocultural adaptation of Myanmar students, those who are
studying in Thailand Universities, has a negative correlation with their acculturative
stress.
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Moderated Regression Analysis to Test the Hypothesis
Moderation analysis via Process Macro (Hay, A.F, 2017) was employed to test
the hypotheses of the moderating effects of perceived social support and perceived
social self-efficacy on the structural relationship between the independent variable
(acculturative stress) and the outcome variable (sociocultural adaptation). Hierarchical
multiple regression was used to investigate whether the relationship between
acculturative stress and social/cultural adaptation was moderated by the mention of
perceived social support and perceived social efficacy moderators. The analysis
involved: (1) regressing the independent variables of acculturative stress on the
dependent variable of sociocultural adaptation (2) regressing the moderator variables
of perceived social self-efficacy and perceived social support on the relationship
between acculturative stress and sociocultural adaptation which will be explained
below.
Table 7
Relationship between Acculturative stress and sociocultural adaptation.
Variables
Acculturative Stress

B

SE

β

-.638

.068

-.654**

*p < 0.01 **p < 0.05

The results of the multiple regression (Table 7) show that acculturative stress (β = -.654, p <
0.05) is a significant predictor of sociocultural adaptation. The variable explained 42.8% (R2
= .428, p < 0.05) of the variance in sociocultural adaptation which was highly significant at F
(1,118) = 88.178, p < 0.05.

Perceived Social Self-efficacy
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Acculturative stress
Table 8
Moderating Effect of Perceived Social Self-efficacy on the Relationship between
Acculturative Stress and Sociocultural Adaptation
Variables

B

SE

β

Acculturative stress

-.393

.047

.320*

Perceived social self-efficacy

.507

.059

.443

Acculturative stress X
Perceived social self-efficacy

.359

.050

.334

R2
.428*

.782

R2change

-.393

.355

*p < 0.01

The results of the multiple regression (Table 8) show that acculturative stress is a
significant predictor of sociocultural adaptation (β = - .32, p < 0.05). Acculturative stress and
perceived social self-efficacy explain 42.8% (R2 = .428, p < 0.05) of variance in sociocultural
adaptation which was highly significant at F (1,118) = 88.178, p < 0.05. The addition of the
interaction term (acculturative stress X perceived social self-efficacy) to the model improved
the explained variance significantly (R2 = .782, p < 0.05) by 35%. The interaction term is also
a statistically significant predictor (Beta = 3.116, t = 25.283, p < 0.05). Therefore, it can be
concluded that perceived social self-efficacy is a significant moderator of the relationship
between acculturative stress and sociocultural adaptation. Hence, there is no evidence to
accept the null hypothesis 2. As a result, the relationship between acculturative stress and the
sociocultural adaptation is moderated by perceived social self-efficacy.
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Figure 2. Plot of significant acculturative stress X perceived social selfefficacy interaction for the sociocultural adaptation.
Note: ----- = Low perceived social self-efficacy; - - - - = Average
perceived social self-efficacy; ▬ = High perceived social self-efficacy.

Students who possess a high level of acculturative stress with low levels of perceived
social self-efficacy have the lowest levels of sociocultural adaptation. Their sociocultural
adaptation score is lower than the students who have average or low levels of acculturative
stress with average or high levels of perceived social self-efficacy. For the students who have
an average level of acculturative stress, their level of sociocultural adaptation level is
dependent on their level of perceived social self-efficacy. When they have high perceived
social self-efficacy, their sociocultural adaptation level is high. In contrast, when they have
low perceived social self-efficacy, their sociocultural adaptation level is low. The students
who possess low acculturative stress with high levels of perceived social self-efficacy have
the highest levels of sociocultural adaptation. Their sociocultural adaptation score is higher
than the students who have average or high levels of acculturative stress with average or low
levels of perceived social self-efficacy.
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Perceived Social Support
Acculturative stress
Table 9
Moderation Effect of Perceived Social Support on the Relationship between
Acculturative Stress and Sociocultural Adaptation
Variables

B

SE

β

Acculturative Stress

-.375

.057

-.385*

Perceived Social Support

.249

.042

.370

Acculturative Stress X Perceived

.249

.042

.370

R2

R2 change

.428*

.249

.042

Social Support
*p < 0.01

. The results of the multiple regression (Table 8) show that acculturative stress is a significant
predictor of sociocultural adaptation (β = - .38, p < 0.05). Acculturative stress and perceived
social support explain 42.8% (R2 = .428, p < 0.05) of variance in sociocultural adaptation
which was highly significant at F (1,118) = 88.178, p < 0.05. The addition of the interaction
term (acculturative stress X perceived social self-efficacy) to the model improved the
explained variance significantly (R2 = .703, p < 0.05) by 27%. The interaction term is also a
statistically significant predictor (Beta = 3,116, t = 22.704, p < 0.05). Therefore, it can be
concluded that perceived social support is a significant moderator of the relationship between
acculturative stress and sociocultural adaptation. Hence, there is no evidence to accept the
null hypothesis 3.
sociocultural adaption

As a result, the relationship between acculturative stress and the
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is moderated by perceived social support.
Figure 3. Plot of significant acculturative stress X perceived social
support interaction for the sociocultural adaptation.
Note: ----- = Low perceived social support; - - - - = Average perceived
social support; ▬ = High perceived social support.
Students who possess a high level of acculturative stress with low levels of
perceived social support have the lowest levels of sociocultural adaptation. Their
sociocultural adaptation score is lower than the students who have average or low
levels of acculturative stress with average or high levels of perceived social
support. For the students who have average levels of acculturative stress, their
level of sociocultural adaptation level is dependent on their level of perceived
social support. When they have high perceived social support, their sociocultural
adaptation level is high. In contrast, when they have low perceived social
support, their sociocultural adaptation level is low. The students who possess low
levels of acculturative stress with high levels of perceived social support have the
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highest levels of sociocultural adaptation. Their sociocultural adaptation score is
higher than the students who have average or high levels of acculturative stress
with average or low levels of perceived social support. According to the results,
all the three proposed hypotheses that were separated will be explained below;
Hypothesis 1 proposed that there is a negative relationship between
acculturative stress and sociocultural adaptation of Myanmar undergraduate and
graduate students who study in Thailand universities. In this study, the correlation,
results indicated that the acculturative stress of Myanmar students

(Masters &

Bachelor) those who were studying in Thai university had a negative relationship
with their sociocultural adaptation (r = -.65, p < 0.05).
Hypothesis 2 proposed that the relationship between the acculturative stress
and the sociocultural adaptation of Myanmar undergraduate and graduate students
who study in Thailand universities is moderated by their perceived social support.
Therefore, the results from this study demonstrated that those hypotheses have
sufficient evidence to reject the null hypotheses. Thus, this hypothesis was supported.
Hypothesis 3 proposed that the relationship between the acculturative stress
and the sociocultural adaptation of Myanmar undergraduate and graduate students
who study in Thailand universities is moderated by their perceived social selfefficacy. Therefore, the results from this study demonstrated that those hypotheses
have sufficient evidence to reject the null hypotheses. Thus, this hypothesis was
supported.
To conclude, there were 120 participants from convenience sampling in this
study. The researcher collected the data from 60 male participants and 60 female
participants and 60 graduate students and 60 undergraduate students from 6 different
Universities in Thailand. The reliability analysis indicated that all items of four scales
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met the criteria of internal consistency. The results from this study revealed that all
the predictor variables (acculturative stress, perceived social self-efficacy and
perceived social support) have significant relationships with the criterion variable
(sociocultural adaptation). Moreover, moderated multiple regression indicated that
perceived social self-efficacy and perceived social support are the moderators in the
relationship between acculturative stress and sociocultural adaptation.

Perceived Social
Self-efficacy

Acculturative
Stress

Sociocultural
Adaptation

Figure 4. Moderating effect of perceived social self-efficacy on the relationship
between acculturative stress and sociocultural adaptation.

Perceived Social
Support

Acculturative Stress

Sociocultural

Adaptation

Figure 5. Moderating effect of perceived social support on the relationship between
acculturative stress and sociocultural adaptation.
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CHAPTER V
Discussion
Based on the acculturation theory and framework of Berry (Berry, 1997), the present
study investigated the moderating effects of two selected variables, namely perceived social
support and perceived social self-efficacy, on the causal relationship between the
acculturative stress and sociocultural adaptation. Participants were Myanmar graduate and
undergraduate students in Bangkok who were pursuing their respective degrees in five
different universities: Assumption University, Manhidol University, Bangkok University,
Rangsit University and Asia Pacific University.
After analyzing data from the participants, this chapter will discuss the results from
each moderator effect and other issues in the following sequence: (1) Discussion of the
findings, (2) Implication of the study, (3) Limitations, (5) Recommendations for future
research, and (5) Conclusions.

The Discussion of the Findings
In hypothesis (1) there is a direct negative correlation between acculturative stress and
sociocultural adaptation. This assumption is based on the acculturation concept of Berry
(Berry, 1997). According to Berry, acculturative stress is defined as negative consequences
that result from the contact between two distinctive cultural groups, often leading to a
reduction of psychological and social well-being which in turn leads to a struggle in
psychological and sociocultural adaptations to a new culture (Renner, Laireiter, Maier, 2012).
The current study results showed that acculturative stress of Myanmar students who study in
Thailand universities has a negative correlation with their sociocultural adaptation. This
findings implies that as acculturative stress increases for Myanmar students, their level of
sociocultural adaptation decreases and, as level of acculturative stress decreases, Myanmar
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students’ sociocultural adaptation for studying in Thailand Universities increases. The results
of the current study are consistent with a previous study by Mohmood Hajara. He did his
research with 880 international students from two institutions in South Central United States.
He studied the correlation between acculturative stress level of international student and all
five subscales of sociocultural adaptation such as interpersonal communication, academic
work, community involvement, ecological adaptation and language proficiency. Study results
showed that a significant negative relationship exists between international students’ overall
acculturative stress and all five subscales of sociocultural adaptation. His study suggests that
the international students who have greater competency with interpersonal communication,
academic work, community involvement, ecological adaptation and language proficiency can
reduce their acculturative stress. (Mohmood Hajara, 2014).
In hypothesis (2) the relationship between the acculturative stress and the sociocultural
adaptation of Myanmar undergraduate and graduate students who study in Thailand
universities is moderated by their perceived social support. The results from this study
showed that there is moderatiing effect of perceived social support on the relationship
between acculturative stress and sociocultural adaptation of Myanmar students those who
study in Thailand Universities. The result indicated that at low levels of perceived social
support the negative relationship between acculturative stress and sociocultural adaptation is
stronger than at high level of perceived social support. Reflecting the result of this study, the
Myanmar students who have low levels of perceived social support, their acculturative stress
is related to lower sociocultural adaptation than who have high levels of perceived social
support.
This finding concurs with the findings of previous studies. Winkleman stated that
social support network ameliorates a variety of stressors and has a direct application to the
resolution of acculturative stress and cross-cultural adaptations (Winkelman, 1994). Another
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study conducted with a Chinese student Organization on a US campus also found that social
support provided by student organizations can play an instrumental role in helping students to
cope with acculturative stress and gain intercultural adjustment (Lin, 2016).
In hypothesis (3) the relationship between the acculturative stress and the sociocultural
adaptation of Myanmar undergraduate and graduate students who study in Thailand
universities is moderated by perceived social self-efficacy.
The results from this study showed that there is moderating effect of perceived social selfefficacy on the relationship between acculturative stress and sociocultural adaptation of
Myanmar students those who study in Thailand Universities. The result indicated that at low
levels of perceived social self-efficacy the negative relationship between acculturative stress
and sociocultural adaptation is stronger than at high levels of perceived social self-efficacy.
Reflecting the result of this study, the Myanmar students who have low levels of perceived
social self-efficacy , their acculturative stress is related to lower sociocultural adaptations
than those who have high levels of perceived social self-efficacy. As an intecedent of the
current study, Church (1982) suggested a key personal resource that has been consistently
found to predict sociocultural adaptation is self-efficacy. In another study, Ramos –Sanchez
and Nicholas (2007) found that international students’ social self-efficacy has an impact on
their sense of belonging in their host country and sociocultural adaptation. Regarding the
moderating effect of social self-efficacy in the relationship between acculturative stress and
sociocultural adaptation, the findings of the current study are consistent with the findings of
Leung and Berry (2001). They did their research among international and migrant students in
Canada and found that positive perceived self-efficacy helped protect international and
migrant students from various environmental stressors that are often found in university
settings and have significant influence on sociocultural adjustment. Similarly, Rujipark
(2016) didresearch on psychological well-being with 500 international students in four
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Thailand Universities randomly selected from the top 20 universities. His research findings
stated that the buffering effect of self-efficacy was found to be a powerful resource for
individuals experiencing significant levels of life stress and stress associated with cultural
adjustment.
The implications of the study
The results from this study could fill the knowledge gap about the moderating
effect of perceived social support and perceived social self-efficacy between acculturative
stress and sociocultural adaptation among the international students of Thailand
throughout their journey of studying abroad. The following are the implications from this
research:
1. All students who begin college or university must adjust to the new
environment inevitably. However, in comparison to domestic Thai (Local)
university students, international students face greater difficulties in adapting
to the university, new country and cultural environment. Gaining an
understanding of the acculturation experiences among international students
can serve as guidance for higher education administrators, faculty, staff,
scholarship organization, student loan funder and international student
association to adequately meet the needs of international students. This study
is significant because it adds to the body of knowledge as the data gathered in
this study provide a better understanding the correlation between the
acculturative stress and sociocultural adaptation among international students,
especially Myanmar students those who study in Thailand universities.

2. Regarding hypothesis-1, this study also provides evidence that a significant
negative relationship exists between Myanmar students’ levels of acculturative
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stress and sociocultural adaptation. The results showed that acculturative stress
levels are negatively correlated with levels of sociocultural maladaptation among
Myanmar students studying in Thailand Universities. This finding implied that, as
their levels of sociocultural adaptation increase, the acculturative stress levels
decrease for Myanmar students, and as levels of acculturative stress decrease,
students’ sociocultural adaptation to the Thai culture and community increases.
Realizing that poor sociocultural adaptations correlate with acculturative stress
might lead the international students to academic and psychological problems.
Thailand universities, higher education administrations, university counseling and
student support service providers could work further on specific programs or
intervention to facilitate students’ adaptation and acculturative stress buffering
such as inclusive monitoring of students’ level of sociocultural adaptations and
providing mentors on campus. To this end, host universities can maintain updated
websites with important information on the college, city, and culture to assist
international students before and after they arrive (Mesidor & Sly, 2016).
3. Testing

hypothesis-2, the

moderating variables in this study enhanced

knowledge about the factors which influence the relationship between the
acculturative stress and sociocultural adaptation of international students in
students in Thailand Universities. In the moderation regression analysis,
perceived social support confirmed that it significantly moderated the relationship
between acculturative stress and sociocultural adaptation. The perceived social
support makes the negative relationship between acculturative stress and
sociocultural adaptation more weaker. This implies that perceived social support
helps narrow the gap between acculturative stress and sociocultural adaptation by
reducing acculturative stress and promoting sociocultural adaptation. By revealing
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the moderating results of social support to the acculturation stress and
sociocultural adaptation, this study has contributed valuable insights into what
constitutes an effective international students’ adjustment and more importantly,
how social support acts upon sociocultural adaptation. The results of the study
offer useful guidelines to institutions that wish to enhance student adjustment and
attract more international students.
4.Hopothesis- 3 tested the moderation effect of perceived social self-efficacy on
the relationship between acculturative stress of Myanmar students those who study
in Thailand universities. The perceived social self-efficacy makes the negative
relationship between acculturative stress and sociocultural adaptation

weaker.

These findings suggest that students who have high social self-efficacy would find
it less challenging to cope with new sociocultural changes and have less
acculturative stress; hence they would perform better academically and socially. It
also reminds the scholarship funder, scholarship advisory service, foreign
university agent, and student exchange program to test social self-efficacy skills of
students in the pre-departure phase.
4. In addition, for personal development of the international student, the correlation
results of acculturative stress and sociocultural maladaptation should signal the
students to attain language skill, social skill, and cultural knowledge in order to
protect or overcome acculturative stress.

Limitations of the study
This study has some limitations which should be acknowledged. The first limitation is
the limited number of participants. The population meets only the minimum numberof
participants due to collecting the data during the summer break.
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The data was collected from only five universities in Bangkok using the convenience
sample with a small number of participants (n= 120), therefore generalizing the results for the
population of university students in Bangkok should be done carefully, and it may not be
generalizable to other populations.
The present study did not incorporate certain acculturation stressors (e.g., financial
concerns, demand from scholarship association and university for those who got
scholarships for studying abroad). The effects of such stressors on students’ adjustment are
still under-researched.
Furthermore, some of the instruments (e.g., SCAS, ASSIS) used in the present
study were developed in the West. Despite some preliminary support for their validity was
provided in the current study, their cross-cultural construct equivalences have not been
carefully examined in the current sample. This methodological limitation may overlook
elements within these constructs that are unique to the culture being studied.

Recommendations for Future Research
This study emphasized the moderating effect of perceived social self-efficacy and
perceived social support on the relationship of acculturative stress and sociocultural
adaptation. However, apart from what has been mentioned in this study, there are additional
factors which could affect the relationship of acculturative stress and sociocultural adaptation,
such as mode of acculturative, coping style, etc. (Berry,2005; Lazarus & Launier, 1978).
Nevertheless, future research can include those variables in the research to expand an area of
this topic. Furthermore, this study addressed only the total score of the scales. There are
subscales for each of these scales. Eg., social support. Future research may be conducted to
explore the effects of these specific factors. Let it be different aspects of stress, adaptation or
any other variable.

82

Considering that the study was limited to participants from five universities in Bangkok,
Thailand, and the sample size is just merely meet the minimum requirements, other
researchers may explore this study by including a more diverse range of participants.
Regarding this, a larger and more diverse sample should be obtained in future research.
Conclusion
Most international students consider that the pursuit of an overseas education will
enable them to improve their academic knowledge for future employment opportunities.
In addition, by studying abroad, international students expect to have opportunities to
learn about other cultures and gain international experience that enhances their global
understanding (Lin, 2006; Townsend & Poh, 2008). However, in practical life, they face
numerous academic, cultural, and psychological challenges in relation to the process of
cross-cultural adaptation (Berry, 1997). The cultural adjustment in an unfamiliar culture
may lead to adjustment difficulties, or acculturative stress (Ye, 2005). Thus, the main aim
of the current study was to investigate the moderating effect of perceived social support
and perceived social self-efficacy on the relationship between acculturative stress and
sociocultural adaptation among Myanmar graduate and undergraduate students in Thai
universities in Bangkok.
The results from this study show that for Myanmar international students in
Bangkok, acculturative stress of Myanmar graduate and undergraduate students has a
direct negative relationship to their sociocultural adaptation. Perceived social self-efficacy
moderates the relationship between two predictor variables (acculturative stress and
sociocultural adaptation. The results indicate the significant influence of social selfefficacy and perceived social support on acculturative stress and sociocultural adaptation.
In order to protect or overcome the acculturative stress and becoming well adapted to the
new culture, international students would need to concentrate on their personal resources
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to assist their coping strategies in order to deal with the stressful period of sociocultural
adjustment. This would probably help international students to overcome the acculturative
stress and sociocultural adaptation problem. Moreover, the findings may assist
organizations, such as universities, scholarship funders, student support services and
university counseling center to develop ways to encourage and raise awareness about how
to minimize acculturative stress for international students in the new culture. Moreover,
the findings enhance our understanding of the cross-cultural adjustment of international
students, which enables us to better accommodate international students in Thai
Universities.
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APPENDIX A
Informed Consent Form

Title of the Study: The Moderation effect of perceived social self-efficacy, and perceived
social support on the relationship between acculturative stress and sociocultural adaptation
among Myanmar students in Thailand Universities
Investigator: Kan Zar Htet, Master of Science in Counseling Psychology (Candidate),
Graduate School of Psychology, Assumption University, Bangkok, Thailand
Purpose of the Study: This study aims to investigate the relationship between acculturative
stress and sociocultural adaptation among Myanmar students in Thailand Universities
moderated by perceived social self-efficacy, and perceived social support.
Study Procedure and Confidentiality: You will be asked to answer the survey questionnaire in
the following section that will take about 15-20 minutes of your time. The questionnaire is
completely anonymous and the answer you provide will be used solely for the purposes of the
study. Your answers will be combined with those of other people surveyed, and no one will
possibly be able to tell how any one person responded. There will be no costs involved;
participation in this study is free.
Possible Risks: When filling out the questionnaire, you may come across a question that you
find unpleasant, upsetting or, otherwise, objectionable. For instance, a few of the questions
may cause you to think about past negative emotional events. If filling out the questionnaire
upsets you, you may quit at anytime without penalty. In addition, a referral for a qualified
counselor can be provided to discuss negative feelings that may have been brought about by
participating in this study. In this case, please contact the researcher at his email address:
tartee16@gmail.com
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Possible Benefits: There may be no personal benefit from your participation but the
knowledge gained by contributing to this research study may help in the understanding of
how acculturative stress impacts on sociocultural adaptation, moderated by perceived social
self-efficacy ,and perceived social support.
Opportunities to Question and/or Be Informed of the Results: Please contact Mr. Kan Zar
Htet on his e-mail: tartee16@gmail.com
Your participation is voluntary. Refusal to participate, withdrawal of your consent, or
discontinued participation in the study will not result in any penalty or loss of benefit or right
to which you might otherwise be entitled.
Please note that your willingness to fill in the questionnaire represents your informed consent
and permission to participate in this study. Thank you very much in advance for your kind
participation in making this research achievable.
If you would like a copy of the summary of the results of this study, please detach the bottom
portion with your name and email and a summary of the study will be sent to you after its
completion and approval.
___________________________________________________________________________
__________________
Request for Summary of Results
Name -----------------------------------------------Email --------------------------------------------------
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APPENDIX .B
Survey Questionnaire
Part I. Personal Information
Date--------------------Location---------------Name------------------In order to analyze the data of this study, some information
about your background will be helpful. For each of the following
items, please answer some questions and tick (√) your answer in the
appropriate box.
1.
2.
3.

Gender

Female

Age ----------What degree do you pursue?
Master

4.

Male

Bachelor

How long have you been here in Thailand?
---------- year/s -----------month/s

5.

How comfortable are you communicate in English?

Not comfortable

6.

Somewhat comfortable

Comfortable

Very comfortable

How comfortable are you communicate in Thai?

Not comfortable

Somewhat comfortable

Comfortable

Very comfortable
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Part 2.
Please read each statement carefully. Then decide how much confidence you have that you could perform each
of these activities successfully. Please use the following key:
No confidence at all 1 2

3

4 5 Complete Confidence

1. Start a conversation with someone you don’t know very well.

1 2 3 4 5

2. Express your opinion to a group of people discussing a subject that is of interest to you.

1 2 3 4 5

3. Work on a school, work, community, or other project with people you don’t know
very well.

1 2 3 4 5

4. Help to make someone you’ve recently met feel comfortable with a group of your friends.

1 2 3 4 5

5. Share with a group of people an interesting experience you once had.

1 2 3 4 5

6. Put yourself in a new and different social situation.

1 2 3 4 5

7. Volunteer to help organize an event.

1 2 3 4 5

8. Ask a group of people who are planning to engage in a social activity if you can join them.

1 2 3 4 5

9. Get invited to a party that is being given by a prominent or popular individual.

1 2 3 4 5

10. Volunteer to help lead a group or organization.

1 2 3 4 5

11. Keep up your side of the conversation.

1 2 3 4 5

12. Be involved in group activities.

1 2 3 4 5

13. Find someone to spend a weekend afternoon with.

1 2 3 4 5

14. Express your feelings to another person.

1 2 3 4 5

15. Find someone to go out to lunch with.

1 2 3 4 5

16. Ask someone out on a date.

1 2 3 4 5

17. Go to a party or social function where you probably won’t know anyone.

1 2 3 4 5

18. Ask someone for help when you need it.

1 2 3 4 5

19. Make friends with a member of your peer group.

1 2 3 4 5

20. Join a lunch or dinner table where people are already sitting and talking.

1 2 3 4 5

21. Make friends in a group where everyone else knows each other.

1 2 3 4 5

22. Ask someone out after he/she was busy the first time you asked.

1 2 3 4 5

23. Get a date to a dance that your friends are going to.

1 2 3 4 5

24. Call someone you’ve met and would like to know better.

1 2 3 4 5

25.Ask a potential friend out for coffee.

1 2 3 4 5
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Part 3.

As foreign students have to make a number of personal, social, and environmental changes upon
arrival in a strange land, this cultural-shock experience might cause them acculturative stress. This
scale is designed to assess such acculturative stress you personally might have experienced. There are
no right or wrong answers. However, for the data to be meaningful, you must answer each statement
given below as honestly as possible.
For each of the following statements, please circle the number that BEST describes your response. 1=
Strongly Disagree, 2= Disagree, 3= Not Sure, 4= Agree, 5= Strongly Agree. Because of my different
cultural background as a foreign student, I feel that:
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22

Homesickness for my country bothers me.
I feel uncomfortable to adjust to new foods and/or to new eating habits.
I am treated differently in social situations.
I feel rejected when people are sarcastic toward my cultural values.
I feel nervous to communicate in Thai.
I feel sad living in unfamiliar surroundings here.
I fear for my personal safety because of my different cultural background.
I feel intimidated to participate in social activities.
Others are biased toward me.
I feel guilty to leave my family and friends behind.
Many opportunities are denied to me.
I feel angry that my people are considered inferior here.
I feel overwhelmed that multiple pressures are upon me after my migration to this society.
I feel that I receive unequal treatment.
People from some ethnic groups show hatred toward me nonverbally.
It hurts when people don’t understand my cultural values.
I am denied what I deserve.
I have to frequently relocate for fear of others.
I feel low because of my cultural background.
I feel rejected when others don’t appreciate my cultural values.
I miss the country and people of my national origin.
I feel uncomfortable to adjust to new cultural values.

1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4

5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5

1 2 3 4 5
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23
24
25
26
27
28
29
30
31
32
33
34
35
36

I feel that my people are discriminated against.
People from some other ethnic groups show hatred toward me through their actions.
I feel that my status in this society is low due to my cultural background.
I am treated differently because of my race.
I feel insecure here.
I don't feel a sense of belonging (community) here.
I am treated differently because of my color.
I feel sad to consider my people’s problems.
I generally keep a low profile due to fear from other ethnic groups.
I feel some people don’t associate with me because of my ethnicity.
People from some other ethnic groups show hatred toward me verbally.
I feel guilty that I am living a different lifestyle here.

1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4

5
5
5
5
5
5
5
5
5
5
5
5

I feel sad leaving my relatives behind

1 2 3 4 5

I worry about my future for not being able to decide whether to stay here or to go back.

1 2 3 4 5
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Part. 4
Multidimensional Scale of Perceived Social Support
Instructions: We are interested in how you feel about the following statements. Read each
statement carefully. Indicate how you feel about each statement. Circle the “1” if you very strongly
disagree. Circle the “2” if you strongly disagree. Circle the “3” if you mildly disagree. Circle the “4”
if you are neutral Circle the “5” if you mildly agree. Circle the “6” if you strongly agree. Circle the
“7” if you very strongly agree.
1. There is a special person who are around when I am in need.

1234567

2. There is a special person with whom I can share my joys and sorrows.

1234567

3. My family really tries to help me.

1234567

4. I get the emotional help and support I need from my family.

1234567

5. I have special person who are a real source of comfort to me.

1234567

6. My friends really try to help me.

1234567

7. I can count on my friends when things go wrong.

1234567

8. I can talk about my problems with my family.

1234567

9. I have friends with whom I can share my joys and sorrows.

1234567

10. There is a special person in my life who cares about my feelings.

1234567

11. My family is willing to help me make decisions.

1234567

12. I can talk about my problems with my friends.

1234567
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Part. 5
Please indicate how much difficulty you experience in Thailand in each of these areas.
No

No

Questions
1

Making friends

2

Finding food that you enjoy

3

Following rules and regulations.

4

Dealing with people in authority.

5

Taking a Thai perspective on the
culture.

6

Using the transport system

7

Dealing with bureaucracy

8

Understanding Thai value system.

9

Making yourself understood

10

Seeing things from a Thai’s point of
view

11

Going shopping

12

Dealing with someone who is
unpleasant

13

Understanding jokes and humor.

14

Accommodation

15

Going to social gatherings.

16

Dealing with people staring at you.

17

Communicating with people of a
different ethnic group.

18

Understanding ethnic or cultural
differences.

19

Dealing with unsatisfactory service.

20

Worshipping

21

Relating to members of the opposite
sex.

22

Finding your way around.

Slight

Moderate Great

Extreme

difficulty difficulty difficulty

difficulty difficulty

1

4

2

3

5
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23

Understanding Thailand political
system

24

Talking about yourself with others.

25

Dealing with the climate

26

Understanding the Thai people’s
world view.

27

Family relationships.

28

The pace of life

29

Being able to see two sides of an
inter-cultural issue.
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Appendix C

Reliability Analysis
Reliability
Scale: Sociocultural adaptation scale
Case Processing Summary
N
%
Valid
120
100.0
Excludeda
0
.0
Total
120
100.0
a. Listwise deletion based on all variables in the
procedure.
Cases

Reliability Statistics

Cronbach's Alpha
.976

Cronbach's Alpha
Based on
Standardized Items
.977

N of Items
36

Item Statistics
Mean
Homesickness for my country
bothers me
I feel uncomfortable to adjust to
new foods and/or to new eating
habits
I am treated differently in social
situations
I feel rejected when people are
sarcastic toward my cultural values
I feel nervous to communicate in
Thai.
I feel sad living in unfamiliar
surroundings here.
I fear for my personal safety
because of my different cultural
background
I feel intimidated to participate in
social activities
Others are biased toward me.
I feel guilty to leave my family and
friends behind.
Many opportunities are denied to
me
I feel angry that my people are
considered inferior here.
I feel overwhelmed that multiple
pressures are upon me after my
migration to this society
I feel that I receive unequal
treatment.
People from some ethnic groups

Std. Deviation

N

2.73

1.424

120

2.96

1.381

120

2.69

1.129

120

3.16

1.501

120

3.33

1.403

120

2.54

1.276

120

2.51

1.181

120

2.64

1.075

120

2.51

1.108

120

2.58

1.213

120

2.43

1.179

120

3.05

1.229

120

2.84

1.174

120

2.59

1.206

120

4.13

.888

120
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show hatred toward me
nonverbally
It hurts when people don’t
understand my cultural values.
I am denied what I deserve.
I have to frequently relocate for
fear of others.
I feel low because of my cultural
background
I feel rejected when others don’t
appreciate my cultural values
I miss the country and people of
my national origin
I feel uncomfortable to adjust to
new cultural values
I feel that my people are
discriminated against.
People from some other ethnic
groups show hatred toward me
through their actions
I feel that my status in this society
is low due to my cultural
background.
I am treated differently because of
my race
I feel insecure here
I don't feel a sense of belonging
(community) here.
I am treated differently because of
my color.
I feel sad to consider my people’s
problems
I generally keep a low profile due
to fear from other ethnic groups.
I feel some people don’t associate
with me because of my ethnicity
People from some other ethnic
groups show hatred toward me
verbally
I feel guilty that I am living a
different lifestyle here.
I feel sad leaving my relatives
behind
I worry about my future for not
being able to decide whether to
stay here or to go back.

3.13

1.263

120

2.60

1.177

120

2.33

1.162

120

2.47

1.372

120

2.69

1.538

120

3.09

1.322

120

2.77

1.242

120

2.74

1.306

120

2.49

1.108

120

2.47

1.302

120

2.46

1.250

120

2.30

1.241

120

2.55

1.208

120

2.08

1.135

120

3.13

1.363

120

2.39

1.204

120

2.45

1.276

120

2.32

1.223

120

2.42

1.247

120

2.74

1.350

120

2.70

1.400

120

Summary Item Statistics

Item Means
Inter-Item Correlations

Mean
1.235
.567

Minimum
.758
.175

Scale Mean if
Item Deleted
Homesickness for my country
bothers me
I feel uncomfortable to adjust to
new foods and/or to new eating
habits

Maximum
1.950
.812

Range
1.192
.637

Maximum /
Minimum
2.571
4.638

Item-Total Statistics
Scale Variance if
Corrected ItemItem Deleted
Total Correlation

Variance
.104
.013

N of Items
29
29

Squared Multiple
Correlation

Cronbach's Alpha
if Item Deleted

94.28

1048.726

.772

.815

.976

94.06

1064.375

.619

.662

.976
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I am treated differently in social
situations
I feel rejected when people are
sarcastic toward my cultural
values
I feel nervous to communicate
in Thai.
I feel sad living in unfamiliar
surroundings here.
I fear for my personal safety
because of my different cultural
background
I feel intimidated to participate
in social activities
Others are biased toward me.
I feel guilty to leave my family
and friends behind.
Many opportunities are denied
to me
I feel angry that my people are
considered inferior here.
I feel overwhelmed that
multiple pressures are upon me
after my migration to this
society
I feel that I receive unequal
treatment.
People from some ethnic groups
show hatred toward me
nonverbally
It hurts when people don’t
understand my cultural values.
I am denied what I deserve.
I have to frequently relocate for
fear of others.
I feel low because of my
cultural background
I feel rejected when others
don’t appreciate my cultural
values
I miss the country and people of
my national origin
I feel uncomfortable to adjust to
new cultural values
I feel that my people are
discriminated against.
People from some other ethnic
groups show hatred toward me
through their actions
I feel that my status in this
society is low due to my
cultural background.
I am treated differently because
of my race
I feel insecure here
I don't feel a sense of belonging
(community) here.
I am treated differently because
of my color.
I feel sad to consider my
people’s problems
I generally keep a low profile
due to fear from other ethnic
groups.
I feel some people don’t
associate with me because of
my ethnicity
People from some other ethnic
groups show hatred toward me
verbally

94.32

1065.969

.743

.752

.976

93.86

1099.602

.203

.450

.978

93.69

1066.988

.579

.564

.976

94.47

1048.941

.864

.820

.975

94.51

1058.706

.806

.769

.975

94.37

1071.161

.706

.669

.976

94.51

1069.244

.712

.794

.976

94.43

1056.012

.818

.827

.975

94.58

1061.422

.771

.783

.976

93.97

1061.848

.732

.750

.976

94.17

1065.238

.723

.770

.976

94.42

1060.246

.768

.811

.976

92.88

1113.751

.126

.318

.978

93.88

1064.003

.685

.714

.976

94.42

1062.380

.759

.780

.976

94.68

1066.017

.720

.714

.976

94.55

1046.384

.831

.849

.975

94.32

1069.734

.496

.596

.977

93.92

1059.078

.711

.786

.976

94.25

1055.164

.810

.756

.975

94.27

1057.344

.741

.780

.976

94.52

1060.974

.829

.800

.975

94.55

1047.493

.864

.877

.975

94.56

1053.039

.831

.833

.975

94.72

1055.432

.807

.800

.975

94.47

1056.049

.822

.823

.975

94.93

1062.063

.793

.769

.975

93.89

1057.055

.712

.719

.976

94.62

1060.371

.767

.799

.976

94.57

1049.861

.853

.839

.975

94.70

1060.212

.757

.756

.976
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I feel guilty that I am living a
different lifestyle here.
I feel sad leaving my relatives
behind
I worry about my future for not
being able to decide whether to
stay here or to go back.

Mean
35.83

94.60

1051.200

.856

.862

.975

94.27

1047.831

.828

.837

.975

94.32

1051.596

.754

.803

.976

Scale Statistics
Variance
Std. Deviation
685.137
26.175

N of Items
29

Reliability
Scale: Perceived social self -efficacy
Reliability Statistics

Cronbach's Alpha
.963

Cronbach's Alpha
Based on Standardized
Items
.964

N of Items
25

Item Statistics
Mean
Start a conversation with someone you
don’t know very well
Express your opinion to a group of
people discussing a subject that is of
interest to you
Work on a school, work, community, or
other project with people you don’t
know very well
Help to make someone you’ve recently
met feel comfortable with a group of
your friends
Share with a group of people an
interesting experience you once had
Put yourself in a new and different
social situation
Volunteer to help organize an event
Ask a group of people who are
planning to engage in a social activity if
you can join them
Get invited to a party that is being
given by a prominent or popular
individual.
Volunteer to help lead a group or
organization
Keep up your side of the conversation
Be involved in group activities
Find someone to spend a weekend
afternoon with
Express your feelings to another person
Find someone to go out to lunch with
Ask someone out on a date
Go to a party or social function where
you probably won’t know anyone
Ask someone for help when you need it
Make friends with a member of your
peer group
Join a lunch or dinner table where
people are already sitting and talking.

Std. Deviation

N

3.35

1.105

120

3.64

1.002

120

3.35

1.090

120

3.59

1.096

120

3.69

1.121

120

3.35

1.090

120

3.76

1.188

120

3.44

1.129

120

3.24

1.069

120

3.59

1.213

120

3.50
3.82

1.013
1.037

120
120

3.31

1.151

120

3.13
3.28
2.14

1.234
1.258
1.225

120
120
120

2.90

1.219

120

3.42

1.112

120

3.56

1.067

120

2.89

1.201

120

120
Make friends in a group where
everyone else knows each other
Ask someone out after he/she was busy
the first time you asked
Get a date to a dance that your friends
are going to
Call someone you’ve met and would
like to know better
Ask a potential friend out for coffee

3.48

1.107

120

2.76

1.108

120

3.36

1.194

120

3.18

1.234

120

3.52

1.223

120

Summary Item Statistics

Item Means
Inter-Item Correlations

Mean
3.329
.514

Minimum
2.142
-.069

Scale Mean if
Item Deleted
Start a conversation with
someone you don’t know
very well
Express your opinion to a
group of people discussing a
subject that is of interest to
you
Work on a school, work,
community, or other project
with people you don’t know
very well
Help to make someone
you’ve recently met feel
comfortable with a group of
your friends
Share with a group of people
an interesting experience you
once had
Put yourself in a new and
different social situation
Volunteer to help organize
an event
Ask a group of people who
are planning to engage in a
social activity if you can join
them
Get invited to a party that is
being given by a prominent
or popular individual.
Volunteer to help lead a
group or organization
Keep up your side of the
conversation
Be involved in group
activities
Find someone to spend a
weekend afternoon with

Maximum
3.817
.805

Range
1.675
.874

Maximum /
Minimum
1.782
-11.582

Item-Total Statistics
Corrected ItemScale Variance
Total
if Item Deleted
Correlation

Variance
.131
.017

Squared
Multiple
Correlation

N of Items
25
25

Cronbach's
Alpha if Item
Deleted

79.88

394.759

.795

.771

.961

79.59

402.193

.688

.700

.962

79.88

394.642

.809

.770

.960

79.64

396.585

.758

.720

.961

79.54

398.334

.699

.705

.961

79.88

398.743

.711

.590

.961

79.47

395.646

.715

.743

.961

79.79

395.847

.751

.715

.961

79.99

398.344

.735

.647

.961

79.64

392.955

.758

.761

.961

79.73

401.475

.699

.681

.961

79.42

400.615

.703

.696

.961

79.92

392.339

.816

.768

.960
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Express your feelings to
another person
Find someone to go out to
lunch with
Ask someone out on a date
Go to a party or social
function where you probably
won’t know anyone
Ask someone for help when
you need it
Make friends with a member
of your peer group
Join a lunch or dinner table
where people are already
sitting and talking.
Make friends in a group
where everyone else knows
each other
Ask someone out after he/she
was busy the first time you
asked
Get a date to a dance that
your friends are going to
Call someone you’ve met
and would like to know
better
Ask a potential friend out for
coffee

Mean
83.23

80.11

397.980

.637

.619

.962

79.95

390.569

.779

.709

.961

81.09

411.815

.353

.443

.965

80.33

396.342

.681

.636

.962

79.82

398.369

.704

.647

.961

79.67

395.700

.801

.690

.961

80.34

395.218

.717

.714

.961

79.76

395.445

.776

.739

.961

80.47

399.579

.679

.630

.962

79.87

411.085

.379

.326

.964

80.06

393.753

.727

.637

.961

79.72

394.255

.723

.706

.961

Scale Statistics
Variance
Std. Deviation
430.869
20.757

N of Items
25

Reliability
Scale: Acculturative stress scale for international students
Case Processing Summary
N
%
Cases
Valid
120
100.0
Excludeda
0
.0
Total
120
100.0
a. Listwise deletion based on all variables in the procedure.

Reliability Statistics
Cronbach's Alpha
Based on Standardized
Cronbach's Alpha
Items
.974
.976

N of Items
36

Item Statistics
Mean
Homesickness for my country
bothers me
I feel uncomfortable to adjust to
new foods and/or to new eating
habits

Std. Deviation

N

2.73

1.424

120

2.96

1.381

120
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I am treated differently in social
situations
I feel rejected when people are
sarcastic toward my cultural values
I feel nervous to communicate in
Thai.
I feel sad living in unfamiliar
surroundings here.
I fear for my personal safety
because of my different cultural
background
I feel intimidated to participate in
social activities
Others are biased toward me.
I feel guilty to leave my family and
friends behind.
Many opportunities are denied to
me
I feel angry that my people are
considered inferior here.
I feel overwhelmed that multiple
pressures are upon me after my
migration to this society
I feel that I receive unequal
treatment.
People from some ethnic groups
show hatred toward me
nonverbally
It hurts when people don’t
understand my cultural values.
I am denied what I deserve.
I have to frequently relocate for
fear of others.
I feel low because of my cultural
background
I feel rejected when others don’t
appreciate my cultural values
I miss the country and people of
my national origin
I feel uncomfortable to adjust to
new cultural values
I feel that my people are
discriminated against.
People from some other ethnic
groups show hatred toward me
through their actions
I feel that my status in this society
is low due to my cultural
background.
I am treated differently because of
my race
I feel insecure here
I don't feel a sense of belonging
(community) here.
I am treated differently because of
my color.
I feel sad to consider my people’s
problems
I generally keep a low profile due
to fear from other ethnic groups.
I feel some people don’t associate
with me because of my ethnicity
People from some other ethnic
groups show hatred toward me
verbally
I feel guilty that I am living a
different lifestyle here.
I feel sad leaving my relatives
behind
I worry about my future for not

2.69

1.129

120

3.16

1.501

120

3.33

1.403

120

2.54

1.276

120

2.51

1.181

120

2.64

1.075

120

2.51

1.108

120

2.58

1.213

120

2.43

1.179

120

3.05

1.229

120

2.84

1.174

120

2.59

1.206

120

4.13

.888

120

3.13

1.263

120

2.60

1.177

120

2.33

1.162

120

2.47

1.372

120

2.69

1.538

120

3.09

1.322

120

2.77

1.242

120

2.74

1.306

120

2.49

1.108

120

2.47

1.302

120

2.46

1.250

120

2.30

1.241

120

2.55

1.208

120

2.08

1.135

120

3.13

1.363

120

2.39

1.204

120

2.45

1.276

120

2.32

1.223

120

2.42

1.247

120

2.74

1.350

120

2.70

1.400

120
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being able to decide whether to
stay here or to go back.

Scale Mean if
Item Deleted
Homesickness for my
country bothers me
I feel uncomfortable to adjust
to new foods and/or to new
eating habits
I am treated differently in
social situations
I feel rejected when people
are sarcastic toward my
cultural values
I feel nervous to
communicate in Thai.
I feel sad living in unfamiliar
surroundings here.
I fear for my personal safety
because of my different
cultural background
I feel intimidated to
participate in social activities
Others are biased toward me.
I feel guilty to leave my
family and friends behind.
Many opportunities are
denied to me
I feel angry that my people
are considered inferior here.
I feel overwhelmed that
multiple pressures are upon
me after my migration to this
society
I feel that I receive unequal
treatment.
People from some ethnic
groups show hatred toward
me nonverbally
It hurts when people don’t
understand my cultural
values.
I am denied what I deserve.
I have to frequently relocate
for fear of others.
I feel low because of my
cultural background
I feel rejected when others
don’t appreciate my cultural
values
I miss the country and people
of my national origin
I feel uncomfortable to adjust
to new cultural values
I feel that my people are
discriminated against.
People from some other
ethnic groups show hatred

Item-Total Statistics
Corrected ItemScale Variance
Total
if Item Deleted
Correlation

Squared
Multiple
Correlation

Cronbach's
Alpha if Item
Deleted

93.41

1035.739

.778

.827

.973

93.18

1052.151

.615

.660

.974

93.45

1053.325

.744

.747

.973

92.98

1084.857

.223

.741

.976

92.82

1054.538

.577

.577

.974

93.60

1036.914

.859

.823

.973

93.63

1046.554

.801

.788

.973

93.50

1058.857

.702

.677

.974

93.63

1056.436

.715

.769

.974

93.56

1043.459

.819

.830

.973

93.71

1048.847

.771

.783

.973

93.09

1049.361

.732

.745

.973

93.30

1053.119

.717

.768

.973

93.55

1047.561

.770

.814

.973

92.88

1113.751

-.068

.728

.978

93.01

1051.185

.688

.721

.974

93.54

1049.914

.758

.779

.973

93.81

1053.955

.713

.715

.974

93.68

1034.255

.827

.851

.973

93.45

1056.149

.506

.761

.975

93.05

1046.367

.713

.790

.973

93.38

1043.329

.801

.766

.973

93.40

1044.763

.742

.778

.973

93.65

1048.734

.825

.800

.973
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toward me through their
actions
I feel that my status in this
society is low due to my
cultural background.
I am treated differently
because of my race
I feel insecure here
I don't feel a sense of
belonging (community) here.
I am treated differently
because of my color.
I feel sad to consider my
people’s problems
I generally keep a low profile
due to fear from other ethnic
groups.
I feel some people don’t
associate with me because of
my ethnicity
People from some other
ethnic groups show hatred
toward me verbally
I feel guilty that I am living a
different lifestyle here.
I feel sad leaving my
relatives behind
I worry about my future for
not being able to decide
whether to stay here or to go
back.

Mean
96.14

93.68

1035.314

.860

.872

.973

93.68

1040.756

.829

.815

.973

93.84

1042.941

.807

.795

.973

93.59

1043.571

.821

.821

.973

94.06

1049.585

.793

.770

.973

93.02

1044.302

.715

.722

.973

93.75

1047.819

.768

.837

.973

93.69

1037.459

.852

.835

.973

93.83

1048.297

.749

.752

.973

93.73

1039.428

.847

.878

.973

93.40

1035.771

.823

.838

.973

93.44

1039.677

.748

.800

.973

Scale Statistics
Variance
Std. Deviation
1109.131
33.304

N of Items
36

Reliability
Scale: Perceived Social Support

Reliability Statistics
Cronbach's Alpha
Based on Standardized
Cronbach's Alpha
Items
.946
.947

N of Items
12

Item Statistics
Mean
There is a special person who are around when I
am in need.
There is a special person with whom I can share
my joys and sorrows
My family really tries to help me
I get the emotional help and support I need from
my family
I have special person who are a real source of
comfort to me
My friends really try to help me
I can count on my friends when things go wrong

Std. Deviation

N

4.91

1.806

120

4.88

1.797

120

5.49

1.506

120

5.20

1.698

120

4.90

1.803

120

5.01
5.01

1.585
1.564

120
120
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I can talk about my problems with my family
I have friends with whom I can share my joys and
sorrows
There is a special person in my life who cares
about my feelings
My family is willing to help me make decisions
I can talk about my problems with my friends

5.26

1.642

120

5.08

1.607

120

4.93

1.895

120

5.24
4.96

1.695
1.632

120
120

Item-Total Statistics
Scale Mean if
Item Deleted
There is a special person who
are around when I am in need.
There is a special person with
whom I can share my joys and
sorrows
My family really tries to help
me
I get the emotional help and
support I need from my family
I have special person who are
a real source of comfort to me
My friends really try to help
me
I can count on my friends
when things go wrong
I can talk about my problems
with my family
I have friends with whom I can
share my joys and sorrows
There is a special person in my
life who cares about my
feelings
My family is willing to help
me make decisions
I can talk about my problems
with my friends

Mean
60.88

Scale Variance if
Item Deleted

Corrected ItemTotal Correlation

Squared Multiple
Correlation

Cronbach's
Alpha if Item
Deleted

55.97

215.478

.752

.898

.942

55.99

213.689

.793

.934

.940

55.38

223.600

.727

.725

.943

55.68

221.919

.668

.815

.944

55.98

213.352

.797

.849

.940

55.87

220.268

.761

.718

.941

55.87

221.175

.752

.750

.942

55.62

223.482

.660

.822

.945

55.79

217.797

.806

.835

.940

55.94

210.795

.803

.854

.940

55.63

219.797

.715

.828

.943

55.92

218.884

.767

.811

.941

Scale Statistics
Variance
Std. Deviation
258.598
16.081

N of Items
12
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Appendix .E

Demographic

Frequency Table

Male and Female
Percent
59
49.2
61
50.8
120
100.0

Frequency
Valid

Male
Female
Total

Valid Percent
49.2
50.8
100.0

Cumulative Percent
49.2
100.0

Cumulative Percent
50.0
100.0

Degree Persue
Frequency
Valid

Master
Bachelor
Total

60
60

Percent
50.0
50.0

Valid Percent
50.0
50.0

120

100.0

100.0
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Appendix .F

Correlation Analysis

Correlations

Descriptive Statistics
AS
PSSE
PSS
SCA

AS

Mean
2.6706
3.2107
5.0729
4.7647

Std. Deviation
.92510
.78830
1.34008
.90259

N

Correlations
AS
1

Pearson Correlation
Sig. (2-tailed)
N
120
PSSE
Pearson Correlation
-.450**
Sig. (2-tailed)
.000
N
120
PSS
Pearson Correlation
-.485**
Sig. (2-tailed)
.000
N
120
SCA
Pearson Correlation
-.654**
Sig. (2-tailed)
.000
N
120
**. Correlation is significant at the 0.01 level (2-tailed).

120
120
120
120

PSSE
-.450**
.000
120
1
120
.680**
.000
120
.749**
.000
120

PSS
-.485**
.000
120
.680**
.000
120
1
120
.699**
.000
120

SCA
-.654**
.000
120
.749**
.000
120
.699**
.000
120
1
120
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Appendix .F

Moderation Regression Analysis

Regression_only PSocial Support

Descriptive Statistics
Mean
4.7647
2.6706
5.0729
-.5966

SCA
AS
PSS
AS*PSS

Std. Deviation
.90259
.92510
1.34008
1.41494

N
120
120
120
120

Correlations
Pearson Correlation

Sig. (1-tailed)

N

SCA
1.000
-.654
.699
.593
.
.000
.000
.000
120
120
120
120

SCA
AS
PSS
AS*PSS
SCA
AS
PSS
AS*PSS
SCA
AS
PSS
AS*PSS

Variables Entered/Removed
Variables
Model
Variables Entered
Removed
b
1
AS
b
2
AS*PSS, PSS
a. Dependent Variable: SCA
b. All requested variables entered.

AS
-.654
1.000
-.485
-.277
.000
.
.000
.001
120
120
120
120

PSS
.699
-.485
1.000
.439
.000
.000
.
.000
120
120
120
120

AS*PSS
.593
-.277
.439
1.000
.000
.001
.000
.
120
120
120
120

a

Method
. Enter
. Enter

Model Summary

Model
1
2

R
.654a
.838b

R Square
.428
.703

Adjusted R
Square
.423
.695

Std. Error of
the Estimate
.68571
.49855

a. Predictors: (Constant), AS
b. Predictors: (Constant), AS, AS*PSS, PSS

Change Statistics
R Square
Change
F Change
df1
df2
.428
88.178
1
118
.275
53.613
2
116

Sig. F
Change
.000
.000
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a

Model
1

Sum of Squares
Regression
Residual
Total
Regression
Residual
Total

2

ANOVA
df

41.462
55.484
96.946
68.113
28.833
96.946

Mean Square

1
118
119
3
116
119

F

Sig.

41.462
.470

88.178

.000b

22.704
.249

91.345

.000c

a. Dependent Variable: SCA
b. Predictors: (Constant), AS
c. Predictors: (Constant), AS, AS*PSS, PSS

Coefficients
Unstandardized
Coefficients
Model

B
(Constant)

1
2

a

Standardized
Coefficients

Std. Error

6.469

.192

AS

-.638

.068

(Constant)

4.628

.317

AS

-.375

.057

PSS

.249

.042

AS*PSS

.207

.036

Beta

95.0% Confidence Interval for
B
t

-.654

Sig.

33.698

.000

Lower Bound

Upper
Bound

Collinearity
Statistics
Toleran
ce
VIF

6.089

6.849
-.504
5.256

1.000

1.000

-.263
.332
.279

.759
.664
.802

1.317
1.506
1.247

-9.390

.000

-.773

14.605

.000

4.001

-.385

-6.623

.000

-.488

.370

5.946

.000

.166

.325

5.743

.000

.136

a. Dependent Variable: SCA

Excluded Variables

a

Collinearity Statistics
Model
1

PSS
AS*PSS

Beta In
.499b
.447b

t

Sig.
7.635
7.454

.000
.000

Partial Correlation
.577
.567

Tolerance
.764
.924

Minimum
Tolerance

VIF
1.308
1.083

.764
.924

a. Dependent Variable: SCA
b. Predictors in the Model: (Constant), AS

Collinearity Diagnostics
Model
1
2

Dimension
1
2
1
2
3
4

Eigenvalue
1.945
.055
3.060
.820
.106
.013

Condition Index
1.000
5.965
1.000
1.932
5.361
15.116

a

(Constant)
.03
.97
.00
.00
.00
1.00

Variance Proportions
AS
PSS
.03
.97
.01
.00
.46
.53

AS*PSS

.00
.00
.14
.85

a. Dependent Variable: SCA

Run MATRIX procedure:
*************** PROCESS Procedure for SPSS Version 3.3 *******************
Written by Andrew F. Hayes, Ph.D.
www.afhayes.com
Documentation available in Hayes (2018). www.guilford.com/p/hayes3
**************************************************************************

.02
.73
.17
.08
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Model
Y
X
W

:
:
:
:

1
adpt
Stress
Effica

Sample
Size: 120
**************************************************************************
OUTCOME VARIABLE:
adpt
Model Summary
R
p
.8845
.0000

R-sq

MSE

F

df1

df2

.7824

.1819

139.0168

3.0000

116.0000

Model
constant
Stress
Effica
Int_1

coeff
4.8815
-.3929
.5067
.3587

Product terms key:
Int_1
:
Stress

se
.0422
.0473
.0591
.0501

t
115.6322
-8.2998
8.5675
7.1571

x

p
.0000
.0000
.0000
.0000

LLCI
4.7979
-.4867
.3896
.2595

ULCI
4.9651
-.2991
.6239
.4580

Effica

Covariance matrix of regression parameter estimates:
constant
Stress
Effica
Int_1
constant
.0018
.0000
-.0003
.0008
Stress
.0000
.0022
.0012
.0000
Effica
-.0003
.0012
.0035
-.0010
Int_1
.0008
.0000
-.0010
.0025
Test(s) of highest order unconditional interaction(s):
R2-chng
F
df1
df2
p
X*W
.0961
51.2241
1.0000
116.0000
.0000
---------Focal predict: Stress
(X)
Mod var: Effica
(W)
Conditional effects of the focal predictor at values of the moderator(s):
Effica

Effect

se

t

p

LLCI

-1.0219
.6203
.2293
.2145
.7493
.0053

-.7595

.0703

-10.8075

.0000

-.8987

-

-.3106

.0485

-6.3990

.0000

-.4068

-

-.1241

.0600

-2.0688

.0408

-.2429

-

ULCI

Data for visualizing the conditional effect of the focal predictor:
Paste text below into a SPSS syntax window and execute to produce plot.
DATA LIST FREE/
Stress
Effica
BEGIN DATA.
-.8550
-1.0219
-.3789
-1.0219

adpt
5.0131
4.6515

.
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1.2161
-1.0219
-.8550
.2293
-.3789
.2293
1.2161
.2293
-.8550
.7493
-.3789
.7493
1.2161
.7493
END DATA.
GRAPH/SCATTERPLOT=
Stress
WITH
adpt

3.4401
5.2633
5.1154
4.6200
5.3673
5.3083
5.1103
BY

Effica

.

*********************** ANALYSIS NOTES AND ERRORS ************************
Level of confidence for all confidence intervals in output:
95.0000
W values in conditional tables are the 16th, 50th, and 84th percentiles.
NOTE: The following variables were mean centered prior to analysis:
Effica
Stress
------ END MATRIX -----

THE MODERATING EFFECT OF PERCEIVED SOCIAL SELF-EFFICACY AND PERCEIVED SOCIAL SUPPORT
ON THE RELATIONSHIP BETWEEN ACCULTURATIVE STRESS AND SOCIOCULTURAL ADAPTATION
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132

