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ABSTRACT

As English has become a world language, there are more and more people using it as
a first, second or foreign language. Parallel to this is the growing interest in the use of
literature in the language classroom. As part of this literature, The Bible is not only
considered as a great work but is also one of the most influential and widely read
books. Indeed The Bible has played an influential role in the development of the
English language, in particular the 'King James Bible'. Although The Bible is
considered first and foremost as a religious text, it has also been read as a work of
literature and as many scholars have pointed out the greatest book in the English
language.
This study proposes to look at extracts from of The Bible in English separated by
over 400 years to compare the changes in the language that have occurred over that
period. It was decided to take an in depth approach to the analysis of two typical
genres found in The Bible. In order to do this, a Systemic Functional Grammar (SFG)
approach was taken. It was felt that this would allow a three dimensional examination
to be undertaken in terms of the ideas expressed, how these ideas were presented to
the audience and how the texts were put together. The genres of 'recount' and
'persuasion' were selected as these involve quite different grammatical requirements.
What the findings indicate is that between 'The King James Bible' and 'The New
English Bible', very little change has occurred in terms of grammatical structure in
spite of the four centuries of evolution that the English language has undergone. This
lack of change may account for the lasting popularity and freshness of a translation of
The Bible which dates back to 1611. Such popularity and freshness is one of the
hallmarks of great literature and consequently a suitable example of the English
Language for learners around the world.
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Chapter One

1

Introduction

This chapter aims to give an introduction to the six aspects of my study. They are:
background, rational, objectives, significance of the study, research questions, term used
in the study and thesis organization.

1.1

Background

As English has become an international language, there are more and more learners
joining the group of English language learning as a first, second or foreign language. In
recent years, the growing interest in the use of literature in the language classroom has
made many innovations and great literature was held to represent the best of the language
and the culture (Bell 1996: 1).
According to Riches (2000: 1), the Bible is still one of the most influential and widely
read books in the world. Nowadays, it is easy to get a Bible freely and cheaply. It is
always available in Church, bookstores, even hotel rooms. The Bible has also played an
extremely influential role in the development of the English language. Looking at the
history, it took more than two hundred years for an English version of the Bible to be
finally successful in being widely read without causing any controversy (Carter and
McRae, 2001) This book is the King James Bible, which is considered as "the greatest
book in the English language" (Conlon, 2007: 47) and "arguably the single most
influential work in the English language" (Carter and McRae, 2001: 77)
Carter and McRae (2001: 76-77) also state The King James Bible was a long series
of translations of the Bible into English which had started with Aelfric in the AngloSaxon era and continued with Wycliffs Lollard Bible in late fourteenth-century. Both
those translation had been made from a fourth-century Latin version of the Bible.
However, renaissance scholarship had a decisive impact on sixteenth-century biblical
translations into English. During this period we had Tyndale' Bible, Miles Coverdale's
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Geneva bible, and the Bishop' Bible. And the King James Bible, which was the product
of fifty-four scholars, was largely based on the Bishop's and Geneva Bible.
Many people think only Christians read the Bible since it is a sacred and religious
book. Actually by the end of eighteenth century, the Bible was being read almost as a
contemporary work of fiction; even devotional readers were looking at biblical stories in
terms of plot, character or motivation (Jasper and Prickett, 1999: 6).
In addition, the teaching of English in school has been heavily influenced by the
Church in history, especially religious schools and colleges; and in the former British
Empire, many of these schools taught English through reading the English translation of
the Bible (Pope 1998: 15). Nowadays, many institutes and organizations are teaching the
Bible in various ways. Consequently English translations of the Bible have often been
used as teaching material in English language classroom.

1.2

Rationale

Nuttall (1996: 20) says that, when we begin our text, usually we have something in mind:
the fact, the emotion, the argument -which we want to communicate. We also have to
shape the material to suit the audience. To do this requires many decisions about the best
way organizing the text. And the ways the meanings in the text are organized to convey
the message are called discourse.
Parallelly, discourse analysis is the study of how discourse is produced and organized
(Nuttall 20), and it is concerned with the study of the relationship between language and
the contexts in which it is used (McCarthy, 1996: 5).
According to McCarthy (1996: 6), British discourse analysis was greatly influenced
by M.A.K. Halliday' s functional approach to language and Halliday' s framework
emphasizes the social functions of language and the thematic and informational structure
of speech and writing. Actually Systemic Functional Grammar (SFG) is a way of
explaining lexical and grammatical choices from the systems of wording to describe how
language is being used in a given context (Halliday 1975, Martin 1992). And it has been
chosen as the main linguistic framework as a detailed analysis of the actual texts in their
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possible. This source is for making meaning and it looks at the particular purpose and
structure through the ideational, interpersonal and textual expressions (Halliday 1994). It
has been applied not only to English but also to Chinese; Japanese, Vietnamese, Malay/
Indonesian, Filipino, Spanish, Portuguese, German, French, Italian, Danish, Norwegian,
etc. (Halliday, 2008: 190).
Interest in the context-text relationship has resulted in the advent of the notion of a
text type or 'genre' explained by Martin (2001: 155) as "a staged, goal-oriented
purposeful activity in which speakers engage as members of our culture". There are
different approaches to genre theory, such as ESP model, Social process mode and 'New
rhetoric 'model. However, the most influential are those who have been working within
the tradition of Systemic Functional Linguistics and its applicability to the syllabus and
curriculum in school contexts (Hammond and Derewianka 2001). Because the SystemicFunctional Model focuses on the context in which genres are produced and the linguistic
features of the genres themselves as well as the relationship between the context and
language.
Therefore, this research attempts to study the texts in two genres: recount and
persuasion which are selected from the Gospels from two different English translations of
the Bible by using a systemic functional framework, aiming to explore how language has
been changed in terms of lexico-grammatical choices over a period of 400 years and how
they can be contributed to English language teaching.

1.3

Objectives

The purpose of this study is to use Systemic functional Grammar as a framework to
examine how each text chosen from the two different versions achieves its purpose in
terms of lexico-grammatical resources used. And the main objectives of this thesis are as
follows:

1. To investigate what lexico-grammatical resources are used in the selected texts
from two different English versions.
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2. To explore what lexico-grammatical differences can be seen in the two English
versions over a period of 400 years.
3. What is the potential value of studying the selected texts in the Bible in English
for EFL studies?

1.4

Significance of the Study

As Systemic functional grammar is a way of explaining lexical and grammatical choices
from the systems of wording to describe how language is used in a given context
(Halliday 1975). Its function can be examined through three aspects of the context: Field,
tenor and mode. Field is defined as what is to be talked or written about; tenor is the
relationship between the speaker/writer and hearer/reader; and mode is the kind of text
that is being made. And they reflect the three main function of language: ideational
metafunction, interpersonal metafunction and textual metafunction.
Knowledge of SFG approach to text can help in exploring differences between texts
written in different time in terms of the lexico-grammatical choices. Such detailed
analysis of classic English texts from different times can not only help reader understand
how English language is constructed differently in different circumstances in term of
lexico-gramatical choices, but also gain the knowledge of how English language has been
changed over 400 years.
Furthermore, as it is obvious that exposure to literary texts can increase sensitivity to
language (McRae and Boardman 1984: 4 ). Such analysis of classic English texts can
help teacher design more interesting language learning activities related to students'
experience, opinions, feelings, aspirations and so on, thus 'allow more openness for
students to respond when they read in their own way' (Conlon 2008: 18).
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1.5

Research Questions

this research attempts to study the texts in two genres: recount and persuasion which are
selected from the Gospels from two different English translations of the Bible by using a
systemic functional framework, aiming to explore how language has been changed in
terms of lexico-grammatical choices over a period of 400 years and how they can be
contributed to English language teaching. Therefore, the research questions are as follows:

1. What lexico-grammatical resources are used in the selected texts from two
different English versions?
2. What lexico-grammatical differences can be seen in the two English versions over
a period of 400 years?
3. What value does a study of such lexico-grammatical features have for the ELT
Classroom?

1.6

Term Used in the Study

•Genre
Genre are social practices that have evolved to enable us achieve our goals (Derewianka
2003: 135, cited in Martin 1985 and Painter 2001). According to Derewianka (135), "As
we go about our daily lives, we engage in numerous situation that involve predictable and
recurring pattern of language use." and "As members of particular social groups and
cultures, we recognize the generic expectation of various situations and are able to
respond by deploying the appropriate genre." In writing, genre is designed for different
social or professional goals by writers, which includes recounts, narratives, information
reports, introductions, arguments and explanations. (Yuan 2009: 5)
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•Recount
Recount tells what happened. (Derewianka 2003: 137) it is one of the genres to tell
events in chronological order. (Yuan 2009: 5) In this study, one of the two text types used
to be analyzed is a personal recount.

• Persuasion
According to Derewianka, persuasion is one sub-type of exposition genre, which is "to
mount an argument" (2003: 137) or "arguing for a particular point of view" (Foley
2003:16).

• SFG (Systemic Functional Grammar)
It is a way of explaining lexical and grammatical choices from the systems of wording to

describe how language is being used in a given context. (Halliday 1975; Bloor and Bloor
1995) According to Halliday, the ways language used by human being are classified into
three categories: ideational function, interpersonal function and textual function.

• Lexico-grammar
The grammar and lexis are a way of looking at the same phenomenon from different
perspectives. The function of grammar is to reduce the range of meanings signaled by the
lexis so as to make the lexis more effective in the identification of features of context.
(Foley 2003)

•Discourse
It refers to any naturally occurring stretch of language, spoken or written. Some linguists

use this term to distinguish speech from writing, in which 'discourse' is used to refer to
speech, and 'text' is used for writing. (Carter and McCarthy 2006) in this research,
discourse applies to written texts.
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1.7

Thesis Organization

This thesis is composed of five chapters. Chapter one presents a general introduction to
the study, which covers the background, the rationale, the aims of study, the research
questions, the terminology used in this thesis and its organization. Chapter two provides a
brief overview of language change, bible in literature, literature in classroom and other 4
aspects which are related to this research. Chapter three explains the methodology
applied in this study, describes the subjects, the data collection and brief analysis
procedure. Chapter four shows a detailed analysis against the subjects and summaries the
main finding refers to the first two research questions. Chapter five has a sophisticated
answer to the third research question, shares some pedagogical application in ELT,
discusses the limitation of this study and provides recommendations for the further
research.
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Chapter Two

2

Literature Review

This chapter provides a brief overview of studies related to language change in Biblical
translations in English and the analysis of the discourse.

2.1

English Language in Change

According to Aitchison (1994: 1), language is like everything else in this universe in a
state of change. By looking at the history of English language, the development of
English is usually divided into three major periods. The Old English period is considered
to last from seventh century to the end of the eleventh century. The Middle English
period is from 1100 to 1500 and Modern English from 1500 to the present. (Yule 1999:
218)
It is useful to see the change of English from the same material handled by different

writers. We can see from a short passage from the Bible, which has been translated into
English at many different times. The passage is from chapter 3 of the Gospel according to
Matthew. Here are the three versions: the New English Bible, the King James Bible and
Tyndale's New Testament, which were published in 1961, 1611and1526.

About that time John the Baptist appeared as a preacher in the Judaean wilderness; his theme was:
' Repent; for the kingdom of Heaven is upon you!' It is of him that the prophet Isaiah spoke when
he said, 'A voice crying aloud in the wilderness, "Prepare a way for the Lord; clear a straight path
for him."' John's clothing was a rough coat of camel's hair, with a leather belt round his waist, and
his food was locusts and wild honey. They flocked to him from Jerusalem, from all Judaea, and
the whole Jordan valley, and were baptized by him in the River Jordan, confessing their sins.When
he saw many of the Pharisees and Sadducees coming for baptism he said to them; 'You vipers'
brood! Who warned you to escape from the coming retribution? Then prove your repentance by
the fruit it bears; and do not presume to say to yourselves, "we have Abraham for our father." I tell
you that God can make children for Abraham out of these stones here. Already the axe is laid to
the roots of the trees; and every tree that fails to produce good fruit is cut down and thrown on the
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fire. I baptize you with water, for repentance; but the one who comes after me is mightier than I. I
am not fit to take off his shoes. He will baptize you with the Holy Spirit and with fire. His shovel
is ready in his hand and he will winnow his threshing-floor; the wheat he will gather into his
granary, but he will bum the chaff on a fire that can never go out.' Then Jesus arrived at the Jordan
from Galilee, and came to John to be baptized by him. John tried to dissuade him. 'Do you come
to me?' he said; 'I need rather to be baptized by you.' Jesus replied, 'Let it be so for the present;
we do well to conform in this way with all that God requires.' John then allowed him to come.
After baptism Jesus came up out of the water at once, and at that moment heaven opened; he saw
the Spirit of God descending like a dove to alight upon him; and a voice from heaven was heard
saying, 'This is my Son, my Beloved, on whom my favour rests.' (The New English Bible)

lin those days came John the Baptist, preaching in the wilderness of Judaea,2And saying, Repent
ye: for the kingdom of heaven is at hand.3For this is he that was spoken of by the prophet Esaias,
saying, The voice of one crying in the wilderness, Prepare ye the way of the Lord, make his paths
straight.4And the same John had his raiment of camel's hair, and a leathern girdle about his loins;
and his meat was locusts and wild honey.5Then went out to him Jerusalem, and all Judaea, and all
the region round about Jordan,6And were baptized of him in Jordan, confessing their sins.7But
when he saw many of the Pharisees and Sadducees come to his baptism, he said unto them, 0
generation of vipers, who hath warned you to flee from the wrath to come?8Bring forth therefore
fruits meet for repentance:9And think not to say within yourselves, We have Abraham to [our]
father: for I say unto you, that God is able of these stones to raise up children unto
Abraham. lOAnd now also the axe is laid unto the root of the trees: therefore every tree which
bringeth not forth good fruit is hewn down, and cast into the fire.111 indeed baptize you with
water unto repentance: but he that cometh after me is mightier than I, whose shoes I am not
worthy to bear: he shall baptize you with the Holy Ghost, and [with] fire:12Whose fan [is] in his
hand, and he will throughly purge his floor, and gather his wheat into the gamer; but he will bum
up the chaff with unquenchable fire.13Then cometh Jesus from Galilee to Jordan unto John, to be
baptized of him.14But John forbad him, saying, I have need to be baptized of thee, and comest
thou to me?15And Jesus answering said unto him, Suffer [it to be so] now: for thus it becometh us
to fulfil all righteousness. Then he suffered him.16And Jesus, when he was baptized, went up
straightway out of the water: and, lo, the heavens were opened unto him, and he saw the Spirit of
God descending like a dove, and lighting upon him: 17And lo a voice from heaven, saying, This is
my beloved Son, in whom I am well pleased. (King James Bible)

1 In those dayes Ihon the Baptyst came and preached in the wildemes of Iur2 saynge; Repet the
kyngdome of heue is at honde.3 This is he of whom it is spoken by the Prophet Esay which sayeth:
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The voyce of a cryer in wyldemes prepare the Lordes waye and make hys pathes strayght.4 This
Jho had hys garmet of camels heer and a gerdell of a skynne aboute his loynes. Hys meate was
locustes and wylde hony.5 The went oute to hym Jerusalem and all Jury and all ye regio roude
aboute Iorda6 and were baptised of him in Jorda cofessynge their synnes.7 When he sawe many of
ye Pharises and of ye Saduces come to hys baptim he sayde vnto the: 0 generacio of vipers who
hath taught you to fle fro the vengeauce to come?8 Brynge forth therfore the frutes belongynge to
repentauce.9 And se that ye ons thynke not to saye in your selues we haue Abraham to oure father.
For J saye vnto you that God is able of these stones to rayse vp chyldem vnto Abraha.10 Euenowe
is ye axe put vnto ye rote of ye trees: soo that every tree which bringeth not forthe goode frute is
hewe doune and cast into ye fyre.11 J baptise you in water in toke of repentauce: but he ye cometh
after me is myghtier then J whose shues J am not worthy to beare. He shall baptise you with ye
holy gost and with fyre:12 which hath also his fan in his hod and will pourge his floure and gadre
ye wheet into his garner and will bume ye chaffe with vnquecheable fyre13 Then cam Jesus from
Galile to Jordan vnto Ihon to be baptised of hym.14 But Ihon forbade hym saynge: J ought to be
baptysed of the: and comest thou to me?15 Jesus answered and sayd to hym: Let it be so now. For
thus it becommeth vs to fulfyll all rightwesnes. Then he suffred hym.16 And Jesus assone as he
was baptised came strayght out of ye water. And lo heue was ope over hym: and Ihon sawe the
spirite of God descende lyke a doue and lyght vpon hym.17 And lo there came a voyce from
heven sayng: Thys ys that my beloved sonne in whom is my delyte. (Tyndale's New Testament)

Clearly, the English language has changed enormously in terms of vocabulary and
grammar structure in the last thousand years. It can also be seen, the pace of change has
varied. Between the New English Bible and the King James Bible there is a period of just
three and a half centuries, but the differences between them are less than those between
the King James Bible and Tyndale's Version, which are separated less than one century.

2.2

The Bible in Literature

According to France (2001: 159), 'the Bible' is in fact a library of religious writing, full
of wide variety of cultural contexts and literary genres over one thousand years. It
originated in three languages, Hebrew, Aramaic and Greek. Its collection provides the
basic cannon of sacred writing of the Jewish and the Christian traditions. It is considered
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undoubtedly as the single greatest influential work on the development of English
literature (Jasper 2001: 278):

The book of the Bible, from Genesis to Revelation, are undoubtedly the single greatest
influence on the development of English literature, and the reasons are twofold. First, the
traditions and stories of the Bible are constituted within a body of narratives and images
that have a unique authority within both the Jewish and the Christian tradition, sustained
in doctrine and culture. Secondly, translations of the Bible into English from the sixteen
century with the work of scholars like William Tyndale and Miles Coverdale and
culminating in the great King James Version of 1611 bequeathed to literature a wealth of
phrase and image which persists in our common culture to this day. Phrases like 'the root
of the matter' (Job 19: 28), 'lick the dust' (Ps. 72: 9) are now so much part of everyday
language that their biblical origins are all but forgotten.

Jasper states that there are two reasons for the Bible to become the single most influential
work on the development of English literature. One reason is that this book comprised by
numerous narratives and images represents unique and authoritative Jewish and Christian
traditions and it has made huge influence on western literature. According to Jasper (278),
Genesis has inspired great works such as Fear and Trembling (1843), Joseph and His

Brothers (1933-43); Job is ranked with Shakespeare as a foundational example of tragic
literature; the Song of Songs has made great influence on western love poetry and the
great parables and the passion accounts in the gospels of Luke are literary masterpieces
apart from its sacred tradition. Even Dan Brown's latest novel 'the lost symbol' is
centered with looking for the word of God.
The second reason is its English translations especially the King James Version gave
English literature a great treasure of phrases and language which are still reserved in our
culture until today.
According to Crystal (1995), The King James Bible published in 1611 has made
enormous influence on the development of the language; but it was influenced by several
existing versions produced the 16th century. In the history of translating the bible into
English, William Tyndale's work formed the basis of future versions of the Bible in
English (Carter and McRae 2001: 76) and in many ways Tyndale's English is the first
popular expression of modem English (Carter and McRae 77). It has been estimated that

12
about 20 percent of the text of the King James Bible shows the influence of Tyndale
(Crystal 1995: 59) and many of his phrases have entered in King James bible such as the
power that be; the signs of the times; a law unto themselves; eat, drink and be merry
(Carter and McRae 78). Other influential Bibles in English were the Coverdale bible
(1535) regarded as the first complete Bible published in English and the Bishop's
Bible(1568) which was a revised version of the Great Bible (1539) (Carter and McRae
78).
"The King James Bible is arguably the single most influential work in the English
language" (Carter and McRae 77). They explained that it is influence is not only can be
heard in church preaching, but also can be seen in written texts by innumerable writers
who echoed its phrasing for almost four centuries.
There are many phrases in the King James Bible which have entered the general
idioms of the language (sometimes with minor changes in grammar or emphasis). Here
are some of them.
My brother's keeper (Gen. 4)
A good old age (Gen. 15)
Eye for eye (Exod. 21)
To spy out the land (Num. 13)
The apple of his eye (Deut. 32)
The people arose as one man (Judg. 20)
A man after his own hear ( 1 Sam. 1)
How are the mighty fallen (2 Sam. I)
A still small voice (1 Kgs. 19)
The root of the matter (Job 19)
The skin of my teeth (Job 19)
Out of the mouth of babes (Ps. 8)
His enemies shall lick the dust (Ps. 72)
Go from strength to strength (Ps. 84)
At their wit's end (Ps. 84)
Heap coals of fire upon his head (Prov. 25)
A lamb brought to the slaughter (Jer. 11)
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Can the leopard change his spots? (Jer. 13)
Eat sour grapes (Ezek. 24)
The salt of the earth (Matt. 5)
Cast your pearls before swine (Matt. 7)
The straight and narrow (Matt. 7)
In sheep's clothing (Matt. 7)

New wine in old bottles (Matt. 9)
The signs of the times (Matt. 16)
Whited sepulcher (Matt. 23)
Physician, heal thyself (Luke 4)
To kick against the pricks (Acts 9)
All things to all men (1 Cor. 9)
In the twinkling of an eye (1 Cor. 9)

Suffer fools gladly (2 Cor. 11)
Thom in the flesh (2 Cor. 12)
Touch in the flesh (2 Cor. 12)
Filthy lucre (1 Tim. 3)
Money is the root of all evil (1 Tim. 6)
Fight the good fight ( 1 Tim. 6)
To the pure all things are pure (Tit. 1)
Rule with a rod of iron (Rev. 2)
(Crystal 1995: 64)

2.3

Literature in the Language Classroom

As we have mentioned previously, we speak and write differently according to the
situation and who we are going to confront. Another points need to mention here is that
we also pick up language differently. Conlon (2008) agrees with this idea by illustrating
how he chooses or responds to words differently in spoken and written context.
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By choosing one word, I am also limiting my choice of other words, at least stylistically.
How I choose that word or respond to it by choosing other words that go with it in what I
say or write depends on many variables: my grammatical knowledge or proficiency, my
familiarity with each word's lexical depth or history, my aesthetic sense of how the
words sound or mean something when put together, my consideration for the listener or
reader, etc.

He states that when we communicate with people in language, so many factors are
involved in the process and affect how much we understand each other. They are:
language proficiency, background knowledge of that language, personal perspective of
that language, assumption for the potential listener and reader and so on. In addition, his
description also makes sense for teaching language in classroom. Since students pick up
language in different ways, the textbook we need is a text each student can respond to
based on his or her own ways and accordingly some literary texts provides this open
response (Conlon 2008: 18).
Over the years, a new interest in literature in language classroom has surfaced among
a number of researchers. These scholars state various reasons for incorporating literature
texts in language classroom.

2.3.1

Literature provides valuable authentic and motivating material

According to Collie and Slater (1991: 3), literature offers various written material
based on enduring fundamental human issues. They took the example of the
Shakespearean plays, whose ending were rewritten over and over to conform to people'
tastes over centuries. So in this way, literature can surpass time and culture limitation to
readers from different countries or different time. They add that the authentic material
should also include material such as travel timetables, cartoons, advertisements,
newspaper or magazine articles which can be easily managed in classroom context.
Lazar (1993: 15) supports this idea by stating that "Literature exposes students to
complex themes and fresh, unexpected uses of language". He also illustrates that a novel
or short story can involves students in the suspense of the plot, a play may engage
students in complicated character situation, and a poem could affect students' emotional
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response. So literature can be easily related to students' own life and can be meaningful
to students if the materials are carefully selected.
About literature's authenticity in terms of the language, Duff and Maley (1990: 6)
also point out that "literary texts offer genuine samples of a very range of styles, register
and text types at many levels of difficulty. For this reason alone they are worthy of
consideration". So, if students have exposure to such material, they could effectively gain
the language at a very high level.

2.3.2 Literature provides access to cultural background

According to Lazar (1993: 16), literature can provide students with access to the culture
of the people whose language they are studying. He (1993: 17) says:

It can be argued that reading literature in English does encourage students to become

broadly aware of the social, political and historical events which form the background to
a particular play or novel. At the same time , literature does seem to provide a way of
contextualizing how a member of a particular society might behave or react in a specific
situation.

Literature is not only a reflection of individual experiences. It also shows us the
culture the author portrays in the texts. When reading a novel, the reader can discover the
characters' thoughts, feelings, customs; what they believe in, enjoy and fear; also how
they speak and behave in different social contexts. The reader can have a vivid
imagination of the world through social, political and historical events shown in the
literature text. Collie and Slater ( 1991: 4) supports this idea by saying "Literature is
perhaps best seen as a complement to other materials used to increase the foreign
learner's insight into the country whose language is being learnt." And McKay (1987)
also states that, an examination of a foreign culture through literature will increase
learners' understanding of people who are different from themselves.
However Lazar (1993: 16) argues that the relation between a culture and its literature
is complicated because few novels or poems could claim to be purely facts, in the end,
they are works of fiction or works of illusion. Furthermore, he points out, giving the fact
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that English is now used globally as first, second and foreign language and there are
tremendous literature texts in English written by people from different countries and
cultures. So he suggests when exposing our students to literature in English, we should
ask them to think about the range of culture in English which the literature is produced.

2.3.3

Literature is full of language input

As Duff and Maley ( 1990: 6) have said that literary provides genuine samples of
language in a wide range of many levels, reading literature can expose the students to
many functions of the written language. Collie and Slater (1991: 4) supports this by
saying that extensive reading can increase students' receptive vocabulary and help
students gain a more active form of knowledge. He also states that it is sometimes
objected that literature does not give students the kind of vocabulary they really need, but
it could valid as long as the teacher make a careful choice of such texts and adapt these
material well in language classroom. His arguments are as follows:
•Literature provides a rich context in which the lexical choice and grammar structure are
made more memorable because it is common sense that the resources of the language in
literature are sophisticatedly and skillfully used.
• Reading substantial literature, students will be familiar with different features of the
written language, such as different formations and functions of sentences, various ways
of connecting ideas, which could promote their writing skills. Lazar (1993) also agrees
that Literature can expand students' language awareness. When interacting with literature,
learners will be aware that language can actually be used in different ways for different
functions and purposes.
• Literary language is special in its way and produces unexpected density of meaning.
For all of those features of literary language to appreciated, he strongly suggests a
considerable effort from the reader when tacking the text in a foreign language classroom.

2.3.4 Literature is full of personal involvement
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As Conlon (2008) mentioned previously we react to language differently according to
language proficiency, background knowledge, personal perspective of that language and
assumption for the potential listener and reader. Duff and Maley (1990: 6) state that
literary texts provides genuine interaction between readers because people interpret
differently to the same texts and the opinion gap between different interpretation can be
linked by interaction especially when the literary texts have the topics to make the
learners easily bring personal response from their own experience.
Collie and Slater ( 1991: 5) also claims that "Literature can be helpful in the language
learning process because of the personal involvement it fosters in readers". They say
engaging imaginatively with literature can help learners to shift the focus of their
attention from the mechanical aspects of the language. Because when learners are drawn
into the story, play or novel, they became more interested in pursuing the development of
the story and sharing their emotional response.
Wasanasomsithi (1998) also make another point, as literature usually conveys
universal theme, by learning literature, the learners will not only gain the language, but
also have a broader insights about themselves and the world.
People usually hold this idea: there is a huge gap between literary texts and the real
world. It is true that it is really difficult to interpret precisely what is written in the great
literary texts. However, as we read them, our experience, opinions, feelings and
expectation are also involved in. thus it is language teacher's job to take the chance to
provides opportunities for students to share feelings and opinions, to recount individual
experiences; thus make each student enjoy what they are learning.

2.4

Text and Language - A Functional View

According to Butt, Fahey and Yall op (2000), a text is a piece of language in use for
functional linguist because 'language is functional' (Halliday and Hasan 1985). A text's
length or form is not important. What is important is that the text is a harmonious
collection of meanings appropriate to its context. This gives a text both texture and
structure. Texture comes from the way the meanings in the text fit coherently with each
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other, and structure refers to the way that most language in use will contain structural
elements appropriate to their purpose and context. Actually, functional linguists perceive
a text always occurs in two contexts. The outer context around a text is known as the
context of culture. We see it represented visually in Figure 1.1.
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Figure 1.1

Text in Context (Butt, Fahey and Yallop , 2000: 4)

It is related to the differences in forms of address, in ceremony, in politeness and in

significant activities between difference cultures. Or it is sometimes described as the sum
of all the meaning possible to mean in that particular culture. Within the context of
culture, people use language in many more specific contexts. Each of this is an inner
context, which functional linguists call the context of situation. It is described visually in

Figure 1.2.
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Aspects of the Context of Situation (Butt, Fahey and Yallop , 2000: 4)
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The combination of context of culture and context of situation results in the differences
and similarities between one text and another. Context of situation is a useful term to
cover the things going on in the world outside the text that make the text what it is, which
is accounted for by three aspects of the context as field, tenor and mode by systemic
functional linguists. To be in detail, field is defined as what is to be talked or written
about; tenor is the relationship between the speaker/writer and hearer/reader; and mode is
the kind of text that is being made. And they reflect the three main function of language:
ideational metafunction, interpersonal metafunction and textual metafunction.
Butt, Fahey and Y allop (2000) describe that Linguists often consider language as a
series of levels and use the term REALISATION to describe the relationship between
levels. Figure 1.3 is a diagrammatic representation of the way the levels are realization.

Figure 1.3

Levels of Language (Butt, Fahey and Yallop, 2000: 7)

20

As we have seen, reading from the top of the diagram downward, the extralinguistic
contexts are realized in the content levels, and the content levels are realized in
lexicogrammar, which finally is realized in expression level. To be in more specified,
systems of meanings is referred to Semantics, systems of wordings or signing is referred
to lexicogrammar, systems of sounds as phonology and systems of writing. Clearly,
systems of meanings include experiential, interpersonal and textual meanings.
Conclusively, we can say that the lexicogrammar is very important because it refers
to the whole potential of language at each level.

2.5

Systemic Functional Grammar

Systemic functional grammar is a way of explaining lexical and grammatical choices
from the systems of wording to describe how language is used in a given context
(Halliday 1975). This model of language makes it possible to build links between social
context, meaning, words, grammar and text (Hong 2008).
According to Halliday, language is structured to create three main types of meaning:
ideational, interpersonal and textual. The ideational meaning is concerned with how we
represent our experiences of the world and inside us and also how we relate those
experiences. The interpersonal meaning is concerned with how we express who we are in
relation to others, as well as how we express our attitude and judgments. The textual
meaning is concerned with the overall system itself: how we express and organize our
experiences, relationships, attitudes and judgments so as to make these meanings
cohesive and coherent in terms of what meanings we want to convey (Foley 2003).
The ideational meanings are expressed in terms of transitivity and permit the
consideration of a sentence or a clause which involved the participants and process. The
interpersonal meanings are expressed in the systems of mood and modality. The textual
meanings are expressed in terms of two major components of a clause: Theme and
Rheme. (Halliday 1994: 38)
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Context of Metafunction Lexico-grammatical resources
Situation
Experiential

Field
(what

is meanings

Transitivity system
- participants [nominal groups]

going on)

- processes [verb processes: material,

behavioral,

mental, verbal, relational and experiential]
- (circumstances) [adverbials]
Tenor
(who

Interpersonal
is meanings

taking part)
Mode
(how

Mood system: declarative, interrogative, imperative
Modality:

degrees

of

obligation,

inclination,

probability, usuality
Textual

Theme/Rheme

is meanings

Clausal structure [compound/complex]

Figure 1.4

Context, Metafunction and Language Choices

language
used)

(Adapted from Droga and Humphrey 2002: 139)

As we can see from the table above, the three meanings of a clause are realized with
the help of different lexico-grammatical resources. For instance, nominal groups, verb
processes and adverbials are for experiential meanings; declarative, interrogative,
imperative in mood system and modality are for interpersonal meanings; and theme/
rheme as well as clausal structure are for the textual meanings.

There are detailed

explanations as follows for some terms in Figure 1.4.
According to Butt, Fahey and Yallop ( 2000 ), in describing the experiential function
of language, they have a set of terms to show how the clause can broken down into three
functional constituents:

Participant, Process and Circumstance. The participant

constituent can be further described in terms of various participant roles such as Actor,
Agent, Goal, Carrier, Sayer. The Process divides into Material, Behavioral, Mental,
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Verbal, Existential, and Relational. Figure 1. 5 Provides a summary of the process types
and participant roles we are going to apply into this research.

Process type

Domain

Restrictions

Participants

none

Actor=doer

ANYONE/THING

Goal=affected

can do

Range=not affected

Material
Function:

to Outside

construe

the activities

material world DOING
of doing

something

Benificiary=to/for

Behavioural
Function:

to Physiological

construed

and

conscious

psychological

behaviour

behaviour:

needs

Behaver=doer

consciousness

Behaviour/range=doer

doing

The

of

version

mental or verbal
processes

Mental
Function:
construe
may

to Inside activities Needs
and thinking,

consciousness Senser=doer

and

human Phenomenon=thing

project knowing, liking, characteristics

the
world

inner wanting,

known,

perceived/disliked, wanted

of perceiving

consciousness

Verbal
Function:

liked,

to Bring the inside None

construe

outside

saying Anyone/thing can say

saying

something

Sayer=doer
Verbiage=said

NB: inanimate saying is Receiver=said to
close to identifying

Target= said about
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Existential
Function:
To

Introduce

none

construe existence

existence

existent

of

new
Participants

Relational
Attributive
Function:

to To characterize none

construe

or

assign

relationships

membership to

of description

a class

Carrier=thing described
Attribute=description

Relational
Identifying
Function:

to To

decode none

Identified=that which isto
be identified

construe

known

relationships

meanings

and

Identifier=the new identity

of

encode

new

Token=form

identification

meanings

Value=function or role
Token represents Value

and equation

Value is represented by
Token
Figure 1. 5

Summary of Process Types and Participant Roles
(Butt, Fahey and Yallop 2000 : 62-63)

Reading from the top of the Figure downwards, the process types are classified
according to different domain with different restrictions. Participants also vary according
to different process types.
Butt, Fahey and Yallop (2000) also describe surrounding that process is an inner orbit
of participant roles that answer the questions Who, Which, What, To Whom, For Whom,
About the Process. This may give the audience sufficient information for some speakers'
or writers' purposes, but others may want to fill in more detailed by telling the audience
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where, or when or how or why or with whom or as what the process occurred. Mostly
speakers/ writers provide such circumstantial information by using propositional phrase,
an adverbial group, or even a nominal group. This kind of circumstantial information is
called Circumstance. They are also summarized by Butt, Fahey and Y allop (2000: 65) in

Figure 1. 6 below.

Type of circumstance

Answers the question

Examples

Extent

How long?

(for) two hours

How far?

(for) two miles

How many times?

Five times a week

Where?

In the yard

When?

After dinner

If what?

In case of rain

Location

Contingency

In spite of rain
In the absence of fine weather
Why?

Because of the rain

What for?

For a rest

With whom?

With a friend

And who else?

As well as henry

But not who?

Instead of Michael

Matter

What about?

About suffering

Role

What as?

As a clown

How?

By car

What with?

With a stick

Quality

How?

Quietly

comparison

What like?

Like a trooper

Angle

According to whom?

To Mary

Cause

Accompaniment

Manner
Means

According to Luke

Figure 1.6

Examples of Questions Answered by Different Circumstances

(Butt, Fahey and Y allop , 2000: 65 )
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For interpersonal meanings the crucial relationship is between grammatical function.
The two grammatical features that carry the main burden of interpersonal meanings are
the Subject and the Finite. They combine to make the Mood of the clause. In this level,
there are a few terms we need to know to help us understand.
The finite is that part of the verbal group which encodes primary tense or the
speaker's opinion. Thus, the finite has two main interpersonal roles in the verbal group: a
sign of TIME in relation to the speaker or a MODAL sign of the speaker's opinion.
Mood or Mood Block is the name given to the Subject and Finite plus the polarity.

The Subject/Finite relationship becomes a sign of the interaction taking place in the
discourse by establishing the message as statement, question, and command.
Predicator is the rest of the verbal group, including any other auxiliaries, it is the

basis for the predication, or validation of the rest of the clause.
Adjunct is the Adverbial group, nominal groups and prepositional phrases that acted

as circumstances for the experiential meaning of a some clause because they are added to
the interpersonal meanings.
Complement is other nominal groups help complete the argument set up in the clause.
The Residue of a clause is made up by the Predicator, Complement(s) and Adjunct(s).
To explore more in interpersonal meanings, there are usually three ways for people to
assert their proposition: take a definite stand; use meanings that are not available for
argument or discussion; and adjusting one's stand: probability, usuality, obligation,
inclination, typicality and obviousness. To take a definite stand has relation with Subject,
the Finite and whether the proposition is positive or negative. If a clause does not have a
Mood Block, there is nothing on which to base an argument, such as non-finite clauses.
For adjusting one's stand, we use the term MODALITY by a Modal Finite, Mood
Adjunct or an interpersonal grammatical metaphor .
In textual meaning, the first element(s) in a clause to signal what the message is about
is called THEME and the rest of the clause RHEME. And THEME can be identified as
Topical Theme, Textual Theme and Interpersonal Theme. The first element in a clause
whether it is Participant, Process or Circumstance is known as Topical Theme. When we
try to connect our message to the previous messages, we prefer Conjunctions to create a

cohesive text with well-signposted connections between messages. The Conjunctions and
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the following topical theme are together called Textual theme. It is often possible to tell
something about the purpose of a text by examining its textual Themes. In a simple
narrative, textual themes are often and and then. In discussion text, conjunctions are
usually as if, although, because to introduce dependent clauses to enhance the argument.
There are also times when we begin clauses with interpersonal meaning indicating the
kind of interaction between speakers or the positions which they are taking. At this time,
we are using INTERPERSONAL THEMES. The most common interpersonal theme is
the Finite in interrogative clauses where it precedes the Subject and immediately signals
that the speaker is demanding information. And Marked theme also occurs when the
Theme needs to be foregrounded in some way, to emphasize important information or
signal aspects of text organization. (Foley 2003)
As a result, Systemic Functional Linguists are concerned more with language as a
social activity which differs according to the various uses people have for it, and they
agree that making meaning and doing things with language in social context are all about
interacting with other people (Butt, 2000:258). Halliday (1975) describe the process a
human child learning language as 'learning how to mean' and language is 'the main
instrument, or tool, for learning' (Halliday, 1980). Furthermore he (1980) summarizes
three aspects-- language, learning through language, learning about language, which are
involved in language learning process simultaneously.
In the following exploration of systemic functional grammar, there will be a large

number of technical terms. However, a shared language for talking about language has
shown advantages in the language classroom by Butt, Fahey and Yallop (2000: 261). It is
summarized as: a shared language for talking about language makes it possible for
teachers to make clear and explicit statements about what students are expected to learn
in a teaching program; and a metalanguage shared by teachers is also a valuable tool for
professional exchange and professional development.
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2. 7

Form Criticism

In Gospel study, there is a way to identify how each form functioned in the life setting of
early Christian community called form criticism, which also emphases language use in
social context and it is stated to have 'more in common with social theories of language
as proposed by Kress, Threadgold, Fairclough, Halliday, Martin and others' (Foley, 1995)
According to Fossum and Munoa (2004), A form-critical analysis involves three
stages: (1) Isolate the individual units of narrative and sayings, that is separate Jesus
tradition and the evangelist's redaction; (2) determine the form of these isolated units of
narratives and sayings for the purpose of understanding them as self-contained individual
texts; and (3) identify the function of these forms of the language.
The first stage involved the analysis of the literary framework to separate the Jesus
traditions-the Jesus traditions of the early Church that do not come from the hands of
the gospel writers-and redaction- the editorial additions of the author of the Gospels.
In the second stage, scholars are going to determine the forms of the individual units.

In the tradition group, scholars need to identify the narrative material and sayings
material, so they can subdivide these two groups into subgroups. For instance, miracle
stories under narrative material can be divided into healing miracles and nature miracles;
the other important subgroup under narrative material could be categorized as history and
legend. The reason to categorize the different Jesus stories is that the form of stories helps
to shape their content. For example, personal letters has certain features and the recipient
should have certain expectations before he or she starts to read.
The last task of form criticism is to identify how a form functions in its community.
To do this, scholars have to consider the sociological situations of different forms. They
state that in telling a story, people reflect the social, political, religious and philosophical
ideas of their context. They believe that every tradition stands an immediate relationship
with a community that both passes down the tradition and also helps shape it and the
units of Jesus tradition were used in different ways for different purposes (instruction,
worship, evangelism, church order, and defense) by early Christian communities. They
use the German phrase sitz im leben (setting in life) to describe this sociological interest
and their question is, 'under what conditions were the forms used and passed on?'
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The Gospels are thought to consist of a view of Jesus in various forms of sayings and
deeds that later served as the substance of the written accounts called Gospels. So form
criticism is believed to be able to take the readers back to the early Christian communities
and show how the 'Jesus' traditions were performing and being preserving before the
writing of the Gospels and also comment on their authenticity by means of established
exegetical criteria.
Additionally, Foley (1995: 176) shares his idea on form criticism by saying 'in the
narrow perspective of form criticism ,it was the classification of the typical structure of
oral tradition, their relation to the social settings, and the changes they underwent over
time.' and he also points out 'genres in the Bible can be interpreted as causes and effects
of dynamic and changing social processes where maintenance and transmission of
biblical texts were constructed so that the people of Israel could make sense (to
themselves and to others ) of their everyday and institutionally ratified words.' (Foley
176)

2.8

Genre Theory and Genre-based Approaches

Over the years, several definitions of the concept of genre have been presented in the
area of language research. Richards and Schmidt (2010) describes genre as a particular
class of events that are considered by a discourse community to be the same type,
examples are prayers, sermons, novels, poems, and letters. Swales (1993) propose genre
as a class of communicative events with some shared set of communicative purposes,
which has been influential in the English for Special Purposes (ESP) area. From the
systemic perspective, Martin (2001) shared genre as 'a staged, goal-oriented, purposeful
activity in which speakers engage as members of our culture. ' Those definitions
emphasize different aspects depending on particulars interest. However, most would
agree that genres are social practices that have evolved us achieve our goals (Martin 1985;
Painter 2001). Consequently, the term 'genre' has been extended beyond its traditional
use in literary contexts to include all purposeful uses of language ( Derewianka, 2003),
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According to Martin (1997a: 11), there are three layers for genre theorists to analyze
language. The outer layer, language as social process, incorporates ideologies with
discourses and institutional environment (Fairclough 1989; Kress 1989). The next layer is
how language as social process accomplished internationally in contexts of situation. The
last layer is language perceived as text dealing with the semantic, lexico-grammar,
phonology/ graphology features of language.
Accordingly, there are various approaches with different focus on the three layers of
language. ESP model pays particular attention to detailing the formal characteristics of
genres but less on the functions of text and social context. Social Process model focuses
on developing the often hidden ideological effects and outcomes of texts. 'New rhetoric'
model emphases the situational contexts in which the genres occur than on the
forms.(Hong, 2007: 16) the most influential are those who have been working within the
tradition of Systemic Functional Linguistics and its applicability to the syllabus and
curriculum in school contexts. (Hammond and Derewianka 2001) because the SystemicFunctional Model focuses on the context in which genres are produced and the linguistic
features of the genres themselves as well as the relationship between the context and
language.
According to Vygotsky (1962), Language is learned through guidance and interaction
in the context of shared experience. It can be explained as once the teacher leads learners
into those genres by getting them participate in the schooling context. Gradually the
learners will take the control as they gain increasing knowledge of the genre.
Based on the notion of scaffolding (Bruner 1978), Derewianka(2003) introduced
genre-based curriculum cycle with 6 phases.

The first phase is developing an

understanding of the field. During this phase, the teacher would focus on developing the
knowledge base, introducing relevant vocabulary and expressing any cross-cultural
differences particularly for students of non-English-speaking background in the field the
students are going to explore. The second phase is Familiarization with the genre. The
teacher might begin by introducing the genre briefly to the students then immersing them
in sample texts. Then the teacher would display the model text to illustrate the main
features of the genre by asking questions such as: What job does such a text do? Where
do we find such texts? After this, the teacher could discuss the way the text is structured
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and why it is structured in this way. Later on, more language features of the genre might
be explored by questions: what words show 'where', 'when' and 'how'? Where are the
time markers in this recount? What tense is this narrative? What words show writer's
personal judgment? The thirds phase is Developing control over the genre. It is useful to
do a joint construction of a text for students before writing independently. The teacher
might write down students' ideas on the topic after brainstorming. Then ask the students
to group these ideas referring to the previously model text.

Later on, the students can

write a text collaboratively with the guidance of the teacher. In Independent construction
phase, the students are encouraged to compose their own independent texts. This will
involve taking notes, thinking how to organize texts, writing drafts, revising draft after
feedback from teacher or peers, preparing a final draft. The last two phases are Extending
and critiquing and Creative exploitation of the genre. When students feel comfortable
with using the genre beyond a basic level, extending into more complex areas and to

analyze texts critically should be encouraged, and thus the students could be led to
recognize and exploit the potential of the genre in appropriate ways.
Genre-based approaches are becoming increasingly influential in the field of English
language teaching. Those approaches have been adopted in various teaching contexts in
programs for native speakers of English as well as ESL and EFL learners and educators
in different countries as Singapore, South Africa, USA, Italy, UK, China, Canada,
Sweden and Thailand are employing genre-based approaches in developing their teaching
materials. (Derewianka 2003)
Genre theory emphasize that language is goal-oriented and genres evolve within a
culture to enable members of that culture achieve their social purposes (Derewianka
2003: 136). The following table outlines the social purpose of a number of genres in
education contexts which are typically found in western educational systems where
English is the medium of instruction. Those genres are also extremely popular in EFU
ESL classroom.
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Social purpose

Genre

Sub-Types

Example

'To provide information

Description

Objective Description

'My Family'

Literary Description

'The Old Banyan Tree'

'The Rainforest'

about

a

particular

person, place or thing'
'To provide information

Information

Descriptive Report

about a class of things'

Report

Taxonomic Report

'To tell someone how to

Procedure

do something'

'To tell what happened'

'To explain how or why
a

phenomenon

Recount

Explanation

takes

place'

- Class/subclass

'Different Types of Planes'

- Part/whole

'The part of a Clock'

Compare/contrast Report

'Bats and Birds'

Historical Report

'Dinosaurs'

Instructions

'Making Nasi Goreng'

Experiment

'Changing Solids to Liquids'

Directions

'How to Get to Main St'

Regulations

'Our Class rules'

Personal Recount

'My Holiday in Macau'

Factual Recount

'Thief Steals Car'

Biographical Recount

'The life of Gandi'

Autobiographical Recount

'My Childhood'

Historical Recount

'The Qin Dynasty'

Sequential Explanation

'Life Cycle of a Fog'

Causal Explanation

'Why Hot Air Rises'

Factorial Explanation

'The Causes of Erosion'

Consequential Explanation

'The Effects of Poverty'

Exploration

'Why Dinosaurs Became Extinct'

'To explore the human

Story

Narrative

'The Disappearing Dogs'

condition

Genres

Moral Tale or Fable

'The Fox and the Crow'

Ancedote

'When I Went to the Dentist. .. '

through

storying'
'To respond to a literary

Response

Personal Response

'My favorite TV Show'

text or artistic work'

Genres

Review

'Novel of the Year'

Interpretation

'Crouching

Tiger

as

a

Metaphor ... '

'To mount an argument'

Exposition

Critical Response

'Is Rap Really Subversive?'

Persuasion

'War is immoral'
'The Pros and Cons of Living
Alone'

}"""igure 1.7 Basic Educational Genres and Their Sub-genres

(Derewianka 2003: 137)
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Many of the applications of a linguistic theory include analysis of discourse.
Discourse is particular instances of language. The system and the text are not two
different phenomena: what we call the 'system' of a language in equivalent to its 'text
potential'.

Analyzing discourse means relating the text to the potential that lies behind it. In a
literary text, the text carries value in its own right ; when analyzing texts of this kind, we
are aiming to explain not only why and how the text means, what it does but also why it
carries that value (Butt 1988).
i\na\')'L\ni d\'il.ca\n'il.e m: text ac\maw\ooies \ts 'E}'.G\lnd\ni \n liniuistic anal~sis
whatever the type of text. This means analyzing some of the key elements within its
lexico-grammar of the language (Derewianka 1990).

Which features repay detailed

analysis will depend on the text itself, its genetic and individual characteristics and on the
purpose for which is analysis is undertaken.
In this analysis of selected text from translations of the Bible with a gap of five
centuries, the purpose is more pedagogical than theological. What the focus is more on
analysis of the change in language over this period of time and how this can inform
language subjects in the classroom.

nDASSVMPTIONUNIVERSITYLIBliln'
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Chapter Three

3

Methodology

This chapter will discuss the research methodology used in collecting the data and the
analytical procedure.

3.1

The Research Questions

The main research questions in this study are:

1. What lexico-grammatical resources are used in the selected texts from two
different English versions?
2. What lexico-grammatical differences can be seen in the two English versions over
a period of 400 years?
3. What value does a study of such lexico-grammatical features have for the ELT
Classroom?

3.2

Description of the Texts to be Analyzed

The New Testament begins with four books -- Matthew, Mark, Luke and John, all of
which describe the life, death, and Resurrection of Jesus. They are called Gospels. The
word gospel comes from an Old English word godspell which means good news or good
message (Fossum and Munoa 2004: 2, Conlon 2007: 53). The purpose of the gospel
writers is to transmit the message of the "good news" to people living 30 to 40 years after
the phenomenon of Jesus' life. (Fossum and Munoa 2004).
Scholars commonly accept Matthew, Mark and Luke as synoptic because they share
a common perspective (Kee 1987: 78). They present the basic story of Jesus in similar
ways, such as the narrative sequence, the saying of Jesus, even using many of the same
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words in parallel accounts. (Bratcher 2005: 1) however, they also have differences, as
'they were written for different audiences with different cultural traditions' (Foley 1995:
186). The difference can be easily seen from two short episodes as summarized as
follows.
The Baptism of Jesus inaugurates Jesus Christ's public ministry on earth as an adult.
It is the second scene in the gospel of Mark and Matthew but the third one in Luke. Three

gospels writers also use different quantity of words to describe this scene. Some gospel
have more additional information, Luke even adds one scene - the imprisonment of John
before the Baptism of Jesus. In Mark, John baptizes many people, and Jesus also comes
to be baptized by him. After this, Jesus is given a sign of approval from Heaven.
However, in Matthew, in Luke, no baptism of Jesus by John ever takes place; instead,
Jesus and his disciples are administering baptism to large numbers of people from almost
the beginning. (Fossum and Munoa 2004: 84)
Sermon on the Mount is the collection of the sayings of Jesus (Hendrickx 1984: 3),

which is also the longest recorded speech in the gospels (Conlon 2007: 55). Matthew and
Luke each preserved sermons of Jesus which are quite like in content and order, but still
have different characteristics. In Matthew, Jesus gave the Sermon on a mountain, but the
location was changed to a level plain in Luke. The sermon in Matthew is a lengthy
discourse, but in Luke the sermon is shorter and the contents are scattered throughout
Luke's gospel. (Fossum and Munoa 2004: 84)As Sermon on the Mount is a rather long
discourse, the Beatitudes (Matt. 5:3-12) appeared as the first part of Sermon on the Mount
is selected to be analyzed for this research. The Beatitudes is a form of speech which
states publicly the happiness or blessedness from the God under certain condition. It
contains eight beatitudes in Matthew while Luke offers four.
There are also other features for those two episodes to be chosen as texts to be
analyzed. In Biblical studies, genres are usually associated with whole books of the Bible,
because each of its books comprises a complete textual unit; however, a book may be
internally composed of a variety of styles, forms, and so forth, and thus bear the
characteristics of more than one genre. By looking at each gospel, it is not difficult to
find out that recount and persuasion are the two main genres in the writing. And those
two genres are also quite popular in school setting as discussed in Figure 1.7 previously.
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3.3

Description of Data Collection

The versions of the Bible referred are two English translations as mentioned
previously in the introduction in Chapter one: One is the authorized King James Bible
and the other is the New English Bible. The selecting base is that the King James Bible is
a Classic masterpiece which has great influence both on the English language and
English literature as discusses in Chapter two; and the New English Bible is a quite
modem and popular English translation. Two texts from each version are selected aiming
to explore how English language has been changed through a classic text in English.
Then Halliday' s systemic functional grammar will be applied to analyze each single
sentence from the selected text in detail. After that, a summary of language comparing in
terms of lexico-grammatical choices from the selected texts will be presented.

3.4

Analysis Procedure

To discover the differences between the texts in term of lexico-grammtical resources
from two different versions, Halliday' s systemic functional grammar will be applied.
A detailed analysis of classic English texts from different time can help to reader to
understand how English language is constructed in term of lexico-gramatical choices, but
also can present how English language has been changed over 400 years.
Accordingly, the selected texts will be analyzed in two stages:

First, the four texts

will be analyzed separately clause by clause in terms of three metafunctions:
experiential(field), interpersonal(tenor) and textual(mode). Then comparing between the
two different English versions will be detailed in terms of lexico-grammatical choices in
each metafunction. One of the important points be made is that in systemic grammar the
stress in analysis is on the choice of 'wording' used by the 'author(s)'. Therefore the
selection of what to analyze will be determined by its usefulness in terms of the goal of
the analysis. That is to illustrate to EFL students how the basics of the text have been put
together at different times.
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Analytical Examples:

I. Abbreviations used in the analyses in this study

IND Cl. (Independent Clause)

Subj .(Subject)

DEP Cl. (Dependent Clause)

Fin. (Finite)

Comp. (Complement)

Pred. (Predicator)

s. present (simple present tense)

Circ. (Circumstance)

s. past (simple past tense)

CC (Compound Clause)

II. Analytical example from ''the baptism of Jesus" according to the gospel of
Matthew (King James Version)
In those days came John the Baptist, preaching in the wilderness of Ju-drea.(Matt. 3: 1 )
And saying, Repent ye: for the kingdom of heaven is at hand. (Matt. 3: 2)

Those two verses are going to be divided into two compound clauses and five clauses in
detail according to its clause structure and three dimensional examination of each clause
will be show accordingly as Systemic Function Grammar introduced previously in
Chapter Two. They are as follows:
CC A cl. 1

In those days came John the Baptist,

IND Cl.

In those days

came

Experiential

Circ: location

Process: material

Interpersonal

Adjunct

Fin. s. past

Pred.

Subj.

Residue

Mood Block

Residue

Mood Block

Marked Theme

Rheme

Textual
c.
12
DEP. Cl.

John the Baptist,
Actor

. th e w1"lderness ofJ
preach"mg m
- u-d'rea.
preaching
in the wilderness of Ju-drea.

Experiential

Process: verbal

I Circ: location

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

/ Adjunct

Rheme
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CC B cl. 3

And saying,

DEP. Cl.

And

saying,

Experiential

Process: verbal

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

cl. 4

Textual

Rheme

Repent ye:

IND Cl.

Repent

ye:

Experiential

Process: mental

Interpersonal

Fin. imperative

Pred.

Subj.

Mood Block

Residue

Mood Block

Rheme

Textual

cl. 5

Senser

Theme

for the kingdom of heaven is at hand.

DEPCl.

for

the kingdom of heaven

is

at hand.

Experiential

Carrier

Process: relational

Interpersonal

Subj.

Fin. s. present

Mood Block
Textual

Textual

Topical

Attribute
Pred.

Comp.

Residue
Rheme

Theme

Investigating Field:
Summary of Processes: material, verbal, mental and relational. It shows a comprehensive
type and potential recount or narrative genre.
Summary of Participants: John the Baptist, (John the Baptist), (John the Baptist), ye, the
kingdom of heaven. The most common actor is John the Baptist who performs the action.
Summary of Circumstance: In those days, in the wilderness of Ju-drea. They answer the
question WHEN and WHERE the event occurred.

Investigating Tenor:
Summary of Mood: there are two declarative clauses, one imperative clause and two
non-finite clauses. John the Baptist does all the actions and there is no argument. The
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relationship between the participants is quite unequal. As "non-finite clause is a way of
making meaning unavailable for argument or discussion ,therefore this resource is useful
for writing English for academic purposes." (Butt, Fahey and Yallop , 2000: 127), we
could have the hypothesis of written text for the analyzed clauses above.

Investigating Mode:
There are one marked theme to show emphasis, one topical theme, one textual topical
theme and two non-finite clauses with Rheme only.

Textual theme "for" shows

persuasion feature of the text.

III. Analytical example from "the Baptism of Jesus" according to the gospel of
Matthew (New English Bible)
About that time John the Baptist appeared as a preacher in the Judrean wilderness;( Matt. 3: 1 ) his theme
was: 'Repent; for the kingdom of Heaven is upon you!'(Matt. 3:2)

Those two verses are also going to be divided into two compound clauses but four
clauses in detail according to its clauses structure and three dimensional examination of
each clause will be show accordingly as Systemic Function Grammar introduced
previously in Chapter Two. They are as follows:
CC A cl. 1

About that time John the Baptist appeared as a preacher in the Judrean wilderness;

IND CL

About that time

Experiential

Circ: location

Actor

Process: material

Interpersonal

Adjunct

Subj.

Fin. s.past

John the Baptist

Residue

appeared

Mood Block

Textual

Marked Theme

CC B cl. 2

his theme was:

IND CL

his theme

Experiential

Carrier

Process: relational

Interpersonal

Subj.

Fin. s. past

Rheme

was:

Mood Block

Textual

Theme

Pred.
Residue

Rheme

Pred.
Residue

as a preacher

in the Judrean wilderness;

Circ: role

Circ: location

Adjunct

Adjunct
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cl. 3

'Repent;
'Repent;

DEPCl.

Experiential

Process: mental

Interpersonal

Fin. imperative

Pred.

Mood Block

Residue

Rheme

Textual

cl. 4
DEP. Cl.

for the kingdom of Heaven is upon you!'
for

the kingdom of Heaven

is

upon you!'

Experiential

Carrier

Interpersonal

Subj.

Fin. s. present

Mood Block

Residue

Textual

Textual

Process:

relational

I Pred.

Attribute
Comp.

Topical

Theme

Rheme

Investigating Field:
Summary of Processes: material, mental and 2 relational. It shows a comprehensive type
and potential recount or narrative genre.
Summary of Participants: John the Baptist, his theme, (you), the kingdom of heaven. The
most common actor is John the Baptist and his theme.
Summary of Circumstance: about that time, as a preacher , in the Judrean wilderness,
answer the questions WHEN, WHERE and How about the event.

Investigating Tenor:
Summary of Mood: there are three declarative clauses, one imperative clause. John the
Baptist does all the action and there is also no argument. The relationship between the
participants is quite unequal.

Investigating Mode:
There are one marked theme to show emphasis, one topical theme, one textual topical
theme and one clause with Rheme only. Textual theme "for" shows persuasion feature of
the text.
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IV. Comparing the Analytical Examples

From the two verses in King James Version, we find out simple imperative clause
'repent ye' presented with older form of 'ye' (=you) but 'repent' no longer needs the
second subject 'ye'(=you) in the New English Bible version. Also the non-finite clause
'and saying' in King James Version has been replaced by a full clause In the New
English Bible version.
What we can see from the brief analysis is that in the King James Version the
nominalization of the using a non-finite clause has been simplified in the New English
Bible as a clause. This is what Halliday has suggested to simplify a text through
modifying nominalization into clauses. Here are two short texts below, which are similar
in meaning:
"Following vaporization, a reduction in temperature will result in condensation."
"If you beat a liquid it can change into a glass. When the gas cools it becomes a liquid

again." (Adapted from Foley 2003)
Additionally, as we compare the example clauses by each metafunction :
Experiential(Field), Interpersonal (Tenor) and Textual (Mode), we found some minor
differences as the following figure 1.8 shown.
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Exper.

The baptism of Jesus
Subject
actor
senser
carrier
Process
material
verbal
mental
relational
Complement
attribute

Inter.

Text.

Circumstance
role
location
Finite
simple past
simple present
imperative
Non finite
Theme
topical
textual +topical
marked theme

Figure 1.8

InKJV

In NEB

1
1
1

1
0
1

1
2
1
1

1
0
1
2

1

1

0
1

1
2

1
1
0
2

2
1
1
0

1
1
1

1
1
1

Two Verses from Two versions of the English Bible in Three
Metafunction

As can been seen, at experiential level, the difference is one 'senser' in KJV but no
'senser' for NEB, 2 'Verbal' in KJV but no 'Verbal' in NEB, 1 'relational' in KJV but 2
'relational' in NEB, and no 'role' in KJV but 1 'role' in NEB. At interpersonal level, the
NEB has one more 'simple past' and 'imperative' than KJV, 2 'Non finite' in KJV but no
'Non finite' in NEB. For Textual level, both versions share the sample feature.
However, it still can be seen that the two verses almost share the same feature in each
metafunction except some minor differences be shown above.
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Chapter Four

4

Data Analysis

This chapter will discuss the research methodology used in collecting the data and the
analytical procedure.
The main research questions in this study are:

1. What lexico-grammatical resources are used in the selected texts from two different
English versions?
2. What lexico-grammatical differences can be seen in the two English versions over a
period of 400 years?
3. What value does a study of such lexico-grammatical features have for the ELT
Classroom?

4.1

A Brief Description of the Process of Data Collection

To discover the differences between the texts in term of lexico-grammtical resources
from two different versions, Halliday' s systemic functional grammar will be applied.
Accordingly, the selected texts will be analyzed in two stages:

First, the 4 texts will be

analyzed separately clause by clause in terms of three metafunctions: ideational,
interpersonal and textual. Then comparing between the two different English versions
will be detailed in terms of lexico-grammatical choices in each metafunction.

4.2

Data Analysis and Summaries of the Collection

4.2.1

Data Analysis and Summary of the Baptism of Jesus in King James Bible

The following text is the baptism of Jesus from the King James Bible, which is in the
Gospel of Matthew, New Testament.
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3:1 In those days came John the Baptist, preaching in the wilderness of Ju-drea,
3:2 And saying, Repent ye: for the kingdom of heaven is at hand.
3 :3 For this is he that was spoken of by the prophet Esaias, saying, The voice of one crying in the
wilderness, Prepare ye the way of the Lord, make his paths straight.
3:4 And the same John had his raiment of camel's hair, and a leathern girdle about his loins; and his meat
was locusts and wild honey.
3:5 Then went out to him Jerusalem, and all Judaea, and all the region round about Jordan,
3:6 And were baptized of him in Jordan, confessing their sins.
3:7 But when he saw many of the Pharisees and Sadducees come to his baptism, he said unto them, 0
generation of vipers, who hath warned you to flee from the wrath to come?
3:8 Bring forth therefore fruits meet for repentance:
3:9 And think not to say within yourselves, We have Abraham to our father: for I say unto you, that God is
able of these stones to raise up children unto Abraham.
3: I 0 And now also the axe is laid unto the root of the trees: therefore every tree which bringeth not forth
good fruit is hewn down, and cast into the fire.
3: 11 I indeed baptize you with water unto repentance: but he that cometh after me is mightier than I, whose
shoes I am not worthy to bear: he shall baptize you with the Holy Ghost, and with fire:
3:12 Whose fan is in his hand, and he will throughly purge his floor, and gather his wheat into the gamer;
but he will bum up the chaff with unquenchable fire.
3: 13 Then cometh Jes us from Galilee to Jordan unto John, to be baptized of him.
3:14 But John forbad him, saying, I have need to be baptized of thee, and comest thou to me?
3:15 And Jesus answering said unto him, Suffer it to be so now: for thus it becometh us to fulfil all
righteousness. Then he suffered him.
3: 16 And Jesus, when he was baptized, went up straightway out of the water: and, lo, the heavens were
opened unto him, and he saw the Spirit of God descending like a dove, and lighting upon him:
3: 17 And lo a voice from heaven, saying, This is my beloved Son, in whom I am well pleased.

Clause Division and Analysis of the Baptism of Jesus in the King James Bible
CC A cl. 1

In those days came John the Baptist,

IND Cl.

In those days

came

Experiential

Circ: location

Process: material

Interpersonal

Adjunct

Fin. s. past

Pred.

Subj.

Residue

Mood Block

Residue

Mood Block

Marked Theme

Rheme

Textual

cl. 2

John the Baptist,
Actor

preaching in the wilderness of Ju-drea.

DEP. Cl.

preaching

Experiential

Process: verbal

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue
Rheme

in the wilderness of Ju-drea.

I Circ: location
I Adjunct
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CC B cl. 3

And saying,

DEP. Cl.

And

saying,

Experiential

Process: verbal

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

cl. 4

Textual

Rheme

Repent ye:

INDCl.

Repent

ye:

Experiential

Process: mental

Interpersonal

Fin. imperative

Pred.

Subj.

Mood Block

Residue

Mood Block

Rheme

Textual

cl. 5

Senser

Theme

for the kingdom of heaven is at hand.

DEP Cl.

for

the kingdom of heaven

is

at hand.

Experiential

Carrier

Process: relational

Interpersonal

Subj.

Fin. s. present

Mood Block
Textual

Textual

Topical

Attribute
Pred.

Comp.

Residue
Rheme

Theme

CC C cl. 6
IND Cl.

For this is he that was spoken of by the prophet Esaias,
For

this

is

he that was spoken of by the prophet Esaias,

Experiential

Token

Process: relational

Value

Interpersonal

Subj.

Fin. s. present

Comp.

Mood Block
Textual

Textual
Theme

Topical

Rheme

Pred.
Residue
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cl. 7

saying,

DEP. Cl.

saying,

Experiential

Process: verbal

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

cl. 8

Rheme

The voice of one crying in the wilderness,

DEP. Cl.
Experiential
Interpersonal

'Subj.'

Non-finite clause;
No Mood Block
Textual

Residue

cl. 9

crying

The voice of one

in the wilderness,

Process: behavioral

Circ: location

Pred.

Adjunct

Rheme

Prepare ye the way of the Lord

DEPCl.

Prepare

ye

Experiential

Process: material

Interpersonal

Fin. imperative
Mood Block

Actor

Goal

Pred.

Subj.

Comp.

Residue

Mood Block

Residue

Theme

Rheme

Textual

Rheme

cl. 10

make his paths straight.

DEP Cl.

the way of the Lord

his paths

Make

straight.

Experiential

Process: material

Goal

Circ: manner

Interpersonal

Fin.imperative

Pred.

Comp.

Adjunct

Mood Block

Residue

Textual

Theme

Rheme

CC D cl. 11

And the same John had his raiment of camel's hair, and a leathern girdle about his loins;

IND Cl.

And

the same John

his raiment ... his loins;

had

Experiential

Carrier

Process: relational

Attribute: possessed

Interpersonal

Subj.

Fin. s. past

Comp.

Mood Block
Textual

Textual
Theme

Topical

Pred.
Residue

Rheme
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cl. 12

and his meat was locusts and wild honey.
and

IND Cl.

his meat

locusts and wild honey.

was

Experiential

Token

Process: relational

Interpersonal

Subj.

Fin. s. past

Pred.

Textual

Comp.

Residue

Mood Block
Textual

Value

Rheme

Topical

Theme

CC E cl. 13
IND. CL

Then went out to him Jerusalem, and all Judaea, and all the region round about Jordan,

Then

to him

went out

Experiential

Process: material

Interpersonal

Fin. s. past

Pred.

Mood Block

Residue

Textual

Textual

Topical

Jerusalem,

and all Judaea,

Circ:angle

Circ: location

Circ: location

Circ: location

Adjunct

Adjunct

Adjunct

Adjunct

Rheme

Theme

CC F cl. 14

And were baptized of him in Jordan,
And

IND Cl.

were baptized

of

Experiential

Process: material

Interpersonal

Fin. s. past

Pred.

Mood Block

Residue

Textual

Textual

Topical

Adjunct

Adjunct

confessing their sins.
confessing

Experiential

Process: verbal

I Verbiage

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

I Comp.

Rheme

their

in Jordan,
Circ: location

Rheme

DEP. Cl.

him

Circ: manner

Theme
cl. 15

and all .. .Jordan,

sins.
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CC G cl. 16
DEP Cl.

But when he saw
when

But

he

saw

Experiential

senser

Process: mental

Interpersonal

Subj.

Fin. s. past

Textual

Textual

Residue

Mood Block

Textual

Topical

Pred.
Residue

Rheme

Theme

cl. 17

many of the Pharisees and Sadducees come to his baptism,

DEP.Cl.9.

many of the Pharisees and Sadducees

Experiential

Actor

Process: material

Interpersonal

Subj.

Fin. s. past

come

Mood Block

his baptism,
Goal

Pred.

Comp.

Residue

Theme

Textual

to

J

Rheme

cl. 18he said unto them,
IND.cl.

he

Experiential

Subj.

unto

said
Process: verbal
Fin. s. past

Interpersonal

Theme

cl. 19

Pred.

Adjunct

Rheme

0 generation of vipers, who hath warned you

DEP Cl.

0 generation of vipers, who

Interpersonal

hath

sens er

Process: verbal

NG

Subj.

Fin. present perfect

Residue

Mood Block

Interpersonal

Topical

Experiential

Textual

Circ: angle

Residue

Mood Block
Textual

them;

Theme

Rheme

warned

you
receiver

Pred.
Residue

Comp.
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cl. 20

to flee from the wrath

DEP. Cl.

to flee

from the wrath

Experiential

Process: material

Circ: location

Interpersonal

Pred.

Adjunct

Non-finite clause;
No Mood Block
Textual

Residue

cl. 21

Rheme

to come

DEP. Cl.

to come

Experiential

Process: material

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

CC H cl. 22

Rheme

Bring forth

DEP.cl.

Bring

forth

Experiential

Process: verbal

Interpersonal

Fin. imperative

Pred.

Mood Block

Residue

Textual

cl. 23
IND Cl.

Theme

therefore fruits meet for repentance.
Therefore

fruits

meet

for repentance:

Experiential

Actor

Process: material

Circ: cause

Interpersonal

Subj.

Fin. s. present

Adjunct

Mood Block
Textual

Textual
Theme

Topical

Rheme

Pred.

Residue
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CC I cl. 24

And think not to say within yourselves
And

IND Cl.

think

Experiential

Process: mental

Interpersonal

Fin. imperative

Pred.

Mood Block

Residue

Textual

Textual

cl. 25

Theme

not to say within yourselves,

DEP. Cl.
Experiential

Adj.(neg)

Interpersonal

Non-finite clause;
No Mood Block
Textual

cl. 26

within yourselves,

to say

Not

Process: verbal

Circ: manner

Pred.

Adjunct

Residue
Rheme

We have Abraham to our father:
have

to our father:

Abraham

In.cl.

We

Experiential

Carrier

Process: relational

Attribute

Circ: angle

Interpersonal

Subj.

Fin. s. present

Comp.

Adjunct

Textual

Mood Block
Theme
Rheme

cl. 27

Pred.
Residue

for I say unto you,

IND Cl.

for

I

Experiential

sayer

Process: verbal

Interpersonal

Subj.

Fin.s. present

Mood Block
Textual

Textual
Theme

Topical

unto

say

Rheme

Circ: angle
Pred.
Residue

Adjunct

you,
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cl. 28

that God is able of these stones to raise up children unto Abraham.

in Cl.

that

God

is able of these stones to

Experiential

Actor

Process: material

Interpersonal

Subj.

Fin. s. present

Textual

Topical

unto Abraham.

children

Pred.

Mood Block
Textual

raise up

Goal

Circ: manner

Comp.

Adjunct

Residue

Rheme

Theme

CC J cl. 29

And now also the axe is laid unto the root of the trees:

DEPCl.

And

now also

the axe

is

laid

unto the root of the trees:

Experiential

Circ: location

Goal

Process: material

Circ: location

Interpersonal

Adjunct

Subj.

Fin.s.present

Adjunct

Residue

Mood Block

Textual

Topical

Textual

Textual

Pred.
Residue

Rheme

Theme

cl. 30

therefore every tree which bringeth not forth good fruit is hewn down, and cast into the fire.

IND. Cl.

Therefore

every tree ... good fruit

hewn

is

Experiential

Goal

Process: material

Interpersonal

Subj.

Fin. s. present

Mood Block
Textual

Textual

Topical

... cast

into the fire.
Circ: location

Pred.

Adjunct

Residue
Rheme

Theme

CC K cl. 31

I indeed baptize you with water unto repentance:

DEPCl.

I

indeed

baptize

Experiential

Actor

Process: material

Interpersonal

Subj.

Circ:
manner
Adjunct

Mood Block
Textual

Theme

Rheme

Fin. s. present

Pred.
Residue

you

with water

unto repentance:

Goal

Circ: manner

Circ: cause

Comp.

Adjunct

Adjunct

51
cl. 32

but he that cometh after me is mightier than I,

INDCI.

he that cometh after me

but

is

mightier

Experiential

Carrier

Process: relational

Interpersonal

Subj.

Fin. s. present

Pred.

Mood Block
Textual

Textual

than I,

Attribute

Circ: manner

Comp.

Adjunct

Residue
Rheme

Topical

Theme
CC L cl. 33

whose shoes I am not worthy to bear:
IND Cl.

whose shoes

Actor

Process: material

Interpersonal

Subj.

Fin. s. present

Residue

Mood Block

Marked theme

Rheme

He

Experiential
Interpersonal

shall baptize

you

Actor

Process: material

Subj.

Fin. s. future

Mood Block

cl. 35

bear:

Pred.
Residue

he shall baptize you with the Holy Ghost, and with fire:

IND Cl.

Textual

am not worthy to

Experiential

Textual

cl. 34

I

Theme

Pred.

with the Holy Ghost,

and with fire:

Goal

Circ: manner

Circ: manner

Comp.

Adjunct

Adjunct

Residue

Rheme

Whose fan is in his hand,
DEPCI.

Whose fan

Experiential

Carrier

Process: relational

Attribute

Interpersonal

Subj.

Fin. s. present

Adjunct

is

Mood Block
Textual

Theme

in his hand

Pred.
Residue

Rheme

52
cl. 36

and he will thoroughly purge his floor,

DEP. CL
Experiential

and

Subj.

Interpersonal

Textual
Theme

Textual

cl. 37

thoroughly
will
Process: material

purge

Fin.s. future

Pred.

he
Actor

J

adverbial

Mood Block
Topical Rheme

his floor,
Goal
Comp.

Residue

and gather his wheat into the garner;

IND CL

and

gather

his wheat

Experiential

Process: material

Interpersonal

Fin. s. present

Pred.

Mood Block

Residue

Textual

Textual

Topical

into the garner;

Goal

Circ: location

Comp.

Adjunct

Rheme

Theme

cl. 38

but he will burn up the chaff with unquenchable fire.
But

IND. Cl.

he

will

burn up

Experiential

Actor

Process: material

Interpersonal

Subj.

Fin. s. future

Textual
Theme

CC M
IND Cl.

cl. 39

Topical

with unquenchable fire.

Goal

Circ: manner

Comp.

Adjunct

Residue

Mood Block
Textual

Pred.

the chaff

Rheme

Then cometh Jesus from Galilee to Jordan unto John,
Then

cometh

Jesus

from Galilee

to Jordan

unto John,

Experiential

Process: material

Actor

Circ: location

Circ: location

Circ: angle

Interpersonal

Fin. s. past

Pred.

Subj.

Adjunct

Adjunct

Adjunct

Mood

Residue

Mood

Residue

Textual

Textual

Block

Block

Rheme

Theme

Rheme

53
cl. 40

to be baptized of him.
of him.

DEP. Cl.

To be baptized

Experiential

Process: material

Circ: manner

Interpersonal

Pred.

Adjunct

Non-finite clause;
No Mood Block
Textual

Residue

CC N

cl. 41

IND. Cl.
Experiential

Rheme

But John forbad him,
John
Actor

But

Interpersonal
Textual

Textual

forbad
Process: material

him,
Goal

I Pred. Como.

Fin. s. past
Subi.
Mood Block
Rheme
Topical

I Residue

Theme
cl. 42

saying,
saying,

DEP. Cl.
Experiential

Process: verbal

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

cl. 43

Rheme

I have need
need

DEP.Cl.

I

have

Experiential

Carrier

Process: relational

Attribute

Interpersonal

Subj.

Fin. s. present

Comp.

Mood Block
Theme

Textual

cl. 44

Pred.
Residue

Rheme

to be baptized of thee.

DEP. Cl.

to be baptized

of thee.

Experiential

Process: material

Circ: manner

Interpersonal

Pred.

Adjunct

Non-finite clause;
No Mood Block
Textual

Residue
Rheme

54
cl. 45

and comest thou to me?
Then

IND Cl.

cometh

thou

tome?

Actor

Circ: angle

Experiential

Process: material

Interpersonal

Fin. s. past

Pred.

Subj.

Adjunct

Mood Block

Residue

Mood Block

Residue

Theme

Rheme

Textual

Textual

CC 0

cl. 46

IND. Cl.
Experiential

Rheme

And Jesus answering said unto him,
And

Interpersonal

Textual

Textual

Jesus answering
sayer

said
Process: verbal

Subj.
Mood Block
Topical

Fin. s. future

unto
him,
Circ: angle

I Pred.

I Residue

Rheme

Theme

cl. 47

Suffer it:

DEP.Cl.

Suffer

it

Experiential

Process: Mental

Interpersonal

Fin. s. present

Pred.

Mood Block

Residue

Textual

Theme

cl. 48

Phenomenon
Comp.

Rheme

to be so now

DEP. Cl.

to be

Experiential

Process: relational

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue
Rheme

so

now

I Attribute I Circ: location
I Comp.

I Adjunct

Adjunct

55
cl. 49

for thus it becometh us

DEP. Cl.
Experiential

for thus

it
token

Textual

us
value

I Pred.

Subj.
Fin. s. past
Mood Block
Topical Rheme

Interpersonal
Textual

becometh
Process: relational

Comp.

I Residue

Theme

cl. 50

to fulfil all righteousness.

DEP. CL

to fulfil

Experiential

Process: material

I Goal

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

I Comp.

cl. 51

all righteousness.

Rheme

Then he suffered him.

IND. CL
Experiential

Then

Textual

Topical

him.
receiver

suffered
Process: mental

Subj.
Fin. s. past
Mood Block

Interpersonal
Textual

he
Actor

Pred.
Comp.
Residue

Rheme

Theme

CC P

cl. 52

IND. Cl.

And Jesus went up straightway out of the water:
And

Jesus

Experiential

Actor

Interpersonal

Adjunct

Textual

Textual
Theme

went

straightway

out of the water

Process: material

Circ: manner

Circ: location

Fin. s. past

Adjunct

Adjunct

Mood Block
Topical Rheme

up

Pred.
Residue

56
cl. 53

when he was baptized
. when

IND.Cl.

was

he
Actor

Experiential

Process: material
Fin. s. past

Subj.

Interpersonal

baptized

Pred.
Residue

Mood Block
Textual
Theme

Textual

cl. 54

Topical

Rheme

and, lo, the heavens were opened unto him,
and,

IND. Cl.

lo,

the heavens
Actor

Experiential

Subj.

Interpersonal

were

opened

Process: material

Circ: angle

Fin. s. past

Adjunct

cl. 55

Textual
Theme

Topical

Interpersonal

Pred.
Residue

Mood Block

Textual

unto him,

Rheme

and he saw

IND. Cl.

and

he
senser

Experiential

Subj.

Interpersonal

saw
Process: mental
Fin. s. past

Mood Block
Textual

Textual

Topical

Pred.
Residue

Rheme

Theme

cl. 56

the Spirit of God descending like a dove,

DEP. Cl.

the Spirit of God

Experiential

ng

Interpersonal

'Subj.'

Non-finite clause;
No Mood Block
Textual

descending
Process: material
Pred.
Residue

Rheme

like a dove,
Circ: manner
Adjunct

57
cl. 57

and lighting upon him:

DEP. Cl.

lighting

and

upon him:

Experiential

Process: material

Circ: location

Interpersonal

Pred.

Adjunct

Non-finite clause;
No Mood Block
Textual

CC Q cl. 58

Residue
Rheme

And lo a voice from heaven, saying,
And

lo

a voice from heaven,

saying,

Experiential

ng

Process: verbal

Interpersonal

'Subj.'

Pred.

Non-finite clause;
No Mood Block
Textual

cl. 59

Residue
Textual

Interpersonal

Rheme

This is my beloved Son,
my beloved Son,

DEP. Cl.

This

is

Experiential

Token

Process: relational

Value

Interpersonal

Subj.

Fin. s. present

Comp.

Mood Block
Textual

cl. 60

Theme

Residue

Rheme

in whom I am well pleased.

IND.Cl.
Experiential
Interpersonal
Textual

Pred.

in whom
Circ:
location
Adjunct
Residue
Textual
Theme

I
Carrier

am
Process: Relational

Subj.
Fin. s. present
Mood Block
Topical
Rheme

I Pred.
I Residue

well pleased.
Attribute
Comp.

58
Summary of the Baptism of Jesus in the King James Bible

Investigating Field:

Summary of Processes:
29 material: came, prepare, make, went out, were baptized, come, to flee, to come, meet,
is able of these stones to raise up, is laid, is hewn down and cast into, baptize, am not
worth to bear, shall baptize, will purge, gather, will bum up, cometh, be baptized, forhad,
be baptized, cometh, fulfill, went up, was baptized, were opened, descending, lighting.
12 verbal: preaching, saying, saying, confessing, said, hath warned, bring forth, to say,
say, saying, say, saying.
5 mental: repent, saw, think, suffer, suffered, saw.
12 relational: is, is, had, was, have, is, is, have, to be, is, am.
1 behavioral: crying.
Most processes are material with other 4 kinds of process as well. This pattern is
typical of recount or narrative genre.

Summary of Participants: John the Baptist, ye, the kingdom of heaven, this(John), the
same John, he(John), many of the Pharisees and Sadducees, he(John), who, fruits,
we(John and many of the Pharisees and Sadducees ), I(John), God, the axe, every tree,
I(John), he(Jesus), l(John), He(Jesus), whose fan, he(Jesus), Jesus, John, I (John),
thou(Jesus), it, he(John), Jesus, he(Jesus), the heaven, he(Jesus), this, I(God).
The common participants are John the Baptist, Jesus, many of the Pharisees and
Sadducees, and God. The most common participant is John the Baptist who performs
most of the action.

Summary of Circumstances: In those days, in the wilderness of Ju-drea, in the wilderness,
straight, to him, Jerusalem, and all of Ju-ctrea, and all Jordan, of him, in Jordan, unto him,
from the wrath, for repentance, in yourself, to our father, unto you, unto Abraham, now
also, unto the root of the trees, into the fire, with water, unto repentance, than I, with the
holy spirit, and with fire, into the garner, with unquenchable fire, from Galilee imto
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Jordan unto John, of him, of thee, to me, unto him, now, straight away, out of the water,
unto him, like a dove.
The Circumstance above answer the question WHEN and WHERE the HOW the
event occurred.

Investigating Tenor:
Summary of Mood: there are 39 declarative clauses (17 simple past tense, 17 simple
present tense, 1 present perfect and 4 simple future tense), 5 imperative clauses and 16
non-finite clauses. John the Baptist and Jesus does most the actions and many of the
Pharisees and Sadducees accept what he said without argument. The relationship between
the participants is quite unequal. As "non-finite clause is useful for writing English for
academic purposes." (Butt, Fahey and Yallop , 2000: 127), we could have the hypothesis
of written text for the analyzed clauses above.

Investigating Mode:
There are 12 topical theme, 27 textual theme, 1 interpersonal theme, 2 marked theme and
1 textual+interpersonal theme. The 27 textual theme are: and, for, for, and, and, then, and,
but, therefore, and, for, that, and, therefore, but, and, and,but,then, but, then, and, for thus,
then, and, when, and, and, and, and, in whom. As ''the textual themes are signposts to the
purpose of the text." (Butt, Fahey and Yallop, 2000: 138), the conjunction "and, then,
when " shows narrative feature, but "for, for thus" are likely discussion text feature.

4.2.2

Data Analysis and Summary of the Baptism of Jesus in New English Bible

The following texts are the Baptism of Jesus from the Gospel of Matthew in the New
English Bible.
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About that time John the Baptist appeared as a preacher in the Judaean wilderness; his theme was:
' Repent; for the kingdom of Heaven is upon you!' It is of him that the prophet Isaiah spoke when he said,
'A voice crying aloud in the wilderness, "Prepare a way for the Lord; clear a straight path for him."'
John's clothing was a rough coat of camel's hair, with a leather belt round his waist, and his food was
locusts and wild honey. They flocked to him from Jerusalem, from all Judaea, and the whole Jordan valley,
and were baptized by him in the River Jordan, confessing their sins.
When he saw many of the Pharisees and Sadducees coming for baptism he said to them; 'You vipers'
brood! Who warned you to escape from the coming retribution? Then prove your repentance by the fruit it
bears; and do not presume to say to yourselves, "we have Abraham for our father." I tell you that God can
make children for Abraham out of these stones here. Already the axe is laid to the roots of the trees; and
every tree that fails to produce good fruit is cut down and thrown on the fire. I baptize you with water, for
repentance; but the one who comes after me is mightier than I. I am not fit to take off his shoes. He will
baptize you with the Holy Spirit and with frre. His shovel is ready in his hand and he will winnow his
threshing-floor; the wheat he will gather into his granary, but he will bum the chaff on a frre that can never
go out.'
Then Jesus arrived at the Jordan from Galilee, and came to John to be baptized by him. John tried to
dissuade him. 'Do you come to me?' he said; 'I need rather to be baptized by you.' Jesus replied, 'Let it be
so for the present; we do well to conform in this way with all that God requires.' John then allowed him to
come. After baptism Jesus came up out of the water at once, and at that moment heaven opened; he saw the
Spirit of God descending like a dove to alight upon him; and a voice from heaven was heard saying, 'This
is my Son, my Beloved, on whom my favour rests.'

Clause Division and Analysis of the Baptism of Jesus in the New English Bible

CC A cl. 1

About that time John the Baptist appeared as a preacher in the Judrean wilderness;

IND Cl.

About that time

Experiential

Circ: location

Actor

Interpersonal

Adjunct

Subj.

John the Baptist

appeared

as a preacher

in the Judrean wilderness;

Process: material

Circ: role

Circ: location

Fin. s.past

Adjunct

Adjunct

Mood Block

Residue
Textual

Marked Theme

Rheme

CC B cl. 2

his theme was:

IND Cl.

his theme

Experiential

Carrier

Process: relational

Interpersonal

Subj.

Fin. s. past

was:

Mood Block
Textual

Theme

Pred.
Residue

Rheme

Pred.
Residue

61
cl. 3

'Repent;

DEPCl.

'Repent;

Experiential

Process: verbal

Interpersonal

Fin. imperative

Pred.

Mood Block

Residue

Rheme

Textual

cl. 4
DEP. Cl.

for the kingdom of Heaven is upon you!'
the kingdom of Heaven

for

is

Experiential

Carrier

Interpersonal

Subj.

Fin. s. present

Mood Block

Residue

Textual

Textual

Process:

upon you!'

It is of him

IND CL
Experiential

It

of

Token

Process: relational

him
Value

Interpersonal

Subj.

Fin. s. present

Pred.

Comp.

lS

Mood Block

DEPCL

Pred.

Rheme

CC C cl. 5

cl. 6

J

Topical

Theme

Textual

relational

Theme

Residue

Rheme

that the prophet Isaiah spoke
that

the prophet Isaiah

spoke

Experiential

Sayer

Process: verbal

Interpersonal

Residue

Subj.
Mood Block

Fin. s.past
Residue

Textual

Topical

Textual

Theme

Rheme

I Pred.

Attribute
Comp.

62

when he said,

cl. 7
DEP. Cl.

he

when

said

Experiential

Sayer

Process: verbal

Interpersonal

Subj.

Fin. s.past

Textual

-sidue

Mood Block

Textual
Theme

Topical

cl. 8

'A voice

crying aloud in the wilderness,
crying

Experiential

'Subj.'

Interpersonal

c.l 9
DEP. Cl.

Process: behavioral

Circ: manner

Circ: location

Pred.

Adjunct

Adjunct

J

"Prepare a way £or the Lord ,
"Prepare

Experiential

Process: material

Interpersonal

Fin.imperative

Pred.

Mood Block

Residue

Goal

Circ: cause

Comp.

Adjunct

clear

a straight path

Experiential
Interpersonal

Process: material
Fin. imperative

Textual

Mood Block
Theme

Goal
Comp.

Pred.

for him."'
Circ: cause
Adjunct

Residue
Rheme

John's clothing was a rough coat of camel's hair, with a leather belt round his waist,
a rough coat of camel's hair,

with a leather belt round his waist,

Process: relational

Attribute

Circ: manner

Fin.s. past

Comp.

Adjunct

IND Cl.

John's clothing

Experiential

Carrier

Interpersonal

Subj.

was

Mood Block
Textual

for the Lord;

clear a straight path for him."'

DEP. Cl.

CC D cl. 11

away

Rheme

Theme

cl. 10

Residue

Rheme

Theme

Textual

in the wilderness,

aloud

Mood Block
Textual

ReRheme

'A voice

DEP Cl.

Pred.

Theme

Pred.

Residue
J

Rheme
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cl. 12 and his food was locusts and wild honey.
IND Cl.
Experiential

and

Interpersonal

his food
value

was
Process: relational

Subj.

Fin. s. past

Mood Block
Textual
Theme

Textual

Pred.

Comp.

Residue

Topical

Rheme

They flocked to him from Jerusalem, from all Judaea, and the whole Jordan valley

CC E cl. 13
IND Cl.

locusts and wild honey.
Token

Experiential

They
Actor

flocked
Process:material

Interpersonal

Subj.

Fin.s.
past

Textual

Mood Block
Theme Rheme

cl. 14

from Jerusalem, from all Judaea,
Circ: location
Circ: location

to him
Circ:
angle
Pred. Adjunct

Adjunct

Adjunct

Residue

and were baptized by him in the River Jordan,
were
baptized
Process: material

by him
Circ: manner

in the River Jordan,
Circ: location

Interpersonal

Fin.s. past

Pred.

Adjunct

Adjunct

Residue

Textual

Mood
Block
Rheme

IND Cl.
Experiential

and

Textual

cl. 15

confessing their sins.

DEP. Cl.

confessing

their

Experiential

Process: verbal

Verbiage

Interpersonal

Pred.

Comp.

Non-finite clause;
No Mood Block
Textual

Residue

CC F cl. 16
DEP. Cl.
Experiential

Rheme
When he saw many of the Pharisees and Sadducees coming for baptism

When

Interpersonal

he
Actor

saw
Process: material

Subj.

Fin. s. past

I

Textual

sins.

Textual
Theme

J

Pred.

Mood Block
Residue
Tropical Rheme

and the whole Jordan valley,
Circ: location
Adjunct

64
cl. 17

many of the Pharisees and Sadducees coming for baptism .

DEP. Cl.

many of the Pharisees and Sadducees

I Process:

Experiential

for baptism
material

I Pred.

'Subj.'
Residue

Interpersonal
Non-finite clause;
No Mood Block
Textual

cl. 17

coming

I Circ: cause
I

Rheme

he said to them;

IND.Cl.9.

he

Experiential

sayer

Process: verbal

Interpersonal

Subj.

Fin. s. past

said

Theme

them;

Circ: angle

I Pred.

Adjunct

I Residue

Mood Block
Textual

to

Rheme

CC G cl. 18

'You vipers' brood! Who warned you to escape from the coming retribution?

dep cl.

'You vipers' brood! who
sayer

Experiential
Interpersonal

NG

Subj.

warned
Process: verbal

you
Receiver

Fin.s. past

Comp.

Mood Block
Textual

cl. 19

Residue

Interpersonal
topical rheme
Theme
to escape from the coming retribution?
from the coming retribution?

DEP. Cl.

to escape

Experiential

Process: material

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

CC H cl. 20
IND. Cl.

I Circ: location
I Adjunct

Rheme
Then prove your repentance by the fruit it bears;
Then

prove

Experiential

Process: material

Interpersonal

Fin. imperative
Mood Block

Textual

Pred.

Textual
Theme

Topical

I Pred.

I Residue

your repentance

by the fruit it bears;

Goal

Circ: manner

Comp.

Adjunct

Rheme

65
cl. 21 and do not presume to say to yourselves,
and

IND. CL

not

do

presume

Experiential

Process: mental
Fin. imperative

Interpersonal

cl. 22

Pred.

Mood Block
Theme

Textual

Textual

Adj. (neg. polarity)

Residue

to say to yourselves,

DEP. CL

to yourselves,

to say

Experiential

Process: verbal

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

I Circ: angle
I Adjunct

Rheme

cl. 23 "we have Abraham for our father."
"we

Interpersonal

Subj.
Fin. s. present
Mood Block

Textual

Theme

CC I cl. 24

Carrier

Experiential

Sayer

Process: verbal

Interpersonal

Subj.

Fin. s. present

tell

Mood Block

DEP.Cl.
Experiential

Theme

Adjunct

you
Receiver
Pred.

Comp.

Residue

Rheme

that God can make children for Abraham out of these stones here.
that

Interpersonal
Textual

Pred.
Residue

Circ: cause

I tell you

I

cl. 25

Attribute:
possessed
Comp.

for our father."

Rheme

IND Cl.

Textual

Abraham

have
Process: relational

DEPCl.
Experiential

Textu
al
Theme

God
Actor

make
can
Process: material

Subj.
Fin. s.present
Mood Block
Topical Rheme

I Pred.

I Residue

children
Goal

for Abraham
Circ: cause

Comp.

Adjunct

out of these stones here.
Circ: location
Adjunct

66

CC J cl. 26
IND. Cl.

Already the axe is laid to the roots of the trees;
Already

laid

the axe

is

Experiential

Goal

Process: material

Interpersonal

Subj.

Fin. s. present

Marked
theme

Textual

cl. 27

Circ: location
Pred.

Mood Block

to the roots of the trees;

Adjunct

Residue

Rheme

and every tree that fails to produce good fruit is cut down

DEP. Cl

and

every tree that fails to produce good fruit

is

cut down

Experiential

Goal

Process: material

Interpersonal

Subj.

Fin s. present.

Mood Block

Textual

cl. 28

Rheme

and thrown on the fire.

DEP. Cl.

thrown

and

on the fire.

Experiential

Process: material

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

CC K cl. 29

Residue

Topical

Textual
Theme

Textual

I Circ: location
I Adjunct

Rheme

I baptize you with water, for repentance;

IND Cl.
Experiential

I
Actor

baptize
Process: material

Interpersonal

Subj.

Fin. s. present

Mood Block

you
Pred.

Comp.

with water,
Circ: manner

for repentance;
Circ: cause

Adjunct

Adjunct

Residue

Textual

Theme

c.I 30
INDCI.
Experiential

. h.
b ut th e one who comes after me is rmg
tier than I .
the one who comes after me
but
is
Actor
Process: relational

Interpersonal

Rheme

Subj.

Fin. s. present

Mood Block

Textual

Pred.

Textual
Theme

Topical

Pred.
Residue

Rheme

mightier than I.
Attribute
Comp.
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cl. 31

I am not fit to take off his shoes.

INDCI.

I

Experiential

Actor

Process: relational

Interpersonal

Subj.

Fin.s. present

am

not

Theme

Textual

Attribute

Pred.

Mood Block

Adj. (neg.polarity)

Residue

Rheme

DEP. Cl.

to take off

Experiential

Process: material

I Goal

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

I Comp.

his shoes.

Rheme
He will baptize you with the Holy Spirit and with fire.

INDCI.
Experiential

He
Actor

will
baptize
Process: material

you
Goal

Interpersonal

Subj.

Fin. S. future

Comp.

Pred.

Mood Block
Theme

Textual

Comp.

to take off his shoes.

cl. 32

CC L cl. 33

fit

CC M cl. 34

with the Holy Spirit and with fire.
Circ: manner
Adjunct

Residue

Rheme
His shovel is ready in his hand

IND Cl.

His shovel

Experiential

Carrier

Process: relational

Attribute

Circ: location

Interpersonal

Subj.

Fin. s. present

Comp.

Adjunct

Mood Block
Theme

Textual

cl. 35

ready

IS

Pred.

in his hand.

Residue
Rheme

and he will winnow his threshing-floor;
he
Actor

will
winnow
Process: material

his threshing-floor;
Goal

Interpersonal

Subj.

Fin. S future

Comp.

Textual

Mood Block
Topical
Rheme

IND Cl.
Experiential

and

Textual
Theme

Pred.
Residue
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cl. 36

the wheat he will gather into his granary,

IND CL

the wheat

Experiential

Goal

Interpersonal

Fin.s. future
Comp.
Subj.
Mood Block
Marked
Rheme
theme

Textual

he

will

Actor

gather

into his granary,

Process: material

Circ: location

I Pred.

Adjunct

I Residue

cl. 37

But he will bum the chaff on a fire that can never go out.'

IND Cl.

But

he

will

bum

the chaff

on a fire that can never go out.'

Experiential

Actor

Process: material

Goal

Circ: location

Interpersonal

Subj.

Fin. s. future

Comp.

Adjunct

Pred.

Mood Block
Textual

Textual
Theme

CC N cl. 38
IND CL
Experiential

Topical

I Rheme
I

Then Jesus arrived at the Jordan from Galilee,
Then

Jesus
Actor

Interpersonal

Subj.

Textual

Mood Block
Topical

Textual
Theme

cl. 39
IND Cl.

Residue

arrived
Process: material

at the Jordan
Circ: location

from Galilee,
Circ: location

Fin. s. past

Adjunct

Adjunct

Pred.
Residue

Rheme

and came to John
and

came

to

Process: material

Experiential
Interpersonal

Conjunction

Fin. s. past
Mood Block

Textual

Textual

Theme

cl. 40

Circ: angle

Pred. Adjunct
Residue

I Rheme

to be baptized by him.

DEP.Cl.

to be baptized

Experiential

Process: material

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue
Rheme

John

by him.

I Circ: manner
I Adjunct

69

CC

cl. 41

John tried

IND Cl.

John

Experiential

Actor

Process: mental

tried

Interpersonal

Subj.

Fin. s. past

Mood Block
Textual

Theme

cl. 42

Residue

Rheme

to dissuade him.

DEP. Cl.

to

Experiential

Process: verbal

Interpersonal
Non-finite clause;
No Mood Block
Textual

Pred.
Residue

CC 0 cl. 43
DEP. Cl.
Experiential
Interpersonal

Pred.

him.

dissuade

I Goal
I Comp.

Rheme

'Do you come to me?'
'Do
Fin. s. present

you
Actor

come
Process: material

to me?'
Circ: angle

Subj.

Pred.

Adjunct

Mood Block

Rheme

Textual

Interpersonal

cl. 44

he said;

IND Cl.
Experiential

he
Sayer

Interpersonal

Subj.
Fin. s. past
Mood Block

Textual

Theme

CC P cl. 45

Topical

said;
Process: verbal
Pred.
Residue

Rheme

'I need rather

DEP.Cl.
Experiential

'I
Actor

need
Process: mental

Interpersonal

Subj.

Fin. s. present

Mood Block
Textual

Rheme

Theme

Rheme

rather
Pred.
Residue

Mood.
Adjunct
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cl. 46

to be baptized by you.'

DEP. Cl.

to be baptized

Experiential

Process: material

I Circ: manner
I Adjunct

Pred.
Residue

Non-finite clause;
No Mood Block
Textual

Rheme

CC Q cl. 47

Jesus replied,

IND Cl.
Experiential

Jesus
sayer

Interpersonal

Subj.
Fin. s. past
Mood Block
Theme Rheme

Textual

by you.'

replied,
Process: verbal

I Pred.

I Residue

'Let it be so for the present;

cl. 48
DEP. Cl.
Experiential

'Let

Interpersonal

Fin. imperative
Mood Block

Residue

Textual

Theme

Rheme

cl. 49

it

be
Process: relational

so
Attribute

for the present
Circ: location

Pred.

Comp.

Adjunct

we do well

DEP. Cl.

we

do

Experiential

Actor

Process: material

Interpersonal

Subj.

Fin. s. present

Mood Block
Textual
cl. 50

Theme

Circ: manner
Pred.

Adjunct

Residue
Rheme

to conform in this way with all that God requires.'

DEP. Cl.

to conform

Experiential

Process: material

Non-finite clause;
No Mood Block
Textual

well

Pred.
Residue
Rheme

in this way

with all that God require

I Circ: manner I
I Adjunct

I

Circ: manner
Adjunct

71
CC Q cl. 51

John then allowed him to come.
John

then

allowed

him

Experiential

Actor

Process: material

Interpersonal

Subj.

Fin. s. past

Pred.

Block

Residue

Textual

Mood

Mood Adjunct

Theme

Rheme

cl. 52

to come.

DEP. Cl.

to come

Experiential

Process: material

Rheme

CC R cl. 53

After baptism Jesus came up out of the water at once,

IND CL

After baptism

Experiential

Circ: location

Jesus
Actor

came
Process: material

I

Interpersonal

Adjunct

Textual

Residue
Marked theme

cl. 54

Comp.

Pred.
Residue

Non-finite clause;
No Mood Block
Textual

I

Goal

up

I Pred.
I Residue

Fin. s. past
Subj.
Mood Block

I Adjunct

I Adjunct

Rheme

at that moment

heaven

opened;

Experiential

Circ: location

Actor

Process: material

Interpersonal

Adjunct

Subj.

Fin. s. past

Residue

Mood Block

Marked topical

Rheme

Textual
CC S cl. 55

and

Textual

he saw the Spirit of God

IND Cl.

he

Experiential

Senser

Process: mental

Interpersonal

Subj.

Fin. s. past

Theme.

the Spirit of God

saw

Mood Block

Textual

I Circ: manner

and at that moment heaven opened;

IND Cl.

Rheme

Goal
Pred.
Residue

Comp.

at once,

out of the water
Circ: location

Pred.
Residue
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cl. 56

descending like a dove

DEP. Cl.

descending

Experiential

Process: material
Pred.
Residue

Non-finite clause;
No Mood Block
Textual
cl. 57

like a dove

I
I

Circ: manner
Adjunct

Rheme

to alight upon him;

DEP. Cl.

to alight

Experiential

Process: material
Pred.
Residue

Non-finite clause;
No Mood Block
Textual

CC T cl. 58
IND Cl.

upon him;

I Circ: location
I Adjunct

Rheme

and a voice from heaven was heard saying,
and

a voice from heaven

was

heard

Experiential

Sayer

Process: verbal

Interpersonal

Subj.
Mood Block

Fin. past continuous

Textual
Theme

Textual

cl. 59

Topical

saying,

Pred.
Residue

Rheme

'This is my Son, my Beloved, on whom my favour rests.'

DEP. Cl.

'This

Experiential

Token

Process: relational

Value

Interpersonal

Subj.

Fin.s. present

Comp.

Textual

Mood Block
Theme Rheme

is

my Son, my Beloved, on whom my favour rests.'

Pred.
Residue

73
Summary of the Baptism of Jesus in the New English Bible

Investigating Field:

Summary of Processes:
31 material: appeared, prepare, flocked, were baptized, coming, to escape, prove, can
make, is laid, is cut down, is thrown, baptize, to take off, will baptize, will winnow, will
gather, will bum, arrived, came, to be babe baptized, come, to be baptized, do, to
comform, allowed, to come, came up, opened, descending, to alight.
12 verbal: repent, spoke, said, confessing, said, warned, to say, tell, dissuade, said,
replied, and was heard.
5 mental: repent, saw, presume, tried, need, saw.
11 relational: was, is, is, was, was, have, is, am, is, be, is.
1 behavioral: crying.
Most processes are material with other 4 kinds of processes as well. This pattern is
also typical of recount or narrative genre.

Summary of Participants: John the Baptist, his theme(John's) the kingdom of heaven, it
(John), the prophet Isaiah, he(John), John's clothing, his food(John's), they(the People
came to be baptized by John), he(John), who, I (John), God, the axe, every tree, l(John),
the one comes after me(Jesus), l(John), he(Jesus), Jesus, John, you (John), he (Jesus), I
(Jesus), Jesus, we (John and others),John, Jesus, heaven, he (Jesus), A voice from heaven,
this (Jesus)
The most common participants are John the Baptist and Jesus who performs most of
the actions.

Summary of Circumstances: about that time, as a preacher, in the Judrean wilderness,
aloud, in the wilderness, for the Lord, for him, with a leather belt around his waist, to him,
from Jerusalem, from all Judrea, and the whole Jordan valley, by him, in the river Jordan,
for baptism, to them, from the coming retribution, by the fruit it bears, to yourselves, for
our father, for Abraham, out of these stones here, to the roots of the trees, on the fire,
with water, for repentance, with the Holy Spirit and with fire, in his hand, into his granary,
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on a fire that can never go out, at the Jordan, from Galilee, to John, by him, to me, by you,
for the present, well, in this way, with all the God require, out of the water, at once, like a
dove, upon him.
The Circumstances above answer the question WHEN and WHERE the HOW the
event occurred.

Investigating Tenor:

Summary of Mood: there are 39 declarative clauses (19 simple past tense, 15 simple
present tense, 1 past continuous tense and 4 simple future tense), 6 imperative clause and
13 non-finite clauses. John the Baptist and Jesus does most the actions and there is no
argument from the people who come to them about their actions and sayings. The
relationship between the participants is quite unequal. As "non-finite clause is useful for
writing English for academic purposes." (Butt, Fahey and Yallop , 2000: 127), we could
also have the hypothesis of written text for the analyzed clauses above.

Investigating Mode:

There are 23 topical theme, 15 textual theme, 2 interpersonal theme, 4 marked theme and
1 textual+marked theme. The 15 textual theme are: for, that, when, and, and, when, then,
and, that, and, but, and, but, then, and. "it is often possible to tell something about the
purpose of a text by examining its textual theme" (Butt, Fahey and Yallop, 2000: 137),
here, it is possible that the text is a simple narrative.
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4.2.3

Data Analysis and Summary of the Sermon on the Mount in King James

Bible
The following text is the Sermon on the Mount from the King James Bible, which is in
the Gospel of Matthew, New Testament.
5: 1 And seeing the multitudes, he went up into a mountain: and when he was set, his disciples came unto
him:
5:2 And he opened his mouth, and taught them, saying,
5:3 Blessed are the poor in spirit: for theirs is the kingdom of heaven.
5:4 Blessed are they that mourn: for they shall be comforted.
5:5 Blessed are the meek: for they shall inherit the earth.
5:6 Blessed are they which do hunger and thirst after righteousness: for they shall be filled.
5:7 Blessed are the merciful: for they shall obtain mercy.
5:8 Blessed are the pure in heart: for they shall see God.
5:9 Blessed are the peacemakers: for they shall be called the children of God.
5:10 Blessed are they which are persecuted for righteousness' sake: for theirs is the kingdom of heaven.
5:11 Blessed are ye, when men shall revile you, and persecute you, and shall say all manner of evil against
you falsely, for my sake.
5:12 Rejoice, and be exceeding glad: for great is your reward in heaven: for so persecuted they the prophets
which were before you.

Clause Division and Analysis of the Sermon on the Mount in the King James Bible

CC AA cl. 1

And seeing the multitudes,

DEP. Cl.

And

seeing

the multitudes,

Experiential

Process: mental

Goal

Interpersonal

Pred.

Comp.

Non-finite clause;
No Mood Block
Textual
cl. 2

Residue
Rheme

he went up into a mountain:

IND. Cl.

he

Experiential

Actor

Interpersonal

Subj.

went

Theme

into a mountain:

Process: material

Circ: location

Fin. s. past

Adjunct

Mood Block
Textual

up

Pred.
Residue

Rheme
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cl. 3

and when he was set,

DEP. CL

and

when

he
Actor

Experiential

Textual

Process: Material

Subj.

Interpersonal

Textual

set,

was

Fin. s.past

Residue

Mood Block

Textual

Topical

Pred.
Residue

Rheme

Theme
cl. 4

his disciples came unto him:

IND. CL

his disciples

unto him:

Experiential

Actor

Process: material

Circ: angle

Interpersonal

Subj.

Fin. s. past

Adjunct

came

Mood Block
Theme

Textual

Rheme

And

he
Actor

cl. 6

Textual
Theme

I Pred.
I Residue

and taught them,

IND CL
Experiential

and

taught
Process: material

Interpersonal

Textual
Theme

Textual

cl. 7

opened
Process: material

Subj.
Fin. s. past
Mood Block
Topical
Rheme

Interpersonal
Textual

Residue

And he opened his mouth,

CC BB cl. 5
IND. CL
Experiential

Pred.

Fin. s. past
Mood Block
Topical

Experiential
Interpersonal
Non-finite clause;
No Mood Block
Textual

I Pred. I Comp.
I Residue
I Rheme

I

saying,

DEP. CL

them,

I Goal

saying,
Process: verbal
Pred.
Residue
Rheme

his mouth,
Goal
Comp.

77
CC CC cl. 8

Blessed are the poor in spirit:

IND.Cl.
Experiential

Blessed
Attribute

are
Process: relational

the poor in spirit:
Carrier

Interpersonal

Comp.
Residue

Fin. s. present
Mood Block

Subj.
Mood Block

Textual

Rheme

cl. 9

Pred.
Residue

Theme

for theirs is the kingdom of heaven.

DEP.Cl.
Experiential

for

Interpersonal

Textual
Theme

Textual

CC DD cl. 10

theirs
Carrier

Subj.
I Fin. s. present
Mood Block
Topical I Rheme

J

Comp.

Residue

Blessed are they that mourn:
Blessed

Experiential

Attribute

Process: relational

Interpersonal

Comp.
-sidue
Rheme

Fin. s. present
Mood Block

cl. 10

I Pred.

I

IND.Cl.

Textual

the kingdom of heaven.
Attribute

is

I Process: relational

are

they that mourn:
Carrier

I Pred.

Subj.
Mood Block
Theme

I Re-

for they shall be comforted.

DEP.Cl.

For

senser

Experiential
Interpersonal
Textual

they

Textual

shall

be comforted

Process: mental

Fin. s. future
Subj.
Mood Block
Topical Rheme

I Pred.
I Residue

Theme
CC EE Cl. 11

Blessed are the meek:

IND.Cl.

Blessed

Experiential

Attribute

Process: relational

Carrier

Interpersonal

Comp.

Fin. s. present

Pred.

Subj.

Residue

Mood Block

Residue

Mood Block

Textual

Rheme

the meek:

are

Theme

78
CL 12 for they shall inherit the earth.
DEP.Cl.

For

Subj.

Interpersonal

CC FF Cl. 13

Textual
Theme

inherit

shall

Goal

Fin. s. future

Comp.

Pred.

Mood Block
Topical
Rheme

Residue

Blessed are they which do hunger and thirst after righteousness:

IND.cl.

Blessed

are

Experiential

Attribute

Process: relational

Actor

Interpersonal

Comp.

Fin. s. present

Pred.

Subj.

Residue

Mood Block

Residue

Mood Block

Textual

the earth.

Process: material

Actor

Experiential

Textual

they

they which ... righteousness:

Rheme

Theme

CL 14 for they shall be filled.
DEP .Cl.
Experiential

For

Interpersonal
Textual

CC GG Cl. 15

Textual
Theme

they
Goal

be filled.
shall
Process: material

Subj.
Fin. s. futute
Mood Block
Topical
Rheme

I Residue

Blessed are the merciful:

IND.Cl.
Experiential

Blessed
Attribute

are
Process: relational

Interpersonal

Comp.
Residue
Rheme

Fin. s. present
Mood Block

Textual

I Pred.

the merciful:
Carrier

I Pred.
I Residue

Subj.
Mood block
Theme

Cl. 16 for they shall obtain mercy.
de.cl.
Experiential

For

Interpersonal
Textual

Textual
Theme

they
Actor

I

obtain
shall
mercy.
Process: material
\Goal

Subj.
I Fin. s. future
Mood Block
Theme
I Rheme

I

I Pred. I Comp.
I Residue
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CC HH Cl. 17

Blessed are the pure in heart: for they shall see God.

IND.Cl.

Blessed

Experiential

Attribute

Process: relational

Carrier

Interpersonal

Comp.

Fin. s. present

Pred.

Subj.

Residue

Mood Block

Residue

Mood Block

Textual

are

the pure in heart:

Rheme

Theme

Cl. 18

for they shall see God.

de.cl.

For

Senser

Experiential

Subj.

Interpersonal

shall

they

Process: mental
Fin. s. future

Textual

Topical

phenomenon
Pred.

Comp.

Residue

Mood Block
Textual

God.

see

Rheme

Theme
CC II Cl. 19

Blessed are the peacemakers:

IND.Cl.
Experiential

Blessed
Attribute

are
Process: relational

the peacemakers:
Carrier

Interpersonal

Comp.

Fin. s. present

Pred.

Subj.

Residue

Mood Block

Residue

Mood Block

Textual

Rheme

Theme

Cl. 20

for they shall be called the children of God.

DEP. Cl.
Experiential

For

they
Receiver
Subj.

Interpersonal

shall
be called
Process: verbal

the children of God.
Target

Fin. s. future

Comp.

Mood Block
Textual

Textual
Theme

Topical

Pred.
Residue

Rheme
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CC JJ Cl. 21

Blessed are they which are persecuted for righteousness' sake:

IND.Cl.

Blessed

Experiential

Attribute

Process: relational

Interpersonal

Comp.

Fin. s. present

Pred.

Subj.

Residue
Rheme

Mood Block

Residue

Textual

Mood Block
Theme

they which ... sake:

are

Carrier

Cl. 22 for theirs is the kingdom of heaven.
DEP.Cl.
Experiential

for

Interpersonal
Textual

CC KK Cl. 23

Textual
Theme

theirs
value

the kingdom of heaven.
token

is
Process: relational

Subj.
Fin. s. present
Mood Block
Topical
Rheme

I Pred.

Comp.

I Residue

Blessed are ye,
ye,
Carrier

IND.Cl.
Experiential

Blessed
Attribute

are
Process: relational

Interpersonal

Comp.

Fin. s. present

Pred.

Subj.

Residue
Rheme

Mood Block

Residue

Textual

Mood Block
Theme

Cl. 24 when men shall revile you,
DEP.Cl.

when

shall

sayer

Experiential

Textual
Theme

revile

Fin. s. future

Mood Block
Topical
Rheme

Pred.
Residue

Cl. 25 and persecute you,
IND Cl.

and

persecute

you,

Experiential

Process: material

Interpersonal

Fin. s. present

Pred.

Mood Block

Residue

Textual

Textual
Theme

Topical

you,
Receiver

Process: verbal

Subj.

Interpersonal
Textual

men

Goal
Comp.

Rheme

Comp.
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Cl. 26 and shall say all manner of evil against you falsely, for my sake.
in Cl.

and

shall

all manner of evil

say

Experiential

Process: verbal

Interpersonal

Fin. s. future

Pred.

Mood Block

Residue

Textual

Texual

Theme

against you

falsely,

for my sake.

Verbiage

Circ: manner

Circ:manner

Circ: cause

Comp.

Adjunct

Adjunct

Adjunct

Rheme

Rejoice,

CC KK Cl. 27
IND Cl.

Rejoice,

Experiential

Process: material

Interpersonal

Fin. imperative

Pred.

Mood Block

Residue

Theme

Textual

Cl. 28
IND Cl.

and be exceeding glad:
and

exceeding glad:

be

Experiential

Process: relational

Interpersonal

Fin. imperative

Pred.

Mood Block

Residue

Textual

Textual

Attribute
Comp.

Theme

Cl. 29 for great is your reward in heaven
DEP.Cl.

for

Value

Experiential

Subj.

Interpersonal
Textual

Cl. 30
IND. Cl.

Textual
Theme

Textual

your reward in heaven

Process: relational

Token
Pred.

Fin. s. present

Mood Block
Topical Rheme

Comp.

Residue

for so persecuted they the prophets which were before you.
for so

persecuted

they

the prophets which were before you.

Process: material

Actor

Goal

Adverbial

Fin. s. past

Pred.

Subj.

Comp.

Residue

Mood Block

Residue

Textual

Mood
Block
Rheme

Theme

Rheme

Experiential
Interpersonal

is

great

82

Summary of the Sermon on the Mount in the King James Bible

Investigating Field:

Summary of Processes:
11 material: went up, was set, came, opened, taught, shall inherit, shall be filled, shall
obtain, persecute, rejoice, persecuted.
4 verbal: saying, shall be called, shall revile, shall say.
3 mental: seeing, shall be comforted, shall see.
13 relational: are, is, are, are, are, are, are, are, are, is, are, be, is.
Most processes are relational and material with other 2 kinds of processes as well. As
the main characteristic of relational process is that they relate a participant to its identify
or description (Butt, Fahey and Y allop , 2000: 58) this text shows a strong pattern as
persuasion.

Summary of Participants: he(Jesus), he(Jesus), his disciples, he(Jesus), the poor in spirit,
theirs, they that mourn, they (that mourn), the meek, they (the meek), the merciful, they
(the merciful), the pure in heart, they (the pure in heart), the peacemakers, they (the
peacemakers) , they which are persecuted for righteousness's sake, theirs, ye, men, great,
they.
The most common participant is Jesus and his disciples, Jesus performs most of the
actions (preaching) and there is no argument among the participants. The relationship
between the participants is quite unequal.

Summary of Circumstances: into a mountain, unto him, against you, falsely, for my sake.
The Circumstances above answer the question WHERE the HOW the event occurred.

Investigating Tenor:

Summary of Mood: there are 27 declarative clauses (6 simple past tense, 13 simple
present tense and 8 simple future tense), 2 imperative clause and 3 non-finite clauses.
Jesus does most the actions and there is no argument from his disciples. The relationship
between the participants is quite unequal.
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Investigating Mode:

There are 11 topical themes and 17 textual theme. The 17 textual theme are: and, and
when, and, and, for, for, for, for, for, for, for, for, when, and, and ,and, for, for so. The
text shows strong persuasion and narrative features here.

4.2.4

Data Analysis and Summary of the Sermon on the Mount in New English

Bible

The following text is the Sermon on the Mount from the New English Bible, which is in
the Gospel of Matthew, New Testament.
When he saw the crowds he went up the hill. There he took his seat, and when his disciples had gathered
round him he began to address them. And this is the teaching he gave:
'How blest are those who know their need of God;
the kingdom of Heaven is theirs.
How blest are the sorrowfull;
they shall find consolation.
How blest are those of a gentle spirit;
they shall have the earth for their possession.
How blest are those who hunger and thirst to see right prevail;
they shall be satisfied.
How blest are those who show mercy;
mercy shall be shown to them.
How blest are those whose hearts are pure;
they shall see God.
How blest are the peacemakers;
God shall call them his sons.
How blest are those who have suffered persecution for the cause of right; the kingdom
of Heaven is theirs.'
'How blest you are, when you suffer insults and persecution and every kinds of calumny for my sake.
Accept it with gladness and exultation, for you have a rich reward in heaven; in the same way they
persecuted the prophets before you.'
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Clause Division and Analysis of the Sermon on the Mount in the New English Bible
CC AA cl. 1

When he saw the crowds

DEP.Cl.

When

he
Actor

Experiential

Textual
Theme
cl. 2

IND Cl.

the crowds

Process: material

Topical

Goal

I Pred.

Subj.
Fin. s. past
Mood Block

Interpersonal
Textual

saw

Comp.

I Residue

Rheme

he went up the hill.
he

up the hill.

went

Experiential

Actor

Process: material

Circ: location

Interpersonal

Subj.

Fin. s. past

Adjunct

Mood Block
Theme

Textual

CC BB cl. 3

Pred.
Residue

Rheme

There he took his seat,

IND Cl.
Experiential

There
Circ: location

he
Actor

took
Process: material

his seat,
Goal

Interpersonal

Adjunct

Subj.

Fin. s. past

Comp.

Mood Block
Marked theme

Textual

cl. 4
DEPCI.
Experiential

Residue

Rheme

and when his disciples had gathered round him
and

when

Interpersonal

Textual

Pred.

Textual
Theme

his disciples
Actor

had
Process: material

gathered

round him
Circ: location

Subj.

Fin. Past. perfect

Pred.

Adjunct

Residue

Mood Block

Textual

Topical

Residue
Rheme
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cl. 5

he began to address them.

INDCI.

he

Experiential

Sayer

Process: verbal

Interpersonal

Subj.

Fin. s. past

began

to

address

Theme

CC CC cl. 6
IND Cl.
Experiential

receiver
Pred.

Mood Block
Textual

them.

Comp.

Residue

Rheme

And this is the teaching he gave:
And

Interpersonal

this
Token

is
Process:relational

Subj.

Fin. s. present

Pred.

Mood Block
Textual
Theme

Textual

CC DD cl. 7

Topical

the teaching he gave:
Value
Comp.

Residue
Rheme

'How blest are those who know their need of God;

IND Cl.

'How blest

Experiential

Attribute

Process: relational

Carrier

Interpersonal

Comp.
Residue

Fin.s. present
Mood Block

Subj.
Mood Block

Textual

Interpersonal

Rheme

cl. 8

those who know their need of God;

are

Pred.
Residue

Theme

the kingdom of Heaven is theirs.

DEPCI.
Experiential

the kin~dom of Heaven
Token

is
Process: relational

theirs.
Value

Interpersonal

Subj.
Mood Block

Fin.s. present

Comp.

Textual

Theme

Rheme

CC EE cl. 9

Pred.
Residue

How blest are those of a gentle spirit;

IND Cl.
Experiential

How blest
Attribute

are
Process: relational

those of a gentle spirit;
Carrier

Interpersonal

Comp.

Fin. s. present

Pred.

Subj.

Residue
interpersonal

Mood Block
Rheme

Residue

Textual

Mood Block
Theme
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cl. 10

they shall find consolation.

DEP Cl.
Experiential

they
Actor

shall
find
Process: material

consolation.
Goal.

Interpersonal

Subj.

Fin. s. future

Comp.

Textual

Mood Block
Theme
Rheme

pred.
Residue

CC FF cl. 11

How blest are those of a gentle spirit;

IND Cl.
Experiential

How blest
Attribute

are
Process: relational

those of a gentle spirit;
Carrier

Interpersonal

Comp.

Fin. s. present

Pred.

Subj.

Residue
interpersonal

Mood Block
Rheme

Residue

Textual

Mood Block
Theme

cl. 12
DEP Cl.

they shall have the earth for their possession.
they

shall

have

Process:

relational

Experiential

Carrier

Interpersonal

Subj.
Fin. s. future
Mood Block
Theme
Rheme

Textual

the earth

I Pred.

for their possession.

Attribute: possessed

Circ: cause

Comp.

Adjunct

I Residue

CC GG cl. 13 How blest are those who hunger and thirst to see right prevail;
those who hunger and thirst to see right prevail;

CND Cl.

How blest

Experiential

Attribute

Process: relational

Carrier

Interpersona
I

Comp.

Fin.s. present

Pred.

Subj.

Residue

Mood Block

Residue

Mood Block

interpersonal

Rheme

Textual

cl. 14
DEPCI.

are

Theme

they shall be satisfied.
They

shall

Experiential

Carrier

Process:

Interpersonal

Fin. s. future
Subj.
Mood Block
Theme
Rheme

Textual

be
relational

satisfied.
Attribute

I Pred. Comp.
I Residue
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How blest are those who show mercy;

CC HH cl. 15
IND Cl.

How blest

those who show mercy;

are

Carrier

Experiential

Attribute

Process: relational

Interpersonal

Comp.

Fin. s. present

Pred.

Subj.

Residue

Mood Block

Residue

Mood Block

Interpersonal

Rheme

Textual

mercy shall be shown to them.

cl. 16
DEP Cl.

Theme

mercy

shall

be shown

Experiential

Goal

Process:

Interpersonal

Subj.

Fin. s. future

Textual

Mood Block
Theme
Rheme

to them.
Circ: angle

material
Pred.

Adjunct

Residue

CC II cl. 17 How blest are those whose hearts are pure;
those whose hearts are pure;

IND Cl.

How blest

Experiential

Attribute

Process:

Interpersonal

Comp.
Residue
interpersonal

Fin. s. present
Mood Block
Rheme

Textual

cl. 18

are

I Pred.

I Residue

Subj.
Mood Block
Theme

they shall see God.
they

shall

Experiential

Senser

Process: mental

Interpersonal

Subj.

Fin. s. future

Textual

Mood Block
Theme
Rheme

DEPCI.

Carrier

relational

see

God.
Phenomenon

Pred.

Comp.

Residue

CC JJ cl. 19 How blest are the peacemakers;
IND Cl.

How blest

are

the peacemakers;

Experiential

Attribute

Process:

Interpersonal

Comp.

Fin. s. present

Textual

Residue
interpersonal

Mood Block
Rheme

relational

I Pred.
I Residue

Carrier
Subj.
Mood Block
Theme
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cl. 20

God shall call them his sons.

DEPCI.

shall

God

call

Process: verbal

Experiential

Sayer

Interpersonal

Fin. s. future
Subj.
Mood Block
Theme
Rheme

Textual

I Pred.
I Residue

them

his sons.

Receiver

Verbiage

Comp.

Comp.

CC KK cl. 21

How blest are those who have suffered persecution for the cause of right;

IND Cl.

How blest

Experiential

Attribute

Process: relational

Interpersonal

Comp.
Residue

Fin.s. present
Mood Block

Textual

interpersonal

Rheme

those who have suffered persecution for the cause of right;

are

Carrier

Pred.
Residue

Subj.
Mood Block
Theme

the kingdom of Heaven is theirs.

cl. 22
DEPCI.
Experiential

the kingdom of Heaven
Token

is
Process: relational

theirs.
value

Interpersonal

Subj.
Mood Block

Fin .s. present

Comp.

Textual

Theme

Rheme

CC LL cl. 23

'How blest you are,

INDCI.

How blest

you

Experiential

Attribute

Carrier

Interpersonal

Comp.
Residue
Interpersonal

Subj.
Fin.s. present
Mood Block
Theme
Rheme

Textual

cl. 24
DEPCL
Experiential

are
Process:

relational

I Pred.

I Residue

when you suffer insults and persecution and every kinds of calumny for my sake.
when

Interpersonal

Textual

Pred.
Residue

Textual
Theme

you
Senser

suffer
Process: mental

Subj.

Fin. s.present

Pred.

Residue

Mood Block

Residue

Topical

Rheme

insults ... calumny
Goal

for my sake.
Circ: cause

Comp.

Adjunct
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CC MM cl. 25 Accept it with gladness and exultation,
INDCI.
Experiential

Accept
Process: material

Interpersonal

Fin.s. present
Mood Block
Theme

Textual
cl. 26

I

it
Goal

I

Pred. I Comp.
Residue
Rheme

with gladness and exultation,
Circ: manner

I Adjunct

for you have a rich reward in heaven;

DEPCI.
Experiential

for

Interpersonal
Textual

cl. 27

Textual
Theme

you
Actor

have
/ Process: relational

Subj. I Fin.s.present
Mood Block
Topical I Rheme

a rich reward in heaven;
/ Attribute

I Pred. I Comp.

I Residue

I

in the same way they persecuted the prophets before you.'

INDCI.
Experiential

in the same way
Circ: manner

they
Actor

persecuted
Process: material

the prophets
Goal

before you.'
Circ: location

Interpersonal

Adjunct

Subj.

Fin. s. present

Comp.

Adjunct

Residue

Mood Block

Marked theme

Rheme

Textual

Pred.
Residue

Summary of the Sermon on the Mount in the New English Bible

Investigating Field:
Summary of Processes:
7 materials: went, took, gathered, find, shall be shown, accept, persecuted.
2 verbal: began to address, shall call.
3 mental: saw, see, and suffer.
15 relational: is, are, is, are, are, have, are, shall be, are, are, are, are, is, are, have.
Most processes are relational and material with other 2 kinds of processes as well. As
the main characteristic of relational process is that they relate a participant to its identify
or description (Butt, Fahey and Yallop , 2000: 58) , We can go deeper to find out which
relate participant to its general characteristics and which need to be identified. For verbal
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process, we can search what is been saying and who the receiver is. For material process,
we can also explore the actor and the recipient.

Summary of Participants: he (Jesus), he (Jesus), he (Jesus), his disciples , he (Jesus),
this(the teaching), those who know their need of God, the kingdom of Heaven, , the
sorrowful, they (the sorrowful) ,those of a gentle spirit, they(those of a gentle spirit),
those who hunger and thirst to see right prevail, they (those who hunger and thirst to see
right prevail), those who show mercy, mercy, those whose hearts are pure, they (those
whose hearts are pure), the peacemakers, God, those who have suffered persecution for
the cause of right, the kingdom of Heaven, you( disciples), you( disciples), you( disciples),
they.
The most common participant is Jesus and his disciples on the topic of the kingdom
of heaven.

Summary of Circumstances: up the hill, round him, for their possession, to them, for my
sake, before you.
The Circumstances above answer the question WHERE the HOW the event occurred.

Investigating Tenor:

Summary of Mood: there are 27 declarative clauses (6 simple past tense, 13 simple
present tense and 8 simple future tense). Jesus does most the actions and there is no
argument from his disciples. The relationship between the participants is quite unequal.

Investigating Mode:

There are 11 topical theme, 5 textual theme, 9 interpersonal theme and 2 marked theme.
The 5 textual theme are: when, and, and, when, for. The 9 interpersonal theme are all
"how blest". As "interpersonal themes signal the kind of interaction taking place and the
point of view of those interacting" (Butt, Fahey and Yallop , 2000: 153)and "Learning
how to manage interpersonal themes is importand for those learning how to manage
spoken interaction" (Butt, Fahey and Yallop, 2000: 152), the text shows strong spoken
text feature.

91

4.3

Main Findings Addressing the Research Questions

From the detailed analysis, the texts from King James Bible keep many of the forms and
constructions which were falling out of use today, some of the these features are as
follows:
-The third person singular of the present tense of verbs is always --(e) th. such as

bringeth(see cl.30), cometh(see cl.32, cl.39), becometh (see cl.49) ,hath (see cl.19).
-The second person plural pronouns were in subject form 'ye' instead of 'you' as
subject. (see cl.4, cl.9, cl. 23 ), 'thou' (see cl. 45 ) is used instead of 'you'.
- Irregular verb are found in their old forms: forbad (see cl. 41) ('forbade')
-Older word orders are in use, such as prepare ye the way of the lord(see cl.9),

comest thou to me ?(see cl.45) , which bringeth not forth good fruit instead of which did
not bring forth good fruit
-some prepositions were in the old forms, such as unto (see cl. 18, cl. 27, cl.31,
cl.39, cl.46, cl. 54), upon (see cl.57); some prepositions have different uses from today,
example as were baptized of ('by') him, Abraham to (as) our father.
All the features above can be found in the King James Bible's "Conservative
style"(Crystal 1995: 65) description. According to him, the King James Bible was aimed
for a dignified, not a popular style, so the translators often opted for older forms of the
language, when modern alternatives were available.
Following are two figures of detailed comparation between two texts from two
versions in terms of three metafuction.
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Exper.

The Baptism of Jesus
InKJV

In NEB

17

3
2

18
2
5
3
8
2

0
0

0
0

29
12
5
12
1

32
12
4

9
7
3
1
2

12
6
3
1
3

0
0

0
0

phenomenon
Circumstance
role
location
manner
cause
angle
Finite
simple past
simple present
present perfect

0

0

0

1
18

17
17
1

0

Past perfect
simple future
imperative
past continuous
Non finite

0

0

4

4

5
0

6
1

16

13

12
27
1
2
1

23
15
2

Subject
actor
senser
carrier
token
sayer
goal
receiver
value
Process
material
verbal
mental
relational
behavioral
Complement
goal
attribute
value
verbiage
receiver
target
token

Inter.

Text.

Theme
topical
textual+topical
interpersonal+topical
marked theme
textual+interpersonal+topical
textual+marked topical

Figure 1.9
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Baptism of Jesus from Two Versions in Three Metafunction
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As we can see from Figure 1.8, the great difference is at textual level: Baptism of Jesus
in KJV keeps 12 topical theme and 27 textual+topical theme compared with 23 topical
theme and 15 textual topical theme in NEB. The obvious change is that, the NEB has
much less textual theme. As "the textual Themes are signposts to the purpose of the text"
(Butt, Fahey and Yallop, 2000: 136) and "it is often possible to tell something about the
purpose of a text by examining its textual themes" (Butt, Fahey and Y allop , 2000: 135),
it is possible that Baptism of Jesus in KJV shows greater purpose than that in NEB.
Below is a figure about the Mount from Two versions in three metafunction .
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Exper.

Sermon on the mount
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Figure 1.10 Sermon on the Mount from Two Versions in Three Metafunction
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As we can see, the great difference is still at the textual level: KJV keeps 17
textual+topical themes while NEB only has 5 textual+topical themes but 9 interpersonal
+topical themes added. As Butt, Fahey and Yallop (2000: 138) argue that interpersonal
themes usually were used to indicate the kind of interaction between speakers or the
positions which they are taking; we could say that Sermon on the Mount in KJV keeps
more purpose feature but Sermon on the Mount IN NEB shows more spoken text feature.
However, as we put the above two figures together as below in Figure 1. 10
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Four Texts in Three Metafunction
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we found the difference within the same text in different version are not obvious, the
noticeable difference we can observe is how the text varies from each other by genre
even within the same version.
Based on the above findings, we could say that each text in both versions remains
almost the same functions even though they are over four hundred years. According to
Crystal (1995: 59), King James Bible was influenced by several existing versions; even
20 per cent of the text of King James Bible shows the influence of Tyndale. The
beatitudes is a good example (Matthew 5.1-10) :
Tyndale

King James Bible

1 When he sawe the people, he went vp into a
mountayne, and when he was set, his disciples
came to hym, 2 and he opened hys mouthe, and
taught them sayinge: 3 Blessed are the povre in
sprete: for theirs is the Kyngdome ofheven. 4
Blessed are they that meke: for they shalbe
conforted. 5 Blessed are the meke: for they shall
inheret the erth. 6 Blessed are they which honger
and thurst for rightewesnes: for they shalbe filled.
7 Bless are the mercifull: for they shall obteyne
mercy. 8 Blessed are the pure in herte: for they
shall se God. 9 Blessed are the peacemakers: for
they shalbe called the children of God. 10
Blessed are they which suffer ersecution for
rightwesnes sake: for their ys the kyngdome of
heuen.

lAnd seeing the multitudes, he went vp into a
mountaine: and when he was set, his idsciples
came vnto him. 2 And he opened his mouth, and
taught them, saying, 3 Blessed are the poore in
spirit: for theirs is the kingdome of heauen. 4
Blessed are they that moume: for they shall be
comforted. 5 Blessed are the meeke: for they
shall inherit the earth. 6 Blessed are they which
doe hunger and thirst after righteousnesse: for
they shall obtaine merci. 8 Blessed are the pure
in heart: for they shall see God. 9 Blessed are the
peacemakers: for they shall bee called the
children of God. 10 Blessed are they which ae
persecuted for righteousnesse sake: for theirs is
the kingdome of heauen.

As can be seen from the above two texts, the differences are minor and the number of
words and grammar structure in the two passages almost the same. However, the King
James Bible was also largely based on the Bishop's and Geneva Bible and its language.
As we compare other passages among Tyndale's New Testament, King James Bible and
the New English Bible, we can see how modem the language is in the King James Bible
than in Tyndale. And how similar King James Bible and the New English Bible are in
terms of language and grammatical structure. Here is an example:

Tyndale

1 In those dayes Ihon the Baptyst came and preached in the wildemes of Iur2 saynge; Repet the kyngdome
of heue is at honde.3 This is he of whom it is spoken by the Prophet Esay which sayeth: The voyce of a
cryer in wyldemes prepare the Lordes waye and make hys pathes strayght.4 This Iho had hys garmet of
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camels heer and a gerdell of a skynne aboute his loynes. Hys meate was locustes and wylde hony.5 The
went oute to hyrn Ierusalem and all Iury and all ye regio roude aboute Iorda6 and were baptised of him in
Iorda cofessynge their synnes.7 When he sawe many of ye Pharises and of ye Saduces come to hys baptim
he sayde vnto the: 0 generacio of vipers who hath taught you to fie fro the vengeauce to come?8 Brynge
forth therfore the frutes belongynge to repentauce.9 And se that ye ons thynke not to saye in your selues we
haue Abraham to oure father. For I saye vnto you that God is able of these stones to rayse vp chyldern vnto
Abraha.10 Euenowe is ye axe put vnto ye rote of ye trees: soo that every tree which bringeth not forthe
goode frute is hewe doune and cast into ye fyre.11 I baptise you in water in toke of repentauce: but he ye
cometh after me is myghtier then I whose shues I am not worthy to beare. He shall baptise you with ye holy
gost and with fyre:12 which hath also his fan in his hod and will pourge his floure and gadre ye wheet into
his garner and will burne ye chaffe with vnquecheable fyre13 Then cam Iesus from Galile to Iordan vnto
Ihon to be baptised of hyrn.14 But Ihon forbade hyrn saynge: I ought to be baptysed of the: and comest thou
to me?l5 Iesus answered and sayd to hyrn: Let it be so now. For thus it becommeth vs to fulfyll all
rightwesnes. Then he suffred hyrn.16 And Iesus assone as he was baptised came strayght out of ye water.
And lo heue was ope over hyrn: and Thon sawe the spirite of God descende lyke a doue and lyght vpon
hyrn.17 And lo there came a voyce from heven sayng: Thys ys that my beloved sonne in whom is my
delyte.

King James Bible

lln those days came John the Baptist, preaching in the wilderness of Judaea,2And saying, Repent ye: for
the kingdom of heaven is at hand.3For this is he that was spoken of by the prophet Esaias, saying, The
voice of one crying in the wilderness, Prepare ye the way of the Lord, make his paths straight.4And the
same John had his raiment of camel's hair, and a leathern girdle about his loins; and his meat was locusts
and wild honey.5Then went out to him Jerusalem, and all Judaea, and all the region round about
Jordan,6And were baptized of him in Jordan, confessing their sins.7But when he saw many of the Pharisees
and Sadducees come to his baptism, he said unto them, 0 generation of vipers, who hath warned you to flee
from the wrath to come?8Bring forth therefore fruits meet for repentance:9And think not to say within
yourselves, We have Abraham to [our] father: for I say unto you, that God is able of these stones to raise up
children unto Abraham. I OAnd now also the axe is laid unto the root of the trees: therefore every tree which
bringeth not forth good fruit is hewn down, and cast into the fire.111 indeed baptize you with water unto
repentance: but he that cometh after me is mightier than I, whose shoes I am not worthy to bear: he shall
baptize you with the Holy Ghost, and [with] fire:12Whose fan [is] in his hand, and he will throughly purge
his floor, and gather his wheat into the garner; but he will bum up the chaff with unquenchable fire.13Then
cometh Jesus from Galilee to Jordan unto John, to be baptized of him.14But John forbad him, saying, I
have need to be baptized of thee, and comest thou to me?l5And Jesus answering said unto him, Suffer [it to
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be so] now: for thus it becometh us to fulfil all righteousness. Then he suffered him.16And Jesus, when he
was baptized, went up straightway out of the water: and, lo, the heavens were opened unto him, and he saw
the Spirit of God descending like a dove, and lighting upon him: 17And lo a voice from heaven, saying,
This is my beloved Son, in whom I am well pleased.

New English Bible

About that time John the Baptist appeared as a preacher in the Judaean wilderness; his theme was: 'Repent;
for the kingdom of Heaven is upon you!' It is of him that the prophet Isaiah spoke when he said, 'A voice
crying aloud in the wilderness, "Prepare a way for the Lord; clear a straight path for him."' John's clothing
was a rough coat of camel's hair, with a leather belt round his waist, and his food was locusts and wild
honey. They flocked to him from Jerusalem, from all Judaea, and the whole Jordan valley, and were
baptized by him in the River Jordan, confessing their sins.When he saw many of the Pharisees and
Sadducees coming for baptism he said to them; 'You vipers' brood! Who warned you to escape from the
coming retribution? Then prove your repentance by the fruit it bears; and do not presume to say to
yourselves, "we have Abraham for our father." I tell you that God can make children for Abraham out of
these stones here. Already the axe is laid to the roots of the trees; and every tree that fails to produce good
fruit is cut down and thrown on the fire. I baptize you with water, for repentance; but the one who comes
after me is mightier than I. I am not fit to take off his shoes. He will baptize you with the Holy Spirit and
with fire. His shovel is ready in his hand and he will winnow his threshing-floor; the wheat he will gather
into his granary, but he will bum the chaff on a fire that can never go out. 'Then Jesus arrived at the Jordan
from Galilee, and came to John to be baptized by him. John tried to dissuade him. 'Do you come to me?' he
said; 'I need rather to be baptized by you.' Jesus replied, 'Let it be so for the present; we do well to
conform in this way with all that God requires.' John then allowed him to come. After baptism Jesus came
up out of the water at once, and at that moment heaven opened; he saw the Spirit of God descending like a
dove to alight upon him; and a voice from heaven was heard saying, 'This is my Son, my Beloved, on
whom my favour rests.'

Conclusively, we can say that the King James Bible is still an available access for the
people today who want to learn the language. It is not out of date as many people could
perceive even thought it was published 400 hundred years ago and the primer potential
audience could not be the people today.
Actually, the books of the Bible, from Genesis to Revelation, span a period of more
than 1000 years and represents a wide variety of cultural contexts and of literary genres.
(France 2000: 159) Among the generally recognized genres and categorizations of the
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Bible are the following: Historical narrative/epic; Law; Wisdom Psalms; Prophecy;
Apocalyptic: Gospel; Epistle (letter): In Biblical studies, genres are usually associated
with whole books of the Bible, because each of its books comprises a complete textual
unit; however, a book may be internally composed of a variety of styles, forms, and so
forth, and thus bear the characteristics of more than one genre. Furthermore, it is fairly
obvious that there are extremely rich texts recourses which can be used directly or
adapted to language classroom. There are also other features for the King James Bible to
be noted.
Firstly, as the King James Bible keeps conservative style and many of the forms and
constructions which were falling out of use today. It would be a preferred English
material for students to gain the knowledge of language change.
Secondly, according to Crystal (1995: 64), the King James Bible is considered as a
preachers' Bible because when the translators listened to the final drafts of the translation
being read aloud verse by verse, in order to assess their rhythm and balance. So it could
be desired spoken material for learners who focus on the 'expression level' of the
language.
Thirdly, as many phrases in the King James Bible have entered the general idiom of
the language (Crystal 64), it would help the language learners to understand well the
genuine meaning of the language.

4.4

A summary of Chapter Four

This chapter has presented the analyses and the interpretation of the data in each clause
structure in terms of experiential, interpersonal and textual metafunctions.
Chapter five will summarize the findings from the analysis of the texts in chapter four.
It will propose a pedagogical application of such study to a language classroom situation.
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Chapter Five

5

Conclusion

This chapter will present the summary of the major findings, the possible pedagogical
applications for English language teaching, the limitation of the study, and the
recommendations for further research.

5.1

Summary of the Major Findings

The main research questions in this study are:
1. What lexico-grammatical resources are used in the selected texts from two
different English versions?
2. What lexico-grammatical differences can be seen in the two English versions
over a period of 400 years?
3. What value does a study of such lexico-grammatical features have for the ELT
Classroom?

In section 4.2 and 4.3 in chapter 4, I have answered the research questions 1 and 2.
Below is the summary of the major findings from this research.

1. From the detailed analysis, the texts from King James Bible keep many of the
forms and constructions which have fallen out of use today, some of the these features are
as follows: the third person singular of the present tense of verbs is always -(e) th; the
second person plural pronouns were in subject form 'ye' instead of 'you' as subject; some
regular verb are found in their old forms;

some older word orders are in use; some

prepositions were in the old forms and some prepositions have different uses from today.
2. As we compare the two texts in each version by three metafunctions, we did
not see apparently difference with the same texts in different version.

The obvious
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difference we can observe is how the text vary from each other by genre even within the
same version.
3. As we compare passages among Tyndale's New Testament, King James Bible
and the New English Bible, we can see how modem the language is in the King James
Bible than in Tyndale. How similar King James Bible and the New English bible are in
terms of language and grammatical structure and that the King James Bible is still an
available access for the people today who want to learn the language.
For Research question 3:
Discourse analysis (what we are doing here) is the examination of a system and a text
as produced by the author(s) for a particular purpose, The system and the text are not two
different phenomena, what we call the system of a language is its 'text'. Analyzing
discourse means relating the text to the potential that lies behind it. For us in this study, it
is to see how language has changed to fulfill its primary purpose--communicate a
message. Systemic-functional research is among the many tools used in discourse
analysis of literary texts. The text carries a value in its own right; when you analyze texts
of this kind, you are aiming to explain not only why and how the text means what it does
but also why it carries the value that it does. So whatever the type of text, it will mean
analyzing some of the key elements within the lexico-grammar of the language (Martin
1992). Which features repay detailed analysis will depend on the text itself, its generic
and individual characteristics; and the purpose for which the analysis is undertaken (in
this case, language change and the lesson it has for EFL students).
Discourse analysis has been widely used in education in terms of learning language
(including learning a second language) as well as one's first language. Learning through
language such as the subject areas in the school curriculum (language across the
curriculum) and learning about language which in effect means learning how language
constructs our world, ideas and audience we address. One major development has been
the use of SFG in a detailed analysis of genre in mother tongue and in the EFL classroom.
This work of learning through language and observing the language development of
these biblical texts involves not only a great deal of linguistic analysis of the generic
structures, the lexico-grammar and the semantics but also tracing the historical aspect of
the changes.
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Knowledge about language (KAL) or the metalinguistic awareness plays a critical
part in the language learning experience. This does not mean going back to the so-called
'grammar translation method' but recognizing that learners have different skills and
employ different strategies in learning a foreign language, and so one of the main
resources of a teacher is an understanding of the nature and workings of language. It is
this that opens up for the teacher and for the learner all the many ways of approaching
language, and of structuring the learning task that learning a foreign language demands.
The sort of detailed analysis being done in this thesis indicates the applicability of a tool
that has the potential to give a multidimensional account of language as seen in a
classical text, the Bible and the changes over a period of time. Such a task it is hoped will
underline the function of language as a means of communication and the constant
changes that language undergoes. There are many lessons that EFL learners can thus
acquire and perhaps one of the most important is that language is not static but dynamic,
always changing.

5.2

Possible Pedagogical Applications for English Language Teaching

As we have seen, such a detailed analysis being done in this thesis gives a
multidimensional account of language as seen in a classical text. And the field, tenor and
mode of discourse summarize the 'motivational relevancies' which drive the text and
make up the context of situation. With the grammatical analysis of the contextual
descriptions on the previous chapter, we can have the framework of the contextual
description of those texts. The questions we can ask about the context are shared by Butt,
Fahey and Yallop (2000: 186-189) as follows.

Investigating field

The main questions concern the experiential domain.
-what activity is taking place?
-What in the text tells us this?
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The experiential meanings of Process, Participants and Circumstances provide the
answer.

Investigating tenor

This set of questions concerns the relationship between the speakers.
-who is speaking?
-what in the text tells us this?
-who is being spoken to?
-what sort of social distance is there between them?
-Is the relationship between them equal or unequal?
-What in the text tells us this?
-Are any items in the text positively or negatively appraised?
-What are the appraisal motifs?
-Again, how do we know?
The interpersonal meanings in the text provide the answers.

Investigating mode

The next set of questions concerns the role of language in the text.
-Is the text interactive or not, that is, is it a monologue or a dialogue?
-Was this text originally spoken or written?
-How do we know this?
-Do the overall grammatical patterns of the text reveal a structural pattern that conformas
to a recognizable text type?
-How could we summaries the main tone or thrust of the text?
-Does language constitue the whole of the activity or is it helping some other activity
along?
The textual meanings, which organize our experiential and interpersonal meanings
into a linear and coherent whole, provide some of the answers to these questions.

To be more clear, Summary of the Baptism of Jesus in the King James Bible from
Chapter 4 is taken here only as a example for the illustration of the above idea of the
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pedagogical application. And it is believe that various activities and methods can be
developed based on the teacher, students and teaching material.

Investigating Field:
Summary of Processes:
29 material: came, prepare, make, went out, were baptized, come, to flee, to come, meet,
is able of these stones to raise up, is laid, is hewn down and cast into, baptize, am not
worth to bear, shall baptize, will purge, gather, will bum up, cometh, be baptized, forhad,
be baptized, cometh, fulfill, went up, was baptized, were opened, descending, lighting.
12 verbal: preaching, saying, saying, confessing, said, hath warned, bring forth, to say,
say, saying, say, saying.
5 mental: repent, saw, think, suffer, suffered, saw.
12 relational: is, is, had, was, have, is, is, have, to be, is ,am.
1 behavioral: crying.
Most processes are material with other 4 kinds of process as well. This pattern is
typical of recount or narrative genre.

Summary of Participants: John the Baptist, ye, the kingdom of heaven, this(John), the
same John, he(John), many of the Pharisees and Sadducees, he(John), who, fruits,
we(John and many of the Pharisees and Sadducees ), l(John), God, the axe, every tree,
l(John), he(Jesus), l(John), He(Jesus), whose fan, he(Jesus), Jesus, John, I (John),
thou(Jesus), it, he(John), Jesus, he(Jesus), the heaven, he(Jesus), this, I(God).
The common participants are John the Baptist, Jesus, many of the Pharisees and
Sadducees, and God. The most common participant is John the Baptist who performs
most of the action.

Summary of Circumstances: In those days, in the wilderness of Ju-drea, in the wilderness,
straight, to him, Jerusalem, and all of Ju-drea, and all Jordan, of him, in Jordan, unto him,
from the wrath, for repentance, in yourself, to our father, unto you, unto Abraham, now
also, unto the root of the trees, into the fire, with water, unto repentance, than I, with the
holy spirit, and with fire, into the gamer, with unquenchable fire, from Galilee imto
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Jordan unto John, of him, of thee, to me, unto him, now, straight away, out of the water,
unto him, like a dove.
The Circumstance above answer the question WHEN and WHERE the HOW the
event occurred.

Investigating Tenor:
Summary of Mood: there are 39 declarative clauses(l 7 simple past tense, 17 simple
present tense, 1 present perfect and 4 simple future tense), 5 imperative clauses and 16
non-finite clauses. John the Baptist and Jesus does most the actions and many of the
Pharisees and Sadducees accept what he said without argument. The relationship between
the participants is quite unequal. As "non-finite clause is useful for writing English for
academic purposes." (Butt, Fahey and Yallop, 2000: 127), we could have the hypothesis
of written text for the analyzed clauses above.

Investigating Mode:
There are 12 topical theme, 27 textual theme, 1 interpersonal theme, 2 marked theme and
1 textual+interpersonal theme. The 27 textual theme are: and, for, for, and, and, then, and,
but, therefore, and, for, that, and, therefore, but, and, and,but,then, but, then, and, for thus,
then, and, when, and, and, and, and, in whom. As ''the textual themes are signposts to the
purpose of the text." (Butt, Fahey and Yallop, 2000: 138), the conjunction "and, then,
when" shows narrative feature, but "for, for thus" are likely discussion text feature.

In addition, while genre theory stresses the language choice is constrained by the

cultural and situational context in which the genre is used and the creation of a text is an
ever-shifting, interactional process and its context are mutual determining (Derewianka,
2003: 141). She also shares her idea about dealing with context in language teaching in a
broader way.
She (141) states that while the variable of 'field' is generally taken into consideration
in language teaching, the notion of 'tenor' is often neglected. Fortunately by using
Halliday's SFG, we are able to predict the linguistic resources students need in order to
respond to the 'tenor' demands in situation (e.g. in positioning oneself and others, in
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evaluating and critiquing, in negotiating , in making judgments, in sounding confident, in
persuading others to your view, and so on). She also thinks the variable of 'mode' is not
taken sufficiently into account. Since the teaching of genres generally privileges the
written mode, it is also important that students need the opportunity to develop the genre
orally (e.g. an oral recount of personal experience, an oral retelling of an experiment, an
oral explanation of a phenomenon) and teachers also need to keep in mind that the
language features of the oral mode will differ from those of the written mode. Apart from
written and oral modes, she also argues that students increasingly need to be able to
comprehend and create texts involving a variety of modalities: diagrams, icons, maps,
video, charts, and the like.

5.3

The Limitation of the Study

One limitation of this study is that this research is mainly focused on exploring context
(Field, tenor, mode), which also means only part of SFG is applied into this study. More
features of the texts and more significance are believed to be found out if more elements
in SFG are applied.
Another limitation of this study is that only two genres were selected for this research.
However, "Recount" is the most widely used in the pedagogical context and "persuasion"
is also popular in school context such as debate, speech and writing. Ideally, it would
have been better if a greater range of genres of texts to be analyzed.

5.4

Recommendations for Further Research

One suggestion for future research is wider range of SFG to be applied to analysis, and
more features of chosen texts from the King James Bible as English learning material can
be seen.
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A further suggestion would be to design teaching material from the analyzed texts
from the King James Bible, which could give a great insight for using Classic English
literature in English language classroom.
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