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This study has three objectives: 1) To explore the levels of ideal L2 self, ought-to L2
self, and L2 learning experience of L2MSS of Chinese graduate students in China. 2) To
examine the relationship between the ideal L2 self, ought-to L2 self, and L2 learning
experience of L2MSS and English proficiency of Chinese graduate students in China. 3) To
explore whether there will be any differences among ideal L2 self, ought-to L2 self, and L2
learning experience of L2MSS between male and female Chinese graduate students in China.
This study took the form of an explanatory mixed-methods research design.The
purposive sampling technique was selected for data collection from the 354 postgraduate
students using questionnaires. The convenience sampling technique was employed for semistructured interviews of 10 postgraduate students. The questionnaire consists of two parts:
participants’ necessary background information and 21 different items of the three
components of L2MSS.
The research findings of the first research objective showed that the level of ideal L2
self among graduate students was high (M=3.71, SD=0.08), the level of ought-to L2 self was
moderate (M=3.20, SD=0.98), and the level of the L2 learning experience was high (M=3.50,
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SD=0.88). The qualitative findings of the first research question were classified into six
themes which are 1) Learning English driven by future career; 2) Learning English for
communication needs; 3) Entertainment as a motivator for self-study; 4) Learning English to
pass examinations or get better grades; 5) Learning English to meet other’s expectation;
6)The positive impact of learning context. The research findings of the second research
objective revealed a positive relationship (p < 0.01) between the ideal L2 self, ought-to L2
self, L2 learning experience, and English proficiency of Chinese graduate students. The
results of the third research objective indicated significant differences between the ideal L2
self, ought-to L2 self, and L2 learning experience perceived by male and female postgraduate
students at Tianjin Normal University, China (p=0.00). The three L2MSS components of the
female students were higher than those of the male students. Moreover, the qualitative data
of research questions 2 and 3 were classified into five themes there are 1) The positive
influence of self desires on English Learning motivation; 2) Learning English has positive
impacts on future career and communication; 3) Motivation can be improved by
entertainment self-study; 4)The influences of the surroundings on English learning; 5)
English learning can be motivated by positive learning context.
The findings provided empirical data that could give graduate students appropriate
support to inspire their motivation toward English language learning. Furthermore, the
findings are helpful to attract more educators and researchers to pay attention to second
language acquisition in the Chinese educational context.
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CHAPTER I
INTRODUCTION
The introduction chapter consists of nine parts. It explains the background of the
study, research questions, research objectives, research hypothesis, theoretical framework,
conceptual framework, the scope of the study, definitions of terms, and significance of the
study.
Background of the Study
The learner’s learning motivation is a crucial key which is able to determine the
results of learner’s language learning . Based on Dörnyei (1998), motivation is the
fundamental impetus to acquire a second language or a foreign language and motivates to
sustain tedious phases of the long-term learning process. Ryan (2008) also offered his insight
on motivation, saying that motivation can facilitate learners to achieve their language
learning goals and gain more valuable worldviews about the current social environment. Due
to the prominent role of motivation in the process of second language acquisition, an
increasing number of researchers have been investigating motivation for more than five
decades.
As a significant concept in terms of second language learning, motivation has been
continuously explored by scholars, and its theoretical conception has constantly been
enriched and developed. In the 1950s, the investigation of motivation in foreign or second
language learning mainly focused on social psychology. The most influential social
psychologists in this field are Gardner and Lambert (1972), who advanced their integrative
and instrumental motivation theories. Integrative motivation represents the will to become a
member of the target language community, an internal motivation. Instrumental motivation
represents for the desire to obtain jobs or other rewards, also known as external motivation.
The Attitude/Motivation Test Battery (AMTB) was designed to testify the learner’s
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motivation and was widely used in the early stage of motivation for foreign or second
language learning.
With increasing internationalization of English and globalization, English has
gradually become a world language, a veritable planetary lingua franca (Martinović, 2018).
Therefore, studying English as a foreign or second language has become progressively more
crucial, and this highlighted some limitations to Gardner’s motivation framework. First of all,
the notion of integrative motivation became somewhat questionable in the context of an everchanging globalized planet. For example, some second language learners use English as a
tool to achieve their goals; in that case, they do not have a group to be integrated into
(Subekti, 2018). Ushioda (2011) also indicated that motivation could not be explained by
integrativeness since there is no specific target English community with globalization
development. Secondly, the participants of Gardner’s study were a group of Canadian
students who were learning a second language (French). It does not conform with the
necessary motivational background within a monolingual environment since Canadians
broadly spoke French as the second official language. Therefore, this concept of
integrativeness might not be related to foreign language context since language learners have
already been relatively exposed to the language (Dornyei & Ushioda, 2011). Thirdly,
learners’ main situation or environment to acquire a second language is most likely in the
classroom. Therefore, the classroom environment also employs a vital function in forming as
well as maintaining second language learning motivation (Chen, 2019). However, an
examination of the classroom atmosphere was not included in Gardner’s theory. Last but not
least, the research methods are limited to questionnaire surveys, whereas motivation involves
a complex and dynamic system of patterns, which is affected by many factors. To fully
understand learners’ motivation, a combination of quantitative and qualitative research is
necessary.
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Due to the aforementioned limitations of the traditional theory of motivation, it is
essential to redefine second language motivation. Dörnyei (2005) reformulated motivation in
a broader perspective and proposed the “second language motivation self-system” (L2MSS)
theory which is based on the “self-discrepancy” and the “possible self” theory. L2MSS
includes 3 components: ideal L2 self, ought-to L2 self, and L2 learning experience. Ideal L2
self means students desire to achieve their ideals and reduce the gap between reality and the
ideal self. Ought-to L2 self refers to some characteristics that learners think they should have
under the influence of their surroundings. L2 learning experience refers to the specific
learning environment and past learning experience. Many studies have confirmed the validity
of the L2MSS theory (Csizér & Kormos, 2009; Ryan, 2009; Taguchi, 2009; Papi, 2010). The
L2MSS theory expands the theoretical scope of motivation and provides a new perspective to
explore further and understand motivation.
Since L2MSS was proposed in 2005, it has attracted more and more researchers to
explore the framework of L2MSS. Boo, Dörnyei, and Ryan (2015) indicated that the L2MSS
is the most prominent and fundamental theoretical framework in the language field. They
clarified the dominant framework in the second language learning field is the L2MSS theory.
They also demonstrated that the L2MSS framework could be applied and adapted to different
theoretical orientations and perspectives. The L2MSS proposed “an exceptional wave of
interest within just one decade with literally hundreds of studies worldwide” (Dörnyei &
Ryan, 2015, p. 91). Subsequently, the L2MSS has been studied in different contexts,
including South Korea, Hungary, the United States, Japan, etc. (Liu, 2019). For example,
Kim (2011) investigated secondary school students in Korea, which demonstrated ideal L2
self could be developed to improve language learning achievement within the framework of
L2MSS.
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There has been some research about L2MSS in China. Some research has been done
on university students, but not much research on graduate students in China (Zhu, 2019).
Graduate students have received significant attention from Chinese society with the
expansion of academic enrollment in China. This study on second language learning
motivation based on the L2MSS theoretical framework focus on postgraduate students in
Tianjin city, China. The background of postgraduate students are from a university in Tianjin,
one of the top universities in China; there were 4,434 graduate students in the year 2020. The
University is the oldest institution of higher education in China’s modern history, founded in
1895. Its 125-year history is the epitome of the progress of modern Chinese higher education,
embodying the Chinese people’s indomitability through challenging times. The university has
been a pioneer in several fields during its growth, spanning three centuries. Postgraduate
students have been learning English since primary school, and the Unified National Graduate
Entrance Examination (UNGEE) is compulsory for all postgraduate students. UNGEE is a
selection exam that the national educational administration sets up to recruit qualified
postgraduate students. English is a mandatory subject for every undergraduate student who
wants to study for their master’s degree. In that case, English learning motivation has a
crucial impact on graduate students’ English learning and academic achievements for Tianjin
university students. Under these circumstances, the learning motivation of graduate students
should be further studied to provide more valuable suggestions on graduate students’ English
learning. Therefore, this calls for more research conducted with high educational level
language learners within the framework of L2MSS. Through the investigation and data
analysis based on L2MSS, the actual situation of graduate students’ English learning
motivation and the relationships between English proficiency and motivation with different
genders among Chinese graduate students will be presented.

5

6
Rationale
With China’s economic development, China has received significant attention as a
superpower country globally. In the meantime, all English learners witness increasing
research on English language learning under China context. In terms of the Chinese
educational system, the nature of Chinese education is extremely exam-oriented. Meanwhile,
English is one of the most important subjects for all Chinese students and a significant
subject in the university entrance examinations (Taguchi et al., 2009). The majority of
Chinese students learning English aim to pass exams. Under this situation, English teaching
and English learning face a significant challenge since students’ learning motivation has been
ignored under the Chinese exam-oriented system. Without motivation, English language
learning will increase students’ learning pressure and restrict students’ learning effectiveness
(Zeng, 2011). According to the interviews of several English graduate teachers in China,
more and more graduate students are not motivated to learn English since learning English is
only a way to pass stressful exams for graduate students.
Furthermore, Chinese graduate students lack a learning environment since they do not
have much chance to communicate in English in their daily life. Therefore, some students
have negative emotions toward English learning. Chinese educators should pay more
attention to students’ motivation since motivation is a crucial element in English language
learning for graduate students. English learning motivation plays a vital role in graduate
students’ English learning and academic achievements for Tianjin university students. In that
case, the English learning motivation of graduate students should be further explored to
provide more valuable suggestions on Chinese graduate students’ English learning.
In China, most research about L2 motivation focus on learning anxiety, motivation
types, motivational framework, learning development phases, the relationship between
motivation and achievements, learning strategies, and self-identity relationships (Liu, 2012).
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L2MSS, as a comparatively new theory, did not attract much attention at an early stage, but
many Chinese scholars have increasingly studied it in recent years. Therefore, L2MSS has
been recognized as a valid and reliable theoretical framework. Gao and Zhou (2009)
indicated that L2MSS successfully explained the limitation of integrative motivation and
provided the foundation for further research. The empirical research on this theory has been
chiefly carried out in other countries, where its validity and reliability were ensured (AlShehri, 2009; Csiz-er & Kormose, 2009; Ryan, 2009; Taguchi et al. (2009). Specifically,
Taguchi et al. (2009) investigated Chinese learners whose ages ranged from 11 to 53, with a
mean age of 21.1. The findings show how learners’ motivation is influenced by specific
context and surroundings, and the L2 ideal self has a significant function among L2MSS. Liu
(2010) conducted a large-scale investigation. The participants were 956 students, including
primary and secondary school students, high school students, undergraduate students, and
graduate students. His study verified the validity of the motivational self-system theory in
China since the L2MSS theory is valid with all participants. The research results also found
that among different levels of English learners, their ideal L2 self, ought to L2 self, and L2
learning experience will have other functions with varying levels of English proficiency.
Their L2 learning experience can usually predict their English proficiency for low-level
English learners. The ideal L2 self is the best predictor of English proficiency for high-level
English learners. Zhu (2019) pointed out L2MSS theory still lacks the support of sufficient
empirical research in the Chinese context. Since there is still not much research based on the
Chinese context, Liu (2019) calls for more research in China, which can further verify
L2MSS theory in Chinese culture and background.
Most of the research about motivation is conducted by evaluating middle and high
school students’ motivation and other variables such as learning achievement in China. Zhu
(2019) raised it is necessary to fill the gaps in the graduate students’ level within the L2MSS
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theory. With the expansion of academic enrollment in China, the performance of graduates
has also received widespread attention from society. English is a compulsory course for the
first year of university and strongly impacts the students’ academic and future achievements.
Graduate students’ English learning status can provide specific suggestions for graduate
English teaching and attract more scholars to pay attention to the graduate students and
improve the graduate training work. Liu (2019) pointed out most of the selected samples in
the research of China are low-level learners: primary school students, middle school students,
and high school students. For low-level learners, their ideal L2 and ought to L2 probably may
not affect the actual learning effectiveness of the learners in this stage. There is also some
research about undergraduate students since undergraduate students have always received lots
of attention and have been popular subjects in Chinese society. Li (2016) surveyed freshmen
and third-year students from three universities in Chengdu. According to her investigation,
their ideal L2 self and ought-to L2 self positively impact their English language learning.
Furthermore, the findings also showed that students’ attitudes become more and more
positive towards English learning as their age increases. Future L2MSS research should
increase the diversity of the selected sample, especially high-level L2 learners such as
graduate students. To fill the gap, this present study proposes to conduct research with
Chinese graduate students within the framework of L2MSS.
Some researchers have explored the relationship between learning motivation and
English proficiency among junior and high school students. Hao (2001) found that motivation
positively correlates with students’ English proficiency in high school students. Zeng (2011)
also testified a significant positive correlation between English proficiency and motivation
among middle school students. Yang (2011) used a questionnaire survey to explore
undergraduate students and found motivations are positively correlated with English
proficiency. However, Boo (2015) pointed out that the participants in the research should be
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further studied since early language learning is a complex situation and primary or secondary
students are not the ideal represented group with the framework of L2MSS. From the related
research, there are still not enough studies to explore the relationship between motivation and
English proficiency among graduate students within the framework of L2MSS.
To analyze the relationship between L2MSS and English proficiency among graduate
students in China, there is an inevitable factor to consider, which is gender differences. Zhu
(2017) explored the differences between different nations, grades, and genders of minority
middle schools in China, which showed a significant difference within the L2MSS
framework. Lu (2019) also proved significant differences among high school students of
different genders among the components of L2MSS. The research showed that the ideal L2,
the ought to L2, and the L2 learning experience of girls is significantly higher than boys.
Similarly, Chen (2019) explored the relationship between gender difference, English
achievement, and the components of L2MSS among high school students in China. The
research results present that female students’ ideal L2 self and L2 learning experience are
significantly higher than male students. Still, their ought-to L2 selves showed the opposite
findings: males’ ought-to L2 selves are higher.
Moreover, females have more positive images of their ideal L2 self and more positive
emotions towards the L2 learning experience, and female students expressed a strong interest
in learning English. However, males have different attitudes towards the framework of
L2MSS. Male students require a more relaxed classroom and atmosphere than female
students, and males express the stress and pressure from parents’ expectations and high
scores. What are the differences in L2MSS of different genders among graduate students in
China? These are issues that need to be explored further in future research. To fill the
research gaps on L2MSS and graduate students, L2MSS and English proficiency, and gender,
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this study attempts to conduct research with male and female graduate students in China with
different English proficiency levels of different genders.
Research Questions
In this study, the research questions are as follows:
1. What are the levels of ideal L2 self, ought-to L2 self, and L2 learning experience of
L2MSS of Chinese graduate students in China?
2. What is the relationship between ideal L2 self, ought-to L2 self, and L2 learning
experience of L2MSS and the English proficiency of Chinese graduate students in China?
3. Are there any differences between ideal L2 self, ought-to L2 self, and L2 learning
experience of L2MSS between male and female Chinese graduate students in China?
Research Objectives
1. To explore the levels of ideal L2 self, ought-to L2 self, and L2 learning experience of
L2MSS of Chinese graduate students in China.
2. To examine the relationship between ideal L2 self, ought-to L2 self, and L2 learning
experience of L2MSS and English proficiency of Chinese graduate students in China.
3. To explore whether there will be any differences among ideal L2 self, ought-to L2 self, and
L2 learning experience of L2MSS between male and female Chinese graduate students in
China.
Statement of Hypothesis
From all of the related studies, the following hypotheses are generated.
1. There will be a positive relationship between ideal L2 self, ought-to L2 self, and L2
learning experience of L2MSS and the English proficiency of Chinese graduate students in
China. (In relation to research question 2)
2. According to the third research objective, three hypotheses are formulated.
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2.1 There will be a significant difference in terms of the ideal L2 self between male and
female Chinese graduate students in China (p=0.05).
2.2 There will be a significant difference in terms of the ought-to L2 self between male
and female Chinese graduate students in China (p=0.05).
2.3 There will be a significant difference in terms of the L2 learning experience between
male and female Chinese graduate students in China (p=0.05).
Theoretical Framework
The theoretical framework of second language learning motivation is based on three
different theories, which are all crucial in the development of second language motivation.
The first framework includes integrative and instrumental motivation. The second framework
of motivation consists of the intrinsic and extrinsic frameworks. The last framework of
motivation is L2MSS which has three components: ideal L2 self, ought-to L2 self, L2
learning experience (Liu, 2010).
Since 1959, Gardner and Lambert have done many kinds of research on second
language learning motivation among students in the USA, Canada, and other countries. Their
research proved the crucial role of motivation in the process of second language learning.
According to Gardner and Lambert (1972), the framework of motivation can be divided into
two main components: integrative and instrumental motivation. Integrative motivation refers
to the desire to join the target language community. Instrumental motivation is related to
practical aims, for example, the need to find a job. This theoretical framework significantly
contributes to scientific research on English language acquisition.
Subsequently, with the development of globalization, Deci and Ryan (1985) raised a
new framework of second language motivation based on self-determination theory. The
framework can be distinguished into two orientations: intrinsic motivation and extrinsic
motivation. Intrinsic motivation is the enjoyment of participating in activities, and learners
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would like to enjoy the activity itself. Extrinsic motivation refers to accomplishing a goal,
such as avoiding punishment or being rewarded, but the plans are under pressure.
Dörnyei (2005) reconceptualized the motivation theory as the L2 Motivational Self
System (L2MSS) since motivation has a dynamic nature and the world is changing into a
global community. The L2MSS is a new theory based on possible selves and self-discrepancy
theories to interpret learning motivation. There are three components within the framework of
this theory: ideal L2 self, ought-to L2 self, and L2 learning experience. It is a comparatively
comprehensive as well as powerful framework in a globalized situation. The L2MSS
theoretical framework is applied to explore the graduate students’ second language (English)
learning motivation in the current study.
Conceptual Framework
This study proposes using the L2MSS as a conceptual framework that includes the
three components, ideal L2 self, ought-to L2 self, and L2 learning experience, to explore the
motivation levels of Chinese graduate students in China. Also, English proficiency and
gender are the variables used to explore their relationship with the three components of
L2MSSS (Figure 1.1). L2MSS is an approach to second language learning motivation
research that Dörnyei proposed in 2005.
Figure 1.1
Conceptual Framework
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By summarizing the research based on the theoretical framework of traditional
motivation, Dörnyei conducted a large-scale empirical study on motivation and combined
Markus and Nurius’ the Possible Self-theory and Higgins’ Self-discrepancy theory in
psychology in the era of English globalization. According to Markus and Nurius (1986), the
possible self-theory refers to how individuals restrict their behaviors to achieve their
expectations. Higgins’ (1987) self-discrepancy theory determined three fundamental areas of
the self: the actual self, the ideal self, and the ought self. Thus, L2MSS is both a development
and an extension of the traditional motivational theoretical framework, which has been made
more suitable for studying today’s students’ motivation. Thus, a new theoretical framework
has been used to explore second language learning motivation. There are 3 main dimensions
within the L2MSS framework: L2 ideal self, L2 ought-to self, and L2 learning experience.
Figure 1.1 illustrates how L2MSS associates these three components with learners’ linguistic
outcomes. The three dimensions have a significant influence on the learner’s motivation.
Meanwhile, English proficiency and gender are two inevitable factors that significantly
impact the L2MSS theoretical framework.
Scope of the Study
The variables in this study were 3 components of L2MSS: ideal L2 self, ought-to L2
self and L2 learning experience, English proficiency, and gender. This research focused on
Chinese graduate students in China. The research took place at a Normal University in
Tianjin, China. The sample in this study was 354 Chinese graduate students since the L2MSS
framework requires a foreign language environment. The research design of the current study
was an explanatory mixed-methods research design. A questionnaire was adopted to gather
data for the quantitative part of the research; there were 354 student participants. Ten student
participants for the qualitative study, five male and five female students, participated in a
semi-structured interview.
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Definitions of Terms
English Proficiency
Refers to the standardized test score of UNGEE; Unified National Graduate Entrance
Examination (UNGEE) is a compulsory requirement for all postgraduate students. UNGEE is
a selection exam that the national educational administration sets up for recruiting qualified
postgraduate students. English is a mandatory subject for every undergraduate student as an
entrance exam for a master’s degree. The total score for the test is 100; it includes writing,
reading, and translation. According to the grades requirements of the UNGEE of Tianjin
university, the grades should be over 50 points, and the total points are 100.
Graduate Students
Refers to students who study and research for their master’s degree from a university
in Tianjin, China.
Ideal L2 Self
Refers to some of the desires that Chinese graduate students want to achieve in their
ideals, such as hope, enthusiasm, desire, etc. It mainly relates to a wish to reduce or lower the
gap between reality and the ideal self. For example, if the learner is willing to be fluent in
English, then this ideal self will give him a strong learning motivation so that the learner will
make more efforts in order to narrow the gap between the real self and the ideal self, which is
consistent with integrative motivation and internal instrumental motivation.
L2MSS
This term refers to the second language motivational self-system composed of the
ideal L2 self, ought-to L2 self, and L2 learning experience. It will be measured by
questionnaires and semi-structured interviews.
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L2 Learning Experience
This term refers to situational motivations closely related to the specific learning
environment and past learning experiences, such as the influence of teachers, peers, learning
experience, and curriculum experience.
Ought-to L2 Self
This term refers to some characteristics that Chinese graduate students think they
should have under the influence of their surroundings and the outside world. These
characteristics are matched with the imagined expectations of the people around them, the
features that the learners believe they should acquire to reach expectations and avoid negative
results. It is consistent with instrumental motivation and extrinsic motivation.
Significance of the Study
By exploring the motivational levels of graduate students, the findings provided
empirical data which could be used to give graduate students appropriate support aimed at
inspiring their motivation toward English language learning. Analyzing language learning
motivation stimulated graduate students to fully utilize their potential learning abilities. To
some extent, it also gave great significance to academic-level teaching methodology in terms
of English teaching and English by fully understanding the motivational self-system of
graduate students. For teachers, it was not only to give students abstract suggestions such as
more practice in the classroom but also to provide students with clear, concrete, and
achievable goals and guidance. These results helped English teachers understand the
motivational self-system of graduate students. It inspired English teachers to use flexible
teaching strategies in teaching practice according to students’ different motivations, improved
teaching efficiency and effectiveness and improved the English proficiency of graduate
students.
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For students, the findings helped them better understand their motivation to improve
their English proficiency if there is any positive relationship between English proficiency and
motivation. It also inspired students to transform their desires into practical actions by
increasing their learning motivation, even though there is no relationship between English
proficiency and motivation.
By investigating the relationship between motivation and English proficiency among
female and male graduate students, the findings suggested more teaching strategies to
improve their motivation and English proficiency based on the gender difference. Individual
difference is very important in the process of English learning. Since there is a difference
between gender differences and three components of L2MSS, attention should be on the
gender difference to achieve better English proficiency in order to inspire their learning
motivation. It was better for us to investigate the motivational theory, and more variables can
be explored, which gave us a better understanding of the motivational system.
Last but not least, the findings were beneficial to attract more educators and
researchers to pay attention to second language acquisition in the Chinese educational
context. L2MSS theory gave administrators a better understanding of English teaching and
learning. It boosted the implementation of the “learner-centered” approach since the Chinese
educational system has been oriented by a “teacher-centered” approach for a long time, which
ignores the importance of inspiring and motivating students in English learning. The findings
significantly impacted English teaching in China and changed the perspective of English
teaching by exploring second language motivation.

CHAPTER II
REVIEW OF RELATED LITERATURE
In this chapter, the related literature review will be presented, composed of five parts:
the development phase of L2 motivational theory, the theoretical foundations for L2MSS,
previous studies about different groups of students on L2MSS, related studies on L2MSS
with variables, and the chapter summary.
The Development Phases on L2 Motivational Theory
Four main development phases are in the process of development of second language
motivation research; they are the social-psychological period, the cognitive-situated period,
the process-oriented period, and the L2MSS period (Dörnyei, 2005).
The Social-Psychological Period (1959-1990)
From the viewpoint of social psychology, the importance of an individual’s social
context and social interactions mainly focus on second language learning motivation. The
social-psychological period in the field of second language learning motivational research has
lasted from 1959 to 1990 under the Canadian bilingual background (Dörnyei, 2005; Ushioda,
2012). During the social psychological period, Gardner invented and developed the socialeducational model. In the meantime, Clement and his co-workers (1980) put forward the
linguistic self-confidence theory, which also contributed to further exploring second language
learning motivation.
The Social Educational Model
Gardner (1979) proposed the original social, educational model, which explained that
second language learning is related to people’s aptitude or capacity and involves the cultural
context or learning backgrounds. He claimed that researchers should also consider the
impacts of social, contextual, and pragmatic factors on second language learning motivation.
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Two main factors influenced the original social-educational model: aptitude and
learning motivation. However, the social educational model emphasized the learning
motivation factor since Gardner was more concerned about how people can be motivated to
acquire a second language even though the learner’s capacity cannot reach the average level.
It refers to motivation which plays a more critical function in inspiring people to acquire a
second language. The social-educational model presents two influential motivational factors:
the formal (educational) and the informal (cultural) site. Gardner explained that the two
motivational factors have distinct functions in stimulating the second language learning
motivation. Specifically, the educational environment becomes a special place for guidance
and correction for learners to acquire a second language. At the same time, cultural contexts
allow learners to immerse themselves in other cultures without any particular guidance. In
both ways, learners will gradually acquire more knowledge and become more confident
under both educational and cultural contexts, stimulating second language learning. After this
shift between educational and cultural contexts, learners’ linguistic and non-linguistic results
in second language learning will be developed (Salam, 2008).
The social educational model made many times of revisions in order to explore the
sub-processes underlying each of the individual factors. In the meantime, Gardner (1985)
proposed the three sub-measures, which are intensity, the desire to learn, and attitude towards
learning. Gardner put forward the motivational factor as three measures to explain learners’
desires and attitudes towards language learning. Gardner explained learners could employ
motivation to boost second language learning if these three criteria work together. Moreover,
in order to explore the motivational factors in terms of individual learning, more
characteristics were added and combined in the Attitude Motivation Test Battery (AMTB),
which is also proposed by Gardner.
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AMTB aims to measure motivational factors and predict the second language
performance of learners. The test seeks to rate learners’ motivational statements by a 6-level
Likert scale (from strongly disagree to strongly agree) and a scale of 1 to 7 (from least likely
to most likely). Nevertheless, the test has been gradually refined over the years. Gardner
(2011) also clarified four main variables that are tested in the AMTB: intergrativeness,
attitude towards learning motivation, motivation, and language anxiety.
Linguistic Self-Confidence
According to Clement (1980), linguistic self-confidence represents learners’
perspective of their own ability and competence to achieve tasks, built by the interaction
between language learners and the community. Clement and his associates clarified that
social contextual factors have a tremendous influence on stimulating second language
motivation. Dörnyei (2005) also argued that linguistic self-confidence has a significant
function in second language learning. With multi-linguistic communities, confidence can
improve learners’ identification by integrating with the community, motivating the learners to
acquire the target language.
The Cognitive-Situated Period (in the 1990s)
The cognitive perspective emphasizes the learner’s mental processes on second
language motivation. From the late 1980s to the 1990s, the focus of second language learning
motivation gradually switched to cognitive models, representing the “cognitive revolution” in
the field of psychology. Meanwhile, Cognitive psychologists clarified language motivation
can be influenced by learners’ perspectives about their own abilities, potentials, performances,
and limitations (Dörnyei, 2005). Therefore, second language motivational models changed
from the social perspective to a more narrow-viewed perspective, which is the cognitive
perspective. During the cognitive-situated period, the representative contributions were made
by Deci and Ryan’s Self-determination theory, Ushioda through Weiner’s attribution theory,
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and Williams and Burden’s social constructivist model (Dörnyei, 2005). Even though these
motivational theories pay attention to different research perspectives, they all have a similar
cognitive nature.
Self-Determination Theory
Deci and Ryan’s Self-Determination Theory (1985) greatly impacted second language
learning in the cognitive-situated period. The focus of self-determination theory consists of
two directions of motivation, which are intrinsic motivation and extrinsic motivation.
Intrinsic motivation indicates the performed behavior for the purpose of experiencing
entertainment and pleasantness, for example, doing a particular activity to enjoy happiness or
satisfying curiosity to feel joy (Vallerand, 1997). There are three sub-types of intrinsic
motivation: intrinsic motivation for learning, intrinsic motivation towards accomplishment,
and intrinsic motivation to experience inspiration. Extrinsic motivation refers to the
performed behavior to achieve a separate destination, for example, receiving honors or
rewards and avoiding punishment (Vallerand, 1997). Deci and Ryan’s theory clarified the
importance of the language learning context, which significantly impacts and inspires
learners’ second language learning.
Attribution Theory
Weiner (1972) proposed the attribution theory, which dramatically influences second
language learning. Attribution theory tries to explain the world and identify the reasons for
events or behavior. Weiner’s attribution theory focuses on learning achievement. According
to Weiner, there are four most influential factors of attributions: ability, effort, task difficulty,
and luck. Attribution theory emphasizes the causal reasons in learners’ past successes or
failures which play a significant role as motivational factors in future endeavors in the second
language learning field.
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Consistent with Weiner’s attribution theory, Ushioda subsequently proposed two
attributional patterns related to positive motivational achievements in L2 learning (Dörnyei,
2005). The first attributional pattern refers to personal factors contributing to learning a
language successfully. The second pattern refers to the attribution of failure, which may be in
the learning process. Ushioda clarified that two attributional patterns could positively
motivate learners during learning.
Social Constructivist Model
The social constructivist model is proposed by Piaget (1997), which focuses on the
constructive nature of learning processes. The model put forward an assumption that people
are born to be actively constructing personal meaning. This refers to the fact that everyone is
making their own sense of life in the learning theory, which is the crucial point of the
constructivist perspective. The learners are learning based on the conceptions of their own
senses, and the internal factors can impact their learning outcomes, such as mood and
motivation. This model outlined four elements that can influence learning processes, which
represents the learners, the teacher, the task, and the learning context.
By applying the social constructivist model, Williams and Burden (1997) proposed
the framework of motivation in second language learning. This framework summarized all
relative motivational factors in the setting of a classroom. The framework focuses on the
influence of context, and it identifies motivational factors into learner-internal and external
factors. The framework is presented in Table 2.1
Table 2.1
The Framework of Motivation by Williams and Burden (1997)
Internal factors
The intrinsic interest of activity:
arousal of curiosity;
the optimal degree of challenge.

External factors
Significant others:
parents;
teachers;
peers.
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Internal factors
The perceived value of activity:
the anticipated value of outcome;
the intrinsic value attributed to the activity.

External factors
The nature of interaction with
significant others:
rewards;
punishments, sanctions.
Sense of agency:
The learning environment:
locus of causality;
comfort;
ability to set appropriate goals.
resources;
time of day, week, year;
class and school ethos.
Mastery:
The broader context:
feelings of competence;
wider family networks;
awareness of developing skills and mastery in societal expectations and attitudes.
a chosen area.
Self-efficacy.
Self-concept
realistic awareness of personal strengths and
weaknesses in skills required;
Attitude:
to language learning in general;
to the target language;
to the target language community and culture.
Other effective states
confidence;
anxiety,
Developmental age and stage
Gender
The Process-Oriented Period (2000-2004)
Some researchers have gradually found out that second language motivation is a
dynamic process instead of static status since the middle of the 1990s. Dynamic process
refers to motivation which can change with time development. In this case, second language
motivation research started to shift from the static viewpoint to the dynamic view. The model
of the process-oriented period investigated the difference in individuals’ motivation in the
short term and long term when they are learning a second language. According to Dörnyei
(2005), motivation can be considered a changing movement which is dynamic, that can
significantly impact a class process, a year, or even a lifetime.
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Process Model
While exploring the teaching strategies of Hungarian second language teachers,
Dörnyei and Ottó (1998) noticed the characteristics of timeliness for second language
learning. They pointed out that motivation develops and changes dynamically with time,
making it essential for motivation structures to abstain from a specific impermanent axis.
Based on the advantages and disadvantages of previous second language motivational
research, Dörnyei and Ottó (1998) proposed a new process model of second language
motivation.
The new process model comprises two components, the action sequence and
motivational influences. The action sequence involves three phases: preactional, actional, and
postactional (Dörnyei & Ottó, 1998). The preactional phase refers to the initial choice to start
learning a second language and create a new aim for learners. This process involves making
sure aims, organizing intentions, and taking actions. Main motivational factors in the process
of the preactional phase are the values related to second language learning, attitudes towards
the second target community, learner’s desires, and environmental support. The actional
phase involves sustaining and stimulating the learner’s motivation in the process of language
learning. This phase refers to generating and completing subtasks, complimenting one’s
achievement, and performing self-regulation. In the actional process, the quality of second
language learning experience, autonomy learning, teacher or parents' influence on the L2
learning experience, sense of autonomy as an L2 learner, teachers’ and parents’ influence,
and the usage of self-regulatory strategies are the main influential factors in second language
learning. The postactional phase refers to retrospection and self-reflection on the second
language learning experience and results. This stage involves determining causal attributions,
forming standards and setting strategies, dismissing the intention, and further plans. In the
postactional phase, learners’ attributional styles and biases, self-concept perspectives, and
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feedback are the main influential motivational factors in the process of second language
learning. The new process model explains the different development stages of motivation in
the process of the second language learning. It also explores the time dimension and the
dynamic nature of second language motivation (Dörnyei & Ottó, 1998).
L2MSS Period (2005-present)
The second language motivational self-system (L2MSS) was proposed by Dörnyei
(2005) to explore second language learning motivation. L2MSS is a combination of
individual features and second language learning, which also presents the significance of
second language motivation. According to Dörnyei, L2MSS is a new concept for second
language learning, which can be connected with self and identity theory. He believes that
second language learning is a communication tool and an essential part of an individual
learning personality. Thus, Dörnyei firstly proposes the concept of ‘self’ in second language
motivational theory.
Dörnyei claimed the motivation to learn English as a aiming language for learners
mainly is to acquire global identity. The concept of self and identity receives more and more
attention in the field of second language learning motivation. English learners’ second
language motivation is not just to integrate into the target community but also to express
international posture in the global world by using English as a lingua franca. According to
Ushioda (2006), the notion of international posture extends the scope of the external
reference group, which makes English language users consider the community as a
nonspecific global community instead of a specific geographic, linguistic and cultural
community.
Overall, the L2MSSS theory broadens the scope of second language motivation
theory in various learning environments. Based on this theory, more and more research has
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been done by applying this theory in the foreign language motivational research field as well
as psychological research (Dörnyei,2009).
The Theoretical Foundations for L2MSS
The theoretical foundation of the L2 motivational self-system is rooted on both
possible self-theory and self-discrepancy theory in psychology. The concept of self is one of
the most critical concepts in cognitive psychology, which provides explanatory power for
motivation to lay the foundation of second language motivation within the framework of
L2MSS.
Possible Self-Theory
Markus and Nurius first proposed the possible self (1986) concept, identified as selfknowledge, which refers to how individuals consider their potential possibilities in the future.
Possible self refers to a kind of conceptualization of individual unrealized potential. It
pertains to the nature of future self-guides. Self-concept is an essential notion in the field of
psychology. It is considered a generalization of an individual’s differences and complicated
self-knowledge, which is significant in possessing individual cognition, emotion, and
behavior. Furthermore, the future dimension of self-concept is defined as related to
understanding individual motivational preferences.
According to Markus et al. (1986), possible selves consist of three components: what
the individuals expect to become, what the individuals hope to become, and what the
individuals are frightened to become. That is to say, possible self is about how individuals
making new aims for themselves to regulate their performances. Based on Markus and
Nurius’s (1986) theory, the possible self refers to the potential that individuals unrealized ,
for instance hopes, expectations, desires, and fantasies. According to this viewpoint, possible
self refers to future self-concept, which is the cognitive behavior of aspiration as well as
ambition. The concept of the possible self is closely connected with motivation and self-

27
concept, which contributes to the emergence and sustainability of motivation. Dörnyei and
other second language learning motivation researchers (Csizér & Kormos, 2009; Taguchi et
al.,2009) indicated that the notion of possible self provides the most significant way to further
second language motivation research.
Overall, the possible self mainly influences the motivation can be summarized in two
dimensions. The first dimension is to offer the positive self as a determined goal or aim to
refrain from the negative self. The second dimension is mainly to provide confidence to
individuals to reach their expectations. The impacts of possible self rely on the selfevaluation. The passive self-assessment might cause individuals to escape from motivation
and try to eliminate negative selves. In contrast, assessing a positive self is conducive to
aspiring and stimulating individuals to achieve themselves in the future. In conclusion,
possible selves as a foundation notion that contributes to the theoretical construction of
L2MSS.
According to Dörnyei and Ushioda (2011), second language learners are more likely
to possess a possible hopeful self in learning. Still, a successful possible self cannot always
be generated for every learner. Therefore, the difference in possible self in different learners
will influence how learner pertains to ideal or ought-to self-guide. In the meantime, different
learners may have diverse mental imaginations, which may cause various motivational
reactions as a possible self differs in its special characteristics. Individual learners will
commit certain or extra effort to make possible self take place in an ideal way. All these
conditions contribute to L2MSS. L2MSS will fail to stimulate or motivate second language
learners without the theory of possible self.
Self-Discrepancy Theory
The theory of Dörnyei’s (2005) L2MSS is also based on self-discrepancy theory
besides the possible self-theory in psychology. Higgins’ (1987) self-discrepancy theory plays
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a significant role in the new motivational model, one of his most remarkable contributions to
self and identity to psychological research.
Higgins (1987) put forward the self-discrepancy theory to explore second language
learning motivation further. The self-discrepancy theory comprises three domains: actual self,
ought self, and ideal self. The actual self concerns the representation of the attributes that the
individuals or others consider they have already pertained to. The ideal self represents the
attributes that the individuals or others wish they could possess, such as desires or
expectations. The ought self concerns the representation of the attributes that the individuals
or others think that individuals should be responsible for reaching or attaining. In other words,
possessing the standards is considered the individual’s obligation or responsibility.
The concept of self-discrepancy was proposed based on the three selves. The ideal
self and ought self are named self-guides. It is essential to notice a gap between the ideal self
and the ought self. For instance, a student has a high level of ideal self-interest in singing and
wants to become a famous singer in the future. While his ideal self will shift to the ought self
when he has to take a professional course since his parents want him to become a
professional singer in the future. Self-discrepancy indicates the gap between an individual’s
actual self and ideal self.
Refers to Higgins’ self-discrepancy theory, learners are more likely to achieve their
expectations when their self-concept is similar to their personally related standards.
Furthermore, the ideal self as well as the ought self are the basic requirements which leads to
reality self. An individual will be motivated to reduce the discrepancy if there is a gap
between the actual selves and the basic requirements. Additionally, the ideal self is different
with the ought self since the ideal self focus on one’s own sense of the learner. Nevertheless,
the ought self relates to another part of learner. For instance, a university student might go
through a dilemma of his own expectations which is to learn to play piano and become a
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musician, meantime others expectations is that he should focus on finding a stable job. Under
this situation, an individual will have difficulties to make decision, but he will try to eliminate
discrepancies in order to relieve his stress (Higgins, 1987). Overall, ought to focus on
minimizing differences in order to refrain from or avoid stress. Higgins (1998) claimed that
the ideal self-guides have an vital role which is to connected with positive influences such as
aspirations, hopes, desires, and improvement. However, the ought self-guides focus on
prevention, indicating evasion of passive results that are likely to cause by failures to fulfill
obligations as well as to achieve aims. The individual’s behavior will be stimulated since
there is a discrepancy between the basic requirements of the ideal self and the ought self, and
the actual self.
The significant influence of the self-discrepancy theory on second language learning
is that this theory put forward several types of chronic gaps between the self-concept and
different self-guides, and between different self-guides, which are related to different
motivational predispositions (Higgins,1987). Nevertheless, self-discrepancies may be
considered collisions or incompatible beliefs, which may guide learners through discomfort
during their language learning process. A self-discrepancy theory does not consider the
uncomfortable feeling a failure; on the contrary, it claims that every different type of
discrepancy reflects adverse psychological conditions related to some motivational issues.
Individuals’ responses to their achievement rely on the meaning of their performance to them
instead of the properties of the performance itself. Similarly, the self-discrepancy theory that
has an assumption that attributes’ motivational or emotional impacts can be determined by
actual attributes or self-concept.
Overall, the self-discrepancy theory is powerful and suitable for interpreting the
dynamic process of individuals’ motivation from educational psychology. The possible self
and self-discrepancy theories have given a significant foundation in developing L2MSS.
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The Main Contents of L2MSS
Dörnyei (2005) claimed that the second language motivational self-system has 3
main components: the ideal L2 self, ought-to L2 self, and L2 learning experience. The main
components of L2MSS are mostly conducted from the concept of ideal self and ought self.
The third component is not generated from the future self guides, which is associated with the
classroom atmosphere and former learning experiences. Therefore, the third component of
L2MSS proposed is the language learning experience.
The ideal L2 Self focus on L2-specific facet of one’s “ideal self” (Dörnyei, 2009).
The ideal L2 self can inspire second language learners to narrow the difference between their
actual selves and ideal selves (Higgins, 1987; Markus & Nurius, 1986) when becoming the
ideal person (e.g., an ideal speaker or writer). Furthermore, the ideal L2 self is more likely to
have a vital function if the learners have a firm ideal L2 self. The ideal L2 self will become a
solid factor to stimulate learner to acquire second language since the learner is willing to
eliminate the gap between the actual and ideal self. According to Taguchi et al. (2009) and
Ryan’s research (2009), there are more interpretation of learners’ intended efforts from the
ideal L2 self within the framework of L2MSS. There is a sample for the ideal L2 self is “I can
imagine myself as someone who can speak English.”
Ought-to L2 Self signifies what learners are supposed to do in order to acquire a
second language under pressure or stress from the outside world or surroundings. In other
words, learners think their responsibility is to achieve expectations or goals from others (e.g.,
learner’s parents, teachers, or friends) and avoid possible failures such as low grades in
exams. As Moskovsky et al. (2016) indicated, others’ expectations are the leading cause of
the ought-to L2 self, and the ought-to L2 self is not from individuals’ desires. Learners are
more likely to reach their goals because of others’ expectations instead of their own intention.
For instance, a student is keen to learn foreign language to fulfill teachers’ expectations. In
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that case, the ought-to L2 self will be the primary factor to stimulate second language
learning. Csizér and Kormos (2009) researched Hungary; the founding showed that parent’s
inspirations and ought-to L2 self are positively related. Noels (2003) demonstrated that the
ought-to L2 self can be considered a close match to the extrinsic factors. For example, a
sample for ought-to L2 self is “I have to study English because if I do not study it, I think my
parents or friends will be disappointed with me.”
L2 Learning experience means motivation related to learners’ learning situations and
experiences, such as the influence of the tutors, the curriculum as well as the learning
experience. The critical point of an L2 learning experience is to employ a great executive
impact and a mediating influence under effects of future self-guides (Papi, 2010). As Dörnyei
(2009) indicated, the purpose of master a second language is not generated from internal or
external self-images for some language learners but from the actual language learning process.
For example, a sample item from the L2 learning experience is “how do you feel about your
English classrooms.”
L2 Motivational Self System is a combination of internal desires or wishes of the
learner, the social stresses from the related people in the learner’s environment as well as
engagement experience in the process of second language learning (Dörnyei, 2008). Based on
previous research on second language motivation in psychology, L2 Motivational Self
System provides a more relatively effective function to identifying complex relationships
among motivational factors. In conclusion, L2MSS extends the scope of L2 learning
motivation and provides a new approach to exploring learning motivation. By analyzing
L2MSS from diverse perspectives, L2MSS combines the main components from other crucial
second language learning motivational theories into a more comprehensive and classical
framework. It is capable of applying this theory to the globalization context.
The Theory of Motivation and English Proficiency
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Since the 1950s, foreign language learning motivation has drawn significant attention
from researchers worldwide. Researchers clarified that learning motivation is one of the main
factors significantly impacting English proficiency in second language learning. Meanwhile,
English proficiency is an important index to assess and evaluate learners’ learning status and
measure students’ academic adaptation to English learning. Therefore, researchers have
always investigated and explored English proficiency and learning motivation by researchers
in China and out of China.
Many researchers have also explored the relationship between learning motivation
and English proficiency since the 1950s. Gardner and Lambert (1959) first analyzed the
relationship between foreign language proficiency, linguistic ability, learning motivation, and
attitude towards foreign language learning. In the 1960s, Lambert first proposed second
language learning motivation into two orientations: instrumental and integrative. In the 1970s,
Burstall (1975) clarified that language learning motivation is positively related to language
performance and proficiency, and learning motivation can boost learners’ learning
performance. Uguroglu and Walberg (1979) examined many research reports and confirmed
the positive relationship between learning motivation and English proficiency. The
participants in this research included 637,000 students, and the research results proved that
the relationship between learning motivation and English proficiency have mutual effects on
each other. Schunk’s (1990) study also found that learner with higher learning motivation has
better English proficiency. Samad et al. (2012) pointed out that students who got higher
grades on English proficiency tests also have stronger learning motivation.
Many researchers have also explored the relationship between learning motivation
and English proficiency in China. Hao and Hao (2001) explored the relationship between
English proficiency and learning motivation among middle school students; the research
result found that English proficiency is mainly determined by learning motivation, which
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positively correlates with students’ English proficiency. Wen (2005) conducted a quantitative
study on the current situation of learning motivation among 663 middle school students; the
study also demonstrated the positive relationship between motivation and English proficiency.
Zeng and Wang (2011) researched students from several middle schools in Guangdong. The
research results clarified a significant positive relationship between English proficiency and
learning motivation. Wu and Liu (1993) conducted a study among 250 undergraduate
students; the finding showed that learning motivation is a major factor that significantly
influences second language learning. Shi (2000) conducted a survey that confirmed the
positive relationship between English learning motivation and English proficiency of 78
students in three classes at Northwestern Polytechnical University. The research found that
English learners have better English proficiency and have higher intrinsic motivation. Yang
and Dai (2011) used a questionnaire survey to investigate sophomore students, and the
research found that internal and external motivations are positively correlated with English
proficiency.
A review of research from China and out of China found that learning motivation and
English proficiency have a significant positive relationship. English learners with better
English proficiency always have higher learning motivation. Thus, this current study focus on
explore the motivational self-system of postgraduate students and analyze the relationship
between the motivational self-system and English proficiency.
Previous Studies on L2MSS
This chapter will review the research related to L2MSS in China and out of China.
Meanwhile, this chapter will introduce the research related to gender differences,
postgraduate students’ learning, and learners’ English proficiency.
The Relevant Research on L2MSS out of China
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L2MSS has been increasingly studied and explored in different second language
learning environments since L2MSS was proposed. Subsequently, L2MSS has been studied
in developed counties, such as Japan (Taguchi, Magid & Papi,2009; Ryan, 2009) and Korea
(Kim, 2009), to developing countries as Hungary (Dörnyei & Csizér,2002; Csizér &
Kormos,2009), Chinese (Taguchi, Magid & Papi, 2009), Iran (Taguchi, Magid & Papi, 2009;
Papi,2010), Pakistani (Islam, Lamb & Chambers,2013) and Sri Lanka (Prasangani,2015).
This research aims to validate L2MSS and explore the relationship between motivational
variables and three dimensions within the framework of L2MSS further understand the
motivation factors in second language learning. The above research tried to examine L2MSS
by applying questionnaires or interviews under different cultural backgrounds.
The initiated empirical study to validate the theory of L2MSS is by Dörnyei and
Csizér (2002). The investigation explores second language learning motivation among 13391
middle school students from Hungary; the participants’ second languages are English,
German, French, Italian and Russian. The findings demonstrated integrativeness is the most
crucial component of second language motivation. According to Dörnyei and Csizér (2002),
integrativeness can be explained as an internal process of identifying within the person’s selfconcept, which can not be identifying with an external reference group. To some extent, a
research in Hungary proposed that integrativeness is involved with self-identification.
Therefore, the L2MSS can be further studied based on the investigation founding of the
Hungarian context.
Since there is not enough research on other cultural backgrounds and the Hungarian
research only focuses on one country, Taguchi, Magid, and Papi (2009) accomplished a
detailed research to validate Dörnyei’s L2MSS with nearly 5000 Chinese, Japanese, and
Iranian aged from 11 to 53. Taguchi et al. (2009) carried out their studies in Japan, China,
and Iran by applying questionnaires to explore the situation of the L2 Motivational Self
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System. The participants are composed of 1586 Japanese university students, 1328 Chinese
learners are middle school students, university students as well as working professionals, and
2029 Iranian middle school and university students. Their findings revealed integrativeness
could be explained as the ideal L2 self. The findings further testified that the two distinct
constructs of instrumentality are appropriate for promotion and prevention, which lies in
internalizing external incentives from the self-perspective. Eventually, the entire tripartite of
L2MSS can be validated by the structural equation modeling analysis under various
educational backgrounds. The main findings of this research are as follows: Firstly, there is
the same pattern of second language motivation in three countries besides Hungary, which
proves that the findings under Hungarian background are externally applicable instead of
country-specific. Secondly, integrativeness can be redefined as the ideal L2 self. Thirdly,
there are two components of instrumentality according to the level of internalization:
instrumentality-promotion and instrumentality-prevention. Lastly, the structural equation
modeling analysis validated the entire tripartite L2MSS.
The notion of the ideal L2 self is proposed by Dörnyei under the Hungarian
background, Ryan (2009) testified the concept under Japanese educational background and
proposed two kinds of instruments: a motivational factors questionnaire and a questionnaire
series of interviews to reach the two objectives. The participants of this research are 2347
English learners from five tertiary institutions and four secondary institutions in Japan, which
provides strong evidence to redefine second language motivation from self-notion. The
significant findings presented that integrativeness potentially can be applied as a broader
notion of L2 self in different contexts or cultures. Furthermore, the ideal L2 self is more
connected with motivating the learner’s behavior.
Subsequently, Csizér and Kormos’ research (2009) examined the effect of the ideal
L2 self and ought-to L2 self and an L2 learning experience; the participants are English
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learners from secondary school and university in Hungary. The main findings of the research
claimed that learning behavior could be motivated by the ideal L2 self and L2 learning
experience. The function of the ought-to L2 self to regulate students’ learning behavior is
comparatively weak, but it significantly contributes to university students. This research also
reveals that the main factors can substantially impact learners’ self-notion, including
international posture, knowledge orientation, learning experiences, and parental inspiration.
In order to better understand the sociocultural function of the ideal L2 self and the
ought-to L2 self, Kim (2009) designed a case-study to analyze the L2 learning experience of
adult students from Korea. The case study’s findings proved that instrumentality in learning a
second language could be combined with the ideal L2 self or ought-to L2 self, generally
decided on the level of internalization. Furthermore, the ideal L2 self learners is required to
be merged into their life experiences in various communities. Kim proposed instrumentality
can be composed of an ideal L2 self or ought-to L2 self on different levels of internalization
during the learning process. He also indicated that learners’ learning experiences in various
communities could provide a strong foundation for establishing an ideal L2 self.
The crucial research put forward by Yashima (2009) under the Japanese educational
background aimed to explore the vital function of the ideal L2 self within the framework of
L2MSS. Questionnaires conducted were on one hundred ninety-one students’ learning
motivation from high school in Japan; the finding indicated that learners could build
themselves by creating new images of themselves. Learning English can educate them to use
critical thinking from multiple viewpoints.
An important investigation conducted by Papi (2010) was among 1,011 students from
Iranian senior high schools. The research aimed to determine the relationship between the 3
dimensions of L2MSS, English anxiety as well as learners’ intended effort. The finding
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presented that three dimensions in L2MSS are the main factors that motivate learners to work
harder into English learning, confirming the validation of L2MSS.
Islam, Lamb, and Chambers (2013) investigated to explore the English learning
motivation under Pakistani background; the participants were more than 1000 undergraduate
students. The finding claimed that the ideal L2 self is the dominating factor to motivate
English learning, while the ought-to L2 self is less influential in inspiring learning behavior.
In order to explore the influential factors of English learning motivation, Prasangani
(2015) conducted a crucial survey with 361 undergraduate students from Sri Lanka within the
framework of L2MSS. The finding indicated a significant correlation between social goals
and ideal L2 self and ought-to L2 self. The validation of Dörnyei’s L2MSS has also been
demonstrated in this survey.
From all the research mentioned above, L2MSS has been investigated under different
backgrounds and cultures since L2MSS was proposed. Most investigations focus on the
relationship between second language learning and L2MSS. However, the findings of the
three components’ relationship with second language learning did not always remain the
same result. For example, the ought-to L2 self has different relationships with learning
motivation from different research or backgrounds. Overall, second language learning
motivation still deserves to be further explored within the framework of L2MSS. Al-Hoorie
(2018) already proved the validity of the L2MSS framework by analyzing relative research. .
Overall, second language learning motivation still deserves to be further explored within the
framework of L2MSS.
Studies of L2MSS in China
Many researchers have already investigated second language learning motivation
from different viewpoints in second language learning in China. More and more researchers
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have started to explore second language motivation within the new framework of L2MSS
since Dörnyei put forward the theory of the L2 motivational self-system.
In order to validate the theory of L2MSS , Liu (2010) explored second language
motivation by using a questionnaire among over 1000 Chinese students from primary school,
middle school, university in China. The main findings are: Firstly, the theory of L2MSS can
be applied to all kinds of English learners in China. Secondly, the ideal L2 self correlates
more with second language motivation than integrativeness. Lastly, from the perspective of
self-dimension, the ideal L2 self and ought-to L2 self have more impacts as well as influences
on second language learning motivation with enhancement of English proficiency. In contrast,
the L2 learning experience has fewer impacts on second language learning motivation. A
quasi-experimental has been conducted, which presents the future-oriented L2 self can boost
second language learning motivation and English proficiency. Furthermore, the finding also
revealed that low-level learners have weaker intervention influence than high-level learners,
and the time-lag effect also exists in high-level learners.
Within the theoretical framework of L2MSS, Mai (2012) explored and testified the
students’ characteristics from high school and college within the framework of L2MSS. The
finding presented that ideal L2 self and integrativeness are closely connected, and second
learning motivation can be dominated by classroom teaching in the educational background
in China.
To better understand the second language learning motivation, Wei (2013) exmined
the relationship between L2MSS and learning behavior. This research claimed that the ideal
L2 self and L2 learning experience greatly influence learning performance. This study also
claimed that an effective way to help learners build a firm ideal L2 self is to construct a
positive classroom learning atmosphere and cultivate autonomous consciousness.
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Sun and Lv (2014) investigated 1185 students from colleges to demonstrate the
crucial function of ideal L2 on stimulating learning motivation and explore the predictor
within the framework of L2MSS. The research contributed a lot for scholars to understand
the importance of L2MSS and gave constructive suggestions for students to formulate
stronger learning motivation in second language learning.
Xu and Zhang (2013) also investigated 352 non-English major college students to
explore the interrelationship between 3 dimensions of L2MSS and English learning behavior.
The results of research outcomes indicated that all of the three components could have a
significant impact on motivating learning behavior. With the improvement of learners’
English proficiency, self-dimension will be the main factor to stimulate learners’ learning
behavior, whereas the L2 learning experience is less influential. In order to testify the three
components of L2MSS and self-regulated learning behavior, Wei (2013) researched 316 nonEnglish students who are in the first year in university. The finding also proved the
significant influence of the ideal L2 self and L2 learning experience on motivating learning
behavior. On the contrary, the ought-to L2 self cannot influence learning behavior much.
By investigating five groups of second language learners in China, Liu (2015)
confirmed the validity of the theory of L2MSS. The study indicated that the theoretical
framework of L2MSS is valid among different groups of learners under educational
backgrounds in China. Considering the internationalization within the framework of L2MSS,
Peng (2015) found out that there is a close relationship between the three components of
L2MSS, international posture, and intended efforts in English learning. The research
indicated that the ideal L2 self could be directly impacted by the L2 learning experience,
ought-to L2 self, and international posture. Meanwhile, international posture can be
significantly influenced by the L2 learning experience. Furthermore, the ideal L2 self is less
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influential on learning intended effort, while the L2 learning experience significantly impacts
intended effort.
Chen (2019) conducted a case study in English class to testify to the interrelationship
of L2MSS, self-efficacy, English anxiety, and learning behavior. The survey investigated 294
students who have not majored in English. The study demonstrated that students’ learning
behavior could be positively predicted by the three components of L2MSS and self-efficacy,
while the ideal L2 self is the most precise predictor. On the other hand, the ideal L2 self can
negatively predict language anxiety. Precisely, the ought-to L2 self has a positive relationship
with language anxiety. Meanwhile, ideal L2 self, L2 learning experience, and self-efficacy
negatively correlate with language anxiety.
Furthermore, Wang (2014) also conducted a comparative study within the theoretical
framework of L2MSS, which made a comparison between ordinary middle school students
and foreign language middle school students. The study’s conclusion revealed that the L2
learning experience could considerably predict second language learning motivation for
students from ordinary middle school. For middle school students from foreign language
schools, ought-to L2 self is the best predictor among the three components of L2MSS. What
is more, the L2 learning experience significantly impacts second language proficiency for
both schools.
Xu (2017) researched to investigate the differences of L2MSS with the same group of
college students with different majors. The participants major in English, art, and nonEnglish. The L2 learning experience as well as the ideal L2 self for major English students
can significantly dominate students’ intended efforts. On the contrary, all three components
substantially impact the intended effort of students who majored in art. For the students who
are non-English majors, the intended effort can only be influenced by the L2 learning
experience.
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Besides Liu (2010)’s study, among all the mentioned research about L2MSS in China,
other research is restricted to single research participants. In contrast, Liu’s research did a
comparative investigation with a range of learners. Overall, the research on L2MSS was
initiated comparatively late compared with other investigations out of China. Additionally,
the relative research within the theoretical framework of L2MSS is still limited by comparing
it with previous research from China.
In conclusion, L2MSS offers a new theoretical framework for further studying second
language learning motivation. Most investigations in China and out of China tend to validate
the theory of L2MSS in different educational backgrounds or different levels of learners.
Overall, the research on L2MSS was initiated comparatively late compared with other
investigations out of China. The relative research within the theoretical framework of L2MSS
is still limited.
Relevant Studies of Chinese Postgraduate Students on L2MSS
Liu (2010) examined second language motivation using questionnaires among
postgraduate students. Chinese researchers have widely adopted his questionnaire since it has
acceptable validity and reliability. His research proved that postgraduate students’ second
language motivation is validated in the theoretical framework of L2MSS. The theory of
L2MSS can be applied to Chinese postgraduate students for their second language learning.
From the views of self-dimension, the ideal L2 self and ought-to L2 self are more influential
on second language learning motivation as well as English proficiency. Still, the L2 learning
experience has fewer effects on learning motivation.
Liu (2012) researched the relationships of three components of L2MSS, English
anxiety, and learning behavior by applying a questionnaire; the participants were
postgraduate students. The research results clarified that the ideal L2 self and ought-to L2 self
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have a strong relationship, whereas students’ English anxiety can be reduced by contributing
to a positive learning experience.
Liu, Yao, and Hu (2012) explored the relationship of 3 dimensions of L2MSS,
English anxiety and learning behavior among postgraduate students. The finding revealed
that three dimensions of L2MSS can directly and prominently influence learning behavior.
Specifically, the ideal L2 self and ought-to L2 self will motivate learners’ second language
learning behavior, while learners’ learning anxiety will increase. Meanwhile, a positive L2
learning experience has a significant function in reducing learning anxiety.
Zhu (2019) raised it is necessary to fill the gaps in the graduate students’ level within
the L2MSS theory since graduate students did not receive much attention compared with
other groups of learners in China. Therefore, more research needs to be done with different
target learners in China since English has become compulsory for students, especially
graduates. This research will attempt to explore the graduate students’ second language
learning motivation within the theoretical framework of L2MSS in China.
Relevant Studies of English Proficiency on L2MSS
English has always been a compulsory course for Chinese students since the nature of
Chinese education is extremely exam-oriented. Meanwhile, English as one of the most
important courses , which is crucial for all Chinese students in order to pass the Chinese
university entrance examination (Taguchi et al., 2009). Based on Gardner’s theory,
significant research indicated that students’ English proficiency is positively and directly
related to integrative motivation and instrumental motivation (Samad, Etemadzadeh &
Far,2012). Moreover, Samad et al. (2012) found that students with higher integrative
motivation arew more likely to do better on English proficiency tests such as IELTS.
The ideal L2 self is the critical point within theoretical framework of L2MSS, which
has an avoidable influence on future self-guide. To be more specific, the ideal L2 self can
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predict whether the learner wants to become someone in the future who is fluent or proficient
in the target language or not (Dörnyei, 2009). Therefore, the influential factors of English
proficiency deserve to be further explored within the framework of L2MSS. According to the
theory of L2MSS, second language learning motivation can predict second language
proficiency. In order to explore the factors that will influence English proficiency, Dörnyei
and Chan (2013) explored the motivation among 173 students in grade 8 in Hong Kong by
applying a self-report questionnaire. The finding revealed that students’ English proficiency
has positive correlation with the ideal L2 self and the ought-to L2 self.
Furthermore, the finding also indicated that the ideal L2 self is the best predictor of
intended efforts and English proficiency than the ought-to L2 self, which showed the same
findings with the majority of past research (Csizér & Kormos, 2009; Csizér & Lukács, 2010;
Taguchi et al., 2009). Ghapanchi, Khajavy, and Asadpour (2011) testified the influential
factors of English proficiency by investigating 141 Iranian college EFL students. The
investigation indicated that 35% of learners’ English proficiency is dominated by the ideal L2
self as well as L2 learning experience.
Lamb (2012) also researched English learners from rural and metropolitan regions in
Indonesia. The findings presented that the L2 learning experience significantly contributed to
English proficiency, whereas the ideal L2 self can only predict students’ English proficiency
in big cities. Additionally, the previous investigations testified to the predicted role of
learning behavior towards L2 self in different situations. Taguchi et al. (2009) claimed that
the L2 self could predict a learner’s second language learning motivation and learning
experience found that L2 self and learning experience. This study finding is similar to Papi’s
(2010) research result among youths whose second language is English. However, by
comparing the ideal L2 self and ought-to L2 self, some researchers found out that the ideal
L2 self is the best predictor of learner’s motivational learning behaviors instead of the ought-
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to L2 self within the theoretical framework of L2MSS (e.g., Kormos, 2009; Dörnyei & Chan,
2013). Subsequently, Liu and Thompson (2018) also demonstrated that students with a higher
English proficiency tend to have a better ideal L2 self. In contrast, the ought-to L2 self did
not have a long-lasting impact on English proficiency.
Hong investigated the consistent research (2015) by Ge and Li (2016), which found
that English proficiency positively correlates with students’ ideal L2 self as well as L2
learning experience. Specifically, learners have higher English proficiency will produce a
strong ideal L2 self with a comparatively positive L2 learning experience. In contrast, ideal
L2 is weaker with a less positive learning experience for learners have a low level of English
proficiency. Moreover, the ought-to L2 self is not significantly related to English proficiency.
It was also mentioned by Christo et al. (2016), the study was placed among 360 university
students from Saudi. Additionally, the finding indicated that English proficiency is not
correlated with three components of L2MSS, which means L2MSS cannot predict English
proficiency.
From the findings of all the above-mentioned studies, there are different findings of
the relationship between the three components of L2MSS and English proficiency, which is
inconsistent. Overall, most research presented that three components of L2MSS can predict
English proficiency. In addition, the ideal L2 self can is the main factor which can predict
English proficiency , whereas the predicted function of the ought-to L2 self is inconsistent
among different researchers. However, Zhou, Gao, and Zang (2011) demonstrated that
English learning motivation has an avoidable impact on English proficiency. In other words,
the impacts of L2MSS on English proficiency are meaningful to be further explored.
Graduate students’ English proficiency is essential to studying under China’s exam-oriented
educational system. Therefore, this study attempts to explore further relationships between
three components of L2MSS and English proficiency among graduate students in China.
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Relevant Studies of Gender Differences on L2MSS
Massive research has been conducted on gender differences in three main stages: the
social-psychological stage, the cognitive-situated stage, and the process-oriented stage.
During the stage of the theory of L2MSS, the related research of gender differences has been
gradually investigated, which revealed a significant difference between male and female
second language learners. According to the earliest research by Gardner and Lambert (1972)
and Bacon and Finnemann (1992) found the similar results: male learners had a weaker
integrative motivation comparing with female learners. However, the results did not always
remain the same within the theoretical framework of L2MSS. For instance, Henry (2011)
conducted a study to explore the relationship between second language learning motivation
and different genders; the participants were 6 to 9-grade young learners from Sweden. The
finding testified that there were no significant differences in learners’ ideal L2 self with
different genders. Subsequently, Sylven and Thompson (2015) found a similar result under
Swedish high school educational background, which claimed there was not much difference
among female and male learners in their ideal L2 selves.
Thompson and Erdil-Moody (2016) investigated gender differences among university
students in Turkey, which revealed that there were also no significant differences between
male and female students according to their ought-to L2 selves. Nevertheless, most Chinese
educational research revealed different perspectives on gender differences in second language
learning motivation. Some studies were conducted in China, showing differences between
male and female learners (e.g., You & Dörnyei, 2016; You, Dörnyei, & Csizér, 2016). The
abovementioned researches claimed that male learners have weaker ideal L2 selves and
ought-to L2 selves by comparing with female learners. Zhu (2017) also demonstrated the
gender differences in different regions and grades in a minority middle school in China. The
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finding indicated a significant difference between male and female students within the
L2MSS framework.
To testify to the gender difference within the theoretical framework of L2MSS, Lu
(2019) investigated high school students. The research indicated that the ideal L2 ought to
L2, and the L2 learning experience of female students is significantly higher than male
students. Similarly, Chen (2019) explored the relationship between the three components of
L2MSS among female high school students and male high school students with Chinese
educational backgrounds. The study also demonstrated that female students’ ideal L2 self and
L2 learning experience were significantly higher than male students, whereas their ought-to
L2 selves are opposite. Moreover, females have more positive images of their ideal L2 self
and more positive emotions toward the L2 learning experience, and female students are more
interested in learning English. However, males have different attitudes within the theoretical
framework of L2MSS; male students are easier to get stressed by parents’ expectations and
high scores. They prefer a more relaxed classroom environment than female students.
Furthermore, no significant difference between English majors and non-English
majors with different genders has been found. Liu and Thompson (2018) found out male
learners had a lower ideal L2 self than female students, whereas there was not much
difference between male and female learners for their ought-to L2 selves. Moreover, there are
no significant differences between male and female English majored students in their ideal
L2 selves and ought-to L2 selves, which is consistent with the research findings of Zhan
(2016). Nevertheless, Zhan also demonstrated that the ought-to L2 self positively impacted
male, whereas the ought-to L2 self negatively influenced female learners.
According to the abovementioned studies, the investigations related to gender
differences still need to be further explored. Moreover, the investigation’s findings differed
under different educational backgrounds and cultures, such as Thompson and Erdil-Moody’s
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research in Turkey and You as well as Dörnyei’s research in China. Last but not least, second
language learning motivation in different genders can be influenced by different majors or
other influential factors. Therefore, this study attempts research to explore second language
learning motivation with varying genders within the theoretical framework in China.
Summary of Chapter II
From all comparative literature on L2MSS in China and out of China, the findings all
reached the same conclusions; all three components have influential functions on learner’s
English proficiency (Papi, 2010; Liu Fengge, 2010; Xu Zhixin & Zhang Lili, 2013; Chen
Ying, 2019). These researches validated L2MSS in different backgrounds and cultures.
Therefore, this study should contribute to filling the gap among Chinese graduate students,
English proficiency, and gender difference within the L2MSS theoretical framework.

CHAPTER III
RESEARCH METHODOLOGY
Chapter three is designed to present research, consisting of six main parts. The first
part offers the research design, followed by the context of the study and the sample of this
study. The third part describes the instruments and their quality, followed by data collection
and analysis as the last part.
Research Design
The research design of the current study was an explanatory mixed-methods research
design. According to Creswell (2003), the primary purpose of this design is to employ
qualitative data to help explain or build upon initial quantitative results. The explanatory
design is a two-phase mixed methods based, while collecting and analyzing quantitative data
is the first phase, followed by the subsequent collection and analysis of qualitative data.
Secondly, the qualitative phase of the current research is conducted and connected to the
results of the first quantitative phase. Since this design begins quantitatively, investigators
emphasize the quantitative methods than the qualitative methods.
The quantitative study was conducted by employing a 5-level Likert Scale
questionnaire to collect quantitative data from the participants. The purpose of the
quantitative study was to explore the three components of L2MSS levels of Chinese graduate
students; to examine the relationship between the three components of L2MSS and the
English proficiency of Chinese graduate students, and to explore whether there will be any
differences among the three components of L2MSS between male and female Chinese
graduate students under the China context. The quantitative study was conducted among 354
postgraduate students. Thus, the weight was on quantitative (QUAN) data. After completing
the quantitative data survey, the qualitative (Qual) study was conducted with ten postgraduate
students. A semi-structured interview was conducted with respondents to mix the findings
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with quantitative data in the qualitative study. Furthermore, all information gathered was at
one point in time. Figure 3.1 presents the explanatory mixed-method research design.
Figure 3.1
Explanatory Mixed Method Design
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Context of the Study
This study on second language learning motivation based on the L2MSS theoretical
framework focus on postgraduate students in Tianjin city, China. The background of the
population of this research can be presented as follows. They were all postgraduate students
from a university in Tianjin, one of the top universities in China; there were 4,434 graduate
students in the year 2020. The University is the oldest institution of higher education in
China’s modern history, founded in 1895. Its 125-year history is the epitome of the progress
of modern Chinese higher education, embodying the Chinese people’s indomitability through
challenging times. The university has been a pioneer in several fields during its growth,
spanning three centuries.
In terms of the faculty of graduate students, there are 20 programs for postgraduate
students: mechanical engineering, electronics engineering, electrical and information
engineering, micro-electronics, architecture engineering, architecture, chemical engineering,
material science, business management, physics, foreign language, and literature, medical
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science, education, environmental science, computer science, ocean science, law, maths,
medicine, and philosophy.
Postgraduate students have been learning English since primary school, and the
Unified National Graduate Entrance Examination (UNGEE) is compulsory for all
postgraduate students. UNGEE is a selection exam that the national educational
administration sets up to recruit qualified postgraduate students. English is a mandatory
subject for every undergraduate student who wants to study for their master’s degree; the
total score on the test is 100, which includes writing, reading, and translation. According to
the grades requirements of the UNGEE of Tianjin university, the grades should be over 50
points, and the total points are 100. The official level descriptor is upper-intermediate.
According to Li (2005), the difficulty level of UNGEE equals the College English Test, Band
Six (CET-6); the official level descriptor is upper-intermediate. At this level, students can
apply English independently in various academic and professional environments with a
limited range of nuance and precision. This research will not consider TOFEL or IELTS to
measure students’ English proficiency. TOFEL or IELTS is not a compulsory test for most
Chinese postgraduate students but only for students willing to study abroad. Also, the two
tests are quite costly for Chinese students.
Considering all the above information, there were some justifications for employing
Tianjin university postgraduate students for data collection. Firstly, Tianjin university is a
representative university with many qualified and promising postgraduate students, further
contributing to studying a second language learning motivation. Secondly, there has been
little research conducted on postgraduate students. A large population and sample size of the
students at this university should ensure reliable findings.
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Population and Sample
In order to select the subjects, this research employed a convenience sampling
technique. The convenience sampling technique is typically employed by collecting data
from a conveniently available pool of participants. It is the most commonly adopted sampling
technique, which is incredibly prompt, uncomplicated, and economical. According to Babbie
(1990), although convenience sampling is less desirable than probability sampling, it can
provide the ability to generalize to a population. The steps of selecting samples were as
follows:
The population of this study was postgraduate students from Tianjin University,
China, which are both male and female postgraduate students. The postgraduate students
have to complete 2.5 or 3 years of the curriculum by 2020, and there are 4,434 postgraduate
students in total.
For the quantitative study, the sample size for 4,434 population rounded up to 4,500
as suggested by Krejcie and Morgan (1970) when sampling error is less than or equals to 0.05
and reliability equals 95% is 354. Therefore, the sample size of this study was the first 354
postgraduate students, including 170 female Chinese graduate students and 184 male Chinese
graduate students who completed the questionnaire and submitted it by Google form from the
University of Tianjin. The participants’ major is not limited to any different majors such as
arts, education, psychology, business, etc. The participants are both male and female
postgraduate students.
In terms of qualitative study, the purposive sampling technique was applied. Glaser
and Strauss (1967) emphasize the notion of saturation for reaching a proper sample size in
qualitative research. The qualitative sample size should be large enough to conduct enough
data to provide more information to address research questions. According to Creswell
(1998) and Morse (1994), the sample size of the qualitative study was around 6 to 25.
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Therefore, the qualitative data was collected from 10 postgraduate students participants.
Considering this study’s third research question, five male and five female postgraduate
students were purposively selected from the first top 5 programs (foreign language and
literature, business management, maths, electronics engineering, education) in terms of the
number of students in the most extensive programs to explore the gender difference within
the L2MSS theoretical framework qualitatively.
Research Instrument
This research applies both quantitative and qualitative instruments, a questionnaire,
and semi-structured interview for the data collection. The questionnaire was used to examine
participants’ L2MSS, whereas a semi-structured interview provides more complementary
information within the theoretical framework of L2MSS.
Questionnaire
The English version questionnaire of this study was adopted from Chen (2018), which
was designed based on the comparative research of Taguchi et al.’s comparative study among
Chinese, Japanese, and Iranian learners of English (2009) and Liu (2010)’s study of L2MSS
of English learners in China (2010). Liu’s questionnaire was mainly designed for
undergraduate and postgraduate students in China with acceptable content validity and
reliability. Liu’s study explored the motivation among Chinese graduate students. Therefore,
the objective of the current study is the same as Chen's in terms of Chinese postgraduate and
L2MSS; this study adopted Chen’s questionnaire. The questionnaire aims to examine the
levels of three components of L2MSS and the relationship between three components of
L2MSS and English proficiency with different genders in the Chinese context among
graduate students. According to Lin (2008, p.67), fitting indices meeting the requirements of
various appropriate index criteria can prove that the instrument has good validity. The
questionnaire used in this research has good validity since the validity of this adopted
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questionnaire has been confirmed by Liu (2010) by testing various fitting indexes. Therefore,
the present study will not need to find its validity again.
Cronbach’s alpha reliability should be over 0.80, confirming that the questionnaire is
reliable (Wu,2010). This present study did find the reliability again since the adapted
questionnaire has its reliability, and the reported results are presented in Table 3.1.
Table 3.1
Reliability of the Questionnaire by Cronbach’s Alpha Coefficient
Construct
Ideal L2 self
Ought-to L2 self
L2 learning experience

Cronbach’s Alpha
0.837
0.844
0.937

Number of Items
6
8
7

The questionnaire is composed of two main parts. The first part is mainly about
participants’ necessary background information, which contains the participants’ age, major,
gender, and English proficiency level. The second part has 21 items to examine the three
components of L2MSS, composed of six items of ideal L2 self, eight ought-to L2 self, and
seven items of the L2 learning experience. The questionnaire is shown in Appendix A.
For the second part, three components of L2MSS were measured by 21 different
items, and the lists are as follows:
Ideal L2 self (6 items from 1 to 6) represents participants’ desires, hopes, and enthusiasm
they want to achieve in the future. For instance, “I often imagine myself living abroad and
using English effectively to communicate with locals.”
Ought-to L2 self (8 items from 7 to 14) represents some characteristics that participants
think they should have under the influence of the surroundings and the outside world. These
characteristics are matched with the imagined expectations of the people around them, the
features that the learners believe they should have in order to meet expectations and avoid
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negative results. For instance, “Studying English is important to me because an educated
person is supposed to be able to speak fluent English.”
L2 learning experience (7 items from 15 to 21) represents participants’ attitudes toward
second language learning related to the specific learning environment and past learning
experiences, such as the influence of teachers, learning experience, and curriculum
experience. For instance, “I really enjoy learning English.”
The justifications for applying a questionnaire to collect data are convenience and
practicality to gather information from many participants. The type of questionnaire employs
the Likert scale. According to the Likert scale, this part of the questionnaire’s formation has
five typical levels: 1=strongly disagree; 2=disagree; 3=neutral; 4=agree; 5=strongly agree.
Therefore, the evaluation criteria of this study is based on a range of scores of 0.80. Thus,the
formula of evaluation criteria is as follows:

Class interval=
=

The highest width - The lowest width
The width of class
5 1
 0.80
5

The evaluation criteria are as follows:
1.00-1.80 refers to the level of students’ three components of L2MSS is ‘very low.’
1.81-2.60 refers to the level of students’ three components of L2MSS is ‘low.’
2.61-3.40 refers to the level of students’ three components of L2MSS is ‘moderate.’
3.41-4.20 refers to the level of students’ three components of L2MSS is ‘high.’
4.21-5.00 refers to the level of students’ three components of L2MSS is ‘very high.’
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Interview
A semi-structured interview was conducted in English with postgraduate students
from the University of Tianjin, China. Furthermore, the semi-structured interview employed a
purposive sampling technique to select male and female participants. According to Fraenkel
and Wallen (1993), the semi-structured interview is a verbal questionnaire conducted to
acquire specific answers from the participants by using a series of formal questions.
The two questions of this semi-structured interview were adopted from the study of
Chen (2018) to obtain qualitative data. Creswell (1998) and Morse (1994) clarified that the
sample size of a qualitative research will be around 6 - 25. Therefore, this sample of the semistructured interview conducted data with 10 participants composed of five male and five
female postgraduate students. Ten postgraduate students were purposively selected from the
first five programs (foreign language and literature, business management, maths, electronics
engineering, education), which completed the questionnaire. The participants are one male
and one female from each program. Therefore, there are five male students and five female
students to explore the gender differences within the framework of L2MSS.
The objective of the semi-structured interview in the current research is to mix
qualitative data with quantitative data to gain more insightful information. The interview
questions as well as objectives are shown in the following Table 3.2.
Table 3.2
The Interview Questions and Objectives
No.

Interview questions

Objectives

1

Concerning the three
components of L2MSS, what are
the main forces for your learning
English?
How do the three components of
L2MSS influence your English
learning motivation and your

To explore the levels of 3 components of L2MSS
of Chinese graduate students in China (to mix the
findings with research question 1).

2

To examine the impacts of L2MSS on English
learning motivation and learning behavior (to mix
the findings with research questions 2 and 3).
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No.

Interview questions

Objectives

motivated learning behavior?

Unified National Graduate Entrance Examination (UNGEE)
English proficiency level refers to the grade of UNGEE, which is a necessary exam
for every postgraduate student. The National Master's Degree English Entrance Examination
implements a unified national examination to measure students' language ability and provide
a basis for selecting talents by colleges, universities, and scientific research institutions.
Fang's study (2011) verified the reliability and validity of the national master’s degree
English entrance examination. There is no listening comprehension in the examination, and
the test paper is divided into five English question types. The total score of the question type
is 100 points. The first part is multiple choice, and there are 20 questions (0.5 points per subquestion, a total of 10 points). The score proportion of this part is 10% of the whole test.
Typically, there is a given essay within 240 to 280 words with 20 blank spaces; the
candidates need to choose the best answer from the four options given for each question to
make the meaning of the article smooth, coherent, and complete. The first part accesses
students’ ability to master vocabulary, expressions, and grammatical structures.
The second part is reading comprehension, and there are 20questions ( 2 points per
sub-question, a total of 40 points). The score proportion of this part is 40% of the whole test.
Previously, candidates chose the best answer from the four options given for each question
based on the content of the four articles provided (with a total length of about 1600 words).
The second part accesses students’ ability to understand the crux of the article, make relevant
judgments, reasoning, and extensions, and speculate new vocabulary according to the context.
The third part is a new question type; there are five questions (2 points per subquestion, a total of 10 points). The score proportion of the third part is 10% of the whole test.
In this part there are three alternative question types in this section. The candidates will be
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examined by randomly selecting one of these three alternative question types. The types of
alternative questions are:
a. There are five blanks in the article within a total length of 500 to 600 words. The
candidates must select five provided paragraphs to place them in 5 blank spaces in the article
according to the meaning of the article from these provided 6 to 7 paragraphs.
b. There is an essay with 500 to 600 words. But the original order of the essay has been
disrupted into 7 to 8 paragraphs. Candidates must reorder the listed paragraphs according to
the content, while 2 or 3 paragraphs have their position in the article.
c. There are 6 to 7 summary sentences or subtitles of the article within a total length of 500 to
600 words. The candidates must select the most appropriate five summary sentences or
subtitles; these 6 to 7 optional sentences or subtitles fill in the blank space according to the
meaning of the related paragraphs.
The third part accesses students’ understanding of the meaning of the paragraph, e.g.,
coherence and consistency and the structure of the article.
The fourth part is translation; there are five questions (2 points per sub-question, a
total of 10 points). The score proportion of the fourth part is 10% of the whole test. The
candidates must read an essay of around 400 words and translate 5 of the line-drawing parts
into Chinese; accurate, complete, and smooth translations are required. The fourth part
accesses students’ ability to accurately understand concepts or complex structures according
to the context and express them correctly in Chinese.
The fifth part is writing; this part consists of two sections, A and B, which mainly test
the candidate's writing expression ability, with a total of 30 points.
Section A: Candidates must write about 100 words of applied essays based on the given
situation, including private and official letters, memorandums, reports, etc., 10 points in total
in section A.
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Section B: Candidates must write a short essay of 160 to 200 words according to the prompt
information. The form of the prompt message includes writing an outline of the prescribed
scenario, the diagram, the picture, etc., 20 points in total in section B. The fifth part accesses
the candidate's written ability.
Overall, the grades requirements of the UNGEE of Tianjin University should be over
50 points, which is 100 points in total. Fifty points for UNGEE equals English level B2,
which refers to the fourth level of English in the Common European Framework of Reference
(CEFR). According to Li (2005), the difficulty level of UNGEE equals the College English
Test, Band Six (CET-6); the official level will be interpreted as upper-intermediate level.
With this level, students are able to apply English smoothly in various academic and specific
situations.
Collection of Data
As per the design of this study, quantitative and qualitative data collection methods
are presented. This part presents the procedure of data collection for both methods. The
researcher requested a permission letter from the Graduate School of Human Sciences office
in order to collect data. Permission letter for data collection was sent with a personal visit to
Tianjin University. Tianjin University of China must agree to the data collection considering
the ethical issue. Therefore, the research was conducted after receiving the approval of the
university’s superintendent and the university’s endorsement.
Data collection method of questionnaire
The following steps are presented for data collection of the questionnaire:
Firstly, the questionnaire generated a QR code; the QR code was given to a supervisor
of the postgraduate students.
Secondly, the supervisor gave the QR code to all postgraduate students.
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Thirdly, the students completed the questionnaire via Google form. The total
administered time was around 8 to 12 minutes.
Lastly, the researcher collected the questionnaires via Google form.
Data collection method of interview
The researcher, with 10 participants, carried out the semi-structured interview. The
interview was conducted in an easy and comfortable atmosphere at the participants’
convenient time, and it lasted for about 20 minutes through one-to-one discussion in English.
The interviews were recorded by a recorder.
All participants were given assurance that the provided information was only used for
the research purposes (including participants in questionnaires and interviews).
Data Analysis
This part will present the data analysis for quantitative and qualitative techniques
since this study employs both methodologies.
Quantitative Data Analysis for Research Questions 1-3
Research question 1: This question aims to explore the level of 3 components of
L2MSS among graduate students in China. Scores of the 5-points Likert Scale are conducted
to identify mean scores and standard deviation (SD).
Research question 2: This question aims to examine the relationship between the 3
components of L2MSS and the English proficiency of Chinese graduate students in China.
Pearson correlation analysis is computed to testify the relationship between the 3 components
of L2MSS and the English proficiency of Chinese graduate students. Pearson correlation is
utilized three times to examine the relationship between English proficiency and each
component in L2MSS.
Research question 3: This question aims to explore whether there will be any
differences among the three components of L2MSS between male and female Chinese
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graduate students in China. The current study applied an independent samples t-test to testify
the three hypotheses.
Qualitative Date analysis: semi-structured interview
The qualitative data was analyzed to triangulate and mix with quantitative data
findings. Interview results are interpreted by using thematic content analysis. The following
steps of the thematic content analysis for the semi-structured interview are as follows:
The coding procedure and thematic content analysis were applied to analyze the data
obtained during the semi-structured interview. The answers were categorized under each key
concept and quantified for the data analysis. The quantified qualitative data applied was to
interpret data in order to support the quantitative data and find discussions. The researcher
and one rater coded the information from the interview independently to ensure the reliability
of the inter-coding process of qualitative data. The Pearson correlation was employed to find
the correlation between the two data sets. Table 3.3 presents the correlation value of 0.81,
ensuring inter-coder reliability between the two data sets.
Table 3.3
Correlations between the Two Sets of Data
Coder 1
Correlation Coefficient 1.00
Coder1 Sig. （2-tailed）
.
N
10
Spearman’s
Correlation Coefficient .81**
rho
Coder 2 Sig.（2-tailed）
.00
N
10
**. Correlation is significant at the 0.01level (2-tailed).

Coder 2
.81**
.000
10
1.00
.
10

According to Table 3.3, the reliability of data analysis between two data sets is confirmed.
Summary of Chapter III
Table 3.4
Summary of the Research Process
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Research objective

1. To explore the
levels of
3components of
L2MSS of Chinese
graduate students

Source of Data
or Sample

Data Collection
Method of Data
Method or Research
Analysis
Instrument
Totally 354
-The Likert
-Descriptive statistics
postgraduate students questionnaire
(mean and SD)
-10 postgraduate
students (five male
and five female)

-Interview

-Thematic content
analysis

2. To examine the
relationship between
the 3 components of
L2MSS and the
English proficiency
of Chinese graduate
students

Totally 354
The Likert
postgraduate students questionnaire

-The Pearson
Correlation coefficients

-10 postgraduate
students (five male
and five female)

-Thematic content
analysis

3. To explore
whether there will be
any differences
among the three
components of
L2MSS between
male and female
Chinese graduate
students

Totally 354
The Likert
postgraduate students questionnaire

Independent samples ttest

-10 postgraduate
students (five male
and five female)

-Thematic content
analysis

-Interview

-Interview

Chapter three mainly presents the research methodology in this current study. A total
of 354 graduate students from a university in Tianjin city investigated the English learning
motivation by completing questionnaires. Ten students were volunteers to participate in a
semi-structured interview. The current research both involved quantitative and qualitative
data analysis.
The quantitative data were analyzed using the SPSS 22.0 to explore research
questions. The qualitative study is conducted after collecting questionnaires. The interview
was analyzed through thematic content analysis. Based on both quantitative and qualitative
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methods, the English learning motivation among graduate students is further explored within
the theoretical framework of L2MSS.

CHAPTER IV
RESEARCH FINDINGS
Chapter four presents the research findings of the current study. The first part presents
the research findings of the quantitative data conducted by graduate students to address the
three research objectives. The levels of the three components of L2MSS of Chinese graduate
students and the relationship between the 3 components of L2MSS and English proficiency
of Chinese graduate students in China are indicated in this part. Additionally, differences
among the three components of L2MSS between male and female Chinese graduate students
are revealed by analyzing the quantitative data. The second part presents the finding of
qualitative data conducted from interviews. Qualitative data as a follow-up gives excellent
support to quantitative data, which provides insight into the research objectives.
Results
The Quantitative Results of the Research Question 1
The quantitative data was conducted from the graduate students at Tianjin Normal
University to reach the first research objective. By analyzing the quantitative data, the
research findings are reported as follows.
To address the first research question: What are the levels of ideal L2 self, ought-to
L2 self, and L2 learning experience of L2MSS of Chinese graduate students in China? The 5point Likert Scale questionnaire results with 21 items are demonstrated by computing the
samples’ mean score (M) and the Standard Deviation (SD). The descriptive statistics of
graduate students’ L2MSS are reported in Table 4.1.
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Table 4.1
Descriptive Statistics of Student’s L2MSS Level (N=354)

Ideal L2 self
Ought-to L2 self
L2 learning experience

N
354
354
354

Min
1.16
1
1.14

Max
5.00
4.87
5.00

Mean
3.71
3.20
3.50

SD
0.90
0.98
0.88

Interpretation
High
Moderate
High

According to the evaluation criteria, it was found that the level of the ideal L2 self
among graduate students is high, the level of the ought-to L2 self is moderate, and the level
of the L2 learning experience is high.
Table 4.1 presents the minimum scores, maximum scores, mean scores (M), and
Standard Deviation (SD) of the three components of L2MSS. By computing the mean score
of the whole sample, the results present the level of students’ ideal L2 self (M=3.71,
SD=0.90) is the highest among all of the three components since the mean score of the ideal
L2 self is higher comparing with both Ought-to L2 self and L2 learning experience’s mean
scores. L2 learning experience (M=3.50, SD=0.88) took the second-highest position, while
ought-to L2 self (M=3.20, SD=0.98) is the lowest level among all three components.
The minimum score of the ideal self is 1.16, which is lower than the median score of
2.5, while the maximum score is 5, which equals the total score of 5. Meanwhile, the mean
score of the ideal L2 self is 3.71, which is between 3.41 to 4.20, which indicates that the
sample group’s level of ideal L2 self is high. The standard deviation of the ideal L2 self is
0.90, demonstrating that there are not many differences among the whole sample group.
Overall, the ideal L2 self of the entire sample group is the highest among the three
components, which reveals that the ideal L2 self is the most significant factor motivating
graduate students’ English language learning.
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The minimum score of the ought-to L2 self is 1, which is lower than the median score
of 2.5, while the maximum score is 4.87, lower than the total score of 5. Meanwhile, the
mean score of the ought-to L2 self is 3.20, which is between 2.61 to 3.40, which indicates
that the ought-to L2 self-level of the sample group is moderate. The standard deviation of
ought-to L2 self is 0.98, the lowest score among the three components, demonstrating some
differences among the whole sample group. By comparing with the ideal self, the minimum
and maximum scores of the ought-to L2 self are lower than the ideal self’s, indicating that the
sample group’s lowest and highest levels of ought-to L2 self are lower than the ideal self’s.
Additionally, the mean score of the ought-to L2 self is the lowest compared with the mean
scores of the ideal L2 self and L2 learning experience.
The minimum score of the L2 learning environment is 1.14, which is lower than the
median score of 2.5, while the maximum score is 5, which equals the total score. Meanwhile,
the mean score of the L2 learning experience is 3.50, which is between 3.41 to 4.20, which
indicates that the level of the L2 learning experience of the sample group is high. The
standard deviation of the L2 learning experience is 0.88, the lowest score among the three
components, demonstrating that there are no significant differences between the whole
sample group. By comparing the minimum score of the L2 learning experience with the
minimum scores of the ideal L2self and the ought-to L2 self, the minimum score of the L2
learning experience is only 1.1429, indicating that the lowest level of the three components of
L2MSS is an L2 learning experience in the whole sample group. Whereas the maximum
score of the L2 learning environment is the total score, which implies the level of L2learning
experience is highest. Additionally, the standard deviation of the learning experience is 0.88,
which is lower than the ideal L2 self (0.90) and the ought-to L2 self (0.98).
Overall, the quantitative data of the questionnaire demonstrates that ideal L2 self and
L2 learning experience of L2MSS among graduate students at Tianjin Normal University is
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at a high level for English language learning, while the level of ought-to L2 self is moderate
among graduate students.
Further analysis of each statement of the ideal L2 self is shown in table 4.2.
Table 4.2
Descriptive Statistics of Graduate Students’ Ideal L2 Self
Domain

Item

Ideal L2
Self

Q1:I often imagine myself living abroad and
communicating with local residents in English.
Q2:I often imagine myself speaking English with
international friends and colleagues.
Q3:I often imagine myself writing English emails
fluently.
Q4:I often imagine myself speaking English as if I
were a native speaker of English.
Q5:Whenever I think of my future career; I often
imagine myself using English.
Q6:I often imagine that if I acquired good English
scores or skills, I would attract more admiration.

Mean

SD

Interpre
tation

3.70

1.16

High

3.75

1.07

High

3.71

1.08

High

3.76

1.06

High

3.73

1.08

High

3.62

1.13

High

Table 4.2 presents more detailed descriptive data of the ideal L2 self for English
language learning of graduate students. Within the theoretical framework of L2MSS, the
ideal L2 self of graduate students is reflected in questionnaire item 1 to item 6. The mean of
item 4 is the highest score (M= 3.76). The standard deviation (SD=1.06) is the lowest, with
only 3.39% of graduate students voting strongly disagree. This reveals that most graduate
students have a strong ideal self to speak English as native speakers.
Meanwhile, item 6 has the lowest mean score (M=3.62), which demonstrates the
graduate students are not entirely convinced by item 6. Additionally, the standard deviation
of item 1 has the highest score (SD=1.16), which reveals students have different viewpoints
about imagining themselves living abroad and communicating with native speakers.
Nevertheless, around 35 percent of students agree with the statement. Overall, the level of
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ideal L2 self of graduate students is high, which indicates ideal L2 self is the main force for
graduate students toward English language learning.
Further analysis of each statement of ought-to L2 self is presented in table 4.3.
Table 4.3
Descriptive Statistics of Graduate Students’ Ought-to L2 Self
Domain

Ought-to L2
Self

Item
Q7:I study English because I do not want to
let my family or friends down.
Q8:I consider learning English important
because people I respect think I should do it.
Q9:Learning English is necessary because
people surrounding me expect me to do so.
Q10:I study English in order to gain the
approval of my peers/ teachers/ family/ boss.
Q11:I will have a negative impact on my life
if I do not learn English.
Q12:Studying English is important to me,
because if I do not have knowledge of
English, I will be considered as a weak
learner.
Q13:Studying English is important to me
because an educated person is supposed to
be able to speak English.
Q14:Studying English is important to me
because other people will respect me more if
I have a knowledge of English.

Mea
n

SD

Interpretatio
n

3.24

1.13

Moderate

3.23

1.23

Moderate

3.21

1.20

Moderate

3.14

1.25

Moderate

3.17

1.16

Moderate

3.19

1.17

Moderate

3.17

1.22

Moderate

3.27

1.16

Moderate

Table 4.3 presents more detailed descriptive data of ought-to L2 self towards English
language learning of graduate students. Within the theoretical framework of L2MSS, the
ought-to L2 self of graduate students is reflected in questionnaire item 7 to item 14. The
mean score of item 14 is the highest score (M=3.27) among all of the items, and more than
thirty percent of graduate students agree with the statement, which indicates the mean force
of learning English is to gain respects from other people. Meanwhile, item 10 has the lowest
mean score (M=3.14) and the highest standard deviation, which demonstrates that approving
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others might not support the main force for graduate students. In contrast, students hold
different perspectives on the statement. Additionally, item 7 has the second high mean score
(M=3.24) and the lowest standard deviation (SD=1.13), which demonstrates that the majority
of students agree with this statement. Overall, the level of the ought-to L2 self of graduate
students is moderate, indicating that the ought-to L2 self is also an inevitable influential
factor towards graduate students’ English learning motivation but not as much as the other
two components.
Further analysis of each statement of the L2 learning experience is shown in table 4.4.
Table 4.4
Descriptive Statistics of Graduate Students’ L2 Learning Experience
Domain
L2 Learning
Experience

Item
Q15:I like the atmosphere of my English
class.
Q16:I really enjoy learning English.
Q17:I feel time passes faster when I am
learning English.
Q18:I always look forward to English
lessons.
Q19:I find learning English very interesting.
Q20: I hope there will be more English
classes.
Q21: I like the process of learning English,
and I think it is interesting.

Mean

SD

Interpretation

3.54

1.11

High

3.54

1.11

High

3.48

1.08

High

3.51

1.07

High

3.45

1.11

High

3.49

1.10

High

3.52

1.08

High

Table 4.4 presents more detailed descriptive data on the L2 learning experience for
English language learning of graduate students. Within the theoretical framework of L2MSS,
the L2 learning experience of graduate students is reflected in questionnaire item 15 to item
21. The mean of item 15 and item 16 have the highest score (M=3.54) among all of the items,
whereas their standard deviation is almost the same, which reveals the majority graduate
students agree like learning English and the atmosphere of English class. Meanwhile, item 19
(I find learning English interesting) has the lowest mean score (M=3.45), demonstrating that
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the statement does not fully convince the graduate students. Additionally, the standard
deviation and mean scores of each item of the L2 learning experience do not have many
differences, which indicates that the graduate students have similar perspectives on the L2
learning experience. Overall, the level of the L2 learning experience of graduate students is
high, which indicates L2 learning experience has great effects on graduate students' English
language learning.
The Qualitative Results of the Research Question 1
The qualitative data is analyzed to triangulate and mix the findings with quantitative
data findings. The interview results are interpreted by using thematic content analysis. At the
same time, the qualitative data is analyzed to derive keywords to categorize data. Six themes
have emerged through coding categorization and data reduction from the first interview
question: concerning the three components of L2MSS, what are the main forces for your
learning English?
Theme 1: Learning English driven by future career
Theme 2: Learning English for communication needs
Theme 3: Entertainment as a motivator for self-study
Theme 4: Learning English to pass examinations or get better grades
Theme 5: Learning English to meet other’s expectations
Theme 6: The significant role of learning context
Theme 1: Learning English Driven by Future Career
Two interviewees expressed a strong Ideal L2 Self when they talked about their future
careers. Two participants admitted English is necessary to help them get better work
opportunities.
“...I think learning English is related to my future career development because it is necessary
to have a high English ability to become an English teacher after graduation. And there are
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more and more companies need people with high English proficiency to work with western
companies in China.” (Student#1)
“...Every Chinese student is learning English and English is very important to get into a
better university and a better job.” (Student#6)
To summarize, the participants expressed a strong ideal L2 self by connecting
learning English with their future career, where English is necessary to find a better work
opportunity. Therefore, interviewees have a strong ideal L2 self-related to their future careers.
Theme 2: Learning English for Communication Needs
Three interviewees expressed a strong Ideal L2 Self when they consider English as a
communication tool in their daily life. Two participants expressed their desires to make
friends or communicate with native and non-native speakers. And one participant expressed
the Internet is a tool of communication in English that is very helpful to connect to the world
and get more information.
“...English as an important media can help me meet more new friends from the UK, USA, etc.
It helps me see things from a different perspective or get a deeper understanding of another
culture. It helps me to become a better listener.” (Student#5)
“...Learning English sounded like a good idea to keep up with the rest of the world,
especially in the age of the internet. As my knowledge expanded, so did my need for more
culture and information.” (Student#7)
“...I also have some friends from America. I like their lifestyle and mindset.” (Student#8)
To conclude, the interviewees expressed a clear ideal L2 self by considering English
as a communication tool, and their English ability is closely related to the communication
situations. Therefore, interviewees have a strong ideal L2 self while learning English is
related to learner’s communication needs.
Theme 3: Entertainment as a motivator for Self-Study
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Three interviewees expressed a clear Ideal L2 Self when they expressed that
learning English is a way to entertain their lives by several of means.
“...I want to use English like native speakers. So, I always read English articles and the news.
Sometimes I watch English or American movies when I have free time. This way, I think I
learned lots of useful expressions, and it makes me understand the western culture better.”
(Student#2)
“...I enjoy reading original English novels. I have to study English in order to read authentic
English novels or articles. And I like English songs a lot which motivates me to study English
hard.” (Student#8)
To conclude, the interviewees expressed a strong ideal L2 self by considering English
as entertainment, which motivates them to study English. Therefore, interviewees have a
strong ideal L2 self, while learning English is an entertaining way of encouraging self-study.
Theme 4: Learning English to Pass Examinations or Get Better Grades
Two interviewees expressed a strong ought-to L2 self when they consider studying
English is to pass exams or get better grades.
“...English is a compulsory subject for every Chinese student; it is very important to get good
grades in the exams. And there are lots of English tests, such as CET-6, which need great
effort to pass. Therefore, my main force is passing exams and getting a good grade.”
(Student#4)
“...So, I always study English hard in order to get better grades.” (Student#6)
To conclude, the interviewees expressed a strong ought-to L2 self by considering
learning English in order to pass exams or get better grades. Therefore, interviewees have a
strong ought-to L2 self while learning English is to pass examinations or get better grades.
Theme 5: Learning English to Meet Others’ Expectations
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Three interviewees expressed a strong ought-to L2 self when they consider studying
English is to meet expectations from their parents or get admiration from peers.
“...In my view, learning English is because my parents want me to speak fluent English, and
they have always given me extra English tasks since I was a kid. I do not want to let my
parents down. On the other hand, I enjoy speaking English because my friends admire my
fluent English, and they always ask me some questions about learning English.” (Student#3)
“...because my family really cares about my grades, especially English grades, and they
wanted me to get into a good university.” (Student#6)
“...But the American dream, British music, that kind of international culture was on the rise,
so I felt it would be cool to be a part of that. I wanted to learn the language so I would look
cool in the eyes of my friends.” (Student#10)
To conclude, the interviewees expressed a strong ought-to L2 self by considering
studying English is to meet expectations from their parents or get admiration from peers.
Therefore, interviewees have a strong ought-to L2 self while learning English is to meet
expectations from their parents or get admiration from their friends.
Theme 6: The Significant Role of Learning Context
One interviewee expressed a strong L2 learning experience when she talked about
English as her favorite class.
“...English is always my favorite class. Also, the contents of English textbooks are always
interesting and attractive to me. And my English teachers are always funny and intelligent. I
always enjoy English class a lot.” (Student#9)
To conclude, the interviewees expressed a strong L2 learning experience by
considering that English class and teachers greatly influence her, which motivates her to learn
English. Therefore, interviewees have a strong L2 learning experience while learning context
significantly impacts English learning.
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Table 4.5 presents the qualitative findings of the first interview question mixed with
the first quantitative results.
Table 4.5
Mixing Data of Levels of the Three Components of L2MSS
Quantitative Results
High level of ideal L2 self

Mixed with Qualitative Results
Theme 1: Learning English is driven by future career
Theme 2: Learning English is for communication need
Theme 3: Entertainment as a motivator for self-study
Moderate level of ought-to L2 Theme 4: Learning English to pass examinations or get
self
better grades
Theme 5: Learning English to meet other’s expectations
High level of the L2 learning Theme 6: The positive impact of learning context
experience
The classified answers to the first interview question are presented in Table 4.6 with
frequency and percentages.
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Table 4.6
Frequency and Percentages of the First Interview Questions
Categories
Ideal L2 self (Theme 1,2 and
3)
Ought-to L2 self (Theme 4
and 5)
L2
learning
experience(Theme 6)

Frequency
7

Percentage
53.84

5

38.46

1

7.69

According to table 4.6, 7 or 53.84% of students mentioned or expressed that the ideal
L2 self is their main force towards English learning. Moreover, 5 or 38.46% of students
mentioned or expressed ought-to L2 self are their main forces towards English learning.
Additionally, 1 or 7.69% of students mentioned or expressed L2 learning experiences are
their main forces towards English learning.
The Quantitative Results of the Research Question 2:
To address the second research question: What is the relationship between the 3
components of L2MSS and English proficiency of Chinese graduate students in China?
The second research question examines the relationship between the 3 components of
L2MSS and the English proficiency of Chinese graduate students in China. The Pearson
correlation analysis is computed to testify the relationship between the 3 components of
L2MSS and the English proficiency of Chinese graduate students. Pearson correlation is
utilized three times to explore the relationship between English proficiency and each
component in L2MSS.
According to Pearson correlation analysis, there is a positive relationship between
ideal L2 self, ought-to L2 self, L2 learning experience, and English proficiency among
Chinese graduate students. The hypotheses of research question 2 are confirmed. Table 4.5
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provides more details on the relationship between the three dimensions of L2MSS and
English proficiency.
Table 4.7
Relationship Between Three Components of L2MSS and English Proficiency
English Proficiency

N

.738**
.000
354

Pearson Correlation

.655**

Sig.（2-tailed）
N
Pearson Correlation
L2 learning
Sig.（2-tailed）
experience
N
Pearson Correlation
Sig.（2-tailed）
L2MSS
N
**. Correlation is significant when p<0.01

.000
354
.729**
.000
354
.765**
.000
354

Ideal L2 self

Ought-to L2 self

Pearson Correlation
Sig.（2-tailed）

A significant positive relationship between the three components of L2MSS and
English proficiency is presented in table 4.7, demonstrating the correlation between students’
three components of L2MSS and English proficiency is ‘high degree.’ Additionally, the
Pearson correlation test has statistical significance since P < 0.01.
The table reveals that there is a positive correlation coefficient between the ideal L2
self and English proficiency , while the Pearson correlation is 0.738 (between 0.5-1.0), which
indicates the correlation between students’ ideal L2 self and English proficiency is ‘high
degree.’ The correlation coefficient between the ought-to L2 self and English proficiency has
a positive correlation, while the Pearson correlation is 0.655 (between 0.5-1.0), which
indicates the correlation between students’ ought-to L2 self and English proficiency is ‘high
degree.’ There is a positive correlation between the L2 learning experience and English

76
proficiency , while the Pearson correlation is 0.729(between 0.5-1.0), which presents the
correlation between students’ L2 learning experience and English proficiency is ‘high degree.’
Overall, there is a high degree of positive correlation between all of three-component of
L2MSS and English proficiency among graduate students.
Table 4.7 provides more details of the correlation relationship between the six items
of the ideal L2 self of L2MSS and English proficiency.
Table 4.8
Relationship Between the Six Items of the Ideal L2 Self of L2MSS and English Proficiency
Items of Ideal L2 Self
Q1

Q2

Q3

Q4

Q5

Q6

English Proficiency
Pearson Correlation

.606**

Sig.（2-tailed）

.000

N

354

Pearson Correlation
Sig.（2-tailed）

.604**
.000

N

354

Pearson Correlation

.579**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.635**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.589**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.614**

Sig.（2-tailed）

.000

N

354

**. Correlation is significant when p < 0.01
Items of Ideal L2 Self
Q1

English Proficiency

Pearson Correlation

.606**

Sig.（2-tailed）

.000
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Q2

Q3

Q4

Q5

Q6

N

354

Pearson Correlation
Sig.（2-tailed）

.604**
.000

N

354

Pearson Correlation

.579**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.635**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.589**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.614**

Sig.（2-tailed）

.000

N

354

**. Correlation is significant when p < 0.01
The table presents the correlation coefficient between the six items of the ideal L2 self
and English proficiency has a positive correlation, while the six items’ Pearson correlation is
between 0.5-1.0, which indicates the correlation of students’ the six items of ideal L2 self and
English proficiency is ‘high degree.’ According to table 4.8, a significant positive correlation
can be found between English proficiency and each item of the ideal self from question 1 to
question 6. Subsequently, the English proficiency will be increased by 0.606 with the growth
of every 1 unit of Q1. Overall, there is the strongest correlation between Q4 . The correlation
between Q3 and English proficiency has the weakest relationship.
Table 4.8 provides more details of the correlation between the eight items of the
ought-to L2 self of L2MSS and English proficiency.
Table 4.9
Relationship Between the Six Items of the Ought-To L2 Self of L2MSS and English
Proficiency
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Items of Ought-to L2 Self

English Proficiency
Pearson Correlation

.604**

Sig.（2-tailed）
N
Pearson Correlation
Sig.（2-tailed）
N
Pearson Correlation

.000
354
.571**
.000
354
.551**

Q9

Sig.（2-tailed）

.000

Q10

N
Pearson Correlation
Sig.（2-tailed）

354
.507**
.000

N

354

Pearson Correlation

.507**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.564**

Sig.（2-tailed）
N
Pearson Correlation
Sig.（2-tailed）
N

.000
354
.499**
.000
354

Pearson Correlation

.525**

Q7

Q8

Q11

Q12

Q13

Q14

Sig.（2-tailed）
N
**. Correlation is significant when p < 0.01

.000
354

The table presents that the correlation coefficient between the eight ought-to L2 self
and English proficiency has a positive correlation. In contrast, the Pearson correlation of
items 7, 8,9,10,12,14 is between 0.5-1.0, indicating the correlation of students’ items 7, 8, 9,
10, 12, 14 of the ought-to L2 self English proficiency are ‘high degree.’ The correlation
between item 13 of the ought-to L2 self and English proficiency is ‘moderate degree’ since
the Pearson correlation of item 13 is between 0.3 to 0.49. Subsequently, the English
proficiency will be increased by 0.604 with the growth of every 1 unit of Q7. The English
proficiency will be increased by 0.571 with the growth of every 1 unit of Q8. The English
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proficiency will be increased by 0.551 with the growth of every 1 unit of Q9. The English
proficiency will be increased by 0.507 with the growth of every 1 unit of Q10. The English
proficiency will be increased by 0.507 with the growth of every 1 unit of Q11. The English
proficiency will be increased by 0.564 with the growth of every 1 unit of Q12. The English
proficiency will be increased by 0.499 with the growth of every 1 unit of Q13. The English
proficiency will be increased by 0.525 with the growth of every 1 unit of Q14. Overall, there
is the highest correlation between Q7 and English proficiency. Whereas the correlation
between Q13 and English proficiency has the weakest correlation.
Table 4.9 provides more details of the correlation relationship between the seven
items of the L2 learning experience of L2MSS and English proficiency.
Table 4.10
Relationship Between the Seven Items of the L2 Learning Experience of L2MSS and English
Proficiency
Items of L2 learning Experience

Q15

Q16

Q17

Q18

Q19

English Proficiency
Pearson Correlation

.541**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.587**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.581**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.592**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.594**

Sig.（2-tailed）

.000

N

354
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Q20

Q21

Pearson Correlation

.597**

Sig.（2-tailed）

.000

N

354

Pearson Correlation

.618**

Sig.（2-tailed）

.000

N

354

**. Correlation is significant when p < 0.01

The table presents the correlation coefficient between the seven items of the L2
learning experience self and English proficiency has a positive correlation, while the seven
items’ Pearson correlation is between 0.5-1.0, which indicates the correlation of students’ the
seven of the L2 learning experience and English proficiency is ‘high degree.’ According to
table 4.8, a significant positive correlation can be found between English proficiency and
each item of the ideal self from question 15 to question 21. Subsequently, the English
proficiency will be increased by 0.541 with the growth of every 1 unit of Q15. The English
proficiency will be increased by 0.587 with the growth of every 1 unit of Q16. The English
proficiency will be increased by 0.581 with the growth of every 1 unit of Q17. The English
proficiency will be increased by 0.592 with the growth of every 1 unit of Q18. The English
proficiency will be increased by 0.594 with the growth of every 1 unit of Q19. The English
proficiency will be increased by 0.597 with the growth of every 1 unit of Q20. The English
proficiency will be increased by 0.618 with the growth of every 1 unit of Q21. Overall, there
is the highest correlation relationship between Q21 and English proficiency. Whereas the
correlation between Q15 and English proficiency has the weakest correlation.
The Quantitative Results of the research question 3:
To address third research question: are there any differences among the three
components of L2MSS between male and female Chinese graduate students in China?

81
The third research question explores whether there will be any differences among the
three components of L2MSS between male and female Chinese graduate students in China.
The current study applied an independent samples t-test to testify the three hypotheses. A Ttest is utilized to examine the differences among the three components of L2MSS between
male and female Chinese graduate students. The findings are presented in Table 4.9.
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Table 4.11
Independent Samples t-Test of the Differences Among the Three Components of L2MSS
Between Male and Female Chinese Graduate Students
Gender
Domains

ideal L2 Self
Ought-to L2
Self
L2 Learning
experience
*p </= 0.05

Male
（174）
Mean SD

Female
（180）
Mean SD

Levene’s test
for equality of
variances
F

t

df

Sig (2tailed）

sig

3.43

0.96

3.98

0.76

19.01

0.00

-5.95

328.68

0.00

3.02

1.01

3.37

0.93

1.86

0.173

-3.30

352

0.00

3.26

0.90

3.74

0.80

4.13

0.04

-5.25

343.93

0.00

From Table 4.11, significant differences is revealed in terms of ideal L2 self and
gender (t=-5.95, p=0.00), which indicates the level of male’s ideal L2 Self (Means=3.43,
SD=0.96) is lower than the level of female’s ideal L2 self (Means=3.98, SD=0.76).
Additionally, significant differences can be found of Ought-to L2 self (t=-3.30，p=0.00) ,
while the level of male’s ought-to L2 self (Means=3.02, SD=1.01) is lower than the level of
female’s ideal L2 self (Means=3.37, SD=0.93). Lastly, significant differences can be found in
terms of Ought-to L2 self (t=-5.25，p=0.00), while and the level of male’s L2 learning
experience (Means=3.26, SD=0.90) is lower than the level of female’s L2 learning
experience (Means=3.74, SD=0.70).
The results showed a significant difference among the three components of L2MSS
between male and female Chinese graduate students in China. In contrast, the level of male’s
three dimensions of L2MSS are all lower than the level of females.
Table 4.11provides more details of the independent samples t-test of the differences
among the six items of the ideal L2 self of L2MSS between male and female Chinese
graduate students.
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Table 4.12
Independent Samples t-Test of the Differences Among the Ideal L2 Self of L2mss Between
Male and Female Chinese Graduate Students
Gender
Domains

Q1
Q2
Q3
Q4
Q5
Q6
*p<=0.05

Male（174）
Mean
3.36
3.43
3.45
3.49
3.48
3.39

SD
1.17
1.11
1.09
1.12
1.15
1.18

Female
（180）
Mean
SD
4.03
1.05
4.06
0.94
3.97
1.02
4.01
0.95
3.97
0.97
3.84
1.04

Levene’s test
for equality of
variances
F
8.85
17.07
8.17
17.40
20.96
11.59

sig
0.00
0.00
0.01
0.00
0.00
0.00

t

-5.67
-5.70
-4.67
-4.68
-4.32
-3.84

df

Sig (2tailed）

345.62
339.33
348.70
339.49
337.78
342.87

0.00
0.00
0.00
0.00
0.00
0.00

Table 4.12 presents more details regarding the differences in ideal L2 self between
male and female graduate students. Q2 is the most significant item (t=-5.70，p=0.00),
indicating that males and females have different perspectives on Q2. Whereas Q6 is the least
significant item (t=-3.84, p=0.00), which indicates that males and females have fewer
different perspectives towards Q6. Overall, there is a considerable difference of ideal L2 self
between male and female Chinese graduate students in China.
Table 4.12 provides more details on the independent samples t-test of differences
among the eight items of the ought-to L2 self between male and female Chinese graduate
students.

Table 4.13
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Independent Samples t-Test of the Differences Among the Ought-To L2 Self of L2MSS
Between Male and Female Chinese Graduate Students
Gender
Domains

Q7
Q8
Q9
Q10
Q11
Q12
Q13
Q14
*P = 0.05

Male（174）
Mean
3.02
3.08
3.03
2.90
2.99
3.01
3.03
3.17

SD
1.15
1.27
1.26
1.24
1.16
1.15
1.18
1.22

Female
（180）
Mean
SD
3.44
1.10
3.38
1.20
3.39
1.14
3.38
1.23
3.34
1.15
3.37
1.18
3.31
1.26
3.37
1.11

Levene’s test
for equality of
variances
F
0.01
0.19
0.20
0.43
0.62
2.14
2.16
2.68

sig
0.91
0.67
0.66
0.51
0.43
0.14
0.14
0.10

t

-3.54
-2.27
-2.78
-3.67
-2.81
-2.86
-2.18
-1.61

df

Sig（2tailed）

352.00
352.00
352.00
352.00
352.00
352.00
352.00
352.00

0.00
0.02
0.01
0.00
0.01
0.00
0.03
0.01

Table 4.13 presents more details of the differences in ought-to L2 self between male
and female graduate students. Q10 (t=-3.67，p=0.00), which indicates that males and
females have different perspectives on Q10. Whereas Q14 is the least significant item (t=1.61, p=0.01), which indicates that males and females have fewer different perspectives
towards Q6. Overall, there is a considerable difference of the ought-to L2 self between male
and female Chinese graduate students in China.
Table 4.13 provides more details of the independent samples t-test of the differences
among the seven items of the ought-to L2 self of L2MSS between male and female Chinese
graduate students in China.

Table 4.14
Independent Samples t-Test of the Differences Among the Ought-To L2 Self of L2MSS
Between Male and Female Chinese Graduate Students
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Gender
Domains

Q15
Q16
Q17
Q18
Q19
Q20
Q21
*p = 0.05

Male（174）
Mean
3.32
3.26
3.24
3.30
3.25
3.24
3.21

SD
1.12
1.13
1.10
1.07
1.17
1.14
1.05

Female
（180）
Mean
SD
3.76
1.07
3.80
1.03
3.72
1.02
3.71
1.05
3.63
1.04
3.73
1.01
3.82
1.04

Levene’s test
for equality of
variances
F
2.14
5.41
2.16
0.37
4.12
5.46
0.09

sig
0.14
0.02
0.14
0.55
0.04
0.02
0.76

t

-3.73
-4.66
-4.28
-3.67
-3.24
-4.30
-5.45

df

Sig (2tailed）

352.00
346.04
352.00
352.00
343.67
343.44
352.00

0.00
0.00
0.00
0.00
0.00
0.00
0.00

Table 4.14 presents more details regarding the differences in L2 learning experience
between male and female graduate students. Q21 (t=-4.54，p=0.00), which indicates that
males and females have different perspectives on Q21. Whereas Q19 is the least significant
item (t=-1.61, p=0.00), which indicates that males and females have fewer different
perspectives towards Q19. Overall, a substantial difference is revealed in the L2 Learning
experience between male and female Chinese graduate students in China.
Overall, significant differences can be found in all three components between male
and female Chinese graduate students in China, and females’ three components of L2MSS
are higher than males.
The Qualitative Results of the Research Question 2 and Research Question 3
The second interview question examines the impacts of L2MSS on English learning
motivation and learning behavior to mix with research questions 2 and 3. To combine the
results with research questions 2 and 3, the interpretations were analyzed divided into two
parts. The first part analyzes the influences of three components of L2MSS on English
learning to mix with research question 2. The second part analyzes learning behavior and
motivation with different genders to mix with the research question 3. Interview results are
interpreted by using thematic content analysis. The qualitative data is analyzed to derive
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keywords to categorize data. Five themes emerge through coding categorization and data
reduction from the results of the second interview question: How do the three components of
L2MSS influence your English learning motivation and your motivated learning behavior?
Theme 1: The positive influence of self desires on English Learning motivation
Theme 2: Learning English has positive impacts on future career and communication
Theme 3: Motivation can be improved by entertainment self-study
Theme 4: The influences of the surroundings on English learning
Theme 5: English learning can be motivated by a positive learning context
Theme 1: The Positive Influence of Self-Desire on English Learning Motivation
Four participants mentioned that the ideal L2 self has positive influences and impacts
on their English learning. The participants admitted their desire for themselves motivates
their English learning.
“For me, I think my own desires on my English ability have a positive impact on my learning
motivation” (Student#2 male)
“I really like learning English, and I think the concept of ideal self-image motivates me to
learn English. Learning motivation has always been high on my list; since I am passionate
about learning English, I always imagine myself communicating with native speakers. I
always practice English by talking with my foreign friends.” (Student#5 female)
“...my motivation for learning English stems from my desires and expectations on myself.”
(Student#8 female)
The participants expressed the positive influences of self-desires toward English
learning or learning behavior. Therefore, the ideal L2 self of interviewees has positive
influences within the framework of L2MSS. Besides that, one male student and two female
students admitted that there are positive influences of self desires or expectations towards
English learning or learning behavior.
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Theme 2: Learning English has Positive Impacts on Future Career and Communication
Four participants expressed the positive impacts of learning English which is a great
help for their future careers and communication. Two participants learning English has a
positive effect on getting a better work opportunity, while two interviewees expressed that
there are positive impacts on communicating with native speakers or foreigners.
“...and I think it is crucial to improve my English proficiency in order to get more work
opportunities in the near future.” (Student#1 male)
“As I am very career-driven, I feel more comfortable when English classes are based on the
real world, especially when a lot of importance is given to business English, even when the
classes are generic. I feel that most students in China consider English a practical tool to
improve their future careers.” (Student#6 male)
“...I can communicate with foreigners even if I make some grammar mistakes.” (Student#4
male)
“I always imagine myself communicating with native speakers. I always practice English by
talking with my foreign friends.” (Student#5 female)
The interviewees expressed the positive impacts of learning English on future
careers and communicating with foreigners. Besides, three male students and one female
student admitted that learning English positively impacts their future careers and
communication.

Theme 3: Motivation can be Improved by Entertainment Self-Study
One male participant expressed a strong Ideal L2 Self when he expressed that the
motivation of English learning can be improved in entertainment, for instance, listening to
English music and watching films.
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“...the main factors that push me to learn more easily is when the language comes in the form
of a song, music, or maybe a movie that I like. So, I like that mixed teaching technique that
uses several media.” (Student#10 male)
The male interviewees expressed that entertainment can boost learning motivation,
motivating them to study English.
Theme 4: The influences of the surroundings on English learning
One male participant expressed that the motivation toward English learning can be
stimulated or motivated by passing exams or getting better grades. At the same time, it is very
stressful, and it has negative impacts on communicating a need.
“The exams and the grades drive me to learn English. My English motivation is inspired
since I have to pass all kinds of English tests from my primary school. My learning behavior
is formulated by teachers and classes. I am good at passing exams, but I am not very into
English. I think English learning should be less stressful. I can communicate with foreigners
even if I make some grammar mistakes. I am good at passing exams but not really good at
using English to communicate with people.” (Student#4 male)
The male interviewee expressed a clear ought-to L2 self of English learning which
has pros and cons in order to pass exams or get better grades.
Two interviewees expressed that the learning motivation can be motivating but also
stressful when they consider learning English is to meet expectations from their parents or get
admiration from peers.
“I think the surroundings and the outside world positively influence my learning motivation.
Parents and friends have high expectations, which makes me feel stressed, motivating me to
study English harder.” (Student#1 male)
“On one hand, the pressure from my parents makes me stressed, but it also inspires me to
learn English. I have always been a good student and have always met my parents’
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expectations. On the other hand, I enjoy helping my classmates when they have difficulties
learning English. I make big progress on my English by helping my classmates.” (Student#3
female)
To conclude, three interviewees expressed a clear ought-to L2 self of English learning
can be inspired but also stressed in order to reach expectations under the pressure of their
parents or getting admiration from classmates. Besides, one female student and one male
student admitted there are both positive and negative impacts in terms of ought-to L2 self.
Theme 5: English Learning can be Motivated by a Positive Learning Context
Four interviewees expressed that a positive learning context can inspire their learning
motivation during the interview.
“I feel more comfortable when English classes are based on the real world, especially when
a lot of importance is given to business English, even when the classes are generic.”
(Student#6 male)
“I always felt that improving my language skills by introducing specific topic-related
vocabulary was a great help. In this sense, I think we are very lucky that information on all
topics is widely available for free online. This also makes it easier for the teacher to provide
good learning material for us. It is beneficial for my English learning and stimulates my
learning motivation.” (Student#7 female)
“There is less and less pressure for learning English after I got in university. Teachers
normally provide guidance on English learning instead of pushing students into learning
English.” (Student#8 female)
“Maybe I was very lucky, but I always felt that my teachers were really good at finding
teaching material that made classes interesting and engaging. Whether videos, PowerPoint
presentations, readings, or music, I think the most important factor is to keep students
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focused and never turn the class into a boring series of notions. Modern teaching techniques
seem to have found effective solutions to this.” (Student#9 female)
To conclude, the interviewees expressed that the positive learning context motivates
their learning motivation, which English class and teachers greatly influence them toward
English learning. Besides, three female students and one male student admitted the positive
impacts of learning context on English learning motivation.
Table 4.15 presents the qualitative findings of the second interview question mixed
with the quantitative results.
Table 4.15
The Mixing of Qualitative Findings of the Second Interview Question
(For research question 2)
Quantitative Results
The positive relationship
between the ideal L2 self and
English proficiency

The positive relationship
between the ought to L2 self and
English proficiency.
The positive relationship
between the L2 learning
experience and English
proficiency

Mixed with Qualitative Results
Theme 1: The positive influence of self desires on English
Learning motivation
Theme 2: Learning English has positive impacts on future
career and communication
Theme 3: Motivation can be improved by entertainment
self-study
Theme 4:The influences of the surroundings on English
learning
Theme 5: English learning can be motivated by a positive
learning context

The classified answers to the second interview question are presented in Table 4.16
with frequency and percentages.
Table 4.16
Frequency and Percentages of the Second Interview Questions (For research question 2)
Categories
Ideal L2 self (Theme 1, 2 ,3)

Frequency
8

Percentage
53.33%
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Ought-to L2 self (Theme 4)
3
L2
learning 4
experience(Theme 5)

20%
26.66%

According to table 4.16, 8 or 53.33% of students mentioned or expressed that the
ideal L2 self positively influences English language learning motivation. Moreover, 3 or 20 %
of students mentioned or expressed that ought-to L2 self impacts English learning.
Additionally, 4 or 26.66% of students expressed that the L2 learning experience positively
influences English language learning.
Table 4.17 presents the qualitative findings of the second interview question mixed
with the quantitative results.
Table 4.17
The Qualitative Findings of the Second Interview Question (For research question 3 )
Quantitative Results
The female’s ideal L2 self is
higher than the male’s ideal
L2 self.

Mixed with Qualitative Results
Theme 1: The positive influence of self desires on English
Learning motivation (2 males, 1 female)
Theme 2: Learning English has positive impacts on future
career and communication (3 males 1 female)
Theme 3: Motivation can be improved by entertainment
self-study (1 male)
The female’s ought-to L2 self Theme 4: The influences of the surroundings on English
is higher than the male’s learning(1 female, 2 male)
ought-to L2 self.
The level of females’ L2 Theme 5: English learning can be motivated by a positive
learning experience is higher learning context (1 male, 3 females)
than males’ L2 learning
experience.
The classified answers to the second interview question are presented in Table 4.18
with frequency and percentages.
Table 4.18
Frequency and Percentages of the Second Interview Questions (For research question 3)
Categories

Frequency of
male

Percentage
of male

Frequency of
female

Percentage
of female
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Ideal L2 self (Theme1,2 3)
Ought-to L2 self (Theme 4)
L2 learning experience
(Theme 5)

5
2
1

62.5%
66.66%
25%

3
1
3

37.5%
33.33%
75%

According to table 4.18, 5 or 62.5% of male students mentioned or expressed that the
ideal L2 self has positive influences on their English language learning, while 3 or 37.5% of
female students mentioned or expressed that the ideal L2 self has positive influences on their
English language learning. Moreover, 2 or 66.66% of male students and 1 or 33.33% of
female students mentioned or expressed that ought-to L2 self influences English learning.
Additionally, 1or 25% of male students mentioned or expressed that L2 learning experience
has positive influences towards English language learning, while 3 or 75% of female students
mentioned or expressed that L2 learning experience has positive influences towards English
language learning. Overall, the Frequency of ideal L2 self as well as the ought-to L2 self
among male students is more often than in female students, while L2 learning experience
among female students is higher than in male students.
Chapter Summary
Chapter four reveals the results of the data analysis in order to address the research
objectives and research questions. The first research objective explored the level of three
components of L2MSS in Chinese graduate students in China. At the same time, the results
indicate the level of ideal L2 self and L2 learning experience of Chinese graduate students in
China is high, and the level of ought-to L2 self of Chinese graduate students in China is
moderate.
The second research objective is to examine the relationship between the three
dimensions of L2MSS and English proficiency of Chinese graduate students in China, while
the findings indicated a positive relationship between ideal L2 self, ought-to L2 self, L2
learning experience, and English proficiency among Chinese graduate students. Moreover,
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the correlation between the three dimensions of L2MSS and English proficiency is ‘high
degree.’
The third research objective is to explore whether there will be any differences among
the three components of L2MSS between male and female Chinese graduate students in
China, while the research findings indicated a significant difference of the three dimensions
between male and female Chinese graduate students in China.

CHAPTER V
CONCLUSION
This first part of this chapter is the study’s summary, which consists of the
identification of research questions and objectives, research design and instruments, the data
collection process and data analysis, and the current study results. The second part showed
the discussion of the research findings. The third part provided pedagogical implications of
the current study, and the last part offers the limitations of the current research and the
summary of the final chapter.
Research Summary
The current study intends 1) to explore the levels of the 3 components of L2MSS of
Chinese graduate students in China; 2) to examine the relationship between the 3 components
of L2MSS and English proficiency of Chinese graduate students in China; 3) to explore
whether there will be any differences among the three components of L2MSS between male
and female Chinese graduate students in China.
The L2SS is employed in the current research in order to explore the English learning
motivation among postgraduate students at Tianjin Normal University. To address the three
research questions, the current research employed an explanatory mix method research design
by using both quantitative and qualitative methodology, which is adopted questionnaires and
semi-structured interviews. Data collection of the current research was conducted from the
questionnaires of 354 postgraduate students and semi-structured interviews of 10
postgraduate students. According to the questionnaire as well as the semi-structured interview
data analysis, the findings of three research questions were revealed in the research.
The research results of the first research objective showed that the level of ideal L2
self among graduate students was high (M=3.71, SD=0.08), the level of ought-to L2 self
among graduate students was moderate (M=3.20, SD=0.98), and the level of L2 learning
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experience among graduate students was high (M=3.50, SD=0.88). Furthermore, the
qualitative findings of the first research question were classified into six themes, which are 1)
Learning English driven by future career; 2) Learning English for communication needs;
3) Entertainment as a motivator for self-study; 4) Learning English to pass examinations or
get better grades; 5) Learning English to meet others’ expectations; 6) The positive impact of
learning context.
The research results of the second research objective revealed a positive relationship
(p<0.01) between three dimensions of L2MSS and English proficiency among Chinese
graduate students, meanwhile the three components of L2MSS and English proficiency is
‘high degree.’ Furthermore, the third research objective findings indicated significant
differences between the three dimensions perceived by male and female postgraduate
students at Tianjin Normal University, China (p=0.00). Furthermore, the female’s three
components were higher than males. Moreover, the qualitative data of research questions 2
and 3 are classified into six themes there are 1) The positive influence of self desires on
English Learning motivation; 2) Learning English has positive impacts on future career and
communication; 3) Motivation can be improved by entertainment self-study; 4)The
influences of the surroundings on English learning; 5) English learning can be motivated by
positive learning context.
Discussion of the Findings
The current study intends to testify the level of three dimensions of L2MSS among
postgraduate students, the relationship between the three components and English proficiency,
and the gender differences among postgraduate students in terms of the three components of
L2MSS. Discussions of the overall findings are revealed by combining the quantitative and
qualitative findings to reach the three research objectives.
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Research Objective 1: To explore the levels of the three components of L2MSS for
postgraduate students in China
According to the quantitative findings, the level of ideal L2 self among graduate
students was high , the level of ought-to L2 self among graduate students was moderate , and
the level of L2 learning experience among graduate students was high . The quantitative
findings are also associated with previous research. Csizér and Kormos’ study (2009)
reported the level and effect of the three dimensions of L2MSS among secondary school
students and university students in Hungary. The main findings in the research also claimed
that the level of the ideal L2 self and L2 learning experience is vitally essential for English
learners. However, the function of the ought-to L2 self to regulate students’ learning behavior
is comparatively weak. Also, Wei (2013) researched 316 non-English university students; the
research finding also revealed that the level of ideal L2 self and L2 learning experience are
high while significantly influencing motivating learning behavior. However, the ought-to L2
self cannot influence learning motivation much. Additionally, there are six themes emerged
in the data analysis of the qualitative findings, which are 1) Learning English is driven by
future career; 2) Learning English is for communication needs; 3) Entertainment as a
motivator for self-study; 4) Learning English to pass examinations or get better grades; 5)
Learning English to meet other’s expectation; 6) The positive impact of learning context.
Above all. The ideal L2 self, ought-to L2 self, and L2 learning experience of L2MSS among
postgraduate students are revealed from the emerged themes and the L2MSS questionnaire.
The discussions of the emerging themes to explore the learning motivation among Chinese
postgraduate students are shown in Table 5.1.

Table 5.1
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Discussions Based on the Six Emerged Themes
Quantitative findings
High level of ideal L2 self
among Chinese postgraduate
students

Moderate level of ought-to
L2 self among Chinese
postgraduate students
High level of L2 learning
experience among Chinese
postgraduate students

Qualitative findings
Themes
Discussion
Theme 1: Learning English is driven Communicative
by future career
English learning
needs for future
Theme 2: Learning English is for
careers and selfcommunication need
development
Theme 3: Entertainment as a
motivator for self-study
Theme 4: Learning English to pass
The nature of adult
examinations or get better grades
learning and the
Chinese educational
Theme 5: Learning English to meet
system
other’s expectations
Theme 6: The positive impact of
The significant role of
learning context
learning context

Communicative English Learning Needs for Future Careers and Self-Development
The ideal L2 self has a crucial influence on postgraduate students, which gives them a
strong learning motivation for English learning; in that way, the learner will make more
efforts to narrow the differences between the real self and the ideal self, which is consistent
with integrative motivation and internal instrumental motivation.
In relation to theme 1: learning English is driven by future career, the findings
presented that a high level of ideal L2 self significantly impacts postgraduate students’
future careers. Furthermore, the postgraduate students expressed a high level of Ideal L2 Self
when they talked about their future careers. The results align with Csizer and Kormos’
research (2014), which indicates that the students’ visions are the basic crucial supports for
autonomous learning as a competent second language user. As postgraduate students, most
students already have clear goals and career plans for the future, and they are stimulated to
study English with effective plans. According to Dörnyei: “the vision of who they would like
to become as second language users seems to be one of the most reliable predictors of their
intended long-term effort” (p.12). Lyons’s research (2014) also pointed out that learning
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motivation can be motivated by employing the future career vision by using the language as a
foundation of real goal-oriented learning behaviors. Therefore, postgraduate students’ future
self-images are most likely to be closely connected with their English learning as a significant
factor, which inspires their learning motivation. English learning is necessary and crucial in
order to get a better work opportunity in the future. Besides, the high ideal L2 self can be
explained by a desire for self-development in terms of English study. As theme 2 suggests,
learning English is for communication needs among postgraduate students. By
communicating with surrounding people, postgraduate students can better understand the
attitude and mindsets of different people. This clearly supports the fact that language and
culture are not separable. Therefore, learning and communicating in English enhances their
cultural sensitivity and develops their mindset. Theme 2 clarified that learning motivation is
stimulated by self-development among postgraduate students, as two students pointed out.
Based on theme 3: Entertainment as a motivator for self-study, it is evident that a
close relationship between autonomous learning and the ideal L2 self can be found, which is
supported by Ushioda (1996), autonomous learners are motivated learners. Liu (2010)
examined second language motivation using quantitative and qualitative methods among
postgraduate students. His research also indicated that postgraduate students have a high level
of ideal L2 self, which is higher than undergraduate, primary, and middle school students. As
postgraduate students, their learning aim is closely connected with their future careers, which
is the main motivation to maintain their English learning. Supported by Swatevacharkul and
Boonma’s (2021) research, the ideal L2 self are able to be motivated by the future vision.
The Nature of Adult Learning and the Chinese Educational System
There are two themes in this section associated with a moderate level of the ought-to
L2 self among Chinese postgraduate students within the theoretical framework of L2MSS. As
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mentioned above, the finding shows that the level of ought-to L2 self among Chinese
postgraduate students is moderate, associated with themes 4 and 5.
Regarding theme 4: Learning English to pass examinations or get better grades, the
findings indicated that learning English can be inspired by passing examinations or getting
better grades, which is associated with moderate ought-to L2 self among postgraduate
students. Passing exams and getting better grades is in line with the specific nature of the
Chinese educational system, which is extremely exam-oriented. Meanwhile, English is one of
the most important subjects for all Chinese students and a significant subject in the university
entrance examinations (Taguchi et al., 2009). Even though postgraduate students have
already passed the university entrance examinations, they have been influenced to learn
English. Under this situation, most Chinese students’ learning English aim is to pass exams,
which explains the moderate ought-to self among Chinese postgraduate students.
In relation to theme 5: Learning English to meet others’ expectations, the findings
indicated that learning English can be motivated by meeting others’ expectations associated
with moderate ought-to L2 self. The Chinese postgraduate student’s pressure and stress to
meet others’ expectations also become the specific nature of the Chinese educational system.
Under this situation, parents or family put lots of pressure on their English learning. Chang
(2019), the paper also pointed out Chinese students’ ought-to L2 self is highly influenced by
the pressure from parents and family in China. However, Chinese students’ English learning
was inspired by getting better grades regarding ought-to L2 self. Especially the college
entrance examination is the most stressful exam for every Chinese student. As postgraduate
students, they have been experienced the entrance exam, so there is less pressure on them.
English learning is not compulsory for them, so the ought-to L2 self is at a moderate level
instead of a high level.
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Furthermore, the moderate ought-to L2 self is also connected with the nature of adult
learners. Postgraduate students as adult learners already have strongly built their learning
styles and preferences, and adults are more strongly motivated by internal pressures than
external rewards. Based on Gardner (1985), learners motivated by integrative motivation will
do better than instrumentally motivated learners. This refers to adult learners being more
motivated by their own desires, so the ought-to L2 self-level is moderate instead of high level
for Chinese postgraduate students.
The Significant Role of Learning Context
One theme in this section is closely connected with a high level of L2 learning
experience among Chinese postgraduate students within the theoretical framework of L2MSS.
The finding shows that the L2 learning experience among Chinese postgraduate students is
highly associated with theme 6.
In relation to theme 6: The significant role of learning context, the findings indicated
that creating a better learning context can positively impact postgraduate students’ English
learning associated with the L2 learning experience. The finding also aligns with Csizer and
Kormos’s (2009), which indicate L2 learning experience can motivate students’ learning
behavior. Furthermore, teachers, peers, and class materials significantly impact their English
learning. For postgraduate students, they have more optional classes instead of compulsory
classes. They can choose their preferred learning material or subjects; the learning
environment is better and more favorable for postgraduate students.
In summary, a high level of the ideal L2 self of L2MSS can be found among Chinese
graduate students, a moderate level of the ought-to L2 self of L2MSS, and the high level of
the L2 learning experience of L2MSS among Chinese graduate students in China.
Research Question 2: To explore the relationship between the 3 components of L2MSS
and the English proficiency of Chinese graduate students in China
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According to the quantitative findings, the correlation coefficient between the ideal
L2 self and English proficiency (p=0.738) has a high positive correlation. The correlation
coefficient between the ought-to L2 self and English proficiency (p=0.655) has a high
positive correlation. The correlation coefficient between the L2 learning experience and
English proficiency (p=0.729) has a high positive correlation. To sum up, a high positive
relationship is revealed between the 3 components of L2MSS and the English proficiency of
Chinese graduate students. The quantitative findings are also associated with previous
research. Liu (2010) conducted a large-scale investigation that verified a positive correlation
between the three dimensions of L2MSS with English proficiency, especially for high-level
learners. Their ideal L2 selves are the best predictors of English proficiency. Subsequently,
Zeng (2011) also testified a significant positive correlation between students’ English
proficiency and learning motivation. Additionally, the positive correlation between the three
dimensions of L2MSS and English proficiency among postgraduate students is revealed from
the emerged themes and the L2MSS questionnaire. The discussions of the emerging themes
to explore learning motivation are shown in Table 5.2.
Table 5.2
Discussions Based on the 5 Emerged Themes
Quantitative findings
A high positive
correlation between
ideal L2 self and
English proficiency

Qualitative findings
Themes
Theme 1: The positive influence of
self desires on English Learning
motivation
Theme 2: Learning English has
positive impacts on future career and
communication
Theme 3: Motivation can be
improved by entertainment selfstudy

Discussion
Ideal L2 self as future
self-guide to stimulate
English learning
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Quantitative findings
A high positive
correlation between
ought-to L2 self and
English proficiency

Qualitative findings
Themes
Theme 4: The influences of the
surroundings on English learning

A high positive
Theme 5: English learning can be
correlation between the motivated by a positive learning
L2 learning experience context
and English
proficiency

Discussion
The influence of the
Chinese educational
system
Comparatively free
and flexible learning
context for graduate
students

Ideal L2 Self as Future Self-Guide to Stimulate English Learning
There are three themes in this section associated with a positive relationship between
the ideal L2 self and English proficiency of Chinese postgraduate students within the
theoretical framework of L2MSS. As mentioned above, the finding shows a positive
relationship between the ideal L2 self and English proficiency and, to a high degree,
associated with themes 1, 2, and 3.
The findings from themes 1, 2, and 3 indicated that the ideal L2 self has a crucial
influence on English proficiency among Chinese postgraduate students, which gives them a
strong learning motivation. The ideal L2 self can work as the future self-guide to maintain
and stimulate students’ English learning motivation. To be more specific, the ideal L2 self
can predict whether the learner wants to become someone in the future who is fluent or
proficient in the target language or not (Dörnyei,2009). Therefore, the ideal L2 self is a very
influential factor in English proficiency within the framework of L2MSS. According to the
theory of L2MSS, second language learning motivation can predict second language
proficiency, which is in line with Dörnyei and Chan (2013) ‘s research. The research finding
revealed that students’ English proficiency positively correlates with the ideal L2 self.
Furthermore, the finding also indicated that the ideal L2 self is the best predictor of intended
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efforts and English proficiency, which is consistent with most past research (Csizér &
Kormos, 2009; Csizér & Lukács, 2010; Taguchi et al., 2009).
According to Sun Lei and Lv Zhongshe (2014), the ideal L2 self can stimulate or
inspire students’ learning motivation while the learners have a reachable goal of their ideal
selves. Most postgraduate students always have clear goals or visions for the future. During
the interview, the participants expressed the positive impacts of learning English which is a
great help for their future careers.
“As I am very career-driven, I feel more comfortable when English classes are based on the
real world, especially when a lot of importance is given to business English, even when the
classes are generic. I feel that most students in China consider English a practical tool to
improve their future careers.” (Student#6)
Based on Dörnyei (2009), the ideal L2 self is a necessary motivator as students’ future
guide to accomplish or achieve their goals. Therefore, the ideal L2 self has a comparatively
strong positive relationship with English proficiency among graduate students since they
have clear visions and goals for their future.
The Influence of the Chinese Educational System
There are two themes in this section associated with a positive relationship between
the ought-to L2 self and English proficiency of Chinese postgraduate students within the
theoretical framework of L2MSS. As mentioned above, the finding shows that there is a
positive relationship between the ought-to L2 self and English proficiency to a high degree,
which is associated with theme 4
The findings from theme 4 indicated that the ought-to L2 self can have great impacts
on English proficiency among Chinese postgraduate students, which is influenced by the
Chinese educational system. Chinese education is exceptionally exam-oriented in the Chinese
educational system. Meanwhile, English is one of the most important subjects for all Chinese
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students and a significant subject in the university entrance examinations (Taguchi et al.,
2009). Most Chinese students learning English aim to pass exams, which is highly related to
theme 4: The influences of the surroundings on English learning. During the interview, the
participants expressed the importance of learning English to pass exams. According to the
interviews of several English graduate teachers in China, more and more graduate students
are not motivated to learn English since learning English graduate students is only a way to
pass stressful exams. Under the special circumstances in China, passing exams is highly
associated with people’s expectations since grades are the only standard to judge students’
academic achievements. The surroundings influence Ought-on L2 self and the outside world
for Chinese graduate students, matched with the people’s imagined expectations. Theme 4 is
also under the influence of the Chinese educational system. Most students are motivated to
learn English to meet other people’s expectations.
Comparatively Free and Flexible Learning Context for Graduate Students
One theme in this section is associated with a positive relationship between the L2
learning experience and English proficiency among Chinese postgraduate students within the
theoretical framework of L2MSS. As mentioned above, the finding shows a positive
relationship between the L2 learning experience and English proficiency and, to a high
degree, associated with theme 5: English learning can be motivated by a positive learning
context.
The findings from theme 5 indicated that the L2 learning experience has a crucial
influence on English proficiency among Chinese postgraduate students under a comparatively
flexible learning context since they have already passed the college entrance exams. They are
free to choose their class curriculum as postgraduate students.
The L2 Learning experience is closely connected with learners’ learning situations as
well as experiences, like the influence of the teachers, the curriculum as well as previous
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learning experience. The key point of the L2 learning experience is to possess a great
executive function and a mediating influence on the effects of future self-guides (Papi, 2010).
The finding is in consistent with Dörnyei (2009): the aim or goal of learning a second
language does not originate from internal or external self-images for some language learners
but from the actual language learning process. A special sample of the L2 learning experience
is “how do you feel about your English classrooms” among postgraduate students.
Furthermore, postgraduate students’ learning contents and curriculum are more accessible
and flexible because they can choose what they study or research.
Research Question 3: To explore whether there will be any differences among the three
components of L2MSS between male and female graduate students in China
A significant difference among the three components of L2MSS between male and
female Chinese graduate students in China can be found in the current research. In contrast,
the level of three dimensions of L2MSS are all lower than the level of females. According to
the research findings, females’ ideal L2 self is higher than male students, in line with
previous results (e.g., Henry, 2009; Ryan, 2009). Zhu (2017) explored the gender differences
among Chinese students, which showed a significant difference within the L2MSS
framework. Lu (2019) also proved substantial differences between male and female students,
which indicated that three components of L2MSS of females is significantly higher than
males.
Additionally, five themes are presented in the data analysis of the qualitative findings,
which are 1) the positive influence of self desires on English Learning motivation;
learning English has positive impacts on future career and communication; 3) motivation can
be improved by entertainment self-study; 4)The influences of the surroundings on English
learning; 5) English learning can be motivated by a positive learning context. Above all. The
differences among the three components of L2MSS between male and female Chinese
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graduate students are revealed from emerged themes and the L2MSS questionnaire. The
explanation of the third research question is as follows:
Different Attitudes of Male and Female Students
Female students are more likely to be more positive toward language learning
comparing with male students related to learning motivation. Chen (2019) pointed out that
the possible reason for the higher level of ideal L2 self than male students is their different
attitudes toward second language learning. Female students are more likely to be more
optimistic than males in second language learning. Female students are more motivated to
communicate with native speakers and participate in classroom activities than male students.
Due to female students’ different characteristics, female students usually are better at
thinking and memorizing, and they tend to believe that goals can be possibly accomplished
through their hard-working. Thus, female students’ ideal L2 self is at a higher level than
male’s is reasonable.
Different L2 Experiences of Male and Female Students
According to the finding of this study, which indicated that female’ ought-to L2 self is
in a higher level than male students, which is in line with the study of Lu (2019). Lu proved
significant differences between male and female students, and three dimensions of L2MSS
among female students is higher than male students. Some studies indicated the opposite
findings, while Chen (2019) examined the relationship with different gender, which the
results present that female students’ ought-to L2 selves are lower than male students. A
possible reason for that is female students are more sensitive and emotional comparing with
male students, while female students are more likely to be influenced by external factors, just
like the pressure of scores and parents. Still, male students are also under the pressure of
parents and scores. The reason is that all Chinese students are under the influence of the
Chinese educational system, which is a strong external influence. The study’s findings
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indicated that female students’ L2 learning experiences are higher than male students, which
is consistent with the findings of Zhu (2017). Zhu’s study explored the differences between
different genders of students, which proved that female students’ L2 learning experience is
higher than male students. Some studies in China revealed significant differences between
male and female learners (e.g., You & Dörnyei, 2016; You, Dörnyei, & Csizér, 2016). Chen
(2019) examined the relationship between the three dimensions of L2MSS among female
high school students and male high school students with Chinese educational backgrounds.
The study also demonstrated that female students’ ideal L2 self and L2 learning experience
was significantly higher than male students, whereas their ought-to L2 selves were the
opposite.
Females Have More Positive Images Compared with Male Students
Female students tend to have more positive images of their ideal L2 self and more
positive emotions in terms of the L2 learning experience. Thus, female students are more
interested in learning English. Meanwhile, Dörnyei & Csizér (2002) also pointed out that
female students are more motivated by future selves since female students tend to imagine
themselves as native speakers who talk freely in daily life with English. Moreover, male and
female students have different requirements in terms of the classroom. Female students tend
to have more aspiring feelings about the current classrooms and teachers. Female
postgraduate students expressed strong interest in English learning due to their positive
emotions towards L2 learning. However, male students require a more relaxed classroom
and atmosphere than female students. Male students prefers to study English in a
comparatively free and comfortable environment.
Limitations of the Study
Despite its possible useful findings on Chinese postgraduate students within the
framework of L2MSS, the current study has some limitations.
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First, the study sample focused only on postgraduate students at Tianjin Normal
University, China. Therefore, this research’s findings only represented this target group of
Chinese postgraduate students instead of the whole group of postgraduate students.
Secondly, the quantitative method of conducting questionnaires, although it is
significant sample conduction, could not justify exploring students’ actual motivation. The
findings of self-reported high motivation could be attributed to the drawback of using the
self-report questionnaire. Thus, it is possible that their self-reported high motivation was not
translated into real learning motivation. Furthermore, the interviews were conducted using
WeChat voice calls instead of face-to-face, which is not comprehensive considering the
research objectives.
Finally, quantitative and qualitative methods to explore students’ English learning
motivation are not enough. Tracking and observing students’ dynamic motivation, which can
record the changing of their English learning motivation to provide more insightful
information on learning motivation since motivation is always not the same, which can
change with different conditions and time.
Pedagogical Implications
According to the findings and discussions of the current study, there are several
implications for educational administrators, teaching, postgraduate students, and further
research.
For Educational Administrators
The findings indicated that the Chinese educational system has been oriented by a
“teacher-centered” approach or exam-oriented system, which ignores the importance of
inspiring and motivating students in English learning. Thus, educators and researchers
should pay more attention to second language acquisition in the Chinese educational context
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instead of being over-caring for students’ grades. Administrators should better understand
English teaching and learning and boost the "learner-centered" approach implementation.
For Teachers
The findings give great significance to academic-level teaching methodology in terms
of English teaching and English by fully understanding the motivational self-system of
postgraduate students. Teachers should be able to provide students abstract suggestions such
as more practice in the classroom and provide students with clear, concrete, and achievable
goals and guidance. English teachers should understand the motivational self-system of
graduate students by using flexible teaching strategies by analyzing the characteristics of
students’ motivations in order to improve teaching efficiency and effectiveness and improve
the English proficiency of postgraduate students.
Based on the findings of motivation and English proficiency with different gender
graduate students, the findings suggest more teaching strategies to improve postgraduate
students’ motivation and English proficiency based on the gender difference. Individual
difference is vital crucial in order to utilize second language learning motivational theory.
Gender differences should be paid attention to achieve better English proficiency in order to
inspire their learning motivation.
For Postgraduate Students
The findings help postgraduate students understand their motivation better to improve
their English proficiency. The findings also provide some appropriate support to inspire their
motivation for English language learning for postgraduate students. The findings of learning
motivation can also be used to inspire postgraduate students to transform their desires into
practical actions by increasing their learning motivation.
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For Further Research Recommendations
More research and studies are required to investigate Chinese postgraduate students’
English learning motivation to explore and examine within the theoretical framework of
L2MSS. The variables between Chinese postgraduate students and English learning
motivation only involve gender and English proficiency. At the same time, there are other
variables such as learning anxiety, learning strategies, motivation types, etc. Therefore,
further research should explore this area with different variables to understand the learning
motivation among Chinese postgraduate students.
Conclusion of the study
The current study examined the relationship between the second language
motivational self-system, English proficiency, and gender difference of Chinese graduate
students at Tianjin University, China. This study took the form of an explanatory mixedmethods research design.
The findings provided empirical data that could give graduate students appropriate
support to inspire their motivation toward English language learning. Furthermore, the
findings are helpful to attract more educators and researchers to pay attention to second
language acquisition in the Chinese educational context.
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APPENDIX A
Dear students,
The questionnaire was conducted to survey second language motivation among
postgraduate students in order to help Chinese postgraduate students in English learning. This
questionnaire is not a test, so there are no “right” or “wrong” answers. Please rate each item
according to the fact applied by you.
Total information confidentially shall be assured. The results of this survey will be
used only for research purposes, and your answers are not related to the evaluation from your
teachers. Thank you for your help!
PART 1
Please provide the following information by writing your responses in this space.
(We promise we will never make public your personal information)
1. Gender: male ____

Female ____

2. Major _____________
3. English proficiency level (UNGEE) _____________

122
PART 2
L2MSS Questionnaire for Postgraduates
Directions: In this part, please rate the following statements are true to your own situation or
opinion by simply circling a number from 1 to 5.
1
2
3
4
5
strongly disagree
disagree
neutral
agree
strongly agree
1. I often imagine myself living abroad and communicating with local 1
residents in English.

2

3

4

5

2. I often imagine myself speaking English with international friends and
colleagues.
3. I often imagine myself writing English emails fluently.
4. I often imagine myself speaking English as if I were a native speaker of
English.
5. Whenever I think of my future career, I often imagine myself using
English.
6. I often imagine that if I acquired good English scores or skills, I would
attract more admiration.
7. I study English because I do not want to let my family or friends down.
8. I consider learning English important because people I respect think I
should do it.
9. Learning English is necessary because people surrounding me expect
me to do so.
10. I study English in order to gain the approval of my peers/ teachers/
family/ boss.
11. I will have a negative impact on my life if I do not learn English.
12. Studying English is important to me, because if I do not have
knowledge of English, I will be considered as a weak learner.
13. Studying English is important to me because an educated person is
supposed to be able to speak English.
14. Studying English is essential to me because other people will respect
me more if I have a knowledge of English.
15. I like the atmosphere of my English class.
16. I really enjoying learning English.
17. I feel time passes faster when I am learning English.
18. I always look forward to English lessons.
19. I find learning English very interesting
20. I hope there will be more English classes.
21. I like the process of learning English, and I think it is interesting.
(End)
Thank you for your help and cooperation!
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APPENDIX B
Semi-structural Interview Questions
English version:
1. Concerning motivational selves, what are the main forces for your learning English?
2. How do the three components of L2MSS influence your English learning motivation and
your motivated learning behavior?

APPENDIX C
Interview Contents
Interview 1.
1. Concerning the three components of L2MSS, what are the main forces for your learning
English?
Learning English is related to my future career development because it is necessary to have a
high English ability to become an English teacher after graduation. And there are more and
more companies that need people with high English proficiency to work with western
companies in China.
2. How do the three components of L2MSS influence your English learning motivation and
your motivated learning behavior?
I think the surroundings and the outside world positively influence my learning motivation.
Parents and friends have high expectations, which makes me feel stressed, motivating me to
study English harder. And I think it is crucial to improve my English proficiency in order to
get more work opportunities in the near future.
Interview 2
1. Concerning the three components of L2MSS, what are the main forces for your learning
English?
The most influential force for me to study English is because I want to use English like native
speakers. So I always read English articles and the news. Sometimes I watch English or
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American movies when I have free time. This way, I think I learned lots of useful expressions,
and it made me understand the western culture better.
2. How do the three components of L2MSS influence your English learning motivation and
your motivated learning behavior?
I think my desire for English ability positively impacts my learning motivation. I want to
speak fluent English with a good accent instead of a Chinese accent. I practiced English every
day to achieve my goal, and I got more confident speaking English.
Interview 3
1. Concerning the three components of L2MSS, what are the main forces for your learning
English?
In my view, learning English is because my parents want me to speak fluent English, and
they have always given me extra English tasks since I was a kid. I do not want to let my
parents down. On the other hand, I enjoy speaking English because my friends admire my
fluent English, and they always ask me some questions about learning English.
2. How do the three components of L2MSS influence your English learning motivation and
your motivated learning behavior?
On the one hand, the pressure from my parents makes me stressed, but it also inspires me to
learn English. I have always been a good student and always meet my parents’ expectations.
On the other hand, I enjoy helping my classmates when they have difficulties learning
English. I make significant progress in my English by helping my classmates.
Interview 4
1. Concerning the three components of L2MSS, what are the main forces for your learning
English?
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English is a compulsory subject for every Chinese student; it is very important to get good
grades in the exams. And there are lots of English tests, such as CET-6, which need great
effort to pass. Therefore, my main force is passing exams and getting good grades.
2. How do the three components of L2MSS influence your English learning motivation and
your motivated learning behavior?
The exams and the grades drive me to learn English. My English motivation is inspired since
I have to pass all kinds of English tests from my primary school. My learning behavior is
formulated by teachers and classes. I am good at passing exams, but I am not very into
English. I think English learning should be less stressful. I can communicate with foreigners
even if I make some grammar mistakes. I am good at passing exams but not really good at
using English to communicate with people.
Interview 5
1. Concerning the three components of L2MSS, what are the main forces for your learning
English?
First of all, I like learning English, and I enjoy speaking English. Secondly, English as an
essential medium can help me meet more new friends from the UK, USA, etc. I see things
from a different perspective and get a deeper understanding of another culture. It helps me to
become a better listener.
2. How do the three components of L2MSS influence your English learning motivation and
your motivated learning behavior?
I really like learning English, and I think the concept of ideal self-image motivates me to
learn English. Learning motivation has always been high on my list since I am passionate
about learning English. I always imagine myself communicating with native speakers. I
always practice English by talking with my foreign friends.
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Interview 6
1. Concerning the three components of L2MSS, what are the main forces for your learning
English?
The main force for me to learn English is my family really cares about my grades, mainly
English grades, and they wanted me to get into a good university. So I always study English
hard in order to get better grades. Learning English for me is also because of the environment
around me. Every Chinese student learns English, and English is essential to enter a better
university and job.
2. How do the three components of L2MSS influence your English learning motivation and
your motivated learning behavior?
As I am very career-driven, I feel more comfortable when English classes are based on the
real world, especially when a lot of importance is given to business English, even when the
types are generic. I feel that most students in China consider English a practical tool to
improve their future careers.
Interview 7
1. Concerning the three components of L2MSS, what are the main forces for your learning
English?
Coming from a small town, I somehow felt isolated. Learning English sounded like a good
idea in order to keep up with the rest of the world, especially in the age of the internet. As my
knowledge expanded, so did my need for more culture and information.
2. How do the three components of L2MSS influence your English learning motivation and
your motivated learning behavior?
I always felt that improving my language skills by introducing specific topic-related
vocabulary was a great help. In this sense, I think we are very lucky that information on all
topics is widely available for free online. Also makes it simpler for the teacher to provide
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suitable learning material for us. It is conducive to my English learning and stimulates my
English learning motivation.
Interview 8
1. Concerning the three components of L2MSS, what are the main forces for your learning
English?
I have liked studying English since I was a kid. I enjoy imitating native speakers’ accents and
speaking English aloud in class. I love watching English comedies and movies. I also have
some friends from America. I like their lifestyle and mindset. And I enjoy reading original
English novels. I have to study English to read authentic English books or articles. And I like
English songs a lot which motivates me to learn English hard.
2. How do the three components of L2MSS influence your English learning motivation and
your motivated learning behavior?
I like studying English, and it is not because of pressure from family, peers, or teachers. I
always put lots of effort and time into learning English. There was less and less pressure for
learning English after I got into university. Teachers usually provide guidance on English
learning instead of pushing students into learning English.
Overall, my motivation for learning English stems from my desires and expectations of
myself.
Interview 9
1. Concerning the three components of L2MSS, what are the main forces for your learning
English?
English is always my favorite class. Also, the contents of English textbooks are always
exciting and attractive for me. And my English teachers are always funny and intelligent. I
always enjoy English class a lot.
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2. How do the three components of L2MSS influence your English learning motivation and
your motivated learning behavior?
Maybe I was very lucky, but I always felt that my teachers were really good at finding
teaching material that made classes exciting and engaging. Whether videos, PowerPoint
presentations, readings, or music, I think the most critical factor is to keep students focused
and never turn the class into a monotonous series of notions. Modern teaching techniques
seem to have found practical solutions to this.
Interview 10
1. Concerning the three components of L2MSS, what are the main forces for your learning
English?
It was not very common to speak English or know English in my village when I was a kid.
But the American dream, British music, that kind of international culture was on the rise, so I
felt it would be cool to be a part of that. I wanted to learn the language to look cool in my
friends' eyes.
2. How do the three components of L2MSS influence your English learning motivation and
your motivated learning behavior?
First of all, I naturally like English as a language, so I want to study that. But of course, this is
more fun when you like what you study. Therefore, the main factors that push me to learn
more easily are when the language comes in a song, music, or maybe a movie that I like. So I
like that kind of mixed teaching technique that uses several media.

