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The aim of the study is tostudy the level Ideal L2-Self, Anxiety, and L2WTC and to
explore the relationship of the Ideal L2-Self and Anxiety with L2WTC inside the classroom
amongThai Junior High EP studentsat Sirirattanathorn school in Bangkok in the special
language educational setting ‘English Program (EP).The objectives of the study are 1) to
study the level of Ideal L2-Self inside the classroom of Thai Junior High EP students; 2) to
study the level of Anxiety inside the classroom of Thai Junior High EP students; 3) to study
the level of L2WTC inside the classroom of Thai Junior High EP student and 4) to explore
the relationship of Ideal L2-Self an Anxiety inside the classroom of Thai Junior High EP
students.The study utilized the quantitative method design by employing questionnaires to
gauge the data from 71 Thai Junior High EP students (Grade 7, Grade 8, and Grade 9).
The findings reported that 1) Thai Junior High EP students possess a high level of
Ideal L2-Self inside the classroom (M=3.42, SD=.86). 2) Thai Junior High EP students
possess a moderate level of Anxiety inside the classroom (M=2.90. SD=.81). 3) Thai Junior
High EP students possess a high level of L2WTC inside the classroom (M=3.51, SD=.81),
and 4) There is a significant relationship between Ideal L2-Self and L2WTC inside the
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classroom among Thai Junior High EP students. The study provided thepedagogical
implications of the studyto study the relevant further research topic.

ACKNOWLEDGEMENTS
I would like to express my sincere and deep gratitude to my thesis advisor,
Asst.Prof.Dr. Rosukhon Swatevacharkul for her hard work, patience, wise comments, and
suggestionsthroughout my Master’s thesis process. I am grateful to have her as my thesis
advisor;this work would have been impossible without her advice.
I also would like to express my sincere gratitude to Dean, Graduate School of Human
Sciences, Assoc.Prof.Dr. Suwattana Eamoraphan for the statistical advice and suggestions;to
the Program Director, English Language Teaching, Dr. Marilyn Fernandez Deocampo, for
the valuable comments and suggestions on my Master’s thesis and Assoc.Prof.Dr. Sumalee
Chinokul forhelpful advice for my paper. In addition, I also would like to thankthe two
language experts who have helped me with the back-translation process.
I would like to especially thank the school principal of Sirirattanathorn school for
allowing me to collect the data at the school and the head of the EP department, Ms. Churee
Thomya, for her assistanceduring the data collection process.
Last but not least, I would like to thank my lovely Master’s classmates who have
given the support and advice throughout the process.Most importantly, I would like to thank
my family, especially my mom, who has been mymost significant moral support, for her love
and sacrifices she has givento me; all of this would have been impossible without her.

CONTENTS
Page
COPYRIGHT .....................................................................................................

ii

APPROVAL ......................................................................................................

iii

ABSTRACT .......................................................................................................

iv

ACKNOWLEDGEMENTS ...............................................................................

v

CONTENTS .......................................................................................................

vii

LIST OF TABLES .............................................................................................

x

LIST OF FIGURES ...........................................................................................

xi

LIST OF ABBREVIATIONS ............................................................................

xii

CHAPTER IINTRODUCTION
Background of the Study ........................................................................

1

Rationale ................................................................................................

3

Research Questions ................................................................................

11

Research Objectives ...............................................................................

11

Research Hypothesis ..............................................................................

12

Theoretical Framework ..........................................................................

12

Conceptual Framework ..........................................................................

13

Scope of the Study .................................................................................

14

Definitions of Terms ..............................................................................

15

Significance of the Study .......................................................................

16

CHAPTER II REVIEW OF RELATED LITERATURE
L2Willingness to Communicate (L2WTC) .........................................

18

L2Motivation .......................................................................................

24

viii
L2Motivational Self-System (L2MSS) ................................................

26

Ideal L2-Self ........................................................................................

28

Anxiety.................................................................................................

32

Ideal L2-Self and Anxiety as L2WTC predictive Variables ................

37

English Program (EP) .........................................................................

39

Related Studies.....................................................................................

41

Chapter Summary ................................................................................

43

CHAPTER III RESEARCHMETHODOLOGY
Research Design.....................................................................................

45

Context of the Study……………………………………………………

45

Population ..............................................................................................

47

Sample....................................................................................................

48

Research Instruments .............................................................................

49

Validity ..................................................................................................

51

Reliability...............................................................................................

54

Collection of Data ..................................................................................

55

Ethical Considerations…………………………………………………..

56

Data Analysis .........................................................................................

57

Summary of the Research Process ........................................................

59

CHAPTER IV RESEACH FINDINGS
Results of Research Question 1 ...........................................................

60

Results of Research Question 2 ...........................................................

62

Results of Research Question 3 ..........................................................................

63

Results of Research Question 4 .......................................................................... 66
Chapter Summary .................................................................................

67

ix

CHAPTER V CONCLUSION AND DISCUSSION
Discussion of the Findings ...................................................................

68

Pedagogical Implications .....................................................................

74

Limitation of the Study ........................................................................

74

Recommendation for the furtherStudy.................................................

75

Conclusion ...........................................................................................

76

REFERENCES ................................................................................................

77

APPENDICES ..................................................................................................

93

Appendix A: Questionnaire for students ..............................................

94

(English Version) ........................................................

95

Appendix B: Questionnaire for students ..............................................

98

(Thai translated Version) ............................................

99

Appendix C: The Analysis Results of Back-translation .......................

102

Appendix D: The petitions for Data collections ...................................

113

Appendix E: The Statistical Results .....................................................

117

BIOGRAPHY ..................................................................................................

134

LIST OF TABLES
TABLE

Page

3.1

The Population in the current Study .................................................

48

3.2

The Sample for the current study ......................................................

48

3.3

Coordinate meaning of questionnaire’s back-translation ..................

54

3.4

Instrument adaptation sources and reliability value ..........................

55

3.5

Summary of the Research process ....................................................

59

4.1

Frequency and Percentage of Characteristics by General information

60

4.2

Mean, Standard Deviation and the level of Ideal L2-Self .................

61

4.3

Mean, Standard Deviation and the level of Foreign Language Anxiety

62

4.4

Mean, Standard Deviation and the level of L2WTC ........................

64

4.5

The Summary of mean, SD and the level of each variable ...............

65

4.6

Correlational Analysis by using Pearson Product Moment Correlation
Coefficient of Ideal L2-Self, Anxiety with L2WTC .........................

66

LIST OF FIGURES
FIGURES

Page

1.1

The Conceptual Framework for the Study ........................................

13

2.1

Pyramid-shaped L2WTC model (MacIntyre et al., 1998) ................

19

2.2

Summary of the Theoretical Concepts Used in Study ......................

37

2.3

The Path Analysis in the Study of Basoz and Erten (2020) ..............

42

3.1

The Framework for the Study ...........................................................

58

LIST OF ABBREVIATIONS
ABBREVIATIONS
EP

English Program

L2

Second Language

FLA

Foreign Language Anxiety

L2MSS

L2Motivational Self-System

L2WTC L2Willingness to Communicate

CHAPTERI
INTRODUCTION
This chapter provides the background of the study;the problem of statement with a
focus on the importance of English L2 WTC; the variables affecting L2WTC; research
questions; research objectives; the scope of the study; hypothesis; the significance of the
study, and the definitions of terms in the following order.
Background of the Study
Over the past decades, since the end of World War II, English has been a leading
foreign language and prestigious in many countries (Karahan, 2007). English is considered an
international language; it has taken an enormous role as an ‘international language’ (EIL).
Due to geographical-historical and socio-cultural reasons, a language can be an international
language (Crystal, 1997), a tool, and a functional working language (Crystal, 2003). As a
current international language, English has become the dominant language used by people
worldwide and is currently playing a significant role among groups of people from small to
large scale communitiesforvarious purposes as a practical tool to achieve the goal. Also,the
English language has become a paramount factor and has a vital part in every field and
perspective, specifically in the education field. Thus, English as communication is an
undeniably crucial communicative tool.
L2WTC and Predictive Variables in EFL Context
For L2, it is prettychallenging as English is a foreign language and is not used
naturally as a mother tongue language.Encountering and using English communication could
be seen as something hard to achieve. The Willingness to Communicate construct (Macintyre
et al.,1998), as its name goes by ‘willingness to communicate,’ could lead the students to be
more willing in the target language communication. In other words, the readiness to join in
the conversation using L2 (MacIntyre, Clément, Dörnyei &Noels, 1998). The more L2WTC
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the students possess, the more willing they are to participate in the communication using L2
(Kang, 2005). State L2WTC (L2Willingness to Communicate) is the last step to begin using
L2 to communicate (Macintyre et al., 1998) and there needs to be the variables involved in
the process to achieve the state of L2WTC. Hence, there have been studies on variable
relationships and their impact on L2WTC.The results have shown that L2WTC is a variablerelated factor since the results havedemonstrated the power of variables in the previous
studies in L2; such as motivation, classroom environment, anxiety, English proficiency, etc.
(Bursali & Oz, 2016, 2017; Peng, 2007; Peng, 2010; Reinders &Daraswang, 2021). These
variables have guided that L2WTC needs such variables to have the state of L2WTC as the
last step to communicate using L2 (Macintyre et al., 1998).
As time went by, the new concept of motivational aspect developed, and L2MSS
emerged. The studies have shown the relationship of one of the self-concepts within the main
framework of L2MSS ‘Ideal L2-Self’ as the newly motivational self-concept of learners who
envision themselves as someone who could communicate using L2 (Dornyei, 2009) has a
significant positive relationship with L2WTC (Basoz & Erten, 2020; Muzene, 2013, 2015;
Sak, 2020) denoting the idea could motivate L2 students to communicate. While, anxiety, as
a feeling of nervousness when interacting using an L2, was also found to have a negative
relationship, meaning it increased students’L2WTC influence and a significant predictor of
EFL students’ development of L2WTC among other variables as well (Basoz & Erten, 2020;
Peng, 2007). It means the self-concept of Ideal L2-self and anxiety show predictive effects on
L2WTC, as shown in the outcomes of the studies of Ideal L2-Self and Anxiety with L2WTC
in various contexts throughout recent years.
Overall, the aspect of L2WTC in EFL, which put an interest in the previous years, the
research findings in L2 studies show that motivation is one of the most substantial variables
that could predict L2WTC (Peng, 2007). The problem of a student learning English is the
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lack of motivation toward learning, which leads to limited language learning (Waterworth,
2016);it shows the emphasizing role of motivation. Additionally, in Munezane’s (2013) study
with a new concept of motivation, a path is drawn directly from Ideal L2-Self to L2WTC.
There is no direct relationship of motivation with L2WTC in Peng and Woodrow (2010).
While in Peng and Woodrow (2010), findings of the L2WTC model show that anxiety
directly affects students’ communication confidence, which leads to L2WTC.Also, recent
research found that Ideal L2-Self and Anxiety show the relationship betweenL2WTC inside
and outside class (Basoz & Erten, 2020). The relationship and influence predictive power of
the variables on L2WTC found that the results vary, contradict, and correlate in different
contexts of the studies. These findings in EFL in an aspect of L2WTC have shown the
significant role and a predictive effect of Ideal L2-Self and anxiety variables to reach L2WTC
for EFL learners. These studies have demonstrated the power of these two variables on
L2WTC in EFL context over the years.
Rationale
Thai education has been showing awareness of the importance of English.The 2002
Education Amendment Act guarantees Thai children free education for up to 14 years
(National Report, 2004)with the English language as one of the three primary subjects;
mathematics, science, and Thai languageallowing Thai children to study English froma
young age. Moreover, since the emergence of the ASEAN community in 2015,ithas further
significantly emphasized English as anessential communicative tool.With
recent‘Communication skills’which havealso been put into the core of Learner aspirations
(8Cs) of Thailand National Scheme of Education 2017-2036 to promote the mandatory
communicating skills among Thai learners, emphasizing the role and significance of English
as a communicative language in Thai context as well.In addition, as the regular academic
settingin public and private schools is seen not to be enough, EP (English program), among

4
other special language educational programs,was alsoestablished to respond to the
significance of the English language and communication in Thai education.
Even with high engagement, the boost from the launch of ASEAN in 2015, and the
strategy by the Thai education administration, the results still show a significant lack of
sufficient proficiency in English (Educational First, 2017). In the following year, English
First’s latest English Proficiency Index (2018)collectively shows that the average score of the
English Proficiency Index, specifically in Thailand, is 48.54, ranking at 64 out of 88
countries.It implies that English Proficiency in Thailand is relatively low compared to other
neighboring countries in ASEAN. Additionally, inthe following year, Thailand ranked 100
out of 112 countries on English Proficiency Index (2021), showing that it is still ranked very
low compared to other countries categorized as EFL countries.
The low ranking of Thai students’ proficiency was indicated becausethe lack of
proficiency in Thai students somehow relates to the students’L2WTC. The lack of English
proficiency could lead to students’L2WTC as they have found to be correlatedin another
study in the Thai context (Tan & Phairot, 2018). Indeed, when the correlation between
proficiency and L2WTC was found, it is likely that the level of students’ L2WTC could be
low when Thai students’ proficiency is low. As MacIntyre et al. (1998) agreedto correspond
with the findings by Tan and Phairot (2018), even though the L2WTC model does not include
proficiency, L2 proficiency remarkably has an impact on a learner’s L2WTC, as there is a
link between L2WTC and proficiency (Freiermuth & Jarrel, 2006; Liu & Jackson, 2008).
This correlation between English Proficiency and L2WTC marked the significant role of
L2WTC in the Thai context,mainly when the English proficiency among Thai Students was
observed to be low.
Since there is a correlation between English proficiency and L2WTC, L2WTC shows
a significant role in the Thai context. Terms of English communication among Thai EFL
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students still reveala low level of English among Thai students. The reason could be that
English as a communication language is hard to achieve among Thai students as the exposure
to L2 communication is quite limited in Thai context as it mostly happens inside the
classroom only. When speaking in the first language spontaneously and automatically, we
barely stop thinking about the related knowledge or the process involved (Thornbury, 2005).
The statements above suggest that since the English language is not generally used and has
little connection with the leading language in Thailand, thus, taking in the English language
to communicate willingly and use in the daily lives seems to be quite challenging and
complex for Thai Students.
Moreover, the opportunity to speakEnglish in the Thai social community is
insignificant (Kirkpatrick, 2010). When it comes to the involvement with the English
language, Thailand seems to have comparatively less history with the English language, even
in the classroom where English was a compulsory subject. Still,it is a different story about
English communication because there are fewer opportunities to expose to the
languagemeaning, less English interaction occurs in a regular Thai classroom. As for Thai
learners, most Thai students could not effectively employ theirspeaking and listeningskills.
(Jaiyai, Torwong, Usaha, Danvirattana, Luangthongkam & Piyadamrongchai, 2005). Thus, in
English communication among Thai students, L2WTC should be looked and taken into
account.
L2WTC in the Thai Context
In most EFL classrooms in Thailand, even with the teachers’ efforts to achieve the
communicative approach, it is pretty normal to see students avoiding using English
(Pattapong, 2015), especially when it comes to communication. It leads to the problem of
how the English language gap among Thai learners is so broad. Is there a factor in Thai
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students’ English willingness to communicate? Primarilyupon finding the correlation
between students’L2WTC and English proficiency.
Therefore, it comes to the Thai researchers’ attention to raise the level of
students’L2WTC by studying the influential variables on L2WTC. Macintyre’s model shows
that L2WTC is not the only factor that could activate itself. In other words, some variables
lead to the production, deduction, or could be the predictive variables of L2WTC since there
have been many variables that have been reported to have a potential effect on L2WTC in the
Thai context.Such as classroom environment, language anxiety, English proficiency,
motivation,cultural context,etc. (Karnchanachari, 2019; Pattapong, 2015; Tan and Phairot,
2018). These findings emphasize the role of L2WTC and the influential variables in the Thai
context and suggest that L2WTC is a variable-related process.
L2WTC with Ideal L2-Self and Anxiety as Effective Variables in Thai Context
As an influence of variables on L2WTC such as Ideal L2-Self and Anxiety was found
in general EFL context (Basoz and Erten, 2020; Munezane, 2013,2016, Sak, 2020) and has
been mentioned. The significance of Thai research studies on students’L2WTC and crucial
variables also shows in Thai context as well as theremany studies in Thailand have been
carried out to investigate the student’s L2WTC to show that L2WTC is needed in the Thai
learning process. After exploring the idea of L2WTC, the findings offersome variablesthat
influence L2WTC, such as cultural context (Pattapong, 2011, 2015), anxiety, language
proficiency,etc., should be involved (Ma, Wannaruk, & Lei, 2019; Tan & Phirot, 2018).The
results show the significant variables influencing L2WTC among Thai students are
motivation, anxiety, etc.
Specifically, in the aspect of Ideal L2-Self and Anxiety as L2WTC’s influential
variables, for Ideal L2-Self and Anxiety as variables affecting L2WTC, in the Thai context, it
has been found that among the three components of L2MSS, Ideal L2-Self had the most

7
substantial relationship with L2WTC (Daraswang & Reinders, 2021). Also,Anxiety causes
internal motives that influence Thai students to fearmaking mistakes and losing face
(Pattapong, 2015). As Karnchanachari (2019) also mentioned, the anxiety,fear of making
mistakes is one of the variables influencing Thai students. Thus, based on these findings,
Ideal L2-Self and anxiety could be the significant variables such Ideal L2-Self ad Anxiety
should be accounted for in the study of L2WTC in Thai context.
EP Students as Subjects in the Study
Since the study aims at in-class L2WTC, with the native teachers, curriculum and
subjects taught in English.The researcher decided to study among groups of English Program
students.As an EFL learner with the curriculum, subjects taught in English, native teachers,
the researcher observed and conclude that a student possesses moderate to a high level of
English proficiency, they werereasonably familiar with the English language as the medium
communication language in class.Thus, the researcher selected the participants as English
program students with different curricula, native teachers, classroom environments, etc. EP
could benefit students as the factors that influenced theirL2WTC were curriculum, teachers,
classroom environment, and even the learners themselves (Sribunphot, 2018). The study
mainly looks at L2WTC inside the classroom. The researcher’s decision of participants
selection goes to English Program students.
Regarding the justification given above, the current study aimed to look at the aspect
of Ideal L2-Self and Anxiety with L2WTC of Thai Junior high EP students in an EP
classroom.
EP Student’s L2WTC
Based on the researcher’s observation, English Program students asstudysubjects
possessed English communication ability ata beginner to moderate level.It is adequate for
daily communication using L2 as they enrolled in a special program (EP) and have sufficient
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communicative skills using L2. Also,as The enrollment test was mainly in English, all the 13
subjects were taught entirely in English every semester in their academic year,givinga
betteropportunityforexposuretothe English language communication. In addition, based on
the CEFR test of the school in the current study (School report, 2021), the students have an
adequate level of communication in English at A1 and A2 levels.Hence, this indicates that the
students are at a beginnerlevel in communication; they can use English to communicate daily,
and A1 is at the key and preliminary level on the Cambridge English scale (Cambridge,
2015). However, the previous studies show that a learner could have an adequate level of
competence but could still be unwilling to communicate,and a learner could still stay hesitant
toward L2communication (MacIntyre, 2007; Sert, 2015). English proficiency was found to be
correlated with L2WTC in the Thai context (Tan & Phairot, 2018), meaning that EP students
can also have adequate L2WTC as they possess sufficient English proficiency but could still
be unwilling to communicate using L2 when English remains a foreign language to them.
Franky speaking, it is possible for EP students to find it hard to build their L2WTC and still
be unwillingto join a conversation in English even if they possessan adequate English
Proficiency in the classroom.
Although previous research on the aspect of student L2WTC has been carried out
(Ma, Wannaruk & Lei, 2019; Pattapong, 2010, 2015; Reinders &Wattana, 2015)yet, research
on the aspect of L2WTC in the Thai context has been underexplored (Daraswang & Reinders,
2021; Karnchanachari, 2019; Pattapong, 2010, 2015, Tan & Phairot, 2018; Waluyo, 2020). In
the Thai English Program and the Thai international context, even though there have been
studies carried out on the English program student’s readiness for autonomous English
learning (Swatevacharkul, 2014), the study of L2WTC between Thai and International
program students (Karnchanachari, 2019), the study of the level of Learner Autonomy of
International Junior High School Students in Thailand (Krarunpetch &Swatevacharkul,
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2019).Honestly, none of the studies in the Thai context carried outwere on the L2MSS
concept: Ideal L2-Self and Anxiety and L2WTC with Thai Junior high EP students.
Additionally, most of the previous research in the Thai context studying L2WTC
(Karnchanachari, 2019; Pattapong, 2015; Tan & Phairot, 2018) were conducted among high
schools, undergraduates, international and non-international program university
students.However, the current study aimed to study 7th to 9th graders junior high school
students (mathayomsuksa1-3).
Moreover, it is interesting to see the results, especially with the current study.The
learners’ learning environment is close to the native language as they daily use English in the
class to interact with teachers.It gives learners a broader opportunity to the native language
exposure and English communication in the EP classroom, which is assumed to benefit
students in terms of language engagement and familiarity with English. The Thai regular
program classrooms in many schools in Thailand mainly usethe Thai language. They only use
English to communicate for one or two learning hours in English class. It is still quite limited
for students to have accessibility or opportunity to encounter the English language exposure
(Karnchanachari, 2019).
With a higher chance and better accessibility to the English language and exposure
tothe English program, students using English as a communication medium would need
physical support or exterior materials and a good strategy for a learner. In this case, a
psychological aspect in the process of learning too. Learning is a mental, internal, and
purposeful process (Staver, 2007). Regarding Macintyre’s model, this is precisely where the
Ideal L2-Self as an internal motive (affiliation) and anxiety in the level of situated
antecedents (Layer III of Macintyre’s model) should be considered when speaking of
L2WTC. Briefly hypothesizingThai students in EP classroom connect with the English
language only during their study hour, the internal motive force (affiliation) within self could
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emerge as they are close to native language exposure and native interlocutor (Lippa,1994).
Still, anxiety could occur as limited language exposure is only during the study hour;English
remains a foreign language even for EP students. With Ideal L2-Self and anxiety relationship
on L2WTC, less L2WTC could be produced among Thai EP students.Even if they possess an
adequate level of proficiency, leading to less willingness to communicate in English.Since
those substantial variables could have an impact, foster, or enhance direct or indirect
influence on students’ L2WTC (Basoz and Erten, 2020; Kim, 2009; Peng, 2007; Peng,
2010;Taguchi, Magid &Papi, 2013), even in the English Program classroom when the
variables join the process.
Regarding the above information, for both EFL and Thai contexts, when considering
the variables of L2WTC, it shows that Anxiety and Ideal L2-Self affect L2WTC. In other
words, for Thai learners, L2WTC needs such variables to push a student toward L2WTC.
Ideal L2-Self as the motivational driving force or anxiety holdsthe power to be an obstacle to
Thai students’ English communication. It is mandatory to look at an internal individual
perspective of Thai students toward English communication as individuals difference, which
WTC offers to account for in a learner’s first and second language (Zakahi & McCroskey,
1989). With the rising role of English communication globally, the significance of Thai
students’L2WTC, which in the study focused on Ideal L2-Self and Anxiety, to see L2WTC
reach inside the classroom, whether Ideal L2-Self and Anxiety could have asignificant
relationship with L2WTC of Thai EPstudents inside the classroom.
Moreover, to enhance the students’ English ability and willingness to communicate,
aside from the opportunity from the special program (EP) provided by the Thai Educational
administration.It is essential to look at the Ideal L2-Self as a variable that could have the
power to engage them at an individual level and increase their willingness to communicate
the language or the anxiety which influences Thai EFL learners. Especially with the
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establishment of the EP whichis responsible for the Thai education toward the low English
language performance to fix the gap between Thai students and English language
communication to improve students’ language potential and performance. Therefore, hoping
that the findings from the current study would lighten the area of Thai learners’L2WTC in
English and give more view of the Thai EP classroom aspect, which could generally lead and
benefit Thai EFL students’ perspective.
Research Questions
The present study investigates the relationship between the ideal L2 self, Anxiety, and
L2WTC. Below are the research questions;
1. What is the level of Ideal L2-Self inside the classroom of Thai junior High EP students in
Sirirattanathorn School?
2. What is the level of Anxiety inside the classroom of Thai junior High EP students in
Sirirattanathorn school?
3. What is the level of L2WTC inside the classroom of Thai junior High EP students in
Sirirattanathorn School?
4. Is there a significant relationship between Ideal L2 Self and Anxiety with L2WTC inside
the classroom of Thai Junior high school EP students in Sirirattanathorn School?
Research Objectives
The following are the research objectives developed for this study:
1. To identify the level of Thai Junior high EP students’ Ideal L2-Self inside the classroom
of Thai Junior High EP students in Sirirattanathorn school.
2. To identify the level of Thai Junior High EP students’ Anxiety inside the classroom of
Thai Junior high EP students in Sirirattanathorn school.
3. To identify the level of Thai Junior High EP students’ L2WTC inside the classroom of
Thai Junior high EP students in Sirirattanathorn school.
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4. To explore whether there is a significant relationship between Ideal L2-Self and Anxiety
with L2WTC inside the classroom of Thai Junior high EP students in Sirirattanathorn
school.
Research Hypotheses
The research hypotheses developed for this study (relating to RQ.4) are as follows:
1. There is a significant relationship between Ideal L2-Self and Anxiety with L2WTC of
Thai Junior High EP students in Sirirattanathorn School.
Theoretical Framework
The current study employed three theoretical frameworks: Macintyre’s L2WTC
Model, Dornyei’s Ideal L2-Self, and Horwitz’s Foreign Language Anxiety.
Initially, the pyramid model contains six layers (Macintyre et al., 1998); the current
study looks at the level of situational context; layer III of the model consists of two states: the
state of desire to communicate with a specific person and thestate of communicative selfconfidence.


The state of desire to communicate is causedby Affiliation (internal motives, e.g.) and
control (external motives, e.g., asking for help to achieve the task). This study
believes that Affiliation canimpact EP students.



State of communicative Self-confidence, perceived competence, and a lack of anxiety
are the two keys (Clement, 1980,1986)
L2MSS (Dornyei, 2005) has three sub-components; Ideal L2-Self, Ought to Self, and

Learning Experience.In the current study, the component used is the Ideal L2-Self.


Ideal L2-Self is the envisioned image of a learner, as it is the desire to reduce the
discrepancy between a learner’s actual self and ideal self; the person imagines what
they want to be (Prapunta, 2017).
Foreign Language Anxiety by Horwitz et al. (1986) is composed of three domains:
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Communication Apprehension (CA), Test Anxiety, and Fear of Negative Evaluation.


Communication Apprehension is shyness when there’s communication involving
people. It could prevent a learner from communicating with the group, avoiding other
people, or socializing.



Test Anxiety is nervousness and fear towards testsand examinations that evaluate
one’s performance, leading to lower test performance of a learner.



Fear of negative evaluation is an impounding feeling about the negative assessment
and expectations that others would make of oneself, leading to the avoidance when
one likely avoids the situation where evaluation is involved.
Conceptual Framework
Figure 1.1 illustrates the relationship among the variables in the study.

Figure 1.1
The Conceptual Framework for the Study
Source of Data

Independent Variables

Dependent Variable

Sirirattanathorn EP
Students
Junior High EP
Students

Ideal L2Self

Grade 7th
L2WTC inside the
classroom

Grade 8th
Grade 9th

Anxiety

As seen in figure 1.1, the conceptual framework for the study, the two lines from
samples to independent variables, indicates the overall example for the variables in the study;
no specific relationship is expected. The dashed line indicates two independent variables:
Ideal L2-Self and Anxiety, within the same layer in Macintyre’s L2WTC model (situated
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antecedent, layer III). The arrow line suggests a link between causes of independent variables
(Ideal L2-Self, Anxiety) andcaused, the dependent variable (L2WTC inside the classroom)
where the association between independent and dependent variable is expected.
Scope of the Study
In this section, the boundaries of the study described concern five aspects; theoretical
scope, variable scope, research design scope, demographic scope, and instrumental scope
Theoretical Scope of The Study
The current study is based on three theories;Dornyei’s (2005) Ideal L2-Self concept,
Horwitz’s (1986)Foreign Language Anxiety, and Macintyre’s (1998) L2WTC pyramidshaped model.
Variable Scope of The Study
The current study addresses two independent variables: Ideal L2-Self and
Anxiety;L2WTC is a dependent variable in the present study.
Research Design Scope of The Study
The study employed a quantitative research method, a convenient sampling technique,
and the questionnaire as an instrument for the current analysis.
Demographic Scope of The Study
The current study was conducted with MattayomSuksa 1-3 or Grade 7-9 EP (English
Program) students at Sirirattanathorn School, a public school in Bangkok Metropolis. The
participants of EP students from three grades are71 students, with 22 students from Grade7,
22 students from Grade8, and 27 students from Grade9.
Instrumental Scope of The Study
The study adapted three questionnaires from the previous research; firstly,the Ideal
L2-Self questionnaire from Dornyei and Taguchi (2009), in Bursali and Oz (2017), and the
current study also employed Thai translated version from Swatevacharkul(2021).
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Secondly,for Anxiety, the present study adapted from Alemi, Arisa, and Pashmforoosh
(2011). Lastly, the adapted L2WTC questionnaire was from Peng and Woodrow (2010).
However, the current study does not cover the aspect of L2WTC and the two
variables outside the classroom.
Definitions of Terms
Anxiety
Anxiety is a feeling of nervousness when communicating using L2, the English
language, in the classroom. Students’lack of communication confidence prevents students
from communicating using English quantitatively measured considering Horwitz’s Foreign
language anxiety.
EP (English Program)
Refers to a special educational programat Sirirattanathorn School in Bangkok
Metropolis, which gives a student English-language learning accessibility in terms of
curriculum. Teachers useEnglish as a medium of instruction for every subject except Thai
language study.
Ideal L2-Self
Refers to the student’s image as someone who could confidently communicate using
the English language, quantitatively measured involving Dornyei (2005).
Junior High English Program Students
Refers to both male and female lower secondary education (Mattayomsuksa 1-3)
students in Grade 7-9 whose age ranges from 13-to 16 years old and who are studying in
English Program (EP) in a public school in the Bangkok Metropolis.
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L2Willingness to Communicate (L2WTC)
Refers to learners’eagerness to communicate usingthe English language in the
classroom of EP students as L2quantitatively measuredby applying Macintyre’s L2WTC
model. The current stuydy use the term ‘L2WTC’ as th study studied in the aspect of WTC in
a second language context.
Significance of the Study
The findings on the relationship among the three variables, Ideal L2-Self, Anxiety,
and L2Willingness to Communicate (L2WTC), could yield twosignificant benefits to
students’ English communication learning
In English Language LearningAspect
The first benefit would go to and is reserved for the EP administrators to utilize the
findings resulting from this current study.Then apply or adapt the following findings as
guidelines to plan the educational curriculum and policies and increase the student’s
Englishcommunication development to a more effective English communication in the
classroom.Such asemploying regulations, policies, or curriculum-based, more communicative
approachduring the study hour to engage them in more communication in class.
Pedagogical Aspect
Pedagogically, the findings from the current study could help in boosting teachers’
awareness of students’ English communication. Know how to manage their anxiety better
and promote their motivation, for example, being more friendly and less intimidating,
focusing less on correcting the mistakes in a communication situation, providinga relaxed
atmosphere when the communication happens in class, etc.Since the results are mainly from
students’ points of view, the teacher would know the weaknesses in their learning process
and factors preventing them from effective English communication.Todecrease the gap and
communication barrier of the students,the teacher could provide a more relaxed environment
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while communicating in class, less harshly or directly correcting students in the
communication situations, etc.
It also increases teachers’ awareness and allows them to participate in flexible and
appropriate teaching materials and methods to reduce student anxiety. For example, use
exciting techniques, creative media, or fun activities. Using the Internet or apps that students
can connect to may help reduce stress when communicating during activities to make
students more involved in communication in this digital age. Teachers should also build
familiarity and build good relationships between teachers and students.It would give them
more vision of the ideal themselves and boost their WTC to diminish the gap in English
communication in class.

CHAPTERII
REVIEW OF RELATED LITERATURE
This chapter reviews Willingness to Communicate firstly to provide the theoretical
background of the current study. Next, a brief Motivation development overtime to give a
glimpse of the L2MSS concept development, followed by the concept of L2MSS and then
Ideal L2 Self, would be collectively reviewed. Then, a discussion on Anxiety as the last
variable in the present study. Lastly, a review ofthe related studies.
L2Willingness to Communicate (L2WTC)
As the researcher wanted to study the variables (Ideal L2-Self and Anxiety) on
L2WTC, L2WTC is the first to be reviewed. Willingness to Communicate (WTC) exposes a
learner to opportunities, a tremendous and rich input and could raise the quality of L2
learning (Lockley, 2013). MacIntyre, Clément, Dörnyei, and Noels (1998), defined the term
L2WTC as ‘eagerness to enter communication using L2 with a specific person and time.’ It
could also describe as a learner’s wish, as one of the goals an L2 learner wants to achieve is
communicating with the people in the target language.A learner wishes to be fluent, and
motivation is a driving force,and so does L2WTC. Frankly speaking, the more L2WTC the
students possess, the more willingness for the student to participate in the communication
using L2 (Kang, 2005).
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Figure 2.1
Pyramid-shaped L2WTC Model (MacIntyre et al., 1998)

A pyramid model was first proposed by Macintyre et al. (1998). Initially, it was made
to correct personality traits for L1. When it was proposed for L2, various potential and
heterogeneous influences were presentedto influence L2WTC in a second language, i.e.,
attitude, social situation, motivation, understanding of communication, etc. (Macintyre,
Clement, Dörnyei & Noels, 1998)in this model.In the context of the EFL, there are several
ways to approach sustainable factors to attract L2 in communication in the L2WTC process.
Because comparatively to L1, for L2, the way a learner manifests the desire to communicate
is unlikely to L1. In other words, the model proposed to fix the L1 personality trait presented
different factors that have the potential to influence L2WTC. The model contains six layers,
and variables were divided into two groups; the personality variables (layer IV-VI) and
situational variables (layer I-III).
With Macintyre’s model originally made in the western countries.However, Wen and
Clément’s (2003) conducted the study among Chinese learner and the model is similar to the
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cultural context of Thailand (Pattapong, 2011), with cultural influence comparable to that of
Thai education.The ‘Submissive way of learning’ relies on and has faith in the teacher.‘Other
directed-self’is the state in which the learner adheres to the assessment of others.The Chinese
context’s proposed variables in the framework by Wen and Clement (2003) include societal
context, personality factors, motivational orientation, and affective factors (internally related
factors). Those variables positively build a communication environment that encourages
learners to engage in communication and reduces anxiety (Daraswang &Reinders, 2021). It
also shows the detouring relationship between internal motivational motives and the state of
unease too.
Additionally, for the Macintyre model, Katsaris (2019) claims that using L2, the
available variable is L2WTC, the only variable directly affecting L2 usage, and that L2WTC
is influenced directlyby the situated antecedents of communication (III), The desire to
communicate with a particular person and a self-confident communication state.The
statement is similar to Pattapong (2015) that situational variables would influence
students’L2WTC, meaning the third layer of the model.
State a Desire to Communicate with a Specific Person (Layer III)
The third layer, the level of situated antecedents (layer III), unites situational variables
(communicative self-confidence and a desire to communicate with a specific person) with the
WTC’s immediate precursors (Macintyre, Dornyei, Clement & Noels,1998).The affiliation
and control are hypothesized to impact and foster L2WTC. L2’s desire to communicate is
caused by affiliation and integrativeness (Gardner, 1985), the internal motives of a learner
(e.g., interests, etc.) and control instrumentality indicate the motives related to the external
reason for communication (e.g., asking for help or speaking to achieve a task, etc.)
(Pattapong, 2015). The research suggested that affiliation may be the most vital motive in
informal situations with an attractive, L2-speaking interlocutor (Lippa, 1994) asthe affiliation
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occurs when a person often encounters those with whom a person is familiar and two crucial
factors that support a learner’s desire to start a discussion with an L2 speaker are affiliation
and a feeling of confidence to approach the situation (Katsaris, 2019).
In addition, L2 desire and the willingness to communicate ata specific time also
depend on anxiety at that particular time and communication apprehension (Pattapong,
2015).It has been claimed that communication apprehension and perceived competence, in
which communication confidence refers to L2 self-confidence (Ghanbarpour, 2016), are the
WTC’s outstanding factors (Baker & MacIntyre, 2000; MacIntyre et al., 2003; MacIntyre &
Charos, 1996). It is also required for confidence for an L2 to approach the communication
situation using English (Katsaris, 2019),implying that the state of learner’s anxiety should not
be overlooked in the aspect of L2 learner’s L2WTC.
State Communicative Self-Confidence (Layer III)
In the state communicative self-confidence (layer III, box 4), Clement (1980,1986)
described the state of perceived competence and a lack of anxiety are the two keys.
Macintyre, Dornyei, Clement, and Noels (1998) also stated the desire to interact with a
specific person and state communicative self-confidence as the promptest L2WTC’s
determining indicators, such as anxietyand self-perceived competence. Ansari and Oskrochi
(2004) stated that self-confidence is motivation, perseverance, and the patterns of a person’s
expectations;ambition influences oneself. Therefore, individuals with high self-confidence
tend to achieve more positive results, i.e., if anxiety, as opposed to self-confidence, is less.
Increased self-confidence means more positive learning, or L2WTC, according to learners.
They were able to achieve greater self-confidence in communicating the state of the
Macintyre model, meaning more potential to be willing to communicate.It requires the
possession of the cumulation of the previous variables to achieve the desire to speak of L2, in
other words, it is based on how a learner possessed the variables in the prior levels regardedin
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the model (Alemi, Parisa &Pashmforoosh, 2011). The statement alsogive a significant role of
the third layer of the model.
The Affective and Cognitive Level (layer V, individuals’ level) context of L2
communication elicits intergroup attitudes.Communication experienceand the ability to
communicate. In other words,the ability to communicate often refers to one’s language
proficiency (Hymes, 1972) since the work has reflected the creation of four types of
communication abilities:discourse,grammatical strategic competence,and social
linguistics(Canale & Swain, 1980).
State Willingness to Communicate (Layer II)
This layer is the second layer at the top (II);above the individual and situational
levels, the layer portrays the supporting L2WTC conceptual framework as a behavioral
purpose that directly influences L2 communication behavior (Alemi, Parisa & Pashmforoosh,
2011). This means that L2 learners with high L2WTC can expect learners to participate in
L2-based communication situations with confidence and frequency. Additionally, Macintyre
et al. (1998) claimed that the layer is the last step to begin to communicate using L2 as their
intentional desire to communicate (The state of Willingness to Communicate). They believed
that students with high L2WTC would engage in more L2 communication. In addition, a
high-level willingness to communicatebenefits students in the activities where interactionis
involved (Ellis, 2004; Kang, 2005).
Even though Dörnyei (2005) notes that L2WTC research has been quantitative (Peng,
2007; Peng & Woodrow, 2010; Yashima, 2002; Yashima et al., 2004). In the Thai context,
the study of L2WTC underlying factors in both qualitative and quantitative was carried out,
similarly to the work of Wen and Clement (2003), the Chinese contextually found that
affiliation and control significantly influence and impact theL2WTC process. Moreover,
affiliation in Pattapong’s (2015) study promotes more students’ L2WTC, meaning that the
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internal motives could significantly affect students’L2WTC,that could be similartoThai
context as well, as the context was found to be similar (Pattapong, 2015). Moreover, language
anxiety and self-confidence were the major underlying factors, and the anxiety in the form of
fear of making mistakes emerges among Thai university students. According to the Thai
context, in studying Thai language programs and international programs in universities,
international program students were found to tend to communicate efficiently in the
classroom and with teachers (Karanchanachari, 2019). It turns out that although they seem to
have less difficulty communicating using L2, they prefer to use Thai with their Thai
colleagues when working in groups or to discuss. This may indicate that sufficient language
proficiency alone is not enough for them to speak willingly. In addition to the abilities of the
students,other factors should be considered (Karnchanachari,2019). As in the context of the
EFL, students have less confidence in their classes caused by less opportunities to
communicate in the classroom (Kanchanajaree, 2019).
Regarding Macintyre’s model, exposure to the variables that facilitate a learner
producing L2WTC is quite limited. They only use L2 to communicate with teachers when
answering or during communication tasks. In other words, particularly in the EFL context, it
provides less opportunity for students to speak (Daraswang & Reinders, 2021). Especiallyin
the Thai context, it may be concluded that it is difficult for L2WTC alone to directly facilitate
L2 learners to allow them to communicate using L2 as they are less exposed to variables in
the model.Other variables are needed to drive L2 learners towards L2WTC, as it is suggested
that other variables for Thai students’L2WTC should be taken into account (Kanchanaburi,
2019).
In L2 learning, L2WTC plays a good predictor of communication frequency in
students, as previous studies have positively found a relationship between L2 Success and
L2WTC (Clement, Baker, & MacIntyre, 2003; Yashima, 2002). This shows the relationship
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of L2WTC to have an influence and the factor that could lead to an effective L2 learning and
a willing English communication as an L2 learner. As it is believed that L2WTC could lead
to a better L2 communication, to the improvement of English communication and eventually,
it could lead to the fluency of L2 acquisition (Derwing, Munro, & Thompson, 2008) since
Willingness to communicate, has educational, communicative approaches, psychological
aspects etc., to explain why one archive and be able to approach the communication, while
others avoid communication (Clement et al., 2003). Thus, the researcher employed the
Macintyre’s L2WTC model for the current study. And as it has been stated that the nature of
L2WTC is unpredictable with a number variables dealing with emotions involved influencing
verbal communication behavior for instances; motivation, attitude, and anxiety (MacIntyre &
Gardner, 1991). The variables within layer III of the model (situated antecedents) are put in
interest in the current study after the confirmation of the variables within the layer lllto have
influence on L2WTC (Basoz and Erten, 2020; Pattapong, 2015; Peng, 2007; Munezane,
2013, 2016; Sak, 2020). Hence, this could be implied that, L2WTC alone could not activate
itself by its own and guide a learner to their language best performance self since there are
variables influencing on it (Basoz & Erten, 2020; Karnchanachari, 2019; Pattapong, 2015;
Peng, 2007; Peng, 2015). Hence, it could be considered that L2WTC seen as the factors
related, as L2WTC also changes regards to particular situations or contexts (Cao & Philip,
2006; Kang, 2005).
L2 Motivation
Themotivation conceptwill be reviewed before getting into L2MSS. The pioneering
motivation model will briefly overview motivation as L2MSS concepts are newly developed.
Over the last decade, motivation has become one of the variables and a crucial predictive
learning efficiency factor (Safranj, Rajic,& Bogdanovic, 2021). As remarked, without
sufficient motivation,no other factors could ensure the students’ achievement (Dornyei,
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2001). Therefore, motivation is highly requiredto acquire a second language or a foreign
language (Kitjaroonchai, 2012). In addition,motivation is crucial and plays a vital role in
learning a new language and is an essential factor in L2 learning. As Cohen and Dörnyei
(2002) stated about learning, nothing much would happen without motivation which is often
the core key. The statement gradually emphasizes the vitality of motivation in L2 education.
Integrative and Instrumental Motivation
In the social-psychological period, being influenced by Mowrer’s L1 study, in 1972,
The L2 motivation pioneer work of Gardner, Lambert, and his associates in the pioneering
period conducted within the bilingual communities led to the establishment and the
categorization of basic motivation in the first major trend.They proposed Integrative and
Instrumental motivation. The explanationgiven by Gardner (2010), Integrativeness refers to a
genuine and authentic desire of an interest in L2 learning to get to the target society and
community. On the other hand, Instrumental motivation means learning the language for
motives unrelated to its use by natives. Additionally, the explanation of Cook (2001)
correlates with Krashen (1988) when it comes to the perspective on Integrative motivation.
As both of them have an agreement that, the integrative motivation a learner has a strong
desire to be with the target culture or a valued member of the community where L2 is used as
the communicative language in the community. Gardner & MacIntyre (1991) also stated that,
a personal interest in a culture, a group of people represented by the other language group
could be called as Integrative motivation while on the other hand, the advantages of learning
a new language and the practical value could be used to describe an Instrumental motivation.
Intrinsic and Extrinsic Motivation
Later on, in the cognitive-situated period, the main focus of studying language
motivation wascognitive. According to SDT (Self-determination Theory), motivation is of
two categories, Intrinsic and Extrinsic Motivation. Intrinsic motivation is the interest in
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aparticular activity; on the contrary, extrinsic motivation is the reward of the specific action
(Noels et al., 2000). A brief explanation of the two types of motivations is Internal
Motivation refers to the interest generated itself; this type of motivation is internal. It is a
force driven by an internal reward such as satisfaction, challenge, etc. conversely, external
motivation is a learner’s desire fromexternal sources and factors.
Regarding similarity and role, it could be said that WTC and motivation share the
same similarityin terms of its role considering that motivation and WTC both work as factors
that facilitate L2 learner towards language learning. In other words,when L2 learner could be
driven by motivation towards language learning,an L2 learner with a high WTC level will
likely use the target language in L2 communication and promote language learning asl well
(Kang, 2005). Therefore, motivation is considered andstill one of the most critical factors in
a student’sL2WTC and hasa relationship with L2WTC. As stated, motivation is one of the
essential components of WTC from the start (MacIntyre et al., 1998).
L2 Motivational Self-System (L2MSS)
In the process-oriented period, after the frameworks of motivations have been
proposed and changed overtime. As Dörnyei (2005) stated, it is mandatory to adopt a new
approach or paradigm; in other words, there must be ongoing changes in motivation concepts
over time (Dornyei, 2005). After decades of exploring notions of L2 motivation, a selfframework proposed a combination of two aspects of possible selves, the self-theory (Markus
& Nurius1986; Oyserman et al. 2006) and self-discrepancy theory (Higgins, 1987). Dornyei
(2005) developed the new concepts and proposed the L2 motivational self-system to
conceptualize the L2 learning motivation. The L2MSS represents a reformation of an earlier
motivational model concept. The introduction of the L2MSS model has marked L2
motivation research as a new phrase in the field. In other words, in the socio-dynamic period,
L2MSS has been recognized as the most encouraging framework for L2 motivation study and
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moved the motivation study forward (Csizér & Kormos, 2009; MacIntyre et al., 2009;
Ortega, 2009; Taguchi et al., 2009).
The L2MSS has received much attention (Boo, Dornyei, & Ryan, 2015). The L2MSS
concept (Dörnyei, 2005, Dörnyei & Ushioda, 2009) was proposed for the motivation in L2
research as a more flexible concept than the prior dominant concept of integrativeness by
Gardner (1985) to analyze L2 learners’ attitudes and behavior. Due to the psychological
basis,learners need to decrease the gap between their actualself and their idealself; L2SMSS
theorized visions that represent ‘ideal’ future self-images are more likely to direct their
behavior. Thus, Dörnyei (2009) applied the concepts of the Self-Discrepancy Theory and
proposed the L2MSS. The system consists of three core components: Ideal L2-Self, Ought-to
Self, and learning experience, the brief concepts of the three components would be described.
Ideal L2-Self, Ought to Self, and Learning Experience
The Ideal L2-Self is within the SDT concept (Self-determination theory, Higgins,
1987).The concept of integrative and instrumentality would belong to this idea. It could be
called ‘Instrumentality promoting’ (Prapunta, 2017) as it is the L2-specific phrase.A facet of
a learner’s idealistic self is an image a learner would like to become.An effective L2 speaker
uses L2 to communicate that a learner would reduce the gap between their currentself and
idealself, which would help promote themselves to reach the communicative goal (e.g.,
personal, academic purposes) (Prapunta, 2017). For instance, if a role model speaks an L2,
then Ideal L2-Self would play such a strong motivator.
The Ought-to self refers to a learner’s portrait of the attributes that a learner (could be
another or a learner themself) believes he or she ought to possess.That is more likely to be an
extrinsic type of instrumental motive as a learner’s self-image ought to avoid the negative
results or outcomes, reach and meet others’ expectations such as parents, teachers, or even
social pressure, etc. (Chen, 2012; Lamb, 2013). Also known as‘instrumentality-prevention’as
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their self-image builds up to avoidadverse outcomes and meet the expectation of others
(Prapunta, 2017).
Lastly, Learner’s experience differs from the first two concepts as it focuses
externally on a learner’s present or past learning experience. It involves the learner’s
perception and the impact of L2 teachers, the effect of learning conditions, peers, curriculum,
etc.) (Dörnyei & Ryan, 2015), and it is the self external notion (Prapunta, 2017), while the
first two are within a learner’s self.
In conclusion, L2MSS, explained by Dörnyei and Ushioda (2011), is a learning
motivation for a second language or foreign language, summarizing them into three sources,
a learner’s vision as an effective L2 speaker, social pressure from the learner’s environment,
and the positive learning experiences. The previous studies emphasize that L2MSS plays a
crucial part in L2 learning. As the finding claims, in an L2 Classroom, L2MSS should be
promoted in English language classes (Marilum, 2018). Thus, for the present study, as
mentioned earlier. Ideal L2-Self would be focused.
Ideal L2-Self
The ideal L2-Self Concept is a sub-component in the main L2MSS concept idea and a
developed motivation concept from the prior models that have been proposed,
instrumentality, and internal motivation that has been mentioned earlier in the chapter.
Regarding Macintyre’s WTC model, Ideal L2-Self as the inner motives would belong to layer
three ‘The State a desire to communicate (Affiliation).
The Ideal- L2 Self represents a learner’s ideal image that they dream, desire, and want
to be in their future. According to Papi (2010), the Ideal L2 self refers to the ideal image a
learner would like to be or have in their future. Moreover, it has beendefined the Ideal L2Self as the image that one can see or feel as a learner’s idealself (Dörnyei et al., 2006).
Assuming that the ultimate idealself is the L2 native speaker, indicating that if there is a
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positive attitude toward these speakers, the overall picture of the L2 self’s idealization will
become broader, implying if one has a positive view of the L2 speaker, the more influential
the Ideal L2-Self. The concept of Ideal L2-Self is such a strong motivation for a learner with
a desire as it is a powerful motivator for a learner when it comes to L2 learning because of
the desire to reduce the discrepancy between a learner’s actual self and ideal self, the person
image that they want to be. Ideal L2-Self is what learners want to be and the impression they
think they want to become. Suppose the role model of a learner speaks L2;In that case, the
Ideal L2-Self image will be a powerful motivator in learning L2 because learners want to
minimize gaps.Reduce the discrepancy between the ideal, the self-image, and the actual self
(Dornyei 2009, cited in Murray, Gao & Lamb 2011). An example of Papi (2010) is that if
learners want to become fluent L2 speakers and interact or communicate with native
speakers, learners will build their image as fluent English speakers. Hence,it may act as a
powerful motivator as it bridges the gap between the learner’s present self and the ideal self
(Papi, 2010), concerning Dornyei (2009), where the Ideal L2-Self acts as a stimulant that is
powerful if learners want to be fluent, like the L2 speaker.
Integrativeness to Ideal L2-Self
As the new self-concept, integrative and internalized instrumental motives would
typically be under the Ideal L2-Self concept. The Ideal L2-Self corresponds with the previous
traditional model proposed,integrative and instrumental motives. When studying L2WTC in
the prior paradigm, the concept of motivation used was mainly integrativeness (Zulkepi,
2020).It found that L2WTC related to the internal type of motivation, integrativeness.Thus,
integrativeness was highly and closely associated with L2WTC (Hashimoto, 2002; Peng,
2007). Gardner’s initial concept of motivation (integrativeness) could be paraphrased and
reinterpreted in terms of the concept of Ideal L2self (Taguchi, Magid & Papi, 2009). In other
words, the correlation with the new concept of the alternation from integrative to of L2-Ideal
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L2-Self has been validated and found (Bursali & Oz, 2017; Khajavy & Ghonsooly, 2017). In
the new paradigm, self-system concepts of motivation, Ideal L2-Self,haveemerged, theyhave
taken a role in L2WTC, as seen in the variety of research and studies on L2WTC and
affecting variables (Peng, 2010, 2015; Oz & Bursali, 2020; Safranj, Rajic,& Bogdanovic,
2021) and have found that Ideal L2-Self plays a significant influence on L2WTC (Basoz and
Erten, 2020; Munezane, 2015, 2016; Sak, 2020). It shows the power of the L2-Self ideal on
L2WTC and the consistent abilityinternal motivation type over time with L2WTC.
Ideal L2-Self in the Current Context
The motivational research in the Thai context shows many previous studies
investigated Thai students’ English learning motivation at a variety of levels from a particular
context;for instance, a group of students from a program, a specific school, or an institution
(Chumcharoensuk, 2013; Kitjaroonchai, 2012; Wimolmas, 2013).The findings have
suggested that Thai students have a relatively high level of motivation. The results show that
strong integrative motivation tends to influence Thai students’ strength of motivation
(Oranpattanachai, 2013). Hence, the findings of the study by Choomthong and Chaichompoo
(2015), conducted among English-major students in university, have found that Englishmajor students significantly leaned toward integrative motivation. The findings show the
consistency with language motivation in the Thai EFL context; Thai EFL learners are fully
conscious and aware of the vitality of the English language and integrative, which tend to
strongly influence Thai students, which later could consider being reinterpreted into Ideal L2Self as mentioned eailier on.Therefore, when claiming and the validation of the initial
integrative concept and ideal reinterpretation of L2-Self has been found, thus, it is assumed
that Thai students could possess quite amount of Ideal L2-Self as well as seen the high level
of Ideal L2-Self in Thai context (Marilum, 2018; Swatevacharkul, 2021).Moreover, internal
motivation in education is vital as it states that it is effective in a learner’s learning process; it
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could channel their attitude and activate their behavior (Dimyati & Mudjiono, 2006), this
suggested that Ideal L2-Self is in a crucial position and should be taken in an account when
studying L2WTC as well.
Mainly in the EFL context, instrumental motivation has a strong correlation with
L2WTC in English, the instrumentality (control, with regards to Macintyre’s model) has
more power to motivate EFL students in the classroom (MacIntyre et al., 2001, 2003; Ma,
Wannaruk & Lei, 2019). Affiliation as the internal motive and a desire to speak of an EFL
learner is a situational interlocutor. In other words, familiarity with conversation partners
seemed crucial as affiliation was low when using English to communicate with a stranger
(Tan, Abdullah, Ahmad, Phairot, Jawas & Liskinasih, 2020).
Therefore, particularly in the current study, EP students who use English to
communicate with native teachers and their peers in the class everydayto build the internal
motive (affiliation),as affiliation seemed to have a power with this circumstance as they are
familiar with an interlocutor (Lippa, 1994).
Ideal L2-Self and L2WTC
Many studies on Ideal L2-Self and L2WTC have been carried out increasingly. As
pointedout by Öz (2016), a learner’s ideal L2 self has the power to drive and motivate a
learner to use the target language (English) in communication. In line with the Turkish
context, Bursali and Oz (2017) and Munezane (2013, 2016) found thatIdeal L2-Self has a
relationship with L2WTC inside a classroom. Papi (2010) and Peng (2015) also stated that
EFL learners with powerful Ideal L2 -Self tend to bring their desires in harmony with L2related attributes anticipated in L2 communication contexts that may diminish their anxiety.
In other words, it fosters students’L2WTC (Basoz & Erten, 2020). Additionally, Munezane’s
(2013, 2015, 2016) study on L2WTC predictors revealed that the ideal L2-Self could be a
significant predictor of L2WTC with a predictive effect on L2WTC and an effect on L2 use.
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These results are on the same page and show that Ideal L2-Self impacts and influences
L2WTC among EFL learners.
Moreover, previous research findings show that the ideal L2-Self constitutes a more
significant part of planning efforts that facilitate L2 communication skills development
(Noels, 2009). Peng (2015) also mentioned that driven by the imagination; learners envision
themselves as L2 using selves (Dörnyei, 2009); the concept affects a learner’s motivation to
learn English and increase their English L2WTC. With that, Ideal L2-Selfcould also have the
power to decrease or diminish anxiety (Basoz & Erten, 2020). Regarding these statements, it
is undeniable that Ideal L2-Self-concept holds attractive potential, concept, and relation when
it comes to L2WTC and Ideal L2-Self accounted for deliberate effort, which helps and
facilitates L2 communication achievement skills (Noels, 2009).
Anxiety
MacIntyre and Charo (1996) stated that, at first, the two main variables includedin
L2WTC are self-perceived communication competence and communication apprehension.
Briefly explained the two variables, communication apprehension (CA), related to
anxietyandSelf-perceived competence is the self-evaluation of one’s communication
ability(McCroskey & McCroskey, 1988).The formeris a barrier preventing L2 learners from
communicating by using the target language, in this case, English, andinstead of using the
term ‘communication apprehension’ for L2, they preferred‘language anxiety’(MacIntyre &
Charo, 1996).Considering that motivation positively drives learners toward student
communication, on the contrary, anxiety is the negative factor; it blocks, reduces, and
prevents learners from learning and communicating willingly with the feeling that prevents
them from communicating, which Specifically, inside the in-class circumstances, Gardner
(2010) also defines anxiety as related to the in-class experience as anxiety could result from
encountering in a language class.
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Anxiety in EFL Classroom
As the currenstudy focused in inside-class aspect, Anxiet inside the classroom aspect
would be taken an account.In the classroom of EFL context, especially for an L2 learner,
anxiety occurs with fewer encounters with the English language, the classroom surroundings,
or the activities. As For L2WTC, not all proficient students could confidently communicate
using English in the EFL context (Daraswang & Reinders, 2021).Anxiety plays an essential
role in EFL learners as anxiety may be viewed as a threat to appraisalsof the relevant
threatening situation. (Pappamihiel, 2002). As an EFL learner, a student only has a
connection with English in their studying hours. Spielberger (1983) states that anxiety is a
subjective feeling of apprehension, tension, nervousness, and worry, it is related to the
provocation of the fear; state anxiety changes overtime, the intensity of state anxiety varies,
and things that increase state anxiety would deduct a learner’s self-confidence, hence,
learner’s WTC. MacIntyre (1999) also indicated anxiety as having influences on a learner’s
behavior, emotions, and cognition, meaning that anxiety could occur when a student tries to
do something new or, in this case, explore and emerge themselves in L2 communication.
Thus, exploring or merging themselves in L2 communication (Macintyre, 1999) could be
described as learning the L2 language, therefore,it could be assumed that anxiety occurs
when an L2 learner uses English as an L2 to communicate in a classroom.
Regarding L2WTC, language anxiety has been considered one of the main barriers to
WTC and has found anxiety as a significant predictor of L2WTC (Macintyre, Dornyei,
Clemet, Noels, 1998) among low to immediate learners and also among high achievers as
well. Anxiety is an L2 learning variable that should not be underestimated, even among peers
or groups of students with high language proficiency. Therefore, this should be taken
seriously, even among advanced learners (Katsaris, 2019). Like Bursali and Oz (2017), who
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stated that some learners did not want to speak despite their competence, in other words, they
prefer not to talk.It could be meaning that even though English proficiency shares the
relationship with L2WTC and they have high English Proficiency (Tan & Phairot, 2018) but
still, it does not guarantee that a student would be willing to communicate (Katsaris, 2019),
indicating that other factors may be involved.
Moreover, when it comes to L2WTC, anxiety remains one of the variables that have
the potential to influence L2 learners when using L2.As stated, foreign language anxiety
refers to negative emotions, worry, or a learner’s adverse reaction when using a second
language or engaging in the use of L2 (Young, 1991). Anxiety is considered one of the most
influential factors in the lack of WTC. Likewise, anxiety has the potential for L2 learners,
especially when considering that engaging in a new language that a learner does not regularly
use in their life outside the classroom and encounters the language only during the studying
hour. Léger and Storch (2009) also stated that L2WTC in a student’s class increases as
students gain more self-confidence in their L2. This statement suggests that self-confidence
considering for L2WTC in the classroom. and the anxiety of L2 to gain more confidence
Moreover, in the study of Thai universities by Ma, Wannaruk, and Lei (2019),
students found it hard to be willing to communicate in class where teachers are superior to
students.Similar to Pattapong’s (2015) statement about being submissive to a teacher, some
fears emerge among Thai learners. Particularly in the Thai classroom context, anxiety could
be assumed to play a vital role as the students need to build confidence, which seemed to play
a part in L2WTC.
Foreign Language Anxiety(FLA)
Among the unpredictable variables that influence the nature of L2WTC (motivation,
attitude, and anxiety), communication anxietyrelated to foreign language anxiety (Macintyre
& Gardner, 1991)which is considered to be the situational anxiety in the situation of a foreign
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language classroom(Macintyre and Gardner, 1991a). Furthermore, not only is foreign
language Anxiety being the best predictor of WTC and looked at in terms of a trait-like
propensity (McCroskey & Richmond, 1987 cited in Ghanbarpour, 2016), but also it is
situation-specific accounted for and known to have three components (Horwitz, Horwitz, &
Cope, 1986). Horwitz et al. (1986), to understand the feeling of nervousness in language
learning, the three types of foreign language anxiety categorized are communicative
apprehension (CA), test anxiety, and negative evaluation. The explanation of these three
components would be described as follows:
Three Types of Foreign Language Anxiety
Firstly, Communication apprehension refers to a shyness occurring when
communicating with people involved. Communication apprehension usually disturbs one
when speaking and infesting a learner in the communication process, unable to verbally
express correctly. It leads to communication avoidance with other people in a group or while
socializing. Moreover, Peng (2007) also stated that communication apprehension (CA) and
self-perceived competence are L2WTC’s most immediate precursors. Spielberger (1983) also
said that several factors might increase anxiety;for instance, unpleasant previous experiences,
tension, number of peers or people involved in the situation where the communication takes
place.
Secondly, Test anxiety refers to anxiety related to performance rooted in failure. The
performance-related in this type of anxiety goes toward the test performance as its name goes
by test-anxiety, nervousness, and fear towards test, examinations that evaluate one’s
performance. Moreover, testanxiety could infest during one’s test-taking even among wellprepared learners, negatively affecting learners’ perception ofthe test. It could lead a learner
to avoidattempting testsand lead to errors.
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Lastly, Fear of negative evaluation, described as an impounding feeling about the
negative evaluations or expectations that other people would make of oneself, leads to
avoidance when one likely avoids the situation where evaluation is involved. Compared to
the test anxiety type of anxiety, it shares similar points. Still, it is broader than test-taking
anxiety related to the test situation, while fear of negative evaluation could occur in every
possible circumstance, meaning in any social communication.
Cohen and Norst (1999) also found that students’ fear and anxiety manifested in
situations where they had to act in front of their peers and teachers. In L2, fear and anxiety
may arise in the classroom when involving colleagues, teachers, and assessments. In the Thai
context, in Karnchanachari’s (2019) study, fear of negative evaluation has been included in
students’ willingness to communicate. Pattapong’s (2015) study statesthat Thai students fear
making mistakes and losing face.They are afraid to get the evaluation comments from the
teacher, implicatingthat the development of L2WTC inthe Thai context could also involve
anxiety along with the nature of the Thai context.
Therefore, the current study employed foreign language anxiety by Horwitz et al.
(1986) as the study aims to look at inside-class anxiety in the context of EFL classrooms.
Below is the summary of the variables and theoretical frameworks used in the study (see
figure 2.3).
Figure 2.2
Summary of the Theoretical Concepts Used in the Study

Anxiety
(Foreign language anxiety proposed by
Horwitz et al., 1986)
(Communication Apprehension (CA), Test
anxiety, Fear of negative evaluation)
Ideal L2-Self
(One of the L2MSS sub-components
proposed by Dornyei, 2005)

WTC
(WTC model proposed by
Macintyre et al.,1998)
(Layer III: state a desire to
communicate with a specific
person and state
communicative selfconfidence)
(Layer II: Willingness to
Communicate)
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Ideal L2-Self and Anxiety as L2WTC Predictive Variables
Regarding Macintyre’s l2wtc model, internal motives (affiliation) and anxiety were in
the state of a desire to communicate and communicative self-confidence, which hypnotize to
be L2WTC’s immediate precursors (Macintyre et al.,1998). When it comes to L2WTC
predictors, looking at the effect of Ideal L2-Self and anxiety as predictive variables of
L2WTC, varying outcomes were found. For Anxiety, Peng’s (2014) study was conducted to
explore the interrelationships among the three components of L2MSS using structural
equation modeling (SEM), international posture, L2 anxiety, and L2WTC. The results
showthat L2 anxiety directly influences L2WTC inside the classroom and the last component
of L2MSS, the learning experience. Pattapong’s (2015)study in the Thai context was
conducted to see the variables affecting Thai students’L2WTC; students have anxiety. A
chief underlying element, ‘a fear of making mistakes that included anxiety, emerged among
Thai learners. Likewise, in the study conducted by Karnchanachari (2019), the individual
contexts, such as; fear of negative evaluation and anxiety, etc., were also stated as factors
affecting Thai students’L2WTC.
On the other hand, in the path analysis study, Ideal L2-Self was a stronger predictor of
l2WTC when put in the same study as Ideal L2-Self on L2WTC by Basoz and Erten
(2020).The study revealed that Ideal L2-self indirectly impacted in-class L2WTC through
Anxiety.The implication that Ideal L2-Self could potentially channelitself toward WTC as the
Ideal L2-Self student possesses would diminish a student’s anxiety, meaning overpower Ideal
L2-Self, a stronger predictor of L2WTC. In the study by Sak (2020), Ideal L2-Self seems to
be a strong predictor and has a significant relationship with L2WTC (Sak, 2020). Munezane
(2013, 2015, 2016) studied L2WTC predictors and revealed that the ideal L2-Self could be a
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significant predictor of WTC and Ideal L2-Self, a predictive effect on L2WTC and effect on
L2 use. Papi (2010) also found that the Ideal L2-self and the L2 learning experience
decreased students’ English anxiety.
Additionally, the ideal L2 self is a strong predictor of students’ motivated L2 behavior
(Kim, 2009, 2012; Kim & Kim, 2011a, 2011b; Park & Lee, 2013; Yang & Kim, 2011). It is
undeniable for Ideal L2-Self to be the strong predictor of L2WTC as the findings show Ideal
L2-Self could predict L2 behavior as Ideal L2-Self can be a strong predictor of L2WTC.
Regarding the previous studies, it seemed that Ideal L2-Self tends to have predictive
power to diminish students’ anxiety (Basoz & Erten, 2020; Papi, 2010). Ahigh level of Ideal
L2-Self in students promotes their hopes, suggesting that the higher motivation a learner
possesses, the lower communication apprehension or anxiety (Rajabpour, Ghanizadeh,&
Ghonsooly, 2015). However, it could not be concluded entirely for the current study context
as the two have shown asignificantly strong predictive effect on L2WTC.Anxiety also
indicates its role asa strong L2WTC predictor. The crucial findings suggest that perceived L2
anxiety and communication competence are strong L2WTC predictors (Baker & MacIntyre,
2000; Katsaris, 2019; MacIntyre et al., 2001) and found in the previous studies. It is safe to
state that the two variables could have strong predictive power on L2WTC. The substantial
psychological factors studied in WTC are; motivation, Identity, and anxiety (Katsaris, 2019);
the statement somehow made a crucial part of Ideal L2-Self and anxiety on L2WTC.
Moreover, the outcomes in the aspect of L2WTC vary depending on different
educational texting.L2WTC could varyand be considered a dynamic construct because it
regardsthe topic, conversational context, interlocutors, and potential situational variables as it
is affected by a wide range of factors (situational and individual) (Kang, 2005). In other
words, the results could be varying and unpredictable even regarding the previous studies
mentioned.
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Therefore, the present study looks into L2WTC in a Thai EP EFL context to see the
level of Thai Junior high EP students’L2WTC and see whether there is a relationship between
variables (Ideal L2-Self and Anxiety) with L2WTC inside the classroom of Thai Junior High
EP students
English Program (EP)
Educational preparation policy toward establishingthe ASEAN community by the
Thai Government focused on ASEAN’s knowledge and the emphasis on usingthe English
language in Thai education (Jamornthanyawat, 2011). The English Language Program in
Thailand was established in line with the increasing importance of the English
languagePolicy by the Ministry of Education in 2006 and the emergence of the ASEAN
Community.
The Objective of the Establishment of EP in Thailand
The aim of the English Program mainly focused on developing and increasing the
potential of Thai students’ English proficiency.To give their students a better chance of
learning witha better English learning accessibility.In terms of learning curriculum, teachers,
and environment to improve students’ English communication ability, get them used to the
language naturally and willingly with less fear of unfamiliarity with the English language.
The establishment of the English program is an act to increase the potential and ability of
Thai students to equalize and increase their strength in the global education competition. The
Thai Government with Thai education encouraged Thai students to learn English due to the
matters mentioned above. The establishment of the English Program Department in private
and government schools around Thailand is focusedupon and increased dramatically.
The EP program intends to create a broader possibility for their students to encounter
the environment of the target language. Thus, encouraging the use of the English language in
the classroom. Hence, assuming the medium language used in the class is English. Bilingual
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schools or English programs usually employ foreign teachers to instruct the subjects in
English (Punthumasen, 2007). It is wise and good to use the English language for
communication in the classroom (Clark, 2014). Also, for EP students, It is mandatory to use
English as a medium communicative tool for communicating choice of language in their
classroom. It could benefit students in terms of willingness and familiarity with the English
language. Karnchanachari (2019) stated that an experience of exposure to using English in
class thatnative teachers instruct could get a student to be more familiar with the language.It
could make them feel more willing to ask a teacher for help, greet the teachers, answer
questions, etc.
Moreover, with the increase in the importance of the English language, it is also
crucial to look at the gap and weaknesses lacking in a conventional Thai classroom
environment. Comparing the limited exposure of regular Thai classrooms and the factor that
leads to the gap in English learning could lead to students’ low English proficiency. The
matter was considered when English language proficiency was found to be related to
L2WTC, specifically in the Thai context (Tan & Phairot, 2018),
Regarding the aim of the program’s establishment, fixing the problems that block
students from learning the language and giving learners the possible target language exposure
in terms of curriculum and teaching techniques and strategy is its priority. This could be
considered the preparation and the reformative act of English language education in Thailand
to increase the overall potential of students and the English language education on the scale
of global competition. Sirirattanathorn school, where the data collection would take place,
also employed the same English Program strategy and the same goals to lessen the gap
between students and the English language and raise the potential of Thai students toward the
English language.
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Related Studies
The following section will review the related studies related to the current research.
The related research review consists of Related studies on Variables’ Relationship to L2
WTC and Related research on variables on L2WTC, namely, Ideal L2-Self and Anxiety as
L2WTC predictors will be reviewed.
The study of the Relationship between Ideal L2-Self and Willingness to Communicate
inside the Classroom (Bursali & Oz, 2017) conducted was among 56 pre-service EFL
teachers majoring in English as a Foreign language in the Turkish context.The quantitative
approach uses descriptive statistics and Spearman Coefficient Correlations to investigate the
relationship between Ideal L2-Self and Willingness to Communicate inside the classroom.
The results have shown a highly positive significance between the variables. A strong
relationship was found between the two variables. Therefore, the study assumes that the L2
Motivational self-system could contribute to students’ Willingness to communicate.
The study of A Path Analytical Exploration into predictors of Willingness to
Communicate among English as a foreign language learner by Basoz and Erten (2020) was
conducted among 701 university students in a state university in Turkey. The study employed
the quantitative approach the path analysis. The study explored the interrelationships among
willingness to communicate in a second language (L2WTC), L2MSS, imagery capacity, L2
motivation, L2 anxiety, vocabulary size, and course achievement through path analysis.
Figure 2.3
The Path Analysis in the Study of Basoz and Erten (2020)
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Shown above is the final model of the Path Analysis in the study by Basoz and Erten
(2020). It shows that when closely looking at the relationship between IDEAL (Ideal L2Self), ANX (anxiety), and WTCIN (WTC inside the classroom), seen in the path drawn, L2
Anxiety was predicted by Ideal L2-Self with the direct effect value of -0.36.The negative
value means that the amount of Ideal L2-Self a student gains would diminish L2 Anxiety.
Then L2WTC inside the classroom was also predicted by Anxiety with the direct effect of 0.11, meaning the more Anxiety a student possesses, would diminish the class L2WTC of a
student. Additionally, L2WTC inside the classroom also was predicted by Ideal L2-Self with
the positive value of 0.22, meaning that if a student possessed Ideal L2-Self, Ideal L2-Self
could positively go toward L2WTC inside the classroom.
The study suggests that the learners’ English learning anxiety influences students’
readiness to enter into discussion in the classroom only, which correlates with the previous
studies (Peng & Woodrow, 2010; Peng, 2015). L2MSS concepts directly influencethe ideal
L2 self on both L2WTC inside the classroom and L2WTC outside the classroom. The direct
path from ideal L2 self to L2WTC, meaning the EFL student who sees the vision more of
their actual-self future selves verbally communicating using the English language, shows the
students’ higher willingness to engage and encounter in communication. While Ought-to L2
self, one of the L2MSS concepts, was revealed to have no direct impact upon L2WTC, it
positively correlated to L2 Anxiety. The study implied from the findings that external
learning could raise students’ anxiety as foreign learners.
The study of the role of the ideal L2-Self in predicting L2 willingness to communicate
inside and outside the classroom (Sak, 2020) conducted was among the participants of 90
pre-service EFL teachers in an education program; freshman, sophomore, and junior students
at a foundation university in Turkish context using the quantitative approach. The results
show that the participants’ perception of Ideal L2-Self is high. Analyzed through regression

43
and Pearson’s Correlation analysis, the results show that, though Ideal L2-Self did not
significantly predict the comprehension inside the classroom; Ideal L2-Self is a significant
predictor for both inside (Reading, writing, and speaking skills) and outside the classroom
among pre-service teachers in the Turkish context. The study contrasts with the previous
study conducted by Bursali and Oz (2016) regarding the comparative level of Ideal L2-Self.
With the same Turkish context and the same target population, the Ideal l2-Self level of the
participants in Sak’s study is around 81%. In contrast, in the study of Bursali and Oz, the
Ideal-L2-Self level of participants is reportedly only 25%. To conclude the survey conducted
by Sak (2020), it is possible to assume that one’s awareness of the Ideal L2-Self might
contribute to the positive power in the production of L2WTC.
In conclusion, based on the related studies above, there is a relationship between Ideal
L2-Self and Anxiety with L2WTC; Ideal L2-Self shows the power to contribute and take part
in the L2WTC production, while Anxiety does the opposite effect of diminishing the path to
reach the L2WTC of EFL learners in the process. Thus, the Ideal L2-Self (affiliation) and
anxiety would have a significant relationship with L2WTC inside the classroom, as seen in
the results of the related studies that there is a substantial relationship between Ideal L2-Self
with L2WTC (Bazos and Erten, 2020; Bursali and Oz, 2017; Sak, 2020). The findings vary
depending on other variables in each study and the context of the study.
Chapter Summary
Chapter twoincludes the review of relevant literature on Willingness to Communicate
(L2WTC) with Macintyre’s L2WTC model and the variables in the model that influence
L2WTC. The model links integrativeness (internal motives) and anxiety (in the state of desire
to communicate and communicative self-confidence) withL2WTC. A brief overview of
motivation mentioned pointed out the integrativeness that reinterprets to Ideal L2-Self. The
L2MSS,a new self-concept motivation, was introduced and mentioned. It was followed by
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the idea of Ideal L2-Self, a sub-component within L2MSS that the study focused on. Next,
reviewing Anxiety,mentioning three types of L2 language anxiety. The related research was
the last part of the chapter; the research was relevant to the relations between the variables on
L2WTC and Ideal L2-Self, Anxiety as the predictive variables of L2WTC.

CHAPTERIII
RESEARCH METHODOLOGY
This chapter will present the current study methodology, including the research
design, populations and subjects, samples, Research Instruments, Collection of Data, and,
lastly, the Research procedure. Lastly, the summary of the processis shown in the table.
Research Design
The present study employed a quantitative research approach. Quantitative data only
involves numerical data collected and analyzed through a program and shown statistical
outcomes. Data reported was through statistical analysis (Minchiello et al.,1990). Payne and
Payne (2004) have explained that the quantitative methods using deductive logic aim to seek
regularities in humans by separating the words into variables that could be represented
numerically as numbers, rates, or frequencies. Correlation and relationships between
variables can be explored statistically. Additionally, with the study of WTC research, which
is quantitative (Dornyei, 2005), the current study employed the quantitative approach.
Context of the Study
Bangkok Metropolis is the capital of Thailand. Sirirattanathorn is located in Bangkok
and is a large-sized school with overall 2500-2700 students. Sirirattanathorn school is in The
Secondary Educational Service Area Office 2 and a school in the Benchasiri group (five
schools in a group). In addition, Sirirattanathorn school gains a good reputation fororganizing
EP.
Sirirattanathorn EP
In Sirirattanathorn school, the school level starts from Junior high (Grade 7) to high
school (grade12). There are five types of programs provided by the school, namely, the
regular Thai program, English program (EP), Mini EP program (MEP), IEP program
(Intensive English Program for grade seventh-twelfth graders), and Gifted program. In
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Sirirattanathorn school, where the current study’s data collection took place. All the subjects
are taught in the Thai language except for the ‘Main English’ subject taught by the native
teacher. The mini English program, where English instruction would be for the compulsory
subjects only, namely, Main English, English reading and writing, English speaking and
listening, Science and Mathematics, etc., (English taught in a total of 8 subjects). On the other
hand, all the subjects are instructed in English by a native speaker in the English Program
(English is taught by native teachers in 13 subjects).None of the subjects taught were using
the Thai language in the classroom except for Thai language study,and the subject would be
taught in Thai by a Thai teacher in the English program.
Additionally, the students had to communicate in English during the classroom
activity and during their studying hours. Thus, Sirirattanathorn school’s English program
setan English placement test annually for international academics (Cambridge Assessment
Test, TOEIC for 9-12 graders) was also put up for the EP, Mini EP. IEP students to engage
and raise their performances as the study based on the assumption that the EP program
students have a quite adequate level of English communication skills earlier on in the first
chapter regarding the school’s report of students’ overall level of CEFR test. The overall
scores for 10-12 graders would not be mentioned as they are not the participants in the study.
Sirirattanathorn EP Organization
Sirirattanathorn school gaineda good reputation in organizing EP based on the
Evaluation of the English Program at Sirirattanathorn School. Applying the Alkin Evaluation
Approach as Developed at UCLA’s Center for the Study of Evaluation (CSE) by Sriwalai,
Tungprapha, and Amornrattanasak (2017). Based on the study, the objectives are 1.) system
assessment, 2.) the evaluation of EP planning, 3.) The evaluation of EP implementation 4.)
the evaluation of EP improvement 5.) EP certification.
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The results were into five categories; the results showed that, in general conditions
concerning EP objectives, in respect of evaluation, the EP of Sirirattanathorn school was
appropriate at a high level. In conclusion, the system assessment evaluation satisfied
evaluation standards. Generally, based on Alkin Evaluation Approach, the EP of
Sirirattanathorn school has met the standard at a reasonable and appropriate level and
satisfaction in terms of system assessment, EP planning, and EP implementation, the
evaluation of EP improvement, and EP certification. Therefore, the review confirms what the
researcher said.The English language program of Siriratanathorn School has a good
reputation among EP organizations.
Population
The population in this present study consisted of MattayomSuksa 1 to
MattayomSuksa 3 or Grade 7 to Grade 9 English Program or EP (using English as medium
instruction in the classroom for 13 subjects) students at a public school (Sirirattanathorn
School). The age ranges from 13-16 years in Sirirattanathorn School, a public school in
Bangkok Metropolis. The school is a large-scale school of 2600-2700 students (All the
programs and grades).
In the Sirirattanathorn school EP program, there is 1 English Program class in each
grade; thus, there will be a total of 3 English Program classes. There would be 28 students
from grade 7, 25 students from grade 8, and 26 students from grade 9. Therefore, the total
number of students from three English Program classes was 80 from Grade 7 to Grade 9. The
students in the study are all in EP and had a different primary school background before
entering Sirirattanathorn school for the junior high level. The researcher has observed the
school and the EP program to know the basic curriculum and subjects taught.
Illustrates down below in table 3.1 the population for the study
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Table 3.1
The Population in the Current Study
Sirirattanathorn EP Junior High School Students

N

Mattayomsuksa 1 (Grade 7th)

28

Mattayomsuksa 2 (Grade 8th)

25

Mattayomsuksa 3 (Grade 9th)

27

Total

80

During the data collection period, the students are in the academic year 2021 in their
last semester. The 7th-grade students are new and in their final academic year, while the 9thgrade students are in their last year of middle school education.
Sample
A convenient sampling technique (non-probability) was utilized in sampling for the
current study. The study aimed to use all the population numbers of 80 as the current study
sample. The sample of the present study is illustrated in table 3.2
Table 3.2
The Sampleof the current study
N

n

28

22

25

22

27

27

80

71

Even though the current study aimed to collect all 80data from the population, the
researcher collected 71 respondents. Therefore, the study’s population sample is 71 (n=71).
22 students from grade 7th, 22 students from grade 8th, and 27 students from grade 9th.
Therefore, the sample of the study is 71 EP students from the population of 80.
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Research Instrument
The questionnaire in the current study consisted of three sections; Ideal L2-Self,
Anxiety, and L2WTC. The adapted questionnaires aimed to investigate the relationship
between Ideal L2 Self and Anxiety on L2Willingness to Communicate (L2WTC). The
questionnaire consisted of 30 items in total and was composed of three domains, that is,
(Appendix A).
1. L2Willingness to Communicate (L2WTC)

10 statements

2. Ideal L2-Self

10 statements

3. Foreign Language Anxiety

10 statements

In terms of reliability, allthe 30 items used in the study were adapted from the
previous studies. The questionnaires and the justification of each questionnaire source,
including the reliability value,are shown in the table below.
Ideal L2-Self
For the Ideal L2-Self scale measurement in the present study, ten items of
questionnaires were adapted for the Ideal L2-Self questionnaire from Dörnyei and Taguchi
(2010) (see Appendix A). The questionnaires were adapted from Dörnyei and Taguchi (2010)
and consisted of two main sections. To avoid unrelated data or outcomes that may not be
relevant to the current study (Öz, 2015). Therefore, the study only used the section of the L2
Ideal-Self measure designed to identify the ideal L2 self.
The Ideal L2-Self questionnaire was adapted from Dornyei and Taguchi (2010) and
used in Bursali and Oz (2017).The Ideal L2-Self questionnaire was used widely and did not
have to be back-translated into Thai. The same questionnaire has been back-translated and
employed in the study in the Thai context among Thai High school students by
Swatevacharkul (2021). Thus, the current study employed the Thai translated version from
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Swatevacharkul (2021).A 5-point Likert scale was used for the current study.The internal
consistency of the Ideal L2-Self items is (α = .86 in Bursali and Oz, 2017)
Foreign Language Anxiety
For the language anxiety scale measurement, the questionnaire by Alemi, Arisa, and
Pashmforoosh (2011) (see Appendix A). The questionnaire went into the back-translated
process in the current study (see Appendix C). The process involved the assistance of two
language experts in the step of back-translation to ensure the accuracy of the translation
between original and back-translated versions, examining the words, sentences, tenses, etc.
The ten items questionnaire was adapted from Horwitz et al. (1986). The questionnaire was
modified and decreased from Horwitz et al. (1986) to only ten items in Alemi, Parisa, and
Pashmforoosh (2011). This study used the 5-point Likert scale from the modified scale in
Alemi, Parisa, and Pashmforoosh. The internal consistency of the items is (α = .80).Please
note thatin English Classes in Language Anxiety,questionnaire itemsimply general English
languageanxiety of the learner in an English classroom.
L2Willingness to Communicate (L2WTC)
Lastly, for L2WTC scale measurement,the L2Willingness to Communicate inside the
Classroom Scale was adapted from PengandWoodrow (2010) (see Appendix A). The
questionnaire went through the back-translation process (see Appendix C). Looking inside
the classroom L2WTC aspect Weaver (2005) pointed out that some items in the WTC scale
by Macintyre et al. (2001) measuring through four skills, inside and outside the classroom,
less described the situation that would happen in the language classroom. Moreover, the
items are greatly influenced by McCroskey and Baer’s (1985) L1WTC scale (Peng &
Woodrow, 2010). Thus, Weaver has developed the measurement scale using the Rasch model
and the L2WTC scale in speaking and writing; the scale supports its reliability and validity as
hundreds of Japanese EFL students responded to the scale. Then, Peng and Woodrow (2010),
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adapted from Weaver (2005), investigating L2WTC based on Macintyre’s model in their
study, adapted the questionnaire from Weaver’s using only ten items in the speaking WTC.
For reliability, italso enjoyed the internal consistencyCronbach alpha value of .88. It
was responded to by Chinese EFL students in the classroom, supporting its reliability and
validity in Peng and Woodrow’s study. The questionnaire evaluated the inclination of the
participants to communicate using a foreign language in a specific speaking situation and
consisted of 10 items.Five focused activityitems: e.g., do a role play, andfive informedfocused activities items,e.g., learning words.After formatting the6-point Likert scale format
in Peng and Woodrow’s study to a 5-point Likert scale,it was used in the current study to be
consistent with the two of the questionnaires rating scales, which are 5-point Likert scale
(Ideal L2-Self and Foreign language Anxiety scales). The internal consistency of the items is
(α = .88).
Please note that the word ‘Chinese’ was changed to ‘Thai’in question number 4 to be
suitable and usable for the current study’s context, which is Thai students’ context.
Validity
For the validity of the questionnaire in the Thai context for the current study, the
justification isas follows. First, the L2WTC questionnaire adapted from Peng and Woodrow
(2010) was studied on Macintyre’s model and used among Chinese EFL learners whose
characteristics and cultural aspects are close to Thai’s (Pattapong, 2010). Moreover, as Peng
and Woodrow’s study calculated using SEM, based on CFAs,the scale was also calculated by
EFA (Exploratory Factor Analysis) for factor structure testing.The construct validity was
assessed by considering Chi-Square statistics and a range of goodness-of-fit measures in Peng
and Woodrow’s study, and it was a good indication.
Consider items related to the activity, such as the class/at the desk role play, roleplaying with colleagues at the table, working in groups, introducing yourself in class,
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speaking briefly for a given topic (hometown), etc. As EP also includes listening and
speaking English topics in the course. These activities casually happen in the main English
subject and English speaking and listening class. Additionally, the ten items widely used
among EFL learners in the prior and recent studiesof L2WTC inside the classroom (Anwar,
Jee, Adam & Sailuddin, 2021; Fuiji, 2021;Karimi & Abaszadeh, 2017; Kun, Senom & Peng,
2020; Peng &Woodrow,2010;Slyvia, Sulistyo & Arsyad, 2021). Thus, the questionnaire
could be employed among Thai Junior High EP students.
Secondly, the Ideal L2-Self questionnaire section was adapted from Dornyei and
Taguchi (2009). The questionnaire was popular and widely used among EFL learners
(Bursali & Oz, 2017; Šafranj, J., Gojkov-Rajić, A., & Bogdanović, V., 2021); also, in the
Thai context, the questionnaire was used in Thai context study(Swatevacharkul, 2021).
Additionally, the Thai translated version has been employed among high school
students,close to the current study’s context, which is junior high school students. Thus, it is
believed that the questionnaire could be employed among Thai Junior High EP students.
Lastly, the Foreign language Anxiety questionnaire was adapted from Alemi, Arisa,
and Pashmforoosh (2011).The questionnaire was instrumented to study EFL learners’ anxiety
and was previously used among freshly graduated high school students.Due to the
researcher’s observation of EP,the items in the questionnaire involve the aspect of
communicating in class with peers, teachers, etc., as mentioned before. EP also provides
English speaking and listening subjects in the curriculum; these are the communication that
casually happens in both main English subject and English speaking and listening class with
the native teacher in the EP context. Thus, it is believed that the questionnaire could be
employed among Thai EP students.
All the questionnaires in the current study used the 5-point Likert scale as it is famous
and widely used. It reduces the respondents’ confusion, increases the response rate (Babakus
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& Mangold 1992), and enablesrespondents to express their views (Marton & Williams,
1986). Moreover, when it comes to the Thai context, the 5-point Likert scale range is
assumed to be popular,as seen in the prior studies in the Thai context in which the researcher
assumed that Thai students would also be more familiar with the 5-point Likert Scale. To
avoid the misunderstanding and vague understanding of each rating scale value, the
respondents reach the respondents’ understanding and their point of view toward the answer
in each item. Therefore, in the current study, all three adapted questionnaires (Ideal L2-Self,
Language Anxiety, and WTC) were on a 5-point Likert Scale rating 1 to 5 (1=Strongly
disagree, 2 = disagree, neither agree nor disagree, 3= disagree, 4 disagree, and 5= Strongly
disagree).
After the back-translation for L2WTC and Foreign Language Anxiety questionnaires,
the Thai version questionnaires were distributed to 5 EP students at the Sirirattanathorn
school to check if they understood the meaning of each item.The students agreed that it was
not hard to read, and they could understand the items in the questionnaire.
The back-translation method was analyzed from the aspects of keywords or phrases. It
was ensured with the equivalence above 80 percent (Shu-ling, 2016), relating to two section
questionnaires used in the study.The analysis results illustrated the coordination ofthe original
English version, Thai translated version, and back-translation statements (see Appendix C).
The L2WTC and Foreign language Anxiety questionnaires were translated into Thai
and then back-translated. The back-translation method analysis is from the aspects of
keywords or phrases.The analysis results illustrated the coordination between the original
English version and back-translation statements of 30 items questionnaire on Foreign
Language Anxiety and L2WTC down below in table 3.3

Table 3.3
Coordination meaning of Foreign Language Anxiety and L2WTC questionnaire
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Number of Key statements

Coordinate meaning

Incoordinate meaning

20

0

Total

20

Table 3.3 illustrates the coordinated and incoordinate meaning between the Foreign
language anxiety and L2WTC’s original English original version and back-translated version
of 20 items questionnaire statements, revealing the text and statements accuracy and the
quality of translation are guaranteed with the coordination of meaning of 100%.
The statements of the English Original and back-translated versions have differences
in terms of word uses, tenses, the change of phrases, expressions, and the addition of articles
but overall remained the same in terms of meaning,and there was no incoordinate meaning
(see Appendix C).
Reliability
The reliability of the questionnaires used in the study is shown, as verifying the
instruments used is mandatory. It is necessary to verify reliability (Marilum, 2018).
Regarding Seliger and Shohamy (1989), adapting or employing an instrument made or
developed by researchers is more advantageous than developing a new instrument.
Information regarding reliability and validity is available. Although all three section
questionnaires were adapted from previous research that had already been proven reliable,
giving the reliability consistency would enhance the statement. Hair, Black, Babin, and
Anderson (2010), based on the commonly agreed value of .70 for Cronbach’s alpha and the
internal consistency of the questionnaire calculated using Cronbach’s alpha (α) coefficients,
was found to be high.
Table3.4, shown below,shows the adaptation of the instrument used in the current
study and the Reliability value for the questionnaires used in the study.
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Table 3.4
Instrument Adaptations and Reliability of Questionnaires
Instruments Adaptation Sources
Ideal L2-Self items: Adapted from Dörnyei & Taguchi (2010)
in Bursali and Oz (2017), Thai translated version adapted from
Swatecharvakul (2021)
Foreign Language Anxiety items: Adapted from Horwitz
(1986), modified and employed in Alemi, Parisa,
Pashmforoosh (2011) (Back-translated in the present study)
WTC items: Peng & Woodrow (2010) (Back-translated in the
present study)

N of Items

Cronbach
Alpha’s (α)

10

.86

10

.80

10

.88

Collection of Data
Before the data collection from the participants whowere students from the public
schools, the researcher completed the forms of collection of data at the Office of Graduate
School of Human Sciences. After obtaining the consent forms and permission to collect data
for this study from the office,the letters were sent to the public school, explaining the study,
verifying the approval of the school’s superintendent, and asking for the school’s
endorsement for conducting and collecting the data for the analysis in the school.
Collection of Data from the Students
To collect the data of the study from the participants, the researcher took the
following steps:
Firstly, the participants or the study subjects needed to answer the questionnaire with
a translated Thai version withsubtitles beneath the original statement. In addition, the
questionnaires were back-translated. The researcher put a Thai translated version to prevent
the case of misunderstanding even though the subjects were the students in EP (English
Program). They were familiar with the English language. The researcher contacted the head
of the EP departments of the school directly and sent the questionnaire via Google form link
to administer to all the three grades of Junior High EP students. They needed to answer the
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questionnaires via Google form and the total allocated time depends on the students’ overall
reading ability and understanding. There was no time limit to answer the questionnaires.
Secondly, after the first step, the researcher collected the respondents’ questionnaires
from the Google form. The total time for the data collection is two weeks after the petition
has been approved by the school (2-14 February 2022).
The questionnaires were analyzed through the SPSS statistical package program to get
the outcomes; Descriptive analysis (Mean and SD) and Pearson’s Pearson Product Moment
Correlation Coefficient.
Ethical Considerations
In collecting the data from the school, the ethical consideration must also be stated in
the current study. After the researcher requested a petition to collect the data from the school
with the approval from the ELT program director, the school has approved and agreed that it
is alright to reveal the school's name in the current research. The principal and the head of EP
of the school has approved the petition for collecting the, there is no need to send the consent
form to the students’ parents individually..However, for the further research study, careful
consideration of sending consent formsindividually to students’parents whose age ranges are
under 18 should be considered.
Data Analysis
The data were computed using the statistical package IBM SPSS22 to understand the
participants’ levels of Ideal L2-Self, Language Anxiety, and L2WTCand answer the first to
the third research questions. Pearson Product Moment Correlation Coefficientwas utilized to
answer the fourth research question and obtain the relationship between L2 Ideal self and
Anxiety with L2WTC.
The questionnaire used in the study (Three sections of L2WTC, Ideal L2-Self, and
Anxiety) is all in the form of a 5-point Likert Scale that required the participants to range
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from 1 to 5. This study’s evaluation criteria were based on a range score of 0.80.It was
employed as per the formula:
Interval (I) =
=

= 0.80

The evaluation criteria of the questionnaire used in the study (L2WTC, Ideal L2-Self,
and Language Anxiety) were as follows:
1.00-1.80 means L2WTC, Ideal L2-Self, and Anxiety level is ‘very low.’
1.81-2.60 means L2WTC, Ideal L2-Self, and Anxiety level is ‘low.’
2.61-3.40 means L2WTC, Ideal L2-Self, and Anxiety level is ‘moderate.’
3.41-4.20 means L2WTC, Ideal L2-Self, and Anxiety level is ‘high.’
4.21-5.00 means L2WTC, Ideal L2-Self, and Anxiety level is ‘very high.’
Pearson’s Correlation Coefficients
The study utilized Pearson Product Moment Correlation Coefficientto answer the
second research question and the first research hypothesis withPearson’s Correlation rule of
thumb. The criterion forcoefficients correlation values is as follows:
Coefficient value (

) of 0.81 – 1.00 means the correlation is ‘very high.’

Coefficient value (

) of 0.61 – 0.80 means the correlation is ‘high.’

Coefficient value (

) of 0.41 – 0.60 means the correlation is ‘moderate.’

Coefficient value (

) of 0.21 – 0.40 means the correlation is ‘low.’

Coefficient value (

) of 0.00 – 0.20 means the correlation is ‘very low.’

Figure 3.1
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The Framework for the Study

(Ideal L2-Self)

Y
L2WTC

(Anxiety)

Independent Variable(s) Dependent Variable
As seen in the figure, there are two independent variables in the study, namely, Ideal
L2-Self and Anxiety, linked by the dashed line indicating the two variables from the third
layer regarding Macintyre’s L2WTC model and one dependent variable; L2WTC. The arrow
line is used to indicate the association between the independent variables and dependent
variable.
Summary of the Research Process
Table 3.5
Summary of the Research Process

Research Questions
1. What is the level of
Thai Junior high EP
Students’L2WTCL2WTC
inside the classroom of
Thai Junior High EP
Students?
2. What is the level of
Thai Junior high EP
Students’Anxiety
L2WTC inside the
classroom of Thai Junior
High EP Students?

Source of Data
or Sample

Data Collection
Method or Research
Instrument

Method of Data
Analysis

A total of 71 students
(Mathayom 1=22,
Mathayom 2 =22 and
Mathayom 3 = 27)

The quantitative
approach
(Questionnaire)

Descriptive
Statistics
(Mean, SD)

A total of 71 students
(Mathayom 1=22,
Mathayom 2 =22 and
Mathayom 3 = 27)

The quantitative
approach
(Questionnaire)

Descriptive
Statistics
(Mean, SD)
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Research Questions
3.What is the level of
Thai Junior high EP
Students’L2WTC
L2WTC inside the
classroom of Thai Junior
High EP Students?
4. Is there a significant
relationship between
Ideal L2-Self, Anxiety
with L2WTC inside the
classroom of Thai Junior
High EP Students?

Source of Data
or Sample

Data Collection
Method or Research
Instrument

Method of Data
Analysis

A total of 71 students
(Mathayom 1=22,
Mathayom 2 =22 and
Mathayom 3 = 27)

The quantitative
approach
(Questionnaire)

Descriptive
Statistics
(Mean, SD)

A total of 71 students
(Mathayom 1=22,
Mathayom 2 =22 and
Mathayom 3 = 27)

The quantitative
approach
(Questionnaire)

Inferential
Statistics
(Pearson Product
Moment
Correlation
Coefficient)

CHAPTERIV
RESEARCH FINDINGS
The research studied the relationship between Ideal L2-Self and Anxiety with
L2WTC inside the classroom of Thai Junior High EP Students. The researcher compiled a
complete questionnaire from 71 respondents, and the results of the data analysisare as
follows. The sample of this study consisted of 71 students. The General information
characteristics are presented in Table 4.1.
Table4.1
Frequency and Percentage of Characteristics by General Information
General information
Grade
Grade 7
Grade 8
Grade 9
Total

Frequency
(n= 71)

Percentage
(100.00)

22
22
27
71

30.99
30.99
38.02
100.00

Table 4.1 shows the characteristics of General information. The majority of samples
in this study were in Grade 9 (38.02 %). Lastly, Grade 7 and Grade 8 were (30.99 %),
respectively, and the sample of this study rounded up to 71 as there was 71 respondants from
the population of 80 (n=71 from N=80).
Results of Research Question 1
To answer the first research question,‘What is the level of Ideal L2-Self inside the
classroom of Thai Junior high EP Students at Sirirattanathorn school?’, the quantitative data
from the questionnaire from Ideal L2-Self were analyzed to find (M), and the standard
deviation (S.D.) This part aimed to describe the overall mean, standard deviation, and the
level of Ideal L2-Self of Thai Junior High EP students; the result was as depicted in Table
4.2.
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Table4.2
Mean, Standard Deviation, and the Level of Ideal L2-Self
Ideal L2-Self
1. I can imagine myself speaking English as if I were
a native speaker of English.
2. I can imagine myself studying in a university
where all my courses are English.
3. I imagine myself writing English e-mails/letters
fluently.
4. I can imagine myself living abroad and having a
discussion in English.
5. Whenever I think of my future career, I imagine
myself using English.
6. I can imagine myself speaking English with
international friends and colleagues.
7. I can imagine myself living abroad and using
English effectively to communicate with locals.
8. I can imagine a situation where I am speaking
English with foreigners.
9. I imagine myself as someone who is able to speak
English.
10. The things I want to do in the future require me
to use English.
Total

Mean
3.44

S.D.
1.17

Level
High

3.23

1.06

Moderate

3.54

1.17

High

3.55

1.07

High

3.61

1.03

High

2.73

1.22

Moderate

3.62

1.05

High

4.11

.98

High

3.28

1.14

Moderate

3.10

1.16

Moderate

3.42

.86

High

According totable 4.2, the mean score of the overall level of Ideal L2-Self was at a
high level (M =3.42, SD=.86). Amongthe items rated ‘High,’ which are items1,3,4,5,7,8,and
Item8, I can imagine a situation where I speak English with foreigners gains the highest
means (M=4.11, SD=.98).In descending order, Item 7, I can imagine myself living abroad
and using English effectively for communicating with locals(M=3.62 SD=1.05). Item5,
Whenever I think of my future career, I imagine myself using English (M=3.61
SD=1.03).Item 4, I can imagine myself living abroad and discussing English(M=3.55,
SD=1.07). Item 3, I imagine myself writing English e-mails/letters fluently (M=3.54,
SD=1.17). The lowest means in the high rated item group is item 1. I can imagine myself
speaking English as if I were a native speaker of English(M=3.44, SD=1.17).Among the
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items that are rated ‘Moderate,’ which are items 2,6,9,10, Item 9, I imagine myself as
someone who is able to speak English, gains the highest mean in the moderate rated items
group (M=3.28 SD=1.14). Descending in order,item 2, I can imagine myself studying at a
university where all my courses are in English (M=3.23, SD=1.06).Item 10, The things I want
to do in the future require me to use English (M=3.10, SD=1.16) respectively. And the lowest
means of moderate rated item group falls to item 6. I can imagine myself speaking English
with international friends and colleagues (M=2.73, SD=1.22).
Results of Research Question 2
To answer the second research question,‘What is the level of Anxiety inside the
classroomof Thai Junior High EP students at Sirirattanathorn school?’ the quantitative data
from the Foreign language anxiety section questionnaire were analyzed to find (M) and the
standard deviation (S.D.) This part aimed to describe the overall mean, standard deviation,
and level of Anxiety of Thai Junior High EP students; the result was as depicted in Table 4.3.
Table4.3
Mean, Standard Deviation and the level of Foreign Language Anxiety
Foreign Language Anxiety
1. I forget how to say things I know in English classes.
2. I tremble when I know I will have to speak in
English.
3. I panic when I speak English without preparation.
4. I feel like a different person when I speak English.

Mean
3.38
2.86

S.D.
1.00
1.22

Level
Moderate
Moderate

3.10
2.45

1.20
1.11

Moderate
Low

5. I get nervous even when I’m prepared to speak
English.
6. I’m afraid that my teachers are ready to correct
every mistake I make.
7. Sometimes, I can’t express my true feelings in
English,making me uncomfortable.
8. I get nervous and confused when speaking English
in English classes.
9. There are so many rules in English I feel like I
can’t learn them all.

3.15

1.26

Moderate

2.72

1.11

Moderate

2.96

1.16

Moderate

2.85

1.03

Moderate

2.66

1.13

Moderate
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Foreign Language Anxiety
10.I’m afraid that advanced English speakers will
laugh at me when I speak English in classes.
Total

Mean
2.92

S.D.
1.42

Level
Moderate

2.90

.81

Moderate

According to table 4.3, The mean score of the overall level of Foreign Language
Anxiety was at a moderate level (M =2.90, SD=.81). Among the items rated ‘Moderate’ are
items 1,2,3,5,6,7,8,9,10, and Item1.In English classes, I forget how to say things I
know,which gains the highest means(M=3.38, SD=1.00). Descending in order, item 5, In
English classes, even when I’m prepared to speak English, I get nervous(M=3.15, SD=1.26),
item 3, In English classes, I start to panic when I have to speak English without
preparation(M=3.10, SD=1.20), item 7, In English classes, sometimes I can’t express my true
feelings in English, and this makes me uncomfortable (M=2.96, SD=1.16), item 10, In
English classes, I’m afraid that advanced English speakers will laugh at me when I speak
English(M=2.92, SD=1.42), item2, In English classes, I tremble when I realize I’m going to
have to speak in English (M=2.86, SD=1.22), item 8, In English classes, I get nervous and
confused when I’m speaking English ( M=2.85, SD=1.03), item6, In English classes, I’m
afraid that my teachers are ready to correct every mistake I make (M=2.72, SD=1.11) and
item 9, ), In English classes, there are so many rules in English, I feel like I can’t learn them
all (M=2.66, SD=1.13). The lowest means and the only lowest-ranked item falls to item 4.In
English classes, when I speak English, I feel like a different person (M=2.45, SD=1.11).
Results of Research Question 3
To answer the third research question,‘What is the level of L2WTC inside the
classroom of Thai Junior High EP students at Sirirattanathorn school?’, the quantitative data
from the questionnaire from L2WTC were analyzed to find (M), and the standard deviation
(S.D.) This part aimed to describe the overall mean, standard deviation, and L2WTC level of
Thai Junior High EP students; the result was as depicted in Table 4.4.
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Table4.4
Mean, Standard Deviation, and the Level of L2WTC
L2WTC
1. I am willing to do a role play in front of the class in
English (e.g., ordering food in a restaurant)

Mean
2.65

S.D.
1.00

Level
Moderate

2. I am willing to give a short self-introduction
without notes in English to the class.

3.75

1.01

High

3. I am willing to give a short speech in English to the
class about my hometown with notes.
4. I am willing to translate a spoken utterance from
Thai into English in my group.
5. I am willing to ask the teacher in English to repeat
what they just said in English because I didn’t
understand.
6. I am willing to do a role-play in English at my desk
with my peer (e.g., ordering food in a restaurant)
7. I am willing to ask my peer sitting next to me in
English the meaning of the English word.
8. I am willing to ask my group mates in English the
meaning of the word I don’t know.
9. I am willing to ask my group mates in English how
to pronounce a word in English.
10. I am willing to ask my peer sitting next to me in
English how to say an English phrase to express the
thoughts in my mind.
Total

3.42

1.16

High

3.24

1.14

Moderate

3.93

.93

High

3.04

1.04

Moderate

3.89

1.12

High

3.73

1.12

High

3.80

1.15

High

3.37

1.08

Moderate

3.51

.81

High

According to table 4.4, The mean score of the overall level of L2WTC was at a high
level (M =3.51, SD=.81). Among the’ High’ items are items 2,3,5,7,8,and 9.Item5, I am
willing to ask the teacher in English to repeat what they just said in English because I didn’t
understand, gains the highest means (M=3.93, SD=.93). In descending order, in item 7, I am
willing to ask my peer sitting next to me in English the meaning of the English word
(M=3.89, SD=1.12). In item9, I am willing to ask my group mates in English how to
pronounce a word in English (M=3.80, SD=1.15).Item2, I am willing to give a short selfintroduction without notes in English to the class (M=3.75, SD=1.01).Item 8, I am willing to
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ask my group mates in English the meaning of the word I don’t know (M=3.73, SD=1.12).
Table 3, I am willing to give a short speech in English to the class about my hometown with
notes (M =3.42, SD=1.16) respectively. The moderately rated items are items 1,4,6, and
10.Item 10, I am willing to ask my peer sitting next to me in English how to say an English
phrase to express the thoughts in my mind, which gains the highest means in the moderate
rated item group (M=3.37, SD=1.08). Descending in order, in item 4, I am willing to translate
a spoken utterance from Thai into English in my group (M=3.24, SD=1.14), item 6, I am
willing to do a role-play in English at my desk with my peer (e.g., ordering food in a
restaurant)(M=3.04, SD=1.04). The lowest means and rated item fall to item 1;I am willing to
do a role play in front of the class in English (e.g., ordering food in a restaurant) (M=2.65,
SD=1.00).
Table 4.5 shows the mean and SD of the ideal L2-Self, Anxiety, and L2WTC and the
interpretation of the level in each variable.
Table 4.5
The Summary of Mean, SD, and the Level of each Variable
Variables
Ideal L2-Self
Foreign Language Anxiety
L2WTC

n
71
71
71

M
3.42
2.90
3.51

SD
0.86
0.81
0.81

Level of Variables
High
Moderate
High

As seen in Table 4.5 above, the findings indicated that Thai Junior high EP
students have a moderately high level of Ideal L2-Self (M=3.42, SD=0.86), And a high level
of L2WTC (M=3.51, SD=0.81). At the same time, the findings showed that the students have
a moderate level of Foreign Language Anxiety (M=2.90, SD=0.81).
Results of Research Question 4
To answer the fourth research question,‘Is there any significant relationship between
Ideal L2-Self and Anxiety with L2WTC inside the classroom of Thai Junior High EP
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studentsat Sirirattanathorn school?And to test the first research hypothesis,‘There is a
significant relationship of Ideal L2-Self and Anxiety with L2WTC inside the classroom of
Thai Junior High EP students, utilizing Pearson’s Correlation Coefficients.
Table 4.6 below is the Pearson’s Correlation Coefficients of Ideal L2-Self and
Foreign language Anxiety with L2WTC.
Table 4.6
Correlational Analysis by using Pearson Product Moment Correlation Coefficient of Ideal
L2-Self, Anxiety with L2WTC
Variables
1. Ideal L2-Self
2. Foreign Language Anxiety
3.L2WTC

1
.672**
(.000)
-.103
(.391)
-

2
-

3

-.056
(.644)

-

Note. * Denotes a statistically significant relationship (correlation statistical significance level
set at p=0.01 level, 2-tailed **) p-values appear within parentheses below the correlation
coefficients.
As reported in table 4.6, the findings have shown a significant relationship between
Ideal L2-Self with L2WTC. The correlation was found to be high in regards to Pearson’s
Correlation Coefficients rules of thumb (r=.672, p < 0.01), while Foreign Language Anxiety
shows a negative relationship toward L2WTC, but it shows no significant negative
relationship and low correlation with L2WTC (r=.103, p < 0.01).
Chapter Summary
The currentresearch objectives are 1) to study the level of Ideal L2-Self of Thai Junior
High EP Students inside the classroom in Sirirattanathorn school; 2) to study the level of
Anxiety of Thai Junior High EP Students inside the classroom in Sirirattanathorn school; 3)
to study the level of L2WTC of Thai Junior High EP Students inside the classroom in
Sirirattanathorn school and 4) to determine whether there is a significant relationship of Ideal
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L2-Self and Anxiety with L2WTC of Thai Junior High EP Students inside the classroom in
Sirirattanathorn school.
The study employed the quantitative method using the questionnaire to gauge the data
from 80 Thai Junior high EP students, 71 students who have responded to the questionnaire
in the current study.
The findings from the first research objective have reported that EP students possess a
high level of Ideal L2-Self, the findings fromt the fisrt research objective have reported EP
students possess a moderate level of Anxiety, the findings from the third research objective
have also reported that EP students possess a high level of L2WTC as well and The fourth
research objective reported that there is a significant relationship between Ideal L2-Self and
L2WTC inside the Thai Junior high EP students’ classrooms.In contrast, for the fourth
research objective and the research hyphothesis and Anxiety shows no relationship with
L2WTC inside the classroom of Thai Junior High EP students.

CHAPTERV
CONCLUSION AND DISCUSSION
Thefifth chapter is presentedin three sections—first is the discussion of the findings.
The second section offers the pedagogical implications, and the third section is the study’s
limitations and the conclusion of the final chapter.
Discussion of the Findings
This section discusses the findings done with all of the four research objectives in the
study as a guide to drawing the implications for engaging the L2WTC inside the classroom of
Thai Junior High EP students.
RO 1: To study the level of Ideal L2-Self inside the classroom of Thai Junior High
School EP students at Sirirattanathorn school
The High level of Ideal L2-Self inside the classroom EP students possess.
Based on the findings of the first research objective, Thai Junior high EP students
agree or strongly agree with the Ideal L2-Self section, implying that they agree that they
could envision and imagine themself as someone who usesthe English language. The image
they would like to be and possess using English as their target language. The students neither
agree nor disagree on foreign language anxiety, implying that sometimes they feel anxious
and nervous when communicating using English in class with their peers and teachers. And
the students agree and strongly agree on L2WTC inside the classroom. The present study
reported that the students possess a high level of Ideal L2-Self inside the classroom (M=3.42;
SD= 0.86).
For Ideal L2-Self, when comparing the findings with the previous research, the results
of the current study are supported by theearlier studies as the level of Ideal L2-self among
EFL learners was found to be moderate to a high level (Bal, 2021; Bursali & Oz, 2017;Kim,
2012;Papi, 2010; Sak, 2020,). When looking into the aspect of the Ideal L2-Self among Thai
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EFL learners, it also found that Ideal L2-Self has a high level among Thai EFL learners
(Darling & Chanyoo, 2018; Marilum, 2018; Rattanabhumma, 2016; Swatevacharkul, 2021).
The high items correspondingto the findings in the study are:‘I can imagine myself living
abroad and having a discussion in English.’‘Whenever I think of my future career, I imagine
myself using English.’ or ‘I can imagine a situation where I am speaking English with
foreigners.’The findings suggest that EP students can portray and image themselves as people
who can communicate in English. Thai high school students must regard these findings and
imagine their future selves,supporting Dornyei’s (2005) L2MSS theory of L2MSS
(L2Motivational Self-System).
Even though with the setting of a Thai educational classroom with little contact with
the English language, when the academic setting of the current study is EP, the high level of
Ideal L2-Self seemed to make sense, as shown in the findings of high-level EP students
possess of Ideal L2-self. The concept of Ideal L2-Self would be more for students with
experience in an environment where communication is in English (Darling & Chanyoo,
2018) which supported but the statement that, the learning environment is related to a learner
integrating into Ideal L2 Self (Dornyei & Ushioda, 2011)
RO2: To study the level of Anxiety inside the classroom of Thai Junior High School EP
students at Sirirattanathorn school.
The Moderate Level of Anxiety inside the Classroom Thai Junior High EP
Students Possess
In the aspect of anxiety, the findings show EP students possess a moderate level of
anxiety.Signifying the students still have anxiety when communicating in class, as seen in the
results, they still have that nervousness even though it is not high. Although, it could not be
overlooked as it could not be categorized as low level. Thus, the result does not show a high
level of anxiety; it is not lacking either, indicating that the moderate level could imply both
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high and low. So, the findings are not entirely in contrast with the previous findings as the
students have an average level of anxiety; in the earlier study by Manipuspika (2018), the
results indicate that EFL students have a high level of anxiety when communicating using
English.Basoz (2018) stated that some learners prefer to remain silent because they have
anxiety andfear making mistakes. Additionally, in both quantitative and qualitative aspects of
variables on L2WTC, language anxiety is also one of the components of communicative
competence, teachers’ support, and classroom climate (Clement, Dornyei & Noels, 1994;
Peng, 2007; Wen & Clement, 2003). These anxiety findings have shown the role of anxiety
that still emerges among EFL learners.
Specifically, in the Thai context where the current study took place, anxiety was also
high among Thai EFL learners, inside and outside the classroom (Chinpakdee, 2015). In
another study conducted among Thai EFL undergraduates, anxiety in ‘test-anxiety’ and
‘communication apprehension’ was high (Namsang, 2011). In line with the survey among
Thai EFL students, they found that they experience high communication apprehension and
high levels of anxiety (Sampaothong & Simpson, 2019), and Thai culture seems to affect
Thai students’nervousness about fear of making mistakes (Khamkhien, 2011; Young, 2003).
It is possible that in this perspective, Thai culture may tend to affect their anxiety in class.
Asit has been stated that Thai students tend to have a ‘Submissive way of learning’ where the
students depend on a teacher as their center and ‘other-directed self, which refers to relying
on others’ evaluation (Pattapong, 2011). However, on the other hand, there are findings that
the background of Thai culture is not an obstacle in the language learning process as the
negative relationship between cultural perceptions and L2WTC inside and outside the
classroom was found (Waluyo, 2020). Particularly in the current study’s context, the
moderate level found from the findings could not be neglected. In other words, anxiety still
shows its role among Thai EP Junior High EP students.
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As seen in the current study’s findings, which even though there is no significant
negative relationship with L2WTC inside the classroom was found in the current study, but
the level of Anxiety Thai Junior High EP students possess is in moderate level seen in the
items that have reported moderate related to the state of being evaluated and being mistakes
pointed out; for instances, ‘In English classes, I tremble when I know I’m going to have to
speak in English’, ‘In English classes, even when I’m prepared to speak English, I get
nervous’, ‘In English classes, I’m afraid that my teachers are ready to correct every mistake I
make’ and ‘In English classes, I’m afraid that advanced English speakers will laugh at me
when I speak English,’ with regards to Horwitz’s (1986) foreign language anxiety, these
statements shows that even for EP students who is in EP classroom setting, the fear of being
evaluated and the negative evaluation and also the fear that would do the language mistakes
still emerged and it is possible that the cultural aspect could also interfere among Thai EFL
learners’ anxiety too.
Therefore, considering the moderate level of foreign language anxiety found in the
current study, even though it shows no significant negative relationship with the development
of L2WTC.It should not be neglected and still emerged and took part in L2WTC of Thai
Junior High EP students in the Thai context.
RO3: To study the level of L2WTC inside the classroom of Thai Junior High School EP
students at Sirirattanathorn school.
The High level of L2WTC inside the classroom Thai Junior High EP students
possess
The findings show that students possess a high level of L2WTC inside the classroom.
The high rated items in the questionnaire, such as; ‘I am willing to give a short selfintroduction without notes in English to the class.’‘I am willing to ask the teacher in English
to repeat what they just said in English because I didn’t understand’ or ‘I am willing to ask
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my peer sitting next to me in English the meaning of the English word.’ These findings
indicated that Thai Junior High EP students are willing to communicate with their peers
whom they are familiar with and willing to communicate using English in class. Similarly,
the previous research in the EFL context that has found a moderate level of L2WTC (Basoz,
2018) and a high level of L2WTC (Kun, Senom & Peng, 2021).
The results are supportedby the previous research in the Thai context, in the study by
Ma, Wannaruk, and Lei (2019), which have found that the level of L2WTC of Thai EFL
students is in the intermediate/moderate level as well. As for Thai students, the level are only
in moderate level might be because they only communicate when answering teachers in class
or doing a role play, meaning the limited chance to communicate using English in the Thai
context and the opportunity to expose to the variables which help a student develop L2WTC
is less in the Thai context (Daraswang & Reinders, 2021). So, when the academic setting EP,
which EP provides the language exposure to students, this might be the possible reason for
the finding from the current study that the high level of L2WTC in Thai Junior High EP
students was high. Overally, L2WTC was high among EP students as they arehighly willing
to communicate using L2 in the classroom.
RO4: To explore whether there is a significant relationship between Ideal L2-Self and
Anxiety with L2WTC inside the classroom of Thai Junior High School EP students at
Sirirattanathorn school.
The Significant Relationship BetweenIdeal L2-Self and L2WTC Inside the
Classroom of Thai Junior High EP Students
Based on the findings in the present study, there is a significant relationship between
Ideal L2-Self and L2WTC inside the classroom. At the same time, there is no significant
relationship between Anxiety with L2WTC inside the classroom of Thai Junior high EP
students. The researcher has hypothesized that there would be a substantial relationship
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between Ideal L2-Self and Anxiety with L2WTC inside the classroom of Thai Junior High
EP Students. The hypothesis was accepted as there is a significant relationship between Ideal
L2-Self with L2WTC.
The finding in the study is supported by the previous EFL research, which has found a
significant relationship between Ideal-L2 Self. First, the relationship of the Ideal L2-Self
inside the classroom was found by Bursali and Oz (2017). Like Munezane (2013, 2016), the
Ideal L2-Self has a relationship with L2WTC inside a classroom. Following in the line, Papi
(2010) also found the relationship of Ideal L2-Self with WTC.Consistent with last year, a
strong correlation was found between the Ideal L2-Self and L2WTC within the classroom.
(Sak, 2020). This could be said that for Thai Junior high EP EFL learners, Ideal L2-Self plays
a vital part in L2WTC as the significant relationship was found with L2WTC inside the
classroom, meaning they could envision themselves as someone who could use L2 to
communicate as it has been stated that, Ideal 2-Self as a self-concept when learners see and
envision themselves to achieve a communication task (Dornyei, 2009; Papi, 2010).
Additionally, the findings in the current study show that students possess a high level of Ideal
L2-Self inside the classroom along with high level of L2WTC the student possess, which
supported by the statement that, the awareness of student’s Ideal L2-Self could eventually
lead to the development of L2WTC (Sak, 2020) in the study of L2WTC predictor. Which
additionally supported with the previous research in the path analysis study that, Ideal L2Self was found to have a relationship with L2WTC inside-class and could also predict the
development of L2WTC as well in the path analysis study by Basoz and Erten
(2020).Therefore, regarding the findings, Ideal L2-Self shows itself as the substantial variable
of L2WTC inside the classroom among Thai Junior High EP students.
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Pedagogical Implications
Based on the findings of the current research and findings discussions, the
recommendations would provide teachers of English.
For Teachers of English
Based on the findings, the level of anxiety inside the classroom among Thai junior
High EP students was at a moderate level.
The teachers should try to minimize anxiety when communicating through the lessons
and reduce straight evaluation or giving feedback harshly during the communication activity
to mitigate their stress on being evaluated.
Also, a teacher should prioritize and apply the communicative approach during the
study hour so that the students would engage more in the conversation and communication
and have familiarity with the language or even with the teacher themselves could influence
the development of Ideal L2-Self and L2WTC of a student.
Moreover, the teaching techniques and the activities used in the classroom also need
to have more communication and Ideal L2-Self-engaging, using technologies, and employing
cooperative learning to help develop Ideal L2-Self and L2WTC. Mainly when the level of
Ideal L2-Self significantly predicts L2WTC in classroom.
Based on the findings, teachers developing a caring and friendly relationship with
students could also impact the development of students’ Ideal L2-Self and L2WTC,which
might also diminish students’ anxiety inside the classroom.

Limitation of the Study
The results could be generalized to other students by addressing the current study’s
limitations.
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The first limitation of the current study is that it only looked at the quantitative aspect.
The findings from the qualitative part provide deeper details.
The second limitation is that the study only focused on the inside classroom aspect of
EP students. The comparative findings from inside and outside the class of EP students may
show the different results to the findings.
The third limitation of the current study is the sample of the study.Only 71 Thai
Junior High EP students are the research samplein the present study, and it was limited to the
EP at Sirirattanathorn school.The findings from other EP students from the different schools
and departments may differ from the result in the study.
Last, the study was conducted with only two independent variables (Ideal L2-Self,
Anxiety). The results may be more detailed with more variables.
Recommendations for a further research
The current study conducted wasinside-class L2WTC of Thai Junior High EP
students.For further research, it is recommended tolookat the outside classroom aspect of the
EP students, perhaps with the qualitative approachadditionally, to get too in-depth details
where the current study,which employed only the quantitative approach,did not touch and
look.
The recommendation would go to sample size. The sample sizeshould bea more
significant number and from different schools so that the results would be more
comprehensive in terms of the generalization of the sample.
Furthermore, other variables aside from the ones covered in this study: learning
environment, cultural perspectives, etc., other sub-components of the L2MSS components
should also be looked at among Thai EP students as these variables could also hold an impact
on the EP students’ perspectives toward L2WTC as well.
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Conclusion
Based on the research findings, Thai Junior High EP students possess a high level of
Ideal L2-Self and L2WTC while maintaining a moderate level of Anxiety inside the
classroom. However, anxiety does not have a significant negative relationship with L2WTC
or holdspower to predict L2WTC inside the classroom. It could not be neglected as it was
found to be moderate and based on the items that give a glimpse and guide toward the fear of
being evaluated and fear of making mistakes that emerge among Thai EP students. Thus, the
overall research findings agreed with Katsaris (2019) that L2WTC is directly influenced by
layer III (regards Macintyre’s model) and is the step for an L2 to communicate using L2.
WTC’s most immediate precursors are a desire to communicate, communicative selfconfidence, and layer III regarding the model (Macintyre, Dornyei, Clement, and Noels
1998).
Therefore, regards to Macintyre’s model (1998) that the study employed, the level of
antecedents (Layer III; state a desire to communicate, state communicative self-confidence),
the affiliation as an internal motive in the state of a desire to communicate, Ideal L2-Self, was
found to have the significant-high relationship with L2WTC inside the classroom. While on
the other hand, state communicative self-confidence, Anxiety show moderate power to
influence students even though there is no significant relationship foundwith L2WTC.
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The Questionnaire for Students
The Relationship of Ideal L2-Self and Anxiety with WTC inside the classroom of Thai
Junior High EP Students
This research is the partial fulfillment of the requirements for the Degree of Master of Arts in
English Language Teaching, Graduate School of Human Sciences, Assumption University of
Thailand. It aimed to investigate the student’s L2WTC, Ideal L2-Self, and Anxiety studying
in Grade 7th to grade 9th EP in Sirirattanathorn School, Bangkok, Thailand.
The questionnaire is divided into four parts:
Part I: General information
Part II: WTC
Part III: Ideal L2-Self
Part IV: Foreign Language Anxiety
Part I: General information
Direction: Put  in the box
1. Grade:

 Grade 7Grade 8  Grade9

Part II: WTC
Direction: All the items on the next page refer to your WTC in English. Each statement is
followed by five numbers, 1,2,3,4 and 5, each means the following:
‘1’ means‘Strongly Disagree.’
‘2’ means‘Disagree.’
‘3’ means‘Neither Agree nor Disagree.’
‘4’ means‘Agree.’
‘5’ means‘Strongly Agree.’
Put  in the box which applies to your willingness, note there are no right or wrong
responses to any of the items.
Statements (WTC)
1. I am willing to do a role play in front of the class in
English (e.g., ordering food in a restaurant)
2. I am willing to give a short self-introduction without
notes in English to the class.
3. I am willing to give a short speech in English to the
class about my hometown with notes.
4. I am willing to translate a spoken utterance from
Thai into English in my group.

1

2

3

4

5
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5. I am willing to ask the teacher in English to repeat
what they just said in English because I didn’t
understand.
6. I am willing to do a role-play in English at my desk
with my peer (e.g., ordering food in a restaurant)
7. I am willing to ask my peer sitting next to me in
English the meaning of the English word.
8. I am willing to ask my group mates in English the
meaning of the word I don’t know.
9. I am willing to ask my group mates in English how
to pronounce a word in English.
10. I am willing to ask my peer sitting next to me in
English how to say an English phrase to express the
thoughts in my mind.
Part II: Ideal L2-Self
Direction: All the items in this part refer to your Ideal L2-Self in English. Each statement is
followed by five numbers 1,2,3,4, and 5.
Put  in the box which applies to your willingness, note there are no right or wrong
responses to any of the items.
Statements (Ideal L2-Self)
1. I can imagine myself speaking English as if I were a
native speaker of English.
2. I can imagine myself studying in a university where
all my courses are taught in English.
3. I imagine myself writing English e-mails/letters
fluently.
4. I can imagine myself living abroad and having a
discussion in English.
5. Whenever I think of my future career, I imagine
myself using English.
6. I can imagine myself speaking English with
international friends and colleagues.
7. I can imagine myself living abroad and using
English effectively to communicate with locals.
8. I can imagine a situation where I am speaking
English with foreigners.
9. I imagine myself as someone who is able to speak
English.
10. The things I want to do in the future require me to
use English.

1

2

3

4

5
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Part IV: Foreign Language Anxiety
Direction: All the items in this part refer to your Ideal L2-Self in English. Each statement is
followed by five numbers 1,2,3,4, and 5.
Put  in the box which applies to your willingness, note there are no right or wrong
responses to any of the items.
Statements (Foreign Language Anxiety)
1. I forget how to say things I know in English classes.
2. In English classes, I tremble when I know I will
have to speak in English.
3. In English classes, I panic when I have to speak
English without preparation.
4. In English classes, I feel like a different person
when I speak English.
5. In English classes, I get nervous even when I’m
prepared to speak English.
6. In English classes, I’m afraid that my teachers are
ready to correct every mistake I make.
7. In English classes, sometimes I can’t express my
true feelings in English,making me uncomfortable.
8. I get nervous and confused when speaking English
in English classes.
9. In English classes, there are so many rules in
English I feel like I can’t learn them all.
10.I’m afraid that advanced English speakers will
laugh at me when I speak English in English classes.

1

2

Thank you for your time and cooperation.

3

4

5
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แบบสอบถามสาหรับนักเรียน
แบบสอบถามนี้เป็ นส่ วนหนึ่ งของการทาวิทยานิ พนธ์เรื่ องความสัมพันธ์ของตัวตนเกี่ยวกับการเรี ยนภาษาที่สองในอุดมคติความกังวลใจในการ
ใช้ภาษาต่างประเทศและความเต็มใจในการสื่ อสารภาษาอังกฤษในห้องเรี ยนของนักเรี ยนมัธยมต้นที่เรี ยนในหลักสู ตรEnglish Program
ซึ่งการทาวิทยานิ พนธ์น้ ี อยูใ่ นหลักสู ตรปริ ญญาโทสาขาการสอนภาษาอังกฤษ (หลักสูตรนานาชาติ) ของมหาวิทยาลัยอัสสัมชัญวิทยาเขต
หัวหมาก
จุดประสงค์ของแบบสอบถามนี้ถูกจัดทาขึ้นเพื่อศึกษาความสัมพันธ์ของตัวตนในอุดมคติความกังวลใจในการใช้ภาษาต่างประเทศที่มีต่อควาเต็ม
ใจในการสื่ อสารโดยใช้ภาษาต่างประเทศในห้องเรี ยนของนักเรี ยนมัธยมต้น(มัธยมศึกษาปี ที่1-3)
แบบสอบถามแบ่งออกเป็ นสี่ ส่วน
ส่ วนที่I : ระดับชั้นการศึกษา
ส่ วนที่II: ความเต็มใจในการสื่ อสารโดยใช้ภาษาต่างประเทศ
ส่ วนที่III : ตัวตนเกี่ยวกับการเรี ยนภาษาที่สองในอุดมคติ
ส่ วนที่IV : ความกังวงใจในการใช้ภาษาต่างประเทศ
ส่ วนที่I: ระดับชั้นการศึกษา
คาชี้แจง: กรุ ณาใส่ เครื่ องหมายหน้าช่องระดับชั้นที่นกั เรี ยนกาลังศึกษาอยู่
1: ระดับชั้นการศึกษา: ชั้นมัธยมศึกษาปี ที่1

ชั้นมัธยมศึกษาปี ที่2ชั้นมัธยมศึกษาปี ที่3

ส่ วนที่II : ความเต็มใจในการสื่ อสารโดยใชเภาษาต่ างประเทศในห้ องเรียนของผู้ตอบแบบสอบถาม
คาชี้แจง: คาถามในส่ วนตอนต่อไปนี้จะถูกแบ่งออกเป็ นสามส่ วนมีจานวนทั้งหมด30 ข้อถูกแบ่งเป็ นสามส่ วนส่ วนละ10ข้อโดยในแต่ละ
ข้อความจะมีหมายเลข 1, 2, 3, 4 และ 5 โดยที่
‘1’หมายถึง‘ไม่ เห็นด้วยอย่างยิง่ ’
‘2’หมายถึง‘ไม่ เห็นด้วย’
‘3’หมายถึง‘ไม่ แน่ ใจ’
‘4’หมายถึง‘เห็นด้วย’
‘5’หมายถึง‘เห็นด้วยเป็ นอย่ างยิง่ ’
กรุ ณาใส่ เครื่ องหมายในช่องที่ท่านเห็นด้วยไม่ มีคาตอบถูกหรือผิดในการตอบแบบสอบถามในครั้ งนี้

ความเต็มใจในการสื่อสารภาษาอังกฤษ
1. ฉันเต็มใจที่จะเล่นละครหน้าชั้นเรี ยนเป็ นภาษาอังกฤษ (เช่นการสัง่ อาหาร
ในร้านอาหาร)
2. ฉันเต็มใจที่จะแนะนาตนเองสั้นๆเป็ นภาษาอังกฤษในชั้นเรี ยนโดยไม่ตอ้ ง
อ่านโพย

1

2

3

4

5
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3. ฉันเต็มใจที่จะพูดสั้นๆเกี่ยวกับบ้านเกิดของฉันเป็ นภาษาอังกฤษในชั้นเรี ยน
โดยที่อ่านโพย
4. ฉันเต็มใจที่จะแปลคาพูดจากภาษาไทยเป็ นภาษาอังกฤษใน
กลุ่มของฉัน
5. ฉันเต็มใจที่จะขอคุณครู เป็ นภาษาอังกฤษให้ช่วยพูดประโยคภาษาอังกฤษที่เธอ/
เขาพูดออกมาซ้ าเป็ นภาษาอังกฤษอีกครั้งเพราะฉันไม่เข้าใจ
6. ฉันเต็มใจที่จะเล่นละครเป็ นภาษาอังกฤษกับเพื่อนของฉันที่โต๊ะของฉัน (เช่น
การสัง่ อาหารในร้านอาหาร)
7. ฉันเต็มใจที่จะถามความหมายของคาศัพท์ภาษาอังกฤษเป็ นภาษาอังกฤษกับเพื่อน
ที่นงั่ อยูข่ า้ งๆฉัน
8. ฉันเต็มใจที่จะถามความหมายของคาศัพท์ภาษาอังกฤษที่ฉนั ไม่รู้กบั เพื่อนใน
กลุ่มของฉันเป็ นภาษาอังกฤษ
9. ฉันเต็มใจที่จะถามวิธีการออกเสี ยงคาศัพท์ภาษาอังกฤษเป็ นภาษาอังกฤษกับ
เพื่อนในกลุ่มของฉัน
10. ฉันเต็มใจที่จะถามเพื่อนที่นง่ั อยูต่ รงข้ามฉันเป็ นภาษาอังกฤษว่าจะพูดเป็ น
วลีภาษาอังกฤษอย่างไรเพื่อที่จะบอกถึงความคิดที่อยูใ่ นใจของฉัน
ส่ วนที่III : ความเต็มใจในการสื่ อสารภาษาอังกฤษในห้ องเรียนของผู้ตอบแบบสอบถาม
คาชี้แจง: คาถามในส่ วนตอนต่อไปนี้ มีจานวน10 ข้อโดยในแต่ละข้อความจะมีหมายเลข 1, 2, 3, 4 และ 5
กรุ ณาใส่ เครื่ องหมายในช่องที่ท่านเห็นด้วยไม่ มีคาตอบถูกหรือผิดในการตอบแบบสอบถามในครั้ งนี้

ตัวตนเกีย่ วกับการเรียนภาษาทีส่ องในอุดมคติ
1. ฉันสามารถจินตนาการได้วา่ ฉันพูดภาษาอังกฤษได้ราวกับเจ้าของภาษา
2. ฉันสามารถจินตนาการได้วา่ ฉันศึกษาอยูใ่ นมหาวิทยาลัยที่ทุกวิชาสอนเป็ น
ภาษาอังกฤษ
3.ฉันสามารถจินตนาการได้วา่ ฉันเขียนอีเมลเป็ นภาษาอังกฤษได้อย่างคล่องแคล่ว
4. ฉันสามารถจินตนาการได้วา่ ฉันกาลังอาศัยอยูต่ ่างประเทศและกาลังใช้
ภาษาอังกฤษเพื่อสื่ อสารกับคนท้องถิ่นได้อย่างมีประสิ ทธิ ภาพ
5. เมื่อไรก็ตามที่ฉนั นึ กถึงอาชี พในอนาคต ฉันจินตนาการว่าฉันใช้ภาษาอังกฤษ
6. ฉันสามารถจินตนาการได้วา่ ฉันพูดภาษาอังกฤษกับเพื่อนหรื อเพื่อนร่ วมงาน
ชาวต่างชาติ
7. เมื่อไรก็ตามที่ฉนั นึ กถึงอาชี พในอนาคตฉันจินตนาการว่าฉันใช้ภาษาอังกฤษ
8. ฉันสามารถจินตนาการได้ถึงสถานการณ์ที่ฉนั กาลังพูดภาษาอังกฤษกับ
ชาวต่างชาติ
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9.ฉันจินตนาการว่าฉันคือคนคนหนึ่ งที่สามารถพูดภาษาอังกฤษได้
10. ฉันจาเป็ นต้องใช้ภาษาอังกฤษเพื่อทาสิ่ งต่างๆ ที่ฉนั อยากทาในอนาคต

ส่ วนที่IV : ความกังวงใจในการใช้ ภาษาต่ างประเทศ
คาชี้แจง: คาถามในส่ วนตอนต่อไปนี้ มีจานวน10 ข้อโดยในแต่ละข้อความจะมีหมายเลข 1, 2, 3, 4 และ 5
กรุ ณาใส่ เครื่ องหมายในช่องที่ท่านเห็นด้วยไม่ มีคาตอบถูกหรือผิดในการตอบแบบสอบถามในครั้ งนี้

ความกังวงใจในการใช้ ภาษาต่ างประเทศ

1

2

3

1. ฉันลืมว่าจะพูดสิ่ งที่ฉนั รู ้ อย่างไรเมื่ออยูใ่ นชั้นเรี ยนภาษาอังกฤษ
2. ฉันตัวสัน่ ตอนที่ฉนั รู ้ว่าฉันจะต้องพูดภาษาอังกฤษเมื่ออยูใ่ นชั้นเรี ยนภาษาอังกฤษ
3. ฉันเริ่ มประหม่าตอนที่ฉนั ต้องพูดภาษาอังกฤษโดย
ไม่ได้เตรี ยมตัวมาก่อนเมื่ออยูใ่ นชั้นเรี ยนภาษาอังกฤษ
4. ฉันรู้สึกเหมือนไม่เป็ นตัวของตัวเองตอนพูดภาษาอังกฤษเมื่ออยูใ่ นชั้นเรี ยน
ภาษาอังกฤษ
5.แม้วา่ ฉันจะเตรี ยมตัวมาแล้วว่าจะต้องพูด
ภาษาอังกฤษแต่ฉนั ก็ยงั มีความเป็ นกังวลอยูด่ ีเมื่ออยูใ่ นชั้นเรี ยนภาษาอังกฤษ
6. ฉันกลัวว่าคุณครู ของฉันเตรี ยมที่จะแก้ไขทุกคาพูดที่ฉนั พูดผิดเมื่ออยูใ่ นชั้นเรี ยน
ภาษาอังกฤษ
7. ในบางครั้งฉันไม่สามารถที่จะแสดงความรู ้สึกที่
แท้จริ งของฉันออกมาเป็ นภาษาอังกฤษและมันทาให้ฉนั รู ้สึกว้าวุน่ ใจเมื่ออยูใ่ นชั้น
เรี ยนภาษาอังกฤษ
8. ฉันรู้สึกประหม่าและสับสนตอนที่ฉนั พูด
ภาษาอังกฤษเมื่ออยูใ่ นชั้นเรี ยนภาษาอังกฤษ
9. ฉันเห็นว่ามีกฎเกณฑ์เกี่ยวกับภาษาอังกฤษมากมายเหลือเกินและฉันรู ้สึกว่าฉันไม่
สามารถเรี ยนรู้มนั ได้ท้ งั หมดเมื่ออยูใ่ นชั้นเรี ยนภาษาอังกฤษ
10.ฉันกลัวว่าคนที่พดู ภาษาอังกฤษเก่งๆจะหัวเราะฉันตอนที่ฉนั พูดภาษาอังกฤษ
เมื่ออยูใ่ นชั้นเรี ยนภาษาอังกฤษ

ขอบคุณสาหรับการสละเวลาทาแบบสอบถามและการให้ ความร่ วมมือ

4

5
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APPENDIX C
The Analysis Result of the Back-translation Method
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The Analysis Result of the Back translation Method
The excerpt in the following tables below is considered the statements/phrases of the
current study and in relation to chapter III of the study. There was no need to translate the
Ideal L2-Self questionnaire as the current study adapted the Thai translated version from the
prior study. Thus, the original English statement, translated statement, and back-translated
statement regarding the questionnaire used in the study, Ideal L2-Self, Foreign language
anxiety, and L2WTC, were displayed in tables 3.5 to 3.6 to illustrate coordinate inordinate
meanings and words differences.
Table C3.5: Statement/Phrases of the ‘Foreign Language Anxiety’ questionnaire used in the
current study.
NO.
1.

English original
Translated Statement
Back Translated
statement
Statement
In English classes, I
ฉันลืมว่าจะพูดสิ่ งที่ฉนั รู ้ อย่างไรเมื่ออยูใ่ น In English class, I forget
forget how to say things I ชั้นเรี ยนภาษาอังกฤษ
how to say things that I
know.
know.

2.

In English classes, I
tremble when I know I
will have to speak in
English.

ฉันตัวสัน่ ตอนที่ฉนั รู ้ว่าฉันจะต้องพูด
ภาษาอังกฤษเมื่ออยูใ่ นชั้นเรี ยน
ภาษาอังกฤษ

I tremble when I know
that I have to speak
English in English class.

3.

I panic in English classes
when I have to speak
English without
preparation.

ฉันเริ่ มประหม่าตอนที่ฉนั ต้องพูด
ภาษาอังกฤษโดยไม่ได้เตรี ยมตัวมาก่อน
เมื่ออยูใ่ นชั้นเรี ยนภาษาอังกฤษ

In English class, I get
nervous when I have to
speak English without
preparation.

4.

When I speak English, I
ฉันรู ้สึกเหมือนไม่เป็ นตัวของตัวเองตอน
feel like a different
พูดภาษาอังกฤษเมื่ออยูใ่ นชั้นเรี ยน
person in English classes. ภาษาอังกฤษ

I feel like a different
person in English class
when I speak English.

5.

Even when I’m prepared
to speak English, I get
nervous in English
classes.

แม้วา่ ฉันจะเตรี ยมตัวมาแล้วว่าจะต้องพูด
ภาษาอังกฤษแต่ฉนั ก็ยงั มีความเป็ นกังวล
อยูด่ ีเมื่ออยูใ่ นชั้นเรี ยนภาษาอังกฤษ

In English class, even I’m
prepared to speak English.
I still get nervous.
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6.

In English classes, I’m
afraid that my teachers
are ready to
correct every mistake I
make.

ฉันกลัวว่าคุณครู ของฉันเตรี ยมที่จะแก้ไข
ทุกคาพูดที่ฉนั พูดผิดเมื่ออยูใ่ นชั้นเรี ยน
ภาษาอังกฤษ

I’m afraid that my teacher
would correct every
mistake I speak in English
class.

7.

In English classes,
sometimes I can’t
express my true
feelings in
English,making me
uncomfortable.
In English classes, I get
nervous and confused
when speaking English.

ในบางครั้งฉันไม่สามารถที่จะแสดง
ความรู้สึกที่แท้จริ งของฉันออกมาเป็ น
ภาษาอังกฤษและมันทาให้ฉนั รู ้สึกว้าวุน่
ใจเมื่ออยูใ่ นชั้นเรี ยนภาษาอังกฤษ

In English class,
sometimes I couldn’t
express my real feelings
in English,making me feel
uncomfortable.

ฉันรู ้สึกประหม่าและสับสนตอนที่ฉนั พูด
ภาษาอังกฤษเมื่ออยูใ่ นชั้นเรี ยน
ภาษาอังกฤษ

In English class, I get
nervous and confused
when speaking in English.

9.

In English classes, there
are so many rules of
English I feel like I can’t
learn them all.

ฉันเห็นว่ามีกฎเกณฑ์เกี่ยวกับ
ภาษาอังกฤษมากมายเหลือเกินและฉัน
รู ้สึกว่าฉันไม่สามารถเรี ยนรู ้มนั ได้
ทั้งหมดเมื่ออยูใ่ นชั้นเรี ยนภาษาอังกฤษ

I see that there are many
English rules in English
class, and I feel like I
couldn’t learn them all.

10.

I’m afraid that advanced ฉันกลัวว่าคนที่พดู ภาษาอังกฤษเก่งๆจะ
I’m afraid that an
English speakers will
หัวเราะฉันตอนที่ฉนั พูดภาษาอังกฤษเมื่อ advanced English speaker
laugh at me when I speak อยูใ่ นชั้นเรี ยนภาษาอังกฤษ
would laugh at me when I
English in English
speak English in English
classes.
class.
The word count, word match, and words differ in comparison between the English

8.

back-translated version and the original English version of the Foreign language anxiety
questionnaire in each item would be demonstrated down below:
Item 1:
English original statement

Back Translated Statement

In English classes, I forget how to say

In English class, I forget how to say things

things I know.

that I know.

-

The additional linking verb ‘that’is in the back-translated statement.

-

Reducing of articles in the word class in a back-translated statement.

Words match: 11
Words different: 1
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Item 2:
English original statement
In English classes, I tremble when I know I
willhave to speak in English.

Back Translated Statement
I tremble when I know that I have to speak
English in English class.

-

The changes from ‘I’m going to’ to ‘have to’ in the back-translated statement.

-

The additional ‘that’ in the back-translated statement.

-

Reducing plural form ‘es’ in the word class in a back-translated statement.

Words match: 12
Words different: 5
Item 3:
English original statement

Back Translated Statement

I panic in English classes when I have to

In English class, I get nervous when I have

speak English without preparation.

to speak English without preparation.

-

Th change of phrase ‘start to panic’ to ‘get nervous’ in the back-translated statement.

-

Reducing plural forms ‘es’ in the word class in a back-translated statement.

Words match:13
Words different: 2
Item 4:
English original statement

Back Translated Statement

When I speak English, I feel like a different

I feel like a different person in English class

person in English classes.

when I speak English.

-

The change of sentence form and comma’s place

-

The change of place of the word ‘when’ in a back-translated statement

-

Reducing plural forms ‘es’ in the word class in a back-translated statement.

Words match:12
Words different: 1

106
Item 5:
English original statement

Back Translated Statement

Even when I’m prepared to speak English, I

Even though I’m prepared to speak English,

get nervous in English classes.

I still get nervous.

-

The additional word ‘still’ in the back-translated statement

-

Reducing the word‘when’ in the back-translated statement.

-

The change of sentence form and comma’s place

-

Reducing plural forms ‘es’ in the word class in a back-translated statement.

Words match: 12
Words different: 2
Item 6:
English original statement
In English classes, I’m afraid that my
teachers are ready to
correct every mistake I make.
-

Back Translated Statement
I’m afraid that my teacher would correct
every mistake I speak in English class.

The change of sentence and phrase used ‘are ready to correct’ to ‘would correct’ in
the back-translated statement.

-

The change of the word ‘make’ to ‘speak’ in the back-translated statement.

-

Reducing plural forms ‘es’ in the word class in a back-translated statement.

Words match:11
Words different: 4
Item 7:
English original statement
In English classes, sometimes I can’t
express my truefeelings in English,making
me uncomfortable.

Back Translated Statement
In English class, sometimes I couldn’t
express my real feelings in English,making
me feel uncomfortable.

-

The change of modal verb ‘can’t’ to ‘couldn’t’ in the back-translated statement.

-

The change of the word ‘true’ to ‘real’ in the back-translated statement

-

The additional word ‘feel’ in the back-translated statement.

-

The change of pronoun ‘this’ to ‘it.’

-

Reducing of articles in the word class in a back-translated statement.
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Words match:15
Words different: 3
Item 8:
English original statement

Back Translated Statement

In English classes, I get nervous and

In English class, I get nervous and confused

confused when speaking English.

when speaking in English.

-

The change from ‘I’m speaking’ to ‘speaking’ in the back-translated statement.

-

Reducing plural forms ‘es’ in the word class in a back-translated statement.

Words match:11
Words different: 1
Item 9:
English original statement

Back Translated Statement

In English classes, there are so many

I see many English rules in English class, and I

rules. English, I feel like I can’t learn

feel like I couldn’t learn them all.

them all.
-

The additional words ‘I see’ in the back-translated statement.

-

Reducing the word ‘so’ in the back-translated statement.

-

The change of modal verb ‘can’t’ to ‘couldn’t’ in the back-translated statement.

-

Reducing articles’ in the word class in a back-translated statement.

Words match:16
Words different: 2
Item 10:
English original statement

Back Translated Statement

I’m afraid that advanced English speakers

I’m afraid that an advanced English speaker

will laugh at me when I speak English in

would laugh at me when I speak English in

English classes.

English class.

-

The additional article ‘an’ in the back-translated statement

-

The reducing of plural ‘s’ in the word ‘speaker’ in the back-translated statement

-

Reducing plural forms ‘es’ in the word class in a back-translated statement.

Words match: 18
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Words different: 1
As seen in the table demonstrations above regards to table C1, compared with the
original version, some of the back-translated statements are different in terms of tenses, and
the words used are different, but the meanings are quite the same (e.g., will and would), the
addition of the word such as; that. Therefore, the translation has given the closest meaning to
each other, and the Thai translated version.
Table C3.6: Statement/Phrases of the ‘L2WTC’ questionnaire used in the current study.
NO.
1.

2.

3.

4.

5.

6.

7.

English original
statement
I am willing to do a role
play in front of the class
in English (e.g., ordering
food in a restaurant)
I am willing to give a
short self-introduction
without notes
in English to the class.
I am willing to give a
short speech in English
to the class
about my hometown with
notes.
I am willing to translate a
spoken utterance from
Thai intoEnglish in my
group.
I am willing to ask the
teacher in English to
repeat what
they just said in English
because I didn’t
understand.
I am willing to do a roleplay in English at my
desk, with
my peer (e.g., ordering
food in a restaurant)
I am willing to ask my
peer sitting next to me
the meaning of English
words in English.

Translated Statement
ฉันเต็มใจที่จะเล่นละครหน้าชั้นเรี ยนเป็ น
ภาษาอังกฤษ (เช่นการสัง่ อาหาร
ในร้านอาหาร)
ฉันเต็มใจที่จะแนะนาตนเองสั้นๆเป็ น
ภาษาอังกฤษในชั้นเรี ยนโดยไม่ตอ้ ง
อ่านโพย
ฉันเต็มใจที่จะพูดสั้นๆเกี่ยวกับบ้านเกิด
ของฉันเป็ นภาษาอังกฤษในชั้นเรี ยน
โดยที่อ่านโพย

Back Translated
Statement
I am willing to do a role
play in front of the class
in English (For example;
ordering food in a
restaurant)
I am willing to introduce
myself to the class in
English without notes
shortly.
I am willing to give a
short speech about my
hometown in English to
the class with notes.

ฉันเต็มใจที่จะแปลคาพูดจากภาษาไทย
เป็ นภาษาอังกฤษในกลุ่มของฉัน

I am willing to translate a
spoken word from Thai to
English in my group.

ฉันเต็มใจที่จะขอคุณครู เป็ นภาษาอังกฤษ
ให้ช่วยพูดประโยคภาษาอังกฤษที่เธอ/เขา
พูดออกมาซ้ าเป็ นภาษาอังกฤษอีกครั้ง
เพราะฉันไม่เข้าใจ

I am willing to ask the
teacher in English to
repeat what they said in
English because I didn’t
understand.

ฉันเต็มใจที่จะเล่นละครเป็ นภาษาอังกฤษ
กับเพื่อนของฉันที่โต๊ะของฉัน (เช่น
การสัง่ อาหารในร้านอาหาร)

I am willing to do a role
play at my desk in English
with my peer (For
example; ordering food in
a restaurant)
I am willing to ask my
peer sitting next to me in
English about the meaning
of an English word.

ฉันเต็มใจที่จะถามความหมายของศัพท์
ภาษาอังกฤษเป็ นภาษาอังกฤษกับเพื่อนที่
นัง่ อยูข่ า้ งๆฉัน
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8.

9.

10.

I am willing to ask my
group mates in English
the meaning of the word
I don’t know.
I am willing to ask my
group mates in English
how to pronounce a word
in English.

ฉันเต็มใจที่จะถามความหมายของคาศัพท์ I am willing to ask my
group mates in English
ภาษาอังกฤษที่ฉนั ไม่รู้กบั เพื่อนใน
about the meaning of
กลุ่มของฉันเป็ นภาษาอังกฤษ
words I don’t know.
I am willing to ask my
ฉันเต็มใจที่จะถามวิธีการออกเสี ยงคา
ภาษาอังกฤษเป็ นภาษาอังกฤษกับเพื่อนใน group mates in English
how to pronounce the
กลุ่มของฉัน
English word.

I am willing to ask my
peer sitting next to me in
English how to say an
English phrase to express
the thoughts in my
mind.

ฉันเต็มใจที่จะถามเพื่อนที่นงั่ อยูต่ รงข้าม
ฉันเป็ นภาษาอังกฤษว่าจะพูดเป็ น
วลีภาษาอังกฤษอย่างไรเพื่อที่จะบอกถึง
ความคิดที่อยูใ่ นใจของฉัน

I am willing to ask my
peer sitting next to me in
English how to say an
English phrase to express
my thoughts.

The words count, words match, and words a different comparison between the
English back-translated version and the original English version of the ‘L2WTC’
questionnaire in each item would be demonstrated down below:
Item 1:
English original statement

Back Translated Statement

I am willing to do a role play in front of the

I am willing to do a role play in front of the

class in English (e.g., ordering food in a

class in English (For example; ordering

restaurant)

food in a restaurant)

-

The change of initials, e.g., to, for example,in the back-translated statement.

Words match:20
Words different: 1
Item 2:
English original statement

Back Translated Statement

I am willing to give a short self-introduction
without notes
in English to the class.

I am willing to introduce myself to the class

-

in English without notes shortly.

The change of phrase ‘give a short self-introduction to ‘shortly introduce myself in a
back-translated statement.

Words match:11
Words different: 3
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Item 3:
English original statement
I am willing to give a short speech in
English to the class
about my hometown with notes.

Back Translated Statement
I am willing to give a short speech about my
hometown in English to the class with
notes.

-

The swapping place of words in the sentence, no major change of words used in the
back-translated statement.

Words match:18
Words different: 0
Item 4:
English original statement
I am willing to translate a spoken utterance
from Thai into
English in my group.

Back Translated Statement
I am willing to translate a spoken word from
Thai to English in my group.

-

The change of the word ‘utterance’ to ‘spoken word’ in the back-translated statement.

-

The change of the word ‘into’ to ‘to’ in the back-translated statement.

Words match:12
Words different: 3
Item 5:
English original statement

Back Translated Statement

I am willing to ask the teacher in English to
repeat whattheyjust said in English because
I didn’t understand.
-

I am willing to ask the teacher in English to
repeat what they said in English because I
didn’t understand.
Reducing of words ‘just’ in the back-translated statement.

Words match:21
Words different: 1
Items 6:
English original statement
I am willing to do a role-play in English at
my desk withmy peer (e.g., ordering food in
a restaurant)
-

Back Translated Statement

I am willing to do a role-play at my desk in
English with my peer (For example;
ordering food in a restaurant)
The change of initials, e.g., to, for example, in the back-translated statement.
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-

No comma in the back-translated statement

Words match:21
Words different: 1
Item 7:
English original statement

Back Translated Statement

I am willing to ask my peer sitting next to

I am willing to ask my peer sitting next to

me in English the meaning of the English

me in English about the meaning of

word.

anEnglish word.

-

The additional word ‘about’ in the back-translated statement.

-

The additional article ‘an’ in the back-translated statement.

Words match:16
Words different: 2
Item 8:
English original statement

Back Translated Statement

I am willing to ask my group mates in
I am willing to ask my group mates in
English the meaning of the word I don’t
English about the meaning of words I don’t
know.
know.
- The additional word ‘about’is in the back-translated statement.
-

The additional plural ‘s’ in the back-translated statement.

Words match:16
Words different: 1
Item 9:
English original statement

Back Translated Statement

I am willing to ask my group mates in
I am willing to ask my group mates in
English how to pronounce a word in
English how to pronounce theEnglish word.
English.
- The additional article ‘the’is in the back-translated statement.
-

The change of a word in English to ‘the English word’ in the back-translated
statement.

Words match:15
Words different: 2
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Item 10:
English original statement
I am willing to ask my peer sitting next to
me in English how to say an English phrase
to express the thoughts in my
mind.
-

Back Translated Statement
I am willing to ask my peer sitting next to
me in English how to say an English phrase
to express my thoughts.

Reducing ‘my mind’ and changingit to ‘my thoughts’is the back-translated statement.

Words match:15
Words different: 2
In table 3.6 and the demonstrations above, comparing the back-translated version with
the original version, there has been a change of tenses. Still, overall, the sentence’s meaning
goes toward the same meaning asthe Thai translated version.
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APPENDIX D
The Petitions for the data collection

114

115

116

117

APPENDIX E
The Statistical Results
(Frequencies and Pearson’s Correlation Coefficients)
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Frequencies
Statistics
Grade
N

Valid

71

Missing

0

Mean

2.07

Std. Deviation

.834

Grade
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

Grade 7

22

31.0

31.0

31.0

Grade 8

22

31.0

31.0

62.0

Grade 9

27

38.0

38.0

100.0

Total

71

100.0

100.0

Frequencies

Statistics
N
Valid

Missing

Std. Deviation

Mean

B1

71

0

2.65

1.001

B2

71

0

3.75

1.010

B3

71

0

3.42

1.167

B4

71

0

3.24

1.140

B5

71

0

3.93

.931

B6

71

0

3.04

1.048

B7

71

0

3.89

1.115

B8

71

0

3.73

1.121

B9

71

0

3.80

1.154

B10

71

0

3.37

1.085

WTC_T

71

0

3.51

.808
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Frequency Table
B1
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

10

14.1

14.1

14.1

low

19

26.8

26.8

40.8

moderate

31

43.7

43.7

84.5

high

8

11.3

11.3

95.8

very high

3

4.2

4.2

100.0

71

100.0

100.0

Total

B2
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

1

1.4

1.4

1.4

low

8

11.3

11.3

12.7

moderate

17

23.9

23.9

36.6

high

27

38.0

38.0

74.6

very high

18

25.4

25.4

100.0

Total

71

100.0

100.0

B3
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

4

5.6

5.6

5.6

low

11

15.5

15.5

21.1

moderate

23

32.4

32.4

53.5

high

17

23.9

23.9

77.5

very high

16

22.5

22.5

100.0

Total

71

100.0

100.0

very low

B4
Frequency
Valid

very low
low

Percent

Valid Percent

Cumulative Percent

6

8.5

8.5

8.5

11

15.5

15.5

23.9

120

moderate

24

33.8

33.8

57.7

high

20

28.2

28.2

85.9

very high

10

14.1

14.1

100.0

Total

71

100.0

100.0

B5
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

1

1.4

1.4

1.4

low

2

2.8

2.8

4.2

moderate

21

29.6

29.6

33.8

high

24

33.8

33.8

67.6

very high

23

32.4

32.4

100.0

Total

71

100.0

100.0

B6
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

5

7.0

7.0

7.0

low

16

22.5

22.5

29.6

moderate

27

38.0

38.0

67.6

high

17

23.9

23.9

91.5

6

8.5

8.5

100.0

71

100.0

100.0

very low

very high
Total

B7
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

3

4.2

4.2

4.2

low

3

4.2

4.2

8.5

moderate

21

29.6

29.6

38.0

high

16

22.5

22.5

60.6

very high

28

39.4

39.4

100.0
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B7
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

3

4.2

4.2

4.2

low

3

4.2

4.2

8.5

moderate

21

29.6

29.6

38.0

high

16

22.5

22.5

60.6

very high

28

39.4

39.4

100.0

Total

71

100.0

100.0

B8
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

3

4.2

4.2

4.2

low

6

8.5

8.5

12.7

moderate

20

28.2

28.2

40.8

high

20

28.2

28.2

69.0

very high

22

31.0

31.0

100.0

Total

71

100.0

100.0

B9
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

4

5.6

5.6

5.6

low

3

4.2

4.2

9.9

moderate

22

31.0

31.0

40.8

high

16

22.5

22.5

63.4

very high

26

36.6

36.6

100.0

Total

71

100.0

100.0

B10
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

5

7.0

7.0

7.0

low

7

9.9

9.9

16.9

moderate

27

38.0

38.0

54.9

high

21

29.6

29.6

84.5

very high

11

15.5

15.5

100.0
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B10
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

5

7.0

7.0

7.0

low

7

9.9

9.9

16.9

moderate

27

38.0

38.0

54.9

high

21

29.6

29.6

84.5

very high

11

15.5

15.5

100.0

Total

71

100.0

100.0

WTC_T
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

1

1.4

1.4

1.4

low

5

7.0

7.0

8.5

moderate

28

39.4

39.4

47.9

high

31

43.7

43.7

91.5

6

8.5

8.5

100.0

71

100.0

100.0

very high
Total

Frequencies
Statistics
N
Valid

Missing

Std. Deviation

Mean

C1

71

0

3.44

1.168

C2

71

0

3.23

1.058

C3

71

0

3.54

1.169

C4

71

0

3.55

1.066

C5

71

0

3.61

1.035

C6

71

0

2.73

1.218

C7

71

0

3.62

1.047

C8

71

0

4.11

.979

C9

71

0

3.28

1.136

C10

71

0

3.10

1.161

Self_T

71

0

3.42

.860
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Frequency Table

C1
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

3

4.2

4.2

4.2

low

15

21.1

21.1

25.4

moderate

16

22.5

22.5

47.9

high

22

31.0

31.0

78.9

very high

15

21.1

21.1

100.0

Total

71

100.0

100.0

very low

C2
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

4

5.6

5.6

5.6

low

9

12.7

12.7

18.3

37

52.1

52.1

70.4

9

12.7

12.7

83.1

very high

12

16.9

16.9

100.0

Total

71

100.0

100.0

moderate
high

C3
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

5

7.0

7.0

7.0

low

7

9.9

9.9

16.9

moderate

21

29.6

29.6

46.5

high

21

29.6

29.6

76.1

very high

17

23.9

23.9

100.0

Total

71

100.0

100.0

C4
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Frequency
Valid

Percent

Valid Percent

Cumulative Percent

1

1.4

1.4

1.4

low

12

16.9

16.9

18.3

moderate

21

29.6

29.6

47.9

high

21

29.6

29.6

77.5

very high

16

22.5

22.5

100.0

Total

71

100.0

100.0

very low

C5
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

2

2.8

2.8

2.8

low

6

8.5

8.5

11.3

moderate

27

38.0

38.0

49.3

high

19

26.8

26.8

76.1

very high

17

23.9

23.9

100.0

Total

71

100.0

100.0

C6
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

13

18.3

18.3

18.3

low

18

25.4

25.4

43.7

moderate

22

31.0

31.0

74.6

high

11

15.5

15.5

90.1

7

9.9

9.9

100.0

71

100.0

100.0

very high
Total

C7
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

1

1.4

1.4

1.4

low

9

12.7

12.7

14.1
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moderate

24

33.8

33.8

47.9

high

19

26.8

26.8

74.6

very high

18

25.4

25.4

100.0

Total

71

100.0

100.0

C8
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

1

1.4

1.4

1.4

low

3

4.2

4.2

5.6

moderate

15

21.1

21.1

26.8

high

20

28.2

28.2

54.9

very high

32

45.1

45.1

100.0

Total

71

100.0

100.0

C9
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

2

2.8

2.8

2.8

low

18

25.4

25.4

28.2

moderate

23

32.4

32.4

60.6

high

14

19.7

19.7

80.3

very high

14

19.7

19.7

100.0

Total

71

100.0

100.0

very low

C10
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

7

9.9

9.9

9.9

low

14

19.7

19.7

29.6

moderate

24

33.8

33.8

63.4

high

17

23.9

23.9

87.3

9

12.7

12.7

100.0

very low

very high
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C10
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

7

9.9

9.9

9.9

low

14

19.7

19.7

29.6

moderate

24

33.8

33.8

63.4

high

17

23.9

23.9

87.3

9

12.7

12.7

100.0

71

100.0

100.0

very low

very high
Total

Self_T
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

1

1.4

1.4

1.4

2

2

2.8

2.8

4.2

2

1

1.4

1.4

5.6

2

3

4.2

4.2

9.9

2

4

5.6

5.6

15.5

3

1

1.4

1.4

16.9

3

2

2.8

2.8

19.7

3

2

2.8

2.8

22.5

3

5

7.0

7.0

29.6

moderate

6

8.5

8.5

38.0

3

3

4.2

4.2

42.3

3

3

4.2

4.2

46.5

3

2

2.8

2.8

49.3

4

5

7.0

7.0

56.3

4

4

5.6

5.6

62.0

4

1

1.4

1.4

63.4

4

1

1.4

1.4

64.8

4

4

5.6

5.6

70.4

high

4

5.6

5.6

76.1

4

3

4.2

4.2

80.3

4

1

1.4

1.4

81.7
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4

1

1.4

1.4

83.1

4

4

5.6

5.6

88.7

5

1

1.4

1.4

90.1

5

3

4.2

4.2

94.4

5

2

2.8

2.8

97.2

very high

2

2.8

2.8

100.0

71

100.0

100.0

Total

Frequencies

Statistics
N
Valid

Missing

Std. Deviation

Mean

D1

71

0

3.38

1.005

D2

71

0

2.86

1.222

D3

71

0

3.10

1.209

D4

71

0

2.45

1.119

D5

71

0

3.15

1.215

D6

71

0

2.72

1.111

D7

71

0

2.96

1.164

D8

71

0

2.85

1.037

D9

71

0

2.66

1.133

D10

71

0

2.92

1.422

An_T

71

0

2.90

.813

Frequency Table

D1
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

2

2.8

2.8

2.8

low

10

14.1

14.1

16.9

moderate

29

40.8

40.8

57.7

high

19

26.8

26.8

84.5

very low
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very high

11

15.5

15.5

Total

71

100.0

100.0

100.0

D2
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

11

15.5

15.5

15.5

low

17

23.9

23.9

39.4

moderate

22

31.0

31.0

70.4

high

13

18.3

18.3

88.7

8

11.3

11.3

100.0

71

100.0

100.0

very high
Total

D3
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

8

11.3

11.3

11.3

low

13

18.3

18.3

29.6

moderate

25

35.2

35.2

64.8

high

14

19.7

19.7

84.5

very high

11

15.5

15.5

100.0

Total

71

100.0

100.0

very low

D4
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

17

23.9

23.9

23.9

low

20

28.2

28.2

52.1

moderate

22

31.0

31.0

83.1

high

9

12.7

12.7

95.8

very high

3

4.2

4.2

100.0

71

100.0

100.0

Total
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D5
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

7

9.9

9.9

9.9

low

15

21.1

21.1

31.0

moderate

20

28.2

28.2

59.2

high

18

25.4

25.4

84.5

very high

11

15.5

15.5

100.0

Total

71

100.0

100.0

very low

D6
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

11

15.5

15.5

15.5

low

18

25.4

25.4

40.8

moderate

27

38.0

38.0

78.9

high

10

14.1

14.1

93.0

5

7.0

7.0

100.0

71

100.0

100.0

very high
Total

D7
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

9

12.7

12.7

12.7

low

15

21.1

21.1

33.8

moderate

24

33.8

33.8

67.6

high

16

22.5

22.5

90.1

7

9.9

9.9

100.0

71

100.0

100.0

very low

very high
Total

D8
Frequency

Percent

Valid Percent

Cumulative Percent

130

Valid

9

12.7

12.7

12.7

low

14

19.7

19.7

32.4

moderate

30

42.3

42.3

74.6

high

15

21.1

21.1

95.8

3

4.2

4.2

100.0

71

100.0

100.0

very low

very high
Total

D9
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

14

19.7

19.7

19.7

low

15

21.1

21.1

40.8

moderate

27

38.0

38.0

78.9

high

11

15.5

15.5

94.4

4

5.6

5.6

100.0

71

100.0

100.0

very high
Total

D10
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

very low

17

23.9

23.9

23.9

low

10

14.1

14.1

38.0

moderate

19

26.8

26.8

64.8

high

12

16.9

16.9

81.7

very high

13

18.3

18.3

100.0

Total

71

100.0

100.0

An_T
Frequency
Valid

Percent

Valid Percent

Cumulative Percent

1

1

1.4

1.4

1.4

1

2

2.8

2.8

4.2

1

1

1.4

1.4

5.6
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2

1

1.4

1.4

7.0

2

1

1.4

1.4

8.5

2

1

1.4

1.4

9.9

low

3

4.2

4.2

14.1

2

3

4.2

4.2

18.3

2

1

1.4

1.4

19.7

2

3

4.2

4.2

23.9

2

3

4.2

4.2

28.2

3

4

5.6

5.6

33.8

3

2

2.8

2.8

36.6

3

3

4.2

4.2

40.8

3

3

4.2

4.2

45.1

3

5

7.0

7.0

52.1

moderate

5

7.0

7.0

59.2

3

6

8.5

8.5

67.6

3

2

2.8

2.8

70.4

3

3

4.2

4.2

74.6

3

1

1.4

1.4

76.1

4

3

4.2

4.2

80.3

4

3

4.2

4.2

84.5

4

2

2.8

2.8

87.3

high

1

1.4

1.4

88.7

4

2

2.8

2.8

91.5

4

3

4.2

4.2

95.8

4

1

1.4

1.4

97.2

5

1

1.4

1.4

98.6

very high

1

1.4

1.4

100.0

71

100.0

100.0

Total

Pearson’s Correlation
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