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The purpose of this study is to investigate the self-esteem and it's influence on
Interpersonal values among Thai high school students at Piliyalai School and Nareerat
School in Phrae. The relationship between self-esteem and Interpersonal values are
sought for in this research. The sample included 355 male and female students. The
Self-esteem Inventory and The Survey of Interpersonal Values were used as the
instruments to assess the perception of respondents in this study.
The statistical treatments used were the standard deviation, the arithmetic
mean, percentage, Pearson Coefficient of Correlation, the t-test and F-test and the
Analysis of Variance.
The study showed a relationship between self-esteem and Interpersonal values
influencing the interaction as to gender, parents' education and parents' salary.
The findings suggest that:
I . Most of the students are in the medium level of self-esteem and there is no
significant difference of the level of self-esteem between male students and female
students at the .05 level of significance.
2. The students value "Independence" as the most important value and the
"leadership" as the least important of interpersonal values.

'·

3. It was concluded that the higher level of self-esteem of the students the
higher the SIV factor on leadership. So the level of self-esteem and the level of
leadership value are related.

4. There is a significant difference between the Interpersonal values and the
demographic variable of gender in the area of

Support and gender (p<.05),

Independence and gender (p<.05) and Leadership and gender (p<.05).
5. There is a significant difference between the Interpersonal values and the
demographic variable of parents' salary in the area of Support and parents' salary
(p<.05), Benevolence and parents' salary (p<.05) and Leadership and parents' salary
(p<.05).
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CHAPTER I

THE PROBLEM AND ITS BACKGROUND

Background of the Study

Self-esteem is generally considered the evaluative component of the self-concept,
a broader representation of the self that includes cognitive and behavioral aspects as
well as evaluative or affective ones (Blascovich & Tomaka, 1991). While the construct
is most often used to refer to a global sense of self-worth, narrower concepts such as
self-confidence or body-esteem are used to imply a sense of self-esteem in more
specific domains. It is also widely assumed that self-esteem functions as a trait, that is,
it is stable across time within individuals. Self-esteem is an extremely popular construct
within psychology, and has been related to virtually every other psychological concept
or domain, including personality (e.g., shyness), behavioral (e.g., school performance),
cognitive (e.g., attributional bias), and clinical concepts (e.g., anxiety and depression).
While some researchers have been particularly concerned with understanding the
nuances of the self-esteem construct, others have focused on the adaptive and selfprotective functions of self-esteem . .
In interacting with peers and adults, the child is provided with clues to their
appraisals of his or her desirability, worth, and status. Through the accepting and
rejecting behaviors of others, children continually receive answers to the questions
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"Who am I?" "What kind of person am I?'' and "how valued am I?" Central to much
theory and research in social psychology is the notion that people discover themselves
in the behavior of others toward them (Zanden, 1987). The writings of social
psychologists are based on the view that our self-conceptions emerge from social
interaction with others and that our self-conceptions in tum influence and guide our
behavior.
According to the social psychological tradition, individuals' self-appraisals tend
to be "reflected appraisals." If children are accepted, approved, and respected for what
they are, they will most likely acquire attitudes of self-esteem and self-acceptance. But
if the significant people in their lives belittle, blame, and reject them, they are likely to
evolve unfavorable self-attitudes. On the whole, social psychological research has
supported the overall postulate that we hold the keys to one another's self-conceptions
and identities. However, the reflected-appraisal process often finds expression in the
attitudes of groups (a general sense of how others view us) rather than necessarily in the
attitudes of a specific, meaningful person (Depaulo, Kenny, et al., 1987).
But the fact is not simply that children can discover themselves only in the
actions of others toward them. The sociologist J. Milton Yinger (1965; p. 149) observes:
More than that, the self is formed out of the actions of others, which become part
of the individual as a result of his having identified with these others and responded to
himself in their terms. Retrospectively, one can ask "Who am I" But in practice, the
answer has come before the question. The answer has come from all the definitions of
one's roles, values, and goals that others begin to furnish at the moment of birth. "You
are a boy; you are my son; you are French"; "You are a good boy and fully part of this
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group" (with rewards confinning the words); or "You are a bad boy" (with significant
others driving the point home by the sanctions they administer).
Note, however, that children are not simply passive beings who mirror other
people's attitudes toward them. They actively shape their self-conceptions as they go
about their daily activities and test their power and competence in a great many
situations. Through their interactions with others and through the effects they produce
on their material environment, they derive a sense of their energy, skill and industry
(Franks & Marolla, 1976).
Stanley Coopersmith (1967) has studied the kinds of parental attitudes and
practices that are associated with the development of high levels of self-esteem in a
sample consisting of eighty-five preadolescent boys. He found that three conditions
were correlated with high self-esteem in children. First, the parents themselves had high
levels of self-esteem and were very accepting toward their children. Second,
Coopersmith (1967; p. 238) found that children with high self-esteem tended to have
parents who enforced clearly defined limits: enforcement of limits gives the child a
sense that nonns are real and significant, contributes to self-definition, and increases the
likelihood that the child will believe that a sense of reality is attainable. Consequently,
such children are more likely to be independent and creative than those reared under
open and pennissive conditions.
Third, although parents with high self-esteem did set and enforce limits for their
children's behavior, they showed respect for their children's rights and opinions. These
findings from the Coopersmith study suggest that competent, finn, accepting, and wann
parenting tends to be associated with the development of high self-esteem.
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According to a recent survey of 3,000 youngsters commissioned by the
American Association of University Women, women emerge from adolescence with a
poorer self-image, relatively lower expectations for life, and considerably less
confidence in themselves and their abilities than men (Daley, 1991). During their
elementary school years, most girls are confident, assertive, and feel positively about
themselves. But by the time they.reach high school, less than a third still feel this way.
Boys also lose some measure of self-worth, but they end up far ahead of girls. For
instance, 67 percent of the elementary school boys said they "always" felt "happy the
way I am." By high school, 46 percent of the boys still offered this response. With girls,
the figure dropped from 60 percent to 29 percent.
Developmental psychologist, Carol Gilligan finds that adolescence is a time
when girls begin to doubt themselves. Gilligan has argued that women hold a "justice
perspective" on morality that leads them to be more concerned than men with human
relationships and caring for others. Whereas men first define their identity as separate
from others and then seek out intimate relationships, women reverse the process. They
focus primarily on close relationships and then wrestle with how to care for themselves
(Gilligan 1982a, 1982b).
During the 1980s Gilligan and her colleagues undertook a series of projects
designed to connect her earlier research on adult women to that of girls. She found that
11 year old girls typically maintain the self-confident attitudes evidenced during the
elementary school years. However, by the age of 15 or 16, they increasingly say, "I
don't know, I don't know." In brief, Gilligan finds that during adolescence girls begin to
doubt the authority of their own inner voices and feelings and their commitment to
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meaningful relationships. Whereas as 11 year olds they assert themselves and still speak
their minds, they come to fear rejection and anger, and so they mute their voices and
repress their autonomy.
Professor Heatherton in 1980 has found that the interplay between self-esteem
and other kinds of relationships can be tricky. He has been studying the class of 1999
closely to see how they felt about themselves and about their classmates. First students
filled out surveys that allowed Heartherton to measure their self-esteem. Then they were
asked to list people in their class that they liked. (To keep such potentially explosive
data confidential, all students names were coded.) Contrary to conventional wisdom,
Heatherton found that students who really like themselves were not necessarily liked by
others. "How you feel about yourself is not necessarily a good reflection of how other
people feel about you," he said. "It does call into question the assumption that if we
give our children high self-esteem, they will be liked" (Gilligan, c.1980).
As stated, many causes can affect the level of self-esteem of adolescents. The
researcher wants to study whether the self-esteem have any impact on their
interpersonal values. This research wants to study the level of self-esteem and
interpersonal values of Thai high school students because they tend to lose their selfesteem and interpersonal values at this period. This may occur due to changes in social
environment as when they change schools.

6

Objectives of the Study

1. To study the level of self-esteem among Thai high school students in Thai
selected schools.
2.

To study the Interpersonal values among Thai high school students in Thai
selected schools.

3. To study the relationship between self-esteem and Interpersonal values of
Thai high school students in Thai selected schools.
4. 'J;'o compare self-esteem and demographic variables of gender, parents'
education and parents' salary of Thai high school students in Thai selected
schools.
5 To compare Interpersonal values and demographic variables of gender,
parents' education and parents' salary of Thai high school students in Thai
selected schools.
~I

CE

969

Statement of the Problem

1. What is the level of the self-esteem among Thai high school students in Thai
selected schools?
2. What is the Interpersonal values of Thai high school students in Thai
selected schools?
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3. What is the relationship between self-esteem and Interpersonal values of
Thai high school students in Thai selected schools?
4. What is the difference between self-esteem and demographic variables of
gender, parents' education and parents' salary of Thai high school students?
5. What is the difference between Interpersonal values and

demographic

variables of gender, parents' education and parents' salary of Thai high
school students?

\JERs1,_y
Hypotheses

()
~

In reference to the objectives and the problem statement, the null hypotheses
(Ho) are stated as follows:

-

Ho I : There is no significant relationship between self-esteem and Interpersonal
values of Thai high school students in Thai selected schools.

~

Ho 2: There is no significant difference between self-esteem and the
demographic variables of gender, parents' education and parents' salary of Thai high
school students in Thai selected schools.
Ho 3: There is no significant difference between Interpersonal values and the
demographic variables of gender, parents' education and parents' salary of Thai high
school students in Thai selected schools.
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Significance of the Study

This study attempts to determine the relationship of self-esteem and
Interpersonal values of school children in different Thai schools. The problem which
this study is concerned is whether the self-esteem have any impact on their interpersonal
values. The findings from this study will be useful for school administration and school
counseling center in planning the programs that will help to build or increase the level
of self-esteem of school children and their interpersonal values.
This study will help teachers understand their students more and realize the
importance of interpersonal values in students. School teachers can also develop healthy
relationship with their students and function more effectively.

~

Finally, the study is significant for the parents because they will realize the
importance of their role in the development of their children towards self-esteem and
Interpersonal values. The information presented of self-esteem in the study will be
helpful in establishing collaboration between parents, school teachers and the students
~

in developing a healthy relationship.

1

....,
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Definition of Terms

/

Self-esteem
Self-esteem expresses an attitude of approval or disapproval and indicates the
extent to which persons believe himself or herself capable, significant, successful and
worthy (Coopersmith, 1984).

9

Self-esteem will be measured by the Self-Esteem Inventory by Coppersmith
(1984).

Interpersonal Values

Interpersonal values refer to certain critical values involving the individual's
relationships to other people or their relationships to him/her. These values are
important in the individual's personal, social, marital and occupational adjustment. The
six values measured according to the Survey of Interpersonal Values (SIV) of Leonard
V Gordon (1967) are Support, Conformity, Recognition, Independence, Benevolence
and Leadership (Gordon, 1967).

Gender
Gender refers to the fact or condition of being a male or a female human being,
especially with regard to how this affects or determines a person's self-image, social
status, goal, etc. (Webster's New World Dictionary, 1988).

Thai High School Students
Thai high school students are the male and female students who are studying in
grade 10, grade 11 and grade 12 of Piliyalai School and Nareerat School at Phare
province. Their ages are between 15 to 18.
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Scope and Limitation
The population in this study is composed of 1,448 Thai senior high school
students of Piliyalai School and 1,020 Thai senior high school students of Nareerat
School. The researcher used 355 Thai male and female high school students from both
schools as the sample ( 187 male students of Piliyalai School and 168 female students of
Nareerat School).
Piliyalai S~hool is Thai male school of Phrae province, which is located in the
northern part of Thailand. Nareerat School is Thai female school of Phrae province. The
reason that the researcher used Thai high school students from both Piliyalai School and
Nareerat School is that the researcher wants to compare the level of self-esteem and
Interpersonal values between male and female students.
The limitation of this study is the weakness of self-reporting as seen in the SeJfesteem Inventory by Coopersmith (1984). That is, while the self-concept is what an
individual believes about himself, the self-report is only what he is willing and able to
disclose to others. The Self-esteem is subjective. Therefore, the conclusions about selfconcept based on self-report must be taken with a great deal of caution. However, the
strengths of self-report are that it reveals characteristics of the self and gives a rich
insight into how the subject sees himself and his world.
Another limitation is that the study is done only in two Thai high schools
students where the students do not represent the general population of Thailand.
The local norms had not been located at the time of writing, so Coopersmith's
norms had to be used.

MSCP
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Conceptual Framework
Conceptual Framework is the whole picture of what had been studied in the
research. The independent variable is the demographic variables. Four demographic
variables are gender, fathers' education, mothers' education and parents' salary. There
are two dependent variables. The level of Self-esteem can be divided into three levels:
Low, Middle, High. The Interpersonal values can be divided into six values: Support,
Conformity, Recognition, Independence, Benevolence and Leadership.

Dependent Variables
Level of Self-esteem
1. Low
Independent Variables

2. Middle

Demographic Variables

3. High

1. Gender
2. Fathers' Education
3. Mothers'

Educ~tion

4. Parents' Salary

S

-

*!

, E 96

~
fl1&tlil

Interpersonal Values

1. Support
2. Conformity
3. Recognition

4. Independence
5. Benevolence

6.

Leadership

12

Methodology
This descriptive research aims to show the self-esteem and Interpersonal values '
of Piliyalai School's senior high school students and Nareerat School's senior high
school students, and also the relationship between their self-esteem and Interpersonal
values.
Subjects are 355 students: 187 male senior high school students of Piliyalai
School and 168 female senior high school students ofNareerat School.
Respondents are asked to give some personal backgroud for gathering the
demographic infonnation.
The two instruments consist of 1.) The Self-esteem Inventory (SEI) and 2.) The
Survey of Interpersonal Values (SIV).
1.) The Self-esteem Inventory (SEI) Adult Fonn in the Thai version has already
been tested for its reliability and validity.
2.) The Survey of Interpersonal Values (SIV) is self-administering which was
developed by Leonard V. Gordon (1967). This instrument has statements
representing things_ that people consider to be important in their relationship
to others. These statements are grouped into sets of three's. Respondents are
asked to find the one statement of the three which represents what they
consider to be "Most important" and "Least important" in each set of
statements. The Survey of Interpersonal Values (SIV) in Thai version had to
be tested for its reliability. The researcher used Kuder-Richardson for
reliability testing. To ensure cross-cultural validity, the SIV was agreed upon
2 out of 3 bilingual experts.
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Collection of the Data
The data in this study were collected from two high schools. To facilitate the
distribution of questionnaires, researcher asked the help of her friends who were
teachers at these two schools to be facilitators.
Each subject received a two-part questionnaire. Before starting to answer the
questionnaires each respondent was told to read carefully the instructions on the cover
page. The subjects were asked to return their questionnaires after the class finished.
Four hundred questionnaires were distributed and all the questionnaires were
returned (100%), But 45 (11.3%) questionnaires could not be used due to incomplete
data. So there were 355 (88.8%) good questionnaires used in this study.

Analysis of the Data
I. Classify the demographics and personal data of the students.
2. Collect and calculate the score on self-esteem of each respondent from the
Self-esteem Inventory (SEI).

, E 969

3. Collect and calculate the score of the respondents on each aspect of the
Survey oflnterpersonal Values (SIV).
4.

To facilitate editing and correcting of data, the whole data was processed by
the SPSS program. The program helped in finding the reliability, the mean,
standard deviation and correlation between self-esteem and Interpersonal
values, analysis of variance, and the difference between the means of selfesteem and Interpersonal values

14

CHAPTER II
REVIEW OF RELATED LITERATURE

Adolescence
Adolescence is frequently depicted as a carefree age of physical attractiveness,
vitality, robust fun, love, enthusiasm, and activity. Many adolescents find it an
extremely difficult period. And although many adult glorify youth, they hold contrasting
images of adolescents. Sometimes, they regard young people as "the enemy within,"
given to juvenile delinquency, political extremism, drug addiction, premarital
pregnancies, and "disrespect" for authority. At other times, they stereotype adolescents
as being less hypocritical, dishonest, materialistic, and cynical than their elders (Conger,
1977).
It is easy to become so locked in our own cultural perspective that we overlook

the considerable diversity that societies throughout the world show in their approach to
adolescence. Indeed, in much of the world adolescence is not a socially distinct period
in the human life span. Although young people everywhere undergo puberty, children
often assume many adult responsibilities by age 13 and even younger. Consequently,
adolescence may be largely glossed over (Burbank, 1988).
In the United States adolescence appears to be an "invention'' of the past
hundred years (Demos & Demos,

1969~

Kett, 1977; Lapsley, Enright & Serlin, 1985;

Modell, 1989; Troen, 1985). As the nation changed from a rural to an urban society, the
role of children shifted. They no longer had a significant economic function in the
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family once the workplace became separated from the home. In time, mandatory school
attendance, child labor laws and special legal procedures for "juveniles" served to
establish adolescence as a well-defined social reality.

Self-esteem

What is Self-esteem?
Self-esteem is a state of mind. It is the way you feel and think about yourself and
others; and it is measured by the way you act. Your self-esteem serves as the bridge
between who you are and what you do. It can also be defined as your internal belief
system and how you experience life externally. High self-esteem is the most positive
phrase in the English language. It relates to having a positive sense of inherent worth as
a person. Self-esteem is made up of learned feelings and positive thoughts that reflect a
positive attitude of"I CAN DO IT" versus "I CAN'T DO IT" (Palladino, 1994).
According to Nathaniel Branden ( 1926), self-esteem is the integrated sum of
self-confidence and self-respect. Self-confidence refers to our feeling of competence in
facing life's challenges; self-respect refers to our feeling of being worthy of happiness.
It involves respecting others.

The key to elevated self-esteem is the willingness to take responsibility for your
feelings, desires, thoughts, abilities and interests and to accept your overall strengths
and act accordingly.
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According to Palladino (1994), most low self-esteem is caused by negative
emotional reactions. It is not easy to reach adulthood with a sense of high self-worth
today, because of the many factors that come into play in this complex world.
Unfortunate childhood experiences, criticism from adults, peers, the environment,
media, cultural backgrounds or society in general can cause feelings of inferiority and
low self-esteem. If these feelings are reinforced by negative belief patterns, they can
become habit-forming, and low self-esteem can become the norm for an individual.
Palladino ( 1994) further says that as you become an adult, you depend on others
for a sense of importance. Negative feelings and thinking patterns can become powerful
illusions of truth. Physical, emotional and psychological consequences will influence
your thinking, and your mind can form value judgements.
Self-esteem is both conscious and unconscious. It is an ongoing evaluation of
yourself, a belief about what you can and cannot do. Self-esteem can be learned, but it
does not happen overnight or by chance.

(,If. ~ S
1~,,
Characteristics of Self-esteem
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There are three characteristics of self-esteem: high, medium and low self-esteem.
1. High Self-esteem

The characteristics of high self-esteem persons are direct communication, clear,
specific, honest, uses flexible rules, human, appropriate and subject to change. Their
link to society is open and hopeful, and is based on making choices. All changes rest on
new ]earning, new awareness and new consciousness (Satir, 1988). They are expressive
individuals who tend to be successful both acadimically and socially (Coopersmith,
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1967). Love is shown openly (Canfield & Miller, 1966). Real enhancing enjoyment of
life is the sense of ability that is an essential part of healthy self-esteem (Ball, 1992).

2. Medium Self-esteem
Persons with a medium level of self-esteem were similar to high esteem subjects
in most qualities of behavior and attitudes; they tended to be optimistic, expressive and
able to take criticism (Coopersmith, 1967).

3.

Low Self-esteem

Low self-esteem persons are indirect in communication, vague and not really
honest. Rigidity rules, inhuman, nonnegotiable and hard to change. The family's link to
society is fearful, placating, and blaming. So they have a great sense of anxiety and
uncertainty about themselves, and wonder what they can expect from others and they
also have great fear. They are only too ready to expect disappointment and to distrust
people (Satir, 1988). They lie to themselves and others because they want others to
accept them (Canfield & Miller, 1996). They are convinced of their inferiority, feel
isolated, unlovable, incapable of expressing or defending themselves and too weak to
confront or overcome their deficiencies (Coopersmith, 1967).

Critical elements of experience
Four elements of experience seem especially pertinent to considerations of the
development of self-esteem: (1) significant others, (2) social role expectations, (3)
psychosocial development crises, and (4) the communication/coping style model of
Virginia Satir.
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1. Significant Others

Since William James' description of the "social self," psychologists have
acknowledged the crucial role of social interaction in the development of self-esteem.
The work of Cooley ( 1909) and Mead ( 1934) contributed significantly to theories of the
process of self-esteem formation in the social context. The recognition that some people
are more influential than others on the self-esteem development of an individual led to
the popular acceptance of Sullivan's term, "significant other."
For the purpose of the present discussion, a significant other is defined as a
social entity -individual or group- that take on special importance for the development
of self-esteem during a particular life stage. At various stages of an individual's
development, one or several significant others may be identified.

2. Social Role Expectations
Both individuals and their significant others are influenced strongly at the
various stages of life by general societal expectations regarding persons of their age
group. More specific expectations exist for persons having particular status
characteristics like sex, ethnicity, socio-economic status (SES) and career identification.
Moreover, at different stages oflife, individuals are (or are perceived to be) members of
various societal institutions, family, school, armed forces, work and recreational group
(Crouch, 1983).
Expectations of varying clarity, communicated with varying force, are held by
co-members of such societal units as well as by the larger society within which the
groups exist. Compliance and noncompliance with social expectations for role specific
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behavior typically result in judgments of personal worth as well as in more public
consequences; therefore, success in meeting such expectations carries profound
implication for self-esteem.

3. Psychosocial Development
Since self-esteem develops in the context of development of the total
personality, the third element to be considered is Erikson's psychosocial stage theory of
ego development. The eight stages described by Erikson provide a convenient and
familiar theoretical structure with obvious implication for self-esteem. Erikson's theory
has to some extent been validated by empirical studies leading to slightly different
models.
According to Erikson' s central proposition, however, namely that the
psychosocial crisis of the adolescent years is that of "identity versus role confusion,"
unchallenged.
Erikson's term identity crisis has been assimilated into the layperson's language
and may function to shape the adolescent experience as well as to describe it. For
Erikson, the best way to resolve the trials of the teen years is to develop a general
"sense of psychosocial well-being. Identity for Erikson thus includes not only a sense of
vocational commitment but also physical self-acceptance and clarification and
acceptance of long-term social goals and roles. Individuals who do not achieve this
sense of identity will suffer from lack of self-clarity and will have difficulty meeting the
later challenges of adulthood (Erikson, 1968).
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4. Communication/Coping styles
A common clinical observation is that persons exhibit habituated patterns of
behavior in interpersonal interactions. A useful model for categorizing habitual coping
styles, prepared by Virginia Satir, rests on assumptions about the relationship of selfesteem and behavior. Satir wrote: "{A} belief basic to my work through the years has
been that people function according to their feelings of self-worth or value .... " (Satir,
1988).
Satir traces the development of maladaptive behavior patterns to early family
experiences. In the context of a closed (dysfunctional) system, survival-oriented family,
patterns of behaviors become habitual responses to ego threat and then function to
perpetuate the low self-esteem status of family members. Unless a habituated style is
modified to allow greater adaptability to change and threat, children of such families
eventually establish their own closed-system families whose members are also likely to
suffer from low self-esteem.

Factors Contributing to Self-esteem
Psychologists and researchers have found a number of factors that influence
self-esteem. Based on his earlier studies, Brookover ( 1981) identifies six significant
factors: challenge, freedom to make choices, respect, warmth, control, and success.
Coopersmith (1967), noted for his early work on the significance of the home
environment, suggested that three elements be considered in building self-esteem:
acceptance of the child, clearly defined limits, and respectful treatment. Sears ( 1970)
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stressed the importance of setting goals, and Rosenthal & Jacobsen (1982) documented
the importance of parent and teacher expectations.
The personally integrated, healthy individual is therefore motivated to personal
growth, development, and learning. Buhler ( 1968) reports that children are naturally
motivated to learn and understand if they feel physically comfortable, safe and relaxed,
and accepted, possess a sense of belonging, and experience success. Growth becomes a
never-ending series ofleaming experiences that is enhanced when fears are minimized.

Parent's Role in Developing Self-esteem
The basic characteristics of self-esteem are already evident by the time children
start school. This does not imply that self-esteem cannot be changed, but fundamental
attitudes can be identified that determine how a child approaches and reacts to life's
expenences.
Obviously, the parental role is of great significance in determining the selfconcept. Parental feedback is the primary source of information used by children as they
begin to form a clear picture of who they really are. In a warm and empathetic
environment, children are likely to develop positive feelings of personal worth and to
learn self-acceptance. In a home environment lacking in empathy or communication,
because of parental inadequacies (parent's income) or family conflicts, children are apt
to develop feelings of insignificance by being deprived of their basic source of positive
feedback.
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The amount of parental interest and support has been found to be a critical
factor in the development of the self-concept. When parents maintain an attitude of
indifference, the child inevitably develops a low self-concept. Indifference has been
found to be more damaging than physical punishment or rejection.
The level of self-esteem, particularly that of the mother, also appears to be a
crucial factor. Coopersmith ( 1967) found that children with high self-esteem tended to
have mothers with high self-esteem. Children with low self-esteem typically came from
families in which the mother lacked self-esteem and the family was characterized by
chronic conflict and tension.
There is also a high correlation between parents' perceptions and feelings about
their children and how children feel about themselves. Children's behavior and reported
self-concept tend to change in association with changes in their parents' reported level
of self-regard for them. Thus, as parents change their perceptions and feelings, a child's
self-concept and behavior changes (Crouch 1983).
lr-..CE

Self-esteem, Dependence, and Attraction
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Relational Communication with other people constantly provides evaluative
feedback to those involved in the transaction. As relationships develop there is a
tendency for people to give positive and negative feedback more willingly. In most
cases, we can assume that positive feedback about one's behavior is reinforcing and
should work to increase the feeling of self-concept or worth of the individual receiving
the positive communication. Moreover, negative feedback should probably be viewed
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as a punishment that can lower people's self-esteem. How people use this kind of
evaluative communication is likely to determine how attractive they will be to the other
person.
People who are chronically low in self-esteem may be very dependent on other
people. On the other hand, those who are relatively high in self-esteem may be less
dependent on the evaluations of others. It has been demonstrated that people who are
low in self-esteem rate people who give them negative evaluations as very unattractive.
People high in self-esteem rated people as equally attractive whether or not they gave
positive or negative comments, although there was a general tendency to like people
more when they were supportive.
The best evidence suggests that people low in self-esteem generally like people
who hold similar self-concepts even if both have negative views of themselves.
Moreover, people high in self-esteem prefer to interact with people who are similarly
positive about themselves.
It seems that people who are not pleased with their own performance do find
people who frankly evaluate_ them negatively as more attractive than people who
evaluate them as positive. When people believe they have failed, they prefer to interact
with people who confirm that failure. However, people who believe they have

succeeded are more attracted to people who provide positive feedback. The indication is
that people prefer a congruence between their own evaluation of self and that of others~
people who do provide that kind of congruent evaluative communication are seen as
more attractive individuals.
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Self-esteem of Adolescence
In recent years researchers have increasingly come to the conclusion that

adolescence in the United States is not the period of "storm and stress" that earlier
psychologists and sociologists held it to be. They do not deny that young people of
western nations undergo changes in self-esteem and self-concept during adolescence but
suggest that the changes are not necessarily "Stromy" (Bandura, 1964).
The psychologist Albert Bandura ( 1964) believes that the stereotyped stormand-stress portrait of adolescence most closely fits the behavior of "the deviant 10
percent of the adolescent population that appears repeatedly in psychiatric clinics,
juvenile probation departments, and in the newspaper headlines." Bandura argues that
the "stormy-decade myth" is due more to cultural expectations and the representations
of teenagers in movies, literature, and the media turn to actual fact.
Daniel Offer

(1969~

Offer, Ostrov & Howard, 1981) likewise finds little

evidence of "turmoil" or "chaos" in his longitudinal study of a sample of sixty-one
middle-class adolescent boys. Most were happy, responsible, and well-adjusted boys
who respected their parents. Adolescent "disturbance" tended to be limited mostly to
"bickering" with their parents. Like Bandura, Offer concludes that the portrayal of
adolescence as a turbelent period comes from the work of such investigators as Erik
Erikson who have spent their professional careers primarily studying disturbed
adolescents. He concludes (Offer & Offer, 1975, p. 197): "Our data lead us to
hypothesize that adolescence, as a stage in life, is not a uniquely stressful period."
Offer's more recent study of some 6,000 adolescents in ten nations (Australia,
Bangladesh, Hungary, Israel, Italy, Japan, Taiwan, Turkey, the United States, and West
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Germany) lends cross cultural support to this conclusion (Offer, Ostrov, Howard &
Atkinson, 1988).
According to a longitudinal study of 2,213 young men conducted by the Institute
for Social Research at the University of Michigan (Bachman, O'Malley & Johnston,
1978, adolescence may also be overrated as a time of major attitudinal change.
Aspirations, self-concepts, and political attitudes (including those on racial issues)
generally are well established by age 16. Though differences in these areas show up
between individuals who achieve success in education (and later on the job) and those
who do not, these differences are already largely established by the tenth grade. In other
words, young people who enter high school with high aspirations and positive selfconcepts are likely to retain these advantages at least five years beyond high school.
Hence, students in graduate and professional schools typically have high self-esteem
that mirrors the positive self-images they possessed five years earlier. Similarly, the
poor self-images of school dropouts are already established before these adolescents
withdraw from school. Thus, individual differences are quite stable across time. Data
from longitudinal studies first_ undertaken with youngsters between 1928 and 1931 by
psychologists at the University of California at Berkeley and then followed by
researchers for more that fifty years confirm these findings: Competent adolescents
have more stable careers and marriage than less competent ones, and they experience
less personality change over the adult years (Clausen, 1991).
On the whole, many researchers find that the overall self-esteem of most
individual increases with age across the adolescent years (McCarthy & Hoge,
O'Malley & Bachman,

1983~

1982~

Savin Williams & Demo, 1984; Shirk, 1987). Of course,
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there are exceptions. Changes in social environment, including changing schools, in
some cases interfere with those forces that otherwise bolster a child's self-esteem. Thus,
the transition into a middle or junior high school can have a disturbing effect under
certain circumstances, particularly for girls (Fenzel & Blyth, 1986; Hirsch & Rapkin,
1987; Nottelmann, 1987). Indeed, the self-esteem of adolescent girls is now the focus of
considerable interest and controversy.

Theories of Self-esteem

\JERS/

According to Abraham Maslow (1967), he believed that individuals mature and
achieve a level of self-actualization only if environmental conditions enable certain
basic needs to be met first. He stressed that individuals first strive to meet their
physiological survival needs, followed by their security or safety needs, their needs for
love and belonging, their esteem needs, and finally their desire to obtain knowledge to
know and understand. Maslow ( 1967) thought that mental illness resulted from the
suppression of the natural impulses to meet these needs. He advocated an environment
that would pennit individuals to sequentially meet these needs and actualize their own
potentialities. Motivation stems from the positive drive to gratify basic needs. As basic
needs are fulfilled, the individual becomes naturally motivated to meet more advanced
needs.
Consistency Theory (Korman, 1966, 1970 cited in Brockner, 1988) states that
Individuals are motivated to think, feel and act in ways that enable them to maintain
their pre-existing level of self-esteem.

/
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Cognitive Dissonance Theory (Aronson, 1968 cited in Brockner, 1988) states
that Dissonance is aroused when individuals focus on cognition that threaten their view
of themselves as good, moral and/or likable. For example, some high self-esteem
persons may think they are good persons. In order to maintain their self-esteem, they
must keep their good image.
Glasser (1956) stated in his "Reality Theory" that people have to develop a
"success identity" versus "failure identity", and in the formation of one's identity,
others play an important part in helping the individual see himself as a success or
failure.

Interpersonal Values

Values
There are as many definition of values as there are writers on the subject. One
helpful approach defines them as matter of importance, as distinct from matters of fact.
As matters of importance, values provide enduring standards or yardsticks that guide
our actions, attitudes, comparisons, evaluations, and even our justification of self and
others. Because they guide our attitudes, they need to be considered first. It is the basic
or fundamental nature that closely aligns them with our self-concept and puts them at
the center of our personality structure. They form the roots for such strongly held beliefs
as life, liberty, and the pursuit of happiness. And values most likely determine which
clubs, groups, organizations, and associations we join: because they support the same
values as we do (Weaver II, 1993).
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Weaver II, 1993 further says, values can be organizing systems for attitudes. If
we value honesty, for example, this value may provide guidelines for forming and
developing attitudes. We may have favorable attitudes toward police, telling the truth
and following directions.
Values can be classified as instrumental or terminal. According to Rokeach
(1973), instrumental values are those that influence our daily decisions such as being
ambitious, cheerful and honest. They provide the standards that we use on a daily basis.
Terminal values are goals that we strive for. For example, we desire happiness, mature
love and security.
Values reflect our beliefs and morals, as well as what we want for ourselves and
want to do with our lives. Some values are religious, some humanist, some ecological,
and some cultural. They have to do with the sense of how we should behave, especially
in relation to other people and our environment. What we understand by and the
importance we attach to questions of honesty, kindness, justice and many other issues
reflect our values (Guirdham,_1995).
Values are among the first things children learn, though not consciously;
developmental psychologists believe that by the age of ten most children have their
basic value system firmly in place and, after that age, values are hard to change.
Because they are acquired so early in life, many values remain unconscious. Therefore
they cannot easily be discussed or observed by outsiders (Guirdham, 1995).
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The Acquisition of Value
It is obvious that parents play a major role in a child's acquisition of dominant

values. The value acquisition can be divided into two dimensions: prescriptive and
proscriptive value. In case parents reward positive action far more often than they do the
absence of wrong-doing, and since parents punish wrong-doing more often than they do
the absence of "doing good", it would seem logical to assume that parents who are
typically rewarding would have children with a prescriptive orientation, while the
children of punitive parents could be expected to have a proscriptive value orientation.

The Category of Values
According to Phenix, 1958 (cited in Windmiller, Lambert, and Turiel, 1980), it
is explained that value is involved in the likeliness and the capability to distinguish one
value from another and the clear presentation of values are desirable. He divided values
into 6 types:
1. The Material Values: the values that help our life and physically survive
such as the four necessities for living.
2. The Social Values: the values that help to make love understandable, and
need of the emotion in people.
3. The Truth Values: it is very important for a person to need knowledge such
as philosophy and science, to get to the truth of things.
4. The Moral Values: the values that help one understand the responsibility
about right and wrong, the fairness and the unfairness in things.
5. The Aesthetics Values: the value to appreciate the beautiful in things.
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6. The Religion Values: the values that involve the desirable and the perfect
life which include faith and following in the religious way.

The Role of Values
A person's values have an impact on self-adjustment, alternatives, and choice
criteria in the decision process. Differences in values often account for the use of
different perfonnance measures. Differences in values might also generate different
alternatives. A viable alternative to one person might be unacceptable to another
because of difference in values (Windmiller, Lambert, and Turiel, 1980).
George England (cited in Windmiller, Lambert, and Turiel, 1980) has conducted
very extensive research on the role of values in the decision making process. He
reported the following:
1. There are large individual differences in personal values within three major
categories;

The Pragmatic Mode. Suggest that

an individual has an evaluative

framework that is primarily guided by success-failure considerations.

The Ethical-Moral Mode. Implies an evaluative framework consisting of
ethical considerations influencing behavior toward actions and decisions that
are judged to be right and away from those judged to be wrong.

The Affect, or Feeling Mode. Suggests an evaluative framework that is
guided by hedonism. One behaves in ways that increase pleasure and
decrease pain.
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2. Personal value systems are relatively stable and do no change rapidly.

and reported that personal values had changed very little during the six
years covered by their study.
3. Personal value systems are related to and/ or influence the way people make
decisions.
4. There are differences in the personal values of people working in different
organizational contexts.

R

5. Overall, the value systems of people in the different countries studied were
similar: yet, there were some distinct differences. The data suggest that
cultural and social factors are more important in explaining value differences
and similarities.

Concept of Interpersonal Values
Value is defined as "the cognitive representation and transfonnation of needs"
(Rokeach, 1973). It also imples a "complex proposition involving cognition, approval,
selection and affect (Kluckhohn, 1951), Rokeach (1973) has added that values are
sociologically based "because society and its institutions socialize the individual for the
common good to internalize shared conception of the desirable ... " Value may also
arise out of cognitive expression, justification, and indeed exhortation in socially
desirable tenns."
For example, a child's need for dependency may find cognitive expression in a
value of obedience. The need for abasement may be transformed to a respect for elders.
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Thus, values are cognitive units that are used in the assessment of behavior
along the dimension of good/ bad, appropriate/ inappropriate, and right/ wrong. They
deal with "what ought to be" rather than simply with "what is".
In personality assessment, an individual may be described by what he/she
characteristically does in particular situations, that is, in tenns of the traits that typify
his/her behavior. In addition, that person may be described in terms of his basic
motivational patterns of the values that he/she holds.
Moreover, Leary ( 1997) said that "to understand a human being is to have
probability evidence about his relationships with others (perceived, actual, or symbolic),
about the durable interpersonal techniques by which he wards off anxiety, and about the
reciprocal responses these techniques pull from other.

Summary

Self-esteem and Interpersonal Values of Adolescence
Adolescent is the period that can be most affected by friends or peer because
they want to be the one in their group and they want to be accepted by their own group.
So they will do or act in the way that they believe others will like or accept them. In this
age, many students will believe in their peer group much more than what they believe in
their own parents. The parents need to pay more attention to their own children and try
to understand them.
The researcher believes that the level of self-esteem is one of the factors that has
an impact on their interpersonal values. The students who have a sense of self-worth
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and feel happy with themselves tend to do well in school, can get along well with a
variety of people and have more positive values. On the contrary, the students who have
low self-worth or self-esteem tend to lose their self-confidence in making friends and
participating in school activities. They might stay away from other students or isolate
from the groups and have negative values toward situations, their teachers and their
friends.
Perhaps the most reasonable conclusion to be drawn from cross-cultural studies
and from the variations encountered in our own society is that puberty and adolescence
have different meanings for different people. There is not one adolescent experience but
many experiences, hence, there are multiple roads to adulthood.
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CHAPTER III

RESEARCH METHODOLOGY

Research Design

This research is a descriptive research design. The subjects were selected at
random. The qualified subjects are students of Piliyalai School and Nareerat School.
The researcher used the statistical table of Yamane (1967) (see Appendix E)

to

calculate the sample size. The sample in this study are 355 students of the schools.
The study is made to find the relationship between the level of self.esteem and
Interpersonal Values. The second part of the study is to find out how the different
levels of self·esteem and interpersonal values are affected by the demographic variables.

The population of the study is Thai high school students at Piliyalai School
(Thai Male School) and Nareerat School (Thai Female School) in academic year 2000.
The population of Piliyalai School is 1,448 senior high school students. The population
of Nareerat School is 1,020 senior high school students.
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Sample
The samples were selected from the population above. The sample in this study
are 187 male high school students of Piliyalai School and 168 female high school
students ofNareerat School. The total sample is 355 students from both schools.
The researcher used both male and female Thai high school students as the
sample. According to Carol Gilligan (1982), she found that girl's self-esteem is lost on
the way to adolescence much more than boys. So the researcher wanted to study and
compare the difference between male students' self-esteem and female students' selfesteem in Thai culture and context.
The subjects were selected at random. First, the researcher divided the whole
population into six homogeneous subgroups. Then the researcher used the sample size
table of Yamane (1967) to calculate the amount of sample from each subgroup. Each
grade had eight classrooms, with 50 students for each classroom.
According to the findings, there was no significant difference between selfesteem and age groups, so the researcher included the three grades of male students
together and the three grades of female students together.

Research Procedures
1. Topic was selected and information was gathered from the Libraries. Review of
relevant literature was also done.
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2. The Survey of Interpersonal Values and the Self-esteem Inventory were tested for
its reliability and validity. To ensure cross-cultural validity, the SIV was agreed
upon by 2 out of 3 bilingual experts.
3. Pilot testing of the SIV by using 30 sample of students as respondents was done.
The researcher used Kuder-Richardson for reliability testing. The result was .70
which was considered reliable.
4. Data gathering and encoding of raw data of the two questionnaires and the
demographic variables from students.
5. The SPSS program was used to calculate the means, standard deviations,
percentage, Pearson Correlation, t-test and F-test One Way ANOVA.

-

l='
Instruments

In this study, two questionnaires were used in the survey, Self-esteem Inventory
for Adults (SEI) and Survey of Interpersonal Values (SIV), which were administered at
the same time to the sample.

1. Self-esteem Inventory for Adults (SEI)

The self-esteem inventory (Coopersmith, 1984) is designed to measure attitudes
toward self in social, family, and personal experience. The Adult Form (see Appendix
A) is used with persons aged sixteen and above. There are 25 items. The correlation of
total scores on the Adult Form with School Short Form is more than .80 for three
samples of high school and college students (N=647) (see Appendix A). Sparz and
Johnston (1973) administered the SEI to over 600 students in grade 5, 9 and 12, and the
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obtained coefficients were .81 for grade 5, .86 for grade 9 and .80 for grade 12. The
coefficients indicate adequate internal consistency for students in all three grades. The
study of Kokens (1974, 1978) on 7,600 school children confinned the construct validity
of the scale proposed by Coopersmith as measuring the source of self-esteem.
Coopersmith (1967) reported a 3 weeks test-retest reliability of .88. The mean score for
male subjects was 70. l with standard deviation of 13.8 which was not significantly
different from that of the females (x = 72.2 and SD.= 12.8). Test-retest reliability after
a three year interval with a sample of 56 children was .70.
This inventory (Wongleekpai, 1989) used in this study was translated into Thai
and adapted from the inventory of Coopersmith ( 1984). The Cronbach' s Alpha on the
form is .89 for samples of high school students (N=104).
Each item is composed of 2 answer choices "Like me and Unlike me". Each
subscale has positive and negative questions. Positive questions are 1, 4, 5, 8, 9, 14, 19,
20. Negative questions are 2, 3, 6, 7, 10, 11, 12, 13, 15, 16, 17, 18, 21, 22, 23, 24, 25
(see Appendix C).

Administration

The administration of Adult Fonn of Self-esteem Inventory lasted for about 15
minutes. It was self-administered. The instructions were read out by the facilitators. It
was stressed that there was no right or wrong answers. The subjects are asked to express
their ideas they held true about themselves. The questionnaires were collected back after
the class finished.
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Scoring of SEI
There are only two choices of answer: "Like me" and "Unlike me". Each item
give a maximum score of 1 and a minimum of 0. All the Self-esteem Inventories
collected from the students were handscored by using the scoring keys provided with
the Adult Form. Coopersmith (1984) proposed that full score of SEI should be 100. So
full score of 25 items is 25 multiplied by 4 to make 100.

Scale ofSEI
The scale of self-esteem was taken from Coopersmith' s Self-esteem Inventory
(1984).
Self-esteem Level

Total Score

Low

55 & below

Middle

56-82

High

83 & above
~I

~
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2. Survey of Interpersonal Values (SIY) (Leonard V. Gordon)
Survey of Interpersonal Values (Gordon, 1967) (see Appendix B) has been
chosen to be the most appropriate in understanding the Interpersonal values of school
students in this study. The instrument attempts to provide measures within one segment
of the value domain. It is designed to measure certain critical values involving the
individual's relationship to other people or their relationships to him. According to
Gordon (1967), these values are important in the individual's personal, social, marital
and occupational adjustment. The six values measured are:
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S - Support: Being treated with understanding, kindness and consideration.
Receiving encouragement from other people.
C - Conformity: Doing what is socially correct, following regulations closely,
doing what is accepted and proper. Being a conformist.
R - Recognition: Being looked up to and admired, being considered important,
attracting favorable notice, achieving recognition.
I - Independence: Having the right to do whatever one wants to do, being free
to make one's own decisions, being able to do things in one's own way.
B - Benevolence: Doing things for other people, sharing with others, helping
the unfortunate, being generous.
L - Leadership: Being in charge of other people, having authority over others,
being in a position of leadership or power.

The Survey of Interpersonal Values (SIV) is believed to be a most suitable
instrument. It has adequate reliability for individual use. Its scales were developed
through the use of factor analysis. Every item was keyed on its appropriate scale, no
item was key on more than one scale. Throughout its development, high school, college,
industrial and other adult samples were used. The item has found to be meaningful for
each of these groups, the scales have been found to have discriminating power within
each of these groups (Gordon, 1967).
Forced-choice format is employed in the SIV. The instrument consists of thirty
sets of three statements, or triads. For each triad the respondent indicates one statement
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as representing what is most important to him and one statement as representing what is
least important to him. Within each triad, three different value dimensions are
represented. The three statements within each triad set are equated for social desirability
as much as possible. In this way, the likelihood of the individual's responding to the
favorableness of the statement rather than to its degree of importance to him is reduced.
The forced.choice method has been found to be only moderately susceptible to faking in
the measurement of personality traits (Gordon, 1967).

Administration
The Survey of Interpersonal Values is self-administering. All directions required
are given in full on the title page of the booklet. In group administration the respondents
were asked to read the directions on the title page of the booklet silently while the
facilitators read them aloud. During the initial part of the administration, it is advisable
for the facilitators to make sure that each respondent is marking one "most" choice and
one "least" choice in each triad. There is no time limit. It has been found that almost all
individuals completed the SIVwithin 15 minutes.

Reliability
Test-retest reliability coefficients for the SIV scales were detennined from
scores obtained by administering the SIV twice to a group of 79 college students, within
a ten day interval between administrations. Reliabilities were estimated by the KuderRichardson formula on data based on a sample of 186 college students. The two sets of
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reliabilities are presented in Table 1. These reliabilities are sufficiently high to permit
interpretation of SIV scores for individual use.

Table 1: Reliabilities of Scales of the SIV

s

c

R

I

B

L

Test-retest

.83

.86

.78

.89

.83

.88

Kuder-Richardson

.76

.82

.71

.86

.86

Number of items

1,5/

ii

ii,() 16 J'

15v'

~~
if

Range

30

30

26

30

32

Scale

l.J_

32

(Remarks: S= Support, C= Conformity, R= Recognition, I= Independence, B= Benevolence, L= Leadership)
(Source: Manual of Survey oflnterpersonal Values, Gordon, 1967)

Validity
The Survey oflnterpersonal Values (Gordon, 1967) was developed through the
use of factor analysis. Insofar as the factors found confirm, to a very large extent, those
found in other factor analyses, the SIV scales might be considered to represent reliable,
discrete categories and, in this sense, could be said to have factorial validity. This claim
was strengthened by the fact that , subsequent to the factor analysis, the scales
maintained their internal consistency through repeated item analyses for samples of
various composition.
Another approach m assessing the validity of personality instrument is to
determine the reasonableness of relationships between it and other measures. If these
relationships conform to expectation, are logical and consistent, or conform to findings
of other studies, add confidence in the practical utility of the instrument. It is believed
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that the relationship between SIV scales and measures of intelligence, traits and other
values are of such a nature.
The SIV is initially printed in English and it has been translated into Thai ( see
Appendix D) by the researcher herself, and it was agreed upon by 2 out of 3 bilingual
experts.
The pilot study of SIV (Thai Version) was conducted on 30 senior high school
students of Nareerat School to test reliability by using Kuder-Richardson. The KuderRichardson Testing of the whole form is .70.

Scoring of SIV
Scoring is performed with a hand overlay stencil. The letter B and A at the top
of the response section of the booklet and the heavy vertical lines in the scoring box at
the bottom are used to align the stencil. The number of responses showing through the
holes are counted and the number recorded in Box S, for Support, at the extreme left.
This procedure is continued to score the remaining five scales. When scoring is
completed, the six scores are. added and the total is recorded in the check box at the
extreme right. If the SIV has been correctly marked and accurately scored this total will
equal 90.

Data Collection
The data was collected through two psychological instruments, the Self-Esteem
Inventory and the Survey of Interpersonal Values.
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The data in this study were collected from two schools. The questionnaires were
distributed to senior high school students. Each subject received a two-part
questionnaire: The Self-esteem Inventory and Survey of Interpersonal Values. Before
starting to answer the questionnaires, the facilitators explained about the objectives of
the study and read out the instruction clearly to the students. Each respondent was told
to read carefully the instruction and the questions. The questionnaires were
administered only during class period and were collected back after the classes finished.
Later it was coded, scored on paper and recorded in a computer.

Data Analysis
The whole data was processed by the SPSS program. The program helped in
finding the reliability, the mean, standard deviation and correlation between self-esteem
and interpersonal values, analysis of variance, and the difference between the means of
self-esteem and interpersonal values .

. Statistical Measures
The statistical program used in this study is the SPSS software. The following
statistical procedures were employed to solve the specific questions raised in the study.
1. The frequencies and percentages were used in presenting the demographic
data of the students such as gender, fathers' education, mothers' education
and parents' salary.
2. The Mean was used for the self-esteem and the Interpersonal values.
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3. The Pearson r Coefficient was used to examine the relationship between
self-esteem and Interpersonal values.
4. The t test was employed to compare the difference between self-esteem and
demographic variables of gender, fathers' education and mothers' education.
5. The t test was employed to compare the difference between Interpersonal
values and demographic variables of gender, fathers' education and mothers'
education.
6. The F-test One-way ANOVA was employed to compare the difference of
self-esteem among each parents' salary levels.
7. The F-test One-way ANOV A was employed to compare the difference of
interpersonal values among each parents' salary levels.

Levels of Correlation
The following terms was used to determine the extent of correlation
between paired variables. (Santos, et al. , 1994).
0.00 to± 0.20

negligible correlation

± 0.21to±0.40

low correlation

± 0.41to±0.50

substantial correlation

± 0.51to±0.80

marked correlation

± 0.81to±1.00

high to very high correlation
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CHAPTER IV

PRESENTATION OF THE FINDINGS

In this chapter, the results of the study are presented, with a discussion and
interpretation of the findings. The findings of the study are presented in six sections.
1. Demographic characteristics of the respondents.
2. The Self-esteem of the respondents.
3. The Interpersonal values of the respondents.
4. The Pearson Product Moment Coefficient of Self-esteem and six factors of

-

l='

Interpersonal values.

5. The t-test and the Analysis of Variance of Self-esteem and demographic variables.
6. The t-test and the Analysis of Variance of Interpersonal values and demographic
variables.

*

355 sets of answered questionnaire were gathered and used in this study. The
returned questionnaires were sorted out into 2 groups on the basis of demographic data,
namely: male students (187) and female students (168). The purpose of the analysis was
to find the relationship between the studentsj self-esteem and their interpersonal values
All the results are presented in tables with accompanying explanations of the
statistics employed in the study.

St. Gabrfe!'s Llbrarv. An
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Section 1

The background data underlined as gender, fathers' education, mothers'
education and parents' salary are presented in Table 2

Table 2 - Distribution of the Respondents by Demographic variables

Demographics

A. Gender
1. Male
2. Female
B. Father's Education
l. Below Bachelor's Degree
2. Bachelor's Degree and higher
C. Mother's Education
1. Below Bachelor's Degree
2. Bachelor's Degree and higher
D. Parents' Salary (per month)
1. Below 5,000-10,000 Baht
2. 10,001-20,000 Baht
3. 20,001 Baht and higher

s c

n

%

Total

187
168

52.7
47.3

355

223

62.8

132

37.2

355

238
117

67.0
33.0

355

153
124

. 43.1
34.9
22.0

355

78

Table 2 showed the respondents' total number as 355. The respondents were
Grade 10, 11, and 12 Thai male and female students at Piliyalai School and Nareerat
School. According to the demographic variable "gender", of 355 respondents, 187 (or
52 .7%) were male students of Piliyalai School and 168 (or 47.3%) were female students
of Nareerat School.
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When the demographic variable "parents' education" was considered, fathers'
education and mothers' education were separated. For the fathers' education, of the 355
respondents, 223 (or 62.8%) attained the degree below Bachelor's level and 132 (or
37.2%) had Bachelor's degree and higher. For the mothers' education, of the 355
respondents, 238 (or 67.0%) attained the degree below Bachelor's level and 117 (or
33.0%) had Bachelor's degree or higher.
When considering the demographic variable "parent's salary", the researcher
had three main categories. From the total of 355 respondents, 153 (or 43.1%) had
parents with salary falling below 10,000 Baht per month; 124 (or 34.9%) had parents
with salary falling in the range of 10,001-20,000 Baht per month, and 78 (or 22.0%) had
parents with salary falling in the range of 20,001 Baht and more.

Section 2

The results of the Self-esteem of the respondents are presented in Table 3 and
Table 4
Table 3 - Distribution of the Respondents According to Self-esteem.

Level of SES

n

%

Total

1. Low
2. Middle
3. High

112
210
33

31.5
59.2
9.3

355
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Table 3 shows the level of self-esteem of all 355 respondents. When the selfesteem was studied, they were divided into three levels, low, middle and high. Of the

355 respondents, 112 (or 31.5%) had low self-esteem; 210 (or 59.2%) were in the
middle level of self-esteem and 33 (or 9.3%) had high self~esteem. Therefore, most of
the students had their self-esteem in the middle level.

Table 4 The Mean Scores of Self-Esteem of the Respondents.

Variable

n

Mean

S.D.

Min

SES

355

61.16

17.62

14

"

Max

99

Table 4 showed the mean score of self-esteem to be 61.16 with a standard
deviation 17.62 in the range of scores from 14 to 99. The average respondents had their
self-esteem in the middle level. Persons with a medium level of self-esteem are similar
to high esteem subjects in most qualities of behavior and attitude; they tended to be
optimistic, expressive and able to take criticism (Coopersmith, 1984).

Section 3

The results of the Interpersonal values of the respondents categorized into six
aspects, are presented in Table 5.
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Table 5 The Interpersonal Values of the Respondents

Factors of SIV
Support
Confonnity
Recognition
Independence
Benevolence
Leadership

(S)
(C)
( R)
(I)
(B)
( L)

Mean

S.D.

15.52
18.86
10.03
19.96
16.03
9.48

4.40
4.81
4.51
5.31
4.83
4.35

Table 5 showed the mean score of Support (S) at 15.52 with a standard deviation
at 4.40. The mean score of Conformity (C) was 18.86 with a standard deviation of 4.81.
The mean score of Recognition (R) was 10.03 with a standard deviation of 4.51.
Independence (I) had a mean score of 19.96 with a standard deviation of 5.31.
Benevolence (B) had a mean score 16.03 with a standard deviation of 4.83. And
Leadership (L) had a mean score equal of 9.48 with a standard deviation of 4.35.
Table 5 showed that the value that the respondents gave most importance to is
Independence with the mean score of 19.96 followed by Confonnity (x
Benevolence (x = 16.03), Support (x = 15.52) , Recognition (x

= 10.03)

importance that respondents gave importance to is Leadership (x

=

=

18.86) ,

and the least

9.48).

Section 4

The results of the correlation between the self-esteem and the six factors of
Interpersonal values of the respondents are presented in Table 6
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Hypothesis (1 ): There is no significant relationship between self-esteem and
Interpersonal values.

Table 6 - The Correlation between Self-Esteem and Interpersonal Values of the
Respondents

Variables

Support
Conformity
Recognition
Independence
Benevolence
Leadership

( s)
(C)
(R)
(I)
(B)
( L)

n

Mean

SES
S.D.

355
355
355
355
355
355

15.52
18.86
10.03
19.96
16.03
9.48

4.40
4.81
4.51
5.31
4.83
4.35

* Significance at .05 level (2-tailed)

r

-.05
-.08
.07
-.03
-.03
.15*

Sig.
.316
.152
.208
.588
.604
.005

-

Table 6 showed the relationship between self-esteem and Interpersonal values.
A negative correlation was found to be significant at the .05 level between self-esteem
and four factors of Interpersonal values, namely Support (S) (r = -.05), Conformity (C)
( r = -.08), Independence (I) (r = -.03) and Benevolence (B) (r = -.03). Recognition ( r

= .07) there was low and positive relationship. Only one had the highest relationship
between self-esteem and Leadership value. Therefore, we see a low correlation exists
between self-esteem and values of Support, Conformity, Recognition, Independence
and Benevolence. There is a significant correlation only between self-esteem and
Leadership value because the level of their self-esteem had some impact on their
leadership. The students who have high self-esteem have high levels of leadership
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value. The students who had middle or low self-esteem usually had middle and low
levels in leadership value.
The hypothesis on the relationship between self-esteem and Interpersonal values
on Support, Conformity, Recognition, Independence and Benevolence was accepted at
.05) level of significance. Only Self-esteem and the factor of Leadership was rejected.
There is a significant relationship between the factor of Leadership and Self-Esteem on
the .05 level of significance.

\JER 1,.y
Section 5

()A"
~

The results of the t-test of self-esteem among the demographic variables of
gender, fathers' education, mothers' education are presented in Table 7.1
The results of the Analysis of Variance of Self-esteem and the demographic
variable of parents' salary are presented in Table 7.2
Hypothesis (2): There is no significant difference between the following
variables:
a) Self-esteem and gender
b) Self-esteem and fathers' education
c) Self-esteem and mothers' education
d) Self-esteem and parents' salary
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Table 7.1 -The Difference of Self-esteem on Demographic Variables.
Demographics
Gender:
Male
Female
Father's Education:
Below Bachelor's
degree
Bachelor's degree
and higher
Mother's Education:
Below Bachelor's
degree
Bachelor's degree
and higher

n

Mean
bl .'-~

187
168

t ;~

~ ·~

S.D.
\\, . ~ i
i

61.56
60.71

be,, 1 :;

·~·\ I '.)- ~

111

1,~

61.03
·,4 ·:: ~i

43 \'l

63.63

Sig.

t
-I \ 71

() ,

.45

16.90
18.42

&

·\
{"

.65
\

., I

~

1> ,r~'L

o, i'. (>

o, ~ t CD

- . ·; 1(~

I ; .~"'!

16.07
.
'·
1-- l
17.28

·-:\.,

.40

-.85

~

..--,

u
!.--.

p, 6't

159

L~

62.61
~Lt 1

28 s\

56.86

1<: I ~
.

-~

'

'

17.03

I
-

~·

\(

~)

.

-..

·~(

b. 4-C\ ' .

I!

1.53

(!)

.13

i~ ~::.

18.52

,. \
(JJ

(). I ',

7

* Significance at .05 level (2-tailed)
Table 7.1 showed that male students (mean score 61.56) had no significant
differences with female students (mean score 60.71) at the .Q>.05 level of significance.
Both males and females had the same average scores on self-esteem at the middle level.
Researchers in the field of self-esteem detected little difference between the
means and standard deviations of the SEI of males and females (Coopersmith, 1984).
Table 7.1 showed that the students whose fathers attained degrees below
Bachelor's degree (mean score 61.03) had no significance difference with students
whose fathers had Bachelor's degree and higher (mean score 63.63) at the n>.05 level
of significance. Both students whose father attained degrees below Bachelor's degree
and students whose father received Bachelor's degree and higher had the same average
scores in self-esteem at the middle level.

53

Table 7.1 showed that the students whose mothers attained degrees below
Bachelor's degree (mean score 62.61) had no significant difference with students whose
mothers had Bachelor's degree and higher (mean score 56.86) at the :g>.05 level of
significance. Both students whose mothers attained degrees below Bachelor's degree
and students whose mothers received Bachelor's degree and higher had the same
average scores in the middle level of self-esteem.

Table 7.2 - The Difference of Self-Esteem and the Demographic Variables on
Parent's Salary using the Analysis of Variance

Parent's salary

n

Mean

S.D.

F

Sig.

2.21

.11

j'?.'(, b

< 10,000
10,001-20,000
20,001>
*Significance at .05

153 :
17.27
59 67
6d:91Q,
124
18.27
78 (~
64.37
17.03
level (2-tailed) b~ · >1
lJ

~ ~IL r

) I

."

0' ~ '\ j

Table 7.2 showed the mean score of self-esteem and parent's salary level. One
hundred fifty three parents with salary range below 10,000 baht/month had a mean of
59.67. Those with salary range of 10,001 to 20,000 Baht per month had a mean of
60.97, and those with salary range of20,001 and higher had a mean of 64.37. The value
from F-test One-way ANOVA, is 2.21. at Q>.05 level of significance, this showed that
there was no significant difference in the parent's salary variable.
The hypothesis on the difference of self-esteem with demographic variables on
sex, father's education, mother's education and parents' salary is accepted at (Q>.05)
level of significance. This indicates that the demographic variables of gender, parents'
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education and parents' salary did not have relationships to the level of self-esteem of
respondents.

Section 6

The results oft-test of Interpersonal values among demographic variables of
gender, fathers' education and mothers' education are presented in Table 8.1 - Table 8.6
Hypothesis (3): There is no significant difference between the following
variables:
a) Interpersonal values and gender
b) Interpersonal values and fathers' education
c) Interpersonal values and mothers' education
d) Interpersonal values and parents' salary

Table 8.1- The Difference of Support Value on Demographic Variables.
Demographics
Gender:
Male
Female
Father's Education:
Below Bachelor's
degree
Bachelor's degree
and higher

n

Mean

S.D.

t

Sig.

187
168

14.90
16.21

4.27
4.45

-2.84

.005*

111

14.77

4.18

-.37

.712

43

15.05

14.22

14.87

4.07

-.74

.465

15.46

3.92

Mother's Education:
Below Bachelor'
159
Degree
28
Bachelor's degree
and higher
•:s1gnmcance at .u:> level 2-tmled)
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Table 8.1 showed that male students (mean score 14.90) had a significant
difference with female students (mean score 16.21) at the :g<.05 level of significance.
That means female students scored significantly higher in Support value than male
students.
Table 8.1 showed that the students whose fathers attained degrees below
Bachelor's degree (mean score 14.77) had no significant difference with students whose
fathers got Bachelor's degree and higher (mean score 15.05) at the _g>.05 level of
significance. Both students whose father attained the degree below Bachelor's degree
and students whose father received Bachelor's degree and higher had the same average
score in Support value.
Table 8.1 showed students whose mothers attained degrees below Bachelor's
degree (mean score 14.87) had no significant difference with students whose mothers
had Bachelor's degree and higher (mean score 15.46) at the p>.05 level of significance.
Both students whose mother attained degrees below Bachelor's degree and students
whose mother had Bachelor's degree and higher had the same average scores in Support
value.
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Table 8.2-The Difference of Conformity Value on the Demographic Variables.
Demographics
Gender:
Male
Female
Father's Education:
Below Bachelor's
degree
Bachelor's degree
and higher
Mother's Education:
Below Bachelor's
degree
Bachelor's degree
and higher

n

Mean

S.D.

t

Sig.

187
168

19.16
18.54

4.78
4.85

1.21

.227

111

19.41

4.76

.06

.951

43

19.35

5.20

159

19.41

.95

.350

28

\~

18.54

, ,~

4.75
4.46

I. I>
(

*Significance at .05 level (2-tailed)

Table 8.2 showed that male students (mean score 19.16) had no significant
difference with female students (mean score 18.54) at the 12>.05 level of significance.
That means male and female students had the same average score in Conformity value.
Table 8.2 showed that students whose fathers attained degrees below Bachelor's
degree (mean score 19 .41) had no significance difference with students whose fathers
had Bachelor's degree and higher (mean score 19.35) at the 12>.05 level of significance.
Both students whose father attained degrees below Bachelor's degree and students
whose father received Bachelor's degree and higher had the same average scores in
Conformity value.
Table 8.2 showed students whose mothers attained degrees below Bachelor's
degree (mean score 19.41) had no significant difference with students whose mothers
had Bachelor's degree and higher (mean score 18.54) at the p>.05 level of significance.
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Both students whose mothers attained degrees below Bachelor's degree and students
whose mothers received Bachelor's degree and higher had the same average scores in
Confonnity value.

Table 8.3 - The Difference of Recognition Value on the Demographic Variables.

Demographics
Gender:
Male
Female
Father's Education:
Below Bachelor' s
degree
Bachelor's degree
and higher
Mother's Education:
Below Bachelor's
degree
Bachelor's degree
and higher

n

Mean

S.D.

t

Sig.

187
168

10.07
9.98

4.62
4.40

.21

.837

-1.63

.106

\

-

-

-~

111

9.30

4.32

43

10.50

3.91

159

9.67

4.25

28

10.40

4.48

~ ·~

*S1gmficance at .05 level (2-taded)]

....A
-.79

.435

~)

,___

(

Table 8.3 showed that male students (mean score 10.07) had no significant
difference with female students (mean score 9.98) at the :g>.05 level of significance.
That means male and female students had the same average scores in Recognition
value.
Table 8.3 showed that the students whose fathers attained degrees below
Bachelor's degree (mean score 9.30) had no significant difference with students whose
fathers had Bachelor's degree and higher (mean score 10.50) at the Q>.05 level of
significance. Both students whose father attained degrees below Bachelor's degree and
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students whose father received Bachelor's degree and higher had the same average
scores in Recognition value.
Table 8.3 showed that the students whose mothers attained degrees below
Bachelor's degree (mean score 9.67) had no significant difference with students whose
mothers had Bachelor's degree and higher (mean score 10.40) at the p>.05 level of
significance. Both students whose mothers attained degrees below Bachelor's degree
and students whose mothers received Bachelor's degree and higher had the same

average scores in Recognition value.

"
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Table 8.4-The Difference of Independence Value on the Demographic Variables

Demographics

n

Mean

S.D.

t

Sig.

187
168

19.30
20.68

5.18
5.38

-2.47

.014*

111

19.67

5.68

.57

.571

19.12

5.27

~

Gender:
Male
Female
Father's Education:
Below Bachelor's
degree
Bachelor's degree
and higher
Mother's Education:
Below Bachelor's
degree
Bachelor's degree
and higher

_,_
43
'),

..

.

159

19.18

5.10

28

20.71

5.75

~.c

~
-1.33

.193

*Significance at .05 level (2-tailed)
Table 8.4 showed that

male students (mean score 19.30) had significant

difference with female students (mean score 20.68) at the R<.05 level of significance.
That means female students scored significantly higher in Independence than male
students.
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Table 8.4 showed that students whose fathers attained degrees below Bachelor's
degree (mean score 19.67) had no significant difference with students whose fathers had
Bachelor's degree and higher (mean score 19.12) at the y>.05 level of significance.
Both groups got the same average scores in Independence value.
Table 8.4 showed students whose mothers attained degrees below Bachelor's
degree (mean score 19. 18) had no significant difference with students whose mothers
had Bachelor's degree and higher (mean score 20.71) at the p>.05 level of significance.
Both groups had the same average scores in Independence value.

Table 8.5-The Difference of Benevolence Value on the Demographic Variables.

l

Demographics
Gender:
Male
Female
Father's Education:
Below Bachelor's
Degree
Bachelor's degree
and higher
Mother's Education:
Below Bachelor's
degree
Bachelor's degree
and higher

n

Mean

S.D.

t

187
168

16.22
15.82

5.00
4.70

.78

4.65

.41

.684

2.17

.032*

111

- I•

16.87

II

Sig.
:::-::

.433

j l•

43

14

16.51

5.04

159

17.01

4.60

28

14.86

6.10

*Significance at .05 level (2-tailed)

Table 8.5 showed that male students (mean score 16.22) had no significant
difference with female students (mean score 15.82) at the y>.05 level of significance.

60

That means male and female students had the same average scores in Benevolence
value.
Table 8.5 showed that students whose fathers attained degrees below Bachelor's
degree (mean score 16.87) had no significance difference with students whose fathers
got Bachelor's degree and higher (mean score 16.51) at the y>.05 level of significance.
Both groups had the same average scores in Benevolence value.
Table 8.5 showed that the .students whose mothers attained degrees below
Bachelor's degree (mean score 17.01) had significant difference with students whose
mothers had Bachelor's degree and higher (mean score 14.86) at the p<.05 level of
significance. That means students whose mothers attained degrees below Bachelor's
degree had scored higher in Benevolence value than students whose mothers received
Bachelor's degree and higher.

Table 8.6 -The Difference of Leadership Value on the Demographic Variables.

Demographics
Gender:
Male
Female
Father's Education:
Below Bachelor's
Degree
Bachelor's degree
and higher
Mother's Education:
Below Bachelor's
degree
Bachelor's degree
and higher

n

Mean

S.D.

t

Sig.

187
168

10.21
16.21

4.15
4.45

3.39

.001*

111

9.81

4.11

.90

.369

43

9.12

4.34

159

9.71

4.20

.11

.912

28

9.61

4.60

*Significance at .05 level (2-tailed)
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Table 8.6 showed that male students (mean score 10.21) had

significant

difference with female students (mean score 16.21) at the .Q<.05 level of significance.
That means female students scored higher in Leadership Value than male students.
Table 8.6 showed that students whose fathers attained degrees below Bachelor's
degree (mean score 9.81) had no significant difference with students whose fathers had
Bachelor's degree and higher (mean score 9.12) at the .Q>.05 level of significance. Both
groups had the same average scores in Leadership value.
Table 8.6 showed that the students whose mothers attained degrees below·
Bachelor's degree (mean score 9.71) had no significant difference with students whose
mothers had Bachelor's degree and higher (mean score 9.61) at the :g>.05 level of
significance. That means both students whose mothers attained degrees below
Bachelor's degree and students whose mothers received Bachelor's degree and higher
had the same average scores in Leadership value.
The hypothesis on the difference of the six factors of Interpersonal Values with
demographic variables of gender, fathers' education and mothers' education showed
that Support, Independence, Benevolence and Leadership were rejected at the Q<.05
level of significance. Conformity and Recognition values were accepted at the .Q>.05
level of significance.

The results of the Analysis of Variance of self-esteem and the demographic
variable of parents' salary scale are presented in Table 9.1 to Table 9.6.
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Table 9.1 - The Difference of Support Value and the Demographic Variable of
Parent's Salary using the Analysis of Variance
Parent's salary

n

Mean

S.D.

F

Sig.

< 10,000
I 0,001-20,000
20,001>

153
124
78

15.05
15.44
16.59

4.10
4.38
4.83

3.26

.0395*

*Significance at .05 level (2-tailed)
Table 9.1 showed the mean score of support value in each parent's salary level.
At the parent's salary range of below 10,000 Baht per month the mean score was 15.05.
At the parent's salary range of 10,001 to 20,000 Baht per month the mean score was
15.44, and at the parent's salary range of 20,001 and higher the mean score was 16.59.
The value from the F-test One-way AN OVA, is 3.26 at the n<.05 level of significance,
this shows that there is a significant difference between the Support value and parent's
salary variable. Support value was higher as the salary increased.

Table 9.2 - The Difference of Conformity Value on the Demographic Variable of
Parent's Salary using the Analysis of Variance

Parent's salary

n

Mean

S.D.

F

< 10,000
10,001-20,000
20,001>

153
124
78

19.30
18.65
18.35

4.62
5.03
4.83

1.21

Sig.
.299

*Significance at .05 level (2~tailed)

Table 9.2 showed the mean score of Conformity value of each parent's salary
level. At the parent's salary range of below 10,000 Baht per month the mean score was
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19.30. At the parent's salary range of 10,001 to 20,000 Baht per month the mean score
was 18.65. At the parent's salary range of 20,001 and higher the mean score was 18.35.
The value from the F-test One-way ANOVA, is 1.21 aqp.05 level of significance, this
showed that there is no significant difference between the Conformity and the parents'
salary variable.

Table 9.3 - The Difference of Recognition Value on the Demographic Variable of
Parent's Salary using the Analysis of Variance

Parent's salary

< 5,000-10,000
10,001-20,000
20,001>

'

n

Mean

153
124
78

9.73
10.27
10.22

S.D.

4.16
4.73
4.83

F

Sig.

.58

.559

*Significance at .05 level (2-tailed)

Table 9.3 showed the mean score of Recognition value of each parent's salary
level. At the parent's salary range of below 10,000 Baht per month the mean score was
9.73. At the parent's salary range of 10,001 to 20,000 Baht per month the mean score
was 10.27, and at the parent's salary range of 20,001 and higher the mean score was
10.22. The value from the F-test One-way ANOVA, is .58 at the Q>.05 level of
significance, this shows that there is no significant difference between the Recognition
value and the parent's salary variable.
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Table 9.4 - The Difference of Independence Value on the Demographic Variable
of Parent's Salary using the Analysis of Variance
Parent's salary

n

< 10,000
10,001-20,000
20,001>

153
124
78

Mean
19.58
20.18
20.35

S.D.

F

Sig.

5.34
5.26
5.37

.71

.492

*Significance at .05 level (2-tailed)

Table 9 .4 showed the mean score of Independence value of each parent's salary
level. At the parent's salary range of below 10,000 Baht per month the mean score was
19.58. At the parent's salary range of 10,001 to 20,000 Baht per month the mean score
was 20.18 and at the parent's salary range of 20,001 and higher the mean score was
20.35. The value from the F-test One-way ANOVA, is .71 at the Q>.05 level of
significance, this showed that there is no significant difference between the
Independence value and the parent's salary variable.

Table 9.5 - The Difference of Benevolence Value on the Demographic
Variable of Parent's Salary using the Analysis of Variance
Parent's salary

n

Mean

S.D.

F

Sig.

< 10,000
10,001-20,000
20,001>

153
124
78

17.18
14.98
15.46

4.58
4.44
5.46

8.16

.0003*

*Significance at .05 level (2-tailed)

Table 9.5 showed the mean score of Benevolence value of each parent's salary
level. At the parent's salary range of below 10,000 Baht per month the mean score was
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17.18. At the parent's salary range of 10,001 to 20,000 Baht per month the mean score
was 14.98 and at the parent's salary range of 20,001 and higher the mean score was
15.46. The value from the F-test One-way ANOVA, is 8.16 at the .Q<.05 level of
significance, this showed that there is a significant difference between the Benevolence
value and the parent's salary variable.

Table 9.6 - The Difference of Leadership value on the Demographic Variable of
Parent's Salary using the Analysis of Variance
Parent's salary

n

Mean

S.D.

F

Sig.

< 10,000
10,001-20,000
20,001> I ,)

153
124
78

9.04
10.31
9.03

4.04
4.52
4.52

3.54

.030*
I~

*Significance at .05 level (2-tailed)
Table 9.6 showed the mean score of Leadership value 0f each parent's salary
level. At the parent's salary range of below 10,000 Baht per month the mean score was
9.04. At the parent's salary range of 10,001 to 20,000 Baht per month the mean score
was 10.31 and at the parent's salary range of 20,001 and higher the mean score was
9.03 . The value from the F-test One-way ANOV A, is 3.54 at the .Q<.05 level of
significance, this showed that there is a significant difference between the Leadership
value and the parent's salary variable.
The hypothesis on the difference of six factors of Interpersonal Values with
demographic variable of parent's salary showed that Support, Benevolence and
Leadership as rejected at the (.Q<.05) level of significance. Conformity, Recognition and
Independence were accepted at the (.Q>.05) level of significance . This indicated that
Support, Benevolence and Leadership were higher as the salary increased.

66

CHAPTER VI

SUMMARY, CONCLUSION, DISCUSSION
AND RECOMMENDATIONS

The study aimed at determining the relationship between self·esteem and
Interpersonal values among male and female students at Piliyalai School and Nareerat
School in Phare.

Statement of the Problem
1. What is the level of the self.esteem among Thai high school students in Thai
selected schools?
2. What is the Interpersonal values of Thai high school students in Thai
selected schools?

*

3. What is the relationship between self·esteem and Interpersonal values of
Thai high school students in Thai selected schools?
4

What is the difference between

self~steem

and demographic variables of

' high school students?
gender, parents' education and parents' salary of Thai
5 What is the difference between Interpersonal values and

demographic

variables of gender, parents' education and parents' salary of Thai high
school students?
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Hypotheses
Ho 1:

There is no significant relationship between self-esteem and

Interpersonal values of Thai high school students in Thai selected schools.
Ho 2: There is no significant difference between self-esteem and the
demographic variables of gender, parents' education and parents' salary of Thai high
school students in Thai selected schools.
Ho 3 : There is no significant difference between Interpersonal values and the
demographic variables of gender, parents' education and parents' salary of Thai high
school students in Thai selected schools.

Significance of the Problems
This study can help students to be more aware of their self-esteem and
Interpersonal values. The results from this study will be useful and helpful for teachers
so they can see the effects of the self-esteem in the students' behavior. The teachers can
help the students increase the level of their self-esteem, with meaningful strokes and
some need fulfillment.

Summary of Findings
1. The personal characteristics of students are as follows: Male students are 52. 7%
and female students are 47.3%. The majority or 62.8 % are the students whose
fathers attained degrees below Bachelor's degree. The majority or 67% are the
students whose mothers attained degrees below Bachelor's degree. The majority or
43 .1 % are students whose parents had salaries below 10,000 Baht per month.
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2. The majority or 59.2 % are the students with middle level of self-esteem. The
students scored at the middle level of the self-esteem score with mean scores of
61.16.

3. The Interpersonal values that the students considered most important were
Independence (x

=

19.96), followed by Conformity (x

=

18.86), Benevolence (x

=

16.03), Support (x = 15.52), Recognition (x = 10.03), and Leadership (x = 9.48).

4

There is no significant relationship between self-esteem and the following factors of
Interpersonal values: Support (r

=

-.05) which was considered a negligible

relationship, Conformity (r = -.08) considered a negligible relationship, Recognition
(r = .07) considered a negligible relationship, Independence (r = -.03) considered a
negligible relationship and Benevolence (r

=

-.03) considered a negligible

relationship. There is a significant relationship in Self-esteem and the factor of
Leadership at .05 level of significance (.g<.05) only.

5 There is a significant difference in the Support value between male students and
female

students (t

=

-2.84) at the (.g<.05) level of significance. There is a

significant difference of Independence value between male students and female
students (t = -2.47) at the (.Q<.05) level of significance. There is a significant
difference in the Benevolence value between the students whose mothers attained
degrees below Bachelor's degree and the students whose mothers attained Bachelor
degrees and higher (t = 2.17) at (g<.05) level of significance. There is a significant
difference in the Leadership value between male students and female students (t =
3.39) at the (g<.05) level of significance.
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6 There is a significant difference between Support value and parents' salary (F

=

3.26) at the .05 level of significance (Q<.05). There is a significant difference
between the Benevolence value and parents' salary (F = 8.16) at the .05 level of
significance (p<.05). There is a significant difference between the Leadership value
and parents' salary (F = 3.54) at the .05 level of significance (Q<.05).

Discussion
According to the results of the study, most of the students had low and middle
level of self-esteem. Only 9.3% of the whole students had high self-esteem. According
to Virginia Satir, low self-esteem students

are anxious, feel dissatisfied toward

themselves. They also had low self-confidence, feel it is hard to change and adapt
themselves to new environments. These persons use indirect communication, are vague,
may not be really honest, follow rigid rules, are nonnegotiable and hard to change
(Satir, 1988).
Most low self-esteem in people is caused by negative emotional reactions.
Unfortunate childhood experiences, criticism from adults, peers, environment or society
in general can cause feelings of inferiority and low self-esteem (Palladino, 1994). Most
feelings of low self-esteem stem from unhappy past experiences. For example, when an
important person in their lives such as teachers, parents and friends made them feel
inferior or inadequate, they begin to doubt themselves. The longer the criticism
continued, the more they doubted and might begin to believe that they could not do
anything right regardless of the facts in the situation. These can become habit-forming
and low self-esteem can become the norm for an individual. So teachers and parents
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should be careful about their actions or words that will make their students or their
children feel inferior.

Moreover, some low self-esteem students are jealous and

pessimistic. They always compare themselves with other people and feel that others are
more intelligent and doing well in school activities.
Middle self-esteem students use both direct and indirect communication. They
feel O.K with themselves. They accept the reality better than low self-esteem students.

They feel that they are not superior and also not inferior at the same time. Most of them
feel good toward themselves and their friends.

/

Persons with a medium level of self-esteem were similar to high esteem subjects
in most qualities of behavior and attitudes; they tend to be optimistic, expressive and
able to take criticism (Coopersmith, 1967).
High self-esteem persons are active, expressive individuals who tend to be
successful both academically and socially (Coopersmith, 1967). High self-esteem
students tend to be more flexible and able to adapt themselves to the new situations or
environments better than those low in self-esteem. Brookover, Thomas, and Patterson
( 1964 ); and Bodwin ( 1962) indicate that children with high self-esteem perform better
in their school work than children with lower level of self-esteem.
Brookover ( 1965) further says that a partnership between parents and schools is
not only desirable but necessary if a child's self-esteem is to be maintained at a positive
level. Parents are involved in the formation of self-esteem in the home while school
teachers can help a child gain a sense of confidence in his or her skills and competences
and foster esteem in the classroom. Therefore, building self-esteem in children,

71

particularly in low self-esteem children, requires collaboration between parents, school
teachers and the students.
The closer one's real self is to one's ideal self, the higher one's level of selfesteem. The greater the distance between the ideal and the real self, the lower the level
of self-esteem.
In the study, when comparing the level of self-esteem between male students
and female students, there was no significant difference found in both groups. Both
groups had middle level self-esteem. Male students had a little higher level of selfesteem than female students. This is probably because at present there is an equality
between men and women much more than in the past. Women hardly faced negative
stereotypes about their gender or race. According to Daley (1991), women emerge from
adolescence with a poorer self-image, relatively lower expectation for life, and
considerably less confidence in themselves and their abilities than men. But this was
not found in this study.
According to the result of the respondents' Interpersonal Values, the findings
showed high values for Independence and Conformity. The value that the students gave
most importance to was Independence. At present, parents always teach and encourage
their children to do things by themselves because both father and mother are at work
and do not have much time to take care of their children. Parents give the opportunity
for their children to think freely, to speak freely and learn to make decisions by
themselves. Moreover, Thai educational system nowadays is open. In the past, teachers
taught and gave all the information. Students just listened and remembered. They hardly
asked questions or expressed their opinions. But now teachers teach and also let their
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students search information by themselves. Teachers encourage students to express their
opinions freely. Therefore, students are more independent. Most of them do what they
want to do. They believe that their lives are their own, so they should have the right to
make a decision and do things in their own way. They think they have the right to do
whatever they want to do. They choose what they want to learn and choose their friends.
For the value of Conformity, the researcher found that Thai students are high in
conformity because of our educational culture. In Thai Culture, we are taught that good
boys or good girls have to obey their parents and elders. They have to pay respect to
their elders. They should be polite and do what is socially correct. As a child, we had
to follow the rules and regulations that our parents set up. When we grew up, we had to
follow the rules and regulations of schools, companies and society.
It is quite interesting to find that the Leadership scored the least important in the
senior high school students' values. This could be related to the level of their selfesteem. Most low self-esteem students hold the belief that they are inferior and
incapable to do or initiate things. They lose their self-confidence that they can be a
leader of their groups. The students with low level of leadership are less expressive of
their opinions even though they have their own ideas. They tend to show less school
performance than the students with high level of leadership. From the
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esteem students show higher leadership than middle and low self-esteem students. High
self-esteem students are active and like to learn and do new things. So they always
initiate doing new things.
Gender, parents' educational level and parents' salary do not affect the level of
the students' self-esteem. Coppersmith (1967) found that high self-esteem children tend
to have high self-esteem parents. Based on this concept, we can predict the level of selfesteem by measuring parents 'educational levels but this study did not confirm this.
Some studies reveal that high educated parents do not need to have high self-esteem. At
the same time, it does not mean that low educated parents always have low self-esteem.
There is a significant difference in the Support value, Benevolence value and in
the Leadership value in relation to parents' salary. For Support value, the students
whose parents had high salary scored significantly higher in Support value than the
students whose parents had lower salary. Parents who had high income can encourage
their children better than parents who had low income. The parents who had low income
seem not to have time to take care of their children as they needed to go out to work. So
children in a low income family need to take care of themselves and help their parents
work. For Benevolence value, the students whose parents had high salary tend to be
willing to share with other much more than the students whose parents had low salary.
This may be because the students in high socioeconomic classes perceived themselves
as superior (Wylie, 1961 ).
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Conclusions
There is a significant relationship only between Self-esteem and the factor of
Leadership. Self-esteem is a salient characteristic ofleadership in any school.
As to the demographic variables relationships to the self-esteem, both male
students and female students attained the middle level of self-esteem. The level of
fathers and mothers' education and the parents' salary had no relation on the level of
students' self-esteem.
As to the demographic variables relationships to the Interpersonal values, female
students considered the values of Support and Independence as more important than the
male students considered it. For the factor of Benevolence, students whose mothers
attained degrees below Bachelor's degree scored significantly higher than students
whose mothers had Bachelor's degrees and higher. According to Erikson ( 1968),
identity includes a sense of vocational commitment, physical self-acceptance,
clarification and acceptance of long-term goals arid roles. Individuals who do not
achieve this sense of identity will have difficulty meeting the later challenges of
adulthood.

Recommendations
After having completed this study, the researcher considered it appropriate to
make the following recommendations.
1. According to the correlation between self-esteem and Interpersonal values of
the students, it showed that the level of self-esteem and the factor of
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Leadership are related. Therefore, school teachers should plan the programs
and activities that encourage both self-esteem and leadership.
2. From the results of a Survey of Interpersonal Values, it shows that the factor
of Leadership is the prominent weakness of the students, especially in male
students, that should be supported by the schools by providing the activities
that encourage the level of leadership among peers.
3. For Future Research
- Socialization is important at this stage, so it should be paid more attention.
- The weakness in leadership because of lack of proper models (parents) in
the home, so it should be included in the study.
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Appendix A

Self-esteem Inventory (English)

Sex:

Qmale Qfemale

Father's education

0
0

Below Bachelor's degree
Bachelor's degree and higher

Mother's education

0
0

Below Bachelor's degree
Bachelor's degree and higher

Parent's salary

0
0
0

10,000 Baht/month
10,001-20,000 Baht/month
20,001 and higher

Directions
On the other side of this form, you will find a list of statements about feelings. If
a statement describes how you usually feel, put an X in the column "Like Me". If a
statement does not describe how you usually feel, put and X in the column "Unlike me".
There are no right or wrong answers. Begin at the top of the page and mark all 25
statements.
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Like
me
1. Things usually don't bother me.
2. I find it very hard to talk in front of a group.
3. There are lots of things about myself I'd change ifl could
4. I can make up my mind without too much trouble.
5. I'm a lot of fun to be with

6. I get upset easily at home
7. It takes me a long time to get used to anything new

'fl~

(/

8. I'm popular with persons my own age.

~
~

..

9. My family usually considers my feelings.

~~

10. I give in very easily.

;:.i

11. My family expects too much of me.

:..J

=

12. It's pretty tough to be me.
13. Things are all mixed-up in my life.

• .J/

14. People usually follow my ideas.
15. I have a low opinion of myself

.

~',,.

..

.
,

A,,.,...\,_

16. There are many times when I would like to leave home.
17. I often feel upset with my work.
18. I'm not as nice looking as most people
19. Ifl have something to say, I usually say it.
20. My family understands me.
21. Most people are better liked than I am.
22. I usually feel as if my family is pushing me.
23. I often get discouraged with what I am doing.
24. I often wish I were someone else.
25. I can't be depended on.

,-..,,.

Unlike
me
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AppendixB
Survey of Interpersonal Values (English)

~~

DlilB SURVEY OF INTERPERSONAL VALUES

h~

By LEONARD V. GORDON
~~

DIRECTIONS

~

In this booklet are statemems representing thin)ls that people consider to be important lo
~9

their way of life. These statements are grouped into sets of three. This is what you are asked to do:

v

E.~amine

.o
o•

..

each set. Within each set, find the one slalement of the three which represents what

you consider to be most important to you. Blacken the space beside that statement in the column
he:-ided l\'l (for mosl) .

:i

g

w

0

:;:

l)

~

0:z:

:;:

!

Next, examine the remaining two statements in the set. Decide which one of these statements
represents what you consider to be least imporlanl to you. Blacken the space beside that statement
in the column headed L (for least).
For every set you will mark one slalement as representing what is most important lo you
one slalcment as representing what is leas! imporlanl to you. and you will lea\·e one slalcment unmarked.

Example
M

To have a hot meal at noon

-

To get a good night's sleep
To get plenty of fresh air ... .
:;"
c

-

Suppose that you have examined the three statements in the example. and although all three
of the statements may represent things that are important

to

you, you feel that "To get plenty

of fresh air" is the most important to you. You would blacken the space in the column headed :'II
(for most) beside the statement. :\otice that this has been <lone in the example.
You would then examine the remaining two statements to decide which of these represents
something that is least important to you. Suppose that "To have a hot meal at noon" is the
leas! important to you. You would blacken the space in the column headed L (for least) next to
this statement. Notice that this has been done in the example.
You would leave the remaining statement. unmarked.
In some cases it may he difficult to decide which statement to mark. :VIake the best decision
that you can . This is not a test; there are no right or wrong answers. Be sure to mark only one
M (most) choice and only one L (least) choice in a set. Do not skip any sets. Answer every set.
Turn this booklet over and begin.
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Mark your answers in !:Olumn

A

To be free to do as I choose ___ ·-·--- ···-····-·· · -·-· ·· ·- ·· ·· ···- ·
To have others agree with me .... __ .. _··--· ·-····· ··· ··-- · .
To make friends with the unfortunate . _ .... -·- ·· ........ ... ... .
To be in a position of not having to follow orders....... .... _·-··
To follow rules and regulations closely .
.... ····- ····
To have people notice what I do ··- ··-- .. _
... .. ·· ··-·· ··
To hold an important job or office .. -·-·· ·· ···
.... ... .... _. ·-·-·
To treat everyone with extreme kindness ... .... ......... _·· -···.
To do what is accepted and proper_ ..... ···-····- ··· ···- ··· -··· ·· -· ·-· .
To have people think of me as being important .. . .. ··- ··· ·· ··
To have complete personal freedom . _
....... ...... __
To know that people are on my side
To follow social standards of conduct_ .
To have people interested in my well being . __
To take the lead in making group decisions
To be able to do pretty much as I please _____ ... . __ _
To be in charge of some important project
To work for the good of other people _...
To associate with people who are well known . _
To attend strictly to the business at hand
To have a great deal of influence ...... .
To be known by name to a great many people
To do things for other people ___ -····- ···- -·· ·· ·- . __ ·-·· ·-· ······ ·· -·· ·
To work on my own without direction .. ... ..... ···-··· ····-· ············ To follow a strict code of conduct. ....... ....... .... ···- .. ··- ... .......
To be in a position of authority . _··- ·-········· .. ... .. .. ··- ...... ...
To have people around who will encourage me_ . -- ········ ··· ·-····
To be friends with the friendless _.. . ···- ···-·· __ ... ····· ··- ...... __
To have people do good turns for me __·· - ... ··· ·-· ···- ·.
To be known by people who are important. .. ·······-To be the one who is in charge· ·- ····--····-- ··················
To conform strictly to the rules ............................. .... .
To have others show me that they like me_ . . ·····- .... .________ _
To be able to live my life exactly as I wish ·-···-···-····-··· ····-·· ·· ·
To do my duty ................................................... ··--··········- __
To have others treat me with understanding __ . ···- · -·· ·-·· ·--·· __
To be the leader of the group I'm in __ _... ··-·· .. -···-· ·········-··
To have people admire what I do_ ........ .............. .. .. .... ... .
To be independent in my work ..... .. ---- --·--- ... ······· -·-·- ___ _
To have people act considerately toward me_ ·-·-· .. ··· ·-·
To have other people work under my direction ___ ___ __ ..... -·· -··
To spend my time doing things for others ____ _.. . . --··--·· ··- ·-···---·
To be able to lead my own life ______ ........... .. --··-·····--···-··-··--······
To contribute a great deal to charity ··-·--· __ .. ...... ·- ·-- ·-· -·-·-···
To have people make favorable remarks about me . ... ... .
Turn the page and go on.

Mark your answers in column

B

6

A

M

M

M

M

M

M

M

M

M

M

M

M

M

M

M

M

M

M

M

M

To be a person of influence ____ --·-·--· ······· -·--········ ·········-·-·· -· ........ . ' ..........
...... . ........
To be treated with kindness ·-·····-··-··-·-··· ·······-- -· ----··········-··-······ ;:::::t _::::::
To always maintain the highest moral standards ................... _ I :::::: l ::::::
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To be praised by other people ____ -··-·····································--····
To be relatively unbound by social conventions ..................... .
To work for the good of society ··--· ···············-···· ··············-·········
To have the affection of other people ... ... ···········--·····-·····-····· -··
To do things in the approved manner ......................................
To go around doing favors for other people ........................... .
To be allowed to do whatever I want to do .. ···· ····-·········-·····To be regarded as the leader....... ..... .. .. ..................................... .
To do what is socially correct.. .. .. ................................... ......... ..
To have others approve of what I do· ··· -·· ·····-····· -·····-········-····
To make decisions for the group_ .... -·-····-···-······ ····--······· -········To share my belongings with other people ............................. .
To be free lo come and go as I want to··-···-················-····--·· ··
To help the poor and needy ...... ............ .............. ··-·· ············-··To show respect to my superiors ... . ·--·················-······-········ ... _
l

To be given compliments by other people ............. --··· ··-····-····
To be in a very responsible position ....... -- -·-·············-···---·--·····To do what is considered conventional... .................................. .
To be in charge of a group of people ..... ···-···········-····-·· ·······-·
To make all of my own decisions .... _ . ······ ·-·· ·-··-·····-······-····
To receive encouragement from others ........................... _........ .
To be looked up lo by other people .. ·· ·· ···· ············-··············--···
To be quick in accepting others as friends. ···-···- ···············-·····
To direct others in th eir work .................................................. .

M

l

M

M

To have other people interested in me __ _____ ···········- -··· ····-······· ·To have proper and correct social manners ····-···-·······-······-····
To be sympathetic with those who are in trouble ................. .
M

l

M

To be very popular with other people.. ·-··--·-·-·-····-····-·-··· ········
To be free from having to obey rules ______ -·- · ···-·· -······· ·············
To be in a position to tell others what to do ···--··· ··· ···-····-·- ··· ·
M

M

To always do what is morally right .... -----· ··--························-···
To go out of my way to help others .... ·····················------·········-·
To have people willing to offer me a helping hand ................. .
M

To have people admire me_. ·-·--·--· ·--·- ··-··-·····-····-····-····--···------··
To always do the approved thing .............................. ·············-To be able to leave things lying around if I wish ._ -···- .. -------

l

M

l
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Appendix C

Self-esteem Inventory (Thai)
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Appendix D
Survey of Interpersonal Values (Thai)
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Appendix E
Sample Size Table of Yamane (1967)
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